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The ABC Unified School District Student Success Team Ad Hoc Committee convened in April 2012 for the purpose of creating a district wide process for Study Success Teams. The outcomes of the committee were to:

· Develop district wide processes, policies and procedures for Student Success Teams

· Identify appropriate interventions for elementary and secondary schools

· Identify appropriate assessments for elementary and secondary schools

· Consider procedures for documenting the SST process electronically

· Define the SST Coordinator’s role

· Align the SST process with Response to Intervention and Pupil Promotion and Retention processes

· Develop forms to be used district wide

Introduction

The purpose of the Student Success Team (SST) in the ABC Unified School District is to provide a system for reviewing the progress of students who are experiencing difficulty academically, socially, behaviorally or emotionally. The SST is a school-based problem solving group which provides assistance to teachers. The SST acts as a sounding board and advisory council for teachers who are requesting suggestions for how to help their students. The SST system is continuous and tracks student interventions and monitors success or the need for a new intervention. The SST provides the structure needed to move students through the tiers of Response to Intervention (RTI). The SST monitors the accommodations that students receive and provides systematic interventions at the various levels of RTI. The purpose of this handbook is to inform school staff how to access the SST at the site and respond to the needs of their students.
California Education Code 56303 states, “A pupil shall be referred for special educational instruction and services only after the resources of the regular education program have been considered and, where appropriate, utilized.” The ABC Unified School District Student Study Team process ensures that schools use a systematic and comprehensive process to provide accommodations within the general education program for students who are experiencing challenges in the general education setting.
The Student Success Team (SST)
What is the purpose of the Student Success Team?
· To provide early identification and intervention for students who are experiencing difficulty in school

· To make recommendations for classroom modifications and interventions in the general education program

· To assist teachers in providing classroom modifications and interventions in the general education classroom

· To develop options, interventions, and to collect data about student progress

· To provide support for students who are not eligible for special education, but are not progressing at a satisfactory rate

Why conduct SST’s?

· To help students improve in an organized, systematic, and documented fashion

· To gather data on student progress

· To share ideas and strategies

· To pool resources

· To provide a peer problem-solving support system for teachers

What is the underlying philosophy of the Student Success Team?

· Different students learn in different ways and at different rates

· These differences can be identified and used to develop individual instructional programs

· Students who experience difficulty in school are not necessarily candidates for special education services

· Monitor progress, show progress, and focus on outcomes

· When something doesn’t work, try something else

· Use data to make instructional decisions

What is a Student Success Team?

· A general education function

· The school site committee which reviews concerns about individual students

· A team approach to addressing academic, emotional, social, attendance, health, and behavioral concerns about students

· A systematic approach to document data concerning academic performance and intervention strategies for individual students

· A team approach to providing support for classroom teachers with students who are not progressing at a satisfactory rate

What is the role of the SST in the Special Education Referral Process?

· To ensure that all appropriate resources of the general education program have been utilized before a student is referred for assessment for special education services

· To provide data and documentation of students’ response to general education interventions

Who makes up the Student Success Team?
· Parent

· Classroom teacher(s)

· Student (as appropriate)

· Administrator or designee

· SST Coordinator

· School counselor or psychologist

· Resource Specialist*

· Outside agencies working with the child, if appropriate

· Any other individual who has knowledge or expertise (school nurse, etc.)

*Although specialists such as RSP or SDC teachers, and speech and language specialists may be included as resources for problem solving, the Student Success Team is not a special education function.

What is the role of the SST Coordinator?
· Communicate with the general education teacher/team

· Communicate with administrators

· Coordinate and schedule SST meetings; send home notifications

· Assist in coordinating meeting attendees (teachers, parents, other staff: psychologist, RSP, counselor, etc.)

· Send home SST Meeting Invitation to parents

· Chair and facilitate the SST meetings

· Complete SST Intervention Plan: recommended strategies and interventions, progress monitoring

· Take notes; review SST notes at the end of the meeting

· Schedule a tentative date to review the SST Intervention Plan

· Monitor the implementation of the SST Intervention Plan; communicate with the members of the Student Success Team (teachers and other people responsible in implementing the intervention plan)

· Schedule a follow up SST meeting as needed (depends on results of the SST Intervention Plan)

· Maintain records of all students who are brought to the Student Success Team
What are the quality indicators of an effective Student Success Team?

· The entire school staff understands the purpose of the SST and knows how to refer a student
· Parents are actively encouraged to participate in decision making, discussion, and follow through with the SST plan

· Team members come prepared to share information and data

· Interventions occur at the classroom level

· There is a systematic monitoring and evaluation of planned interventions

· The team uses data on student performance to make decisions

What kinds of data should be reviewed at the SST meeting?

· Report cards

· STAR, CELDT, CAHSEE, and other standardized test scores

· Benchmark assessments

· Current classroom work samples

· Attendance records

· Discipline records

· Health records

· Cumulative folder
· Progress monitoring data (academic, behavioral, emotional, social, etc.)

· Parent input

· Outside agency records

· Observation data

What is an appropriate response to a parent request for a Special Education assessment?
· Conduct an SST meeting to discuss the parent’s request within the 15 day legal timeline to respond to parent request. If parent wishes to continue with the assessment an assessment plan must be provided within the same 15 days. The school psychologist must be included in this meeting

· If the student has not participated in general education interventions, encourage the parent to allow general education interventions to be used prior to proceeding with assessment

· Based on the outcome of the meeting, if the SST does not determine that special education assessment is appropriate, the team will document the reasons
· If parent is in agreement to continuing with the general education intervention(s) and is no longer requesting a special education assessment, the parent must state in writing that they no longer request special education assessment
· Based on the outcome of the meeting, if the SST determines that special education assessment is appropriate, the team will document the reasons and provide the parent with a proposed assessment plan
Reminder: If the SST is considering a recommendation for special education assessment, then the school psychologist or other special education service provider must be present.
All district staff shall follow the district SST Process. Please refer to the SST Flow Chart.
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Student Success Team (SST)

Elementary English Language Arts Interventions

Possible Intervention
Possible Progress Tools
	Tier 1
	· Universal Access (UA)

· Transitional Kindergarten

· Teacher Tutoring


	· Report Card/Work Samples/Portfolio

· CST Scores

· CELDT Scores

· Benchmark Assessments

· Publisher’s test

· Accelerated Reader 

	Tier 2
	· Horizon

· Corrective Reading

· Success For All (SFA)
	· Horizon Assessment

· Corrective Reading Assessment

· SFA Assessment

· DIBELS (https://dibels.uoregon.edu/)

· AIMS Web

· ABC Reading Inventory

	Tier 3
	· Gateways
	· Gateways Assessment




· Programs vary across the district, not all programs available at all schools
Middle School English Language Arts Interventions


Possible Intervention
Possible Progress Tools
	Tier 1
	· Universal Access (UA)

· Homework Club

· Teacher Tutoring


	· Report Card/Work Samples/Portfolio

· CST Scores

· CELDT Scores

· Benchmark Assessments

· Publisher’s test

	Tier 2
	· Reading Plus

· Reading Counts

· Double Block English Language Arts

    (English Opportunity Class)

· After School Intervention
	· DIBELS (https://dibels.uoregon.edu/)

· AIMS Web

· Reading Plus Assessment

	Tier 3
	· Gateways

· Rosetta Stone
	· Gateways Assessment




· Programs vary across the district, not all programs available at all schools

High School English Language Arts Interventions

Possible Intervention
Possible Progress Tools

	Tier 1
	· Universal Access (UA)

· Teacher Tutoring


	· Report Card/Work Samples/Portfolio

· CST Scores

· CELDT Scores

· CAHSEE Scores

· Benchmark Assessments

· Publisher’s test

	Tier 2
	· Double Block ELA 

· After School ELA Intervention

· Reading Plus Program
	· DIBELS (https://dibels.uoregon.edu/)

· AIMS Web

· Reading Plus Assessment

	Tier 3
	· Gateways

· Rosetta Stone
	· Gateways Assessment


· Programs vary across the district, not all programs available at all schools
Student Success Team (SST)

Elementary Math Interventions

Possible Intervention
Possible Progress Tools
	Tier 1
	· Universal Access (UA)

· Transitional Kindergarten

· SWUN Math

· Khan Academy
    (http://www.khanacademy.org/)

· JIJI Math

· Teacher Tutoring 
	· Report Card/Work Samples/Portfolio

· CST Scores

· Benchmark Math Assessments

· Publisher’s test

· Khan Academy (http://www.khanacademy.org/)

	Tier 2
	· Before/After School Math Intervention

· Heart Beeps
	

	Tier 3
	
	


· Programs vary across the district, not all programs available at all schools

Middle School Math Interventions


Possible Intervention
Possible Progress Tools

	Tier 1
	· Universal Access (UA)

· Khan Academy
     http://www.khanacademy.org/
· Teacher Tutoring


	· Report Card/Work Samples/Portfolio

· CST Scores

· Benchmark Math Assessments

· Publisher’s test

· Khan Academy

     http://www.khanacademy.org/

	Tier 2
	· Double Block Math Opportunity
     Class

· GMRT/Math Software Program

· College Prep Math
	

	Tier 3
	
	


· Programs vary across the district, not all programs available at all schools

High School Math Interventions

Possible Intervention
Possible Progress Tools

	Tier 1
	· Universal Access (UA)

· Khan Academy
     http://www.khanacademy.org/
· Teacher Tutoring


	· Report Card/Work Samples/Portfolio

· CST Scores

· CAHSEE Scores

· Benchmark Math Assessments

· Publisher’s test

· Khan Academy
     http://www.khanacademy.org/
· Basic Skills Quiz Assessments

	Tier 2
	· Double Block Math 

· After School Math Intervention

· GMRT/Math Software Program
	· Basic Skills Quiz

· Benchmark Math Assessment

	Tier 3
	
	


· Programs vary across the district, not all programs available at all schools

Student Success Team (SST)

Elementary Social Emotional Interventions

Possible Intervention
Possible Progress Tools
	Tier 1
	· Transitional Kindergarten

· Peace Builders

· Teach Town K-3

· STAR

· Safe Route To School

· Character Education Program
	· Attendance Record

· Report Card

· Discipline record

· Teacher logs

· Classroom behavior charts

	Tier 2
	· Primary Intervention Program (PIP)

· Primary Project

· Skillstreaming

· USC Social Work Interns

· School Counseling Intern Program 

· STEP

· PATH

· STAY
	· WSI/PDI

· Daily Behavior logs/chart

· Behavior Contract

	Tier 3
	· Community Resource Team (CRT)

· Crisis Response Team Referral

· Referral to SEC
	· Daily Behavior logs/chart

· Counselor Progress Report

· SEC Behavior Contract




· Programs vary across the district, not all programs available at all schools
Student Success Team (SST)

Middle School Social Emotional Interventions


Possible Intervention
Possible Progress Tools

	Tier 1
	· Safe Route To School

· SAFE

· Peace Builders

· Character Education Program
	· Attendance Record

· Report Card

· Discipline record

· Teacher logs

· Classroom behavior charts

	Tier 2
	· Why Try

· USC Social Work Interns 

· Skillstreaming

· STEP

· PATH STAY

· Middle School Opportunity Program

· Helpline Probation Program-group

     counseling

· Anti-Gang Groups

· Gender Groups

· Saturday School

· Leadership Academy

· Youth Summit/Youth Leadership

     Institute
	· Daily Behavior logs/chart

· Behavior Contract

	Tier 3
	· Community Resource Team (CRT)

· Crisis Response Team Referral

· Referral to SEC
	· Daily Behavior logs/chart

· Counselor Progress Report

· SEC Behavior Contract




· Programs vary the across district, not all programs available at all schools

Student Success Team (SST)

High School Social Emotional Interventions

Possible Intervention
Possible Progress Tools

	Tier 1
	· Why Try

· Peace Builders

· Character Education Program

· SAFE

· Safe Route To School
	· Attendance Record

· Report Card

· Discipline record

· Teacher logs

· Classroom behavior charts

	Tier 2
	· High School Mental Health

     Counseling Grant

· Skillstreaming

· Leadership Academy

· Social

· STEP 

· PATH

· STAY

· Social Skills Group Pilot

· Helpline Probation Program Group

     Counseling

· Youth Summit

· Saturday School
	· Daily Behavior logs/charts

· Behavior Contract

	Tier 3
	· High School mental Health 
     Counseling Grant

· CRT Counseling Referral

· Referral to SEC
	· Counselor Progress Report

· SEC Behavior Contract




· Programs vary the across district, not all programs available at all schools
Classroom Accommodations within the General Education Classroom

Below is a list of suggested accommodations that can be used in the classroom to assist any student in being successful in class.
Physical Arrangement of the Room:
· Seat student near the teacher or a positive role model

· Seat student near a peer assistant or “study buddy”

· Avoid distracting stimuli (high traffic area, noise, etc.)

· Increase distance between desks if appropriate

· Change student seating to front of room, by teacher, away from windows, etc.

· Provide quiet place in class for student to take tests, complete assignments

Organization:
· Provide specific suggestions for getting organized

· Provide organizational outline to student

· Provide daily work schedule

· Give assignments one at a time

· Set short-term goals for completing assignments

· Provide peer assistance with organizational skills

· Assist student in prioritizing assignments and/or steps to completing assignments

· Provide a specific place and time for turning in completed assignments

· Check desk or notebook for organization

· Encourage neatness rather than penalizing sloppy work

· If possible, allow student to have an extra set of books at home

· Encourage use of notebook with dividers and folders for work

· Develop a reward system for completion of work

· Supervise writing of homework assignments in notebook

· Send daily or weekly progress reports home as appropriate

· Assign a volunteer homework buddy

· Have student restate information such as assignments or instructions to ensure understanding

· Recommend after-school homework club, if available

· Provide the student with a sequentially ordered list of the things he is expected to do

· Encourage the student to put vocabulary words, concepts, number facts, etc., on index cards for continuous review

· Use pocket folders for work

· Provide extra space for work

· List sequential steps for tasks

· Post routines

· Chart progress

· Post assignments and dates due

· Give one paper at a time
Lesson Presentation:

· Write key points on the board or provide a written outline

· Use visual aids to present major concepts (overhead projector, LCD projector, white board, charts, vocabulary lists, or lecture outlines)

· Provide step-by-step directions

· Allow use of manipulatives

· Give clear, concise instructions

· Pair written instructions with oral instructions

· Stand near student when giving directions or presenting lessons

· Provide supplemental material to reinforce concepts

· Break long presentations into shorter segments

· Teach key vocabulary words prior to the lesson and emphasize key vocabulary throughout the lessons

· Use cooperative learning strategies

· Pair students to check work

· Provide peer tutor or peer note-taker

Facilitating Comprehension:

· Use concrete examples of concepts before teaching the abstract

· Relate information to the student’s experience
· Reduce the number of concepts presented at one time

· Check frequently for comprehension

· Provide frequent opportunities for student engagement

· Give additional presentation by varying the methods using repetition, simpler explanations, more examples and modeling

· Highlight important concepts to be learned in text of material

· Slow the rate of presentation

· Paraphrase information

· Keep statements short and to the point

· Avoid use of abstract language such as metaphors, idioms, and puns without giving concrete example to facilitate comprehension

· Familiarize student with any new key vocabulary before beginning the lesson

· Use visual aids such as charts, graphs, pictures and outlines

· Use manipulatives and hands-on activities whenever possible

Communication:

· Obtain student’s attention prior to speaking

· Reduce auditory distractions (background noise)

· Reduce visual distractions

· Present information in a simple, structured, sequential manner

· Clearly enunciate speech

· Repeat or rephrase information when necessary

· Allow extra time for processing information

· Frequently check for understanding

· Talk while facing the class (not while writing on the board)

Assignments:

· Provide overview of lesson before beginning

· Allow extra time to complete tasks

· Simplify complex directions

· Give directions one at a time

· Accept shorter assignments to demonstrate mastery (assign in smaller units)

· Introduce assignment in sequential steps

· Provide time suggestions for each task

· Check on progress often in the first few minutes of work

· Provide a checklist, particularly for long assignments

· Give a personal cue to begin work

· Ask other students to restate directions

· Provide a structured routine in written format

· Assist student in setting short-term goals

· Allow typed or computer–generated assignments

· Allow student to obtain and report information utilizing cassette recorders, dictation, typewriters, computers, interviews, calculators, fact sheets

· Don’t penalize for handwriting if visual-motor, fine motor or organizational deficits exist

· Encourage proof reading and pair students to check work

· Use cross-age tutors if appropriate

· Reduce homework assignments (amount of work required per assignments)

· Provide frequent and immediate reinforcement and feedback

Test Taking Strategies:

· Allow extra time for tests

· Give exams orally or allow students to give answers on tape recorder

· Read test items to student or allow student to listen to a tape recorded version of the test

· Administer test individually or in small groups

· Allow student to take tests in quiet environments (office, library, study carrel)

· Allow for more space on page for math problems or use graph paper

· Reduce number of items on a page/allow space for student to make notes

· Allow varied responses (true/false, matching, fill in the blank, pictures, use of notes)

· Use graph or lined paper for responses

· Limited multiple choices

· Provide a test study guide

· Simplify test wording

· Provide hands on projects

· Give prior notification and reminder of tests

· Preview test procedures

· Use oral testing/responses

· Review test errors with students

· Allow student to correct errors to earn higher grade

Promoting Success:

· Shape desired behavior by providing direct reinforcement such as praise or immediate feedback for correct answers

· Give frequent reminders of homework assignments

· Give written directions to supplement verbal directions

· Check for student understanding of instructions

· Check assignment sheet for accuracy

· Provide copies of notes

· Check with student when they appear off task to ensure understanding and reduce possibility of developing negative attitude toward school

On-Task Behaviors:

· Use study carrels

· Seat student in an area free of distractions

· Allow the student to select his/her seating

· Help keep student’s work area free of unnecessary materials

· Use checklists to help the student get organized

· Provide opportunities for movement

· Provide an established daily routine

· Seat student close to teacher

· Make frequent checks for assignment progress/completion

· Give advance warning of when a transition is going to take place

· Use physical proximity and touch to help student refocus

· Consistently follow a specific routine

· Alternate quiet and active tasks

· Provide earphones to block out distractions

Behaviors and Socialization:
· Keep classroom rules simple and clear

· Post classroom rules

· Ignore minor inappropriate behavior

· Use concrete reinforcement or give extra privileges

· Assign peer buddies

· Increase immediacy of rewards or consequences

· Reinforce student’s positive behavior

· Acknowledge good behavior of other students

· Seat student near teacher or a good role model

· Supervise closely during transition times

· Allow student time out of seat to run errands, etc.

· Provide short breaks between assignments

· Provide social skill instruction

· Provide instruction to student regarding strategies to self-monitor behavior

· Use non-verbal signals to cue student to appropriate behavior

· Implement a classroom behavior management system

· Use time-out procedure for misbehavior

· When appropriate, send positive notes home

· Implement home-school reward system

· Set up a behavior contract
Core Curricular Area Suggestions
Reading:

· Paired reading with peers

· Provide opportunities for rereading of text

· Teach specific reading strategies:

· Structural and visual cues

· Model and encourage self-monitoring and self-correction using reading cues

· Provide additional time to complete reading tasks

· Preteach vocabulary and background knowledge necessary for comprehension of text

· Use of an index card, ruler or paper strip to keep place on page

· Teach use of context clues to aid decoding and determine word meaning

· Computer programs to enhance reading

· Refer to the Action Learning Systems Vocabulary Matrix
Writing:

· Use of graphic organizers
· Use of teacher/peer modeling
· Computer programs and word processor

· Use of story frames to provide structure

· Provide additional time to complete writing tasks

· Use partners to complete writing lesson

· Rereading of student writing

· Refer to the Action Learning Systems Vocabulary Matrix
Expressive/Receptive Language:
· Explain key vocabulary before assigning a chapter to read

· Shorten verbal directions and limit amount of instructions given at one time

· Provide written directions

· Refer to Action Learning Systems ELD questioning strategies

· Refer to Specifically Designed Academic Instruction in English (SDAIE) strategies

· Refer to HM Medallion ELD Support Systems Manual (Elementary)
Math:
· Consistent use of manipulatives

· Eliminate any emphasis on speed/competition

· Provide additional time to complete math tasks

· Modification of homework/class assignments
· Assign fewer problems per page
· Allow use of manipulatives/calculator

· Use of games and other enjoyable math activities to reinforce and practice skills

· Provide parent with materials and strategies to reinforce at home

· Graph paper to assist in lining up columns

· Use a number line
· Refer to HM California Math English Learners Resources Manual (Elementary)
Memory:

· Avoid fill-in tests unless a list of choices is provided

· Teach memory strategies (mnemonics, i.e. to remember the planets—“My Very Nervous Mother Eats Pickles Until She Jumps”)
Supports in the Classroom or Teaching Strategies:

· Utilize cooperative learning strategies when appropriate

· Assign a peer helper to check understanding of directions

· Assign a peer helper to read important directions and essential information

· Assign a peer tutor to record material dictated by the student when appropriate
· Use concrete examples

· Use manipulatives

· Check work in progress for understanding

· Provide immediate feedback

· Provide models

· Highlight key words

· Use oral reminders

· Assign a study partner
· Use visual reinforcement

· Have student restate information

· Provide lecture notes or outlines to student

· Use computer assisted instruction

· Display key vocabulary

· Provide student with vocabulary word bank

· Use personalized examples that student can relate to

Specific Accommodations for Common Areas of Concern

At times students will demonstrate difficulty in specific areas of academics or behavior. These are suggestions to use for those specific areas. You will notice that some of the strategies are also listed on other areas.

Attention:

· Make sure the student is completely attentive when directions are given

· Turn light off to attract attention

· Have student repeat directions to you

· Break complex directions into uncomplicated one or two step tasks

· Establish eye contact

· Set agendas-make a list of daily activities or tasks to be completed during a specific period of time, i.e. your daily schedule written on the board or a sheet of paper

· Contracting-develop an individual contract to change the student’s off task behavior

Auditory Processing:

· Ask the student to repeat your questions before giving you an answer
· When lecturing, develop a standard outline or a visual/graphic outline on the overhead, whiteboard, document camera, LCD projector, etc.
· In order to help the student sustain attention, encourage him to “talk through” the problem

· Repeat instructions

· Check for student understanding

· Refer to the DataWorks Tapple Strategy
· Allow additional time for responding

· Provide visual supports

Visual Motor:

· Reinforce spelling though writing and looking at words (multi-sensory approach)

· Have them trace letters on their desk for words

· Encourage the student to line or fold the paper into boxes for math

· Use graph or lined paper for math problems

· Use graph paper for spelling and writing to assist student with spacing

· Encourage student to draw right and left margins (may need to use a colored pen)

· Allow students to type responses

· Shorten assignments

Strategies for Avoidance/Off Task Behaviors:
· Make sure student is paying attention before giving directions

· Use proximity control

· Give clear directions

· Provide opportunities for choice

· Provide a quiet work space

· Provide attention or “brain” breaks

· Reduce length of assignments

· Choose activities that require student’s active response

· Transition quickly from one activity to another

· Use preferential seating

· Provide a quiet work area

Strategies for the Attention Seeker:

· Give the student an opportunity for leadership or increased visibility

· Give the student additional responsibilities

· Conference with the student individually and privately

· Be consistent in the way you handle situations

· Model the behavior you want

· Monitor improvement and provide feedback to the student

· Don’t exclude the student

· Look for ways to build the student’s confidence in a quiet way

Strategies for the Defiant/Non-Compliant Student:

· Allow the student a place or time to “cool down”

· Ask open ended questions

· Assign a reflective essay after misbehavior

· Avoid arguments

· Emphasize the positive

· Give specific praise

· Give positive attention and feedback

· Have the student participate in creating a behavior plan

· Offer the student a face saving out

· Proactively interrupt the student early in the escalation of the cycle

· Project calmness when approaching an escalating student

· Relax before responding

· Use a “buddy teacher” for brief time out breaks

· Validate the student’s emotion by acknowledging it

· Reward positive behaviors
Appendix 
Student Success Team Forms
Student Success Team

CHECKLIST FOR TEACHERS 
PRE-SST

 FORMCHECKBOX 
 Refer to the SST Flow Chart for a summary of the SST process

 FORMCHECKBOX 
 Complete the PRE-SST STRATEGIES form and begin to implement strategies

 FORMCHECKBOX 
 Consult with your grade level team or department 

 FORMCHECKBOX 
 Collect data and monitor progress

· Note the start and end date/s of implementation of Pre-SST strategies

· Document results and attach any work samples, student data, or other evidence of progress and/or lack of progress

· Communicate with parents and/or other school staff – keep a communication log

 FORMCHECKBOX 
 Analyze Pre-SST intervention outcomes

· Making appropriate progress – continue to monitor

· NOT making appropriate progress – refer to SST

SST PROCESS

 FORMCHECKBOX 
 Complete the STUDENT SUCCESS TEAM REFERRAL and SECONDARY CLASSROOM PERFORMANCE CHECKLIST (secondary only) and return them to the SST Coordinator

 FORMCHECKBOX 
 Communicate with the SST Coordinator regarding meeting date/time

 FORMCHECKBOX 
 Attend the SST Meeting and be prepared to share the following with the team:

· Student’s area of need/difficulty

· Review of pre-SST intervention outcomes

· Student data and progress monitoring (evidence/documentation)

 FORMCHECKBOX 
 Complete (with the team) the ELL SUPPLEMENTAL INFO form at the SST meeting

 FORMCHECKBOX 
 Participate in the creation of the SST INTERVENTION PLAN
 FORMCHECKBOX 
 Implement interventions 

 FORMCHECKBOX 
 Collect data and monitor progress

· Document results and attach any work samples, student data, or other evidence of progress and/or lack of progress

 FORMCHECKBOX 
 Communicate progress and/or lack of progress with the SST Coordinator

 FORMCHECKBOX 
 Participate in INTERVENTION PLAN REVIEW meeting (as needed)

 FORMCHECKBOX 
 Repeat SST Cycle as needed

Pre-SST Strategies
 FORMCHECKBOX 
 ELL Level:     



District Name:     





Date:     
 FORMCHECKBOX 
 Retained Grade
:     



Student Name:     





Grade:     




 FORMCHECKBOX 
 RTI Grade:      
 FORMCHECKBOX 
 Tier 1
 FORMCHECKBOX 
 Tier 2
 FORMCHECKBOX 
 Tier 3

Date of Birth:      
 FORMCHECKBOX 
 Met with Grade Level/Dept. Team
Date:     
Academic Behavioral/Social Concern:     
Speech/Language Concern:     
Classroom Strategies Tried to Address the Concern

Environmental Accommodations


Alterations to Instruction

 FORMCHECKBOX 
 Seating near teacher


 FORMCHECKBOX 
 Shortened instructions (1 or 2 steps)

 FORMCHECKBOX 
 Alternative seating


 FORMCHECKBOX 
 Opportunity to have instructions written

 FORMCHECKBOX 
 Success carrel for independent work


 FORMCHECKBOX 
 Visual aids (pictures, flash cards, etc.)

 FORMCHECKBOX 
 Minimized auditory distractions


 FORMCHECKBOX 
 Auditory aides (cues, tapes, music, etc.)

 FORMCHECKBOX 
 Minimized visual distractions


 FORMCHECKBOX 
 Multi-modal/multi-sensory presentation

 FORMCHECKBOX 
 Low-lighted area


 FORMCHECKBOX 
 Use of varying voice volume & tonality

 FORMCHECKBOX 
 More physical space


 FORMCHECKBOX 
 Tutoring

 FORMCHECKBOX 
 Headphones



 FORMCHECKBOX 
 Frequent feedback





 FORMCHECKBOX 
 Immediate feedback

Curricular Accommodations


 FORMCHECKBOX 
 Positive reinforcement for academic work

 FORMCHECKBOX 
 Reading materials at grade level


 FORMCHECKBOX 
 Positive reinforcement for communication skills

 FORMCHECKBOX 
 Peer assistance with reading


 FORMCHECKBOX 
 Checking for understanding

 FORMCHECKBOX 
 Adult assistance with reading



 FORMCHECKBOX 
 Tape recordings of required reading


Changes for Instructional Output

 FORMCHECKBOX 
 Highlighted materials for reading


 FORMCHECKBOX 
 Extra time for oral response

 FORMCHECKBOX 
 Color-coded materials


 FORMCHECKBOX 
 Extra time for written response

 FORMCHECKBOX 
 ESL material



 FORMCHECKBOX 
 Oral instead of written response

 FORMCHECKBOX 
 Large print



 FORMCHECKBOX 
 Illustration and labeling instead of writing





 FORMCHECKBOX 
 Opportunity for taped responses

Homework Strategies


 FORMCHECKBOX 
 Opportunity to create a model instead of writing

 FORMCHECKBOX 
 Reduced homework load


 FORMCHECKBOX 
 Opportunity to dramatize instead of writing

 FORMCHECKBOX 
 Opportunity for students to dictate to parents

 FORMCHECKBOX 
 Opportunity to use the computer

Behavioral Strategies


Modified Assignments
 FORMCHECKBOX 
 Clearly define limits


 FORMCHECKBOX 
 Reduced assignments
 FORMCHECKBOX 
 Positive reinforcement


 FORMCHECKBOX 
 Taped assignments
 FORMCHECKBOX 
 Frequent reminder of rules


 FORMCHECKBOX 
 Extra time for assignments
 FORMCHECKBOX 
 Supervision during transitions


 FORMCHECKBOX 
 Opportunity to respond orally
 FORMCHECKBOX 
 Frequent eye-contact


 FORMCHECKBOX 
 Individual contracts
 FORMCHECKBOX 
 Small group instruction/intervention


 FORMCHECKBOX 
 Emphasis on major points
 FORMCHECKBOX 
 Frequent breaks


 FORMCHECKBOX 
Task analysis of assignments
 FORMCHECKBOX 
 Classroom staff (aide) monitoring

 FORMCHECKBOX 
 Private discussions regarding behavior

 FORMCHECKBOX 
 Implementation of a behavior contract

 FORMCHECKBOX 
 Other:     
Parent/Home Interventions Attempted to Support Student Needs

 FORMCHECKBOX 
 Enforced student attendance/punctuality to school

 FORMCHECKBOX 
 Verified student has read every night for 
     minutes

 FORMCHECKBOX 
 Encouraged listening of student reading for
     minutes

 FORMCHECKBOX 
 Checked homework assignments nightly (e.g. correct assignment and accuracy)

 FORMCHECKBOX 
 Provided a designated homework area at home

 FORMCHECKBOX 
 Conducted a nightly backpack check for next day school materials (homework, pencils, paper)

 FORMCHECKBOX 
 Attended school conferences and maintained regular communications with school staff

 FORMCHECKBOX 
 Reviewed students daily/weekly schedule for balance of activities and routine (e.g. monitored time spent with sports/television/internet/hobbies, etc.)

 FORMCHECKBOX 
 Reviewed home discipline plan (e.g. positive rewards/consequences for behavior)

 FORMCHECKBOX 
 Monitored sleep/nutrition habits of student and support wellness goals

 FORMCHECKBOX 
 Other     
Outcomes of these initial/home interventions

     
Parent current concerns (if known)

     
Student Success Team Referral







Teacher Name:     






Date:     






Student Name:     









Grade:     








Date of Birth:      
Reason for Referral
Referred By:     


Date of Referral:     
Describe Student Interests/Strengths     
 FORMCHECKBOX 
 Academic

 FORMCHECKBOX 
 Not a concern

Reading


 FORMCHECKBOX 
 above grade level
 FORMCHECKBOX 
 at grade level
 FORMCHECKBOX 
 below grade level
Phonemic Awareness (the ability to recognize that a spoken word is composed of a sequence of individual sounds (phonemes)

 FORMCHECKBOX 
 above grade level
 FORMCHECKBOX 
 at grade level
 FORMCHECKBOX 
 below grade level

Reading Decoding (letter sound identification, blends, etc.)


 FORMCHECKBOX 
 above grade level
 FORMCHECKBOX 
 at grade level
 FORMCHECKBOX 
 below grade level

Reading Fluency (words read correctly per minute)


 FORMCHECKBOX 
 above grade level
 FORMCHECKBOX 
 at grade level
 FORMCHECKBOX 
 below grade level

Reading Comprehension (understands what has been read)


 FORMCHECKBOX 
 above grade level
 FORMCHECKBOX 
 at grade level
 FORMCHECKBOX 
 below grade level

Mathematics

 FORMCHECKBOX 
 above grade level
 FORMCHECKBOX 
 at grade level
 FORMCHECKBOX 
 below grade level

Math Computation (operations)


 FORMCHECKBOX 
 above grade level
 FORMCHECKBOX 
 at grade level
 FORMCHECKBOX 
 below grade level

Math Concepts (mathematical language in time, money, measurement)


 FORMCHECKBOX 
 above grade level
 FORMCHECKBOX 
 at grade level
 FORMCHECKBOX 
 below grade level

Math Reasoning (comprehension of word problems to determine what operations are required)


 FORMCHECKBOX 
 above grade level
 FORMCHECKBOX 
 at grade level
 FORMCHECKBOX 
 below grade level

Written Expression


 FORMCHECKBOX 
 above grade level
 FORMCHECKBOX 
 at grade level
 FORMCHECKBOX 
 below grade level

Spelling

 FORMCHECKBOX 
 above grade level
 FORMCHECKBOX 
 at grade level
 FORMCHECKBOX 
 below grade level

Writing Mechanics (letter formation, spacing, reversals, punctuation)


 FORMCHECKBOX 
 above grade level
 FORMCHECKBOX 
 at grade level
 FORMCHECKBOX 
 below grade level

Written Composition (writing sentences, paragraphs)


 FORMCHECKBOX 
 above grade level
 FORMCHECKBOX 
 at grade level
 FORMCHECKBOX 
 below grade level

 FORMCHECKBOX 
 Other Academic Area

     
Medical/Health
 FORMCHECKBOX 
 Not a concern

 FORMCHECKBOX 
 Appears sleepy/tired in school


 FORMCHECKBOX 
 Dental

 FORMCHECKBOX 
 Hygiene needs


 FORMCHECKBOX 
 Nutritional/weight concerns

 FORMCHECKBOX 
 Frequently appears ill


 FORMCHECKBOX 
 Motor coordination/balance

 FORMCHECKBOX 
 Hearing passed/failed


 FORMCHECKBOX 
 Vision passed/failed

 FORMCHECKBOX 
 Wears corrective lenses


 FORMCHECKBOX 
 Fails to wear corrective lenses

 FORMCHECKBOX 
 Visits health office regularly

 FORMCHECKBOX 
 Other:

     
Speech/Language Development
 FORMCHECKBOX 
 Not a concern

 FORMCHECKBOX 
 Speech/Language Communication Concern


 FORMCHECKBOX 
 Articulation/Sound Production

 FORMCHECKBOX 
 Stuttering/Fluency of Speech

 FORMCHECKBOX 
 Voice Quality

 FORMCHECKBOX 
 Verbal Expression

 FORMCHECKBOX 
 Conversational Skills

 FORMCHECKBOX 
 Other:     
English Language Development (ELL)
 FORMCHECKBOX 
 Not a concern

 FORMCHECKBOX 
 Beginning

 FORMCHECKBOX 
 Early intermediate

 FORMCHECKBOX 
 Intermediate

 FORMCHECKBOX 
 Early advanced

 FORMCHECKBOX 
 Advanced

Behavior/Social

 FORMCHECKBOX 
 Not a concern

 FORMCHECKBOX 
 Out of seat often


 FORMCHECKBOX 
 Difficulty with peers/social relationships

 FORMCHECKBOX 
 Off task/Inattentiveness


 FORMCHECKBOX 
 Poor frustration tolerance/emotional outbursts

 FORMCHECKBOX 
 Poor impulse control


 FORMCHECKBOX 
 Disinterest in school/learning

 FORMCHECKBOX 
 High activity levels


 FORMCHECKBOX 
 Appears withdrawn

 FORMCHECKBOX 
 Difficulty remembering information following

 FORMCHECKBOX 
 Home/family stressors noted: (divorce/loss, victim of crime, 


instruction



trauma)

 FORMCHECKBOX 
 Needs frequent reminders/prompts by staff for 

 FORMCHECKBOX 
 Poor study skills/habits


appropriate classroom behavior

 FORMCHECKBOX 
 Organizational challenges


 FORMCHECKBOX 
 Homework completion issues

 FORMCHECKBOX 
 Defiance/disregard for school rules


 FORMCHECKBOX 
 In class


 FORMCHECKBOX 
 On playground


 FORMCHECKBOX 
 School wide


 FORMCHECKBOX 
 Community/law enforcement

 FORMCHECKBOX 
 Other:

     
 FORMCHECKBOX 
 Curriculum based measurements/Universal screenings: (e.g. Dibels, AIMSweb, local norms, etc.)

     
School History



Number of Schools Attended:     
Retained (grade):     
Current Attendance History


Previous Attendance History:
Grade:     

Days Absent:      
Grade:     

Days Absent:      
Year:     

Tardies:     

Year:     

Tardies:     
Discipline History

Grade:     

Retained:  FORMCHECKBOX 

Year:     

Days Suspended:     
SEC (grade):     
Expulsion (grade):     
Previous Services/Programs



 FORMCHECKBOX 
 Title I



 FORMCHECKBOX 
 Preschool Early Intervention

 FORMCHECKBOX 
 ELL



 FORMCHECKBOX 
 SARB

 FORMCHECKBOX 
 GATE



 FORMCHECKBOX 
 Summer School

 FORMCHECKBOX 
 DIS Speech/Language


 FORMCHECKBOX 
 Counseling

 FORMCHECKBOX 
 RSP/SDC/Learning Center

 FORMCHECKBOX 
 Other:

     
Learning Style

 FORMCHECKBOX 
 Visual



 FORMCHECKBOX 
 Reflective

 FORMCHECKBOX 
 Auditory/Verbal


 FORMCHECKBOX 
 Active

 FORMCHECKBOX 
 Tactile/Kinesthetic


 FORMCHECKBOX 
 Combination

 FORMCHECKBOX 
 Other:

     
SECONDARY CLASSROOM PERFORMANCE CHECKLIST

ALL TEACHERS COMPLETE PRIOR TO SST FOR SECONDARY
Student’s Name:      
Permanent I.D. #:     
Teacher:     
Subject:     
Per. #:      
Date:     
Student wears glasses in class:
 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No
Relationships with peers:     
Relationships with adults:     
Academic Achievement (Circle grade to date:  A   B   C   D   F   )

Test:     
Homework:     
Comments:     
Citizenship/Attitude:     
Work/Study Habits:     
Oral Communication (Articulation, expressive language and speech-related areas):     
Attendance (Include tardies):     
Additional Comments:     
PLEASE RETURN TO:     


BY:     
INVITATION TO STUDENT SUCCESS TEAM MEETING

Dear Parents:

We would like to invite you to attend a meeting with our Student Success Team (SST) to discuss ways we can help your child succeed in school.  The purpose of the Student Success Team (SST) is to discuss the concerns raised and to offer suggestions to assist your child.  We feel that you could provide us with additional information that will help us determine how best to help your child.

We have scheduled a meeting to discuss:     
Date:     
Time:     
Location:     
The following persons will attend this meeting:

 FORMCHECKBOX 
 Administrator or designee


 FORMCHECKBOX 
 Classroom teacher(s)
 FORMCHECKBOX 
 RSP Teacher



 FORMCHECKBOX 
 Psychologist     
 FORMCHECKBOX 
 Nurse




 FORMCHECKBOX 
 Other     
 FORMCHECKBOX 
 Other




 FORMCHECKBOX 
 Other     
 FORMCHECKBOX 
 SST Coordinator
----------------------------------------------------------------------------------------------------------------------------------

PLEASE CHECK THE APPROPRIATE SECTION AND RETURN THIS TO YOUR CHILD’S TEACHER:

 FORMCHECKBOX 
 We will attend the Student Success Team meeting.

 FORMCHECKBOX 
 We cannot attend the Student Success Team meeting, but would like to be informed of your discussion and recommendations.

 FORMCHECKBOX 
 We cannot attend the Student Success Team meeting at the scheduled time and we would like it to be rescheduled for a time when we can attend.  (Please call the school office to reschedule).

Signature of Parent/Guardian                                      Date

If there are any questions concerning the above information please contact your child’s teacher at 



.
SST Meeting Notes


Grade Level Team:     





SST Coordinator:     








Date:     








Student Name:     








Grade:     








Date of Birth:      
Meeting Number:     
Summary of Meeting:     
Action to be taken:     
Additional Information:     
ELL Supplemental Information





Teacher Name:     





Date:     





Student Name:     





Grade:     





Date of Birth:      
Language:
 FORMCHECKBOX 
 Spanish
 FORMCHECKBOX 
 Korean
 FORMCHECKBOX 
 Chinese
 FORMCHECKBOX 
 Other     
CELDT Level:
 FORMCHECKBOX 
 Advanced
 FORMCHECKBOX 
 Early Advanced
 FORMCHECKBOX 
 Intermediate
 FORMCHECKBOX 
 Early Intermediate   FORMCHECKBOX 
 Beginner

Student’s Primary Language:     
Was the primary language the only language spoken to the child in early development?


 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No

Years in United States:     
Country of Birth:     
Instruction

Did the child receive early childhood instruction?


 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No

For how long?     
Total years of formal instruction in the United States:     
In native country:     
How is school structured in the child’s native country?: Describe if needed:     
Number of schools attended:     
Was attendance regular in the child’s history?


 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No

Do parents have written documentation about their child’s school performance in their native country?


 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No

Are there concerns relating to the adaptation to the new school system (acculturation process)?


 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No

Language instruction programs and services:     
 FORMCHECKBOX 
 English only
 FORMCHECKBOX 
 Bilingual

 FORMCHECKBOX 
 ELD

Has language of instruction in reading, math, and written language been uniform in all grades?

 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

Is the student struggling in different educational contexts?

 FORMCHECKBOX 
 Yes

 FORMCHECKBOX 
 No

SST Intervention Plan






Teacher Name:     






Date:     






Student Name:     









Grade:     








Date of Birth:      
Date of current SST:     
Parent attend SST meeting:
 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No

Specific Strategies Recommended by Team

     
Recommended Interventions




Academic
 FORMCHECKBOX 
 General education classroom/teacher provides additional intervention

 FORMCHECKBOX 
 General education intervention program during school day

 FORMCHECKBOX 
 General education intervention program outside of school day (before/after school)

 FORMCHECKBOX 
 RTI


 FORMCHECKBOX 
 Tier 1     

 FORMCHECKBOX 
 Tier 2     

 FORMCHECKBOX 
 Tier 3     
Progress Monitoring
Start Date:     

Projected End Date:     
Intervention:     
Frequency:     

Delivery:     
Describe “Other” Delivery:     
Duration (minutes):     

Provided By:     
Monitor:     



Social Emotional
 FORMCHECKBOX 
 Assign to counseling – at school


Person Responsible:     
 FORMCHECKBOX 
 Assign to counseling – outside agency

Person Responsible:     
 FORMCHECKBOX 
 Increase parental communication/involvement
Person Responsible:     
 FORMCHECKBOX 
 Behavior Contract/Plan to be developed

Person Responsible:     
 FORMCHECKBOX 
 BSP



Person Responsible:     
 FORMCHECKBOX 
 Refer to SARB


Person Responsible:     
 FORMCHECKBOX 
 Refer to nurse


Person Responsible:     
 FORMCHECKBOX 
 Other:     
Monitoring Tools:     
Describe “Other” Monitoring Tools:     
Is there a need for a follow-up SST?
 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No

If so, when will this be held?:     
SST Meeting Membership Attendance Record

Date:     
Name:     



Title/Relationship:     
Name:     



Title/Relationship:     
Name:     



Title/Relationship:     
Name:     



Title/Relationship:     
Name:     



Title/Relationship:     
Name:     



Title/Relationship:     
Name:     



Title/Relationship:     
 FORMCHECKBOX 
 Discontinue Plan
Reason:      
 FORMCHECKBOX 
 Continue with Plan and Monitor
 FORMCHECKBOX 
 Referral to Special Education for Assessment

Areas of Suspected Disability
 FORMCHECKBOX 
 SLD
 FORMCHECKBOX 
 Autism
 FORMCHECKBOX 
 OT




 FORMCHECKBOX 
 Speech/Language
 FORMCHECKBOX 
 OHI
 FORMCHECKBOX 
 Other:     



 FORMCHECKBOX 
 ED
 FORMCHECKBOX 
 APE
Data reports forms are available.

Intervention Plan Review
Teacher Name:     
Date:     
Student Name:      
Grade:     
Date of Birth:      
Intervention Plan Review #:     
Review Date:     
Did parent attend the SST meeting today?
 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No

Were the prescribed interventions implemented?
 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No

Was data collected?
 FORMCHECKBOX 
 Yes
 FORMCHECKBOX 
 No

Previously Identified Goal

 FORMCHECKBOX 
 Academic
 FORMCHECKBOX 
 Behavior/Social
 FORMCHECKBOX 
 Health/Medical

Comments:     
Data Collected Indicated
 FORMCHECKBOX 
 Student met goal

 FORMCHECKBOX 
 Student exceeded goal

 FORMCHECKBOX 
Student did not meet goal but showed promising progress

 FORMCHECKBOX 
Student showed only minor progress (the outcome did not differ significantly from baseline)

Factors affecting intervention/progress (if any, e.g. attendance, motivation. other, etc.)

     
New/Modified Goal – By (projected date of SST Review) the student will:
     
Progress Monitoring System (New or Modified)

Start Date:     

Projected End Date:     
Intervention:     
Frequency:     

Delivery:     
SST Meeting Membership Attendance Record

Date:     
Name:     



Title/Relationship:     
Name:     



Title/Relationship:     
Name:     



Title/Relationship:     
Name:     



Title/Relationship:     
Name:     



Title/Relationship:     
Name:     



Title/Relationship:     
Name:     



Title/Relationship:     
PAGE  
2

_1420016972.pdf


 SST for students not making progress in Tier 3


Tier 3 – Intensive, Individual Interventions
• Individual students


• Assessment-based, intensive interventions
• High intensity and longer duration


• Possible special education assessment


 SST for students not making progress in Tier 2


Tier 2 – Strategic/Target Group Interventions
• At-risk students


• High efficiency
• Rapid response


• Core and supplemental research-based interventions


 SST for students not making progress in Tier 1


Tier 1 – Core Group
• All students, all subjects, all settings


• Preventive, proactive
• Differentiated Instruction


ABC Unified School District
RTI2 Core Components


of students


Benchmark Tier 1


Strategic Tier 2


Intensive
Tier 3






