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Purpose of GCAP 671: Developing a Working Alliance

The purpose of this manual is to provide some structure for the GCAP 671 course during the three weeks at the GCAP Summer Institute. 
Our goal for each of you during the Summer Institute is that you master the counselling skills that you have learned about during the online portion of the course. You will be expected to demonstrate an ability to engage the client effectively to draw out information about thoughts, feelings, and behaviours, generate accurate reflections of the client content, manage a conversation using structuring skills, and guide the conversation purposefully through the process of problem exploration. 

This might sound a bit overwhelming at the outset, but your assignments and daily practice / lab sessions will lead you gently and progressively toward these goals.

Relationship to GCAP 635: Intervening to Facilitate Client Change

GCAP 671 and 635 are designed to be taken in concert with one another. You may choose to take them sequentially – with 671 preceding 635. The courses have therefore been lined up in terms of content so that they build on each other, both during the online portion of the course and during the Summer Institute. 

The Summer Institute lessons have been structured so that you are engaged in 671 both morning and afternoon for the first four days of classes. This allows you to gain intensive practice with the microskills and to focus exclusively on 671 during this time. In week two of the summer institute, you will have a free day on Monday, except for your 20 minute meeting with your instructor and TA to review your first video assignment. Then, for the next four days, you will be taking 635 during the morning session and will continue with 671 in the afternoons. Finally, for the last week of the Summer Institute, you will be exclusively engaged with 635 for both morning and afternoon classes. This will allow us to structure the skills practice and the content focus of each course to allow flow between the courses. The skills practice foundation established in 671 will carry on into the last week of 635 in the Summer Institute.

The definitions below will provide a sense of how we want you to progress through skills practice across these two courses. The primary skills practice goal of 671 is for you to be able to thoroughly explore the client’s presenting concern to the point where you can clearly state what the problem is and identify the cognitive, affective, and behavioural factors that influence the problem. We will refer to this as the problem exploration process throughout the course. You may be itching to move on to goal setting and solutions during the 671 course; however, it is very important to stay focused on problem exploration. What this will do is maintain the focus on creating a way of being and purposefully integrating your skills to establish a solid therapeutic relationship / working alliance with your clients.

Problem Exploration (GCAP 671)
The process of exploring in detail all aspects of the client’s problem to come to a clear understanding of the factors that affect the problem, the client response to the problem, the facilitative factors and barriers that impact the problem, etc.
Goal Setting (GCAP 635)
This problem exploration forms a foundation for moving forward with Goal Setting. Goal setting involves taking the more global understanding of what the current problem is and breaking it down into clear, discrete, theoretically supported, goals and sub-goals, which will become the focus of the counselling process.

In the last week of the Summer Institute (in GCAP 635), you will move on to more deliberate and focused goal setting as part of their skills practice. You will take the global understanding of what the client would like to change and work to translate that into concrete, measurable, and attainable counselling goals, which reflect specific client factors (cultural, contextual) and counsellor factors (theory, personal view of counselling).

GCAP 671 Summer Institute

The Summer Institute provides an ideal setting to merge theory with practice. Each lesson has a content theme, drawing out more in-depth analysis of the themes and concepts associated with the working alliance. These will be presented in a way that links them meaningfully to the counselling microskills model. 

The Summer Institute is designed like a “lab,” with most of the time spent on skills practice and less time on new content, except as needed to enhance the quality of the practice time. We also want to foster critical thinking about microskills and to encourage you to begin to contextualize them theoretically and culturally. A typical day at the Summer Institute might look something like this:

· Review of conceptual focus and skills practice from previous day(s)

· Introduction and discussion of the thematic focus for the day

· Demonstrations of skills by instructor and TA 

· Skills practice, following the triad handout contained in this manual or other practice exercises

· Reflection and debrief on the activities

The Importance and Context of Counselling Skills and Working Alliance Development

The College of Alberta Psychologists (2006) defined competence as “…Knowledge, Skill, Judgment, and Diligence in specific areas of content and practice in psychology, which are defined by the Standards of Practice, the Canadian Code of Ethics, and Practice Guidelines. The psychologist engages in this professional practice in an accountable manner, across the span of his or her career.” 

Knowledge involves having absorbed and understood a body of information sufficient to understand and conceptualize the range of professional issues we can reasonably expect to encounter. Skill is the ability to effectively apply knowledge in actual practice. Judgment involves knowing when to apply which skills under what circumstances. It also involves self-reflection regarding how our own values, attitudes, experiences, and social context influence our actions, interpretations, choices, and recommendations. Diligence involves consistently attending to our knowledge, skills, and judgment as they are applied in our professional activities and being careful to give priority to our clients' needs over any other concerns. Diligence involves a willingness to work hard to provide the best service possible for each and every client and in honestly evaluating our own skills and seeking additional training when appropriate. A diligent therapist seeks out professional standards and guidelines that identify the knowledge, skills, and judgment essential to practice. Being diligent also incorporates self-awareness of any personal or situational circumstances that might diminish our competence (CAP, 2006; excerpts from Truscott & Crook, 2004, p. 100).

The intent of noting this model is to remind us all that counselling skills practice is not just the fun and work of the Summer Institute. It places the seriousness of this skill development period in the larger context of the your eventual goals of working as professionals in the field. It also reminds us that GCAP 671 is not just about good or bad skills demonstrations. It is about a continuous application of ethical practice.  

The challenge that we all face as counsellors is developing self-awareness regarding our ability, our impact on others, our ability to understand the when and why of skills use, and ultimately, our coming to terms with whether or not we are suited to the profession. Using the language of competence may help us work through issues during the skills practice and when evaluating tapes. Because of the importance of competency in interpersonal relationships, which is assessed in part through the microskills demonstrations, you MUST pass the video skills assignments in the Summer Institute in order to pass the course. For example, a grade of “A” in the Spring, but failure on the Summer video assignments equals a failing grade for the course.
Handouts for Class Activities

Please be sure to bring the handouts to the appropriate class and to review the activities in advance so that the use of class time for skills practice can be optimized. 

Additional handouts and activities may be added by the course instructor at the Summer Institute.

Lesson 6 (Tuesday Week 1 Morning)

Problem Exploration

Triad Practice Format for Working Alliance Skills Practice Work

For the purposes of the working alliance skills practice, a triad format is suggested. In each practice session, groups of 3 students will work on specific skills. The process for this practice is represented by the diagram below:
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Person B functions as the “client” and begins by providing a topic (topic may be tied to the daily lesson content). Person A assumes the role of “counsellor” to practice the skill or skill set. Person C has responsibility for providing feedback on the skills practice. After Person A has had a chance to demonstration her/his counselling skills, the roles rotate so that Person C becomes Person A, Person B becomes Person C, and Person A becomes Person B. The practice continues until each Person has had a chance to practice; this rotation order is important. Because Person C has just finished observing the practice round, he or she is primed to do a practice session that focuses on specific skills that have just been observed.

In triad practice each Person in the triad has a particular job to do. Person A's job is to practice the skill currently under consideration. Person B’s job is to provide the subject matter for Person A to practice on. It is important that Person B select subject matter that is relevant and genuine to him or her. The “client” should avoid talking about highly emotive content or deep personal problems or life concerns. However, the skills practice will be enhanced if Person B is willing to talk about real issues or challenges that provide some interesting content for the “counsellor.” The focus of the practice sessions will be on exploring issues, seeking clarification about meaning and affect, and trying to understand someone else's perspective. The skills involved in creating a working alliance are the same as skills that one would use in an everyday conversation. The difference is that in creating a working alliance, the subject matter is different and the goal of the interaction is different. 
Finally, Person C’s job in the triad practice is to time the practice, observe the interaction, and give feedback to Person A when the practice is finished. In order to maximize the learning effect, the feedback should be immediate, specific, and descriptive. Begin with a review of the skills. Next, comment on any skills Person A did well. Then comment on any skills Person A was trying to master. Finally, review any areas for improvement. Ideally, this part of the feedback process is done as a collaborative conversation between all three members of the triad. 

Essentially, you are combining the skills of descriptive praise and corrective feedback in your role as Person C. Descriptive praise is intended to provide clear, specific, and detailed feedback on what the “counsellor” did well. Avoid evaluative comments like “Great job” in favour of “You were aiming for open questions and declarative probes and gave 3 examples of each in this segment” or “5 out of 6 of your statements were within the affective domain.” This type of feedback requires you to pay attention, take notes, and relate the skills practice demonstration to the specific goals for that session. Once you have provided the positive feedback, provide some corrective feedback – again in a non-evaluative fashion: “I noticed that you combined an open question with a reflect here. As a result you may have missed getting a response to your inference in the reflect” or “It seemed like this section really reflects two themes (frames), so this might have been an appropriate spot for a transition.” Present your feedback tentatively and engage in a collaborative dialogue.

Triad Practice Skill Coding Sheets 

There is great variety in how students and instructors choose to have a member of the practice triad record the skills for feedback to the student practicing the skills. Some groups prefer the skills feedback templates (next page) to record the pattern. Others prefer to use a simple piece of paper (or a coil notebook) to record the name of the skill and the first few words of the skill in a running list format (see below). This is completely up to you. You do not need to use the standard forms just because they are included in your package.

Here is a scan of a sample page of “skills coding scribble” that would work equally well. Once you are coding domains and frames, you would add these to right-hand side of the page. Regardless of the format, it is important that you record the first few words of each “counsellor” statement so that you can accurately code the skills and provide meaningful feedback.
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	You may want keep the original or make copies of the coding sheets completed by Person C when you are functioning in the role of “counsellor” for the skills practice. This will enable you to track your progress over time and to build on your learning to master the skills. You will also be able to more easily recall areas for further skills practice in the video labs. If you use a notebook, you may want to ask Person C to record his or her feedback in your notebook. 

Alternatively, you should make sure to record the key components of the feedback you receive each time you are in the role of “counsellor.”


The standard form that duplicates this recording process is found on the next page. Students are responsible for printing their own forms (or bringing their own notebook) to each class.

Triad Practice Skill Coding Sheet
	Counsellor:
	Client:


	Observer/recorder:



	Counsellor Skill 
	Counsellor Transcript
	Domain
	Frame
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Lesson 10 (Thursday Week 1 Morning) 

Cultural and Contextual Issues

Reflections on Personal Cultural Awareness
Reflect on each of these questions on your own, and then share your insights with a partner. Remember to think about culture broadly as inclusive of ethnicity, gender, age, sexual orientation, socioeconomic status, religion, and ability.

1. To what extent are you aware of how your own culture influences the way you think, feel, and act?

2. What could you do to broaden your understanding of both your own culture and the culture of others?

3. To what degree are you able to identify your basic assumptions, especially as they apply to diversity in culture, ethnicity, gender, class, religion, language, and sexual identity?

4. How are your assumptions likely to affect the manner in which you function in your professional work?

5. How flexible are you in applying the techniques you use, depending on the specific needs of your clients?

6. How prepared are you to understand and work with clients from different cultural backgrounds?

7. What life experiences have you had that will help you understand and develop connection with individuals who have a different worldview from yours?

8. What areas of cultural bias can you identify that could inhibit your ability to work effectively with people who are different from you?

9. How might cultural differences be a source of connection or disconnection with your clients?

10. What steps might you take to challenge your biases?

11. What role does spirituality or religion play in your life?

12. To what degree does religion or spirituality provide you with a source of meaning?

13. What connection do you see between spirituality and religion?

14. Has religion had a positive, negative, or neutral force in your life?

15. How might your experience and belief system impact your ability to work effectively with clients whose spirituality or other cultural identity factors conflict with your perspectives?

16. What facilitators and what barriers to mutual empathy may you need to attend to?

Adapted from Corey (2012) and Comstock, Hammer, Strentzsch, Cannon, Parsons, and Salazar (2008). 

Lesson 11 (Thursday Week 1 Afternoon)

Self-Awareness 
Silence, Presence, and Self-Disclosure Activity

The purpose of the Silence/Presence Activity is to enhance your self-awareness and self-reflection and to practice active listening and presence. 
Background
Based in several therapeutic traditions, and a core element of all therapeutic processes, the ability to be present, or in the moment, with a client is essential. Rogers (1946) described the notion of unconditional positive regard. Reik (1948) coined the phrase “listening with the third ear” – a way of capturing the idea that the here-and-now presence of the counsellor, combined with an open and receptive listening stance, led to a deeper understanding of clients and their concerns. Recent neurodevelopmental research has provided a brain-based description of the processes that presence and nonverbal relatedness provides as a grounding to counselling (Dales & Jerry, 2008.)

The ability to be quiet and listen is a key skill for counsellors and is often one that is overlooked in the stress of learning new skills. Students can be overwhelmed at times with feeling like they need to keep skills, content, and conversation all together in their heads all at once. Being reminded that being silent and listening is not just “waiting for my turn to talk” can help students develop a powerful skill. Dales and Jerry (2008) state:

When the client has the new experience of the pairing of a dysregulated affective state that is "held" by an empathic, safe, trusting "other," there may be long moments of silence during which the brain is integrating this new experience. Schore (2006) points out that the right brain circuits are re-organizing and integrating as the client's high arousal state decreases. Allowing silence during these moments is critical as a movement into verbal, explanatory mode would shift the client back into the left hemisphere. Schore (2006) states that the verbal interpretation and narrative re-creation can take place after these important periods and suggests that it is ideal if the client initiates the verbalization. (p. 297)

Activity Instructions
Students work in pairs. One student is the “client” and the other is the “counsellor.” The client is instructed to first speak about a situation in which s/he felt a strong positive or negative emotion. The client should aim to talk for 3 to 4 minutes. As s/he speaks, the client is to allow her/himself to experience the emotion along with the description. The counsellor is instructed to first breathe and become centred, then listen to the client’s description. As the client speaks, the counsellor is to also observe her/his own internal responses to the client. These internal responses might be words, feelings, images, etc. 
As the client speaks, the counsellor is to respond with silence and nonverbal indications that he/she is listening and attending to the client. After a few moments of listening and attending, the client responds with some feedback to the counsellor about their presence and how they felt during the exercise – did the counsellor attend? Did the client feel heard? 
When the client is finished speaking, the counsellor is to respond with a few words that capture her/his inner experience and reactions that occurred as s/he listened to the client – even if these words or reactions don’t obviously seem like they fit the content of the conversation. In addition, the counsellor should attempt an appropriate self-disclosure statement in response to her/his own experience of listening to the client’s expression of affect. Remember, the focus should remain on the client’s needs and the self-disclosure to aim to advance rapport, build trust, demonstrate empathy, or facilitate the client’s movement in the counselling process. 

The counsellor should respond then with a summary of what the client said to verify accuracy in listening. Once these counsellor responses have been delivered, the client will respond with some feedback about how s/he felt during the exercise, what the client experienced through the counsellor’s self-disclosure and summary statements, and any other general feedback. 
Debrief
Return to the large group to debrief this exercise with the class.
References and Resources
Dales, S., & Jerry, P. (2008). Attachment, affect regulation, and mutual synchrony in adult psychotherapy. American Journal of Psychotherapy, 62(3), 283-312.
Reik, T. (1948). Listening with the third ear. New York, NY: Grove Press.
Rogers, C. R. (1946). Significant aspects of client-centered therapy. American Psychologist, 1, 415-422.

Lesson 12 (Friday Week 1 Morning)

Intake Interview / Client History

Intake Interview

The intake interview outline provided here is generic. Your eventual practicum or work setting may focus on particular aspects of client history, depending on its specific mandate (e.g., domestic violence, substance use, learning problems). Or, the work there may be informed by a specific theoretical approach that influences the information you will gather. Accordingly, the intake interview outline offered here is not universal, but does cover information that is generally agreed upon to be important. Erford (2007) suggested eight content areas that comprise a comprehensive intake interview. Collins (2010) added the ninth area of cultural context. In addition, it is important to include a social stage – getting to know the client apart from the problem – to facilitate engagement.

Activity Instructions: Part 1 – Homework prior to the class
Please take each of these areas and formulate some possible questions or probes to devise an interview protocol you will use to guide your efforts to elicit information about these areas. Remember, as much as possible, to frame these questions in an open-ended way. Some of these questions may be simple and obvious (e.g., “What is your name?”), but you may require more creativity to devise questions or declarative probes for other important areas (e.g., eliciting a problem description, exploring previous attempted solutions, familial problem patterns).

Hint: For each section, begin with a general probe, then solicit more specificity. For example, in asking about the client’s reason for coming to counselling, you might probe generally (e.g., “Tell me how I can help you.”), then after receiving an initial response (e.g., “I just can’t seem to get out of bed in the morning.”), you may focus more and more specifically (e.g., “What seems to get in the way?” “How would you describe this experience, as sadness or a lack of energy or something else?” “What do you actually do during those times? What does this actually look like?”).

As you are developing these questions, keep in mind that you are not simply gathering information, but developing a working alliance. Think about how you can ask these questions or probes in a style that fits for you. Take your time. This may take two sessions to complete.

Devise questions to engage the client in the social stage (getting to know the client apart from the problem, learning about the client’s interests, and a little bit about “what life looks like” day to day or week to week), as well as each of these nine content areas:

1. Demographic information: name, age, sex, race or ethnicity, socioeconomic status, sexual orientation, marital status, religion, and languages spoken.

2. Referral reasons: symptoms or complaints: how does the client experience the problem in term of affect, behaviour, thinking, relationships. Elicit descriptions instead of labels.

3. Current situation: severity of the referral complaints, resiliency factors, such as client’s strengths and important support figures. This area also includes changes in functioning as a result of the referral concern.

4. Previous assessments and counselling experiences: what led to initiation of previous services, what interventions were attempted, and any outcomes of such interventions. It is also important to determine previously offered diagnoses and medications taken to address mental and emotional issues.

5. Birth and developmental history: circumstances of birth and delivery, timing of early developmental milestones, or difficulties encountered during development. 

6. Family history: composition of family of origin and current family; any educational, medical, or psychological difficulties family members may display or have displayed in the past.

7. Social/cultural context: contextual factors impacting the presenting concern: current primary relationships, affiliation to cultural communities, relationship to dominant population (if applicable), experiences of cultural oppression, systemic barriers or facilitators.

8. Medical history: major injuries, surgeries, conditions, or illnesses, and medications currently taken. This area also includes the client’s current medical status.

9. Educational and work background: highest education completed, learning difficulties encountered, special services received, work history, and current work setting and satisfaction.

Activity Instructions: Part 2

Work in groups of three: counsellor, client, and observer/consultant. Conduct the interview with your interview protocol to guide you. The observer/consultant should track the apparent strength of the working alliance and be prepared to suggest directions or specific wording for the student in the counsellor role. Keep in mind that, in your role as counsellor, your goal is two-fold: to maintain a strong working alliance and to collect relevant information. While your interview protocol will form the structure of your interview, remember:

· Your course instructor will structure the time available. Do not feel pressured to “squeeze” the interview into the time. 

· Do not feel obligated to follow your interview protocol slavishly. Feel free to diverge from the protocol to respond to the “client’s” responses, before coming back to your protocol.

· Supplement your interview protocol with a combination of questioning/soliciting skills, reflections (content, affect, and meaning), and summaries. While you are attempting to collect information, keep track of the working alliance carefully. Don’t sacrifice the alliance for the sake of gathering information.

· Use structuring moves like summaries and transitions where appropriate.

Debrief
Depending on the preference of the class and the instructor, you may wish to reflect on some of these questions:

· How did the questions you devised in your group reflect your theoretical assumptions?

· How did you experience the balancing of the working alliance and obtaining the information?

· Were there times when you, as the counsellor, perceived that the working alliance was weakened or ruptured? What told you that? What did you do?

References and Resources

Erford, B. T. (2007). Assessment for counselors. Boston, MA: Lahaska Press.

Collins, S. (2010). The complexity of identity: Appreciating multiplicity and intersectionality. In N. Arthur, & S. Collins (Eds.), Culture-infused counselling (pp. 247-258). Calgary, AB: Counselling Concepts.
Monday Week 2 

Assignment 6 Grading Sessions

We have set aside this entire day for instructors and TAs to meet with each student in 20-minute time slots for the review and grading of Assignment 6. Please check the schedule of from the sign up sheet in Moodle and be at the classroom 5 minutes before your time slot to avoid delays. 

Your instructor and TA will review your video with you, discuss strengths and areas for continued development, and provided additional formative feedback for the final video assignment. 

The Grading Process:

1. Review segment of video (5 minutes)

2. Student speaks to the video using the written analysis (5 minutes)

3. Instructor and TA provide feedback (10 minutes)

4. At the end of 20 minutes, student and instructor have discussed a mark for the video, as well as specific areas to work on to make the final video a success.
Lesson 15 (Day 6 Afternoon) 

Therapeutic Ruptures

Question for Reflection 
Comstock, Hammer, Strentzsch, Cannon, Parsons, and Salazar (2008, p. 286) listed the following questions for reflection on mutual empathy, systemic disconnections, and counsellor role in facilitating growth-fostering relationship and and experiences of connections. 

1. What are your strategies for disconnection, and how are they exercised in relationships with others who are culturally different from yourself?

2. What do these strategies look like in your personal and counselling relationships?

3. What are some of your relational and controlling images, and what experiences have helped to shape these images?

4. How have these images affected your capacity to create and maintain mutually empathic, growth-fostering relationships with others who are culturally different from yourself?

5. What parts of your authentic experiences do you leave out of relationships?

6. In terms of authentic relationships, how do you name and deconstruct obstacles to mutuality in your personal and counselling relationships?

7. What are some sociocultural influences that have affected your capacity/ability to develop and maintain mutuality in your relationships?

8. In response to sociocultural influences, what strategies have you used for survival? For resistance? For managing shame?

9. How does the sociocultural makeup of various relational contexts affect your sense of safety regarding authentic relating and mutual engagement?

10. What relational strengths do you possess that complement the multicultural counselling competencies that were developed by AMCD and formally endorsed by the American Counseling Association (Sue et al., 1992)? 
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