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Introduction
This thesis aims to describe and explain errors in written production of Czech learners of English. Although making errors is an integral, unavoidable, and generally very useful part of language acquisition, the need to identify those errors that prevent learners from becoming as proficient second language speakers as possible is paramount. Moreover, understanding learner errors will help teachers adjust their teaching methods and rethink their overall routine approaches to teaching English. 
Despite the fact that English is considered one of the most important subjects at primary and secondary schools in the Czech Republic,the level of learners´ proficiency at the end of the ninth grade of compulsory basic education vary unacceptably among individual learners. From my experience, the proficiency levels of students entering secondary education range from A1 to B2 depending on how lucky or unlucky they were in terms of the quality of the basic school they had attended, besides other circumstances.  My view is that much can be done to improve the teaching processes and consequently the results of teaching English at our schools. I would like my thesis to be a small contribution to this improvement. 
My thesis will analyse written compositions because producing written work is a crucial part of the secondary school´s final state exam (maturita). As a secondary school teacher who has to prepare around thirty students for this exam each year, I have strong professional interest in research involving error analysis and related aspects of second language acquisition. Thanks to the exposure of contemporary secondary school students to English language outside the classroom setting, a large proportion of these learners do not have problems with the spoken communicative competence in English at an acceptable level. As a result, second language requirements have risen considerably compared to the situation twenty years ago. Being able to communicate is a commonplace skill nowadays, so the writing competence is gaining more importance. The ability to write accurately in English is a skill that is very highly valued on the job market as well as in academic environment. It has become a key skill for a wide range of professions. Therefore, focusing on the quality of secondary school students´ writing skills might improve the competitiveness of our young people on the job market. That is why my thesis will focus on the learners´ writing competence.  
In this thesis, I will examine second language learners´ errors by means of the error analysis. I will look for patterns of errors, their types, and most importantly, a special effort will be made to identify and understand the sources of errors because understanding the causes of errors is crucial for detecting the processes underlying second language acquisition. Errors provide indispensable evidence of how students learn and at what stage of language proficiency they are (Ritchie & Bhatia, 1996).
My goal in this thesis is to establish the frequencies of individual error types the secondary school students make in their written production and also to identify the sources of the concrete error types. Therefore, the two research questions I will answer are – What types of errors do learners make? and What are the sources of the errors? 

The thesis advances from theoretical concepts to specific aspects of the research issue and the overview of the research already conducted in this area. The thesis is divided into six major chapters, introduction and conclusion excluded.

The first chapter focuses on learner language and the theoretical concepts connected with it. It is divided into several smaller sections, starting with looking at different aspects of learner language from viewpoint of the second language acquisition research. In the subchapters, the ways of eliciting and analysing learner language are described, too. Further, the first chapter presents the concepts of complexity, accuracy, and fluency as the three main components of learner language that are studied when evaluating learner language. The segment of accuracy is then addressed separately as it is the focal point of my research, and in connection with it, the issue of error is introduced. Advancing from error, the theory of interlanguage is briefly presented in relation to error analysis as one of its supporting concepts. The first chapter concludes with an overview of research already done in regard to error analysis involving mostly learners with Czech as their first language.

The second chapter introduces the empirical part of my thesis. It describes the main topic and the research problem, along with the research questions and the description of the research sample. In the first subchapter, it is explained why the case study was chosen as the research design, and the second subchapter is dedicated to a detailed description of the context of the research.

The third chapter of this thesis presents the reader with an overview of error analysis as a research method. It is the chosen method of analysis for the research conducted here, and therefore, its individual steps and procedures are described in this chapter. It starts with a meticulous description of the collection of the sample of learner language, then it advances to identification, description, explanation, and evaluation of errors. In the error identification subchapter, the concept of error is brought up again and it is defined what is considered an error for the purposes of this research. The section concerned with error description introduces the domains and categories that will be used to classify error types for the purposes of this research. The part dealing with error explanation lays out the proposed classification of error sources that is later worked with in the chapter where the results are presented. 

Chapter four describes the procedure of error annonation that is a key process of the error analysis. The fourth chapter also reveals how the raw data were processed and explains the reasons for the chosen way of error tagging.

The fifth chapter presents the reader with the results of the error analysis and their interpretation. First, the overall results are presented in the form of a graph. Then, the chapter is divided into six parts, each of which is concerned with the individual error domains and the categories within each domain. The frequencies of errors within categories are presented along with examples and interpretations of the findings. Each subchapter concludes with an overview of error sources paired up with the individual error types, which reveals persistent and recurrent problematic areas together with their explanations. In this chapter, the reader may find ample examples taken from the annotated texts. Each excerpt is accompanied with a detailed commentary.

The sixth chapter is the discussion, which sums up the research findings from the previous chapter and relates these findings to other relevant research publications dealing with error analysis. The chapter also touches on the subject of limitations of the research. Futhermore, the discussion chapter addresses the issue of what the implications of the research findings might be, and it formulates some recommendations for further research as well.

1 Learner Language
In the first chapter of the thesis, the concept of learner language will be thoroughly examined. Different ways of analysing learner language from perspectives of second language acquisition theories will be presented, too. Further, the concepts of complexity, accuracy, and fluency as the three main components of learner language will be described. The component of accuracy will then be explored in detail as it is the focal point of my thesis, and in connection with accuracy, the concept of error from the standpoint of second language acquisition theories will be defined. The chapter will conclude with an overview of research that has been done in regard to error analysis. Mainly studies that deal with language samples produced by learners with Czech as their mother tongue will be presented. 
1.1 SLA Research Perspectives on Learner Language 
Learner language is the language produced by learners of second language and serves as invaluable primary source of data in second language acquisition research as investigating learner language may provide SLA researcher with information about both the learners´ underlying second language knowledge and also the processes through which the second language is being acquired. These two broad areas of research have practical implications in regard to second language teaching practices. 
Many SLA researchers distinguish a learner´s competence and language performance, and study relationships between these two components (Ellis & Barkhuizen, 2008). A learner´s linguistic competence can be divided into two types – implicit and explicit. The implicit linguistic competence is a type of knowledge that is similar to the knowledge of the mother tongue, i.e. unconscious knowledge, both formulaic and rule-based, ready to be accessed for spontaneous production (Lightbown & Spada, 2015). In contrast, the explicit linguistic knowledge is the conscious awareness of the second language systems and schemas, and includes also the knowledge of technical and non-technical linguistic terminology, the so-called metalanguage that helps with verbalization of the explicit language knowledge (Ellis & Barkhuizen, 2009). There is a wide dispute among SLA researchers in regard to the explicit linguistic knowledge and its role in the second language acquisition process and its manifestation in the second language use, however, most agree that the main aim of SLA should be to explain the learners´ implicit linguistic knowledge. 
The implicit linguistic knowledge is termed as the language competence and analysing it is a difficult task as it cannot be done directly. The only currently available way to establish what a learner knows about the second language is to deduce it based on his or her language performance (Ellis & Barkhuizen, 2008). Nevertheless, it is difficult to decide which type of learner performance is the most reliable and valid source of this type of information. For example, analysing samples of learner language showed that although learners were able to choose the correct grammatical structures in a controlled language task, this competence did not manifest itself in the learners´ spontaneous production, i.e. the learners were not able to produce the grammatical structure correctly in a free exercise (Ellis & Barkhuizen, 2008). Many researchers also emphasize that learner language is very heterogeneous and influenced by a range of external and internal actors, for example, social and psycholinguistic (Ellis, 1994). To solve the issue of which source of learner language to choose in order to analyse language competence, Ellis and Barkhuizen (2008) suggest several approaches, one of which is the identification of one type of language performance as the preferred source of information about language competence, which is also the approach I selected for the purposes of my case study where I analysed argumentative compositions on two different topics. The reason why I chose this particular type of learner language sample was that evaluation of this type of written performance is a part of the school-leaving exam of the group of the second language learners that participated in the study. 
Moreover, Ellis and Barkhuizen (2008) look at learner language from two different perspectives – as expression and content. When viewing learner language in terms of expression, the data may serve to explore the universal second language acquisition processes, while when learner language is treated as content, information on the learners´ variability in their attitudes to learning a second language can be drawn. Error analysis, a method that I used to conduct my research, belongs to methods based on viewing learner language as expression. Ellis & Barkhuizen (2008) conclude that both perspectives, language as expression and language as content, should be employed to get the most possible valid and reliable explanation of the processes involved in the second language acquisition. 
1.2 Eliciting Learner Language

An individual´s learner language may vary considerably depending on how learner language sample is collected. Apart from naturally occurring learner language that is the result of real-life communication, SLA researchers usually analyse learner language that is obtained by elicitation, which is the process of acquiring a language sample by using specially designed instruments (Lynch, 1996). Corder (1976) distinguishes two types of elicitation – clinical and experimental. The clinical elicitation may be employed when any kind of language data can be processed for the purpose of research, while the experimental elicitation is a controlled procedure that aims to obtain language data that include specific linguistic forms that the researcher wants to analyse.  

The empirical part of my thesis involves eliciting written language. Brown (2007) uses the terminology „controlled“ and „guided“ to refer to the degree of purposeful stimulation under which the learner language is produced. Controlled writing involves a type of experimental elicitation that is strongly aimed at testing linguistic features and allows no creativity on the learner´s part, whereas guided writing might use prompts or synopsis and the genre and style of the written product may be specified, however, the learner has much more freedom in terms of choosing linguistic features. 
Using the above mentioned terminology, clinical and guided techniques were employed to elicit the learner language for the purposes of my research. Detailed conditions under which the sample of learner language that I analysed in my study was collected will be described in Chapter 2. 
1.3 Analysing Learner Language 
Two main research paradigms can be recognized in respect to methods chosen for learner language analysis – qualitative and quantitative (Ellis & Barkhuizen, 2008). Other terms are used, too, for example positivist/non positivist, normative/interpretative (Cohen & Manion, 1994). Neuman (1994) added a third paradigm – critical, which is closer to the qualitative one. However, it is customary in SLA research to combine methods based on different paradigms in order to achieve the aim of a particular research project. In my case study, I also used a mix of approaches that I believed to best fit my research purpose. A case study as a research design of choice typically leans to fall into the interpretative and critical paradigms, however, a quantitative paradigm is involved, too, as I also employed numerical measures in the data analysis. 
1.4 Complexity, Accuracy, and Fluency
Learners´ performance is often characterized by three terms – accuracy, fluency, and complexity (Housen & Kuiken, 2009). The origins of these three notions that are considered principal dimensions of second language performance and proficiency go back to 1980s when the distinction between accuracy and fluency was made by e.g. Brumfit (1984) who divided classroom activities into fluency-oriented and accuracy-oriented activities. The first type of classroom activities was described as those leading to improvement of spontaneous oral second language production, while the latter type of activities is aimed at the linguistic aspect of language and covers controlled and semi-controlled exercises with the focus on forming grammatically correct language structures (Housen & Kuiken, 2009). The third aspect of learner performance and proficiency is complexity, which was first introduced in 1990s by Skehan (Ellis & Barkhuizen, 2008), who was the first linguist to propose the three-dimensional language proficiency model comprised of complexity, accuracy, and fluency (CAF). 
It should be emphasized that authors vary in definitions of the three constructs of CAF, and therefore, different interpretations can be found. The least congruity is connected with the constructs of fluency and complexity as opposed to accuracy. By fluency, we typically mean the general proficiency of a learner´s language performance, which can be separated into several subcomponents – speed fluency which refers to a learner´s rate and density of delivery, breakdown fluency, a subdimension that is connected to the distribution, frequency and length of pauses occurring in a learner´s speech, and repair fluency which is a concerned with false starts and repetitions (Tavakoli & Shekan, 2005). 

In SLA research, the term complexity is often used in reference to both the language task complexity and language performance and proficiency complexity (Skehan, 2009). Furthermore, two types of second language performance and proficiency complexity have been distinguished – a cognitive and linguistic complexity (Housen et al., 2005), with cognitive complexity being a broader notion than the linguistic one. On the level of individual language features, structural complexity can also be recognized and further broken down into a formal and functional complexity (Housen et al., 2005). The cognitive complexity is understood as the difficulty with which L2 is processed in L2 performance, whilst linguistic complexity is the relative difficulty of the L2 morphological, lexical, syntactic, and phonological systems and language features, such as rules, structures, patterns, and items. Therefore, second language complexity has been widely understood as the richness, size, diversity and elaborateness of the way a learner is able to use the second language (Housen & Kuiken, 2009)
Early research that has been conducted in the area of second language acquisition (e.g. Yuan & Ellis, 2003) in regard to CAF indicates complexity, accuracy, and fluency are dependent variables, however, based on advances that had been made in the field of psycholinguistics and cognitive psychology in the 1990s (e.g. Anderson, 1993), it has been suggested that the three aspects can be developed separately depending on the focus of classroom instructions, and can also be measured separately. From mid-1990s, complexity and accuracy were separated from fluency based on the notion that the first two dimensions are connected with the degree to which the learner has internalized linguistic information of the target language. On the other hand, fluency is linked with the learner´s control of his or her knowledge of the second language systems, which is evident in his or her ability to access this knowledge for a smooth and rapid production (Wolfe-Quintero et al., 1998). To sum up, complexity refers to the extent of variety of the produced language, fluency denotes the rapidity in which second language is produced in comparison to the speed at which native speakers normally produce the language orally, and finally, accuracy is concerned with the ability to produce grammatically and lexically correct utterances, and thus, when evaluating a learner´s accuracy, we are concerned with the frequency of error occurrences.  
In regard to the interaction of fluency, complexity, and accuracy, SLA research points out an important phenomenon which is the mutual influence of these three components. For example, when a learner concentrates on fluency of his performance, the aspect of accuracy may be negatively affected. Similarly, accuracy may suffer in a learner´s plight to deliver a complex L2 performance (Skehan, 1998). Other researchers (e.g. Robinson, 2001) hold a different view and claim that complexity and accuracy do not have to compete with each other because learners may be able to access both these attention areas at the same time. 

As far as external factors are concerned, one of the key ones that should be considered in regard to CAF of a learner´s language performance and proficiency is planning, which has been researched by e.g. Ellis (2003). In his research on the relationship between planning and the level of L2 performance and proficiency, Ellis (2003) found out that planning has positive effects on the dimension of fluency; however, the influence on improvement in the area of accuracy and complexity has not been confirmed. This notion is important in regard to my research, as the preparation time and resources were limited in regard to the task the learners were supposed to complete. 
The focal point of my thesis is learners´ accuracy.

1.4.1 Accuracy
Out of the elements of CAF, the most consistent definition has been assigned to accuracy; moreover, this construct also seems to be the oldest (Housen & Kuiken, 2009). According to Wolfe-Quintero et al. (1998), accuracy is the current state of a learner´s explicit and implicit knowledge of L2 rules and lexico-formulaic knowledge. A more straightforward definition was offered by Hammerly (1992) who describes accuracy as the extent to which deviation from the norm is committed. Although this definition is fairly unambiguous, the problem arises in regard to the norm that the deviation is compared to. The variations of the norm include, for example, the Standard British English, Standard American English, or English as a Lingua Franca, which is a phenomenon defined by Seidlhofer (2009) and refers to language used as a communication tool among non-native speakers of English and is characterized by non-native nature because the speakers are not forced to use English in the same way that native speakers do, and by being highly influenced by the first language of the speakers. Therefore, in some social contexts, not even non-standard but also non-native English language usages may be accepted as the norm (Ellis & Barkhuizen, 2008). 
1.4.2 Measuring Accuracy

The issue of how to measure accuracy (as well as the other two CAF constructs) in a way that is valid, reliable, and efficient has been widely researched through a wide range of instruments, including qualitative (both subjective and holistic) and quantitative ones, such as frequencies, formulas, and ratios. Extensive inventories of CAF measures were developed by e.g. Ellis and Barkhuizen (2005) or Wolfe-Quintero et al. (1998). However, the validity, reliability, and sensitivity of the measuring tools have been challenged, and the correlation between the general and the specific features has been ambiguous (Housen & Kuiken, 2009). Ellis and Barkhuizen (2009) also suggest that learners who prioritize accuracy over complexity and fluency hold a conservative view on L2 usage because prioritizing complexity is manifested by the learner taking risks by using a wider range of structures, items etc. than he or she is fully comfortable with. Further, if the aspect of fluency is preferred, the learner focuses more on the communicative goal than on the form. 
According to Shekan (2009), the learner must always choose whether he or she will focus on accuracy or complexity within his or her second language performance. As a result, focusing on accuracy leads to restriction in regard to the linguistic variety of the second language because the learner consciously chooses structures that he or she had fully internalized and automated. According to Wendel (1997), fluency and complexity can occur simultaneously within a learner´s performance; however, fluency can never coexist alongside accuracy.
In my case study, I was concerned with measuring accuracy only. Accuracy can be measured in different ways, all of which involve tracing and counting errors. The examples include the measurement by Wigglesworth (1997) who counted the number of self-corrections in proportion to the total number of errors. Foster & Skehan (1996) suggested measuring accuracy by counting error-free clauses. Mehnert (1998) measured accuracy by calculating number of errors per 100 words. Wigglesworth (1997) proposed counting the number of correct finite verb phrases and comparing the number with the total number of verb phrases. Crookes (1989) conducted the measurement of accuracy by counting the number of correctly used plurals. All these approaches are concerned with the grammatical accuracy and are based on the hypothesis that, for example, the learner´s ability to form plurals and verb phrases correctly correlates with the learner´s overall grammatical competence. This assumption is controversial because SLA research indicates that various aspects of grammatical competence are not acquired simultaneously, rather some are gained early and others later (Ellis & Barkhuizen, 2008). Researchers warn that selecting specific grammatical features and drawing conclusions based on their analysis may not lead to valid results because some grammatical structures may be much easier for a learner to command than others, depending on the learner´s first language background.
Some researchers attempted to measure accuracy by focusing on lexical errors. For example, Skehan & Foster (1997) measured accuracy by calculating the frequency of lexical errors and comparing this number to the total number of words in a text or an utterance. The problem that arises in regard to measuring accuracy by analysing the lexis is the definition of what a correct lexical item is. The safest way to do that is by excluding only words that are non-existent in the target language or those that are clearly erroneous (Skehan & Foster, 1997).

In order to be able to answer my research questions, (what types of errors learners make and what the sources of errors are), I decided that the best way to measure accuracy of my students´language was to record all errors that they made in their written compositions. However, at this point of my research, I was faced with the issue of the troubling ambiguity of the concept of error, so the next step was to investigate the SLA researchers´ views on what constitutes an error and choose the approach that would best fit my research objectives. 
1.4.3 Error

The concept of error is central to the concept of learner´s accuracy. Because my case study involves error analysis, it was important to define what constitutes an error as there has not been a unity among linguists on how an error should be defined (Brown, 2007). Generally, an error is considered to be a deviation from the norm.
Errors should not be confused with mistakes as there is a relatively clear distinction between these two. Corder (1981) associates errors with gaps in the knowledge of learners, while mistakes are the result of the learner having difficulties processing the systems of the second language due to the fact that they have not been fully automated. Mistakes are sometimes called slips of tongue and their main feature that distinguishes them from errors is the fact that the learner is able to correct the mistake by himself or herself. A clear gap in the learner´s knowledge can be identified when the incorrect form is produced consistently without the learner alternating between the correct and incorrect form (Ellis & Barkhuizen, 2008). Although both errors and mistakes can provide interesting material for teachers such as myself, and in spite of the fact that I recorded all non-standard forms which might have include mistakes, too, generally, I was interested in errors that seemed systematic and pervasive. In addition, I believe mistakes are far more associated with learners´ spoken production rather than writing, which was the material I worked with when conducting the error analysis.

From a teacher´s perspective, the distinction between natural or induced errors (Stenson, 1974) is a very interesting aspect because unlike natural errors which are results of code-breaking strategies, the induced ones are results of teaching instructions. During my teaching practice, I have encountered induced errors many times and I consider recognizing and elimination of these errors to be one of the most important skills a teacher should acquire during the first years of his or her teaching career.

1.5 Interlanguage as the Theoretical Background of Error Analysis
Error analysis as means of analysing learner language is based on nativist perspectives on SLA. In contrast to behaviorism that viewed language learning as a mechanical habit forming dependent on external stimuli, nativism sees language learning as an internal process during which the pre-set cognitive faculty in the learner´s mind is employed (Ellis & Barkhuizen, 2008).
Nativist SLA researchers call a learner´s second language knowledge under development the interlanguage, which is a concept that is central to my thesis. The term was first introduced by Selinker in 1972 who used it to refer to the linguistic system a learner constructs at individual stages of second language acquisition. Under the name “idiosyncratic dialect”, Corder (1981) worked with the same concept. These researchers proposed a number of premises in connection to the construct of interlanguage. The key ones include the notion that the interlanguage system is unconscious and operates in a way that is analogous to that of the way the first language system operates. Furthermore, a learner´s interlanguage is very unstable and thus can easily absorb new linguistic structures from outside and at the same time may be influenced also by internal processes (e.g. overgeneralization). The main characteristic of the interlanguage is its transitional nature; therefore several stages that lead toward native-like language performance are involved. A native-like language use may never be achieved due to a mechanism called fossilization that refers to the phenomenon because of which the interlanguage stops developing, and incorrect, non-native forms fail to evolve into the correct ones. In addition, a learner´s interlanguage is connected to second language learning strategies and thus, is the result of interlingual strategies such as transfer, which is borrowing of structures, rules, and items from the mother tongue, and also intralingual strategies, e.g. overgeneralization or simplification. These premises have, of course, been challenged by other researchers, especially the one about the individual learning strategies being responsible for the interlanguage (Ellis & Barkhuizen, 2008). 
Nevertheless, the results obtained by means of error analysis have supported the interlanguage theory by indicating that errors made by second language learners are highly systematic. Thus, analysing learners errors may reveal the mechanisms and strategies involved in a learner´s second language learning process. In addition, Corder (1967) maintains that learner errors may serve pedagogical purposes as by obtaining a teacher´s feedback, learners may use errors to discover rules of L2.

Error analysis is a method used for analysing leaner language, which occurred at the end of 1960s as a response to contrastive analysis. I have chosen error analysis as my research method so the detailed description of the procedure is presented in Chapter 2 in the empirical part of my thesis. In the upcoming chapter, I would like to present four studies which also used error analysis as either the sole or the complementing research method. 
1.6 Overview of Research on Learner Language Accuracy by Means of Error Analysis 
In the previous chapters we looked at the theoretical principles that govern the approaches used in this thesis. In this chapter, examples of research that has been done in the field of learner language analysis will be presented. The specific studies were selected on the basis of similarity with my case study in terms of employing error analysis as the research method and having Czech as the first language of the learners, which is a case of all the four studies presented her, with the exception of one.  
In his study, Tůma (2013) used learner corpus to analyze results of blended learning in terms of language accuracy. The number of Czech students involved in this research was 18 and their level of English language proficiency was A2 according to CEFR (Council of Europe, 2001). Blended learning is a combination of classroom based and online learning. The aim of the blended learning course was to improve university students´ communication competence by means of online tasks where the learners´ writing skills were supposed to be developed by online interaction. In order to analyze the learner language, the corpus was annotated, i.e. errors were tagged. The learner corpus was compiled out of 299 online discussion contributions and its total word count was 13,622. Apart from error analysis of the learner corpus compiled from the online contributions (3 discussions), the author also measured the changes in students´ proficiency level by means of pre-test at the beginning of the course and a post-test at the end. The error annotation involved the comparison of the erroneous segments with the reconstructed ones, however, only errors in regard to verb phrases were tagged making it a so-called partial error annotation (Šebesta & Škodová, 2012). Error classification was carried out according to Dagneaux et al. (1998) and modified for the purposes of the study. The error domains identified were morphology, lexis, and syntax. The results of this study showed a statistically significant increase in the frequency of morphological errors, which the authors explained by the learners´ lower ability to express intention that was the function of the third online discussion. A closer inspection of the annotated errors indicated that the category where the most errors were made was the verb tense.
In 1969 when the error analysis was emerging as a response to contrastive analysis, Dušková (1969) performed an error analysis using a corpus compiled from written accounts of three language tasks – a letter correction, a conclusion to a scientific paper, and a description of the learners´ last journey abroad. The learners were 50 postgraduate students whose first language was Czech.  Their level of proficiency is not specified as CEFR (Council of Europe, 2001) was not around in 1969 but from the description that Dušková provides (“sufficient knowledge of English to be able to read scientific literature and converse on subjects related to their work”, p. 2) it seems that the learners could have been around the B2 level. The total number of words in the corpus was approximately 8,500. The study focused only on errors in grammar and lexis. In the first step of her error analysis, Dušková (1969) determined what constitutes an error by stating that even the smallest deviation from the norm was considered an error for the purposes of her study. However, she acknowledges the varied gravity of individual errors and declares that only 4% of all studied errors were very minor, almost negligible ones. 
Futhermore, Dušková (1969) emphasizes that the goal of her study was not to give statistical account of the errors made, rather she sought to find answers to research questions of qualitative nature, e.g. whether the distinction between error and mistake can be challenged, what types of interferences except for the mother tongue can be found, and whether or not the error analysis can replace the contrastive analysis (Lado, 1967). The contrastive analysis is based on behaviourism which believes that SLA is a habit formation (Brooks, 1960), while error analysis is based on the nativist approaches to language learning and cognitivism (Chomsky, 1959). Dušková (1969) describes how difficult it was to classify individual errors and reports that out of 1,007 errors found, 24.9% were those with an unexplained source (the largest proportion of which were prepositions). In addition, Dušková (1969) discusses that not all serious systemic errors indicate defect in competence as she knows from her teaching experience that learners often know a grammatical rule very well but the application in free production has not been yet automated. Moreover, Dušková (1969) emphasizes that error analysis should be concerned with recurrent, systemic errors found regularly across the corpus in large numbers with sources that can be traced. 
The results of Dušková´s study showed a strong interference from the learners´ first language, especially in connection to word order and overall structure of sentences. On the other hand, substantial number of errors was found also in linguistic features that are unknown to the first language (Czech), for example, articles. In addition, a large group of errors with no apparent relationship to L1 or the absence in L1 were recorded, including omissions of various kinds (e.g. plural forms), confusions of tenses, and lack of agreement between subject and verb. According to Dušková (1969), a frequent source of error is the interference within the English linguistic system, and also transfer from other learnt language was detected (German). Dušková (1969) concludes that error analysis cannot fully replace the contrastive one, rather it should complement it. Finally, she reports that the errors that pose the most difficulty for Czech learners are those in structures that have no reference to the learners´ mother tongue, such as, for example, the category of articles. 
The third work is by Jennifer Thewissen (2013) who conducted a computer-aided error analysis (Dangeaux et al., 1998), which, as the name suggests, is an error analysis that takes advantage of computer technologies. Similarly to the first research presented (Tůma), it aims to track accuracy development in learner language and works with an error-tagged learner corpus (which is also the case of Dušková´s research paper). However, it also differs from the previous two works in several aspects. Firstly, it deals with a much larger corpus – 223 essays, with the total word count of approximately 140,000 words, and secondly, the group of learners participating in the study is not homogenous. Their levels of proficiency range between B1 to C2 according to CEFR (Council of Europe, 2001) and more importantly, the learners came from 16 different language backgrounds. In addition, unlike Tůma and Dušková, Thewissen (2013) chose to tag all errors found in the texts, which is also what I decided to do in my case study. Thewissen´s study attempts to capture accuracy development by quasi-longtitudal means, i.e. by comparing errors between the various proficiency levels of different learners. The first step of the research included error annotation by two professional essay raters of the University of Cambridge Local Examination Syndicate (UCLES) who assigned each written composition a CEFR (Council of Europe, 2001) level (B1–C2). Subsequently, errors were annotated according to the Louvian Error Tagging Manual (Dagneaux et al., 2008), which I was also inspired by in my case study. Errors were divided into seven domains – form, grammar, lexis, punctuation, lexicogrammatical errors, syntax, and style, and these were further broken down into detailed categories. To track the developmental patterns in regard to language accuracy, Thewissen employed a computer-aided potential occasion analysis (e.g. Hawkins & Buttery, 2010) to identify points of progression, stabilization, and regression. The statistical method ANOVA (One-Way Between-Groups Analysis of Variance) was used to identify the developmental trajectories. The results of this study revealed that accuracy increases with the proficiency level, and that the strongest progress takes place between proficiency levels B1 and B2. Further, the findings suggest that at B1 level learners have a solid grasp of rule-based grammar and as a result do not have to focus on it consciously too much, and thus, significant improvement of lexical control takes place between levels B1 and B2. On the other hand, performance range between proficiency levels B2 and C2 indicated a plateu-like stabilization. Moreover, in line with the CAF theories, Thewissen´s research revealed a possible accuracy-complexity trade-off between levels B2 to C2 in the area of lexical phrases, which can be explained by an increased risk-taking of the learners resulting in a decreased accuracy of their production. 
The final research on learner accuracy I would like to present is the dissertation thesis by Tomáš Gráf (2015) who worked with transcripts of learner oral production, more specifically with the corpus of 50 15-minute long speeches by Czech learners and a parallel corpus consisting of 49 15-minute long speeches by native speakers of English. The subjects of the study were advanced (C1) students of English philology. The theoretical background of this study revolves around the CAF model (Housen & Kuiken, 2009) so the study aims to establish e.g. possible correlations between accuracy and fluency. The Louvain error tagging system (Dagneaux et al., 1998) was used as the model for error annotation in spite of the fact that this system was originally designed for analysis of written learner language. The methodology includes a mix of error analysis and contrastive interlanguage analysis (Granger, 1998) as it compares native speaker and non-native speaker corpora as well as non-native speaker production per se. Gráf´s results revealed that the highest error frequency was in the domain of grammar (51%), followed by lexis (34.7%). In terms of accuracy, Gráf identified areas of so-called persistent errors where he included articles and verb tenses both of which proved to be very difficult to master even at advanced levels of proficiency. As mentioned above, the same problematic areas were identified by Dušková in her study from 1960s in regard to B2 Czech learners. When comparing the relationship between fluency and accuracy, no correlation was found.
A number of other studies may, of course, be found in regard to error analysis working with learners of first language backgrounds other than Czech. However, working as a secondary school teacher at a Czech grammar school, I was trying to find a study that would be as relevant to the group of learners I teach as possible, which includes L1 of the learners. The condition of the specific first language shortened the list of relevant studies to the three I have presented above. Nevertheless, none of the studies of Czech learners involved secondary school students who were about to take their final year exam (maturita), which made me believe that my prospective research might be a beneficial contribution to the area of research on second language learners´acurracy. 

2 Error Analysis in Practice: Research Methodology
The aim of this thesis is to find the answer to the following research questions: what errors did students make in their written compositions and what the sources of these errors are? In order to answer them, samples of authentic texts written by secondary school students were collected and analyzed. The process of collecting the sample included transcription of the handwritten material into an electronic form; the analysis comprised of error classification, manual error annotation, and description and interpretation of the obtained results.

Besides the mere counting of the individual error types found in the students´ written compositions, the aim of the thesis was to carry out a qualitative analysis of the errors, in which the possible causes of the errors will be identified. The results of the thesis may then be used for didactic purposes, for example, as the basis for development of a set of recommendations for teachers of similar groups of learners.

2.1 A Case Study as the Research Design

A case study was the method I chose to use for the purposes of this research. According to Yin (2008), “a case study is an empirical enquiry that investigates a contemporary phenomenon in depth and within its real-life context especially when the boundaries between phenomenon and context are not clearly evident” (p.18). Along with experiments, surveys, histories, and analyses of archival materials, a case study is an important type of research design used in social sciences; it is a mix of qualitative and quantitative research (Yin, 2008). One of the purposes of a case study research design is to explore situations. Further, a case study is employed when a phenomenon within a real-life context is studied. In my research, the phenomenon that the focus is on are the types of learner errors and the real-life context is the concrete situation surrounding the school-based, classroom-instructed preparation for a standardized language exam. According to Yin (2008), a case study is not a research method of choice when solely a prevalence of a phenomenon is investigated, rather, a case study should be used when researchers seek to establish holistic and sincere characteristics of real-life situations. Moreover, the generalization that is drawn from the analysis of the results of a case study is always analytical, not statistical. However, generalization is not the ultimate goal of a case study; the goal is particularization (Yin, 2008). 
Yin (2008) distinguishes explanatory and descriptive case studies, but emphasizes that a case study can also be a blend of both depending on the motive of the investigator. One of the characteristics of a descriptive case study is that its research question starts with “what” or its derivatives “how many/much”, and thus seeks to describe a phenomenon in terms of its incidence or prevalence. On the other hand, an explanatory case study seeks to answer “how” and “why” research questions, so not only to record the extent of a phenomenon, but also to explain why and how it happened. My case study aspires to be both descriptive and explanatory as its goal is to establish the number of errors classified as per their types and subsequently to explain why these particular errors occur in the learners´ written texts. 

Furthermore, a case study is suitable for research in which behaviors cannot be manipulated, which is the main feature that differs a case study from an experiment, and for exploring contemporary rather than past events because this method often relies on direct observation (Yin, 2008). Another distinctive characteristic of a case study is that it studies a phenomenon within its context and does not separate these two as, for example, experiments deliberately do (Yin, 2008). 

Apart from an appropriate research question, another crucial point in the process of designing a case study is to define the unit of analysis, in other words, the case. There are two types of case study designs – a single case or a multiple case study design. Multiple case studies work with replications, while single case study designs are employed in revelatory cases, longitudal cases, cases where unique circumstances are present, critical cases to confirm some theory, and also a case that is representative of a larger unit (Yin, 2008), which applies to the situation in my research as the group of the final year students represent a typical group of learners taking the school-leaving exam, and their written compositions are typical samples of similar learners´ interlanguage. The research question of my case study is concerned with the errors all members of this group make collectively, it does not deal with comparison among the individual learners. Therefore, the unit of analysis, i.e. the case, is the whole group of students, namely their written products. The strongest point of having such a clearly defined case is that my results can be compared with the outcomes of similar case studies carried out by other researchers with similar groups of learners at other comparable secondary schools.

2.2 Context in EA
The research was carried out at a secondary school situated in Brno in the Czech Republic. The secondary school is a six and four-year grammar school. Pupils enter the six-year program at the age of 13/14 and the four-year one at the age of 15/16. None of the students who took part in this study had entered the grammar school at the level of the six-year program; all started the grammar school at year one of the four-year program. In the context of the Czech Republic and its today´s available secondary education, grammar schools have always been popular among pupils leaving basic schools, or more precisely their parents, because subjects offered by grammar schools have a broad range, and thus, this type of education has the potential to accommodate a wide range of future aspirations of students, and prepares them for tertiary education where a fluent knowledge of the English language is a necessity. This notion is reflected in the national curricula, the so-called Framework Educational Programme (Ministry of Education, Youth and Sport, 2017). In its chapter on educational conception and objectives, the Framework Education Programme for Secondary General Education (Grammar Schools) declares that a grammar school is meant to provide an academic type of secondary education and preparation for further studies at universities or other tertiary education, and professional specialization (MEYS, p. 6). For example, the level of English language proficiency at graduation must be B2 according to the Common European Framework of Reference for Languages (Council of Europe, 2001), while in all other types of secondary schools, the required level of proficiency is only B1 (Ministry of Education, Youth and Sports, 2016, p. 8). 

Many authors who have studied learner language, e.g. Šebesta & Škodová (2012), emphasize the importance of detailed description of the conditions under which learner language is produced. According to Šebesta & Škodová (2012), there is a great variability to the learner interlanguage; they divide the variability into two subtypes: free variability and systematic variability, both of which are connected with a certain phase of language acquisition. The difference between the free and the systematic one is that the free one does not show any regularity, while the systematic variety is characterized by a regularity determined by various external factors (Šebesta & Škodová, 2012). Therefore, knowing the conditions under which the learner language is produced is necessary for distinguishing between the free and the systematic variability, and thus identifying the causes of errors. 

The data for this research were collected at grammar school Gymnázium Mojmírovo náměstí situated in a busy and fancy neighborhood of Královo Pole in the wider center of Brno. I have been working in this school as a teacher of the English language and Media education since 2012. All the students who had contributed their written texts for the purposes of this research belonged to the same class, so they had been having identical English language lessons. I was not the head teacher of this class, however, I taught English in there. 

The 21 learners who produced the texts from which the small corpus was developed used in this research were the final year students. The ages of the students ranged between 18 and 20, with the vast majority being around 18.  The students were not aware of the fact their texts are going to be used for research purposes at the time of the collection of the data. All students who participated in this study were more than 18 years old so their parents´consent was not needed. All students had signed a general consent that their production obtained during classes could be used for research purposes; however, oral consent in regard to this particular study was attained, too. Students were reassured that their written compositions would be anonymized. 

The learners´ level of proficiency was B1–B2. The samples are authentic produce of the students´ training for the school-leaving examination in the English language – the so-called ´maturita´, and were collected during lessons of a subject named Maturita Seminar, which is a compulsory weekly 90-minute session that students take during the final year of their studies. The educational goal of this course is to prepare final year students for the centrally distributed, standardized secondary school-leaving exam (maturita).  Maturita is comprised of two parts – the common part and the profile part (Education Law, Act of 2017, Article 77, p. 28). Thus in practice, maturita consists of four subjects, of which only two may be chosen according to an individual student´s interests, preference, and/or his or her future professional inclination. Czech language is the one subject that is taken by 100% of secondary school students at their maturita exam as it is not optional because it belongs to the state common part of the maturita exam. The choice of the second subject offered within the standardized common part is then limited to maths and foreign language. The possibility to choose foreign language as a maturita subject is further restricted to foreign languages that are taught at the secondary school the student is attending at the moment of the maturita exam (Education Law, Act of 2017, Article 78, p. 28). According to the annual report (2017), in our grammar school, 8% of students took maths as a subject in the common part of the maturita exam. The implication is that not all students who choose English as their second subject of the common part of the maturita exam do so because they want to, but sometimes the case is that it is the only feasible option for them. This aspect might be one of the important external factors that also influence the resultant parameters of the obtained learner corpus.

The School Law n. 561/2004 (2004) explicitly specifies the form of the foreign language exam. It is actually identical with the form of the Czech language exam and consists of three partial exams: a didactic test, a written composition, and an oral exam before an appointed committee (Law n. 561/2004 col., 2004). All these partial exams must be passed in order to pass maturita in this subject. 
Regarding the above described form of the foreign language exam, one of the educational goals of the Maturita Seminar is to teach students how to write compositions. In addition, we also try and prepare students for the conditions that this part of the exam will be taken under. It is important to stress that in the school where I teach, the training for maturita style of writing and also for all parts of the maturita test in general is carried out only during the final year. In year three, i.e. the year preceding the final year, students attend a similar English Seminar, however, the content of it is the geography, history, and the culture of English-speaking countries rather than explicit focusing on the format of the school-leaving exam. The reason for my emphasizing this fact is that it is essential to realize that the analyzed data was one of the students´ first attempts at producing a maturita type of a written composition. 

None of the authors of the texts belonged to students who had previously failed the maturita exam or the final year. All the authors of the compositions had Czech as their first language (L1). In addition to these Czech students, there were two students with Russian first language background in the class where the sample was taken, however, after a careful consideration, I decided to remove their papers from the data set in order to have a more homogenous sample of learners with an identical first language, i.e. the Czech language. I believe that the homogeneity of the collected data (in terms of the first language of the learners) will contribute to a more accurate interpretation of the research results.

A learner´s mother tongue is deemed to be one of the core variables that has to be taken into consideration when analyzing the collected data (Šebesta & Škodová, 2012). 

3 Error Analysis as the Research Method
Error analysis is one of the methods used for analyzing learner language. According to Ellis & Barkhuizen (2008), error analysis helps attain the main goals of second language acquisition research, which are the description of learner interlanguage and also the underlying processes that accompany the second language acquisition process.  The results of error analyses performed on various learner language data have supported the theory of interlanguage, a term that was introduced by Selinker (1972). According to Ellis & Barkhuizen (2008), results of error analyses have indicated that learner errors tend to be systematic. In my study, I was trying to establish the systematic nature of the learner errors in order to use what I learnt from the results for concrete didactic purposes that will be outlined in the final chapter.

Error analysis should always start with establishing what constitutes an error, and in the course of that process, the perspectives of either grammaticality or acceptability should be chosen (Ellis & Barkhuizen, 2008). I chose the aspect of grammaticality for two reasons. Firstly, it is more objective to examine an error from the grammar perspective (Ellis & Barkhuizen, 2008), and secondly, I wanted to identify which grammatical rules were breached in order to be able to formulate recommendations of what should be focused on during the Maturita Seminar course as well as in the other English language courses students take at my school.

Corder (1974) recognizes five steps of error analysis:

1. Collection of sample of learner language.
2. Identification of errors.
3. Description of errors.
4. Explanation of errors.
5. Error evaluation.
In the following five chapters, I will describe the individual steps of the error analysis as it was performed in my case study, in which I used a sample of grammar school students´ written compositions.

3.1 Collection of Sample of Learner Language

The data collection took place within the regular session of the Maturita Seminar described above. 

For the purposes of this research, I mimicked the conditions that will take place during the real maturita testing carried out by an external body, the Cermat company. The conditions of the real testing are the following: students may use a Czech-English dictionary but without any grammar instructions (if there is a grammatical section, the pages must be stitched up by the person who is in charge of the test administration). If students don´t bring their own dictionaries, they may use a Czech-English dictionary that is to everyone´s disposal at the administrator´s desk. However, the students must take turns to use it and must allow fellow students equivalent time of dictionary consultation. When collecting this particular sample, none of the students had brought their own dictionary, so they were left with only the one available in the classroom. The other rules set by the examining body during the testing are that students must sit alone at their desks, handwrite on a plain paper, but are allowed to use another plain piece of paper to make a draft of their work. In addition, they must work individually and are not allowed to speak to one another. If a student needs to leave the testing room, he or she may do so but must hand-in their composition and is not allowed to continue his or her work.
During real testing by Cermat, the topic of the written composition is printed on a piece of paper in the so-called test book with accompanying instructions. When taking my data, the topic of the written composition was announced by the teacher – it was shown on the projector along with all additional instructions, i.e. the word count requirement and the genre (for the exact instructions, see Appendix 1) when giving the instructions, the register was brought to students´attention because in compliance with the educational goals specified in the Educational Framework Programme for Grammar Schools (Ministry of School, Sports and Youth, 2017), the examining body will not only evaluate if the communicative goal of the composition was achieved but will also score the adequacy of the language used, e.g. in terms of the choice of lexis. The ability to choose the correct register as an aspect that is important for learner language diagnosis has been pointed out by many researchers, including Gabrielle Pallotti (2009), who has suggested that when analyzing learner language, adequacy should be assessed alongside CAF. The maturita examining body, Cermat, seems to have acknowledged this aspect, too. So according to its evaluation standards, all formal attributes must be adhered to. Therefore, students are routinely trained to be able to distinguish the different purposes of the communication they are about to produce and then apply the corresponding styles of writing. 

Table 1 shows the summary of the factors influencing the data collection.

Table 1
Overview of factors influencing the data collection
	Factors
	Description

	Mother language
	Czech

	Other languages studied
	German

	Level of English proficiency
	Intermediate (B1–B2)

	Type of language learning
	Instructed

	Medium
	Written

	Genre
	Opinion essay

	Content

Topics
	The Greatest Invention of the 20th Century

Vegetarianism – A Healthy Lifestyle or a Craze?

	Production
	Unplanned

	Other 
	Synopsis provided

Phrases to be used provided

Vocabulary (without grammar section) available

	Time allotted
	40 minutes

	Text length required
	200–250 words


For the purpose of collecting data for this research, learners were instructed to produce an opinion essay. During the administration of the writing assignment, the learners were told formal language ought to be used and were advised to consult a synopsis of how an opinion essay should look like (see Appendix 1). This was just a small deviation from the original Cermat guidelines because although Cermat does not allow consultation of this particular synopsis, it, however, does provide explicit guidelines of what the written work should include. To add to that, the synopsis belongs to the external factors which are very important to bear in mind when analyzing the results. Šebesta & Škodová (2012) consider the scope of instructions given to learners before completing a task one of the key factors that impact the resultant corpus. In terms of my data collection, the formality of the text was emphasized and the structure as well as concrete expressions that should be used were explicitly offered (see Appendix 1).
The topics of the texts that learners produced within this research were selected in order to correspond with the didactic objectives of the course which was to prepare students for the school-leaving exam. Therefore, topics that were very similar to those used at the maturita exam in previous years were chosen. The topics that I used are taken from a textbook aimed at maturita preparation (2007). This book is designed for the purpose of developing, fostering, and practising language skills of secondary school students who are preparing themselves for the maturita exam. Therefore, also the instructions given for each task in this exercise book copy the standardized format of the real maturita exam administered by Cermat.

Students could choose from two topics. The first one was “The Greatest Invention of the 20th Century” and it was selected by 14 students. Given the ages of the students, the topic may seem slightly tricky as most of them were born in the late 90s of the 20th century and subsequently, they had to give a good thought to what the greatest invention might have been. The thinking took some time; no one started writing immediately after the topic had been disclosed. The second topic was “Vegetarianism – a healthy way of eating or a craze?”, which was chosen by 7 students. The total time for completing the written task was 40 minutes. Students were instructed to write between 200–250 words. The overview of the collected sample is displayed in Table 2. 
Table 2
Overview of the sample

	
	Topic 1
	Topic 2
	Whole corpus

	Number of students
	14
	7
	21

	Word count (min)
	190
	133
	133

	Word count (max)
	321
	296
	321

	Total word count
	3229
	1642
	4871


In this study, I decided to explore only one aspect of the learner language, the accuracy. 

The handwritten compositions produced in March 2017 were converted to an electronic form. Because the person who conducted the error annotation (the author of the thesis) was also the teacher of these students, a decision was made to hide the authorship of each essay in order to diminish the halo effect (Thorndike, 1920).

3.2 Identification of Errors

Identification of errors is the second step of the error analysis carried out on the sample of learner language described in the previous chapter. In error analysis, errors are identified by comparing a sample of a learner sentence to the same sentence produced by a native speaker of the target language (Ellis & Barkhuizen, 2008). Each learner sentence is reconstructed by a native speaker and the deviations and differences are then deemed to be errors. In my research, I did not have a native speaker to correct the data that have been collected so I did the corrections myself, which should not be seen as a major issue as in the course of my master studies, I had to pass a C2 language exam. Besides, the aspect of grammaticality that was chosen as the one to be focused on in terms of what constitutes a learner error has made the error identification quite straightforward, especially on the B1–B2 level of language proficiency (Council of Europe, 2001) that the learners of the sample were supposed to demonstrate. 
There are, however, problems connected with error identification because sometimes it is hard to recognize what the learner was really trying to say by his or her sentence, so the reconstruction carried out by the proficient speaker of the language might be completely wrong in terms of the intended meaning. Corder´s (1974) solution to this issue would be asking the author of the original sentence what they meant, which I did on the few occasions when I was not sure of the writer´s intended meaning. 
Another issue concerning error identification is the focus on absolute errors only, or the inclusion of dispreferred (non-native) forms (Ellis & Barkhuizen, 2008). For the purpose of my research, I decided to work only with the absolute errors, so that the grammaticality of the learner language was assessed. Choosing to look for the absolute errors ensures more objective research results because the question of preferred and dipreferred forms may be a matter of opinion of the evaluator, and thus, too subjective (Ellis & Barkhuizen, 2008). 

Another problem that one may encounter when identifying errors is the fact that an error might have several dimensions and therefore, it may affect the text on various levels. In addition, multidimensional errors make it difficult to identify the source of the error, namely the grammatical rule that was breached. Examples of such cases and how I dealt with them will be shown in the chapter dealing with the results of the error analysis. 

In the stage of error identification, we also have to deal with the extent of an error, which refers to the size of the chunk of a text that needs to be reconstructed in order to correct the sentence (Ellis & Barkhuizen, 2008). To be able to fully describe the error, Lennon (1991) suggests it might be useful to identify the domain (a word, a clause etc.) that has been affected by the error as well as the actual extent of the error. British English was used as the standard model language.
3.3 Description of Errors

As already mentioned earlier, Corder (1974) takes the approach that finding learner errors is done by comparing the learner language with the reconstructed native speaker version of the same utterance or a written text, and the same process was applied when I identified errors for my research. However, it was not the mere finding of the errors and counting them what would have enabled me to achieve the goal of this case study. The most important was to conduct the process of describing the learner errors in such a way that would be as accurate as possible. Corder (1974) distinguishes two steps that the description of errors must be comprised of:

1. Creating a coding system to categorize the identified errors.
2. Counting the frequency of each type of error.
To complete the first step, I tried to follow the rules recommended by James (1998) who says that the error categories should be as delicate as possible but at the same time also user-friendly and self-explanatory. 
To analyze my students´ interlanguage, I was inspired by the Louvain error tagging system (Dagneaux et al., 1998) which seemed to be most relevant to the objectives of my case study; however, it is important to note that this error tagging system was designed to be used for computer-aided error annotation used for a much bigger corpus of learner language. For the purposes of my case study, the most important thing was that the distinct feature of this error tagging system is its focus on the aspect of accuracy. The Louvain error tagging system (Dagneaux et al., 1998) distinguishes the following error domains: form, morphology, grammar, lexis, syntax, register, and punctuation. These domains then include categories of concrete types of errors. Bearing in mind the purpose of my study, I tried to focus on rule-based errors because these types of learner errors are the easiest to influence by classroom-based type of teaching. Therefore, for the purposes of my case study, I adjusted the error domains in the following way: form, grammar, lexis, morphology, punctuation, and syntax. On the other hand, the individual error categories within the domains were created simultaneously with the error annotation. 

To sum up, the stage of error description consisted of developing a coding system for the errors found across the corpus. Although on the general level, the coding system was pre-prepared, most of the coding was carried out in the course of the error annotation process.
Table 3 displays the 22 error categories that were identified within the individual error domains. 

Table 3
Error domains and error categories
	DOMAIN
	ERROR CATEGORY
	

	Form
	Spelling
	Upper case
	
	
	
	
	

	Grammar
	Article
	Grammatical structure
	Possessive nouns x plural nouns
	Singular/
plural
	Subject-verb agreement
	Tense
	Verb form

	Lexis
	Collocation
	Phrase
	Preposition
	Word choice
	
	
	

	Morphology
	Contracted form
	Derivation
	Word formation
	
	
	
	

	Punctuation
	Comma missing
	Comma redundant
	
	
	
	
	

	Syntax
	Sentence structure
	Word(s) missing
	Word order
	Word redundant
	
	
	


Form

The domain of form is concerned with the structure of individual words and includes errors in upper/lower case, spelling errors caused by homonymy, and other spelling errors. As you will see in the results chapter, it is often not easy to tell apart an error in the form of a word and an error that appears to be a mere form error but is, in fact, an error of another category because it was an error was caused by a knowledge gap, confusion, overgeneralization, or other learner interlanguage phenomenon. In the form domain, I tried to include errors that, upon close examination, seemed to be the result of the learner not knowing the correct spelling of the concrete English word. These form errors have the potential to be quite revealing because the research was designed in such a way that students did not have the access to spellcheck that they normally use and they did not have time to look up every single word in the paper-based dictionary available in the testing room. The overview of error categories and error examples within the domain of form is displayed in Table 4.

Table 4
Error categories – examples (Form)
	Domain
	Error category
	Example

	Form
	Spelling
	“pedophil”

	
	Upper case
	“He is a Vegetarian”


Morphology
The domain of morphology deals with errors in regard to word formation and derivation using suffixes and prefixes. However, the distinction between what constitutes word formation and what represents inflection is often not clear, so it may be impossible to decide if a word was created by means of inflection or through word formation. 
Besides the derivation (both suffix and prefix) and word formation, the category of contracted forms was included in the domain of morphology. As will be seen in the results chapter, the category of contracted forms was a very tricky one as it was difficult to underpin the underlying cause of the contracted form errors. The contracted forms category covers a specific but quite frequent type of error that involves the confusion of the possessive pronoun its and the contracted version of it is, it´s. Initially, I wanted to put this error in the category of the form domain as a spelling error but after a careful consideration of the causes of this error, I lean to the opinion that this error is caused by a lack of knowledge about how the apostrophe works, and thus belongs to the area of morphology.  Table 5 displays the error categories within the domain of morphology alongside the examples of errors.

Table 5
Error categories – examples (morphology)
	Domain
	Error category
	Example

	Morphology
	Contracted forms
	“its a very long way”

	
	Derivation
	“unformal”

	
	Word formation
	“it is important for our health and strong”


Grammar

For the purposes of my case study, the domain of grammar was separated from that of morphology and syntax. The categories within the domain of grammar were based on the descriptive grammar by Quirk et al. (1985), where general categories like sentence structure, verb phrases, noun phrases, prepositional phrases, etc., have been developed into more delicate subcategories. Ellis & Barkhuizen (2008) emphasize that these subcategories must be based on the real data collected, and do not recommend creating an elaborate set of subcategories prior error annotation. All the categories within the domains are data driven, which means that only errors found in the corpus were categorized. 
Ellis & Barkhuizen (2008) point out that the descriptive approach to categorizing grammatical errors is practical in terms of having direct teaching implications, however, that it does not cater for the aspect of the learner interlanguage having a unique grammar of its own. In the process of identifying and describing the learner errors, I came across this notion several times and felt the need to record the instances where an error was clearly the result of overgeneralization or the effect of the learner´s L1. By doing so, the annotated sample has the potential to become a source of psycholinguistic data. 

It is probably not surprising that the domain of grammar yielded the highest number of error categories, namely 7. The grammatical errors are classified as follows: wrong tense, subject – verb agreement, verb form error, a category that includes, for example, the -s third form singular of verbs, which is an error type that, according to Cermat, is considered below the B1 and B2 (Council of Europe, 2001) levels of proficiency. Moreover, there are errors in regard to singular/plural forms of nouns, adjectives, and pronouns, and definite articles. Further, errors occurring as a result of a missing or redundant definite and indefinite articles as well as the wrong choice of an article because of the confusion of countability or uncountability of nouns and other causes are also covered and included into a common category called articles. Another category in the grammatical section is the wrong grammatical structure which covers errors in the formation of various grammatical tenses, such as the conditional sentences or the omission of the there is/are structure where this structure is required. The difference between a tense error and a grammatical structure error is that under a tense error, I included instances where the student failed to use the correct tense and used a different one instead, however, in the category named grammatical structure, the tense was chosen correctly but the learner was unable to form it correctly, or they formed the first clause the right way and the second clause incorrectly etc. Finally, there is a category that deals with the difference between a singular possessive noun and the plural form of nouns, where in the former case, there is an apostrophe and s, while in the latter instance, there is a plural form of a noun ending with –s, without the apostrophe. Table 6 shows an overview of the grammar categories and examples of errors.

Table 6
Error categories – examples (grammar)
	Domain
	Error category
	Example

	Grammar
	Article
	“vegetarianism is very discussed topic”

	
	Grammatical structure
	“In this subculture, is more and more hypocrisy…”

	
	Possessive nouns x plural nouns
	“it changed todays society”

	
	Singular x plural
	“this people”

	
	Subject-verb agreement
	“applications keeps”

	
	Tense
	“internet made our lives easier in recent years”

	
	Verb form
	“who enjoy to hurt”


Syntax
For the purposes of my case study, the domain of syntax covers 4 categories: the category of wrong word order, word or words missing (including e.g. subject missing) word redundant, and sentence structure problems, which includes, for example, problems with the cohesion of the text. Table 7 shows the error categories and error examples within the domain of syntax.

Table 7
Error categories – examples (syntax)
	Domain
	Error category
	Example

	Syntax
	Sentence structure
	“What means vegetarian?”

	
	Word(s) missing
	“I like this colour better than that (one)”

	
	Word order
	“Nowadays is vegetarianism very popular.”

	
	Word redundant
	“talk about another one invention”


Lexis 

Due to its nature, this domain is the most affected by the notion of the subjectivity and objectivity of an error that is discussed. In the step of error identification, it was established that it is important to decide whether in the course of the error analysis one will focus on the absolute error solely, or if the dispreferred forms should also be tagged as errors, and the former option was considered as sufficient for this concrete case study. As a result, all the possible words the learners used in their texts were accepted provided the meaning of the words was accurate although a native speaker would have been able to find a more suitable item to fit in the reconstructed sentence. Nevertheless, there are aspects of the lexical domain that need to be focused on when analyzing learner language as they may become a rich source of didactic material.
In this case study, lexical errors are divided into 4 categories, namely wrong word choice in terms of meaning (e.g. wrong connotation - negative instead of positive or neutral, or vice versa), wrong collocation, wrong phrase, and wrong preposition. The overview of the error categories and corresponding error examples within the domain of lexis is displayed in Table 8.

Table 8
Error categories – examples (lexis)
	Domain
	Error category
	Example

	Lexis
	Collocation
	“it is hard for our digestion”

	
	Phrase
	“according to me”

	
	Preposition
	“I had sausages on breakfast”

	
	Word choice
	“we have to pay attention to dependencies on the Internet”


Punctuation

Punctuation is a domain that could have been included under syntax, however, for example, the Louvain error tagging system (Dagneaux et al., 1998) singles it out as a separate domain. Punctuation errors include redundant and missing punctuation, namely commas. Punctuation is also rule-based, and its erroneous usage may lead to fatal misunderstandings of texts. Table 9 shows the examples within the two categories of the punctuation domain.

Table 9
Error categories – examples (punctuation)
	Domain
	Error category
	Example

	Punctuation
	Comma missing
	“In my opinion vegetarianism is a healthy lifestyle.”

	
	Comma redundant
	“I don’t agree,because…” 


3.4 Explanation of Errors
From the perspective of my case study, a key stage of the error analysis was the explanation of errors, which involves determination of the sources of the errors learners made (Ellis & Barkhuizen, 2008). The sources of errors can be either psycholinguistic or sociolinguistic, and in my case study, I was concerned with the psycholinguistic sources of errors as they reveal the mechanisms which learners employ in the process of the second language production. 

Two major types of errors can be distinguished – interlingual and intralingual (Richards, 1974). Interlingual errors are those resultant from the influence of the learner´s L1. Corder (1981) maintains that interlingual errors are the results of two processes called transfer and borrowing, with transfer being a phenomenon when a first language form becomes a part of a learner´s interlanguage, and borrowing being a temporary way of a learner communicating byan L1 form but not making it an integral part of his or her interlanguage. Substantial SLA research has been carried out in regard to the relationship of errors and a learner´s first language. For instance, Kellerman (1979) proposed that the distance between L1 and L2 (the extent to which these two languages differ from each other) is a major factor in regard to interlanguage errors. Ellis & Barkhuizen (2008) emphasize that it is often difficult to be sure whether or not an error is a result of borrowing or transfer from the mother tongue. In my research, I was consciously looking for these types of errors as I found them to be very interesting from the didactic point of view. As I mentioned in the chapter concerned with collecting the data for the learner corpus, I deliberately excluded speakers of first languages other than Czech in order to be able to make sound conclusions. However, during the process of error annotation I came across errors that seemed to be the results of L3, which is German in this particular case. All students included in this case study have been studying German along with English and many have been complaining that they were finding it difficult to switch from L2 to L3 and vice versa, especially in instances when a lesson of English is immediately followed by a lesson of German or vice versa. Also, it should be noted that the difference between Czech and English is much greater than the one between English and German. 

In regard to errors caused by transfer from L1, Ellis & Barkhuizen (2008) assert that to be sure whether an error is the result of L1 transfer, learners of one common L1 must be compared to learners of another L1 to prove the consistency of one particular error which then can be attributed to speakers of a particular L1. 
In contrast to interlingual errors, the intralingual errors do not differ based on the learners´ first language, i.e. these are errors that are universal and made by learners of all language backgrounds (Ellis & Barkhuizen, 2008). Based on their sources, intralingual errors fall into the following groups: 

1. Errors which are results of overgeneralization.
2. Errors which are results of undergeneralization. 
3. Errors which are results of misanalysis.
4. Exploiting redundancy.
5. Collocation restrictions. 
6. System simplification.
This list is not exhaustive as in the course of the error annotation, I found a substantial number of errors for which the cause was not clear, thus, they could have been tagged as belonging to two or more of these groups. Many researchers warn against asserting a single source of error, and they emphasize that identifying sources of errors is a very difficult task. 
For the purposes of my case study and based on the data I obtained, the list of error explanations was adjusted in the following way: overgeneralization, undergeneralization, simplification, first language influence (transfer from the mother tongue), collocation restriction, exploitation of redundancy, and other.
Overgeneralization covers errors which seem to be the results of false analogy. This type of error occurs when the learner fails to discriminate between two different instances and applies a rule that governs the first instance onto the second one where the same rule is not relevant. As a result, the learner creates a deviant structure based on another structure in the target language, e.g. “She can cooks”.

Undergeneralization, on the other hand, is an incomplete application of rules, which is manifested in the failure to develop a fully correct structure, e.g. “You like to dance?” 

An error found in the learner corpus of this case study was considered the result of simplification if grammatical features of the target language were simplified in such a way that one form of a word was used in an instance where another should have been employed. The learner may have written “sportsman” in a context where the plural form “sportsmen” was needed. 

L1 influence as the source of an error was used for instances that were clearly results of the transfer from the learners´mother tongue, i.e. the Czech language. This was especially the case of prepositions and phrases which were word-for-word translations from L1 to L2.

The error source called collocation restriction covers instances of incorrect combinations of words. It is usually the case of two-word phrases that require specific words to create an idiomatic expression. For example, a learner may write “a small criminal” instead of a “petty criminal” etc.

The sixth error source I used in order to classify the errors found in the learner corpus was exploitation of redundancy under which many article errors were included. Exploitation of redundancy occurs when a learner drops an element which is required for the structure to be formally correct, however, the omission does not impact the communication goal, i.e. the meaning of the utterance is not adversely affected. According to Ellis & Barkhuizen (2008), the omission of the –s third form singular verbs belongs to this category of error sources, too, although some other authors include this error under simplification. In this case study in which I dealt with learners with a Czech mother tongue, the dropping of the –s in the third form singular verbs was included in the exploitation of redundancy. 
Finally, there are errors across the corpus for which the source could not be identified. These types of errors were tagged as other in regard to their explanation.
3.5 Error Evaluation

The final step of error analysis is error evaluation, which is a process that involves deciding on the gravity of individual errors. Because the goal of my case study was to establish the frequency, the type, and the source of learners´ errors, gravity was not my main concern. Instead, my main focus was on meticulous error detection, the best possible explanation in terms of errors´ sources, and recording the frequency of error types so that problematic areas of learners´ interlanguage can be identified and subsequently, didactic approaches altered accordingly. 
4 Error Annotation Procedure

Upon collecting the sample of learner language (see Appendix 2), a general error classification table inspired by the Louvian error tagging system (Dagneaux et al., 1998) was prepared prior the manual correction of the written compositions and it was expanded and also reduced in the course of the error tagging process. 

For an easier identification of an error´s source, I decided to describe each error in detail when carrying out the error annotation, which was both very difficult as well as time-consuming. Still, this was the most important moment in the error annotation procedure as deconstructing errors helps most with uncovering the second language acquisition processes and with making decisions in regard to choosing the most adequate teaching strategies. 
In the course of the error annotation, distinguishing a typo from a spelling error proved to be rather tricky. In the end, I decided to use only the spelling error category because all compositions were handwritten, so the typo subcategory was irrelevant.
Furthermore, in some instances, error domains seemed to be overlapping. For example, when a student wrote “witch” instead of “which” in a sentence “…it´s a life style, witch can be very healthy…” the whole context had to be examined in order to be able to classify this error.  After having done that, I included this error in the spelling errors category and not under lexical errors because the intended meaning was clear from the context. It was more than obvious that the learner did not confuse the two meanings

When conducting the error annotation, I tried to avoid being mechanical and superficial when describing each error. For example, what looked  like a lexical error at first sight, namely a wrong preposition, may, in some cases, be classified as a grammar error due to its whole context as the example found in text 5 shows: “Computer is (grammar –  tense,  present perfect should be used) important for me from (grammar –  grammatical structure, „since“, present perfect structure) young years.“ The preposition from is not classified as a lexical but a grammatical error because the time specification connected with the present perfect tense is used with the preposition since. So the preposition confusion is the result of the student not having applied the correct tense in the concrete context.

Given the fact the corpus was originally handwritten, the issue of legibility arose during the transcription. As mentioned in the chapter dealing with collection of the sample, learners were put under the same conditions that they will have to undergo at the real school-ending state exam, which is currently paper-based, and thus, one of the requirements is to write legibly so as to make it possible for the independent examining body to evaluate the exam. Similarly, students were asked to write as legibly as possible when the sample used in this case study was taken. Despite the learners´ efforts to produce legible essays, hard to read words did appear in the texts making the process of transcription difficult, and it was dealt with by guessing the word or part of the word in question. As Štindlová & Rosen (2012) suggest, an error can be identified by comparing the erroneous word or expression with the previously established hypothetical target form of the erroneous word or expression. The same procedure was applied in regard to hard to read words. However, no correction in terms of improvement was allowed as it would impair the results. Because there were about two or three instances like this and all of them were encountered in a single text (text 20, see Appendix 2), the effect of illegibility in connection to this corpus was negligible.

To sum up, the first step of the error annotation was completed after each error had been annotated, i.e. each error had been assigned its category which described the error. In the second step, I went through all the texts once more and inserted all the data (error example, number of text, error domain, category, and explanation) into a Microsoft excel worksheet. To calculate the results, I used the contingency table in Excel. 

5 Results

The following chapter will present the reader with the results of the error analysis.

First, a graph displaying the total error frequencies in the six domains will be shown and then the results within each domain will be addressed separately. Two main aspects will be focused on in each subchapter – the highest error frequencies and the most recurrent sources of errors.

Figure 1 shows frequencies of errors found in the learner corpus. 493 errors in total were detected in the learners´texts. The highest number of errors was found in the domain of grammar – 177 instances. The second highest error frequency was established within the domain of punctuation, namely 109 followed by the domain of lexis with 99 errors. Further, 47 errors were detected in the domain of syntax and 37 in the domain of form. Finally, the lowest error frequency was found within the domain of morphology where 23 error occurrences were established. 
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Figure 1
Total error frequencies


5.1 Grammar

The total number of 177 errors was found in the domain of grammar (Table 10). 

Table 10
Error frequencies in error categories in the domain of grammar
	Domain
	Error category
	Error frequency

	Grammar
	
	177 (total)

	
	Article 
	81

	
	Grammatical structure
	7

	
	Possessive nouns x plural nouns
	2

	
	Singular/plural
	22

	
	Subject-verb agreement
	12

	
	Tense
	24

	
	Verb form
	29


The highest number of errors was found in the article category, namely 81. When the learner texts were first error tagged, the category of article was divided into smaller subcategories of the missing definite and indefinite articles. 34 errors involving a missing definite article and 27 errors in regard to a missing indefinite article were found. Taking in account Ellis & Barkhuizen´s (2008) classification of intralingual errors, an assertion can be made that a great deal of these errors are the outcome of redundancy exploitation because the omission of the definite or indefinite article does not impact the meaning of the sentence as we can see, for example, in text 3: “Penicillin was discovered in 1928 by (grammar – an indefinite article missing) Scottish scientist, Alexander Fleming.” An example of an analogous occurrence but with a missing definite article can be observed in text 4: “(grammar – definite article missing) Whole world is in all industry faster and more accessible.” Apart from a mere exploitation of redundancy, missing indefinite articles may indicate learners´ confusion about plural and singular forms of words. Moreover, in some cases of the definite/indefinite articles missing, other dynamics might have been involved as far as the error source is concerned as we can see in text 4: “But in my opinion (grammar – definite article missing – superlative) greatest invention in 20th century is (grammar – definite article missing) internet. The missing definite article in front of “greatest” is not only linked to the rules connected with articles in English but also with the rules for forming superlative adjectives that require inclusion of “the” into the whole form. A similar case can be found in text 17 where the definite article was omitted in front of the ordinal number “third”: “And (grammar – definite article missing) third is ovo-lacto vegetarianism, they eat eggs and dairy products.”
Only 5 errors involving a redundant definite article were found in the corpus showing that learners are uncertain about the definite article rule application as can be seen in the example found in text 21: 
“Someone thinks that eating meat is unhealthy. As for me, it is normal and natural for a human providing you don’t eat too much of it. Firstly, meat is healthy because it has the (grammar – definite article redundant) vitamins, and it is a good source of proteins, trace elements, and minerals.” 
And finally, wrong choice of article was made 7 times, for example, in the final statement of text 16: “I believe that vegetarianism is definitely not a craze and if yes than the (grammar – wrong article) good one, and it is definitely harmless (not to mention fighting against cruelty to animals).” This error may be attributed to the incorrect application of one of the rules regarding the definite article. The same source may be detected in a sentence from text 6: “….such inventions as an (grammar – wrong article) atomic bomb, penicillin,…”, however, the rules governing the correct forms of these two examples are different. In the case of the sentence in text 16, it is the rule dealing with the distinction between indefinite and definite articles where the indefinite article must be used because it copies the format in the previous clause (“a craze – a good one”), while in the second case (text 6), it is the rule that says that the definite article must be used before objects that are unique, such as “the atomic bomb” (Murphy, 2015). 
The second highest frequency of errors was found in regard to verb forms (29 errors). The instances of the missing –s in singular third forms of verbs was found 4 times out of the 29 instances of wrong verb forms, as the following examples show: 

„The Internet bring (grammar – verb form, -s third form) us a lot of options.“ (Text 4)
“Because every man use (grammar – verb form, -s third form) computer every day…”. (Text 5)

“I think meat help (grammar – verb form, third form –s) stay fit and have enough energy.” (Text 21)
“It give (grammar – third form singular –s) us so much opportunity…” (Text 9) 
On the contrary, several instances where the third person –s singular form was applied where it shouldn´t be occurred, too. These types of errors were included in the subject-verb agreement category (12 errors), which is a category with relation to the verb form category, however, the distinction is that the location of the source of the error is much more complex and ambiguous than the one in the verb form category. An example can be observed in text 16: „…people who critisizes (grammar – subject-verb agreement)…“ This error involves an irregular plural form of the subject which belongs to nouns that do not take –s at the end in their plural forms so the learner probably did not realize that the noun is in fact plural and thus applied the –s form onto the verb, so the knowledge gap might be located on the noun rather than the verb. A different type of subject-verb agreement error occurs, for example, in text 15: “A lot of vegeterians tries (grammar – subjects-verb agreement) to change people around them…” Here, the learner seems to have over-applied the –s third form rule because it is clear from the context that he or she meant the noun “vegetarians” to function in the plural form, thus the error lies on the verb. 

Furthermore, the 29 errors in the verb form category cover cases of using –ing forms of verbs where it is erroneous, such as in text 7: “You can write documents in it, editing (grammar – verb form) photos in photoshop…” In the first clause, the learner used the correct form of the verb that follows the modal verb can, but in the clause that follows, he or she failed to do so, thus one may only speculate as to whether it is a case of a mistake that would have been self-corrected had the learner been given more time to proofread his or her work, or whether it is a genuine error in regard to modal verbs and their combinations with content verbs. The redundant –ing form of verbs was a frequent error in the verb form category and included almost all possible variations, as we can see in another example taken from text 9: “… but only for people who know how to surfing (grammar – verb form, infinitive with to should be used)...”

Moreover, the wrong verb form category covers errors in the use of infinitives, for example in text 17 where the learner used the infinitive form without to: “   Is it right skip (grammar – verb form, infinitive with “to”should be used) meat in our food”. An analogous error was detected in text 14: “There is almost unlimited choice of what we want (grammar – verb form, infinitive with “to”should be used) do on the internet.” As per Ellis & Barhuizen´s classification, these types of errors may be included into the category of intralingual errors as they are not L1-specific, more precisely, they may be counted in among the omissions that do not impair meaning (exploiting redundancy). 

Moreover, we can observe instances where the rule for using the infinitive with to versus the –ing forms seems to be applied in the directly inverse way: „…cyberbullying is sometimes very popular among some people who enjoy to hurt (grammar – verb form, “enjoy hurting”) people’s feelings and to destroy them psychically.” (Text 14)

The category of wrong tense (24 errors) reveals that learners have the most difficulties with tenses that do not exist in their L1, namely the present perfect tense, which was the most frequent error (18 occurrences). In text 1, there are three examples of the learner ignoring the need for present perfect and substituting it with past tenses. This is the first one:
”Since then the evolution of computer technologies has become unstoppable and humankind was reaching (grammar – wrong tense, present perfect instead of past continuous) new heights and possibilities.” 
It is interesting that the learner manages to use the present perfect tense in the first clause but fails to do so in the second one that is clearly only an elaboration of the first starting with “since”. The students are taught that the connector “since” signals the need for present perfect tense (unless it is in the sense of the conjunction because) so the learner probably used the familiar construction cognitively, however, the learner seemed to have failed to realize that the same grammatical rule applies to the following clause, too, suggesting an incomplete rule application. The second and third examples found in text 1 demonstrate a much more common instance of a present perfect error: 
„It let (grammar - wrong tense, present perfect instead of past/present simple) us reach the universe, solve world's mysteries and produce unbelievable amounts of data and information every day. The progress then aimed (grammar – wrong tense – present perfect instead of past simple) towards making them more powerful and eventually smaller.” 

Both of these errors involve using the past simple where the present perfect tense should be used. A distinct instance of the present tense applied where the present perfect should be used can be observed in text 19: “The popularity of vegetarianism is lately increased (grammar – wrong tense, present perfect should be used).” The results suggest that the most frequent present perfect errors, more specifically absence of this tense, are those when it is confused with either the past or the present tense. Because the present perfect tense does not exist in L1 of the learners, namely it may be translated as the past or present tenses depending on the context, this error may be tagged as an interlingual one, i.e. an error that is the result of L1 influence (Ellis & Barkhuizen, 2008). 

Another wrong tense error involved was the continuous forms wrongly used instead of the simple forms of the past tense, or vice versa. Unlike in case of the present perfect tense, there is a Czech equivalent to the past continuous and simple forms of the past tense, the so-called aspect. In spite of that, students must be consciously trained to distinguish between these two because the change in meaning may be subtle in many cases, but detrimental in others.

A different matter are the simple and continuous present forms, which do not work according to the analogy of the past tenses, but they carry distinctly different meanings that are not interchangeable. Let´s have a look at the error found in text 20: “…that you are not absorbing (grammar – wrong tense, present simple should be used) any hormones or toxins…” The context of the whole text suggests that the learner meant to use the present simple tense to convey the intended meaning, thus he or she probably has a knowledge gap in terms of the various functions of the present continuous and the present simple tenses.

Besides these clear-cut tense errors, there are also errors that can be identified as both tense errors as well as verb form errors. An example of this occurrence was found in text 6: “…the internet will makes (grammar – verb form) our life easier and diverse.” The reason why I tagged this error as a verb form and not a tense error was my subjective impression that the learner wanted to form a future form using will, however, on top of that, he or she overgeneralized (Ellis & Barkhuizen, 2008) the rule for the third person singular –s form. 

A similar type of error can be seen in text 2 where the second conditional tense is constructed in a wrong way due to the wrong verb form in the “ if clause” which affects the whole sentence: “If one day we would lose (grammar – tense, wrong verb form in second conditional) the internet, the world would change.” Or in text 15: “….if those cool vegetarians would stop (grammar – verb form, second conditional)  blame…”. Based on my teaching experience, I concluded that the learner had made a sincere effort to form the second conditional tense but failed to do so due to a knowledge gap with interlingual nature, i.e. the source of this knowledge gap is the L1 influence because in the Czech language the “would” form appears in the “if clause” and therefore, it is very hard to avoid making this error. Again, this recurrent problem is not too complex and can be improved by increased focus on drilling so it becomes natural for learners to use the correct form in the “if clause”. 

The grammatical structure category with 7 errors found is closely related to the tense category. The most distinct error belonging to this category is the absence of the “there is/are” structure in places where it is required. The sentence in text 15 can serve as an example of these errors: “Nowadays are between us more people (grammar – “there are” structure missing) who are a part of the vegetarian subculture…”. This is an interlingual error, i.e. an error influenced by L1 of the learners. Like in the instances of the present perfect tense, the absence of a direct equivalent of this structure in the Czech language makes it difficult for learners to incorporate it into their target language.

12 errors were found within the singular-plural category. Errors such as “…a raw food…” (text 15), “… a meat..” (text 15) can be explained as being the results of a gap of knowledge in terms of the treatment of mass nouns. The learner doesn´t seem to be aware of the grammatical rule that says the mass nouns are uncountable, and thus do not take the indefinite article. It can be asserted that the source of this error is misanalysis (Ellis & Barkhuizen, 2008). However, not only mass nouns have been affected. In text 4, we can find “…so many new gadget..“ and in text 15 „…a sausages..“. Unlike in the instance of mass nouns that look like singular forms, in case of these two examples of errors it is impossible to identify their sources. System simplification in the form of omission (“many gadget”) and misanalysis in the form of addition (“a sausages”) could be asserted. For the purposes of this case study, the error source called misanalysis is covered under the error explanation category Other. 
The issue of countability is the cause of other singular-plural errors that were found across the corpus in pronouns and adjectives. A wrong pronoun was used for example in text 4:“…much more options..“ or „…all this things..“. These examples show a failure to utilize the plural form to words preceding the plural noun, thus the so-called undergeneralization (Ellis & Barhuizen, 2008) may be considered to be the source mechanism that had caused these errors. 

2 errors were found in the category Possessive nouns x plural nouns, which deals with errors in regard to the learner´s misuse of the apostrophe and s, and s at the end of nouns, which resulted in forming an erroneous form such as “bodys” instead of “body´s”. 
The summary and breakdown of error sources are displayed in Table 11.

Table 11
Error explanation – Grammar
	
	ERROR EXPLANATION – GRAMMAR

	Error category
	Overgeneralizatin
	Undergeneralization
	Simplification
	L1 influence
	Collocation restriction
	Exploitation of redundancy
	Other

	Article
	
	
	7
	2
	
	60
	12

	Grammatical structure
	
	1
	
	6
	
	
	

	Possessive nouns x plural nouns
	
	
	2
	
	
	
	

	Singular x plural
	3
	1
	11
	6
	
	
	1

	Subject-verb agreement
	2
	
	1
	1
	
	
	8

	Tense
	
	
	
	13
	
	
	11

	Verb form
	2
	
	5
	4
	
	3
	15

	Total
	7
	2
	26
	32
	0
	63
	47


The error sources table shows that the highest frequency was found in case of exploitation of redundancy (63 error sources). A relatively high frequency was determined in regard to L1 influence (32) and simplification (26). In 47 instances, the source of errors could not be clearly identified and thus, they fell into the category called Other. The exploitation of redundancy source is mostly connected with mising articles, which makes it close to the L1 influence category as the nonexistent frame of reference in L1 of the learners may bet he real reason the learners skip articles.
5.2 Lexis 
The following subchapter is concerned with errors found within the domain of lexis where the total number of errors found was 99. The breakdown of the frequencies in the error categories are displayed in table 12.
Table 12 Error frequencies in error categories in the domain of lexis
	Domain
	Error category
	Error frequency

	Lexis
	
	99 (total)

	
	Collocation
	5

	
	Phrase
	19

	
	Preposition
	26

	
	Word choice
	49


The highest number of errors was found in the category of wrong word choice (49), in which the learner chose a word with a meaning than was different from what he or she intended to express, and as a result the sentence is either hard to understand or sounds unnatural, non-standard. However, it should be pointed out that none of the lexical errors detected in the corpus of this case study were serious enough to cause total incomprehensibility to a person speaking both English and Czech. Among the word choice lexical errors are, for example “…all products are marked (lexis – word choice, ´labelled´)…”(Text 19), …”products for only making a bigger wealth” (lexis – word choice, ´profit´)”, (Text 20), “…which can influence your mood or you can feel tired after a 12-hour sleepful (lexis – wrong word choice, ´a night full of sleep´) night “(Text 20), “…protein income (lexis – wrong word, ´intake´)” (Text 16), “visiting the cinema (lexis – word choice, ´going to´)” (Text 14), “…social pages (lexis – wrong word, ´networks´) (Text 4), “…we have to pay attention to dependencies (lexis – word choice, ´addictions´) (text 11). In text 1, the learner writes “… we communicate with people around the world and know (lexis – word choice, ´learn´) everything the moment it happens…”. The confusion of the words “know” and “learn” is commonplace in case of Czech learners. 
In all these examples we can see that the erroneous words are similar to the correct versions, however, the original word cannot be used in the given context, mostly because the learner probably lacked knowledge in regard to the word´s contextual restrictions as, for example, the confusion of “income” and “intake” demonstrates. Nevertheless, the seriousness of these errors is not fatal because the reader can relatively easily guess the intended meaning from the context. It should be stressed that there are limitations as to what could have really be inferred from the context as it may depend on the corrector´s mother tongue. Because my L1 is the same as the learners´ L1, I was able to relate to the processes leading to these particular word choices, and subsequently to the correct reconstructions of the erroneous sentences.  Had a speaker of another language corrected theses compositions, he or she might have found it harder to comprehend the sentences, or he or she would have considered the gravity of the lexical errors differently.

Moreover, problems with lexis due to homonymy occurred, too. One of the most common examples are the words “think” and “thing”: “Dangerous thinks with the internet are…” (Text 7). Here the learner clearly confuses these two words because they look almost the same. A similar instance was detected in text 21 where the word “meet” was used instead of “meat”. However, because it is clear from the context what meaning was intended, these errors have been classified in the form domain under spelling errors. 

A rather complex error was found in text 6:” The big number (lexis – wrong word) of the information is the result of …”. The sentence is, by all means, comprehensible, however, the learner failed to recognize the uncountability of the word “information” and the resultant restriction in relation to the way we may express quantity. Therefore, the reconstructed sentence would be “The high amount of information…”. I didn´t tag “big” as erroneous as the essence of this error lies in the combination of “information”and “number” and tagging both words would skew the results. 

The category of wrong phrase is similar to that of the wrong word, however, the distinction is that a larger chunk of a sentence has been affected and that the several-word sequence clearly belongs together and acts as a unit in a sentence. In this category, 19 errors were found. The source of most of these errors was the learner´s L1, more specifically, the direct translation of a Czech phrase into English. For example: “… vegetarianism is a matter of each of us (lexis – wrong phrase)” (Text 15). The learner carried out a word-for-word translation of the phrase “je to věc každého z nás” instead of using the idiomatic expression “it is each person´s own business”. A similar, even more fascinating, example was found in text 3 where we read: “Penicillin is for me invention with big I (lexis – wrong phrase)”. This is again a word-for-word translation of a Czech idiom that is used to express that the speaker considers something very important (“je to vynález s velkým V”), which I understood being a Czech speaker, however, a speaker of a different L1 might not have comprehended it at all. Likewise, in text 3 the same learner writes “on the end” instead of “in the end” as a result of the influence of his or her L1. Another very interesting occurrence of L1 influenced phrase was found in case of a long sentence in text 7: “At last we should realize that we need computers in our lives because it makes it much easier and better but it should have a healthy border between using (lexis – wrong phrase, L1 influence) it because it is necessary and sitting in front of computer all day…”. For a Czech speaker, the sentence is comprehensible thanks to the knowledge of the “healthy border” idiom, however, other readers might be out of his or her depth as there is nothing like a “healthy border” in English. 
The second highest number of lexical errors was found in the category of the wrong preposition (26). This was not surprising as this aspect of English is notoriously difficult for learners. The erroneous expressions featuring prepositions included the following examples:

 “interested about vegetarianism (lexis – wrong preposition, ´interested in´ (Text 15),
“…sit near (lexis – wrong preposition, ´in front of ´) mobile phones or computers (Text 4), “thanks of (lexis – wrong preposition, ´thanks to´) (Text 4), 
“ …on the world (lexis – wrong preposition, ´in the world´) (Text 15), 
“…preparing on (lexis – wrong preposition) (Text 5), 
“…we have to be careful with (lexis – wrong preposition, ´about´) using it.“ (Text 6). 
The source of the vast majority of prepositional errors is strong L1 influence. The overview of the sources of lexical errors is displayed in Table 13. 
Table 13
Error explanation – Lexis
	
	ERROR EXPLANATION – LEXIS

	Error category
	Overgeneralizatin
	Undergeneralization
	Simplification
	L1 influence
	Collocation restriction
	Exploitation of redundancy
	Other

	Collocation
	
	
	
	2
	1
	
	2

	Phrase
	
	
	
	11
	
	
	8

	Preposition
	
	
	2
	12
	
	
	12

	Word choice
	
	
	3
	21
	
	
	25

	Total
	
	
	5
	46
	1
	
	47


Four error sources were identified in regard to lexical errors. In 47 instances, the source was ambiguous and therefore, could not be identified. 46 errors were assigned to the influence of the learners´mother tongue. In 5 cases, the errors could be explained by being the results of simplification, and in 1 instance, collocation restriction played a role. 
5.3 Punctuation

In the domain of punctuation, 109 errors were found, the breakdown of which can be seen in Table 14. 
Table 14
Error frequencies within categories in the domain of punctuation
	Domain
	Error category
	Error frequency

	Punctuation
	
	109 (total)

	
	Comma missing
	76

	
	Comma redundant
	33


Although a high frequency of punctuation errors was found in the corpus, only two categories were detected – comma missing and comma redundant. 76 errors were recorded in the comma missing category and 33 in the comma redundant one. The erroneous punctuation negatively affected not only the stylistic aspect of the compositions but sometimes the comprehension as well. The most common error in the comma missing category was the absence of comma before “and” in sentences where several items were listed. An example can be observed in text 13: “They invented, for example, personal computers, airplanes, nuclear power, automobiles, rocketry, antibiotics (punctuation – comma missing) and so on.” Another location in a sentence where the learners failed to place a comma was after phrases such as “in my opinion”, “as a result”, “however”, and similar. The comma missing error could be considered an L1-influenced error because there is a consistent pattern which copies the L1 comma usage.
In text 21, an instance of the redundant comma can be spotted: “I don´t want to be vegetarian, (punctuation – comma redundant) because meat has a lot of benefits for humans.” Like the comma missing error, this is also an interlingual error because the Czech learner is accustomed to placing comma in front of “because” in his or her native language, while in English the comma is not required here. An analogous instance was found in text 6: “…the only place, (punctuation – comma redundant) where we live.”

The explanation of punctuation errors is displayed in Table 15. 

Table 15
Error explanation – Lexis
	
	ERROR EXPLANATION – PUNCTUATION

	Error category
	Overgeneralizatin
	Undergeneralization
	Simplification
	L1 influence
	Collocation restriction
	Exploitation of redundancy
	Other

	Comma missing
	
	
	
	40
	
	
	36

	Comma redundant
	
	
	
	32
	
	
	1

	Total
	
	
	
	72
	
	
	37


Two error explanations were established – L1 influence and other. 72 errors are considered to be the result of Czech language influence, and in 37 cases, the error source could not be identified. 

5.4 Syntax
The following subchapter adresses the errors detected within the domain of syntax. The overview of error frequencies in syntax is shown in Table 16. 
Table 16
Error frequencies in error categories in the domain of syntax
	Domain
	Error category
	Error frequency

	Syntax
	
	47 (total)

	
	Sentence structure
	11

	
	Word missing
	16

	
	Word order
	16

	
	Word redundant
	4


The highest frequency of errors was found in the categories of word order (16), word missing (16), and sentence structure (11). The categories of word order and sentence structure are related, however, the main distinction is in the extent of the error – sentence structure problems affect a larger chunk of a sentence and are also rather ambiguous in terms of their sources. Let´s compare examples of these two error types: “Nowadays is vegetarianism very popular and modern (syntax – word order).” This example is the opening sentence of text 17 and shows an obvious instance of the inverse word order that copies the word order the learner uses in L1. Therefore, this error can be classified as an interlingual one. The same text includes another sentence with a wrong word order which is slightly different: “These vitamins vegetarians missing. (syntax – word order, word missing) ”Although it takes more than a simple inversion of two words to reconstruct this sentence, the source of the syntactic error is the same as in the first example – it is a direct translation from L1 of the learner. What is more, it expands as the learner goes further by dropping the auxiliary. The third word order error found in text 17 is also an example of an interlingual error because it shows the Czech word order being applied to an English sentence: “…they can their vitamins replace.(syntax – word order)”. Also in text 7, we can find an example of a simple inversion: “…dangerous place where are people sharing fake news (syntax – word order).
A more complicated structural problem has been detected, for example, in text 18: “What means vegan?” This is again an error influenced by L1 as it is a direct translation. At first sight, the learner´s inability to form a question in the present simple tense seems to be the cause of this error, however, another factor could have played a role, too. The notion of two different types of questions – an objective question (What does vegan mean?), which is the correct one in this case, and a subjective question. One can suspect the learner might have overgeneralized and used the subjective form of a question structure because the students have been instructed that subjective questions often begin with pronouns who and what. Thus, this error´s source could not be clearly identified.
Another common syntactic error is a missing word, which was recorded 16 times. An example can be found in text 4: “In conclusion, I would like to say that everybody should think about what is doing (syntax – word missing).“ The word that is missing here is the subject (they, he, or she) and because in L1 of the learner, omission of the subject is possible, this error can be considered to be an interlingual one. Besides the missing subject, a rather complex example of a missing word was found in text 19: “Vegetarian diet can provide some health benefits, for example, it lowers mortality from heart disease than meat eaters (syntax – word(s) missing, sentence structure). “The missing word or words at the end of the sentence affect the cohesion of the whole trail of thoughts this sentence is trying to express. The reconstruction might look something like this: “...vegetarians have lower mortality rate in comparison to meat eaters”. Therefore, this error could be included into both the missing word as well as the sentence structure category.
The category word redundant includes 4 errors. An example can be seen in text 3: “Nowadays I want to talk about another one (syntax – word redundant) invention…” Using the classification by Dulay et al. (1982), the redundant “one” in this sentence is an example of addition, namely its subcategory called double-marking, which is covered by the Other error explanation.

The overview of error sources in the domain of syntax is shown in Table 17.

Table 17
Error explanation – Syntax
	
	ERROR EXPLANATION – SYNTAX

	Error category
	Overgeneralizatin
	Undergeneralization
	Simplification
	L1 influence
	Collocation restriction
	Exploitation of redundancy
	Other

	Sentence structure
	1
	2
	
	3
	
	
	5

	Word missing
	
	2
	
	5
	
	
	9

	Word order
	
	
	
	15
	
	
	1

	Word redundant
	
	
	
	1
	
	
	3

	Total
	1
	4
	
	24
	
	
	18


Four error sources were identified in regard to the errors committed in the domain of syntax. The highest number of syntactic errors was the results of the first language influence, namely 24. 5 errors were caused by over and undergeneralization, and 18 errors were difficult to classify according to their error source. 

5.5 Form

The total number of 37 errors was recorded in the domain of form (Table 18).
Table 18
Error frequencies within error categories in the domain of form
	Domain
	Error category
	Error frequency

	Form
	
	37 (total)

	
	Spelling
	33

	
	Upper case
	4


The table of error frequencies (Table 18) shows that in the domain of form, the category named spelling error is by far the most frequent one with 33 occurrences. Furthermore, a wrongly applied upper case was detected four times. An example of the upper case error is the instance where the learner used the upper case in the word “Vegetarian” and “Lacto-vegetarian”. I suspect that the source of this error might be L3 the group of learners study – the German language - because in German, the upper case is used in nouns. This error source is included in the Other error explanation category. 

The category of spelling errors included misspelled words with various possible sources. For example, in text 9, the learner writes “easer” instead of “easier”. It represents an error where the source is ambiguous because besides a spelling error, this form may also be the result of knowledge gap in terms of the formation of the comparative form of adjectives, which would fall into the domain of morphology. 

In text 14, the learner uses the word “phedophil” in which he or she omitted the silent e at the end of the word. As a result, the word is spelled in a wrong way; however, the source may as well be the SLA mechanism called the transfer that Corder (1983) describes as the learner using an L1 form within his or her interlanguage. The same applies to the word “hormons” found in text 20. I have included both these errors into the exploitation of redundancy explanation category. 

On the other hand, words like “brekfast”, “hipocrisy”, “crisis”, or “becose” (text 15) are clearly pure spelling errors without other possible explanation. These types of errors are usually found in a single text written by a concrete learner, and my subjective explanation is that they are results of the learner having insufficient visual exposure to the target language, or in other words, he or she does not engage in enough reading. In should be stressed that these examples should not be confused with spelling errors caused by dyslexia as someone might argue, because dyslexia-induced errors are specific and their main feature is that they are phonetic. Thus, a dyslexic person would have written brekfest, hipokrisy, craisis, bicoz. 
The sources of the form errors are summarized in Table 19.

Table 19
Error explanation – Form
	
	ERROR EXPLANATION – FORM

	Error category
	Overgeneralizatin
	Undergeneralization
	Simplification
	L1 influence
	Collocation restriction
	Exploitation of redundancy
	Other

	Spelling
	
	
	3
	7
	
	1
	22

	Upper case
	
	
	
	
	
	
	4

	Total 
	
	
	3
	7
	
	1
	26


Four error sources were established in respect to the domain of form, namely simplification, L1 influence, exploitation of redundancy, and other that covers ambiguous cases. As we can see, the vast majority of the form errors have a hard to identify error explanation (26). 
5.6 Morphology
This subchapter explores errors found in the domain of morphology, in which 23 errors were recorded. Table 20 displays the frequencies of errors detected within the three error categories.

Table 20
Error frequencies in error categories in the domain of morphology
	Domain
	Error category
	Error frequency

	Morphology
	
	24 (total)

	
	Contracted form
	10

	
	Derivation
	7

	
	Word formation
	7


The highest number of errors (10) was found in regard to contracted forms. An instance of an erroneous contracted form was found in text 17, in which the learner placed the apostrophe in a wrong place and wrote “dont´”instead of “don´t”. This error might have been passed by as a typo had it not been found twice in that particular text, which suggests the learner is not sure about the correct version. Upon a close examination of the rest of the text, the correct form “don´t” is also present, which supports the hypothesis that the learner has not automated this aspect of the target language yet. Based on the inconsistency of this particular error, one may speculate that it may be a borderline mistake rather than a full blown error.

A very specific case of erroneous contracted form is the confusion of it´s and its. In text 14, we read “...the internet has also it’s (grammar – it is x possessive its confusion) bright and dark sides.” Even given the context, it is almost impossible to identify the source of this error. My explanation is that the learner is not aware of the apostrophe´s functions.
Derivation and word formation errors, which were both detected 7 times, may sometimes overlap with spelling errors. An example of this can be observed in text 4 where the word usually is spelled with a single l – “usualy”. The source of this error may be the gap of knowledge in terms of the rules of adverb formation, according to which l must be doubled in usually because the root ends with l (Murphy, 2015), or the source may also be a phenomenon described by Ellis & Barkhuizen (2008) as exploitation of redundancy, which would mean that the letter l was omitted simply because its absence does not have any effect on comprehension. A similar example can be seen in text 20 where the wrong spelling of the word “absolutely”could be explained in analogous ways.

Derivation errors typically cover erroneously formed words using incorrect suffixes or prefixes. An example of a wrong suffix can be seen in text 14 where the context indicates that the learner was evidently trying to form the word rapist out of the word rape, however, he or she ended up with the word “raper”: “But on the other hand, the internet can be a dangerous place for children. Because there can be rapers (morphology – derivation, suffix) and pedophils.” Upon a close analysis of this example, I concluded that two different processes had been involved – firstly, the learner chose the wrong suffix (-er, instead of -ist) and secondly, a change of spelling of the resultant word occurs (dropping the silent –e at the end of the root word), which was done correctly. 
A more complicated instance in terms of the error source was found in text 16 where the learner failed to form the word healthily out of healthy: “…veg devotees are more likely to cook more healthy (morphology – derivation) and they are more inventive because they do not use animal products.”  This morphological error can be classified as a derivational error as it is a fairly unambiguous case of changing of a word´s part of speech. 

In the same text (16), there is a multidimensional error that was included into the word formation category – “….for human´s body…”. The source of this error may be the overgeneralization coupled with morphological knowledge gap as the learner uses the possessive form as he or she would, for example, in “Peter´s body”, so the resultant analogy here is “human´s body”. The knowledge gap in regard to morphology is the dynamics that the learner is failing to recognize that “human” is both a noun and an adjective, thus the form “a human body” should be used in that concrete sentence. Another error in terms of word formation was tagged in text 18 where the learner failed to form a noun out of an adjective (strong – strength). The source of this error was identified as being a gap of knowledge in terms of word formation and classified accordingly; however, one may argue that the source may as well be a gap of knowledge in regard to lexis, i.e. that the learner might not be aware of the existence of the word “strength” and thus, he or she was unable to form it. 

Moreover, two invented words were found in the corpus and included into the morphological category of word formation. The first one being “globalisated” (text 9), which is obviously the result of L1 influence, and the second one “nonimportant” (text 7), which seems to be the result of overgeneralization.
Table 21 presents the error sources that were identified in regard to the domain of morphology and its individual error categories.
Table 21
Error explanation – Form
	
	ERROR EXPLANATION – MORPHOLOGY

	Error category
	Overgeneralizatin
	Undergeneralization
	Simplification
	L1 influence
	Collocation restriction
	Exploitation of redundancy
	Other

	Contracted forms
	
	
	6
	
	
	
	4

	Derivation
	
	2
	3
	
	
	1
	2

	Word formation
	1
	
	1
	1
	
	
	3

	Total
	1
	2
	10
	1
	
	1
	9


Most morphological errors (10) seem to be the results of simplification and 9 sources were difficult to include into a single error explanation category. Under and overgeneralization played a role in case of three word formation and derivation errors. Unlike in the instances of the other error domains, the L1 influence is quite weak in terms of the morphological errors. 
6 Discussion
In my thesis, I analyzed 21 essays written by secondary school students whose first language was Czech and their level of English language proficiency was B1 (Council of Europe, 2001). None of the studies I have found and presented in Chapter 1 dealt with this particular proficiency level, age group, and level of education so I believe my case study could be a unique contribution to the research of language accuracy of Czech learners. In Chapter 1, I introduced the theoretical framework that my research is based on, including the concepts of complexity, accuracy, and fluency, and relevant theories connected with the study of learner language and second language acquisition in general. Unlike some of the researchers whose studies I presented in Chapter 1, I conducted a full error analysis, i.e. all deviations from the norm were annotated and no particular linguistic feature was preferred at the expense of another. All the texts that I annotated can be found in the Appendix along with the instructions that students were told to adhere to when writing their compositions. Each error was tagged by a number, error domain, error category (type), and explanation (source).
As with any type of research, it is important to comment on the subject of reliability and generalisation. According to Yin (2008), the generalization that can be drawn from the analysis of the results of a case study is always analytical, not statistical, and he adds that generalization is not the ultimate goal of a case study. One of the purposes of a case study is to explore situations so it may be employed when a phenomenon within a real-life context is studied. Moreover, learner language studies using error analysis are inherently deeply context-bound, which may also limit their statistical generalization. However, the introduction of computer-aided error analysis has made it possible for large and varied data to be processed and analysed, which may enable drawing statistical conclusions. The main concern in terms of reliability and generalization that I encountered when studying the research that has already been done is this field was the nonuniform error categorization and the resultant overlapping of error categories because it makes the results hard to compare and generalize. In respect to my case study, the sample was relatively small so the generalization may only be limited to the concrete school the research was conducted at. Conclusions could be made if more studies like this were carried out at other Czech grammar schools as the contexts would be very similar. Another important limitation that should be mentioned in regard to my case study is the fact that there was only one person (I) who corrected and annotated the essays. Unfortunatelly, I had neither the time nor the resources to get another qualified person involved in the annotation process, but I am aware that a second opinion would have probably increased the reliability of the results.
Bearing in mind the limitations, there are still several interesting findings that deserve to be discussed in this final chapter.

Firstly, the findings of my case study reveal a strong influence of the learners´first language, Czech, which indicates that the learners tend to seek a framework in their mother tongue when processing their second language. In line with the findings of the reseachers whose studies I reviewed in Chapter 1, it is evident that the grammatical tenses that do not exist in Czech are the hardest for students to produce, as the examples of the present perfect tense (13 out of 24 tense errors) or the existential structure (6 occurrences out of 7 errors in the grammatical structure category) imply. Based on my teaching experience, students at this proficiency level usually have no difficulty understanding the meaning of sentences using tenses or structures with no framework in the Czech language, however, they consistently fail to recognize the contexts where it is necessary for them to actively use these unfamiliar structures and consciously or unconsciously void them by replacing them by structures that they know from their L1, i.e. they might use the present simple tense  instead of the present perfect, for example. Tomáš Graf´s (2015) results showed that 39% of all tense errors were instances where past simple was used instead of present perfect, which confirms that at both advanced as well as intermediate levels (my case study), the present perfect tense seems to be the greatest weakness in Czech learners´command of English.

In contrast to the findings by Thewissen (2013) introduced in Chapter 1, my results did not show correct automated grasp of rule-based grammar that the learners around B1–B2 levels should have, which may be explained in two ways: the first one is that the subjects  of my case study are barely at the B1-B2 level (Council of Europe, 2001) but by no means above it and thus, they still need a lot of practice combined with more exposure to native English to experience how the English language works in context. In other words, the learners´ implicit knowledge should be fostered. Concretely, I would recommend working with authentic materials such as magazines, newspapers, blogs, videos, and the likes on regular basis, all of which could lead to reducing the L1 transfer. However, when doing that, teachers should select the material in such a way that would exclude English as Lingua Franca (Seidlhofer, 2009) as more exposure to this specific type of English would only fossilize the learners´ current errors. On the other hand, when comparing my results with Tůma´s (2013), the verb tense errors that dominated in his results, were not the most frequent ones in my research. However, it is important to bear in mind that Tůma (2013) carried out only a partial error analysis focused on verb phrases so these results might not be fully comparable with mine. Moreover, Tůma´s learners were at the A2 (Council of Europe, 2001) level of proficiency where lower competence in terms of verb tenses command could be expected. 

Secondly, it can be concluded that the domains of grammar, lexis, and punctuation are the linguistic areas where the highest frequency of errors is found. Similar results were found in both Gráf´s (2015) and Dušková´s (1969) studies in which the domain of grammar was followed by lexis in terms of error frequencies. In contrast, lexis was the third most problematic domain in my study because the second one was punctuation, which was, however, not measured by, for example, Gráf as his research involved spoken language only. Unlike Gráf (2015) and Dušková (1969), Thewissen (2013) did measure punctuation and found that it was another improvement-resistant linguistic feature proving problematic across proficiency levels. My results confirm that punctuation is hard for B1-B2 learners and that most of punctuation errors are due to L1 transfer. The area of punctuation is not in the center of both researchers´ and teachers´ attention despite the fact that erroneous punctuation may seriously impede comprehensibility of a written text. 
If I could turn back time and return to the stage of my research when I prepared the categorization of grammatical errors, I would have divided tense errors into subcategories, such as the present perfect tense, the second conditional, future forms etc., as I now believe it would have helped me develop more specific recommendations as to which grammatical features should be focused on in teaching practice. 

Furthermore, the already mentioned lack of frame of reference in L1 was reflected in the learners´ inability to use articles. Grafˇs (2015) study of advanced learners´ accuracy revealed that out of grammatical errors, articles had the highest frequency – around 50%. In my case study, the article errors occupied similar proportion of grammatical errors (46%). On the other hand, the comparison of Graf´s advanced learners with intermediate proficiency levels, such as the learners in my research, shows differences in terms of errors in countability that seem to be much more problematic for B1 learners than advanced learners. 
Thirdly, my findings show serious lack of correct phrases and idioms and low lexical density. The domain of lexis was the one with the third most errors (after grammar and punctuation), many of which were ascribed to the influence of the mother tongue. L1 influence was especially strong in regard to lexical phrases and idioms. As the examples in the results chapter show, the learners often translate an idiom or a phrase word for word from Czech, which I personally found quite astounding given the fact that the learners are consciously aware of the fact that a great deal of Czech phrases and idiomatic expressions do not have an English equivalent and that switching from one language to another takes much more than to simply swap the Czech word for the English one. The theory of English as Lingua Franca (Seidlhofer, 2009) comes to play here as in communication with their fellow students and other foreigners, the learners are not forced to use native English phrases because they know that other speakers of Czech will understand them even if they use the non-native version of English. Not only that, even if learners know the correct native phrases (especially idioms and phrasal verbs), they might deliberately refrain from using them simply because learners at lower levels of proficiency would not understand them and as a result, the communication would be impaired. Like in the case of grammatical structures that lack the frame of reference in the learners´ mother tongue, the danger of avoiding the correct native English lies in possible fossilization of the unnatural lexical items. 

Similarly to Gráf´s (2015) findings, my results show that one of the most problematic area in terms of lexis were pairs of confusing words, such as learn x know, typical x distinctive, actual x current and so on, which suggests that a more focused effort should be put into drawing students´ attention to these confusing pairs. Developing a list of common tricky lexical items and regularly and systematically expanding it in the course of the school years could help to raise learners´ awareness of these problematic words. 

In her study, Thewissen (2013) reports that from the B2 level upwards there is room for focusing on improvement of lexis because the learners have already automated rule-based grammar. I personally fail to see the rationale behind this suggestion and am of the opinion that the accuracy of lexis should be fostered simultaneously with grammar even at much lower levels than B2, at least in the sense that B1 learners should be given consistent feedback on the recurrent lexical errors they make. In addition, research by Gráf (2015) and Dušková (1969) shows that rule-based grammar is not automated even at advanced levels as there are several persistent problematic areas resistant to mastery. To improve the accuracy of lexis, I strongly recommend teaching vocabulary in context, not as a list of isolated items. Teaching vocabulary in context requires much more time for preparation as well as resourcefulness on the teacher´s part; however, the result in terms of accurate usage of lexis is worth it. Moreover, this approach may help students remember the lexical items in a long run and make it easier for learners to include the new words in their active core vocabulary. In addition, it might slowly but steadily improve the lexical density, too. The traditional way of teaching vocabulary in our secondary schools often involves working with lists of isolated lexical items, which learners are usually able to infer from the context of the texts found in their textbooks, however, as my results indicate, students do not use the compulsory vocabulary lists actively in their written production. That implies gaps of knowledge in terms of the individual lexical items´ connotations, collocations, colligation, register, etc., which often results in reluctance to use new lexis. A lot of learners´ attempts to step out of their comfort zone and actively use new vocabulary end up in an incorrect application of a word, which in turn makes these learners discouraged and demoralized. Therefore, spending sufficient time on teaching lexis including introducing the new word within all possible contexts and giving the learners plenty of opportunities to use new words actively could improve our students´ lexical competence. 

Another interesting but simple technique for improving learners´ lexis has been suggested by Brown (2007) who says that teachers should challenge their students by using advanced vocabulary. While I strongly agree with this suggestion as the more exposure to native-like English the better, I also see a possible obstacle that might deter teachers from applying Brown´s suggestion. It is the risk that some learners might find the native language overwhelming and as a result, they “switch off”. Especially phrasal verbs pose great difficulty across proficiency levels and I personally have often found myself rephrasing them to help my students understand the meaning of my utterance.
The fourth observation I want to draw attention to is the interesting discrepancy that I observed when comparing my results with those by Dušková (1969). In her study, Dušková (1969) says that the sources of most errors in prepositions that she recorded in her error analysis could not be identified. However, my results show that a considerable number (almost a half) of all prepositional errors was due to the transfer from the mother tongue. On the other hand, similarly to Dušková (1969), I also identified the effect of the third language learnt (German). 

Let us now return to the most prominent finding of my case study – the strong L1 transfer. It raises the question whether the extent of the learners´ exposure to native English is sufficient. There is hardly any doubt that daily exposure to native language should lead to improvement in all aspects of language competence. Thanks to the advancements in modern technologies in recent years, this extent of exposure is now possible. But do our students really take advantage of this amazing opportunity that my generation could only dream about to improve their English?  The results of my error analysis indicate that the extent of L2 exposure varies considerably and many secondary school students do not use the internet in a way that would help improve their English. Every now and then when I come across a student with distinctly native-like English, I try to learn about their exposure to the L2 outside the classroom and the answers are as follows: 

1. The learner plays online games and communicates in English with other players while solving complex tasks; the communication includes exchanging information, negotiation, designing strategies, and other real life communicative situations. 

2. The learner has a friend or relative with whom they are forced to communicate in English.
3. The learner has a hobby or an interest that has led them to online communities where they communicate in English. 

If I were to do another research project, I would explore how secondary school students use the internet from the perspective of language learning and what could be done to make learners take advantage of the possibility to learn L2 naturally. Within such research the correlation between targeted exposure to authentic language and accuracy should be measured, and if this hypothesis is proven, adequate changes to teaching should be introduced. A similar correlation was measured by Tůma (2012), however, it did not involve exposure to native English as the subjects of his research communicated with other learners at A2 (Council of Europe, 2001) level of proficiency.

To conclude the discussion chapter, I would like to emphasize that all authors I mentioned in Chapter 1 note that a great deal of error sources were difficult to assign as there are numerous border-line cases, which I included in the Other category. The high number of L1 transfer errors found in the texts of my learners suggests that false friends, confusing pairs of words, collocations, phrasal verbs, articles, prepositions, and unfamiliar tenses should be systematically addressed by using specially designed teaching materials and techniques. In addition, more regular and meaningful exposure to native English should be facilitated in order to improve the feel for language and foster implicit learning.
Conclusion
The aim of this thesis was to identify and analyse errors that secondary school students in their final year make in their written compositions. 
In its first chapter, the thesis explored the relevant concepts in regard to learner language through the lens of SLA theories. The elements of complexity, accuracy, and fluency were described in detail, and special attention was dedicated to accuary as the focal point of the thesis. The concept and role of error from the perspective of the theory of interlanguage was introduced, too. The last section of the first chapter provided an overview of the existing research, which served to show the reader the gap in the existing research and the importance of conducting another study involving Czech learners of younger age and in the secondary school setting. 
The second chapter introduced the case study as the research design of choice and error analysis as the research method. Moreover, this chapter offered the reader a detailed description of the context of the study and the process of data collection. The case study was conducted on a research sample collected during English seminar classes at a Czech grammar school in spring 2017. The corpus of learner languge was compliled from 21 opinion esssays that had to be transcribed from the handwritten to the electronic form. The total word count of the learner corpus was 4,871 words. I then personally corrected and annonated the texts, and inserted all the found errors in an Excel contingency table to have the data calculated.
The results are presented in the third chapter, and the presentation and analysis focuses mainly on two aspects – the frequency of error types and the most prominent sources of errors. Examples in the form of excertps taken from the annotated learner corpus give the reader a better idea of what errors are being analyzed. The highest error frequencies were found in regard to the domains of grammar, punctuation, and lexis, and the most recurrent source of errors was L1 transfer. The common characteristics of the persistent errors across the domains was the lacking frame of reference in the learners´ L1 (Czech), therefore, it was concluded that these linguistic features posed the most difficulties for the learners and need to be addressed both explicitelly and implicitely by adjusting teaching practices as well as learning strategies. The recurrent errors included the present perfect tense, existential structure (there is/are), and articles, all of which don´t exist in Czech. In addition, prepositions and word order proved quite problematic, too, in the sense that the learners used the L1 tranfer. Futhermore, the findings show that learners avoid using phrasal verbs adequate to their level of proficiency and that they lack competence in terms of English phrases and idiomatic expressions, which they mostly use incorrectly due to L1 transfer and apparent ignorance of the fact that a large proportion of English idiomatic expressions do not have a direct equivalent in Czech.
In the discussion chapter, I have expressed my surprise at the strong L1 influence found in the written production of the learners because prior receiving the results of my study I was convinced that the secondary school students had enough exposure to native English thanks to the internet, and that the exposure would ensure development of feel for foreign language and thus active usage of native-like English. Because my results did not support this hypothesis, I have suggested that further research should be done in this respect, i.e, the amount of secondary school students´exposure to native English via internet, alongside, of course, a similar error analysis at other grammar schools so that my results could be either confimed or disproved, and consequently, more educated conclusions and implications could be drawn. 
In spite of the fact that my sample was not large enough to make any kind of generalization, the goals of the thesis, i.e. to establish the frequencies and the nature of errors that secondary school students make in their written production and determine the most recurrent sources of errors, were fulfilled. Despite its above mentioned limitation, I believe my case study may provide the reader with an interesting and useful insight into the reality of our secondary school students´ English language competence. My experience combined with the findings of my case study reveals that although our students are able to communicate on a sufficient level, there is room for improvement in terms of accuracy. The indiscrepancy between the learners´communicative competence that enables them achieving communicative goals in English without major problems and the relatively poor accuracy makes it difficult to motivate these learners to improve their accuracy. Consequently, the learners´errors may fossilize and prevent the learners from advancing to a native-like level of proficiency unless systematic attention is given to the underlying causes of the learners´ lack of accuracy.
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Appendix 2 – Annotated texts 1–21

Text 1 

In my opinion (1 punctuation – comma missing) the most important invention of the 20th century was, is and will be the computer. It was one of the turning moments for (2 lexis – wrong preposition) the WWII when Alan Turing made one of the first machines with the ability to solve problems on their own and decode the Nazi encription (3 form - spelling) called Enigma. Since then (4 punctuation-comma missing) the evolution of computer technologies has become unstoppable and humankind was reaching (5 grammar – wrong tense, present perfect instead of past continuous) new heights and possibilities. It let (6 grammar – wrong tense,  present perfect instead of past/present simple) us reach the universe, solve world's mysteries and produce unbelievable amounts of data and information every day. The progress then aimed (7grammar – wrong tense – present perfect instead of past simple) towards making them more powerful and eventually smaller. Computers opened for the humans the gates into the new frontier and the new age (8 syntax - word order, L1 influence)

Thanks to computers, we live in an age of globalised and connected world. Information travels around the globe in the matter of seconds. This is the age of information, education and intelligence (9 punctuation – comma missing, separation of items). This is also the age of incredible creations thanks to the possibilities provided to us by the technology. Pretty much everything you see, touch and know is somehow connected to computers. The table that you use was probably once signed in one (10 lexis – wrong word choice, meaning ) and it is possible that it was even made with the help of a computer.

Right now we live with computers on our table and on our laps and (11 punctuation – comma missing) we communicate with people around the world, know (l2 lexis – wrong word, meaning, know x learn) everything the moment it happens and (13 lexis – preposition missing) last few years (14 punctuation – comma missing) we even carry one in our pocket.
Text 2 

The Greatest Invention of the 20th (15 syntax – word missing)
Inetrnet (16 form – spelling)
I think that the most important invention of the 20th century is the internet. I use it every day all the time. When I wake up, I check the news. When I have free time (17 punctuation – comma missing) I look at Facebook. When I'm bored (18 punctuation – comma missing) I look at other social media. The internet allows us to connect with the whole world in the (19 lexis – collocation, “in a matter of seconds”) matter of seconds and gain all the information we need and want. Nowadays we couldn't imagine our lives without the internet. If we don't knwo (20 form – spelling error) something, we simply google it. If we need to communicate with someone (21 punctuation – comma missing) we just chat or skype with them. We use it for studying because sometimes teachers reading pdf files is not enough. If we don't know how to do something (22 punctuation – comma missing) we can just find a tutorial on youtube. 
If one day we would lose (23 grammar – tense, wrong verb form in second conditional)the internet the world would change. Everything would collapse and and (24 syntax – word redundant) we would become something like cave people for some time. The younger generations don't know the (25 grammar – wrong article) life without wi-fi and the ability to connect almost anywhere (26 punctuation – comma missing) and it is a little bit scary.
Text 3

I know a lot of useful invention of the 20th century, but which one is the most important? Somebody can say that the computer and internet is the most important. At the first glance, we can say yes, but the true about it (27 lexis – incomprehensible phrase/ syntax – word(s) missing? A lot of people are only dependent on it and know nothing about the real importance of computer. On the other hand (28 punctuation – comma missing) for the scientists is computer very important for their comfort.
Nowadays I want to talk about another one (29 syntax – word redundant) invention and it is penicilin (30 form – spelling). This is, for me, invention with big I (31 lexis – wrong phrase) What we can say (32 syntax – word order) bad about it? Maybe that the penicillin can destroy our liver because it is hard for our digestion (33 lexis – collocation). On the other hand (34 punctuation – comma missing) the penicilin (35 form – spelling) has safed (36 morphology – word formation) a lot of lives. Even where they do not have enough health care, for example in Africa.
On the end (37 lexis – wrong phrase, “nakonec”, influenced by L1) I want to write some facts: Penicillin was discovered in 1928 by (38 grammar – an indefinite article missing) Scottish scientist Alexander Fleming. Penicillin is a group of antibiotics which include penicillin G, penicillin V, procaine penicillin, and benzathine penicillin. Penicillin antibiotics were among the first medications to be effective against many bacterial infections caused by staphylococci and streptococci.

Text4
The essay about the greatest invention in 20th century. (39 grammar - definite article missing) 20th century is versus earlier times (40 grammar – indefinite article missing) century of big inventions. That (41 grammar – singular/plural pronoun) one hundred years bring so many new gadget (42 grammar – singular/plural noun), accessories (43 punctuation – comma missing) and tweaks (44 lexis – wrong word, meaning). (45 grammar – definite article missing) Whole world is in all industry faster and more accessible (46 syntax – word order). We can have new phone or car every year in better quality and with new convenience (47 lexis – word choice – meaning). All this things (48 grammar – singular/plural pronoun),(49 punctuation – comma redundant) that I wrote about are tangible things. But in my opinion (50 punctuation – comma missing) (51 grammar – definite article missing – superlative) greatest invention in 20th century is (grammar – definite article missing) Internet.
Internet bring (52 grammar – verb form, -s third form) us a lot of options. This invention connects (53 grammar – definite article missing) world together. In (54 grammar – definite article missing past, (55 syntax – word missing) wasn´t possible to call and saw (56 grammar – wrong verb form) anybody over (57 lexis – wrong phrase, L1 influence “přes půlku světa”) half of planet. Now we almost can (58 syntax – word order) connect in each part of (59 grammar - definite article missing) world. It is incredible how many (60 grammar – singular/plural adjective) informations (61 grammar – singular/plural noun) usualy (62 form – spelling) for free are (63 grammar – grammatical structure, the “there are” structure is not used) on (grammar – definite article missing) internet. (64 syntax – sentence structure problems) (65 grammar – definite article missing) Next advantige (66 form – spelling) is fun. We have so many options how to have fun like games, social pages (67 lexis – word choice, L1 influence) (68 punctuation – comma missing) or watching videos. For sure there is (69 grammar – verb form) much (70 grammar – singular/plural adjective) more options, I mean self-promotion, earn money thanks of (71 lexis – wrong preposition) net (72 punctuation – comma missing) and other.
However (73 punctuation – comma missing) every huge invention have (74 grammar – verb form) negative sites. Internet influenced the lives of some to become addicted (75 syntax – sentence structure problems). The biggest addicts may spend to sit (76 grammar – verb form) near (77 lexis – word choice) mobile phones or computers over fiveteen (78 form – spelling) hours a day. (79 grammar – definite article missing) Next dangerous thing is, (80 punctuation – comma redundant) that there are pages with inappropriate content for example (punctuation – commas missing) porn and threat by (81 lexis – wrong preposition) computer viruses.
In conclusion, I would like to say, that everybody should thing (82 form – spelling, homophone),about what (83 syntax – word missing) is doing, (84 punctuation – comma redundant) because dependence is (85 grammar – indefinite article missing) serious illness. On the other hand (86 punctuation – comma missing) we can be happy, (87 punctuation – comma redundant) that anothing (88 form – spelling) (89 Lexis – wrong pronoun, “something” should be used) like internet is.(90 syntax – sentence structure), (91 grammar – grammatical structure, there is“ structure missing). It can help us in many cases.
Text 5

Which invention of the 20th century do you consider (92 grammar – definite article missing) most important (93 syntax – word missing, „one“)? So I think that the most important invention of the 20th century is (94 grammar – definite article missing) computer.

Why? Because every man use (95 grammar – verb form, -s) computer every day now for different activities or needs. Computer is suitable for school for example (96 punctuation – commas missing) because when you have problem read (97 grammar – verb form) your text (98 punctuation – comma missing) you can write it on (99 grammar – article or possesive pronoun missing) computer and you will not have problem with it and you can only print your presentation and learn (100 lexis – word choice, wrong meaning learn x study) from it. (101 grammar – definite article missing) Next advantage in school is not so good for teachears but for you of course yes. (102 syntax – sentence structure) You can kill boring time at school by playing computer games or browsing on (103 lexis – collocation, „browsing the internet“, L1 influence) internet. Computer is also important for teachers. Nowadays, teachers are using interactive type of education for students. Powered thanks by (104 lexis – wrong preposition) internet. (105 syntax – cohesion problems, sentences should be connected)

So computer is the most important invention because next (106 lexis – word choice) invention (107 grammar – subject/verb agreement) were invented sometimes thanks by (108 lexis – wrong preposition) computers and I can´t imagine (109 grammar – definte article missing) world without computers. (110 grammar – definite article missing) Computer is (111 grammar –  tense, present perfect should be used) important for me from (112 grammar – grammatical structure, „since“, present perfect structure) young years. I played (113 grammar – tense, should be „used to“) computer games on it. And now I use PC at school and home mainly for prepare (114 grammar – verb form) on (115 lexis – preposition) the maturita exam. 
Text 6

There are many inventions from the 20th century which become (116 grammar – tense) the basic things in our daily life (117 grammar – singular/plural noun) and we can’t imagine a solution to the (118 grammar – article redundant) problems without them. For example (119 punctuation – comma missing) such inventions as an (120 grammar – wrong article) atom bomb, penicillin, computer (121 punctuation – comma missing) or mobile phone are commonly used every day and even every minute. But I haven't mentioned the most important invention yet. It’s the internet. And now I would like to describe its merits. 
First of all (122 punctuation – comma missing) the internet is the (123 grammar – wrong article) endless source of the (124 grammar – definite article redundant) information, which we can use for studying, working (125punctuation – comma missing) or self-educate (126 grammar – verb form). The big number (127 lexis – word choice) of the information is a result of the opportunity of adding it by everyone. You don’t have to go to the library or buy (128 grammar – indefinite article missing) newspaper anymore. Everything that you need is internet. Secondly, the internet enables the easiest way of communication – you can keep close (129 lexis – wrong phrase) with the people who are in (130 lexis – wrong preposition) the opposite side of (131 grammar – definite article missing) Earth. Forget about the (132 grammar – definite article redundant) letters or (133 grammar – definite article missing) difficult system of international calls, such programs as foer instance (134 punctuation – commas missing) Skype, Facetime, Facebooke with using the internet makes it in a minute.

However (135 punctuation – comma missing) the internet doesn't have only positive a influence to (136 lexis – wrong preposition) our life but a negative one, too. People become the slaves of the internet and unlearn to use other source.  Virtual communication exceeds face to face conversation. What’s more, one of the advantages but at the same time the big disadvantage is the anonymity– you can freely express your opinion (for example (137 punctuation – comma missing) if you (138 syntax – word missing) afraid of doing it in a real life) and the prejudice of peple don’t exist in the internet space but simultaneously as we all know the anonymity can be unsafe. (139 syntax – sentence structure)

To sum up, the internet is a great invention, (140 punctuation – comma redundant) but we have to be careful with (141 lexis – wrong word) using it – the internet space shouldn't become an (142 grammar – wrong article) only place, (143 punctuation – comma redundant) where we live. If we learn how to apply all its benefits and avoid its cons, the internet will makes (144 grammar – verb form) our life easier and diverse.

Text 7

The topic of this opinion essay is one of the biggest inventions ever – (145 grammar – definite article missing) computer. My opinion is that its (146 morphology – contracted forms) probably necessary for todays (147 grammar – possessive nouns x plural nouns) word. Every one of us is using that (148 lexis – word choice) and many people are addicted (149 syntax – words missing) also.
(150 grammar – indefinite article missing) Big plus for (151 lexis – wrong preposition) computers is that it can make your life really easier in almost every consideration (152 lexis – word choice, meaning). You can write documents in it, editing (153 grammar – verb form) photos in photoshop, or chasing (154 lexis – word choice) with friends online. Dangerous thinks (155 form – spelling, homophone) with (156 lexis – wrong prepositions) internet are, (157 punctuation – comma redundant) that you never know, (158 punctuation – comma redundant) who is on the other side, (159 punctuation – comma redundant) sitting at the computer, its (160 morphology – contracted forms) dangerous for children specially (161 lexis – word choice) (162 Punctuation – comma missing) and the most (163 lexis – word choice) for girls. You should be very dangerous (164 lexis – word choice, meaning) when you chat with some stranger or someone you don’t know.
It also takes you so much time. (165 lexis – wrong phrase, meaning – should be “takes up so much of your time”) We all are siting before (166 lexis – wrong preposition) computers and only checking (167 grammar – verb form) nonimportant (168 lexis – invented word) thinks (169 form – spelling, homophone) on the web instead of going out and do some activity or sport. It makes us lazy and fat. To conlude (170 punctuation – comma missing) we should realize that we all need computers in our lives, (171 punctuation – comma redundant) because it makes our lives much easier and better, but it should have a healthy border between using (172  lexis – wrong phrase) because its (173 morphology – contracted forms) necessary (174 punctuation – comma missing) and sitting before (175 lexis – wrong preposition) computer all day and never do any sport or activity is not healthy (176 syntax - structure – sentence too long)
Text 8

For me, the most important (177 syntax – word missing) of the 20th century is the phone. It lets us communicate over great distances every day and has so many uses. If I need help, I can just pick up the phone and make a call. If I want to talk to someone, I do the same. At first (178 punctuation – comma missing) (179 grammar – definite article missing) only thing phones did was calling and sending text messages. Even then they were very useful. Nowadays they can do milion (180 form – spelling) things. You could (181 grammar – verb form) use them for googling. You could (182 grammar – verb form) use them for social media like facebook. The phones themselves have their own functions like calendar, calculator, camera, flashlight, music player, sound recorder, radio (183 punctuation – comma missing) and many others (184 punctuation – comma missing) and if that isn't enough for you, you could (185 grammar – verb form) download milions of additional applications, of course. There are many other inventions that could be arguably considered more important (186 punctuation – comma missing) like computer or (187 grammar – definite article) internet but honestly...what (syntax – words missing „what other things than..“phone lets you order food when you leave school or work and when you get home. It's perfect! That alone makes phone the most important invention ever. Phones are a part of our everyday life and it seems impossible for us now that we could live without them. And I hope we won't have to.

Text 9

According to me (188 lexis – wrong phrase) (189 punctuation – comma missing)  is the biggest invention of (190 grammar – definite article missing) 20th century is (191 grammar – definite article misisng) internet. This service (192 lexis – word choice, meaning) changed todays (193 grammar – possesive nouns x plural nouns) society. Almost nobody can imagine (194 syntax – word missing) life without it. It’s  (195 grammar – indefinite article missing) way how to stay in touch with your freinds (196 form – spelling), read news in realtime or discover answers on (197 lexis – wrong preposition) whatever you ask. 
But this service also makes people to be (198 syntax – words redundant) lazy, becouse (199 form – spelling) they don’t know how to exactly use it. They are spending time on social sites for chatting and sharing information. This service should have some educational programs in the (200 grammar – definite article redundant) elementary schools, same as (201 lexis – word choice) financial  education should be there. 

I think that people could live without it but life is so much easer (202 morphology - sufix) with it, (203 punctuation – comma redundant) but only for people who know how to surfing (204 grammar – verb form) thru (205 lexis – wrong preposition ,redundant) the internet. It give (206 grammar – verb form, third form -s) us so much (207 grammar – singular/plural pronoun) opportunities but you have to filtre (208 form – spelling) everything you see there. 

On one side (209 lexis – wrong phrase, L1 influence) (210 punctuation – comma missing)  you have all of these opportunities but on the other side (211 lexis – wrong phrase, L1 influence)(212 punctuation – comma missing) you have (213 grammar – indefinite article missing) dangerous place, (214 punctuation – comma redundant) where are people (215 syntax – word order) sharing (216 grammar – wrong tense) fake news, fake advertisments (217 punctuation – comma missing) or ordering (218 grammar – wrong tense) drugs or even human slaves. 

The internet is also (219 grammar – definite article missing) reason (220 lexis – wrong word,“cause“) of globalisated (221 morphology – word formation) world, (222 punctuation – comma redundant) where everything older than one day is old. Information flows with a speed of light. I don’t know if it’s right but I know it is amazing.

The internet is like heaven and hell together but if you know how to use it (223 punctuation – comma missing) you could stay on whatever side you want. You have to have on your mind that you can‘t trust anything you see there but if you know how to filtre (224 form – spelling) it (225 punctuation – comma missing) you are making (226 grammar – wrong tense) new opportunities for yourself.

Text 10

There is no doubt that the 20th century is one of the most remarkable (227 syntax – word missing) in history.  Many new gadgets and discoveries were made. Actually there are many inventions and now it is difficult to choose the greatest (228 syntax – word missing). But I chose (229 grammar – tense, present perfect should be used) (230 grammar – definite article missing) television as one of the most important sources of information. And nowadays it is practically impossible to find a family without (231 grammar – indefinite article missing) tv set.

First of all, television is seen as a big disadvantage and waste of time (232 punctuation – comma missing) and many people would like to get rid of it just because of their addiction, but (233 lexis – word choice) many of us would have no idea what to do with our time without it. As many people argue that television destroys brain cells and cause (234 lexis – word choice, “make”) people emotionally and psychologically damaged, but really, where would we be without it? It is (235 grammar – article missing) society’s baby-sitter, news source, teacher, entertainer, and story-teller.
It is simply entertaining. It forces you to use your own imagination or just make you laugh. We all need downtime in our life. We all need the time of the day, (236 punctuation – comma redundant) were (237 lexis – word choice, “when”) it is time to relax and just watch some TV. Television basically changed our life. We know what is going on in the world and how it all looks like. It makes us more intellectual and updated. It also shows us things that we might never see in person.

Television has had a huge impact and changed the world in which we live. However, there is (238 grammar – indefinite article missing) debate if the change has been better or worse (239 lexis – wrong phrase, should be “for the better”), (240 punctuation – comma redundant) when we look at cultural development. There are very strong feelings on both sides of the argument. My own view is that television has had a largely positive influence on our society.

Text 11

In the 20th century was invented many interesting things. (241 syntax – word order, L1 influence). For example: (242 grammar – definite article missing) mobile phone or (243 grammar – definite article missing) computer. These things have made many changes and influence today´s humanity. 

 My opinion is that today´s times cannot live without inventions of (244 grammar – definite article missing) 20th century. I want to talk about (245 grammar – definite article missing) mobile phone, (246 punctuation – comma redundant) because for me is (247 grammar – definite article missing) mobile phone (248 syntax – word order, L1 influence) the most importent (249 form – spelling) thing and I am convinced that I am not the only one who thinks so. 

Why is the mobile phone so important? Because you can be in touch with your family or friends. You can call them, write messages or e-mail (250 grammar – singular/plural noun form). We don´t have to wait until the letter comes.

We can have a lot of applications in our mobile phone (251 grammar – singular/plural noun). For example (252 punctuation – comma missing) (253 grammar – definite article missing) navigation is popular. Many people go to the city with (254 grammar – indefinite article missing) navigation because they don´t know the city. Other applications is (255 grammar – subject – verb agreement) Facebook or Instagram. You can chat with friends or family. You can see photos that they share on these social network (256 grammar – singular/plural noun).

On the other hand (257 punctuation – comma missing) many people have developed addiction to their mobile phone (258 grammar – singular/plural noun). The worst is that dependent are children and teenagers. 

I think that the mobile phone is  (259 grammar – indefinite article missing) invention for us but we have to pay attention to dependencies (260 lexis – word choice).

Text 12

Nowadays, almost every household around the world has its own computer. People connect together via various applications and programs that keeps (261 grammar – subject-verb agreement) them in touch. (262 grammar – indefinite article missing) Computer system is also used in almost every factory where it replaced (263 grammar – wrong tense, present perfect simple should be used) workers. Many people spend their free time on PC playing video games. This facts (264 grammar – singular/plural pronoun) made the computer a device needed to live in a modern society, which let you stay in touch (265 grammar – subject-verb agreement) with all your friends.

First of all, I think that having and using (266 grammar – indefinite article missing) computer makes your life easier in many ways. You can find there almost every information you are looking for, which kind of educate you. (267 syntax – sentence structure) Furthermore many people can work from home thanks to this invention. It is (268 grammar – indefinite article missing) fact that 90% of random people, (269 punctuation – comma redundant) who were asked,(270 punctuation – comma redundant) cant (271 morphology – contracted forms) even imagine life without it. 

The main disadvantage of using (272 grammar – indefinite article missing) PC is addiction. Many people spend more time on (273 grammar – definite article missing) computer than needed, which make (274 grammar – subject-verb agreement) them addicted. This can be caused by playing video games, watching movies (275 punctuation – comma missing) or just chatting with random people on social networks. As result (276 lexis – wrong phrase, “as a result”) (277 punctuation – comma missing) some people forgets (278 grammar – subject-verb agreement) to exercise, relax (279 punctuation – comma missing) and spend time with family. 

To sum up, I believe (280 grammar – definite article missing) computer is one of the most important inventions of all time. It is a good option for everyone who wants to live fully and be at the heart of all events all around the world. 

Text 13

The 20th century was a time of great innovation. People made large progress in technology, science (281 punctuation – comma missing) and medicine. They invented, for example, personal computers, airplanes, nuclear power, automobiles, rocketry, antibiotics (282 punctuation – comma missing) and so on. These discoveries made (283 grammar – wrong tense, present perfect should be used) our life better or easier. And in my opinion, the most important invention is the Internet. Nowadays it is hard to imagine life without it. Everyone uses the Internet, children and even seniors.

First of all, the Internet is a storage with different (284 lexis – word choice, “a variety of”) information, which we can find out with a few clicks. If you urgently need to know what is happening in France, or you need to download (285 grammar – indefinite article missing) famous classic book (286 syntax – words missing, “you may”) (287 punctuation – comma missing) refer to the Internet.

Secondly, the Internet helped (288 grammar – wrong tense, present perfect should be used) us communicate with our friends, parents etc. It is the fastest way and almost free. You are able to write a message or send photos to any part of the world.

Furthermore, people can buy and trade goods online, what (289 lexis – wrong word, “which”) has had a significant impact on how we do business. Due to (290 lexis – wrong phrase) the Internet there are new forms of employment such as home-based work.

All things considered, the Internet has improved our life. We got the opportunity to develop and realize our potential.
Text 14
The Greatest Invention of (291 grammar – definite article missing) 20th Century – Internet

(292 grammar – definite article missing) Internet is a global system of interconnected computer networks that allows us to link devices worldwide. There is almost unlimited choice of what we want (293 grammar – verb form, infinitive with “to”should be used) do on the internet. But of course (294 punctuation – comma missing) as a lot of thing (295 grammar – singular/plural noun) (296 punctuation – comma missing) the internet has also it’s (297 morphology – contracted forms, confusion with pronoun “its”) bright and dark sides.

Internet is surely one of the best inventions of (298 grammar – definite article missing) 20th century. People can watch movies for free every day. Yes, of course there is a price that must be paid for the Internet, but it is much cheaper than visiting (299 lexis – word choice, meaning, L1 influence) the cinema. 

It is easier to stay in contact with relatives or friends from another country.

But on the other hand (300 punctuation – comma missing) it can be a dangerous place for children. Because there can be rapers (301 morphology – derivation, suffix) and pedophils (302 form – spelling). 

Also (303 punctuation – comma missing) cyberbullying is sometimes very popular among some people who enjoy to hurt (304 grammar – verb form, “enjoy hurting”) people’s feelings and to destroy them psychically.

I always thought that (305 grammar – definite article missing) internet is a good thing. It is valuable in it’s (306 grammar – it is x possessive its confusion) own way. By that I mean there is (307 grammar – subject-verb agreement, L1 influence) a lot of possibilities on (308 grammar – definite article missing) internet. The good ones, and the bad ones. Some people are commiting (309 grammar – wrong tense) a suicide because of cyberbullying or the new suicide game called “blue whale”. Internet is meant for people who aren’t easily manipulated and are reasonable. Children and young teenagers shouldn’t be allowed (310 syntax – words “to go” missing) on the internet. They can see (311 lexis – word choice, should be “might be exposed to”) a lot of bad things, which can be really dangerous. 

Text 15

To be or not to be (312 grammar – indefinite article missing) vegetarian is matter of each of us (313 lexis – wrong phrase, L1 influence). The basic idea of vegetarianism is rejection to eat an animals (314 grammar – singular/plural noun), (315 punctuation – comma redundant) becouse (316 form – spelling) of killing animals. This type of eating is defined as a diet with no meat of any kind and no products containing this ingredient. Nowadays are between us more people (317 grammar – grammatical structure, „there are“ structure should be used, L1 influence) who are part of vegetarian subculture than before. (318 grammar – indefinite article missing) New point of view is that vegeterianism is not only about moral aspects but also it is about a better life style or just to be cool.

Nowadays are people (319 syntax – word order) really interested about (320 lexis – wrong preposition) vegetarianism. It’s becouse (321 form – spelling) of so much (322 grammar – singular/plural pronoun) vegetarians, vegans (323 punctuation – comma missing) and people who eats (324 grammar – subject-verb agreement) a (325 grammar – singular/plural noun) raw food. There are people who love this new life style and people who hate it. Hate is caused by vegetarians who always talks (326 grammar – subject-verb agreement) about vegetarianism as the only right way to live. A lot of vegeterians tries (327 grammar – subjects-verb agreement) to change people around them, and it’s a (328 grammar – wrong article) main problem. They blame people who eat a meat (329 grammar – singular-plural nouns, uncountable nouns do not take an indefinite article) but also forgets (330 grammar – subject-verb agreement) the times when they were eating (331 grammar – tense, „used to“ should be used) a sausages (332 grammar – singular/plural noun, plural nouns do not take an idefinite article) on (333 lexis – wrong preposition) breakfest (334 form – spelling). In this subculture, (335 grammar – grammatical structure „there is“ should be used) is more and more hipocrisy (336 form – spelling) which insulted (337 lexis – wrong word, meaning) in (338 grammar – indefinite article missing) divided society same as (339 lexis – wrong words) in migration crysis (340 form – spelling).

I think that people should eat whatever they want and when they think they have a better life style they should keep it for yourself (341 lexis – wrong word, meaning). All these young vegeterians who eat vegeterian food should improve themselves. I think that on (342 lexis – preposition) the world were (343 syntax – word order) more vegeterians if those „cool“ vegeterians would stop (344 grammar – verb form, second conditional) (345 grammar – structure) to blame (346 grammar – verb form) people who are not and also stop to talk (347 grammar – verb form) about it.

Text 16
In my opinion (348 punctuation – comma missing) is vegetarianism (349 syntax – word order, L1 influence) lifestyle. Some people would say that it is (350 grammar – indefinite article missing) healthy lifestyle but that is the point where I disagree. Vegetarianism definitely does not mean that those who are vegetarians eat just healthy (351 morphology – derivation, suffix) and meat-free and I am speaking from my own experience. On the other hand, it is true that vegetarians (or vegans) have more varied income (352 lexis – wrong word, meaning, “intake”) of proteins and even vegetarianism (or veganism) does not directly (353 lexis – wrong word, meaning, “automatically”) mean (354 grammar – indefinite article missing) healthy diet, (355 punctuation – comma redundant, L1 influence) but it is true that veg devotees are more likely to cook more healthy (356 morphology – derivation) and they are more inventive, (357 punctuation – comma redundant, L1 influence) because they do not use animal products (or some of them). 
I think that vegetarianism or veganism is (358 grammar – indefinite article missing) very discussed theme (359 lexis – wrong word, meaning, “topic”) which is sometimes very funny to watch (360 lexis – wrong word, meaning) for example (361 punctuation – commas missing) on social media, (362 punctuation – comma redundant, L1 influence) because people who criticizes (363 grammar – subject-verb agreement) this lifestyle are uninformed and they are arguing with their conjectures and not with facts. The best argument of all the time would possibly be, (364 punctuation – comma redundant, L1 influence) that vegetarians and vegans have no protein income (365 lexis – word choice, „intake“) or smaller than it is recommended. That is definitely not true, of course it depends on individuals if they are capable of taking care of good income (366 lexis – word choice, meaning, “intake”), (367 punctuation – comma redundant, L1 influence) but it is proved (368 grammar – tense, present perfect should be used) many times that for human´s (369 morphology – word formation, adjective “human” should be used) body is better plant protein (370 syntax – word order, L1 influence) (chickpeas, beans lentil etc.) than meat protein - our digestive system is very loaded, (371 punctuation – comma redundant, L1 influence) when it metabolizes meat (meat digestion remains (372 lexis – wrong word, meaning, “takes”) in intestines 14 days (373 syntax – word order, L1 influence). 

I believe that vegetarianism is definitely not a craze and if yes than the (374 grammar – wrong article) good one and is definitely harmless (not to mention fighting against cruelty to animals).
Text 17
Nowadays is vegetarianism very popular (375 syntax – word order, L1 influence) and modern. There are many reasons why these people donť (376 morphology – contracted form) eat meat. One of the reasons is (377 punctuation – comma missing) for example: respect for (378 lexis – wrong preposition) animals and their pain. Vegetarians don´t eat meat, (379 punctuation – comma redundant, L1 influence) but there are more kinds of vegetarians. (380 grammar – definite article missing) First group is ovo-vegetarianism - this (381 grammar – singular/plural) people donť (382 morphology – contracted form) eat eggs, (383 punctuation – comma redundant, L1 influence) but they eat dairy products). (384 grammar – definite article missing) Second group is Lacto-vegetarianism (385 form – no need for upper case) (they donť (386 morphology – contracted form) eat eggs, (387 punctuation – comma redundant, L1 influence) but diary (388 form – spelling) products they eat (389 syntax – word order). And (390 grammar – definite article missing) third is ovo-lacto vegetarianism (they eat eggs and diary (391 form – spelling) products).
Vegetarians don´t eat meat because they respect their pain (392 syntax – sentence structure, should be “they respect “animals´pain”). On the other hand (393 punctuation-comma missing) from (394 lexis – wrong preposition, “since” should be used) prehistory, animals are breed (395 grammar – tense, present perfect should be used) for meat and (396 syntax – word missing, “used”) like (397 lexis – wrong word, “as” should be used) our food.

Is it right skip (398 grammar – verb form, infinitive with “to”should be used) meat in our food? Is it healthy? Meat contains high amount of protein and our body needs protein. It depends on the type of vegetarianism. I think that our body needs protein from at least the eggs and diary (399 form – spelling) products. So in my opinion (400 punctuation – comma missing) it is unhealthy to be ovo-vegetarianism or Lacto-vegetarianism (401 morphology – word fomation, “ovo-vegetarian” should be used) (402 form – no need for upper case in “lacto”). Of course (403 punctuation – comma missing) they can eat tofu, (404 punctuation – comma redundant) but meat is meat.

And what vitamins our body needs (405 syntax – sentence structure, affirmative sentence structure used in question)? Our body needs (406 punctuation – comma missing) for example: vitamin B12, B2, D, F, E. These vitamins Vegetarians (407 form – no need for upper case in “Vegetarians”) are missing (408 syntax – word order, word missing). On the other hand (409 punctuation – comma missing) they can their vitamins replace (410 syntax – word order). Vitamin D can be obtained from the sun. 

I am not a big supporter of vegetarianism, (411 punctuation – comma redundant) but I respect people who don´t eat meat. Because they are convinced that this is good for their body and sometimes it is true. It is true that our body needs some rest from the meat.

Text 18

Every generation has some kind of lifestyle junkies. Yoga, sports, diets…

Right now the most popular thing is being vegan. What means vegan ? (412 syntax –  sentence structure, affirmative structure used in question) It means that people don´t eat meat from animals. I don´t know anybody who is vegan and I don´t understand these people.

Why? Because I think that meat is very impotant for our health, strong (413 morphology – word formation, „strength“) and something else (414 punctuation – comma missing) and also for good body appearance. For example chicken meat is very light and sportsman (415 grammar – singular x plural noun) eat this kind of meat for special condition (416 lexis – wrong phrase, ´to achieve a better level of fitness´). 

My stand (417 lexis – wrong word choice, „stance“) on veganism  is very similar to the one on maths. I am not interested in this topic.I must have meat for my life. For example, in summer – Everybody (418 form – upper case) should have meat on grill. Its (419 morphology – contracted form) one my favourite activities. Vegans snapped me (420 lexis – wrong word choice, incomprehensible, „vegetarians got mad with me?“).
Text 19

The popularity of vegetarianism is lately increased (421 grammar – tense, present perfect should be used). One of the reasons could be the spreading of news about animals being treated badly. Some of (422 grammar – definite article missing) people who are vegetarians are abstaining of (423 lexis – wrong preposition) eating meat because it’s “cool” being vegetarian. But it is truth that some vegetarians just don’t like meat or they think that meat isn’t good for our bodies and many other reasons as (424 lexis – wrong conjunction, “such as” should be used) that a vegetarian life is much more healthier (425 morphology – word formation) than the non-vegetarian. (426 syntax – words missing, “than the non-vegetarian one”)

(427 grammar – indefinite article missing) Vegetarian diet can provide some health benefits, for example (428 punctuation – comma missing) it lowers mortality from (429 lexis – wrong preposition) heart disease than meat eaters (430 syntax – cohesion, words missing). It also helps lowers (431 grammar – verb form) blood pressure, prevent hypertension, and thus reduce risk of stroke. 

It is also cruel and unethical to kill animals for their meat. Many animals die in cruel death (432 lexis – wrong phrase, “in” redundant) in factory farms, (433 punctuation – comma redundant) because people who work there do not care how the animals are feeling (434 grammar – verb form). The animals have no place (435 lexis – wrong word, „room“), they are mostly locked in some cages and they are being tortured. 

On the other hand (436 punctuation – comma missing) killing animals for food is a natural part of the cycle of life. It has been an essential part of human evolution for 2.3 milion (437 form – spelling) years. 

Eating meat also provides healthy saturated fats, which improves the function of immune and nervous system. Meat also contains a lot of nutritients (438 form – spelling) that our body needs. 

Vegetarianism has its pros and cons, (439 punctuation – comma redundant, L1 influence) but in my opinion (440 punctuation – comma missing) living without meat can’t be that healthy. Of course (441 punctuation – comma missing) there is food, (442 punctuation – comma redundant, L1 influence) that can replace meat, for example (443 punctuation – comma missing) soy meat, but the best way to be healthy is to eat meat and vegetables. I also understand, (punctuation – comma redundant, L1 influence) that by eating meat we are supporting factory farms, however we can buy products that aren’t from those factory farms. All products are marked (444 lexis – word choice, meaning) so we can see where it comes from. 

Text 20 

I totaly (445 form – spelling) agree with vegetarianism. I think that the whole society should be looking forward to become a vegetarian. Let´s have a look on (446 lexis – preposition) huge cattle breeding facilities (447 punctuation – comma missing) it’s simply disgusting. The workers and owners of the facilities whose (448 grammar – wrong pronoun) are in there are considering (449 grammar – tense) (450 syntax – word missing, “it”) a normal thing to be totaly (451 morphology – derivation) disrespectful to animals. In their eyes (452 punctuation – comma missing) they are something like a machine (453grammar –  singular/plural noun) for producing from dairy to meat products only for (454 lexis – preposition) making (455 grammar – verb form)a higher wealth (456 lexis – word choice, “profit”). This is just not right and people should have a break (457 lexis – wrong collocation) and think about it. On the other hand (458 punctuation – comma missing) it’s really healthy for you. If you became a vegetarian (459 punctuation – comma missing) you are not  (460 grammar – grammatical structure, 2nd conditional) sleepy after (461 grammar – indefinite article missing) big lunch every day just  because you’ve got overeat (462 grammar – tense) – because you cannot simply get overeat (463 lexis – collocation) after salad. It’s proved (464 grammar – tense, present perfect should be used) that you are not absorbing (465 grammar – tense, present simple should be used) any hormons (466 form – spelling) or toxins anymore witch (467 form – spelling, homophone) are contained in meat and in dairy products. Those hormons (468 form – spelling) that you are consuming (469 grammar – tense, present simple should be used) with every bite are influencing (470 grammar – tense, present simple should be used) your neurobiological system (471 punctuation – comma missing) which can influence your mood or you can feel absolutly (472 morphology – derivation) tired after (473 grammar – indefinite article missing) 12-hour sleepful (474 lexis – wrong word choice) night. So there are many reasons to quit from (475 lexis - phrase) the dependence to (476 lexis – preposition) meat, but (477 lexis – word choice, meaning, “however”) it is only and only on your opinion (478 lexis – wrong phrase, “up to you”) (479 punctuation – comma missing) nobody can stop you from eating meat yet (480 syntax – word redundant).

Text 21
For thousand years people have been eating meat and only nowadays people have started talking about harm of (481 lexis – wrong preposition) eating meal (482 lexis – word choice, meaning). It is a very popular topic today and even the (483 grammar – wrong article) new “fashion”. There are two main reasons why people become a vegetarian. Someone has the moral arguments for it – they want to keep the animals alive. Someone thinks that eating meat is unhealthy. As for me (484 punctuation – comma missing) it is normal and natural for human (485 grammar – singular/plural noun) only if (486 lexis – wrong phrase, “providing”) you don’t eat too much of it.

Firstly, meat is healthy because it has the (487grammar – definite article redundant) vitamins and it is a good source of proteins, trace elements (488 punctuation – comma missing) and minerals. Teeth and bones are stronger when you eat meat.

Secondly, meat is tasty for many of us. When you are in a restaurant with your family or friends, you will envy them. Furthermore (489 punctuation – comma missing) you don’t feel full after eating vegetables, meat satisfies hunger better. 

Thirdly, if you are a sportsman, you have to eat meat because it is a source of energy and it is necessary for doing sports.

To conclude, I think meet (490 form – spelling, homophone) help (491 grammar – verb form, third form –s) to stay (492 grammar – verb form) fit and have enough energy. If you don’t eat meat, you have to find another source of vitamins and usually it isn’t enough for your body. I don’t want to be a vegetarian, (493 punctuation – comma redundant, L1 influence) because meat has a lot of benefits for humans.
Summary
This diploma thesis deals with errors in accuracy of learners´written production in an EFL classroom in secondary education. It presents the theoretical background and overview of research already conducted in this area. It shows excerpts from the written work of grammar school students and alayzes them in detail. Accuracy in written production has not been adequately addressed as more emphasis has been put on the communicative competence of secondary school students in the Czech Republic. Focusing on accuracy is, however, one of the main ways how to improve learners´language proficiency from the B1 level (Council of Europe, 2001) to B2 and higher. Improving the complex level of language proficiency of secondary school students is beneficial in regard to their future studies at universities in the Czech Republic and abroad, and to their competitiveness on the global job market. This thesis shows how error analysis can contribute to understanding SLA processes and revealing areas where errors are most frequently made. The results of the error analysis have disclosed language features that seem to be problematic for learners. Moreover, the sources of errors have been identified. The goal of the study was to describe in detail what errors learners make in their written production and why, and what the roles of mechanisms connected with the theoretical concept of interlanguage might be. Interlanguage is a term for the developing language system that nonnative speakers of L2 use. The research data were collected during one lesson in a secondary education ESL compulsory course focused on preparation for the common part of the state maturita exam in English that was realized during the final year of grammar school. The data were trascripted from handwritten manuscripts to an electronic form and analyzed by means of error analysis. According to the results, the highest freguency of errors is found in the domains of grammar, punctuation, and lexis. The most frequent source of errors is L1 transfer. The common characteristics of the recurrent errors is the lack of frame of reference in the learners´ mother tongue, which is manifested, for example, in tenses, such as the present perfect tense.  Based on the research, it is recommended that teachers pay increased attention to the problematic linguistic features. More specifically, teaching lexis in context and increasing L2 exposure by employing authentic materials in ESL classroom is strongly recommended as it would help learners master L2 areas with no frame of reference in L1. The implications for future research are mainly to conduct a study on a larger sample so that results could be generalized and recommendations for teaching practice formulated in greater detail. Futhermore, it was suggested that research exploring secondary school students´ways of using internet as source of authentic language should be carried out.
Resumé

Tato diplomová práce se zaměřuje na chyby v přesnosti psaného jazyka v rámci výuky angličtiny jako cizího jazyka v sekundárním vzdělávání. Prezentuje teoretická východiska a přehled realizovaných výzkumů v této oblasti. Představuje ukázky z písemných prací studentů gymnázia a detailně je analyzuje. Přesnosti v písemném projevu se nevěnuje dostatečná pozornost v porovnání s důrazem na komunikační competence středoškolských studentů.  Zaměření se na přesnost cizího jazyka je však jedním z hlavních způsobů, jak posunout úroveň komplexní znalosti jazyka z referenční úrovně B1 (Rada Evropy, 2001) na B2 a vyšší. Zvýšení komplexní jazykové úrovně u středoškolských studentů je žádoucí k ohledem na jejich další studium na vysokých školách u nás i v zahraničí a uplatnění na pracovním trhu v dnešním globalizovaném světě. Tato práce ukazuje, jak chybová analýza může přispět k porozumnění procesům učení cizího jazyka a odhalení oblastí, kde studenti chybují nejvíce. Jazykové jevy, které jsou podle výsledků chybové analýzy problematické, jsou zde identifikovány a je také určena příčina jejich obtížnosti pro studenty. Cílem výzkumu je detailně popsat, jaké chyby studenti dělají ve svém písemném projevu a proč, a jakou roli při tom hrají mechanismy fungující v rámci tzv. mezijazyka. Mezijazyk je termín označující postupně se rozvíjející podobu jazyka nerodilého mluvčího. Data byla získaná v průběhu kurzu přípravy na společnou část státní maturitní zkoušky z anglického jazyka, realizovaného v rámci povinné výuky čtvrtého ročníku gymnázia, v průběhu jedné vyučovací jednotky. Data byla přepsána z rukopisu do elektonické podoby a analyzována metodou chybové analýzy. Analýza ukazuje, že nejčastěji studenti dělají chyby v oblasti gramatiky, interpunkce a v oblasti lexikální. K nejčastějším zdrojům chyb pak patří vliv mateřského jazyka. Společným rysem nejčastějších chyb je neexistující referenční rámec v mateřském jazyce studentů, což se projevuje například u gramatických časů jako je čas předpřítomný. Doporučení pro učitelskou praxi vycházející z této práce se týkají především zaměření se na oblasti cizího jazyka, které se podle výsledků této studie jeví pro studenty náročné. Konkrétně je doporučena kontextuální výuka slovní zásoby a sytematické využívání autentických materiálů ve výuce, které má pomoct studentům s pochopením jazykových jevů, pro které nelze použít český ekvivalent.  Doporučení pro další výzkum se týkalo realizace výzkumu na větším vzorku, který by výzkumníkovi umožnil závěry lépe zobecnit a podrobněji formulovat doporučení pro učitelskou praxi. Dále bylo doporučeno směřovat výzkum na zjištění způsobu využívání internetu jako zdroje autentického jazyka, na jehož základě by mohly být vypracovány postupy pro využití internetu ve výuce cizího jazyka.

