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Rationale and Philosophy  
Principles and Practices 432/439 explores the process of becoming a secondary, middle, or elementary school teacher. Our belief is that beginning teacher education is best facilitated through an examination of self, while also inquiring into the contexts of teaching, the rudiments of pedagogy and learning, the official curriculum, and moral and professional purposes of education. We believe teaching requires an understanding and proficiency in the principles of learning that are one of the foundations of a teacher’s pedagogy. Competent teaching also depends upon the ability to reflect upon the complex pedagogical, psychological, and sociological processes occurring in the classroom and to develop professional judgment. Competent teaching requires the formation of positive, caring relationships rooted in a vision of meaningful and inclusive education. Learning to teach well also depends upon the learning of specific pedagogical skills of teaching including: lesson and longer range planning, classroom management, assessment and instructional strategies, as well as, the Essential Graduation Learnings and General Curriculum Outcomes of various curricular areas established by Nova Scotia Department of Education. Our introduction to curriculum planning will be linked to in-class experiences that help preservice teachers develop their pedagogical style. This course will support you in all aspects of your preparation for Field Experiences by immersing you into the 6 domains of teaching. Below are the General Course Outcomes Framework (GCO's) and the Specific Course Outcomes (SCO's) for each domain.

6 Domains of Teaching
 

GCO 1: Preservice teachers will show evidence of the emergent knowledge, skills, and attitudes associated with PLANNING and PREPARATION.
SCO's
· knowledge of subject content and how to make it accessible for students
· knowledge of students (development, learning processes, interests and culture)
· setting instructional outcomes (learning outcomes framework, NSDOE initiatives, meeting the needs of diverse learners, and curriculum mapping)
· knowledge of classroom resources to support the lesson plan (extending content knowledge into applications and learning transfer, approved NSDOE resources)
· designing coherent instructional plans (draw on meaningful learning strategies, interesting and challenging activities, outcomes focus)
· design student assessment (congruence with outcomes, assessment used to inform future instruction)
GCO 2: Preservice teachers will show evidence of the emergent knowledge, skills, and attitudes associated with CLASSROOM ENVIRONMENT.
SCO's
· developing respectful rapport with students and all members of the school community
· establishing a culture for learning (creating safe places for students, maintaining an open learning environment, setting respectful expectations of students; yet being flexible in meeting the outcomes, communicating fair and challenging expectations for all learners)
· setting classroom routines to promote appropriate student behaviors (consistently upholding behavior expectations, monitoring student interactions and responding fairly and respectfully, adhering to school policy for classroom conduct)
· examine the implications that physical space has on the learning processes
· developing strategies to manage disruptive behaviors 
GCO 3: Preservice teachers will show evidence of the emergent knowledge, skills, and attitudes associated with INSTRUCTION.
SCO's
· communicating with students: lesson expectations, directions, procedures, discussions, explanations, and through written work
· gradual release of responsibility for learning and modeling learning for students
· using assessment for learning (setting criteria, descriptive feedback, self assessment)
· demonstrating flexibility and responsiveness (lesson adjustment, response to students, persistence, technologically rich, and creativity) 
GCO 4: Preservice teachers will show evidence of the emergent knowledge, skills, and attitudes associated with PROFESSIONAL LITERACY.
SCO's
· reflecting on teaching (for use in future instruction and in the moment to as self correction based on detection record keeping (assignments, progress, student files, individual program planning)
· communication with families (information about program, involving families, keeping in touch about student progress)
· participation in professional community (professional inquiry, service to school—the board, participation in projects)
· growing and developing professionally (enhancement of knowledge, practicing of skills, seeking opportunities to expand and shape pedagogical attitudes, documenting one’s own personal growth though a portfolio)
· being professional (adhering to a code of ethics, compliance with regulations, integrity, service to students, advocacy and sound decision making) 
GCO 5: Preservice teachers will show evidence of the emergent knowledge, skills, and attitudes associated with Pedagogy--relational connections.
SCO's
· acknowledging that teaching is a pedagogical act (the learner is the entry point for teacher decisions) 
· seeking opportunities to develop the relationality with each student 
· seeing uniqueness in each student and responding to their needs 
· developing awareness of tacit knowing—informing your decisions to act in ways that are appropriate for each student 
· preserving the pupil (advocate for the needs and attributes at different stages of their growth and development) 
· developing a teaching practice that protects, and promotes student growth by elevating the gains of each child   
GCO 6: Preservice teachers will show evidence of the emergent knowledge, skills, and attitudes associated with Teacher Identity--knowing self.
SCO's
· gain insight and articulate their core values as a teacher
· recognize and analyze my collective experiences: personal--professional and how they inform my teaching
· acknowledging personal learning style and being open to other styles
· cultivating a teaching life of wellness and emotional health
· exploring my intellectual potential as a life-long learner
· seeking collegial relationships that lead to professional development
· accepting the tolerance of ambiguity and openness to change
 

*adapted from Danielson, C. (2007). Enhancing professional practice: A framework for teachers.
 Assessment Plan (The standards of practice for the teaching profession and the standards of behavior for the teacher (BEd Program ) will comprise 15% of the final mark for this course)
	Outcomes 
	Strategy (Conversation=C; Product=P; Observation=O)
	Evaluation Tool
	Score

	GCO 4
	P/O
	Ethical Case Study Presentation
	           10 (group)

	 GCO 4
	P/C
	Blackboard posting – “The Unsaid”
	              15

	 GCO 1,3
	P
	Q cards
	 10   

	 GCO 1,3
	P
	Assessment Plan
	               25 

(8% partners; 17% choice partners or individuals)

	GCO1,2,3,4,5,6

 
	P
	Binder--beginning portfolio (PTT)
	 25  

	BEd Program Expectations 
	 
	 
	   15%

	· Punctuality

· Attendance

· Communication

· Attitude

· Respect (cell phones, BlackBerry etc.)

· Preparedness

· Participation
	Observation/Conversation
	Anecdotal Records

Documentation
	 

	
	
	
	     TOTAL

      /100


Schedule for Winter 2011
	Dates


	Session Topics
	Activities & Assignments
 
	Readings

	Jan 10
	Welcome Back!

How did you do?
	Language and Literacy reflections with Dr. Anne Murray Orr
Summative Field Experience Form
 
	 

	             Jan 12
	How did you live the ethical demand?

 
	Deciding upon the Case Study – new Musketeers

School Routines and Procedures - sharing


	Examples

	Jan 17
	Do we demand an ethical stance as a profession?
What does assessment mean?


	Researching the Case
Assessment is like…
	Saskatchewan Teachers Federation Code of Ethics
 NSTU Code of Ethics
 School Code of Conduct
 

	Jan 19
	How do we mentor and challenge one another ethically and professionally?
	NSTU: Presenting the Case Study

 

 

Group: Power Point Presentation due
	 

	  Jan 24
	What difference does “mindset” make?
	 Mindset quotes – STLW4M
Individual: BlackBoard Posting--The Unsaid due
 
	file://localhost/Volumes/ELIZABETH'S/Perils-and-Promise-of-Praise.pdf

	  Jan 26
 
	What is our goal with assessment?
 
	Clapping Exercise

Stiggins DVD – AOL and AFL
Q Card # 1 due
 
	 Read Chapter 1 and 2 and prepare Q card # 1

	Jan 31
	What is the "planning cycle'?
What is an “assessment plan”?
	 The Unit Planning Process (Alberta Assessment Consortium Key Visual)
Introduce the Integrated P and P and Math assignment 
Show example of Assessment Plan

2 Blackboard responses due
	 

	Feb 2
	How can we help students to be clear about the learning destination?
	Clear Targets and Exemplars 
Work on Assessment Plan – Step C (AFL) – Curriculum Chart
Q Card # 2 due 
	 Read Chapter 3 and 4 and prepare Q card # 2

	Feb 7
	No Classes
	Winter Pause


	Catch Up!

	 Feb 9
	What is diagnostic assessment?
	Hope Foundation DVD

Questioning, All student response systems, Descriptive feedback (Assessment Plan Step C)

Work on Assessment Plan – Step D (AFL and AOL)

	 



	Feb 14
	How can we increase the feedback we offer to students?

	Setting Criteria; Self and Peer Assess (Assessment Plan Step C)
Collecting Evidence: Conversations, Observations, Products

Work on Assessment Plan Step A (AOL)
Q Card # 3 due


	Read chapters 5 and 6 and prepare Q card # 3
 

 

	 Feb 16
 
	What is formative assessment?
 
	Hope Foundation DVD

Revisit Stiggins graphic organizer (AFL/AOL)
Work on Assessment Plan Step C (AFL)
	 

	  Feb 21
 
	How do we collect and display evidence of learning?
What is summative assessment?
 
	Tests
Portfolios
RAFTS

Hope Foundation DVD
Q Card # 4 due


	 Read chapters 7 and 8 and prepare Q card # 4

	Feb 23
	How do I recognize and demonstrate my pedagogical identity?
	PTTs – Caption Statements (Examples and criteria)
 Work on Assessment Plan Step B (AOL) – designing a RAFT
	 

	  Feb 28
 
	How do we celebrate our professional growth?

 
What are rubrics and scoring guides?
	PTT
PTTs Due ☺ for Peer Feedback
Rubrics and Scoring Guides
Work on Assessment Plan Step B (AOL)
	 

	 March 2
 
	 What is important about evaluating and reporting?
	 Keeping track of observations, conversations, products 

Parent/Teacher conferences

Work on Assessment Plan Step B  (AOL)
 Q Card # 5 due 
PTTs DUE  for prof
	 Read chapters 9 and 10 and prepare Q card # 5

	 March 7
 
	What would an integrated curriculum unit look like?
	The Project Approach
 Assessment Plan due

 
	 Read “I Want To Be An Ambulance Girl” article

	March 9
	How do I lead my self and others in professional development?

 

   
	Building Bridges Prep
Course Evaluation

 
	 


Semester Assignments
 
 
Assignment # 1.  Ethical Case Study 
 

A:  Poster Board Presentation (Group 10%) Due Jan 19, 2011
Group assignment with five or six people.
1. With utmost attention to respect and confidentiality, discuss the elements of the “Teaching Code of Ethics” and the NSTU Code of Ethics (see StFX Student Handbook) as they were experienced during your practicum. Elements of this professional code could have been quite present or obviously absent in your experiences. I think many of us could identify numerous occasions when the Code was experienced in varying degrees of appropriateness.
2. In your group, identify a common theme that is a nagging issue, an exemplar element of ethical practice.
3. Create a Case Study (similar to those discussed with the NSTU in October; sanitized for confidentiality but based on actuality) to present to the class and the NSTU. Connect this case directly to a Teaching Code of Ethics (NSTU or STF) and support your case, if possible, with legislation that will allow for you to raise a series of questions for class discussion.
4. You are to create a Power Point presentation and lead a professional discussion with the following guidelines: Case Study of 250 words; 5–7 key questions that will generate discussion; linkages to supporting legislation; all group members must be actively involved during the presentation and discussion; your presentation and discussion combined is to be 15–20 minutes in duration.
 

B:  “The Unsaid--nagging questions” BlackBoard Posting (Individual 15%)  Due Jan 24, 2011 and Jan. 31, 2011
Individually, you will post on Blackboard a reflective response to one or more of the ethical dilemmas presented.  Using relevant documents, policy, and or government legislation associated with education, support the central ideas of your response. You might consider nagging questions--the unsaid that you were unable to express during the session. You are to identify implications for your professional growth:
1. This posting should be approximately 250 words.
2. You should be able to identify the “so what” in regards to the gray areas of ethical dilemmas.

3. You are to respond to each posting in your base group with a “now what or yah but” that pushes ethical understanding. This is to be 2–3 well crafted sentences. 

Assignment # 2.  Q Cards – Value:  10%   (5 x 2%)      Due:  Jan. 26, Feb. 2, 14, 21, Mar.2
Chapters from the required text will be assigned for reading. Students will complete a Q card and bring it to class to use in a small group discussion.  The Q card format will be as follows:
Side A:   Provide an important quote from the assigned reading and briefly describe why you chose that quote.  The quote should represent a key idea from one of the chapters.
Side B:  Offer a question that has occurred to you a result of the reading.

Index cards will be provided to students.  

Assignment # 3.   Unit Assessment Plan                              Value: 25%    Due: March 7
For this assignment you will be creating an assessment plan for a unit of study in elementary math.  For the P and P portion of the assignment, you do not need to submit lesson plans for the teaching of the unit of study.  Dr. Lisa Lunney-Borden will be teaming with me to support you in understanding what constitutes a unit in elementary mathematics.  You must work in partners for Step A of this assignment.  It is your choice whether or not you wish to work in partners for Steps B, C and D of this assignment.

Step A. Create a chart (similar to the assessment plan chart in this course outline) that includes the specific curriculum outcomes for your unit, strategies for collection of evidence of learning for each outcome  (conversations, observations, products = C, P, O), a descriptor of the assessment tool related to each strategy, and the weighting of the assessment/evaluation tool.  Create a mark out of 100 for this unit of study.  8%
Step B.  Provide copies of the assessment/evaluations tools described in the Step A chart.  You must make it very clear how you will keep track of observations and conversations, and you must include the scoring rubrics or marking schemes. You must create a RAFT assignment as one assessment/evaluation tool.  8%
Step C.  Submit a list of the planned assessment for learning strategies that you will use throughout this unit of study.  Describe the purpose of the AFL strategies and how you will use it.  You must include either a learning outcome chart for the classroom, or an individual student tracking sheet.  Be sure to use student-friendly language.    6%
Step D.  Submit a calendar showing the timeline for teaching the unit of study.  On the calendar, indicate the AFL and AOL events.    3%                                          

                                                                                                                                              

Assignment # 4:  Personal Teaching Text (rubric) (25%)
The PTT will serve as a compilation of relevant course work, life experiences (learning experiences, defining moments, etc.), and informal-formal teaching (field experiences, professional development opportunities, coaching, etc.). In short, the PTT is a working document–a convergence–for your professional growth and development during the Bachelor of Education experience, year I. The PTT is based on the following six outcomes as Teacher:

1.      Awareness of Self 

2.      Awareness of Principles 

3.      Awareness of Practices

4.      Awareness of Pedagogy 

5.      Awareness of Professionalism and 

6.      Awareness of School Context 

Include personal artifacts that represent you as a teacher. These representational items must speak to your emerging practice; thus each item has an educational connection. Your collection must be contained in a binder, have a table of contents, dividers–distinct divisions for the six outcomes, and 3–5 key artifacts that capture and represent you as a teacher. Each artifact must have a caption statement and each outcome must have a summary statement.

 

Caption Statements:

·        Artifact Title:

·        Date and context for artifact:

·        Why I personally included this artifact, how it relates to the PTT outcome and helps me personally understand this PTT outcome (this is to be 2–3 sentences MAX).

·        What personal questions and implications are emerging for my professional growth (PGTs)?

Metacognitive Analysis:
· Each of the six outcomes must be prefaced with a metacognitive analysis; not a summary of the artifacts in that section. This analysis will be no more than one-page in length and make reference to some or all of the following:

· the Six Domains of Teaching (stated at the beginning of the course outline)

· any focus questions for each session

· lived experiences, seminar proceedings, selected readings, and presentations

 

 

Course Completion Policy
If course work is not completed by the end of the regular scheduled term, a mark of IP (in progress) will be granted. This mark will stand until the work is completed and submitted by a negotiated date or the first day of the following term. If the outstanding work is not submitted by the established date, a grade of NM (no mark) will be entered as the final mark.

· Late assignments will result in a 3% loss per day and consistent with University policy, missed due dates will require acceptable documentation
· all assignments must be completed to an acceptable professional level to obtain credit for the course, and all assignments must be handed in before students are permitted to participate in Field Experiences
· Information on grade appeals can be obtained from the Dean of the Faculty of Education, Dr. J. Orr

· All course assignments must be submitted in all classes before individual students are permitted to begin practicum.

 
B.Ed Course Confidentiality Guidelines
The primary purpose of these guidelines is to insure that the names or identities of human subjects are safeguarded in recorded course work and both within and outside of the classroom. The names of any of the human subjects or institutions involved should not be used in class, whether in formal or informal discussion, or in any written work submitted as part of the course, including journal or logbook entries.  Thus any oral or written analysis that is derived from the observations and conversations indicated above should employ pseudonyms in the place of actual names for individuals, institutions, or unique events. 

Academic Honesty
Students are expected to be familiar with university policies associated with academic dishonesty. If you are unsure as to whether to cite a reference, please cite it! For example, you do need to acknowledge material taken from others for your curricular justice plans, and in particular, if you have found ideas on the internet, you need to acknowledge what is yours and what came from others.

Class Participation and Attendance Policy
Attendance is mandatory for all B.Ed classes as participation in class discussions will enhance your assignments and benefit not only yourself but your fellow students. Since this course is highly participatory and is based heavily upon in-class interactions, it is not possible to make up for experiences missed. Each missed class will result in a deduction of 3 % from your final grade. If you miss more than two classes (P&P is a year-long course--1st semester is still in consideration), you may not pass the course, as you will most likely miss important information related to your assignments: lesson plans, excavations and professional, and your PTT. If you do know ahead of time that you need to miss a class, please inform the instructor as soon as possible. If you must miss a scheduled class and cannot inform the instructor in the previous class, please inform the instructor directly by email or phone call prior to the class. Extenuating circumstances for missed classes (such as family emergencies) will be considered on an individual basis.

Course Evaluation
For us as instructors, grading of student work has been and continues to be the most difficult and challenging aspect of our work as educators.  Evaluation is an area of our practice that we take very seriously and to which we think we must devote copious amounts of rigor and respect. We continue to journey towards what we hope are more thoughtful, respectful, and educative forms of assessment and evaluation in our practice. Below we convey the qualities of bachelor’s work that we hope to help you achieve in this course. It is a work in progress.  We present it to you as our latest thinking on what we see as the qualities of the bachelor’s work to which we feel we should strive in this particular course. 
 87-99   Outstanding- Demonstrates a highly thoughtful awareness of the relationship between one’s own personal experiences and issues raised by classmates and readings. 1) Well written work that adds greatly to your understanding of educational issues at the intersection of your own experiences and wider sociological issues in selected literature; 2) Reading representations that are consistently insightful and intellectually provocative; 3) a highly supportive and articulate conversational style. 
 80-86   Excellent- Demonstrates thoughtful awareness of the relationship between one’s own personal experiences and issues raised by classmates and readings.  Displays two of the above three qualities and writing is excellent.  
75-79   Very Good- Demonstrates awareness of the relationship between one’s own personal experiences and issues raised by classmates and readings.  Displays at least one of these three qualities and often demonstrates the others; Writing is very good. 
 68-74   Good- Beginning attempts at demonstrating awareness of the relationship between one’s own personal experiences and issues raised by classmates and readings.  Has some examples of evidence of these qualities; writing is good.  
60-67   Acceptable. Shares one’s own personal experiences and understands issues raised by classmates and readings.  Is moving towards evidence of these three qualities; writing is minimally acceptable.  
Below 60 Unsatisfactory. Does not or rarely shares examples from one’s own personal experiences and/or does not understand the issues raised by classmates and readings. Does not demonstrate any of the three qualities; writing is not acceptable.   
 
 

 
