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EDUC 328

Curriculum & Instruction in Grades 4-8



Course Description: (6 Hours)  This course includes the development of teaching competencies of mathematics and reading at the 4-8 grade levels.  Primary emphasis is focused on developing the teaching skills and competencies of future middle school teachers with respect to topics found in these curricula areas.  A key component of the course is field experience with students in grades 4-8 in school settings.  The needs of special populations as well as the integration of technology into instruction will be integrated into all areas of the curriculum. 
Prerequisite (EDUC 328):  
EDUC 307 & 308, EPSY 315, MATH 167 & 168, LSED 402, completion of an approved Introductory Portfolio, and Full SARTE status. This course is to be taken concurrently with EDUC 320. Prerequisites for courses and academic policies are based on the current school year catalogue.
Math Required Textbook (rental): Van de Walle, J., Karp, K., & Bay-Williams, J. (2010). Elementary and middle school mathematics: Teaching developmentally. (8th ed.). Boston, MA: Pearson Education, Inc.
Reading Required Textbooks:

· Tompkins, G. E. (2010). Literacy in the middle grades: Teaching reading and writing to fourth through eighth graders (2nd ed.). Boston, MA: Pearson. (RENTAL)
· Miller, D. (2009). The book whisperer: Awakening the inner reader in every child. San Francisco, CA: Jossey-Bass. (PURCHASE)
Suggested Textbooks:

· Tompkins, G. E., & Blanchfield, C. (2008). Teaching vocabulary: 50 creative

            strategies, grades 6-12 (2nd ed.). Boston, MA: Pearson.
· Tompkins, G. E., & Blanchfield, C. 2005). 50 ways to develop strategic writers
           (grades 4-12). Boston, MA: Pearson.

Required Web Materials:

“Louisiana Believes” Louisiana Department of Education 
NCTM Principles and Standards
Common Core State Standards for Mathematics
Partnership for Assessment of Readiness for College and Careers (PARCC)
COMPASS Support and Evaluation System for Teachers
http://www.doe.state.la.us/topics/gle.html
Resource Materials:

· Many resource materials are available for use in the Teacher Development Center lab. Anything published by the National Council of Teachers of Mathematics (NCTM) is likely to be a valuable resource; e.g., the journals Teaching Children Mathematics, Mathematics Teaching in the Middle School.  
Program Retention: (See current catalog, Selective Admission and Retention in Teacher Education Policies and Procedures for more information)

· Students will be permitted to enroll in any EDUC, MAT, EPSY, ECE course only twice.

· Students will be permitted to repeat only two EDUC, MAT, EPSY, ECE courses.

Conceptual Framework Statement of the College of Education and Human Development: 

In order to successfully plan, develop, and implement curricula to meet the needs of diverse learners in today’s world and to prepare candidates for the future, the College of Education and Human Development (COEHD) has identified four critical components of The Effective Educator:  Professional Standards (PS), Knowledge of the Learner (KL), Strategies and Methods (SM), and Content Knowledge (CK).  The Conceptual Framework provides direction for the development of effective professionals. Diversity is an integral part of each component, and technology is emphasized throughout all programs in the educational unit (DT).
General EDUC 328 Course Objectives: 

Upon completion of this course, the candidate will:

1. Understand the roles of 4-8 teachers and organizational patterns of 4-8 classrooms. (PS, KL, SM, CK,) 

2. Structure classroom activities so that 4-8 students construct meaningful concepts and skills in: 

b. number theory; number sense and estimation; strategies for mastering the basic facts; fraction concepts and computation; decimal concepts and percentages; proportional reasoning; measurement and geometry; probability, statistics and other discrete mathematics concepts; algebraic reasoning; functions; integers. (PS, KL, SM, CK)

c. balanced literacy strategies, vocabulary development strategies, comprehension strategies, refining students’ print skills, comprehension and study strategies, struggling readers and writers, structure of text, content area reading. (PS, KL, SM, CK)

d. writing process:  integrate oral and written language. (PS, KL, SM, CK)

3. Plan and implement developmentally appropriate lessons in reading and mathematics to meet the needs of a diverse population of students. (PS, KL, SM, CK, D, T)

4. Organize and manage instruction effectively. (PS, KL, SM, CK, D, T)

5. Compose a unit, which integrates authentic literature, vocabulary strategies, comprehension strategies, study skills, technology, diverse student needs, and content areas of the 4-8 elementary school curriculum. (PS, KL, SM, CK, D, T)

6. Embed process and product oriented assessment into instruction to monitor student progress as well as instruction. (PS, KL, SM, CK)

7. Use alternate grouping and behavior management strategies depending upon the needs and/or interest of students and the nature of the reading activity. (PS, KL, SM, CK, D)

8. Respond, and interact with peers, faculty, support personnel, and others involved with public education. (PS, KL, SM, CK)

9.
Administer informal and formal assessments that involve multiple indicators of learners’ literacy development. (PS, KL, SM, CK)
Specific EDUC 328 Reading Objectives:                                                                                                                                          

Upon completion of this course, the candidate will:                                                                                                                                                                                                                                                                                                                            

A. Organize, adapt, and enrich instructional plans and materials from a reading program to meet the needs and interests of students.  (PS, KL, SM, CK,D)

B. Develop lessons which integrate authentic literature, vocabulary strategies, comprehension strategies, study skills, technology, diverse student needs, and content areas of the middle- school curriculum. (PS, KL, SM, CK,D )

C. Demonstrate decoding strategies that involve the use of phonetic analysis, structural analysis, and contextual analysis. (PS, KL, SM, CK)

D. Model comprehension and study strategies that help students retrieve, analyze, interpret, organize, evaluate, and synthesize descriptive, narrative, and expository texts. (PS, KL, SM, CK)

E. Model questioning techniques that develop students' ability to monitor their own comprehension at literal, inferential, interpretative, and critical thinking levels. (PS, KL, SM, CK)

F. Integrate student literature of various genres to teach reading concepts. (PS, KL, SM, CK, D)

G. Use vocabulary techniques and strategies to teach the meaning of unfamiliar vocabulary words and provide experiences to promote vocabulary growth.  (PS, KL, SM, CK)

H. Design creative and structured writing activities that enable pupils to integrate oral and written language; to develop point of view, purpose, tone, style, sense of audience, and the conventions of language. (PS, KL, SM, CK)

I. Develop special reading activities to meet the multicultural needs (i.e., ethnicity, English Language Learners, physical and intellectual exceptionalities, etc.) of all students. (PS, KL, SM, CK, D)

J. Use the Common Core State Standards as guidelines for lesson planning and instruction. (PS, KL, SM, CK)

K. Become informed about professional organizations for educators. (PS)

Specific EDUC 328 Mathematics Objectives:

Upon completion of the course, the candidate will be able to:

A.  Create an environment in which students become confident learners and doers of mathematics. (SM, KL, CK, D, T)

B.  Use a problem solving approach in teaching. (SM, KL, CK, D, T)

C.  Structure classroom activities so that students learn to relate mathematics to the real world as they:

     1. Solve mathematical problems. (SM, KL, CK, D, T)

     2. Reason mathematically. (SM, KL, CK, D, T)

     3. Communicate mathematically through reading, writing, listening, and discussing ideas.

         (SM, KL, CK, D, T)

     4. Connect mathematical concepts within and to outside domains. (SM, KL, CK, D, T)

D. Structure classroom activities so that students construct meaningful concepts and skills in

     1. Numeration and number systems and develop number sense. (SM, KL, CK, D, T)

     2. The four basic operations and their application. (SM, KL, CK, D, T)

     3. Computational procedures. (SM, KL, CK, D, T)

     4. Geometry of one, two, and three dimensions. (SM, KL, CK, D, T)

     5. Mental computations and estimation techniques. (SM, KL, CK, D, T)

     6. Measurement and related concepts. (SM, KL, CK, D, T)

     7. Collecting, organizing, representing, analyzing, and interpreting data. (SM, KL, CK, D, T)

     8. Applying probability to real-world situations (SM, KL, CK, D, T)

9. Algebra to describe patterns, relations, and functions and to model and solve problems (SM, KL, CK, D, T)

E.  Use various kinds of calculators and other technologies as teaching tools for computation, problem solving, and exploration. (SM, KL, CK, D, T)

F.  Use manipulative and visual materials to assist students in constructing mathematical concepts. (SM, KL, CK, D, T)

G.  Demonstrate an increased awareness of negative attitudes toward mathematics, math anxieties, and biases in mathematics instruction. (SM, KL, CK, D, T)

H.  Integrate five pervasive themes outlined in the Louisiana Mathematics Content Standards into daily lessons. (SM, KL, CK, D, T)

I.   Use the Louisiana Mathematics Common Core State Standards as guidelines for lesson planning and instruction. (SM, KL, CK, D, T)

J.   Utilize the Louisiana Components of Effective Teaching as guidelines for lesson planning and instruction. (SM, KL, CK, D, T)

K.  Incorporate state-adopted basal materials and parish guidelines (indicators) as resources for mathematics instruction. (SM, KL, CK, D, T)

L.  Integrate children's literature of various genres to teach mathematical concepts. (SM, KL, CK, D, T)

M.  Embed process- and product-oriented assessment into instruction, including alternative and authentic assessment methods, to monitor student progress and plan developmentally appropriate mathematics instruction. (SM, KL, CK, D, T)

N.  Implement active learning strategies and effective classroom management strategies. (SM, KL, CK, D, T)

O.  Use effective questioning strategies that foster higher-level thinking and problem-solving skills. (SM, KL, CK, D, T)

P.  Incorporate technological resources in lesson planning and instruction. (SM, KL, CK, D, T)

Q. Plan and implement lessons that include instructional strategies, including flexible grouping and planning for multiple intelligences, to accommodate a variety of student differences. (SM, KL, CK, D, T)

R.  Utilize an understanding of the cultural, historical, and scientific applications of mathematics in order to help students learn to value mathematics. (SM, KL, CK, D, T)
Course Requirements:

     A.  Attendance/Class Participation/Assigned Readings:     
· Attendance is required and expected for a thorough understanding of the course material. If an absence is necessary, the instructor must be contacted as soon as possible.  An absence does not excuse a student from assignments due, material covered, and/or announcements made during class. Each student is responsible for turning in assignments on time and finding out what was missed. See below regarding the policy for missed assignments.                      

· If a student will be absent on a field-experience day, he/she must contact the instructor before the scheduled teaching time as well as the classroom teacher. Only in the case of extreme emergencies, as deemed by the instructor, will students be allowed to make-up any missed field days. This must be at a time that is convenient for the student and the mentor teacher. Missing an SLU class to make-up a field day will not be accepted. Failure to miss even 1 day of field experience, without prior instructor notification, may result in a grade of 0 for the field-based component of the course. Extreme emergency absences will be dealt with on an individual basis between the student and instructor.  
· Tardiness during field-based dates (whether teaching or observing) will result in a 20-point deduction from the total Math points.  Absences during field-based dates (whether teaching or observing) will result in a loss of 30-points from the overall Math total.
· Students are responsible for signing in and out at the assigned school during field-based days. This will be used to document your presence for teaching and/or observing.

· Participation during discussions will add insight to the overall learning experience. Full participation is necessary in order to complete the requirements for the teaching component. It will be expected for students to volunteer to share during class lectures. Not participating in class discussions will affect the Dispositions and participations scores. 

· Class participation/cooperation includes attendance, appropriate attitudes, professionalism, responsiveness, and involvement. Assessment of attitudes, professionalism, etc. will be left to the instructor's discretion and points may be subtracted from a student’s Disposition as deemed appropriate by the instructor.
B.  Course Components: 

· Student Insurance Form/Student Prerequisite Form:  Students enrolled in courses with field components are required to complete a Student Insurance Form as well as a form indicating the student has met course requirements. These will be completed in class on the first day. 

· Student Information Sheet: This will be completed in class on the first day.
· Syllabus Verification Form: This can be found on Moodle and must be signed once the syllabus has been read.
· Assignments are due at the beginning of class on the assigned date by each individual student. Students will not be allowed to go to the computer lab to print assignments during class. Unless previous permission is granted by the instructor, late assignments will receive a score of 0…NO EXCEPTIONS! If a student is absent on a day in which an assignment is due, the instructor must be notified in advance of the absence so that an alternate due date can be given. In the case of an unexpected illness or other reason for missing class when an assignment is due, the instructor must be contacted within 24 hours of the missed class. Before a late assignment will be accepted, verified documentation proving the necessity for missing class will need to be provided to the instructor. It will be left to the discretion of the instructor whether the excuse will be considered. Failure to comply with any of the above policy regarding late assignments may result in a score of 0 on the assignment. E-MAIL SUBMISSSIONS WILL NOT BE ACCEPTED. 

· LATE LESSON PLANS WILL NOT BE ACCEPTED. No lesson plans means you WILL NOT teach. Not teaching will result in either 1) a grade of “C” or lower, or 2) a score of “0” on the field component.

· Assignments must include the following heading in the top left corner:

Name

EDUC 328

Title of assignment 


Date

Please note: 3 points will be deducted for each assignment turned in without the proper heading.

· Grades: Final grades will be based upon the following criteria: attendance and active participation in class discussions; course, field, and practicum requirements; and total number of points earned. It is each student’s responsibility to keep up with his/her averages and grades for this course. Students have 1 week from when a score is posted on Moodle to discuss possible discrepancies and/or concerns. After that time period, the score will be considered correct and accurate and the instructor will not make adjustments.  
· Final Grades: In order to receive an A for EDUC 328, your final grade in BOTH the Reading and Math portions MUST BE AN A! If not, a quality point system (A= 4 points; B=3 points; C=2 points; D=1 point; F= 0 points) will be used to compute final letter grades. 
· Exams may NOT be made-up except in emergency situations. In such cases, the instructor MUST be notified at least 24 hours of the missed exam. Before a make-up exam will be given, verified documentation will need to be provided to the instructor proving the necessity for missing an exam. Failure to do so may result in a score of 0 for the exam. 

· When provided, rubrics must be included with assignments. A deduction of 1-point will be given for any assignment turned in without the appropriate rubric.

· NO EXTRA CREDIT assignments will be assigned or accepted. 

· ALL assignments must be typed and turned in (using a BINDER CLIP ONLY…no staples or report covers of any sort) following APA format (double-spaced, 12 point font, 1-inch margins) and will be evaluated on content, writing mechanics, proper spelling, grammatical usage, and neatness. Any assignment not typed or adhered with a binder clip will receive a score of 0.
· Plagiarism: All assignments should be of each student’s own merits. Any student who reproduces the work of another person without citing the source is considered plagiarizing. A grade of zero points will be received for any assignment or test that is submitted and is not the candidate’s own work. Teacher candidates who plagiarize will be brought before the university for disciplinary action. (Please refer to #4 under University Policies for further explanation regarding plagiarism.)
· Chapter Questions: Students are expected to read and comment on assigned textbook readings prior to each lecture. PowerPoint Presentations for each textbook chapter will be posted at the beginning of the semester to assist you with the reading. As notes are prepared, the following questions must be answered: 1) What did you learn? 2) How can this knowledge be applied? 3) What did you agree or disagree with and why? 4) How did the reading compare/contrast with what you already know? Answers to these questions will count toward participation points and cannot be made up. Also, class discussions will be facilitated based on responses to these questions so it is imperative for each student to be prepared.   
· Chapter Quizzes: This will be a brief assignment that will be completed at the beginning of class, students who are absent or tardy will not be allowed to make up the assignment.  Students will need to complete the chapter readings prior to class on assigned textbook readings as quizzes will be based on the chapter assigned for that class meeting. (5 points each)  
· Math Autobiography:  This assignment entails writing an autobiography about your earliest memories of Mathematics. (maximum 3-4 double-spaced typed pages). Think about your experiences with numbers and computations from your earliest days to the present. Write about your (1) earliest, (2) best, and (3) worst experiences with one of your Mathematics teachers and/or classes. (4) What do you think contributed to the above experiences being your best and worst? (5) Identify one practice in teaching math that you think works well, and (6) one that should be avoided at all costs; base these judgments on your own experiences, not on what you have read. (7) Describe your feelings about teaching math to middle school students. (8) What do you hope to gain from this course that will help you in your future Mathematics classrooms? Each numbered item should be clearly and separately addressed and labeled in order to receive points for that topic. (15 points) 

· *Math Trade Book Lesson: Each student will choose an appropriate mathematics book and create a lesson using that book. Units must include the following: a strategy lesson, discussion questions for the book, vocabulary instruction, a writing activity, and a culminating activity. In addition, students will also include a biography of the author of the chosen book. (20 points)
· *SMART Board Lesson: Each student will create a Mathematics lesson utilizing the SMART Board. (20 points)
· *Basic Facts Fluency Lesson and Activity: Each student will be required to create a lesson and make a game or activity that would be appropriate for reinforcing basic addition, subtraction, multiplication, or division skills. (10 points)
· *Thematic Unit: Each student will develop a thematic unit that will integrate various content areas across the curriculum. (25 points)
*Specific directions/guidelines for each of these will be provided on Moodle.  Due dates will be on the calendar.

· Course CD: Each candidate is required to turn in 2 CD’s with all coursework from the semester (1 for Reading and 1 for Math). Any graded work returned via e-mail correspondence must be copied and placed on the disk as well. 

· Dispositions: Throughout the semester, teacher candidates will be observed for components of professionalism as outlined on the Dispositions sheet found on Moodle.
Reading Course Components: 

· Student Insurance Form/Student Prerequisite Form:  Students enrolled in courses with field components are required to complete a Student Insurance Form as well as a form indicating the student has met course requirements. These will be completed in class on the first day. 

· Student Information Sheet: This will be completed in class on the first day.

· Syllabus Verification Form: This can be found on Moodle and must be signed once the syllabus has been read.

· Chapter Quizzes: This will be a brief assignment that will be completed at the beginning of class, students who are absent or tardy will not be allowed to make up the assignment.  Students will need to complete the chapter readings prior to class on assigned textbook readings as quizzes will be based on the chapter assigned for that class meeting. (5 points each)  

· Reading Autobiography:  This assignment entails writing an autobiography about your earliest memories of language and reading. (maximum 3-4 double-spaced typed pages). Think about your experiences with words and books from your earliest days to the present. Write about your (1) earliest, (2) best, and (3) worst experiences with one of your English/Reading teachers and/or classes. (4) What do you think contributed to the above experiences being your best and worst? (5) Identify one practice in teaching reading that you think works well, and (6) one that should be avoided at all costs; base these judgments on your own experiences, not on what you have read. (7) Describe your feelings about teaching reading and language to middle school students. (8) What do you hope to gain from this course that will help you in your future Reading classrooms? Each numbered item should be clearly and separately addressed and labeled in order to receive points for that topic.  (15 points)

· *Novel Book/Author Study Unit: Each student will choose an appropriate novel and create a unit using that book. Units must include the following: a strategy lesson, discussion questions for each chapter, vocabulary instruction, a writing activity, a content area connection, and a culminating activity. In addition, students will also include a biography of the author of the chosen novel. (20 points)

· *Technology & Literacy: Each student will create a reading/literacy lesson utilizing some form of technology. (20 points)

· *Reading Comprehension Strategy Lesson: Working in groups, or partners, (this will be determined by the total enrollment of the class) students will create a lesson, or lessons, on one, or more, of the reading comprehension strategies. (10 points)

· *Thematic Unit: Each student will develop a thematic unit that will integrate various content areas. (25 points)

· *Writing Rubrics: Each student will create a writing portfolio encompassing several types of rubrics. (10 points)

*Specific directions/guidelines for each of these will be provided on Moodle. Due dates will be on the calendar.

· Final Exam: The final exam will be cumulative and will be administered on the date set by SLU for final exams. 

· Course CD: Each candidate is required to turn in 2 CD’s with all coursework from the semester (1 for Reading and 1 for Math). Any graded work returned via e-mail correspondence must be copied and placed on the disk as well. 

· Dispositions: Throughout the semester, teacher candidates will be observed for components of professionalism as outlined on the Dispositions sheet found on Moodle. 

C. Field-Based Teaching Assignments: 

PLEASE NOTE: 1) Reflections should identify what was learned from the teaching experience and how it might be applied to students’ future classrooms. It is NOT a synopsis of the events that occurred each day. Discuss what went well, changes needed, etc. (No one teaches a perfect lesson. How could you improve? What did you have to do differently than what was written in the lesson plan?) Points will be deducted if this is not followed! 2) Specific forms are available via Blackboard; 3) Due dates can be found on the calendar; 4) On the day of the instructor visit, it is important that you are actually teaching and not just observing or watching the students work, playing a game, or reviewing (this will affect your score!)

· Mentor Teacher Observations & Reflection: 2 mentor teacher observations will be required. During this time students will observe reading lessons and general routines of the classroom. It is advisable to take note of discipline and classroom management procedures.  It is also suggested that students talk with mentor teachers about other options regarding discipline. One mentor teacher reflection is required. (10 points)
· Single-Day Teaching & Reflection: 1 single Math lessons will be taught (Single Day of Teaching). A reflection associated with each single day of teaching experience is required. Questions, suggestions, and other dialogue between the student and mentor teacher need to be summarized and attached to the single-day teaching reflection. (10 points)
· Block Week Teaching & Reflection: Each student will complete 5 consecutive days of teaching (Block Weeks) for both the Reading and Math components of the course. For Math, a writing component needs to be included in at least 3 of the 5 block week lesson plans. Upon completion of each Block Week of teaching, students will complete a reflection of the teaching experience. Questions asked to the mentor teacher, suggestions or responses made by the mentor teacher, and other dialogue that may have occurred should be included. (10 points)

· Lesson Plans: Lesson plans are required for single-day and block week teaching, and will not be accepted late. Students are responsible for writing his/her own lesson plans for each day of field experience. Each lesson plan must follow the format provided on Moodle and must contain all components. Students must create their own activities to teach/reinforce the skills/strategies. No publisher-made worksheets may be used with the lesson plans! During classroom observations, students will be working with the mentor teacher to collaborate on the strategies and skills that will be included in the lesson plans. Before turning in lesson plans to the instructor for grading, they must have been discussed and approved (NOT graded) by the mentor teacher in the field. After the approved plans have been graded by the instructor and corrected by the student, a copy of all corrected lesson plans must be given (or emailed) to the mentor teacher at least 2 days prior to teaching. Failure to turn in corrected lesson plans to the mentor teacher at least 2 days prior to teaching may result in a student NOT TEACHING, which may result in a grade of C or lower for the field component. If lesson plans are not turned in to the mentor teacher at all, students will NOT TEACH and a score of 0 on the field component may result. In addition, a copy of corrected lesson plans need to be turned in to the university instructor before the scheduled teaching day(s). (SDT = 10 points; Block Week = 20 points)
· Assessment: Each student will create and administer an assessment of the math skills/strategies taught during Block Week. This is not necessarily to be used by the mentor teacher for a scored grade; rather, it is to be used as a check for students’ achievement during the SLU Block Week of teaching. Assessments must be turned in with Block Week lesson plans and approved by the instructor prior to teaching. Suggestions from the mentor teacher can be given; however, it is each students’ responsibility to create the assessment on his/her own. No publisher-made tests may be used! 
· Assessment Plan: Each student is responsible for completing a Math Assessment Plan using students from the assigned school. The data you obtain from the pre-tests and post-tests will need to be uploaded to PASS-PORT Assessment Plan.  You will also have to analyze the data and discuss the findings of your analysis for PASS-PORT.
· Peer Observation Reflection: During the non-teaching Block Week, students will be required to observe his/her partner and complete a Peer Observation Reflection. Only 1 Peer Observation Reflection form covering the entire week will be turned in.  (10 points)
· Self-Evaluation LCET & DVD: A video recording of the lesson observed by the university instructor is required (DVD STANDARD-SIZE ONLY!). It is your responsibility to obtain a working video camera (this means audio as well as visual) prior to your block week of teaching. NO CELL PHONES My BE USED TO RECORD VIDEOS! Flip Cameras are available for check-out from the Media Lab in the Library.  A critique and reflection of the video must be completed using an LCET form. Detailed comments for each section of the LCET are expected. For this course, only 1’s or 2’s may be given! IF A WORKING VIDEO IS NOT TAKEN OF THE DAY THE INSTRUCTOR VISITS, YOU MAY RECEIVE A SCORE OF 0 ON THE LCET!  (5 points)
· Mentor Teacher LCET: Upon completion of Block Week, mentor teachers will complete an LCET on each teacher candidate. Assessment in this area is based on each student’s teaching performance and will reflect the following: a) relevance of lesson objectives; b) organization and flow of lesson; c) student engagement; d) classroom management; e) accommodation of individual student needs; f) questioning to assess comprehension; g) evaluation of student learning; h) cooperation with peers and mentor teacher; i) ability to accept feedback; and j) appropriate and correct content. For this course, only 1’s or 2’s may be given!    

D.  Practicum Requirements:

· Instructor Observations/LCET: Formal observation and evaluation of each candidate’s teaching will be conducted by the university instructor. Assessment in this area will be documented on an LCET form and will reflect the following: a) relevance of lesson objectives; b) organization and flow of lesson; c) student engagement; d) classroom management; e) accommodation of individual student needs; f) questioning to assess comprehension; g) evaluation of student learning; h) cooperation with peers and mentor teacher; i) ability to accept instructor feedback; and j) appropriate and correct content. Please note that for this course, only 1’s or 2’s may be given and no more than seven 1’s may be obtained on the LCET to pass the instructor’s observation component of this course! 
IMPORTANT: A copy of the graded lesson plan for the observed lesson and a blank LCET will need to be available for the instructor on the day of the visit! 
*PASS-PORT requirements:  
· 1 Lesson Plan (either Reading or Math)
· 1 Assessment Plan
· 1 LCET (either Reading or Math)
· Field hours from the school site. Please note that you will need to use your mentor teacher’s name for this regardless if you are observing a peer.
*PASSPORT ARTIFACTS ARE DUE IN PASSPORT BY THE LAST DAY OF CLASS; OTHERWISE, THE INSTRUCTOR WILL NOT EVALUATE THEM!
Course Evaluation:

· In order to receive credit for this course in the Teaching and Learning Curriculum, a candidate must receive a score of 80% or better in both the mathematics practicum and the reading practicum AND receive an 80% or better in each of the following components: a) mathematics university component, b) mathematics field component, c) reading course component, and d) reading field component, REGARDLESS of the candidate’s final EDUC 328 average.
· ALL assignments must be completed in order to receive an A or B in this course. Failure to complete even one requirement will result in a grade of C or lower.

· Grading Scale: 

             A = 94-100% 
Superior Performance

             B = 87-93%  
Above Average Performance

             C = 80-86% 
Average Performance

             D = 70-79% 
Below Average Performance

             F = <70% 
Failing Performance
Classroom Policies:

· Dress Code/Etiquette: Since part of the class will be conducted at school sites, students are expected to dress in a professionally appropriate manner when participating in field experiences. Candidates should obtain and adhere to the school’s dress code. Arriving to a school dressed inappropriately will result in the teacher candidate being asked to leave and an absence will be considered for the day. A respectful attitude toward instructors, fellow candidates, mentor teachers, students, administrators, and other school personnel is required. Maintaining confidentiality is also mandatory. An SLU name tag should always be worn during each field experience!
· Cell phones: The use of cell phones during class will NOT be tolerated! Cell phones need to be silenced and put away during class and field experiences.
· Computers/Laptops: No computers and/or laptops during class will be allowed during class. 
· Work Samples: Please note that candidate work samples (e.g., student assignments, projects) may be kept by the instructor as exemplars for program accreditation purposes. All identifying information will be removed when specific work samples are used. Students are advised to keep a back-up copy of all work submitted. 
University Policies:

· Accommodations: If you are a qualified student with a disability seeking accommodations under the Americans with Disabilities Act, you are required to self-identify with the Office of Disability Services, Room 203, in the Student Union. No accommodations will be granted without the documentation from the Office of Disability Services.

· Classroom Decorum/Student Behavior: Free discussion, inquiry, and creative expression are encouraged at SLU. However, any classroom behavior that interferes with either (a) the instructor’s ability to conduct the class, or (b) the ability of students to benefit from the instruction, is not acceptable and will not be allowed. Specific examples of disruptive classroom behavior may include: routinely being late to class, departing early, use of cellular telephones, or other electronic devices that disrupt the general learning of others, repeatedly talking in class without being recognized, or talking when others are speaking, arguing in a way that demonstrates a lack of respect (e.g., for other class members, or the instructor in the learning environment) or arguing in a way that is perceived as “crossing the civility line”. Classroom behavior which is deemed inappropriate and cannot be resolved by the student and faculty member may be referred to the Office of Judicial Affairs for administrative or disciplinary review.
· Classroom Visitors: The university classroom setting is not appropriate for children, unless they are participating in a special project for the class. Students must find care for their children outside the SLU classroom space. 

· Academic Integrity Policy: Students are expected to maintain the highest standards of academic integrity. Behavior that violates these standards is not acceptable. Examples are the use of unauthorized material, communication with fellow students during an examination, attempting to benefit from the work of another student and similar behavior that defeats the intent of an examination or other class work. Unless work is done in conjunction with a group project, it must be the exclusive work of individual students. If students use any words or ideas that do not represent their own original words or ideas, they must cite all relevant sources. The Publications Manual of the APA (6th ed.) is the guide for formatting of citations and references. Cheating on examinations, plagiarism [i.e. to use and pass off as one’s own (the ideas or writings of another)], improper acknowledgement of sources in essays, and the use of a single essay or paper in more than one course without permission are considered very serious offenses and shall be grounds for disciplinary action as outlined in the current General Catalogue. 
· Instructor/Student Correspondence:  Electronic communication through SLU’s e-mail addresses is considered an official form of correspondence per university policy. Messages via personal e-mail accounts will not be accepted. 
· Course Dropping: Per University policy, “when any student receives excessive unexcused absences (e.g., ten percent of the total classes) in any class prior to the established withdrawal date, the instructor may withdraw the student with a grade of W.” 
Important Dates:

· March 14, 2014 is the last day to withdraw or resign from regular classes.
· May 19, 2014 is the last day to return rental textbooks without a fine.
Disaster Recovery Plan:
In the event of a disaster or event that closes the university, there will be an assignment that replaces the midterm exam.  The midterm exam will be replaced as this will be a real-life learning experience for the students.  Students will be expected to type a three- page report (5 pages if hand-written due to power outages) concerning how the state and local school district responded in the time of crisis.  The paper must include the following:

1. How early was the community informed of the crisis at the state and local level?

2. How long were the local schools affected by the crisis?

3. How was the aftermath of the crisis communicated to the public and by whom?

In addition, students must interview others who were part of previous crisis events and explain how this crisis is similar to that one.  Compare your answers to the previous questions with those provided by your interviewees concerning previous events.  Prepare for a full class discussion.

PASS-PORT Requirements for EDUC 328: 
Note: For each required artifact, review the evaluation rubric to ensure your artifact meets expectations.

Requirement 1: Field Experience Hours
Field Experience Hours (observation or direct teaching) 

Requirement 2: Lesson Plan
1 Lesson plan from Block Week 

Requirement 3: Assessment Plan

1 Assessment plan from Block Week

Requirement 4: LCET

1 LCET from Block Week (either Reading or Math)
How Can I Get Help with PASS-PORT?
You can receive assistance in using PASS-PORT from various sources depending on your needs and questions.  Use the list below to contact and/or seek assistance from the appropriate source:

· PASS-PORT Training and/or assistance: Contact Dr. Camille Yates, 549-2406, camille.yates@selu.edu  

· Field experiences: Dr. Heloise Aucoin, 549-2199, Heloise.Aucoin@selu.edu
PASSPORT Information for Syllabi and All Classes:

· Accessing and Paying for PASSPORT 

· Go to the PP login page for the SELU PASSPORT:  https://selu.pass-port.org 
· OR for Doctoral Students:

· Go to the EdD Consortium login page for Doctoral Students: https://selu-doc.pass-port.org
· Use your w# with the w as the username.

· Your initial password is   pass-port   all lowercase with the hyphen. 

· You will be directed to go to your SLU Webmail to get the temporary password that is sent to you.  

· Go back to the PP login page and use your w# and the temporary password to get into PP.

· You will be directed to a page to choose the type of subscription (7 year license - $108 or 1 year license - $38) and pay for it.  You may pay with a credit/debit card.

· OR if you have financial aid, you can go to the bookstore and obtain a ticket provided by iLAT with a code on it to use when paying.  

· This will give you access to PP.
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