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Introduction


‘The real driving force behind theatre arts is what it does for emotional, physical and cognitive capabilities to student. . .’
                                                       Jansen, 2001 p.76

Does it make sense what we think about theatre in education? Theatre scholars and some education studies suggest that theatre plays the above mentioned roles, but not everyone agrees. This study explores the relevance of theatre in education by reviewing the history of theatre in Tanzania’s modern education system. The education policy of Tanzania states that the purpose of education should be to enable young people improve and upgrade their mental, practical, productive and other life skills needed to meet the changing needs of industry and the economy. Also   education should make a child appreciate customs, culture and tradition of people of Tanzania; this includes theatre (MoEc 1995:1). The objectives sound good. However, are these objectives materializing in education system?  As such we need to ask ourselves a question:  Do schools real need theatre? I suggest ways to answer these questions; one way is to assess Tanzanian teachers, pupils parents and adults performers actual perception towards theatre in education. This has to be done through focus group discussions and in-depth interviews. I propose the alternative way of revising various documents from school, ministry (Government) and other related studies conducted in field of theatre to triangulate and back up the information provided by the above respondents.  Let us starts the discussion
1.1 Background: Understanding of Theatre in Education; a historical overview 
This chapter provides an historical account of theatre in primary education system. The discussion is vital in this paper as it gives an insight regarding the changes which a country experiences and its impact in theatre and education. Research questions objectives, research context and the factors for selecting the case are explained in this chapter. Moreover, research methods and research process are clarified while trying to elucidate the research process. The discussion provides a basis for discussion of the chapters to come.  

In the pre colonial era culture including theatre played very important role in Tanzania community. It was used as an educational tool for transmitting cultural values, traditions, skills, knowledge and philosophies from one generation to another.  The teaching methods employed were largely songs, dances, rhythms, riddles and stories. Indeed, medium of instruction enabled elderly people to equip the youth with relevant cultural values and   abilities to interact with their own environment confidently and intelligently (Mvungi 1984:151). Walter Rodney as one who represents an outsider point of view concerning the function of culture in education argues that; 

‘African education can be considered outstanding: its close links with social life, both in material and spiritual sense; it’s collective nature, its many sidedness, its progressive development in conformity with the successive stages of physical emotional and mental development of a child. There were no separation between education, productive life and cultural activities or any division between manual and intellectual education. All together through informal means such as dance, songs, riddles, moral stories where transmitted from one generation to another’ (Rodney 1972) 

He adds that pre-colonial African education matched the realities of pre-colonial African society and produced well rounded personalities to fit into the society.

During the colonial era, Tanzania experienced remarkable changes regarding the purpose of education and the way of transmitting knowledge. The education which was offered informally was replaced by formal schools wherein formal curriculum was used as a tool to guide learning process. The traditional methods used by elders were no longer allowed; instead new methods like lecture, discussions, guest lecturer and others were initiated. The content of the lessons changed from saving individuals in dealing with immediate environment to education which did not reflect the context of the learner (Hatar 2001:7). The theatre which was for the purpose of education, entertainment was the final purpose of performance (Lihamba 2004:237). The theatre of European colonizers, with plays of Shakespeare, Chekhov and Moliere, was highly encouraged to be performed in schools. The plays did not reflect the environment of the learner which in turn made students to memorize without clearly understanding the meaning of the play Lihamba (ibid, p 238).  Plays like Ugly Duckling, the Birds of Feather, the Sheriff Kitchen, William Shakespeare, Bernard Shaw and Sullivan plays were encouraged to be performed in schools. A play like Romeo and Juliet, for instance, mentions balcony as among setting which play took place.  Since houses by that time did not have balconies it required extra effort for a student to really understand the concept. Because of the fact that colonial education aimed not to help learners to understand and cope with their environment, no initiatives were made to insure learners understood the content. The colonial education was mainly aimed at civilizing and preparing Africans to get low status jobs such as clerks, teachers and solders, and hence, emphasis was put on activities that enabled them to be fluent in English than in knowledge and skills acquirement (Mvungi   1984:153).

After Tanzania’s independence in 1961, schools inherited the colonial educational system and hence, did not promote the pre colonial role of theatre as a tool to transmit skills from one generation to another. Following the situation, the first President of Tanzania Mwalimu Julius Kambarage Nyerere resolved to introduce culture including theatre in  primary and secondary schools so that pupils who finish primary education to be fully equipped with their culture and gain knowledge which could help them in solving their immediate problems. This is due to the fact that the theatre syllabuses often draws content and materials  from people’s own environment (Mvungi 1985:154) In primary schools - where this study is focused - theatre was encouraged to be used as a teaching methodology, as a subject and as an extracurricular activity. However, due to the inadequate resources, particularly teachers for theatre classes, theatre was not taught as a subject in primary schools, despite the 1971 Ministry of Education’s circular number #6/176/244 to direct all primary schools to teach theatre. Hence, theatre was relegated by most schools to an extracurricular activity. Theatre as an extracurricular activity was enshrined in most primary schools and performances were done to celebrate and mark national days, parents’ days, and other schools main days. Theatre competitions were also encouraged from school to national level. However, in 1997 competitions were removed by the Ministry for the reason that they were taking children’ time of concentrating in academic activities (TSC 2009). The implication here is that theatre activities, according to the Ministry, do not have any educational value to children.

Such attitude is, however, caused by the Tanzanian model of education which still follows colonial model of imparting knowledge. The model   whose curriculum design; the structure of schooling and objectives of education do not address the needs of children within their local environment (Sefa and Asharzarzadeh 2007).

Following the dilemma of children in terms of education offered to them, the dilemma of children in terms of culture, the domestic market landscape and the global market scenery which rewards and praises those able to create and imagine new visions, this study attempts to raise the question regarding the needs for education which provide a room for a children to gain both intellectual knowledge and skills and understanding of their own culture. To fulfil this task this paper was guided by the following research question;
1.2 Main research Questions  

1) Why promoting theatre in primary education?

  Research Sub-questions

1) What is the status of theatre in education?

2) How do pupils, teachers and parents perceive theatre in school?

3) How does government of Tanzania views theatre in primary education?

4) How do adults who have taken part in school theatre programs view the experience?

By addressing these questions three objectives of this paper will be fulfilled; these objectives are;

       1) To explore the roles and potentials of theatre in primary education system
1) To explore if and how theatre contributes to the development of a child

2) To examine the perceptions of teachers, parents, adult performers, children and government regarding children’s participation in theatre. 

Methodology 
My first engagement in this topic originated from my personal interest in theatre and my former profession as primary school teacher. I was among teachers who were responsible for organizing theatre activities. I faced challenges in organizing theatre rehearsals, competitions and classroom theatre. I quarrelled with teachers, parents and my fellow teachers in regard to children’s participation in theatre. Some teachers wanted children devote all their time to core academic subjects. Children who participated in theatre were punished and mistreated until they surrendered. Since I had interest in theatre and I knew the value of theatre in children’s lives I saw the need of raising this issue to responsible people dealt with organizing learning for children, this included municipal directors, curriculum developers and teachers. I began by convincing my colleagues regarding the need for having theatre programs in our school. Only few teachers responded but the majorities were reluctant. My position as an ordinary teacher and my status as junior educator hindered my power to influence

During my study at ISS I realized the need of contextualizing this subject in Academic framework, I thought that since it is an academic work, it would then give me a room to go deeper and problematize the issue and try to find out whether what I was arguing was relevant.
Context of Research   

This study was conducted in Iringa region located in the Southern part of Tanzania. The household in Iringa depend on agriculture, livestock keeping, formal and self employment.  50% of population in Iringa leaves below poverty line.  Iringa region has 43 primary schools. Out of this number 36 are government owned and 7 are private owned. The medium of instruction for private schools is English and for government schools is Kiswahili. The total number of children who are at school is about 22, 498. Out of these 10,960 are boys and 11,538 are girls (REDET 2007). The situation of enrolment seems to balance between girls and boys. The total number of girls who are at school is higher than that of boys which clearly indicate  that girls can no longer be considered as marginalized in education sector since they are surpassing boys in enrolments. Moreover the enrolment rate in Iringa is 99%. The enrolment rate shows the rapid access to education of children in Iringa. The rapid increase in enrolment resulted from initiatives made by the government leaders concerning the directive to ensure that all children of eligible age (7 year olds) are enrolled in schools. The government went further to institute law which states that “children aged 7 must be enrolled in primary school and serious measures will be taken to parents who keep children of this age in their homes”. (MoEc 1995)

 Context: The School

Mlangali primary school is a government school. Three reasons influenced the selection of the school; first; the location of school. This school is located in town surrounded by shops, garages, markets and it is very near Kalenga Road.  Kalenga is a historical site where most of time tourists and other travellers pass to visit the site. The road is also a pass to Ruaha National park. The location of school contributes to children’s pregnancies, early marriages, truancy, and existence of sugar daddies who cheat children with chips and juices. Children of this area are endangering of missing their right to education.  

The second reason which influenced the selection was economic situation of inhabitants of this area. 80% of children in this school come from economically disadvantaged families. Children stay at school for eight hours; from 7 AM TO 2:30 PM without taking any foodstuff while 20% of children who come from wealth families are given money for buying something in break hours while children from low income families bring nothing, as the matter of fact, parents were avoiding double cost. The education is free and right to every child; however, children are involved in paying money for construction of school building and for maintenance of school, yet 50% of children were eligible for not paying these costs due to financial constrains (Kanju 2008) Due economic situation of parents children of this area are at risk losing the opportunity for pursuing further education
.

The third factor which influenced the selection of the school was dropout cases.   45 % of children withdraw from schooling due to severe poverty, lack of motivation in schooling and lack of support from parents (ibid).  Lack of access to education may contribute to intergenerational poverty which in turn might cause the poverty to circulate from one generation to another (Harper and Marcus 2003:539) 
 Qualitative research strategy
To fulfil the objectives and to answer the questions of this research paper, different methods were employed. Below is the discussion of the methods used in this research paper. This part tries to answer how the study was carried, who was involved and what methods were used in collecting information. By answering these questions I will be elucidating the research process.
Research Participants

My respondents in this research were parents, teachers, children and adult performers. The method I used to select this sample was purposeful since all respondents were known to me. I preferred the method because it provides an insight and rich understanding of the issue (Given 2008:1). Though my prior interest was to have more than one school so that the respondents become representative of population, but as I mentioned in the limitations, time factor and the methods I used hindered my intent. My final decision was to stick in one school and do in-depth understanding of the issue by using teachers, pupils and their parents.

 Teachers 
Six teachers were involved in this study. Two men and four women with age range between 30 and 40 years old.  The reason for having more women and few men was because of the nature of the teachers’ population in this school. The number of female teachers was higher than that of male teachers, as the matter of fact, female teachers’ transfer from rural to urban was easier than male. Female move from rural to urban with different reasons ranging from health to gender related issues. The reason of involving teachers was to find out their perception towards theatre in primary education. The second reason was to involve them so that their voices can also be heard. Having a lived experience in the field it is very rare to find, teachers and primary school teachers, in particular, involved in research (Kitchen, M. and Jeurisen, M 2006:36)  I thought this was a right venue for them to be involved as well and their feelings towards theatre to be projected to the mass. 

Primary school children

Apart from teachers, children were also involved in this study, the kids of grade three and grade six.  Grade three their ages ranged between nine to ten years old and grade six ages ranged between twelve to thirteen years old. Twenty children in each class, ten boys and ten girls, were involved in the study. Three factors influenced the selection. First, combination of younger and older children was because I wanted to hear from both groups regarding how they perceived theatre in school. Secondly, I selected children because I believe that children are key stakeholders in the education offered, therefore, their voices were highly needed in understanding the issues. Moreover, my keen interest of involving children in this study was inspired through my participation in course 4218, the course titled Children and Youth Studies in Development Context, Society, Culture and Rights, session 13 namely Researching with Children which was offered by staff from Bernard Van Leer Foundation, year 2009. In fact, I was inspired by Madam Shanti George who provided a very touching lecture regarding perception of when doing research with children. She argued that children are perceived as objects rather than subjects in research (Punch 2002:321), the thinking which I also had. In this view, it made me to feel responsibility as a young researcher to begin involving children in research so that to facilitate a paradigm shifts from ‘doing research for children to doing research with children’ particularly in issues which directly touch their lives. In fact, in my research process I discovered that children are not merely passive members but rather they have their own set of views, attitudes, opinions, judgments and they are well informed about their lives as beings and becoming.

Parents

Four parents, three women and one man, were involved in this study. Their ages ranged between forty to fifty years old. At first, I wanted equal number of men and women, but men were not ready to participate in the study. They told me that children’s undertakings belonged to their wives; hence they provided me with alternative to talk to their wives. Criteria for selection of parents based on having children at school and parents who didn’t have children but they had children who participated in theatre program in previous years. Parents were selected as sample for this study so that to find out their perception towards theatre in primary schools. Parents were involved purposely because some had sanctioned their children to participate in theatre activities; therefore their views were highly needed.

Adult Performers

Besides parents, other adults who experienced theatre program in their primary school were also involved in the study. I managed to get Three females and two males with age-range between 25-35 years old. My intent to include adults was to examine the extent in which theatre helps people after school life. Indeed, the information from these adults added valuable information regarding the need for schools to have theatre activities.  Testimonials and their stories provided regarding contribution of theatre in their lives formulated a basis for arguments of this study. 
1.3  Data collection methods
 Primary Data

 Focus group Discussions

I conducted a total of four focus group discussions (FDG); one FGD with children in Mirambo primary school in Dar es Salaam as a pilot study and the other 3 focus groups were done during field work in Mlangali - Iringa. FGDs were done in between July 14 to august 28, the period arranged in iss calendar for the field work. One FGD was done with six teachers, another 
FGD was with 20 children of grade three and the final one was with 20 children of grade six. FGD with teachers was done on Wednesday 22 July after the school hours.  Teachers selected this day because it was the only day when children go home early.  We conducted our discussion for one hour. The driving question was how teachers perceive theatre in primary school? Teachers raised significant issues ranging from social, economic and political which hindered the implementation of theatre and the way forward towards the implementation.

FGDs with children were done immediately after finishing classes. As I said above, only twenty children in each class of 70 were involved. It was impossible for all children to participate involve since the rule of FGD participant is 6-12 (Laws at el 2003:298) I violated the rule because of nature of the group I had as they all  wanted  to participate, and 20 seemed to be a genuine representation. Selecting the needed 20 was also not an easy task. I first told them to vote for those whom they wish to participate. This was not successful each child voted for him/herself.  I then decided use a YES and NO game. I wrote in a piece of paper the big YES and the big NO without telling them what YES or NO meant. Those   who picked YES were very happy and those who had NO were very sad. Then I grouped them according to YES and NO. Later on I told them that those who have YES paper are not participating but those who had NO are the real participant. It was a good game because they ended up puzzled, surprised and laughing at each other. The driving question was how do children perceive theatre in school? Through focus group discussions children provided their perception concerning what they felt about theatre. Perceptions of girls towards involvement in theatre varied with that of boys. Boys saw their involvement did not have any problem. Girls mentioned the issue of sanctions from parents. Drawings added valuable information as they explained their feelings which went beyond our topic. I was able to understand what children expected at school, what they felt they receive and what they perceived as a gap.

 Interviews

I conducted in depth interviews with parents. I chose interviews because of nature of parents and their availability. Timetable for interviews depended much with parents’ schedules and availability.  All interviews were done at parents’ homes. Going to their homes for interviews developed friendship and trust within short period of time which in turn helped me to gather in-depth information about the issue and enough time enough time for interviews. The driving question was how do parents perceive theatre?  Answers from parents were relevant for this study and they contributed to falsification of some of the assumptions which were made towards restricting children to participate in theatre activities. 

My interviews with adults’ performers almost followed the same pattern with that of adults. Time of conducting interviews also depended with their time as majority of them worked as artists. Nearly all time, I met them in rehearsals as that were the most convenient way of interviewing them as it shows in my chapters 5. The method helped me to collect fruitful information in accordance to respondents’ flexibilities.  My driving question was how do adults who took part in school theatre programs benefited from the programs and what is their view about the experience?  The contribution of theatre in their lives ranged between economic, cultural and social. 

 Participant Observation

Furthermore, the participant observation method was also used. The reason for choosing this method was because I wanted to participate in teaching. In fact my participation in teaching helped me to collect enough information for my study. Participant observation made me to have enough time to stay with teachers and children. It also helped me to find answers of my research questions by engaging practically with children in a classroom context. Through participant observation method, I was able to join customary conversion in the office with teachers and collect rich information through jokes and talks they made between them. Through funny stories and chats I became conscious with number of factors which hindered manifestation of theatre in the school.  

 Secondary Data

 Historical analysis: 

I looked on historical information regarding social, economical, political and cultural changes which Tanzania experienced during colonial and post - independence periods. I also examined the period after 1980 when global policies such as SAP and Neo liberalism were effective in Tanzania and its impact to the implementation of cultural activities in schools. 

 Documentary reviews:

 I reviewed documents from the Ministry of Education and Vocational Training to find out the role and place of culture in education. Education Policies of 1995 and cultural policy of 1997 were both reviewed, special documents regarding the prohibition of competitions of 2001 and the revival of competitions of 2009 were also assessed. Information from these sources provided an historical account of theatre in primary education.   Besides data from Ministry of Education, timetable of Mlangali primary school, Vocational School curriculum, vocational Skills scheme of work and lesson plans were also evaluated.  Information from these sources provided information regarding the current status of theatre in primary education.

Previous studies conducted concerning culture and education, drama and education and theatre and education were reviewed. Journals of philosophy and psychology were important sources for this study.

1.4 Data analysis and interpretation

My first activity to do with data was to transcribe them from video tapes, note books and voice recorder. Since the interviews and focus group was done in Swahili language, the next step was coding of the data from Swahili to English. Following each group discussion and interview, I produced a draft of the themes which were imaging from the data. I continued my analysis by reflection and the extension of the themes after reflection.

It became clear in later stages of analysis of the data that I had four major stories to tell. One was the status of theatre in primary education. Included in this story was status of theatre as a subject, status of theatre as a teaching methodology and status of theatre as an extracurricular activity. The information from the status of theatre formulated the basis for the next story which was about the factors which hindered the implementation of theatre in schools.  The third story was about the overcoming the challenges. In this story, experiences from field work and teaching profession were used as a basis for suggestions for resolutions. However, most of suggestions are seen to be short term than long term and therefore the study provides hints for long term solutions. The last story based on value of theatre in livelihood and lifelong learning. The analysis of this chapter based on the data collected from adult performers and they are treated as an insiders’ view.

1.5 Limitation of the study
Government officials were part of my respondents for this study. Because of having a lot of responsibilities and bureaucracy attached in government offices and time set by Institute of Social Studies for data collection it were difficult for me to meet and discussion with them regarding their perception towards theatre in primary education and the reason for removal of theatre competitions in primary education.

Sample of this study was only one school, this is Mlangali primary school. Because of time pressure and the method I selected for data collection it was hard for me to select other schools. Therefore, the information provided from this study based from information collected from this school only, the information from this study cannot be generalized. However, the study provides an insight for studying the situation of theatre in primary education in Tanzania.

1.6 Organization of the study

This paper is divided into six chapters. Chapter one provides a historical perspective of theatre in education which is relevant for achieving the objectives of this study.  The chapter also presents research objective, research questions and methodology which illuminate the research process. Chapter two introduces the analytical frames which guide the analysis. Chapter three discusses the status of theatre in primary education. The discussion is divided in three phases, theatre as a subject, theatre as a teaching method and theatre as an extra curricula activity. Chapter four is divided into two parts; first part analyses the factors which cause the poor implementation of theatre in schools and the second part suggests methods for implementation. Techniques which are suggested from this part base on experience from the field work and experience in teaching profession.  Chapter 5 discusses the value of theatre in the business world based on data collected from adult performers and parents and chapter six sums up the main issues raised from this study.

1.7 Ethical dimension of research paper

An ethical consideration of research was taken into account when conducting this study. Application for introductory letter from institute of social studies was done and information was sent through email and phone calls to the field to verify permission from people accountable for providing permission. Teachers who provided sensitive information regarding Ministry of Education and financial issues insisted their names not to be mentioned. In sensitive issues neither still camera nor video were on. All information was jotted down by using notebook. 

 Informed consent is generally taken to mean that those who are researched should have the right to know that they are being researched and that in some sense they should have actively given their consent (Bulmer 2001). The head of the school was informed about the involvement of children and the purpose of this study.  It was difficult for me to talk to all parents regarding the involvement of their children in consideration of research ethics particularly when children are involved in research; instead I asked for permission from head teacher regarding the involvement of the children (Punch 2002). To make them informed the purpose of this study was explained to every respondent involved in the study right at the beginning of every discussion and interviews.
Chapter 2 
Conceptual and Analytical Considerations

This chapter establishes the framework in which theatre in primary school is analyzed. The study uses the Art in Education approach for analysis. The approach was developed by UNESCO in 2006. Reflection on this approach is relevant for analysis of the coming chapters.
2.1 Arts in Education Approach
The Art in Education approach is an approach in education which draws on the theory of “multiple intelligences”, developed by Dr Howard Gardner (UNESCO 2006). Gardner argues that there are many modes of learning and types of intelligence.
 He observes that schools typically cater to students with linguistic and logical-mathematical types of intelligence, thereby excluding students whose strengths lie in visual-spatial, musical, or other types of intelligence. Recognizing the need for education to be inclusive and to enable all types of learners to understand the subject matter, the AiE approach seeks to move away from conventional teaching methods and curricula which tend to rely on verbal and logical thinking. It advocates that by facilitating arts based learning approach that involves, for instance, songs, storytelling, dance, interpersonal intelligences, verbal and logical intelligences, educators can make learning easier and more rewarding for all (UNESCO 2006).

 The approach explains that advantage of arts based learning goes beyond learners. Teachers who use theatre in teaching widen creativity and gain motivation and enthusiasm in their work (Attig and Jansen 2005:26). The approach also reveals that teachers who teach in school where arts education is active become flexible, knowledgeable and engage themselves in their own ongoing learning than those from low arts schools ((Button et al 1999:43). That means involving arts in education does not only benefit children but also teachers. The flexibility of teachers and self commitment are essential characteristics which teachers have to posses and availability of arts in education offer these qualities to teachers involved in arts education. Though, majority of teachers in some countries, including Tanzania, perceive arts in school as beneficial to children only but not teachers.

Students benefit more when art AiE approach is applied in education. It can be argued that  when the approach is used in learning it stimulates students’ cognitive development and endows them with the ability to engage in the creative process, that is,  the use of mind, critical judgment, physical and mental abilities to generate a unique creation. By engaging in this process, students gain self-esteem and confidence, which in turn, develop their faculties, and therefore, they become more motivated and productive in learning process; for instance when children are seriously involves they cannot scare to ask questions or to challenge the teacher. Though, cultural values may happen to affect the level of participation of children. In a country, like Tanzania, children are often seen and not heard (Ansell 2005), therefore most of time children are not confident enough to challenge a teacher. Despite the situation learning in and through arts is considered valuable for learners in Tanzania as it connects students’ interests, awareness and it motivates them eagerly to participate in the classroom learning (UNESCO 2006). 

The approach emerged as a result of studies which were done to explore whether arts have contribution in education. It was revealed that learning in and through arts is a complex process and multidimensional. The cognitive competencies which individual is expected to gain through art education showed to be many at once; that include elaborative in talking or presenting assignment, creative thinking, fluency, originality, focused perceptions and imaginations (Button et al 1999; Wagner 1998; elder et al 2007)

To understand the role of AiE as pedagogy of teaching, one has to examine the way the pedagogy operates compared to other pedagogies in education. The arts pedagogy is characterized by involvement of a leaner from the beginning of the learning to the end. It is unlike other methods where a leaner is actively involved in listening. AiE approach substitutes the traditional model of education wherein a teacher is considered as a source of education and a child  an empty verse to be filled in, the practice which Freire calls it “ a banking education” (Freire 1989). AiE can be considered as a reaction to behaviourism and rote learning and transmission education model since the approach insists a child to be put at the centre of learning. It value a child as a living being with thoughts and beliefs, hopes, choices, feelings and wishes; and helping him/her with these must be what education is about (Urevbu 1990:47; Van Harmelen 1998:5). When art is used as pedagogy of teaching, theatre pedagogy in particular, children are perceived as experts of their own learning, active agency that can influence the world around them and the meaning makers capable of constructing and interpreting meaning in their own learning (Clark and Moss 2001). Theatre as pedagogy of teaching, for instance, allows full participation of learners, and their knowledge, feelings and views are recognized, valued and applied (Neelands 2002:45) unlike lecture method as I explain above, a space for children to contribute is very narrow because of being treated as people who have nothing to add, the situation which Bruner phrase it “tabula rasa” (Takaya 2008:2). Another benefit of using arts pedagogies, theatre pedagogy, for instance, it uses cultural forms like dance, storytelling, songs, mimes and heroic recitation in learning and the indigenous language is often used as a medium of instructions escorted by cultural imagery which in turn makes learning easier and bearable to children (Kuambiana 1985).  It is also argued that when children participate in learning by using theatre they become confident, improve communication and learn how to work in teams; the skill which is very relevant to children in school as pupils and also in future as adults (Bowell and Heap 2001). Contributing to the debate Margon and Saxon argues that when theatre pedagogy is applied in learning it enables the paradigm shift from looking at a teacher as source of learning to a teacher as manipulator, facilitator and enabler (1987). Indeed, theatre pedagogy enables a teacher to learn from children and vice versa, the culture which many teachers miss. Many think that their responsibilities cannot be fulfilled until they stand up and teach. This kind of belief perhaps is influenced by the nature of the government and the teaching training a country offers; my possibly figure out the model of teaching. 

Although theatre pedagogy recognized to be essential in teaching, some criticisms have been attached to it. Plato argues that arts in education should be treated in question because it lies. To him the uses of fantasy, dream and imaginary world in organizing learning cheats children and therefore might perceive the world upside down (Levy 2006:27). Despite the attacks the pedagogy is still relevant as it makes a child think beyond real world and for that reason it encourages the high level creativity in learning. 

In term of curricular; the approach insists on the availability of curricular which reflects learners’ interests, needs and environment.  The approach calls for curricular which focus both local and domestic market rather than the curricular which focus only on provision of skills based on science and technology (Gardner 1983; Herrera 2008:358). The approach argues that children are not homogeneous; therefore the introduction of varieties of curricular which cuts across the needs and interests are relevant as it has been argued that children’s needs are not tangible. Introduction of variety of curricular can make intangible needs being indirectly reached (Darling 1994:37). Moreover, variety of curricular including arts fulfil the gaps left by globalization, wherein, majority of children use their time in watching TV, playing with computers and internet, so they lack time to appreciate their own culture and creative endeavours. Thus, school as compelled to reflect a wide context, wherein, a child can be offered what is missing in his/her family/society. The beneficial of having arts based curricular is revealed through the nature of curricular itself.  It is argued that arts curricular including theatre draw contents and methods of teaching from local environment.  Taking materials from local environment it does not mean that the curriculum is irrelevant in the global market but rather it simplify learning and it makes new concepts sound familiar to all children. Furthermore, when arts including theatre pedagogy are used in school they provide rooms for a child to develop multiple intelligences, in some cases the intelligences developed out theatre link to other professionals. When a child study theatre subject, the expected professions out of a subject may range from journalism, teaching, a writer, thinker, philosopher and others (Gardner 1983)   

Moreover, art in education emphasizes the uses of arts beyond subject and pedagogy. It argues that when arts are introduced outside classroom environment, children learn through their participation. It is argued that when children participate in theatre, for example, are in position of performing well in academic subjects because of drills and body exercise experienced in theatre programs (Elder et al 2007; Button 1999) It is further argued that a child who participate in theatre extracurricular activity becomes tolerant, cooperative, risk taker, punctual and respect other people ideas and views. These skills are relevant in social life, and particularly in the working environment.

AiE approach is hindered by different factors, as I cited in chapter one, negative attitude towards theatre hinders the implementation of theatre in schools. Makoye (2001) revealed that education planners, teachers and policy makers had been taught in a system where they were told to devalue their own culture.  In this view, Robson (2007) states that arts education including theatre may not be realized unless culture and education are put together under one ministry, the problem which in Tanzania was also  revealed by  Mlama who perceived this separation as “devaluation of culture in education” (1987). Adding to the debate Taggert (2004) argues that equal value has to be given to all subjects in education system. His concern is bases on the way policy and practice diverge from each other in most countries, with particular emphasis in the developing countries regarding the implementation of culture in formal education system. Also the proposal ‘one size fits all’ education restricts children’s right to relevant education related their context. It often creates gap between what children learn and what children live (UNESCO 2007:97)
Poverty is also another constrain which hinders the realization of the AiE. It is argued that when a country faces economic crisis because of violate economy; the first field to be affected badly is arts (ibid 2007, p.98) The budget which used for promoting artistic activities prior to crisis might be send to another field to compensate the gap exists as a result  of the crisis. Due to economic differences between global north and global south, children experience remarkable differences when embarking upon arts education programs. Economy of particular country may affect the availability of teaching materials, motivation of teachers in teaching arts programs and levels of skills of teachers. 

2.2 Logical Framework
 Figure1 presents the analytical framework in which potentials of theatre in primary school are analyzed. In the analysis the study identifies three faces of theatre, theatre method, theatre subject and theatre as an extracurricular activity. It further explores the role of theatre to children and the factors which hinder the implementation. Status of theatre is hindered by negative attitudes, poverty, inadequate skills, lack of community participation and the discount contributions of local education philosophers. Struggle to overcome these constrains will help tremendously implementation of theatre in education. Serious implementation of theatre in education opens up opportunities wherein a child learn how to work in team, time management, respect, self commitment, confidence, academic excellence due to participation and risk taking.

  Figure 1: Analytical framework
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Chapter 3 
Current Status of Theatre

   This chapter presents and analyses the findings based on the current status of theatre in Mlangali primary school. The analysis starts by tracing the status of theatre in government policies to find what policies states regarding theatre in primary schools. Then data collected from teachers, parents, adults’ performers are used to find out the status of theatre in school. I divide the analysis into four main areas: the status of theatre in Government policies, the status of theatre as a teaching method, status of theatre as a subject, and   the status of theatre as an extracurricular activity. The two comparisons provide a link between policy and practice.

3.1  Status of Theatre in Tanzania Government Policies

Through policies priority of government regarding cultural activities including theatre are taken into account in implementation of government programs. According to Tanzania Cultural Policy, the government of Tanzania points out clearly the need of having cultural activities including theatre in schools, as it states that school curricular shall include arts subjects and these subjects shall be examinable in continues assessment and final examinations. Furthermore, the policy points out those cultural forms (with focus on theatrical aspects such as dances, songs, storytelling and mimes) should be used in transmission of knowledge and skills.  The policy authenticates that participation in one’s own culture should be known as a basic right of every individual and therefore it is should be respected (MoEc 1997:7). Moreover, Tanzania education policy links culture with education as it states that “Tanzania education system from primary to tertiary shall promote the acquisition and appreciation of culture (including theatre), customs and tradition of people of Tanzania”(MoEc 1995). General speaking, the government policies predicts good future of theatre in education. However, these are policies, but how are they implemented? As, I explained in chapter 2 some scholars revealed the mismatch between policy and practice in many countries regarding the implementation of arts in education.  The next part, then, analyses the status of theatre in Mlangali primary school. This part provides the answers whether there is a link between policy and practice in Tanzania. 

3.2 The Current Status of Theatre in Mlangali Primary School

 Theatre as a Teaching pedagogy
Theatre as a pedagogy of teaching facilitates the good relationship between teachers and children by providing a room for pupils to participate fully in learning process. It is also argues that when theatre is used as a pedagogy of teaching it facilitate the three ways relationships between teachers, learners and learning materials (Neelands 2002:42). That means through theatre a teacher has a room to interact with children and the children have a close contact with a teacher. Also children cannot escape the interaction with books and teaching materials when theatre is used as pedagogy of teaching. This is what Nederland call three ways relationship. This interaction helps a child to get firsthand experience by doing practically in school.  

Theatre in Mlangali primary school is perceived differently among the teachers. Responses from teachers who used theatre in education varied with those who do not engage in theatre. Children’ perception towards theatre was highly positive. Below is the analysis of their responses;
Non Users perspectives

Theatre method is for few expert teachers 

According to the lesson plans, a theatre method was often used in the very beginning of the lesson and in the introduction of new skills (annex A). Majority of teachers used theatre in the introduction part as a way to prepare children for the new lesson. This was done through songs and stories that are familiar to children. Majority of teachers approved the value of theatre in making children understand the concepts quickly and pointed out the dire side of lecture method, one teacher said; 

‘Sometimes children don’t understand, particular slow learners’

Theatre method confuse children
Poor implementation of theatre is affected by some teachers in school who perceive theatre as useless. Teachers opposed to the use of theatre in teaching associate theatre pedagogy with confusion. They argue that when theatre method is used children confuse between the content and the theatre. To them it was like teaching theatre forms like dance and storytelling and not the content of the subject. Therefore, they argued that the government paid them for teaching contents of the subjects and not the theatre.
 Uses of theatre in teaching to them was similar to positioning  innocent children into dilemma (Levy 2005:27) The study revealed that the confusion which teachers thought to happen was caused by themselves because of the failure to  illustrate objectives of the lesson in the very beginning of the lesson. Majority of teachers wrote their objectives but they were not articulating before the lesson started, for example, one lesson plan objectives declared “by the end of the lesson a child should be able to differentiate between sea, an ocean and a lake”. This objective was in the lesson but was not communicated to children. It was proved that if lesson objectives are articulated at the beginning, children become well focused on what they are real supposed to grasp after the end of the lesson (Nunan 1995:137).

 Theatre users’ perspectives

Theatre pedagogy helps teachers to discover children’s potentials 

  Teachers who used theatre in the introduction of new skills gave credit theatre method for its ability to make children understand the content and its capacity to create pleasure and joy in the learning process (Sabo 2004:66). Besides creating pressure and joy, they associated theatre method with close relationship with children which in turn created a space to know their pupils better. Close relationship with children made teachers to design their teaching according to interest and needs of children. This study revealed that when a teacher is close to children it is easier to discover the talents of pupils and to find ways of developing them.

Theatre method enhances originality

 Teachers believed that theatre often use materials from imaginary world to build content of the lessons (Bowel and Heap 2001:2) therefore it helps children to think beyond the world they live in presenting their assignment both verbally and in writing. To them enhancing creativity was relevant than making children memorize for passing exams. Creativity was associated with competitive labour market and the need for students’ demonstration of extraordinary skills for easily absorption in the labour market.

Children’s perspectives:
Theatre creates warmth learning environment  

As I stated above, status of theatre to children was highly positive. They attributed that theatre method with good relationship with teachers. They proved that when theatre was used in teaching they found gap between them and their teachers reduced gradually and their contribution in learning was valued. To them theatre provided a liberty to express their views and imaginings generously. Children acknowledged that when they participate in discussion their communication skills improve (Wright 2004:86). 

‘Classroom theatre gives me confidence to speak in and outside school    environment’
Theatre improves mental skills

Besides creation of good relationship with teachers, children acknowledged to understand things better when theatre method was used and they found that learning possibilities aroused when they used both body and mind. As one of the grade six pupils reported;

  ‘I need to understand what I am learning. This will happen if I act, because to understanding is not the similar to writing in a book. I often use a lot of calories to gain knowledge, when I contribute in doing I understand fast and it stick into my brain.’

Almost all children who were involved in this study showed interest in classroom theatre. All provided reasons why they liked theatre in classroom. Some of their voices can be summarized as follows;

     Napenda hadithi/I like storytelling
Nafikiri tunajifunza vema sanaa inapotumika/I assume we learn better when theatre is used,

Tunapata kitu cha ziada zaidi ya masomo ya darasani kama vile uwezo wa kutengeneza mchezo wa kuigiza, kuwa waigizaji na kucheza ngoma/ we benefit more as we acquire more than classroom knowledge. We learn how to formulate plays, acting, and dancing.
Ninapenda kucheza ngoma kuliko hata shule/I like dancing more than other classroom subjects
Haichoshi na inaleta raha/ theatre reduces boredom in learning, it makes learning process interesting.

Theatre as a Subject

 The remarkable step in instituting theatre as a subject in schools in Tanzania is traced back to National cultural policy of 1997 (MoEc1997). As for the first time ever the policy emphasized inclusion and teaching of cultural subjects in primary school. In addition, it was emphasized to be examinable parallel to other subjects like mathematics and English. The intention was to shift from intellectual based knowledge to knowledge and skills education which reflects the needs and context of the leaner (Ishumi 2006). Below is the analysis of theatre as a subject in Mlangali primary school;
Theatre was not subject on itself
Theatre as a subject was not being taught in Mlangali primary school. It appeared as a topic in Vocational Skills curriculum which had many unrelated topics, some topics related to arts and others with science (annex B).  Although theatre appeared as a topic, my findings showed that the topic was never taught. Scheme of work which was used as a tool to guide teachers in teaching showed that the subject was supposed to be taught in May, but during my field visit (in July) the teacher had not taught it yet and she was not  clear when she could teach the subject.   She admitted to me that one of the reasons why she has not taught, it is because she lacks knowledge and competence. She said:

‘I was supposed to teach this topic in May this year, and now it is July and I have not taught it because I don’t know how to teach it. I told my boss that I know nothing about theatre but I was forced to take up the subject. So I only teach topics which I think I can teach. I cannot force myself to teach something which I don’t know. Fortunately to me also, I have never been accused of not teaching it.’

Everybody perceived the subject as ‘others’ responsibility

It showed that no teachers wanted to associate him/herself with Vocational Skill subject. All teachers treated the subject as a responsibility of others. The head teacher who was accountable for ensuring all subjects were taught blamed the government for introducing the subject without training teachers to teach it expertly. 

He said:

‘We teach the subject but none of us is an expert. Government has to think..’

      The Mlangali primary school Academic Master responsible for ensuring that all subject were taught, escaped the responsibility and blamed teachers responsible for teaching the subject and the Head teacher: 

     ‘My concern is to ensure all subjects are divided to teachers, to   crosscheck who teaches and who is not, is not my responsibility’.

It was revealed that Vocational Skill had mixed topics which some of them deserved to be subjects on themselves (annex B). In analyzing the link between the topics found in this subject and theatre, I found that if these topics were grouped together according to their relationships. Four subjects could come out of these topics (Annex C). For theatre to be taught seriously two options were proposed, either to teach theatre as subject on itself or to mix music and theatre together but in a long run they have to be separated and every part to become subject on itself since these subjects were revealed to have valued contribution in children life at school and in future as adults (Button 1999:38).
Vocational Skills a subject of sick teachers

While the policy revealed cultural subjects including theatre to be taught in school seriously, in practice the subject was regarded as a specialty for sick teachers. Teachers whose turn-up was very poor because of their health status were given many vocational skills subjects in different grades, sometimes from grade three to seven. To them a child to Miss V/S subject was not an issue but it became an issue when a child missed subjects like mathematics, Swahili, English and among others.  Evidence showed that there was one teacher who was sick for not less than a year and she was given many V/S and Social Skills subjects.  

Vocational Skills a Subject for fair Distribution of workload among teachers
On top of that the subject was treated not as a subject but as a tool for creating equality in terms of workload; teachers who had few hours to teach per week were given additional Vocational Skills classes to create equal weight between teachers. Every teacher of Mlangali P/S was supposed to have 32 periods per week. Those who have 22 or 28 periods were given more Vocational Skills classes regardless of their competence in teaching the subject. 

Few hours located for Vocational Skills

To find out whether Vocational Skills subject was given equal weight like other subjects, I compared the hours located for Vocational Skills and hours located for Kiswahili, English and Mathematics. Total hours for the subject per day were divided by total hours located for four subjects times hundred.   I discovered that no hours were located for Vocational Skills on Monday but 100% of time was located for mathematics, Kiswahili and English. On Tuesday 11% of time was located for Vocational Skills and mathematics and Kiswahili were given equal time, that was 32% each. On Wednesday mathematics and Kiswahili were given equal weight 25% each and English was given 26%. Few hours located for English subject on Tuesday were compensated on Wednesday whereby the subject was given 35% of the total time and Math and Swahili were given 25% each. No time was located for Vocational Skills on Wednesday.  On Thursday, equal time was given for Mathematics and Kiswahili and more hours were located for English subject, this was 38% of total hours. On Friday 23% of time was given for Mathematics, 30% for Kiswahili and 26% was for English.  19% of time was for Vocational Skills, as shown in the table and chart below.
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Table 1: Division of Time per One Subject (%)
	
	percentage by subject
	
	
	

	
	Mathematics
	Kiswahili
	English
	V/S
	Total

	Monday
	33
	33
	33
	0
	100

	Tuesday
	32
	32
	26
	11
	100

	Wednesday
	25
	25
	35
	15
	100

	Thursday
	31
	31
	38
	0
	100

	Friday
	23
	31
	27
	19
	100


                         Figure 2: A Graph to Show Time Allocation for Three Subject
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Unequal allocation of time on Mondays and more hours on Fridays showed the low status of V/S  subject which includes theatre in the school.  As chart shows above, the subject was given many hours on Fridays where majority of workers including teachers treated the day as a start of the weekend and many skipped from coming to school.  Not only teachers’ but also children’s turn up on Fridays was relatively  poor.  
Theatre as an extracurricular Activity

No time allocated in the main school timetable

Some teachers appreciated that theatre as an extracurricular activity was relevant to children because it gives children skills which could not easily offered otherwise in classroom setting.  They pointed out that theatre enhances confidence, self expression, team work, respect and tolerance (Neelands 1984:9). Notwithstanding, theatre as an extracurricular activity was not found in the timetable. 

 Activities which dominated the timetable were academic subjects like mathematics, Kiswahili, history, geography, social Skills and others. Religion as an extracurricular activity was given a slot in the timetable on Thursdays, but theatre was not. Teachers who taught for many years in this school verified;

‘The exclusion of theatre in the timetable as an extracurricular activity is a problem that has been there for many years. Teachers do not consider theatre as important. Even in the past when theatre was included as an extracurricular activity, the time located was often used for teaching other subjects which were considered to be difficult to children.’
Theatre competitions cause poor academic performance

Some teachers perceived theatre as an extracurricular activity to be a waste of time as it affected the academic performance of children (Herrera 2008). Perhaps teachers were influenced by the government which also perceived extracurricular activities pessimistically. As one of the government leader argued;

‘Theatre competitions are not allowed anymore. It has been revealed that they take more time of children of concentration in academic subjects. Children who participate in these competitions are in danger of achieving failure in their academic subjects. Children are supposed to be in classes for 144 days, this excludes weekends and holidays’ (MoEc 2001)
Such negative perception affected children who participated in theatre competitions. Children who participated in theatre reported mistreatments from teachers and their parents. Majority of teachers believed that participation in theatre might cause academic failure. However, results were different, children who participated in theatre as an extracurricular activity performed very well in other subjects than those who devoted all their time in class. One teacher proved;
‘I knew that Zenabu would fail because she missed most of classes in grade seven. Teachers worked hard to train her. Marvellous! Zenabu passed. She was selected in a special school for brilliant students’. 

Theatre is associated with lack of motivation in schooling

 Children who participated in theatre were considered by some parents to lack interest in academic subjects. This situation made some children who had interest in theatre to change interests in harmony to their parents’ desires. A tendency of parents to think that they know their children’s better than children themselves is prevalent in Tanzania which in turn affects children’s demonstration of potentials. 

‘My dad didn’t like my interest in theatre. He wanted me to be engineer therefore he wanted me to do mathematics. That was his interest but not mine. Since we diverged interests, he kicked me out of his house. I suffered for one month, I sleeping outside, my dad didn’t care. I went to live with my friends to whom we danced together. Now I have finished my ordinary level successful and I have criteria for joining advanced secondary school.’

This study discovered that children who are often forced to engage in activities not of their interest ended up as losers. In many cases children decide to live in street as a way to protect their interests and in extreme cases, they excise agency badly by committing suicide (Ndosi and Waziri 2009) 

Theatre as an extracurricular activity is associated with prostitution

Participation in theatre as an extracurricular activity had gender implications. Girls’ participation was compared as the beginning of prostitution behaviour while boys’ participation did not have bad impression. Boys’ participation was perceived as a beginning of learning life skills.
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Conclusion

To sum up the discussion, the chapter analyzed status of theatre in Mlangali primary schools. Findings show that government through its policies value theatre as a relevant tool in school. However, the study revealed that what was found in policies was not seen in practice. At Mlangali primary school theatre was neither taught as a subject, nor as an extracurricular activity. Theatre was also not used as pedagogy of instruction.  The next chapter discusses the factors which hinder the implementation of theatre in school and the way forward.
Chapter 4 
Challenges and Possibilities of Theatre in Primary school
         The previous chapter seeks to give an impression of the recent status of theatre as pedagogy of teaching, theatre as subject and theatre as an extracurricular activity and its contribution to children’s education. Findings revealed that the status of theatre was poor although its contribution in education was evident. It is the intention of this chapter to explain the factors which caused the poor manifestation of theatre in the school. The discussion is divided into two parts; the first part analyses the factors behind poor manifestation of theatre in the school and second part provides possibilities for implementing theatre in primary school. Discussion about how theatre can be implemented in the school base on the practical knowledge from the field and my own experience as teacher.
4.1 PART I: Challenges
 Attitude Challenges

The challenges which faces theatre in primary education has a long history, as I explained in chapter 1 and 2, colonial negative attitude affected the implementation of theatre during colonial and after independence (Lihamba 1985) Policy makers, teachers and parents were affected badly which in turn affected children involvement in issues related to culture including theatre. This was revealed by Makoye who argues that policy markers, teachers and government officials were educated under colonial system where they were taught to devalue their own culture (Makoye 2001). Teachers, parents and government attitudes are elaborated below;

Theatre subject cannot compete in global market

Majority of teachers took a strictly instrumental view of theatre and dismissed it mainly because of the perceptions that it would not enhance children’ viability in the labour market. Subjects like mathematics and English were considered valuable in the labour market, and hence, were taught seriously and occupied prime time on the timetable. Less consideration of arts subjects including theatre were revealed in this school. As pointed out by Herrera, time devoted for aesthetic subjects including theatre decreased by nearly 50% since 1980 (2008:358). This situation predicts a shocking future of the arts subjects in the next two decades if serious measures are not taken to rescue arts subjects.

Lack of trust on local philosophers

Poor implementation of theatre was associated with the nature of education of Tanzania which was guided by western philosophies and psychologies. Ignoring local philosophers contributed to failure of implementation of local activities including theatre (UNESCO 2007:97, Mmbaga 2002).  Mwalimu Julius Kambarage Nyerere as a country philosopher after independence 1961, insisted the need for implementing arts in education, yet the implementation is more political.  The study revealed that combination of both local and global philosophers’ views can enable education offered to young people being applicable in both markets, domestic and global. 
Theatre is narrowed to dancing and acting

Some teachers narrowed the role of theatre as nurturing dancers and actors and nothing else (Levy 2005). This notion affected parents and teachers who had interest in theatre. One teacher proved;

“Children who participate in dancing normally becomes actors or dancers and nothing else”

The reduction of role of theatre artists to dancers and actors who cannot contribute anything to the society’s development is understating the field. I thought there was a need for media to play part and bring to the fore benefits that arises from participation in theatrical activities. This might offer more optional from which children at schools may choose to pursue their different future carriers.

Extracurricular activities are poorly organized

Some scholars argued that extracurricular activities are characterized by poor organizations and are often not under teachers’ supervision but rather children themselves (lawhorn 2008:16). Indeed, the study revealed that poor organization of theatre extracurricular caused parents’ negative attitudes and not school and tuition fee as I assumed before the field work.   To them school fees was not an issue after all they claimed that the school fees set by the government was manageable. Their concern was in issues related to organization of the competitions. The deeper analysis was made to see to what extent children were affected. It showed that children were impregnated and illegal abortions were done which affected children health. It was also revealed that teachers who participated in competitions some died with HIV. This was because of they stayed for a long time without their partners which later on caused them to find new partners to satisfy their sexual needs. The problem affected female teachers than male.  

 Practical Challenges: Material condition of Schooling

As I explained above, I divided the challenges into two. The above section discusses the challenges based on attitude. This section therefore discusses the challenges related to material condition of the school.

Shortage of teaching and learning materials   
The problem of teaching and learning materials was revealed to be among constrains which hindered the manifestation of theatre in Mlangali primary school.  Below is the table showing the situation of teaching and learning materials for theatre in this school. This table was drawn out of information from head teacher’s office which provided data regarding available equipment at school.  I selected devices which directly related to theatre for my analysis. 
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Table 2: Situation of theatre equipments in Mlangali Primary school 
	Required
	available
	shortage

	Drums
	-
	10

	Whistles
	-
	5

	Piece of clothes    (kitenge)
	-
	24

	Marimba
	-
	2

	T-shirts
	5
	20

	Consumes of dance
	-
	10 pairs

	Costumes for acting
	-
	10 pairs


As it shows above the school had only 5 t-shirts which could not be even  enough for one group. In-depth analysis showed that the problem of teaching and learning materials was caused by limited budget provided by the government which did not cover teaching materials beyond chalks and books. Low education budget affected theatre classes badly than other subjects (McCartney 1998:63). Evidence from school showed that teachers who taught by using theatre were in misery, in most times, they used their money to buy materials for teaching 

‘I remember there was a period we prepared theatre piece with my pupils. The piece comprised dance, storytelling and drama. I needed financial support to make the performance done. I needed clothes for my narrator, piece of vitenge and Kanga for my dancers and actors. My lesson was not successful because I missed some of the stuffs to make it successful. I promised my pupils to go and perform the piece to the neighbouring school. Children did a lot of efforts because of the promise I gave, because I missed some of the equipment I decided to leave it. Children kept on asking about the trip, I felt shame. I blamed myself for providing a promise which I was not able to fulfil. This time I am very careful now. I cannot do something which I cannot financially afford. If I continue with these unfulfilling promises children can’t trust me anymore’

Large number of children in classrooms

Besides the problem of lack of teaching and learning materials, large number of children in classrooms was reported to hinder participatory learning including the implementation of theatre in this school (Blatchford et al 2002:105). I revealed that the minimum number of children in one class was 65 and highest number was 80. Teachers who used theatre faced the class management problem.  To solve the problem three methods were pointed by teachers as resolution of the problem. One teacher said, “I use small group of pupils within the class to perform on behalf of other children and the rest join in Q&A stage
”.  Another one said “I often find an open air space where I can control all the children” and the other reiterated “I withdraw from using the method”. As analysis shows in chapter 3, children reported to learn better when the body and mind was used (Sabo 2004:68) Involving very few children in learning through theatre may lead to exclusion of some children from gaining essential skills suitable for their mental and physical growth. Resolution of choosing an open air space during running classroom theatre was a relatively better optional than withdrawing from using the method.  The study revealed that big number of children per class caused teachers to use lecture method since it was the only way to reach every child. They recommended the government to mobilize funds from different sources for expansion of school buildings. It was argued that “when classes are adequate the ratio of 30:1 could be possible” However, an expansion of school to enable 30:1 ratio work was perceived to be government responsibility. Analysis shows teachers’ responsibilities were narrowed to teaching only and the entire work was left to the government. An interest question is who is the government? 

 Figure 3: A Sample of over clouded Classroom
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A Typical over clouded classroom in Tanzania: Source downloaded from internet. Accessed date 12/11/2009. http://www.ace-charity.org.uk/images/mukibugu%20new%20classroom.jpg 

Inadequate skills in structuring creative learning

The poor implementation of theatre method was associated with lack of skills in theatre. The study revealed that teachers liked theatre method since many used it the beginning of the lesson plan, though they used songs and stories which were very familiar to children.  Deeper analysis was made to find out factors behind inadequate skills in organizing creative teaching. It was discovered that some teachers had been teaching the same subject for more than 30 years. Teachers who taught for a long time the subject considered themselves expert despite the poor method employed. However, their teaching lacked creativity and inability to employ new techniques and methods of imparting knowledge. Although at times education officers arranged the transfer of teachers from one school to another, I think the move may solve the problem in a short run but not in the long run; a more long lasting solution, therefore, to retrain teachers (Sabo 2004:66)
Inflexible structure of the lesson plan

 Besides lack of theatre skills to structure creative learning, the nature and the structure of lesson plan hindered the implementation of theatre in this school. Unnecessarily rules and regulation which was attached to lesson plans caused teachers to fall short in structuring creative learning. I discovered two strictly rules; strictness in structure of presentation and division of time (annex A). To start with structure of presentation, the lesson plan showed conventional way of organizing the lesson. Teachers are supposed to begin with introduction, in the introduction a teacher is supposed either to remind children by asking questions from previous lesson or to use songs or stories; the second stage according to lesson plan is introduction of new skills, in this stage the teacher only is supposed to talk and the role of children is to listen,  the third stage is strengthening the new lesson so that to make the lesson stick in children’s mind, the fourth stage is questions and answers stage wherein a teacher is supposed to ask questions related to  the lesson taught and the role of children is to answer questions and firth stage is  the ending  of the session by giving children class work and homework. Data from the field shows that these rules bounded teachers and therefore hindered teachers’ introduction of creativity since the flow of the lesson was used as a benchmark for accusing teachers who went against. These stages were supposed to be as a sample but not canons to measure abilities of teachers in preparing lesson plan as it happened in the field
.  The restriction of time, as I cited above, based on the division of time per lesson. The time for running one period was 40 minutes minimum and 80 minutes maximum.  The time rule applied by majority of teachers was 2, 25, 8 and 5 (annex A). 5 minutes for introduction, 10 minutes for introducing new topic, 20 minutes was for revising new skills by involving children in discussion, 3 minutes for questions and answers and 2 minutes was for conclusion and assignments provision. Division of time hindered the implementation of creative teaching. Deeper analysis regarding how difficult it was is discussed later in the next part. The study discovered that lesson plans provided by the government hindered introduction of creative teaching.  Teachers recommended the school to buy at least one computer special for preparing lesson plans.  Some recommended government to ask computer companies in town to provide computers in advance and the money from their monthly salaries.

Conclusion

Summing up the discussion in this chapter, one can definitely conclude that factors which hindered the manifestation of theatre in school are; the situation in the labour market, less consideration of local philosophers’ views, poor organization of theatre extracurricular activities, lack of teaching materials, lack of theatre skills and rigidness attached to lesson plan. The next part analyses the range of possibilities for implementing theatre in this school.
 4.2 PART II: Possibilities of Theatre in Primary School

This part explains techniques and methods which may be applied in reviving theatre in school, as it was showed above the status of theatre was definitely poor. The intention of this chapter is not to provide the theories of implementing theatre in school but rather practical hints which may help in the process of implementation. However, I wish to clarify that the resolution provided in this part are not necessarily feasible and relevant to all context. The context in which learning take place may influence both feasibility and desirability of the approach (Nunan 1995:137).  The analysis of this chapter forms a basis for discussion of the coming chapter.

The uses of Role Models

To reduce the negative attitude towards theatre I used role models. I used school leavers who experienced theatre program in primary education. I invited Zenabu to come to school and talk to teachers her experience in theatre and the contribution of theatre in her life as pupil and as, currently, a student of Mkwawa University of Dar es salaam, Tanzania. The explanation from Zenabu made some teachers amend the notion that participation in theatre extracurricular activity affects negatively children’s academic performance. Zenabu’s talk created a new outlook of theatre as teaching staff accepted the points Zenabu was trying to make. However, this was only Mlangali; there is a need of media involvement in order to change this dire notion for all Tanzanians.  
Creative search of teaching Materials from Local Environment 
I approached insufficient teaching materials in different ways. The first approach I employed was to make use of children. My approach of using children was contingent determined by the nature and availability of the materials. For materials which were collected from nature (bushes) I used two alternatives, either to go with children to collect or to tell them to come with materials. For the materials which belonged from the families, I drafted letters to explain why we wanted materials. This method though, had a problem, children who presented letters and their requests were refused by parents, some used the stealing technique, still, this case was very rare to happen. In fact, children dedicated themselves seriously in search of materials; sometimes it happened to collect materials beyond the needs. Below are sample of materials collected with children.
Figure 4: Teaching materials for Theatre   
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              Source: Author’s own construction from Internet images
  Besides collection of materials from local and home environment,  my second approach was to talk to parents. I talked to parents who had children at school. parents’s  willingness to provide  was high, so it was esier for me to mobilise them.  My third approach was to mobilize petty traders in town.  

The fourth approach was fund raising performances. Children performed at different occasion like in political events, arts festivals and others. The performances were successful as we collected money beyond our objectives. The extra money collected was then divided among the group members, and the money was helpful to them as I previously that 80% of children came from poor families. The money helped them to solve their academic and family problems. Since the group was famous and we were invited almost every weekend for performances, complaints related to making school children work started which in turn caused the death of the group. The problem of restricting children from work is prevalent in Tanzania. however, it is argued that working is not bad for children but what matters is to look at the benefits a child get from involvement, situation of a child involved in work; that means an economic situation of a child, the number of hours a child work, nature of the work and its impact to a child’s health and the way  the work crashes with a child schooling timetable (Ben 2009), because stopping a child from work sometimes can increase the problem  rather than decreasing (Kanbur and Grootarert 1995:195) 
Theatre skills workshop

Lack of theatre  skills was a problem in Mlangali primary school. However, it was  not the fate of Mlangali primary school only  but mainly all schools in Iringa municipal. Teachers who pursued courses related to theatre and sports  their number did not exceed ten (REDET 2007). To solve the problem of lack of skills for theatre I conducted workshop which took almost 5 hours. The workshop based on familiarizing with theatre techques for classroom teaching. It was a very short workshop which provided fuitful results. We conducted our workshop from 2.30 PM after school hours. The objectives of the workshop was to learn from each other regarding the uses of theatre in classroom. Organization of the workshop was as follows; teachers grouped themselves according to the subjects they were teaching or any subjects they felt difficult to teach by using theatre method. we decided to have three groups due to time constrain. Each group had eight teachers. Three subjects were selected by teachers for demostration. These subjects were mathematics, history and kiswahili. I told teachers to select the topic of their interest in any class and the next stage was  to organize creative learning by using theatre method.  Mathematics teachers selected rules for  calculating figures.History teachers selected stone age grade six and swahili teachers selected kiswahili grade one, the topic was titled teaching vowels in grade one.  I told teachers to think of theatre forms such as songs, traditional dances, creative stories and alike in their creation. The next stage was to think about where they could get T&L  materials. After that it was demostrations  of theatre pieces. Kiswahili teachers  came up with a song. The song linked very well with what they were teaching . They proposed to use teaching materials such as  eggs, an old man stick , cups and actions for voewls teaching.  The song and teaching materials used shows below

Figure 5: The song and teaching materials for grade one: vowels

Teachers who taught history with the topic stone age grade six used two forms of theatre. That was  story telling and songs. Though narration and songs they mentioned the meaning  and the phases of stone age and who phrased the the name of three phases . The periodization and the development which took place in transition from one stage to another was also mentioned (annex D). Mathematics teachers were not able to demostrate anything rather they reported difficulties in designing mathematics lesson by using theatre method instead they demostrated their teaching by using drawings from manila cards based on calculations of lectangle, square and triangle. However it was argued that nothing can be difficult in teaching by using theatre method (Toylor 2000). Following the failure of mathematics teachers, all teachers joined the process of structuring the lesson. The exercise was simple. They suggested rules for caluculating the figures to be in a form of song and other steps to me made in a form of heroic recitations. It was done (annex E)

Flexible Lesson Plan

Lesson plan is the guideline for teaching which shows series of activities which a teacher has to do from the beginning of the lesson to the end. Duke and Madsen calls the lesson plan  ‘ a tool which a teacher ought to use in exercising some control on what is going to happen as opposed to reaction on only what has happened’ (1991:11). Lesson plan is always considered necessarily and there is no way a teacher can escape. It is also argued good lesson plan predicts the success of the lesson (Brittin 2005:26).

As I explained above, the lesson plan hindered creativity of teachers because of rigidities attached to it. To solve the problem of rigidity of time, I introduced my own time division. I divided time into five parts as follows 2, 25, 8 and 5 minutes instead of 5, 10, 20 and 2, the division which allowed me to apply theatre method. In resolving the problem of rigidities in terms of stages for organizing the lesson, I changed the ways of organizing the lesson plan; instead I adopted and modified the stages proposed by Bowell and Heap (2001) for running classroom theatre.  Stages were as follows. In the introduction stage it was me who introduced the lesson and the objectives of the lesson and I also told children what the lesson wanted to achieve. Objectives articulation was relevant since it helped me and my pupils to be focused (O’Neil and Lambert 1982). The next stage was conceptualizing the lesson in accordance to our local environment. In this stage we tried with children to take the story from the book to be our own by localizing through our own songs, rhythms and instruments available in our environment. The third stage was division of roles. Since children knew each well, they took a leading role in the division of roles.  The fourth stage was planning strategies which we could use for running our rehearsals and where to find costumes
.  The firth stage was rehearsals. The sixth stage was production. In this stage children presented theatre pieces according to their groups and the last stage was the reflection on the lesson. In the reflection stage I asked questions to see whether children mastered the lesson and children were also asking. The stages were not rigid. Changes of the stages were influenced by how simple or difficult the topic was, children’s mood and age. Below is the summary of stages used in conducting classroom theatre.

 Figure 6:  Stages for Conducting Classroom Theatre 


Source: Adopted and modified from Bowell and Heap 2001

Resolving large number of pupils per class

The problem of huge number was a big constrain for implementing participatory methods of teaching.  This was the big challenge I faced when teaching by using theatre pedagogy. I needed more than three teachers to make lesson successful but it was impossible since teachers were few compared to the number of children in the school therefore most of time I taught myself without assistance. I faced lot difficulties which sometimes made me to think about withdrawing from using the method. The deeper analysis showed that there is need for long term plans such increasing school building and teachers which later on may be accompanied by strictly policy ratio.
 

The introduction of theatre programs
Approaching the problem of non existence of theatre subject, we designed the Tuimbe sote program. The Tuimbe Sote was the theatre program. The program most of time was done in the morning and in the afternoon before departing home. The intention of the program was to give children theatre skills they missed from theatre subject. Unexpectedly, the program achieved success beyond our plans. It reduced truancy from 50 to 30%. It disciplined late comers, increased enrolment of grade 1 and self commitment of children in school activities. Though having the program was not enough, it was advised that, the government has learn from successful countries regarding the implementation of art subjects including theatre. Since the Tuimbe Sote was beneficial, I suggest the improvement of the program. Since the program was offered to all children at once, I recommend the program to be improved and be offered to all children but in consideration of their ages and grades they are in. below is the suggestion of the topics which can be changed as children move from one grade to another.

Table 3: Proposed Theatre programs at Mlangali Primary School 
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	Program
	Evaluation

	Grade 1 &2
	Discovery of one’s body

Motion

Singing

Games
	Do pupil knows the various parts of her body?

Does he have mobility defence?

	Grade 3&4
	Singing

memorizing and reciting

Body moves


	Is the child quick minded?

Can he/she give life to her spoken body?

	Grade 5
	Intensifying body moves

Faster text reciting

Mime

Body motion

Coordination 
	Can a child dance?

Does he/she perform aesthetic movement?

Does a child have ability to coordination between words and action?

	Grade 6 
	Speech production exercise

Rhythm

Reading Text
	Can a child project the voice?

Can a child be able to follow dance or song rhythm?

Can a child able to read a text?

	Grade 7
	Reading text

Blocking

Stage management
	Can a child understand faster a text?

Can a child try to do blocking?




SOURCE: Adopted and modified from Teaching Theatre and Drama in Ivory Cost by Savane 2001

Conclusion 

This chapter discusses the factors which hindered the implementation of theatre and the possibilities for implementation based on field work and teaching experience. The next chapter tries to highlight the role of theatre in livelihoods and lifelong learning to individuals who experienced theatre program in primary education.

Chapter 5  
Role of Theatre in Livelihoods and Lifelong learning: Insiders Perspective
         The previous chapter provides analysis of factors which hindered the implementation of theatre in Mlangali primary school and the possibilities of implementing theatre in primary education. The issue of concern in this chapter is to analyze data based on the perception of adult performers towards the role of theatre to people’s livelihoods and lifelong learning. The information from adults’ performers is treated as insiders’ perspectives. In this chapter I use the term adult performers. An adult performer in this chapter means an adult who experienced theatre program in his/her primary education.  This chapter provides a basis for conclusion of this study.

Theatre creates networks

Theatre assisted adult performers in creating network which in turn provided them a room for accessing better jobs inside and outside the country, the situation which Amani perceived “could not happen otherwise without working as theatre artist”. Amani description of network may be influenced by number of factors; perhaps his age. Amani was a young man but he had friends older than him and he managed to socialize despite the age variation. Amani’s level of education might be another factor which made him to sense the contribution of theatre in getting connected with high quality friends. Amani claimed ‘I have friends like professors and doctors; we talk and understand each other.’ Indeed Amani who was struggling for secondary education and he had friends from university he perceived it as a unique chance wherein very few juveniles could experience.  Moreover, young people believed to create many friends through public performances, this included performing in festivals, concerts and international guests’ show (Sutherland 2004:345) Although young people benefited through their jobs as theatre artists, majority experienced stigma because of the notion that working as an artist is an alternative which an individual choose after achieving failure in academic matters. As a copying strategy towards the stigma, artists I interviewed for this study majority were in school and the education they were struggling for ranged from secondary to first degree. 

Theatre helps artists in familiarization process

Apart from network creation, people who worked as artists before had possibility of socializing quickly that those who never worked as artists previous which majority of artists perceived it as a great advantage (Catteral et al 1999: 13). Zenabu who was among my interviewees provided her experience regarding her first day at Mkwawa university; she claimed, “I felt like I am lost, but I decided to apply theatre arts, the courage I gave myself when facing the big audience, I applied it that day. It was great” The courage which Zenabu had in socializing herself in the new environment theatre scholars link it with training which normally theatre artists undergo in theatre classes. The exercise related to working in team, doing scene works, stage craft, stage design and risk practicing (Elder et al 2007:10). 
Being artist is an opportunity of having more than one job

Besides the role of theatre in socialization process, working as artist, theatre artists perceived it as an opportunity to have more than one job, the practice which was seen new in Tanzania. Some artists had their theatre groups which they joined after finishing the normal government working hours and others were doing consultancy in issues related to theatre. Majority worked after government official hours. It was advantage to them since most of theatre rehearsals and consultations were done in evening hours, the time when government offices had closed. Young people who were not government employees linked the idea of having more than one job with talents they possessed. Having more than one talent to them it was wealth and an opportunity to work in different companies. Amani Lukuli said;

‘I am good in drumming, dancing, singing, directing, acrobatics, acting and stage designing. I am now called to work in different places. Some wants to employ me for drumming; some wants to use me for directing. . . .’ 
If Amani’s notion of generating more income based on the premise that the more the talent you have the more the money you make and therefore the more the security you have, This notion may cause problem if many artists think in this way particularly when they reach old age because of the fact that the security Amani thought of was more transitory. Since theatre artists like any other self employed worker their income is unpredictable determined by availability of customers and perhaps seasons.  To remind artists to save possibly may help artists to survive in their work and in their old age in spite of the changing circumstances. Jayor who perceives social security as a dream which cannot come true unless holistic approach is applied, recommends government to take part in arranging social security/pension for self employed workers and not to build pension to only workers who have stable formal jobs (2007:35). She suggests variety of measures ranging from individuals, NGOs and banks, in particular, to open unemployment insurance saving account were informal workers could save when they have opportunity to make money and to draw during bankrupt condition (IBD 2000:10)

Figure 7: Innocent’s talents 
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Amani Lukuli (centre) and in the next picture (right) during rehearsals: Source: photographer Daines, 2009, Dar es Salaam, Tanzania

 Theatre provides opportunity for further education to the disadvantaged children
Theatre arts basics help grade seven leavers to pursue goals which they could not be able to pursue without engagement in theatre arts (McCartney et al 1999:62). Tanzania as among less developed countries, it is usual to find parents leave their children without secondary education because of economic situation of the family. Beatrice is a girl who was pursuing her advanced level of education. She pursued her O-Level education without support from her parents due to family economic situation. She was employed as an artist in SPW NGO, the NGO which dealt with educating young people in schools about HIV and sexuality. 

‘In fact I thank God who gave me this talent others wise I don’t know what could be my future. Although my parents are very poor, my life in school is the same as those who came from rich family. I can’t be cheated with boys because I have money like them. I know when people finish their studies they will get a lot of challenges regarding entrance in the labour market. I can’t worry because I have experience no’ 

This study revealed  that the more girls engage in social issues and stay longer time with men the more the risk of being impregnated is reduced as they become familiar with men; they find that male are people like them, therefore there is nothing new to them. Studies show that rehearsing with men reduces the gap which is often made by parents and community members between girls and boys (ibid 1999, p 68)
The role of theatre in women’s self recognition

In addition to job opportunities which arts enjoyed, theatre was seen to help women artists to gain understanding of themselves. Women who were interviewed in this study valued their lives and the contributions they made in the community. Being artists, women recognized their role as mothers, as wives and their rights as women. Some women provided detailed information regarding the challenges they experienced of being a women with their own jobs and of working as theatre artists. Among of the challenges women reported were being stopped from working as artists, some were beaten and some were not given financial support from their husbands.

‘I am a woman, I cannot be threatened by men since I have my salary and I know my rights and responsibilities as a woman’
Figure 8: Female Dancers in Tanzania
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 Women during rehearsals: source Field photo by Daines, 2009, Dar es Salaam, Tanzania

         In resistance against the situation some women worked very hard to increase the income which could help them in case of something. Some women used to talk to their husband openly about how they felt about their jobs; in many cases women reacted against oppression by asking for divorce (Leigh 1994)

  Conclusion: 
The aim of this chapter is explores the role of theatre in people’s livelihoods and long life learning. Findings from adults’ performers were used for analysis.  It shows that theatre helps artists in network creation, it helps women to recognize themselves, children from disadvantaged family get access to education and it gave artists opportunities of having more than one employment. In the next chapter I conclude by summing up the main issues emerged in this study and I do reflection on issues.
Chapter 6 
 Summary and Conclusion
This chapter joins theoretical insight and the analysis of data as shown in previous chapters. The chapter concludes with an attempt to join different pieces of study together towards answering the research questions “why current education system of Tanzania does not promote theatre in education system? To answer the questions parents, teachers, adults’ performers as well as pupils were involved in this study to examine their attitude towards theatre in primary education.


6.1  Raised Issues about Theatre in Primary Education
This paper intends to explore the role of theatre in Mlangali primary school. Different views were collected through FGDs, interviews and observation. The information was analyzed to find out whether theatre was valued in Mlangali School. 

It seems that theatre has a link with a child’s academic performances and social development because theatre as a teaching pedagogy, as an extracurricular activity and theatre as a subject tend to involve a child in doing. As it was observed in Mlangali primary school, children who participated in theatre were able to perform very well in their academic subjects than those who didn’t. Children participated in theatre showed confidence, self discipline, tolerance and willingness to give and receive criticism. Good performance in academic matters was influenced by the ability to work in team without fear and their readiness to take risk and make mistakes which I explained earlier, are both allowed and expected in theatre. 

Although theatre had advantages as I explained above, there were some also some limitations, which faced theatre in this school.  Theatre as an extracurricular activity suffered time limitation, financial constrains and negative attitudes. Most of extracurricular activities were done outside the  school’s main timetable, which meant teachers had to devote their time twice, first; to participate in ordinary teaching and then to participate in extracurricular theatre activity after school. Very few teachers were prepared to work extra hours without pay. Since no teacher was paid for organizing extracurricular activities, many withdrew and instead, concentrated on regular teaching. Majority of teachers used their extra time for family responsibilities and other economic activities in order to compensate their inadequate salaries. Child’s pregnancies along with the attitude that ‘teachers who participate in theatre are in danger of getting HIV’, affected the practice of theatre as an extracurricular activity. 

The same situation faced theatre as a pedagogy of teaching and theatre subject. Lack of learning materials, inadequate skills, low salaries and negative attitudes towards theatre hindered the realization of theatre as a subject and theatre pedagogy in this school. 

        The benefit of theatre for to adults’ performer was revealed. Theatre benefited adults’ performers by enhancing their livelihoods and lifelong learning. People who experienced theatre programs and were not able to join secondary education had chance to work as theatre artists. Working as a self employed artist carried some risks however, because in accordance with the Tanzanian government pension schemes, as I explained in chapter 5, the government can arrange pension scheme for formal workers but not for informal workers. It was revealed that the government has to recognize the informal sector since the sector has become a large contributor in rising the country’s GNP and GDP (Berner et al 2008). In addition to the benefit of working as artists for those who were not able to move beyond primary education it was revealed that theatre benefited adults’ performers in terms of job interviews, socialization in working environment, tolerance and respect. 

Although theatre played an important role for children, its status in Mlangali School was very poor.  Theatre was not taught as a subject, it was rare to find it used as pedagogy of teaching and it did not manifest in the timetable as an extracurricular activity. Negative attitudes, poverty, lack of teaching materials and skills, inadequate consideration of artistic subjects by the government and a large number of children in classroom caused the poor implementation of three forms of theatre in this school.

Since theatre was found to contribute positively in children’s lives of children at school and in adulthood, a holistic approach was deemed important to enable implementation of theatre in school. Parents, teachers, government and pupils have to work together to find ways to implement theatre in primary education. Some of the techniques discussed in this paper may be applied as a starting point towards the realization of theatre in school. Among the methods which this study proposed, were school based workshops organized by teachers themselves. Workshops can also be arranged by involving teachers from other schools to share experiences. In case of a lack of teaching materials as proposed in this study, teachers, children and parents may be involved in the search for materials. Materials from local environment may be given first priority over materials, which cost money due to the actual economic situation of stakeholders.  For materials which definitely require money; mobilization of funds from different sources may help to solve the problem. Parents, wealthy people, government and international donors may be used as sources to solve the problem insufficient materials. 
Final conclusion
This study addresses the potentials of theatre in primary education. The key argument of this study is the localization of Tanzania education system. That means to transform education from western based to education which has link with local environment. This study does not treat the western elements in Tanzania education system education as less important but rather the implementations of education which can cut across both the local and global labour market. The study revealed that education system of Tanzania opens up opportunities for the few rich while leaving the majority in severe poverty. The millennium development first goal of ending poverty by the end of 2015 cannot be reached unless the situation changes.  
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Annexes 
Annex A: Lesson Plan

Lesson plan

	Date
	Class
	Lesson
	Time


	Number of Children in class

	21/07/2 009
	GRD III
	1&3
	2:00-2:40

3:20-4:00
	Male

42
	Female

43
	Total

84
	Male

32
	Female

30
	Total

62


TOPIC:

SUB-TOPIC:

MAIN OBJECTIVES:

SPECIFIC OBJECTIVE:

TEACHING/LEANING MATERIALS:

REFFERENCE:

LESSON STAGES

	STAGE
	DURATION

(  MIN )
	TEEACHING ACTIVITIES
	LEARNING ACTIVITIES
	LESSON EVALUATION

	1.INTRODUCTI  ON
	5
	A teacher to introduce herself 
	Students to introduce themselves 
	Do they able to express themselves

	  2. NEW SKILLS
	10
	To write some words on the board

To participate on explaining the meaning of written words.
	To read and explain the meaning of written words on the board.
	Do they able to read and explain the meaning of various written words.



	3.STRENGTHERNING OF SUBJECT MATTER
	20
	By using Theatre Method, through storytelling to use vocabularies taught in the class.
	To create sentences by using vocabularies.

To do the given exercise through writing.
	Do they participate to learn through discussion method?

	4. LESSON SUMMARY
	3
	To ask questions
	To answer  questions
	To know whether they understood the lesson.

	5. END
	2
	To make quick review of the lesson taught.
	To listen
	


STUDENT EVALUATION: 

TEACHERS’ EVALUATION

COMMENTS:

   Annex B: Curriculum 

	                    VOCATIONAL SKILLS CURRICULUM FOR GRADE SIX ( main Topics)

	TOPIC
	OBJECTIVES
	TEACHING AND LEARNING METHODS
	TEACHING AND LEARNING MATERIALS

	1.0 The Art of Pictures, Printing and Decorations
	
	
	

	2.0 The Art of figures
	
	
	

	3.0 weaving
	
	
	

	4.0  Tailoring
	
	
	

	5.0 Sewing Shoes and Bags
	
	
	

	6.o Theatre Arts
	
	
	

	7.0  Music Art
	
	
	

	8.0 Sports Education
	
	
	

	9.0 agriculture and Livestock Keeping
	
	
	

	10.0 cookery
	
	
	

	11.0  washing clothes
	
	
	

	12. Building Houses
	
	
	

	13.0 Watch Making and Maintenance
	
	
	

	14. photographing
	
	
	

	15. Radio Making and Repairing
	
	
	

	16. Electronic  instruments and Maintenance
	
	
	


Annex C: Groups’ Topics in V/S subject

Topic one, two three and fourteen can formulate the subject which can be called the Art Deign. The topic four, five ten, eleven were not supposed to be there, instead were supposed to be part of subject called Social Skills subject. Topic six and seven were supposed to be mixed and called performing arts subject, topic eight was supposed to be topic on itself and topic thirteen and it could be called sports education, topic thirteen, fifteen and sixteen were supposed to be called technical skills subject

Annex D: Standard Six part of the song

The song

Stone Age, eyeee, Stone Age eyeee

It is a time when human being started to use stone 

Stone for tool making

Eyeee, eyeee

Jacob Worsae 1859 eyeee proposed the divisions eyeee

Earlier Stone Age eyeee

Middle Stone Age eyeee

Late Stone Age eyeee

Annex E: Mathematics’ song (Swahili song)

Nusu mara kitako mara kimoo Tuimbe woteee

Nusu mara kitako mara kimoo aye Tuimbe wote ayeee

Hesabu ni nzuri aye

Kanuni ya nini pembetatu

Upande mara nne ayeeee

Upande mara nne ayeee 

Hesabu ni nzuri aye

Tusome wote ayeee

Kanuni ya nini Maraba

Urefu mara upana aye, Tuimbe wote

Kanuni ya nini 

Hesabu ni nzuri aye

Tufanye woteee

Ni kanuni ya nini mstatili

Annex F: Mlangali primary school Main Timetable, 2009

	time
	Classes
	8.00-8.40
	8.40-9.20
	9.20-10.00
	10.00-10.20
	10.20-11.00
	11.00-11.40
	11.40-12-20
	12.20-12.30
	12.30-1.20
	1.20-2.00

	Days
	
	1
	2
	  3
	
	4
	5
	6
	
	7
	8

	Monday
	iii
	Math
	Engl
	Swah
	B
	IT
	Scs
	Scs
	B
	Math
	Psc&sp

	
	iv
	Engl
	Math
	Swah
	R
	Hist
	Geog
	IT
	R
	Psc&sp
	Psc&sp

	
	v
	Engl
	Math
	Swah
	E
	Hist
	Geog
	IT
	E
	Psc&sp
	Psc&sp

	
	vi
	Math
	Engl
	Swah
	A
	Scs
	Scs
	Engl
	A
	Swah
	S/K

	
	vii
	Math
	Swah
	Engl
	K
	Scs
	Scs
	Math
	K
	S/K
	S/K

	
	
	
	
	
	
	
	
	
	
	
	

	Tuesday
	iii
	Swah
	Math
	Engl
	B
	Scs
	Scs
	Hist
	B
	Geog
	Geog

	
	iv
	Math
	Engl
	Swah
	R
	Geog
	Scs
	Scs
	R
	Swah
	CVS

	
	v
	Math
	Engl
	Swah
	E
	Scs
	Scs
	Scs
	E
	Swah
	CVS

	
	vi
	Engl
	Swah
	Math
	A
	Math
	Scs
	Scs
	A
	V/S
	V/S

	
	vii
	Swah
	Math
	Engl
	K
	S/K
	S/K
	Engl
	K
	Scs
	Scs

	
	
	
	
	
	
	
	
	
	
	
	

	Wed
	iii
	Engl
	Swah
	Math
	B
	Psc&sp
	
	
	B
	CVS
	IT

	
	iv
	Swah
	Engl
	Math
	R
	Scs
	Scs
	
	R
	V/S
	V/S

	
	v
	Swah
	Engl
	Math
	E
	Scs
	Scs
	
	E
	V/S
	V/S

	
	vi
	Swah
	Math
	Engl
	A
	S/K
	S/K
	
	A
	Scs
	Scs

	
	vii
	Swah
	Engl
	Math
	K
	Scs
	Swah
	V/S
	K
	V/S
	V/S

	
	
	
	
	
	
	
	
	
	
	
	

	Thursday
	iii
	Engl
	Math
	Swah
	B
	Engl
	Hist
	Swah
	B
	Rel
	Rel

	
	iv
	Math
	Swah
	Engl
	R
	IT
	IT
	Hist
	R
	Rel
	Rel

	
	v
	Math
	Swah
	Engl
	E
	Rel
	Rel
	Hist
	E
	CVS
	IT

	
	vi
	Swah
	Engl
	Math
	A
	Rel
	Rel
	Engl
	A
	S/K
	S/K

	
	vii
	Engl
	Math
	Scs
	K
	Rel
	Rel
	Swah
	K
	S/K
	S/K

	
	
	
	
	
	
	
	
	
	
	
	

	Friday
	iii
	Math
	Swah
	Engl
	B
	CVS
	Geog
	Swah
	B
	IT
	Scs

	
	iv
	Engl
	Math
	Swah
	R
	Hist
	IT
	Geog
	R
	Engl
	Swah

	
	v
	Engl
	Math
	Swah
	E
	Hist
	IT
	Geog
	E
	Engl
	Swah

	
	vi
	Engl
	Math
	Swah
	A
	V/S
	V/S
	Math
	A
	Scs
	Swah

	
	vii
	Math
	Swah
	Engl
	K
	V/S
	V/S
	Swah
	K
	V/S
	Swah


                A Map of Tanzania to Show Iringa Region



                               The Map of Iringa Region
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why do schools need theatre? EXPERIENCE FROM PRIMARY SCHOOL IN Tanzania
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 I taught by using theatre method without assistance of a teacher. The class of 68 children. I used theatre method. The intention was every child to participate. I divided children in 7 groups. The lesson was about teaching vocabularies standard three. I divided one word to each group.  I had seven vocabularies. Each group was advised to choose one form dance, storytelling, mime, heroic recitation or song for presentation. During rehearsals I was not able to move around the groups, as the matter of fact, groups were many and I was alone.  I found myself in danger of losing the objectives of the lesson. During classroom presentation some children came in front but they just kept quiet. I realized through production the lesson was not understood. I backed up the lesson with lecture method.





7. Reflections 








6. Production 








5. Rehearsals








4. Strategies











Theatre which leads to learning
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3. Roles 











context











To allow your children to participate in theatre competitions is similar to telling a child to go for prostitution.  I don’t believe that theatre can help my child but rather can teach my child prostitution
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Problem solving skills





Risk taking
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Confidence





Team work
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Art in Education Approach





Theatre extracurricular activity





Theatre method
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                           Theatre in Education 
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         Child
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Program                            Levels                                  Evaluation








� Being wise a person is measured by age and rank he/she possesses 


� Most of the information from this part was drawn from the field and some from and some of the information was taken from REDET 2007 website http:www.redet.udsm.ac.tz/pilot_districts/iringa.php      


� 1. Linguistic 2. Logical mathematical   3.Musical    4. Bodily kinetics 5. Visual spatial 6. Interpersonal 7. Intrapersonal   8. Naturalistic


� A child may think a teacher wants them to understand dance steps than content.


� Question and answers 


























�  I was accused for not following the stages in the lesson plan. I was told by the teacher who taught with me the same subject not to violate rules. She told me to follow the flow of the lesson plan.


� Clothes for performances
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