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Tennessee Comprehensive Systemwide Planning Process

(TCSPP)

Assurances

with Signature of Director of Schools

I certify that GREENE COUNTY School System has utilized the data and other requirements requested from each department, as shown in the Compliance Matrix 5.1 found in the Framework/Guide, in the development of our TCSPP.  The school system will operate its programs in accordance with all of the required assurances and certifications for each program area.
I CERTIFY that the assurances referenced above have been satisfied to the best of my knowledge.

__________________________________________

______3/18/2008_________

Signature of Director of Schools




Date Signed
COMPONENT 1

SCHOOL SYSTEM PROFILE DEVELOPMENT and 
COLLABORATIVE PROCESS IDENTIFICATION

TCSPP TEMPLATE 1.1 TC "TCSPP TEMPLATE 1.1" \f B \l "3" 
Evaluation of Our Process for
Developing Priorities for Improving Schools 

	Composition of the Systemwide Leadership Teams –Listing required

	Member
	Role

	Dr. Joe Parkins
	Director of Schools; Transportation; Maintenance; Finance

	Judy Phillips
	Assistant Director; Personnel Director; Federal Programs; Professional Development

	Melinda Pruitt 
	Special Education Supervisor 

	Wayland Seaton 
	High School Supervisor; Vocational Supervisor ; Career-Technical; SACS

	Kathryn Crumm
	PreK-3 Supervisor

	Paul Fox 
	School Improvement Specialist

	Lori Wilhoit
	Special Education, Assistant Supervisor

	Jason Patrick
	Technology Coordinator; Student Information System

	Tom Carpenter
	Board of Education (funding)

	Arrianna Ingram
	High School Student

	George Frye
	High School Principal

	Beth Douthat
	Parent

	Donna Bailey
	Business/Community

	Donna Goodson
	Teacher (high school English)

	Judy Bible
	Paraprofessional (Guidance Assistant)

	Debra Boles
	Grades 4-8 Supervisor; Extended Contract; Testing Coordinator


TCSPP TEMPLATE 1.1

(Continued)

Evaluation of Our Process for Developing Priorities for Improving Schools

	Composition of the Component Leadership Teams –Listing required

	Component 1 Member
	Role

	Paul Fox
	Chair; School Improvement Specialist

	Kathryn Crumm
	PreK-3 Supervisor (Curriculum & Instruction)

	Wayland Seaton
	High School Supervisor; Vocational Supervisor; Career-Technical; SACS

	Judy Phillips
	Personnel Director; Federal Programs; Professional Development

	Melinda Pruitt
	Special Education Supervisor  

	Jason Patrick
	Technology; Student Information System

	Component 2 Member
	Role

	Judy Phillips
	Chair; Personnel Director; Federal Programs; Professional Development

	Cindy Bowman
	High School Principal

	Teresa Taylor
	Elementary Principal

	Beth Douthat
	Parent/Community

	Linda Irwin
	Community (Niswonger Foundation)

	Arrianna Ingram


	High School Student

	Component 3 Member
	Role

	Paul Fox
	Chair; School Improvement Specialist

	Kathryn Crumm  


	PreK-3 Supervisor (Curriculum & Instruction)

	Lynda Edwards 
	Elementary/Middle Principal

	Wayland Seaton
	High School Supervisor (Curriculum & Instruction); Career-Technical; SACS

	Melinda Pruitt
	Special Education Supervisor

	George Frye
	High School Principal

	Debra Boles
	Grades 4-8 Supervisor; Extended Contract; Testing Coordinator

	Laura Willett
	Diagnostician


TCSPP TEMPLATE 1.1

(Continued)

Evaluation of Our Process for Developing Priorities for Improving Schools

	Composition of the Component Leadership Teams –Listing required

	Component 4 Member
	Role

	Judy Phillips
	Chair; Personnel Director; Federal Programs; Professional Development

	Kathryn Crumm
	PreK-3 Supervisor (Curriculum & Instruction)

	Wayland Seaton
	High School Supervisor (Curriculum & Instruction); Career-Technical; SACS

	Melinda Pruitt
	Special Education

	Yhona Jones
	Elementary/Middle Principal

	Jason Patrick
	Technology; Student Information System

	David McLain
	High School Principal

	Debra Boles
	Grades 4-8 Supervisor; Extended Contract; Testing Coordinator

	Component 5 Member
	Role

	Paul Fox
	Chair; School Improvement Specialist

	Kathryn Crumm
	PreK-3 Supervisor (Curriculum & Instruction); 

	Wayland Seaton
	High School Supervisor (Curriculum & Instruction); Career-Technical; SACS

	Melinda Pruitt
	Special Education Supervisor

	Lori Wilhoit
	Special Education Assistant Supervisor

	Judy Phillips
	Personnel Director; Federal Programs; Professional Development

	Debra Boles
	Grades 4-8 Supervisor; Extended Contract; Testing Coordinator

	Jason Patrick
	Technology; Student Information System

	Donna Goodson
	Teacher (high school English)

	Judy Bible
	Paraprofessional (Guidance Assistant)


	Component 6 Member
	Role

	Paul Fox
	Chair; School Improvement Specialist

	Kathryn Crumm
	PreK-3 Supervisor (Curriculum & Instruction)

	Wayland Seaton
	High School Supervisor (Curriculum & Instruction); Career-Technical; SACS

	Lori Wilhoit
	Special Education Supervisor

	Melinda Pruitt
	Special Education Assistant Supervisor

	Judy Phillips
	Personnel Director; Federal Programs; Professional Development

	Jason Patrick
	Technology; Student Information System

	Debra Boles
	Grades 4-8 Supervisor; Extended Contract; Testing Coordinator


TCSPP TEMPLATE 1.1

(Continued)

Evaluation of Our Process for Developing Priorities for Improving Schools

	Collection of Data - Narrative Response Required

	How were data collected and organized for school system profile?
Data were collected as follows:

-Student performance summative data were retrieved from the State Department of Education website. This included the system’s report card and the system profile. This source provided aggregated and disaggregated data related to achievement, gains (TVAAS), and proficiency (AYP). 
-The school system’s student management system (Star Student) was utilized to acquire data related to enrollment, attendance, discipline, and student demographics (gender, race, economic status, LEP, and students with disabilities) for the system and each school.

-School, community, parent/guardian, and teacher/staff demographic data were obtained from each school’s SIP. 

-Other data collected when compiling the district Consolidated Plan were utilized. This included community demographics, perceptions, financial status (household income) and other information reported on parent, community, school, and central office surveys.

-The Director of Schools provided financial data (the systemwide consolidated budget document) which was examined to determine current revenue and expenditures for each department.
-Personnel at each site conducted weekly classroom walk throughs collecting data on classroom instruction (rigor and student engagement).
-The Supervisor responsible for Career-Technical and the Supervisor of Special Education provided copies of the system’s Perkins Report Card for Career-Technical, End of the Year Special Education reports, and Special Education PIP reports. These documents provided data concerning the achievement and graduation rates, as well as other information, for the “regular” student population as compared to special education and career-technical students. 

-Data on extended contract activities and their impact on student learning at each site were collected from the Supervisor responsible for extended contract.

-Summary sheets of system-wide parent meetings were provided by the Director of Schools. 

-Teachers at each site completed a 10 day instructional practice checksheet, noting the strategies used for 15 or more minutes during a class period in language arts and math. The system collected school summary sheets and compiled the data to determine currently used practices.

-Data related to the availability of curriculum resources (such as maps, pacing, lesson plans, and alignment to SPIs) to personnel at all sites were provided by grade level supervisors.

-Data concerning school and system assessment practices were provided by the system’s testing coordinator.
-Supervisors collected formative data online for all schools for the following benchmark assessments: 4Sight Reading; 4Sight Math; and STAR Early Literacy.

-Data on professional development offered to educators at each site was provided by the personnel director.

Data presented in Component 3 are organized as follows: 

     Aggregated data- 

                 TCAP Achievement (NCE scores) by grade and year for the four subject areas 

                     (grades 3-8)

                 TCAP Achievement (Report Card) grades for system and by school for the four     

                      subject areas (grades 3-8)

                 TCAP Achievement: Writing and ACT 3 Year Averages (grades 9-12)

                TCAP Gains (Report Card) grades for system and by school for the four subject areas 

                     (grades 3-8)

                 Gains: Value-added gains for Gateway courses, ACT areas, and writing (grades 9-12)

                 TCAP AYP Proficiency: system-wide and school status

                 4Sight Math Benchmark Assessment results (grades 3-8)

                 4Sight Reading Benchmark Assessment results (grades 3-8)

                 STAR Early Literacy results (grades PreK-2)
     Disaggregated data-

                TCAP gains by grade level; TCAP gains for low, middle, and high achievers for the 
                      four subject areas (grades 4-8)
                 TCAP gains for five levels of learners by grade level (grades 4-8)
                 TCAP AYP Proficiency by grade, race/ethnicity, gender, economically 
                       disadvantaged, and students with disabilities (grades K-8)
                 TCAP AYP Proficiency for all, white, economically disadvantaged, and students

                       with disabilities (grades 9-12)

                 PreK-2 End of Year Disaggregated Data
      Non-Academic data-

                 SACS Accreditation

                 Safe School Status

                 Attendance Rate
                 Promotion Rate

                 Graduation rate         

                 Drop-out Rate
                 NCLB Status

                 Teacher Quality

                 Walk-Through Data
                 Funding
                 Vocational MIS Report/Perkins Report

                 Special Education Federal Tables (PIP)




	Use of Data - Narrative Response Required

	How will you use your perceptual data (Surveys, Interviews, and Questionnaires) as you revisit/recreate the mission, vision, and beliefs of the system?

-The Component 2 team reviewed survey summaries found in each school’s School Improvement Plan (SIP) to determine commonalities and differences in values, beliefs, and perceptions between and among the schools in the system and between and among various stakeholders. The Component 4 team compared the stakeholders’ perceived areas of school and system strengths and weaknesses with those presented through the analysis of data compiled by the Component 3 team (aggregated and disaggregated academic data and non-academic data). Additionally, K-8 teachers at all schools participated in a 10 day instructional practice survey. Data from this survey of the frequently used instructional practices were compiled by school and by the system and will be compared to the teachers’ prior responses on a survey of their instructional practices. The comparison demonstrated whether the instructional practices teachers perceived they were utilizing match reality. From this, the team determined if day to day school and classroom practices were in line with the beliefs of personnel. An additional source of data to determine if classroom practices matched the system beliefs was documents obtained during walk throughs conducted at each site. It was clear that what teachers and principals “thought” was occurring in classrooms did not match reality. This activity created an awareness that teachers often do not “practice” their stated beliefs. This resulted in an examination of what educators truly believe and how they demonstrate their beliefs.



	Collection of Student Performance Data - Narrative Response Required

	What types of student performance data are included in your profile? 

A wide range of student performance data sources are included in the profile. Data related to achievement, gains, and proficiency of all students and subgroups were collected. Additional information from the Perkins Report and the End of the Year Special Education Reports were included to document the performance of career-technical and special education students. 

Following is a presentation of data sources:

System
-Report Card Data

    *Part I: System Profile

    *Part II: No Child Left Behind (NCLB); Adequate Yearly Progress (AYP)

    *Part III: Academic Achievement for system and each school

    *Part IV: Value-Added for the system and each school

    *Part V: Attendance and Graduation 
    *Part VI: Discipline

    *Part VII: Teacher
-NCLB Report

   *Proficiency by total population and subgroup for each school and system

-Brigance scores (Kindergarten beginning and end of year)
-Unit/Chapter and End of Year Assessments (grades K-2) 
-TVAAS Website

   *Gains by the five levels of achievement

   *Gains for low, middle, and high achievers

-Reporting Category Performance Index (Testmate Clarity)

   *RCPI scores for each grade level and objectives for grades 3-8

-Special Education

    *Cyclical Performance Review for Local Education Agencies (P.I.P Report)
-Formative assessments

    *4Sight Reading (grades 3-8)

    *4Sight Math (grades 3-8)

    *STAR Early Literacy (grades PreK-2)

-Perkins Report Card

    *Graduation, competency, and placement of vocational concentrators

               -Participation and graduation of nontraditional students enrolled in vocational courses


TCSPP TEMPLATE 1.1

(Continued)

Evaluation of Our Process for Developing Priorities for Improving Schools

	Use of School Processes Data - Narrative Response Required

	How have system office personnel provided equity and adequacy in resources, support, and personnel to our schools?
System office personnel provide equity of services by responding to all verbal or written requests regarding acquisition and/or use of resources (financial, academic/non-academic/demographic data, personnel, staff development, technical assistance, etc.) from school level personnel. Responses by central office personnel may be visitations, conferences, consultation, phone, email, or purchase of materials. 

Additionally, principals of each school submit facilities, maintenance, and personnel requests to the Director of Schools each spring. The Director meets and discusses these requests with the principal and they prioritize their needs. At the request of principals or teachers, funding for individual or school level professional development is provided.

The system supports all sites by recruiting and placing highly qualified educators at all sites, meeting state requirements for pupil-teacher ratios at all facilities, and providing instructional assistants to work with PreK-3 students at all elementary sites. Teachers at all sites are provided daily planning time and duty free lunch. Other support includes the involvement of central office supervisors in all evaluations of non-tenured personnel at all sites.

System office personnel (supervisors and School Improvement Specialist) provide support by directing workshops for school level administrators on a variety of topics. Two examples from the school year 2005-2006 follow. The Federal Programs Director met with school principals in small groups to train them on the components of writing a Family Engagement Policy. Elementary supervisors met with principals and school level SIP members to assist in collecting, organizing, and interpreting data for Component III of SIP and discussed the connection between Component III data analysis and Component V action plans. Templates for Component IV of SIP were developed and shared with each site. As school level teams worked on these projects, central office personnel responded to all requests for additional direction or technical assistance.



	Delivery of Services - Narrative Response Required

	What insights have we gained as to our delivery of services to schools?
Providing services to schools must be flexible and based upon the needs at each site. Some principals and some teachers require very little from central office staff while others need much technical assistance and guidance. System personnel must focus schools on specific system strategies while allowing variation in other practices as deemed appropriate at each site.

When beginning system-required school level activities or projects, it is more effective and efficient to have an initial orientation with all school level personnel involved, providing enough information so that they may begin the tasks required to perform the activity or to complete the project. After schools begin working on the activity or project, central office personnel must allocate time for meeting with school level teams/personnel to address their questions, concerns, and misunderstandings. In the following months, if the support does not continue from the central office, the practices are often discontinued unless the principal takes “ownership.” In brief, successful implementation and continuation of practices dictate that central office personnel recognize situations in which direction or motivation is needed and be available to provide technical assistance and encouragement.

To get consistent products and continuous effort at the school level, monitoring by central office staff of each school’s success in performing expectations and in completing tasks is essential. Many will go “above and beyond” requirements while others need a “push.”




	Evaluation of the Collaborative Process- Narrative Response Required

	What are the strengths and needs of the collaborative process used in the TCSPP?

Strengths
A collaborative strength for Component 1 was the agreement of team members to serve in their designated capacities. Team members were open-minded and utilized consensus as a decision making tool when determining what data needed to be collected and how the data would be collected and analyzed. 

The Component 2 team “seriously” studied the system’s prior beliefs, vision, and mission, as well as those of individual schools. The team discussed what educators in Greene County truly believe about the nature of students, the nature of learning, the responsibilities and role of schools, and the impact schools have on students and their learning. The discussion of beliefs led to clarity of thought from which meaningful mission and vision statements emerged. 

The strength of the collaborative process used in Components 3 and 4 was the “job” of collecting and analyzing data. To lessen the burden for all on the teams, the responsibilities were distributed among several team members. After sections of data were compiled by subcommittees, the entire teams examined and analyzed the data and formulated conclusions.  This process allowed team members to develop a more comprehensive understanding of student performance for the system, the practices that create such performance, the perceptions of stakeholders concerning practices, and how each entity contributes to the success of all students. The availability and quantity of data provided by the State Dept. of Education (AYP and Report Card) certainly helped the Component 3 team in acquiring relevant data concerning system and school demographics and student performance by subgroups. Strengths in developing Components 3 and 4 were the effort, effectiveness, and conscientiousness of team members in performing their duties.

The Component 5 team discovered that developing parts of the action plans was a simple process of reviewing the work completed by the Components 3 and 4 teams. The Component 3 team provided clear goal statements and a list of needs to be addressed in each goal. The Component 4 team had closely examined the resources related to curriculum, assessment, instruction, and organization to determine “why” the needs existed. Based upon the team’s findings, the Component 4 team made action step recommendations. After reviewing the needs and the recommendations, the Component 5 team determined which strategies would have the greatest impact on addressing the needs. The strategies were listed as action steps. Team members collaborated on how to perform each step. They mutually agreed to specific time, personnel, and financial responsibilities required to complete and monitor each step. Working together allowed the supervisors of the various programs to better understand the budget dilemmas faced by the other departments or program areas.   

Needs
A collaborative challenge in developing all components was finding meeting times when all team members could be present. However, most team members were present at all meetings and when a member was not present at a meeting, another member of the team later met with the individual to share what occurred at the meetings. 

Determining how to clearly compile and summarize the varied data provided by 16 school sites so that generalizations and priorities could be formulated was difficult due to the challenge of considering needs of schools of varied configurations (PreK-8, PreK-5, K-8, 6-8, 9-12, and Education Center).

It was difficult to develop a concise mission statement that would encompass all beliefs, but yet have the breadth needed so that all schools’ mission statements would fall within its content and intent.

The team struggled in determining valid indicators of student performance for students in grades K-2. The team decided to use classroom measures and assessments to determine overall effectiveness of the instruction program and curriculum. In 2007, the system began using STAR Early Literacy assessments to monitor performance in grades K-2.
The Component 5 team noted funds necessary to complete specific action steps. It was a challenge to determine and allocate funds for each step as the 2006-2007 budget revenue was not available for some areas.  

2006-08
The system-wide TCSPP leadership team met formally to discuss TCSPP strategies twice during each semester. Additionally, the leadership team met once each month. At the monthly meetings, each supervisor provided a progress report for his or her assigned areas and responsibilities.   



COMPONENT 2

BELIEFS, MISSION, and SHARED VISION

TCSPP TEMPLATE 2.1 TC "TCSPP TEMPLATE 2.1" \f C \l "2" 
BELIEFS, MISSION, and SHARED VISION

	BELIEFS:



	· All children can learn if provided appropriate quality instruction. 

· Students learn at different rates, in different ways, and from one another.

· Students learn best when they are actively engaged in the learning process, focused on appropriate objectives and learning tasks, and working with peers (inclusion). 

· Student learning is influenced by educational practices dictated by school and system policies and procedures.

· Students will perform to the level of expectation held of them by their teachers. Thus, proficiency expectations and standards for all learners should be high.

· All students should have equal educational opportunities that enable them to develop academically, physically, and socially.

· Education is a cooperative effort between school, home, and the community. 

· Collaboration and communication of stakeholders is a key to the success of any educational endeavor.  

· A student’s self-esteem is enhanced by positive relationships and mutual respect among and between students and staff. 

· School learning environments should be structured, disciplined, safe, and caring.

· Classroom experiences influence student values, character, and responsibility.

· Continuous improvement is a critical element in providing a quality progressive education. Therefore, educational decisions should be data driven and research-based to meet state standards and the requirements of NCLB.
· To thrive in society, students must be technologically literate, know how to learn, and be inspired to learn.




	MISSION STATEMENT:

	The mission of the Greene County School System is to promote the academic, social, and behavioral development of each student in a safe and innovative environment.



	SHARED VISION STATEMENT: 

	Guiding Creative Successful Students

Students educated in the Greene County School System will be ethical, productive, and successful citizens.



COMPONENT 3

ACADEMIC and NON-ACADEMIC DATA ANALYSIS and SYNTHESIS: DEVELOPING PRIORITIES FOR IMPROVING SCHOOLS

TCSPP TEMPLATE 3.1 TC "TCSPP TEMPLATE 3.1" \f D \l "3" 
Evaluation of Our Process for Developing Priorities for Improving Schools

	Evaluation of Aggregated Data - Narrative Response Required

	What are the strengths and needs of your system based on the aggregated data?
TCAP Achievement (Grades K-8)
Mean NCE

Subject

Grade

2005

2006

2007

Reading/Language Arts

K-8

52.7

55.7

56.4

Reading/Language Arts
3

54.4

53.0

54.1

Strengths

Needs

4

50.8

52.6

51.6

6th and 8th grades

3rd and 4th grades

5

50.4

55.1

55.5

6

55.5

58.9

61.1

7

52.1

57.3

57.3

8

52.7

57.3

58.6

Math

K-8

58.5

60.9

60.7

Math
3

61.5

62.5

62.2

Strengths

Needs

4

58.4

61.4

60.1

All grades but 5th above NCE 60 in 2007
No particular grade level

5

57.6

59.5

59.1

6

60.0

62.0

60.9

7

56.4

61.0

61.2

8

57.2

58.8

60.7

Social Studies

K-8

53.5

56.1

56.0

Social Studies
3

52.7

53.0

55.9

Strengths

Needs

4

53.4

57.5

57.8

All grades above NCE 55 in 2007

No grade scoring above NCE 58 in the past three years
5

52.1

57.1

55.2

6

55.5

55.7

55.4

7

53.9

56.9

55.5

8

53.2

56.6

56.0

Science

K-8

54.6

58.1

59.6

Science
3

54.7

57.4

56.7

Strengths

Needs

4

53.4

59.3

60.3

System average is 59.6; grades 4, 7, and 8 scored above 60 
3rd and 5th grades have the lowest scores in 2007
5

53.6

55.3

57.9

6

56.3

55.2

59.0

7

51.8

60.5

62.8

8

57.7

60.7

60.7

Color Key:

Highest 2 Scores/Year =

 

[image: image1.png]



 

 

Lowest 2 Scores/Year =

[image: image2.png]



TCAP Achievement: Grades 3-8 TCAP Criterion Referenced & Writing

Math

Reading

Science 

Soc St

Writing 5th Grade

Writing 8th Grade

Strengths

Needs

System

A

B

B

B

B

A

The system and 7 schools received all As and Bs for achievement in all four subject areas; no school received an achievement grade below a C; all schools received an A or B in 5th and 8th 
Science is the area in which our schools are receiving the lowest grades. Ottway, DeBusk, and West Pines are the schools with the lowest scores in achievement.
Baileyton

A

B

B

A

B

A

Camp Creek

A

B

C

B

A

A

Chuckey

A

B

B

A

B

 

CDMS

A

B

B

B

 

A

DeBusk

A

B

C

C

A

A

Doak

A

B

C

B

B

 

Glenwood

A

A

B

B

A

A

McDonald

A

A

B

A

B

A

Mosheim

A

B

B

A

A

A

Nolachuckey

A

A

B

A

A

A

Ottway

A

C

C

C

B

B

West Pines

B

C

C

B

B

A

TCAP Achievement: Grades 9-12 TCAP Writing and ACT 3 Year Averages

2005

2006

2007

STATE

Strengths

Needs

Grade 11: TCAP Writing

3.9 B

4.1 A

4.1 A

 

Writing scores are strong. ACT scores in English, Math, and Science are increasing each year.

Scores are below state average in all ACT areas. ACT reading dropped in 2007.

ACT: Composite

19.6

19.9

19.9

20.3

ACT: English

19

19.5

19.9

20.6

ACT: Math

19

19.1

19.8

20.7

ACT: Reading

20

20.4

19.2

19.8

ACT: Science/Reasoning

19.8

19.9

20.3

21

TCAP Gains: Grades K-8 Value-Added

Math

Reading

Science 

Soc St

Strengths

Needs

System

A

A

A

A

All schools received an A in Social Studies gains; all schools but one received an A in Science and Reading gains; the system received an A in all four subject areas.

Although the system received an A in math gains, only one-half of the 12 schools received an A. Four schools received a B, and one school got a D.
Baileyton

C

A

A

A

Camp Creek

B

A

B

A

Chuckey

C

A

A

A

CDMS

A

A

A

A

DeBusk

A

A

A

A

Doak

C

C

A

A

Glenwood

D

A

A

A

McDonald

C

A

A

A

Mosheim

A

A

A

A

Nolachuckey

A

A

A

A

Ottway

A

A

A

A

West Pines

A

A

A

A

Gateway and ACT Gains: Grades 9-12 Value-Added

1 Year Status

3 Year Average Status

Strengths

Needs

Math (Alg I)

NDD

NDD

Gains are strong in Gateway Biology, Gateway English, and Writing. Student ACT performance improved in Composite and Math in 2007.

Students performed below the predicted score in the ACT areas of English and Reading. Gains in Gateway US History, English I, and Math Foundations are below expectations.

Science (Bio I)

Above

Above

English (Eng II)

Above

NDD

Math Foundations

Below

Below

English I

NDD

Below

Physical Science

Below

NDD

US History

NDD

Below

ACT: Composite

NDD

Below

ACT: English

Below

Below

ACT: Math

NDD

Below

ACT: Reading

Below

Below

ACT: Science/Reasoning

NDD

NDD

Writing

Above

Above

TCAP Proficiency: Annual Yearly Progress

All schools and system met AYP and received status of "Good Standing."
TCAP: Math-Reporting Category Performance Percent Proficient
Reporting Category

Grade

Number Sense/ Theory/Operations
Computation

Algebraic Thinking

Graphs & Graphing

Real World Problem Solving

Data Analysis and Probability

Measurement

Geometry

Percent of Students Proficient (Local/State)
Strengths

Needs

3

5

5

2

4

4

4

4

93/89

Percent proficient is good for all reporting categories; percent proficient is at or above state percent at all grade levels
5th Grade: Algebraic thinking
4

1

2

1

2

1

0

1

91/90

5

1

1

-1

0

0

1

2

93/93

6

0

2

1

1

3

1

91/89

7

2

3

3

4

3

4

3

91/88

8

4

3

3

4

4

4

2

91/88

4Sight Math Benchmark Assessments (Grades 3-8) 

Aug. 2007

Oct. 2007

Dec. 2007

Baseline

1st

2nd

Strengths

Needs

Number Sense/Number Theory (NSNT)

53.15   
53.51   
53.37   
Computation, geometry, and algebraic thinking are areas of strength for grades 3-8.

Areas of need for grades 3-8 include graphs and graphing and measurement.

Numbers and Operations (NO)

46.67   
54.71   
55.28   
Algebraic Thinking (AT)

61.44   
66.49   
66.93   
Computation (C)

65.97   
69.05   
75.85   
Graphs and Graphing (GG)

39.53   
43.37   
44.40   
Real-World Problem Solving (RWPS)

46.02   
57.59   
57.96   
Data Analysis and Probability (DAP)

52.89   
60.01   
59.76   
Measurement (M)

44.22   
49.99   
49.19   
Geometry (G)

66.35   
67.00   
69.82   
TCAP: Reading/Language Arts-Reporting Category Performance Percent Proficient
Reporting Category

Grade

Content

Meaning

Vocabulary

Writing/ Organization

Writing/ Process

Grammar/ Conventions

Techniques and Skills

Percent of Students Proficient (Local/State)

Strengths

Needs

3

1

2

1

2

1

2

1

94/92

Reporting category percent proficient is good for all reporting categories in grades 3, 6, 7, and 8. 
Grades 4 and 5 are weak in all reporting categories.
4

-4

-2

-5

-3

-3

-2

-3

84/88

5

-1

-2

0

0

-2

-2

-1

95/95

6

2

1

1

1

1

0

2

92/92

7

1

0

0

1

0

1

0

91/90

8

0

0

1

1

0

1

1

93/92

4Sight Reading Benchmark Assessments (Grades 3-8)

Aug. 2007

Nov. 2007

Baseline

1st

Strengths

Needs

Content

67.64   
66.89   
 

The areas of strength in reading for grades 3-8 include content, meaning, and writing process.

Areas of need include grammar conventions, techniques and skills, and writing/ organization.

Grammar Conventions

47.52   
46.58   
 

Meaning

62.32   
66.50   
 

Techniques and Skills

51.27   
49.17   
 

Vocabulary

61.04   
54.71   
 

Writing

65.86   
65.04   
 

Writing/Organization

47.63   
53.11   
 

Writing Process

54.17   
64.81   
 

STAR Early Literacy Data (Grade PreK-2)
Based Upon Baseline Assessment Fall 2007
Grade
Strengths

Needs
PreK

 

General Readiness

Structural Analysis

Graphophonemic Knowledge

Phonics 

K

 

 

General Readiness

Structural Analysis

Graphophonemic Knowledge

Phonics

 

Vocabulary 

1

 

General Readiness

Structural Analysis

Graphophonemic Knowledge

Vocabulary 

2

 

General Readiness

Structural Analysis

Graphophonemic Knowledge

Vocabulary 

What evidence/sources support your response?

Report Card and TCAP results for system and each school (Mean NCE, TVAAS, AYP Proficiency, writing, Gateway and ACT gains); 4Sight Benchmark Assessments; STAR Early Literacy Assessments


	Evaluation of Disaggregated Data - Narrative Response Required

	What are the strengths and needs of your system based on the disaggregated data?
TCAP: TVAAS Gains for All and Growth Differences by Proficiency Level (Grades 4-8)
Goal = State Growth Standard

Growth Differences by Level of Achievement

Subject

Grade

All

Low  (Not Proficent)
Middle (Proficient)
High (Advanced)
05

06

07

3 YR

Reading/Language Arts

 

 

 

 

 

07

3 YR

07

3YR

07

3 YR

4

1.3

-1.8

-1.5

-0.7

6.0

11.1

-1.1

-1.8

-3.1

-4.4

Reading/Language Arts
5

4.0

4.3

2.8

3.7

 

2.5

4.3

1.2

0.4

1.7

Strengths

Needs

6

11.0

8.4

5.9

8.4

12.8

15.0

6.7

7.5

4.3

3.0

Best gains are with the not proficient subgroup. Gains are highest at 6th grade.

Lowest gains are with the advanced learners. Lowest gains are at 4th grade.

7

3.8

1.9

-1.6

1.4

8.4

3.6

-1.3

0.8

-3.4

0.0

8

4.7

5.2

1.4

3.7

3.0

7.6

1.2

2.6

1.1

1.0

Math

4

2.1

-0.2

-2.6

-0.3

11.8

12.9

3.5

1.6

-10.8

-9.4

Math
5

6.0

1.1

-2.3

1.6

14.2

12.5

0.3

2.4

-4.5

0.6

Strengths

Needs

6

8.9

4.3

1.3

4.9

6.6

6.1

0.6

5.5

2.2

1.5

Best gains are with the not proficient subgroup. Highest gains are at 6th grade.
Lowest gains are with the advanced learners. Lowest gains are at 4th grade.
7

2.8

0.9

-0.8

1.0

6.5

5.4

1.1

2.1

-3.6

-1.0

8

6.3

2.3

-0.3

2.8

1.0

5.0

-1.7

3.6

1.0

3.0

Social Studies

4

3.4

4.8

4.5

4.2

13.9

10.2

4.2

0.6

1.3

-3.4

Social Studies
5

4.4

3.6

-2.4

1.9

3.2

4.3

-3.3

0.5

-2.1

-0.8

Strengths

Needs

6

9.8

3.5

-1.8

3.8

-1.0

4.8

-2.7

3.4

0.3

2.4

Best gains are with the not proficient subgroup. Highest gains are at 4th grade. Positive 3 year gains at all grade levels.
Lowest gains are with the advanced learners. Gains decreased in 2007.
7

5.0

1.5

-0.2

2.1

0.5

6.1

0.2

1.8

-1.8

-1.4

8

3.9

2.8

-0.9

1.9

3.4

3.4

-2.2

0.7

-2.8

1.0

Science

4

3.4

4.5

2.7

3.6

8.1

7.9

4.5

0.9

-0.6

-2.0

Science
5

4.2

1.8

-1.5

1.5

-0.3

4.1

-0.7

1.4

-3.0

-0.5

Strengths

Needs

6

7.9

1.4

3.5

4.3

8.1

7.7

3.4

3.3

3.2

0.8

Best gains are with the not proficient subgroup. Positive 3 year gains at all grade levels.
Lowest gains are with the advanced learners.
7

2.8

4.2

7.7

4.9

11.9

5.6

6.2

1.3

9.4

2.2

8

10.0

8.9

0.2

6.4

4.7

6.3

1.2

6.0

-3.8

5.3

TCAP: TVAAS Gains and Growth Differences by Prior-Achievement Subgroups (Grades 4-8)

Prior-Achievement Subgroups

 

Subject

Grade

1 (Lowest)

2

3 (Middle)

4

5 (Highest)

Reading/Language Arts

 

2007

3 YR

2007

3YR

2007

3 YR

2007

3 YR

2007

3 YR

 

4

-1.4

1.1

-2.8

-3

-0.8

-2.9

0.4

-3

-1.8

0.3

Reading/Language Arts

5

3.6

-0.9

4.8

0.3

3.8

2.1

3.3

4.5

-1.7

3.3

Strengths

Needs

6

5.3

9

7.9

7.2

5.8

5.9

5.1

5.4

5

4.2

Gains for 2nd level of achievers at all grades except for 4th

Low gains for most levels at 4th grade

7

0.7

0.2

0.4

0.6

-1.8

1.2

-2.2

0.5

-3.3

3

8

-0.5

1

0.7

3.8

2.3

3.4

2.7

3.2

0.3

0.7

Math

4

6.6

1.9

3

2

-2.4

-1.3

-2.4

-5.8

-10.3

-5.1

Math

5

2

3.4

-1.9

1.3

-1.6

1.1

-1.6

1.3

-5.2

2.9

Strengths

Needs

6

2

3.5

-3.4

4.6

2.3

5.3

4.2

5

2.7

3.1

Gains for lowest level of students at al grades except 8th

Low gains for middle and high 4th grade students

7

0.9

1.5

2.4

2.4

0.3

1.7

-0.2

1.3

-3.7

-0.1

8

-5.9

1.3

-5.5

2.1

0.1

4.3

1.8

5.8

2.8

4.3

Social Studies

4

1.9

1.1

4.7

-0.4

7.3

1.8

4.6

2.1

4.1

0.2

Social Studies

5

-3.2

-0.4

-1.3

1.2

-2.7

2

-3.2

1.7

-1.1

1.9

Strengths

Needs

6

-5.7

-0.4

-1.7

3.3

-2

4.7

-2.3

6.2

0.9

5.4

Gains for two highest levels of students at three of five grade levels

Lowest gains with the lowest level of achievers; low gains in 5th, 6th, 8th grades

7

-2.7

5.4

2.1

2.5

-1.7

2.1

0.9

1.5

0.3

2.2

8

-3

-0.8

-0.5

1.8

-2

2.9

0.8

1

-1.2

3.2

Science

4

2.4

0.4

1.5

0.2

6.3

0.6

2.6

2.4

2.3

2.2

Science

5

-6.1

-0.2

-4.1

1.1

1.8

2

-0.7

2.5

-0.3

2.5

Strengths

Needs

6

3.2

3.1

4.3

4

0.6

3.5

4.7

3.8

5.4

3.7

Gains for 4th, 6th, and 7th grades (all levels); gains for middle students at all grades

Lowest level of achievers at 5th grade

7

6

2.1

0.9

2.1

7.7

0.4

9.3

1.1

11.3

7.5

8

-2.1

2.3

1.3

4.6

0.6

5.7

2.1

9.4

-0.2

6.7

TCAP: AYP Proficiency Grades 3-8
Goals: Reading = 89     Math = 86

All

Race/Ethnicity*

Gender

Econ. Disad.

Students w/ Disab.

Subject

Grade

 

 

 

 

 

White

Hispanic

African

Male

Female

Reading/Language Arts

K-8

90

90

79

90

 

 

86

73

Reading/Language Arts

3

94

94

 

92

93

95

93

82

Strengths

Needs

4

84

84

62

91

83

85

83

70

At all grade levels, the subgroups all, white, African, male, and female met the 2007 AYP goal. Females scored higher than males.
Subgroups Hispanic and students with disabilities were lower in proficiency than other subgroups.
5

95

95

100

 

92

97

91

84

6

92

93

 

 

89

95

89

78

7

91

91

 

 

88

95

88

70

8

93

93

 

100

90

97

91

83

Math

K-8

92

92

89

93

 

 

89

69

Math
3

93

93

 

85

91

95

92

74

Strengths

Needs

4

91

91

85

82

89

92

86

71

At all grade levels, the subgroups all, white, African, males, females, and economically disadvantaged met the 2007 AYP goal.
Students with disabilities performed below the AYP goal at all grade  levels.
5

93

93

100

 

93

93

90

64

6

91

91

 

 

89

93

88

65

7

91

91

75

 

89

93

88

63

8

91

91

 

100

87

94

86

64

Social Studies

K-8

 

 

 

 

 

 

 

 

Social Studies
3

86

86

 

69

83

88

84

38

Strengths

Needs

4

85

85

85

73

86

83

82

65

Females scored higher than males at all but one grade level. Third and 4th grades had the highest percent proficient.
Proficiency was lowest with 5th grade and with the subgroups male, economically disadvantaged, and students with disabilities. 
5

79

79

75

 

77

81

72

48

6

81

81

 

 

77

84

76

55

7

80

80

 

 

76

85

76

41

8

81

81

 

89

79

83

74

48

Science

K-8

 

 

 

 

 

 

 

 

Science
3

87

88

 

92

86

89

85

79

Strengths

Needs

4

88

89

69

100

89

87

87

74

All grades had high proficiency percents (82-90%). Males and females scored similarly. Economically disadvantaged scored well except at 8th grade.
Several subgroups performed poorly at 8th grade. Also, students with disabilities performed poorly.
5

88

89

69

100

89

87

87

74

6

85

84

88

 

85

85

81

53

7

90

86

 

 

84

87

87

69

8

82

82

 

78

81

83

76

57

*Other race/ethnicity subgroups (Asian/Pacific Islander, Native American) and Limited English Proficient are not included as their population consists of less than 45 students
TCAP: AYP Proficiency (2007) (Grades 9-12)
Goals: Reading = 90     Math = 75

 

All

White

Econ. Disad.

Students w/ Disab.

Strengths

Needs

Subject

Math

93

93

91

94

All subgroups met AYP goal

None

Reading/Language

94

94

93

80

The subgroups all, white, and economically disadvantaged met the goal.

Students with disabilities

Other races/ethnicities and ELL are not included due to their small population size.
What evidence/sources support your response?

Report Card and TCAP results for system and each school (Gains by grade level for all; for low, middle, and high achievers; and for the five achievement levels); AYP Proficiency (grades 3-12) 



TCSPP TEMPLATE 3.1

(Continued)

Evaluation of Our Process for Developing Priorities for Improving Schools

	Evaluation of Non-Academic Data- Narrative Response Required

	What are the strengths and needs of your system based on the non-academic data?

SACS Accreditation (Strength)
Grades K-8 Accredited 

100%

Grades 9-12 Accredited

100%

Safe School Status (Strength)
All Schools Safe

Attendance Rate: K-8 and 9-12 (Strength)
All schools and system met the AYP attendance target and the state goal of 93 %. Attendance rates for subgroups ranged from 93.8 % (Economically Disadvantaged) to 96.9 % (Asian/Pacific Islander). The 2007 attendance rate for grades K-8 was 94.8%, while the high school attendance rate was 94.7%. 
Promotion Rate: Grades K-8 (Strength)
The system's promotion rate for 2007 was 98.2%. This exceeded the state goal of 97%.

Graduation (Strength)
The county graduation rate of 90% met the state goal (90%). The completion rate was 94.9 percent, which exceeded the state goal of 90%.
Dropout Rate (Strength)
The system's cohort dropout rate for 2007 was 2.8%. This exceeded the state goal of 10%. The event dropout percent was 0.7, less than the state goal of 5.0%.

NCLB Status (Strength)
All 16 schools are in "Good Standing" for 2007.

Teacher Quality (Strength)
% of Core Courses Taught by Highly Qualified Teachers

98.1%

% of Core Courses Not Taught by Highly Qualified Teachers

1.9%

Walk-through Data Conducted with CDDRE:

Baseline Results: Rigor, Student Engagement, and Teacher/Student Talk
[image: image3.png]


[image: image4.emf][image: image5.emf] 

Needs: Increase level of rigor of activities; increase active student engagement, and increase student talk.

Other Walkthrough Observations (Strengths)
Positive relationships: Student to Student, Adult to Adult, Adult to Student
Facilities: Clean/Well Kept, Welcoming 

Funding (Need)
System

State

Need

Per Pupil Expenditure per ADA

$6,746.00 

$7,794.00 

Higher percentage of funding at the local level 

Local %

27.5

43.1

Federal Funding %

13.7

11.1

State Funding %

58.8

45.9

The system is challenged to recruit, hire, and retain top teachers due to the local salary schedule. The system generally loses 8-10 teachers per year to surrounding school systems with higher salaries. The 2005-06 averages were as follows: Greene County, $38,282; state, $42,537; Greeneville, $43,709; Kingsport, $47,932; Bristol, $46,080; Johnson City, $45,262; Knox County, $41,551; Washington County, $40,870; Sullivan County, $39,335; Hamblen County, $38,244.

Vocational MIS Report Data 
Career-Technical (CTE) Perkins IV Report

System 2006-2007: Core Indicators

1S1: Academic Attainment - Reading/ Language Arts

1S2: Academic Attainment - Mathematics

4S1: Student Graduation Rates 

Strengths

Needs

Negotiated Performance Level

87.71%

84.74%

85.45%

Improved in all three areas and met status in all three categories for each of the three indicators

None indicated

Actual Performance Level

90.10%

99.59%

94.78%

Change (+ or -)

2.39%

14.85%

9.33%

Status

 

 

 

  Adequate Yearly Progress (AYP)

y

y

y

  Improving Status

y

y

y

  Meets Federal Requirements

y

y

y

Subgroup Disaggregation

1S1

1S2

4S1

Strengths

Needs

Hispanic

66.67

100

100

All subgroups met goal in math attainment (1S1). All but one subgroup met the graduation target. Approximately 1/2 of the subgroups met the reading/language target.

Reading/language: Hispanic, male, students with disabilities, economically disadvantaged, ELL, and other barriers;  Graduation: students with disabilities

White

90.2

99.59

94.76

Male

86.53

99.21

93.62

Female

94.01

100

96.06

Nontraditional

89.6

100

96.2

Nontraditional Underrepresented Gender

92.56

100

93.02

Tech Prep

89.74

100

100

Students with Disabilities

70.65

96

77.78

Economically Disadvantaged

87.3

100

93.33

Single Parents

100

100

100

English as a Second Language

66.67

100

100

Other Educational Barriers

78.41

100

87.5

Bottom of Form

Special Education Federal Tables
The system’s 2006-2007 Cyclical Performance Review for Local Education Agencies report provided the following data:
Indicators Achieved (Strengths)

Indicators Not Achieved (Needs)

FLRE 1

S.E. % graduating compared to all

EGS/CF 11

Evaluation conducted within 40 days

FLRE 2

SE % dropout compared to all

EGS/CF 11b

Student records and compliance

FLRE 4

Discrepancy in suspension/expulsion

EGS/ET 12

Services for children under 3 years

FLRE 5

Time removed from class

EGS/ET 13

Post-secondary goals & transition services

FLRE 6

% of preschool children receiving services

 

 

FLRE 8

Parent involvement

 

 

FLRE 8a

Facilities

 

 

EGS/CF 11a

Evaluations within 3 years of previous eval

 

 

EGS/CF 11c 

Child Find

 

 

What evidence/sources support your response?

State Report Card  (SACS; Safe School status, attendance, promotion, graduation, dropout, NCLB status, and teacher quality); School and system attendance records (STAR), parent and school personnel surveys, teacher interviews, and each school’s current SIP; Vocational MIS Report Data (Perkins Report); Federal End of the Year Data Reports of Children and Youth With Disabilities; TEA website and data; CDDRE walk-through data


TCSPP TEMPLATE 3.1

(Continued)

Evaluation of Our Process for Developing Priorities for Improving Schools

	Evaluation of the System’s Current Approach in Meeting the Needs of All Students - Narrative Response Required

	What are the strengths and needs of your system in meeting the needs of all students?

Overall Strengths

All 16 schools in the system are SACS accredited, meet “safe school status,” and are in “good standing” status with NCLB. The system attendance rates (K-8 and 9-12), promotion rate, and graduation rate exceed the state goals. Over 98% of courses are taught by highly qualified teachers. Data from school walk throughs indicate that positive relationships and clean, welcoming facilities are present at all schools. 
Overall Needs
Data from school walk throughs indicate that teachers need to increase the level of rigor, student engagement, and student talk in their classrooms. Per pupil expenditure in the system is over $1000.00 less than the state average. This is the result of a low level of local funding (27.5%) compared to the state average for local funding (43.1%). Additionally, the system is challenged to recruit, hire, and retain top teachers due to the local salary schedule. The system generally loses 8-10 teachers per year to surrounding school systems with higher salaries. In 2005-06 the average salary in Greene County was $38,282, while the state average was $42,537. Salaries in surrounding school system were as follows: Greeneville, $43,709; Kingsport, $47,932; Bristol, $46,080; Johnson City, $45,262; Knox County, $41,551; Washington County, $40,870; Sullivan County, $39,335; and Hamblen County, $38,244.
K-8 Strengths
The K-8 NCE averages for 2007 ranged from 56.0 (social studies) to 60.7 (math). These scores yielded achievement report card grades of an A in math and a B for reading, science, and social studies. Writing is a strength as indicated by an A (8th grade writing) and a B (5th grade writing) on the report card.

The system received a report card grade of A for value-added gains in all subject areas (math, reading, science, and social studies). An analysis of gains by level of achievement demonstrates that the highest gains are made by the not proficient students.
In AYP reading/language arts and math proficiency, students in the subgroups all, white, male, female, and economically disadvantaged generally exceeded the proficiency goals. 

Benchmark assessments in math indicate strengths in computation, geometry, and algebraic thinking. The assessments in reading/language indicate strengths in content and meaning. Assessments of PreK-2 students show strengths in general readiness and graphophonemic knowledge. 

K-8 Needs

An analysis of value-added gains by level of achievement demonstrated that the lowest gains were made by the advanced students in all four subject areas.

In AYP reading/language arts and math proficiency, students with disabilities failed to achieve the proficiency goals at most grade levels.

Benchmark assessments in math indicated weaknesses in graphing and measurement. The assessments in reading/language indicated weaknesses in grammar conventions and techniques and skills. Assessments of PreK-2 students revealed weaknesses in structural analysis, phonics, and vocabulary. 

9-12 Strengths
TCAP writing in 11th grade was a strength as the school system received an A for writing achievement (4.1) and “above” for writing value-added.  
In math all subgroups surpassed the AYP proficiency target of 75%, while all subgroups except for students with disabilities met the reading/language target of 90%. In Gateway courses, students scored above expectations in Science (Biology I). Also, improvement occurred in 2007 in English II, English I, and US History.
The Perkins IV Report indicated strengths for all subgroups in the area of mathematics attainment (1S2) and for all subgroups except students with disabilities in the area of graduation rate (4S1). Overall scores were above targets in the area of reading/language arts attainment (1S1). The system achieved a status of “y” for all three indicators in all three status areas.
In ACT areas, students met projections for ACT Science/Reasoning. 
9-12 Needs
In reading/language, the subgroup students with disabilities failed to meet the AYP proficiency target of 90%. In Gateway courses, students were below expected 3 year average gains in Math Foundations, English I, and US History.
Six subgroups did not meet the attainment target in Reading/Language Arts Attainment (1S1) as presented on the Perkins IV Report: Hispanic, Male, Students with Disabilities, Economically Disadvantaged, English as a Second Language, and Other Educational Barriers. The Males and Economically Disadvantaged subgroups were within 1.2 percentage points of the target.

In ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in Composite, English, Math, and Reading.

What evidence/sources support your response?
System demographic and professional development data;  school survey data; disaggregated student performance data; Perkins IV Report;  Federal End of the Year Data Reports of Children and Youth With Disabilities; walk-through data; 4Sight Math assessments; 4Sight Reading assessments; STAR Early Literacy assessments



	Evaluation of  the Prioritized Goals - Narrative Response Required

	What are your data driven prioritized goals?
Priority 1 Goal- To maintain a graduation rate of 90% through 2010 to meet or exceed the NCLB benchmark. 

Needs Addressed: graduation percent (4S1) for students with disabilities; reading/language arts academic attainment (1S1) for six subgroups (Hispanic, Male, Students with Disabilities, Economically Disadvantaged, English as a Second Language, and Other Educational Barriers)
Current Status: 
          2005:     82.3%

          2006:     85.4% 

          2007:     90.0%

          Goal:      90.0%
Priority 2 Goal- To improve high school reading/language performance by increasing % advanced by 1% and decreasing % below proficient by 1% on Gateway and End of Course reading/language assessments for all students and subgroups, by increasing ACT Reading and English by 0.5, and by attaining the predicted score for Gateway/End of Course subjects and ACT Reading and English in 2008, 2009, and 2010 in order to meet or exceed NCLB benchmarks.
Needs Addressed- the subgroup students with disabilities failed to meet the AYP proficiency target of 90%;  in Gateway courses, students were below expected 3 year average gains in English I; in ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in English and Reading; Perkins IV indicated that six subgroups failed to achieve the negotiated performance level in reading/language arts (Hispanic, Male, Students with Disabilities, Economically Disadvantaged, English as a Second Language, and Other Educational Barriers)
Current Status:

Gateway Reading/Language/Writing

ACT Reading/English

Subgroup

Scores

All

White

Econ. Dis.

Students with Disabilities 

Reading

English

Below

Advanced

Below

Advanced

Below

Advanced

Below

Advanced

2005

19.8

19.5

2006

5

52

5

52

5

50

15

22

2006

20.7

19.9

2007

6

65

6

65

7

63

20

39

2007

19.3

19.9

Goal

5

66

5

66

6

64

19

40

Goal

19.8

20.4

Priority 3 Goal- To improve grades K-8 reading/language performance by increasing reading/language achievement by 2 NCEs for all students and meeting AYP proficiency or safe harbor and attaining standard gains for all subgroups in 2008, 2009, and 2010 in order to meet or exceed NCLB benchmarks.
Needs Addressed- low achievement for grades 3-5; negative gains for grade 4; low or negative gains for advanced learners; lack of proficiency for students with disabilities; weaknesses in grammar conventions and techniques and skills (grades 3-8); weaknesses in structural analysis, phonics, and vocabulary (grades PreK-2)

Current Status:

Achievement

AYP Proficiency

Reading/ Language Arts NCE

Subgroup

All

White

Hispanic

African

Economically Disadvantaged

Students with Disabilities

2005

52.7

2005

90

90

90

90

88

72

2006

55.7

2006

87

87

84

92

85

66

2007

56.4

2007

90

90

79

90

86

73

Goal

58.4

Goal

89

89

81

89

88

76

Priority 4 Goal- To improve high school math performance by increasing % advanced by 1% and decreasing % below proficient by 1% on Gateway and End of Course math assessments for all students and subgroups, by increasing ACT math by 0.5, and by attaining the predicted score for Gateway/End of Course subjects and ACT math in 2008, 2009, and 2010 in order to meet or exceed NCLB benchmarks.
Needs Addressed- in Gateway courses, students were below expected 3 year average gains in Math Foundations; in ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in Math
Current Status:

Gateway Math

ACT Math

Subgroup

Scores

All

Hispanic

White

Econ. Dis.

Students with Disabilities 

Math

Below

Advanced

Below

Advanced

Below

Advanced

Below

Advanced

Below

Advanced

2005

19.1

2006

12

46

 

 

12

46

14

39

25

22

2006

19.2

2007

7

51

0

55

7

51

9

49

6

30

2007

19.9

Goal

6

52

0

56

6

52

8

50

5

31

Goal

20.4

Priority 5 Goal  -To improve grades K-8 math performance by increasing math achievement by 1 NCE for all students and meeting AYP proficiency or safe harbor and standard gains for all subgroups in 2008, 2009, and 2010 in order to meet or exceed NCLB benchmarks.
Needs Addressed- low or negative gains for advanced students, especially 4th grade students; lack of  proficiency for “students with disabilities”; weaknesses in graphs and measurement (grades 3-8)
Current Status:

Achievement

AYP Proficiency

Math NCE

Subgroup

All

White

Hispanic

African

Economically Disadvantaged

Students with Disabilities

2005

58.5

2005

90

91

87

82

88

60

2006

60.9

2006

90

91

97

94

88

63

2007

60.7

2007

92

92

89

93

89

69

Goal

61.7

Goal

86

86

86

86

86

72




COMPONENT 4
CURRICULAR, INSTRUCTIONAL, ASSESSMENT, and
ORGANIZATIONAL EFFECTIVENESS

TCSPP TEMPLATE 4.1a TC "TCSPP TEMPLATE 4.1a" \f E \l "4" 
CURRICULAR PRACTICES

	Current Curricular Practices

(p. 1 of 3)
	Uses the State Performance Standards at All Grade Levels
	Trains Staff on Use of State Standards in Planning Instruction
	Prioritizes and Maps Curriculum Within and Between Grade Levels 
	Establishes Systemwide Student Achievement Benchmarks

	Evidence of Practice
	System requires teachers to note SPIs in daily lesson plans. Teacher resource books including teachers’ editions list SPIs. Curriculum websites linking internet and textbook resources with SPIs are available. 
	System in-service programs; school leadership team training conducted by CDDRE staff or Central Office personnel throughout the school year; training for teachers provided on site by school leadership teams  
	Accomplishments and/or SPIs are mapped by six weeks and indicated in teachers’ edition at each grade level  
	Completed the “Required Percentages for Meeting AYP in TN” worksheet, which provided benchmarks to attain to meet AYP for all subgroups at each grade level

	Is the current practice research-based?
	Yes: “Best Practices Resource Guide”; SREB
	Yes
	Yes: “Best Practices Resource Guide”
	Yes (worksheet provided by the Center for Data Driven Reform in Education)

	Is it a principle & practice of high-performing school systems?
	Yes
	Yes
	Yes
	Yes 

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective
	Unknown (2007-08 is the first year of use)

	What data source(s) do you have that support your answer? (identify all applicable sources)
	K-2: End of year assessments

3-8: TCAP & 4Sight Assessments


	Walk-through data; CDDRE 4Sight Member Center reports
	K-2: End of year assessments

3-8: TCAP
	4Sight reading and math assessments (baseline and 1st assessment)

	Evidence of effectiveness or ineffectiveness
	High percentage of K-2 students with passing assessment averages; improved test scores in grades 3-8 in all subject areas in 2007
	High percentage of K-2 students with passing assessment averages; teachers used training in using benchmark assessments in math and reading
	High percentage of K-2 students with passing assessment averages; improved test scores in grades 3-8 in all subject areas in 2007
	Limited results indicate improvement in achieving proficiency benchmarks between the baseline and 1st assessment 

	Evidence of equitable system support for this practice
	Teacher resource books, teachers’ editions, curriculum websites at all grade levels, teachers’ grade books
	Staff development was presented to leadership teams at all schools; leadership teams trained all teachers at all grade levels
	Teacher resource books, teachers’ editions, and curriculum websites at all grade levels
	All school leadership teams were trained in the use of the benchmark spreadsheet  that computed scores needed to achieve AYP by subgroup 

	Next Step (changes or continuations)
	Continue emphasizing the teaching of accomplishments and SPIs at all grade levels 
	Continue practice of training school leadership teams; review use of standards with staff annually
	Continue horizontal mapping; include more vertical mapping 
	Collect and analyze data throughout the school year to determine effectiveness

	Current Curricular Practices

(p. 2 of 3)
	Has Implemented a K-12 Standards Based Model for Literacy
	Has Implemented a K-12 Standards Based Model for Mathematics
	Has Implemented Formative Assessments Aligned with Benchmarks
	Has Support System in Place for Enhancing Curriculum

	Evidence of Practice
	Reading basal texts and weekly and unit assessments are correlated to grade level accomplishments, TPIs, and SPIs; SPIs are noted in teachers’ lesson plans
	Math basal texts and weekly and unit assessments are correlated to grade level accomplishments, TPIs, and SPIs; teachers note SPIs in their daily lesson plans
	Administers 4Sight Reading Formative Assessments 5 times per year; administers 4Sight Math Formative Assessment 4 times per year; STAR Early Literacy given 3 times per year in grades PreK-2
	Walk-through observations; Administration of Explore test and formative assessments in reading and math

	Is the current practice research-based?
	Yes
	Yes
	Yes
	Yes

	Is it a principle & practice of high-performing school systems?
	Yes
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Yes (first year to use 4Sight  formative assessments and STAR Early Literacy assessments)
	Effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	K-2: End of year assessment 

3-8: TCAP
	K-2: End of year assessment 

3-8: TCAP
	4Sight Benchmark Test results in math and reading (2 administrations); STAR Early Literacy results (1 semester) 
	Walk-through Summary Forms; 4Sight Reading and Math Benchmark assessment reports

	Evidence of effectiveness or ineffectiveness
	TCAP Mean NCE Scores:

2005  52.7

2006 55.7

2007 56.4
	K-2 End of Year:

K: 84

1: 80

2: 79
	TCAP Mean NCE Scores:

2005: 58.5

2006: 60.9

2007: 60.7
	K-2 End of Year:

K: 80

1: 85

2: 85
	Benchmark assessments indicate improvement in percent of proficiency in reading and math at all grade levels
	Initial walk-through data indicated weaknesses in curriculum rigor; follow-up walk throughs indicate improvement in level of rigor; proficiency has improved based on 4Sight reports

	Evidence of equitable system support for this practice
	Teachers at all schools have access to reading resource books, teachers’ editions, and common assessments correlated with the standards at all grade levels
	All math teachers have access to the same math resources at each grade level
	All classrooms (teachers and students) have access to the formative assessments and the results
	CDDRE consultants and system supervisors trained teams and conducted walk throughs at all schools; formative assessments administered at all schools

	Next Step (changes or continuations)
	Continue practice of teaching and assessing state standards; modify as needed and with new textbook adoption
	Continue planning instruction based upon state standards  
	Study results at end of year to determine the accuracy of the formative assessments in predicting proficiency
	Continue practices; review walk-through summaries and 4Sight reports to determine needed curricular modifications


	Current Curricular Practices

(p. 3 of 3)
	Monitoring In Place for Enhancing Curriculum and Instruction
	Teaching and Learning Materials Are Correlated to State Standards and Distributed
	Communicates to All Stakeholders a Shared Vision of What Students Should Know at Each Grade Level Through a Variety of Media Formats 

	Evidence of Practice
	System implemented procedures for classroom walk throughs to be conducted weekly at each site; data compiled from walk throughs is forwarded to supervisors; supervisors randomly accompany school teams as they conduct walk throughs; supervisors generate and examine formative assessment data
	Teachers’ editions list state standards on appropriate pages; internet resources (websites, power points, and United Streaming videos) are correlated to standards; teachers were given copies of correlations and a link to find the correlations on line
	Supervisors’ websites list curriculum correlations to the state standards, and the system-wide Parent Advisory Council meets on a quarterly basis.

	Is the current practice research-based?
	Yes
	Yes
	Yes

	Is it a principle & practice of high-performing school systems?
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	Walk-through data
	K-2: End of year assessment 

3-8: TCAP
	Informal feedback from parents use of the websites and minutes of the Parent Advisory Council

	Evidence of effectiveness or ineffectiveness
	Increase in the level of curricular rigor in classrooms


	Improved test scores in grades 4-8 reading and K-8 math 


	Improved test scores in grades 4-8 reading and K-8 math 



	Evidence of equitable system support for this practice
	All schools are supported by Central Office supervisors in conducting walk throughs
	All teachers have teachers’ editions with standards noted; all teachers have access to correlations of resources with standards
	All stakeholders have access to the supervisors’ websites, and all schools are represented on the Parent Advisory Council

	Next Step (changes or continuations)
	Continue walkthrough practices
	Continue to correlate newly purchased or online resources; communicate new correlations with all staff
	Continue to correlate newly purchased or online resources; communicate new correlations with all staff and parents


TCSPP TEMPLATE 4.1b TC "TCSPP TEMPLATE 4.1b" \f E \l "4" 
CURRICULUM GAP ANALYSIS

The following are related to Curriculum.  The process will identify the discrepancy, or the gap, between the current state – “What Is” – and the desired future state – “What Ought To Be.”  The information for “What Is” should be in Component 1 and will be reviewed at this time.
	Curriculum TIME Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  TIME  

(How are we currently allocating our time as central office employees in providing assistance to schools and building capacity around understanding and implementing high quality curricular practices?)

The five curriculum supervisors (3 regular education and 2 special education) of the Greene County Schools attend training and conduct research to provide information and curricular resources to the teachers, principals, and other Central Office employees. Collaborating with staff from the Center for Data-Driven Reform in Education (CDDRE) and the Southern Education Regional Board (SREB), the supervisors provide countywide in-services on the links between our approved curricula and standards. The supervisors spend time supporting all schools in implementing curricular practices. The Parent Involvement Supervisor provides professional development to personnel at all schools on Ruby Payne’s “Understanding Poverty.” This training includes gender-specific curriculum and instructional strategies. 
Supervisors spend time working with teachers in aligning curriculum with SPIs, developing pacing guides, developing SPI practice materials, developing lesson plans, aligning technology with SPIs, establishing system wide student achievement benchmarks, and developing formative assessments aligned with the system benchmarks in literacy, math, and science for grades 3-8. Additionally, they spend time monitoring classroom instructional activities and assessment data, disaggregating data, organizing professional development, working with the Niswonger Foundation to provide new and/or improved curricula opportunities, and planning/implementing instructional and review strategies. So that all teachers have access to current curricular practices, resources, and correlations, supervisors spend time providing hard copies of all materials and in linking the resources to their web home pages. 

In the Career Technical Education area, the county-level supervisor assists in the development and publication of the curriculum. In addition, county office personnel address curriculum issues by participating in open house activities, parent teacher conferences, and monthly principal meetings. 
“What Ought to Be” – How Should we be Using Our:  TIME

The curriculum supervisors devote adequate time to the support of the curriculum. They should continue working with CDDRE and SREB in planning, guiding, and monitoring the curricula activities listed above. Supervisors should spend time in examining and mapping the curriculum vertically so that students are prepared for the years of education that follow. 


	Curriculum MONEY Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  MONEY  

(How are we currently allocating our funds in providing assistance to schools and building capacity around understanding and implementing high quality curriculum practices?)

Greene County Schools utilizes Extended Contract money to employ teachers to develop and present curriculum alignment. Federal money (i.e., Title I and Special Education) is used to purchase technology and differentiated curriculum materials. Professional development in curricular “best practices” is provided via workshops and consultants. In addition, curricular materials incorporating best practices such as Write from the Beginning program, Thinking Maps, Scott-Foresman Reading (balanced), Saxon Math, SRA Reading Recovery, etc. have been purchased. In addition, adopted texts in the areas of literature for grades 6-12 and spelling for grades 3-8 have been purchased. The Niswonger Foundation and Greene County Schools have contributed to the purchase of band equipment for two schools, pre-K curriculum materials, and My Reading Coach for six schools.  

Funds are provided to utilize the Southern Regional Educational Board (SREB) to initiate “High Schools that Work” strategies at the four county high schools.

“What Ought to Be” – How Should we be Using Our:  MONEY
State, local, and federal funds should be spent on resources that “fill in the gaps” of the currently available resources. Alternative curricula, software, and supplemental materials should be purchased for subgroups as needed.



TCSPP TEMPLATE 4.1b
(continued)
CURRICULUM GAP ANALYSIS

	Curriculum PERSONNEL Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  PERSONNEL  

(How are we currently allocating personnel in providing assistance to schools and building capacity around understanding and implementing high quality curriculum practices?)

The three regular education curriculum supervisors are responsible for approximately 120 teachers and 2,000 students, each.  They supervise and assist teachers in the development of curricular “best practices” (SPI correlations, practice, and lesson plans) and plan opportunities for those teachers to share SPI resources developed with peers. The special education supervisors have responsibility for about the same number of personnel and students receiving specialized instruction and medical services. The curriculum supervisors are also responsible for the management of athletics, academic competitions, Extended Contract, Extended School Program, Vocational programs, and textbook adoption. Committees composed of teachers and principals attend inservices and training in various aspects of the curricula and then share this information with other personnel in the system.

“What Ought to Be” – How Should we be Using Our:  PERSONNEL
Continue to use personnel to complete current assignments and responsibilities. Additionally, personnel should collaborate with teacher committees to complete vertical mapping of curriculum and to study the curricula with a focus on critical and higher thinking skills. The middle school supervisor should collaborate with 7th and 8th grade teachers to correlate the current curriculum with ACT standards.




	Curriculum OTHER RESOURCES Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  OTHER RESOURCES  

(How are we currently allocating other resources in providing assistance to schools and building capacity around understanding and implementing high quality curriculum practices?)

The system has contracted a partnership with Head Start resulting in the implementation of nine pre-Kindergarten classrooms. A partnership with the Niswonger Foundation has resulted in the purchase of technology equipment, the development of one elementary science laboratory, the initiation of Credit Recovery, and the development of a band program in four schools.  In addition, system level purchases of computer software, improved internet connectivity, library resources, professional development and consultation support the implementation of the curriculum. Community curriculum-related resources include Nathanael Greene, a historical museum, and other local historical sites; Farm Day, an agricultural event; Battle of Blue Springs, a historical reenactment; volunteers for career guidance, tutoring, and clerical assistance; Dare, a drug-free program in partnership with the Sheriff’s Department; the Health Department for programs in nutrition and health education/wellness; area fire departments for safety programs, community libraries; and an enrichment website.

2006-2007:  The Niswonger Foundation partnership led to the purchase of a computer-based direct instruction reading intervention program, pre-K literacy materials, and band equipment.
2007-2008: The Niswonger Foundation partnership continued to allow for the purchase of the computer-based direct instruction reading intervention program for the remaining six elementary schools. 
“What Ought to Be” – How Should we be Using Our:  OTHER RESOURCES
More emphasis should be placed on critical thinking and higher order thinking skills. Investigations into developing additional partnerships with the Niswonger Foundation should be conducted to pursue the possibility of purchasing the curricula and/or technology materials to address this concern. 

2006-2007: More emphasis should be placed on differentiated instruction in addition to the critical thinking and higher order thinking skills. The Niswonger Foundation partnership should continue in order to provide the same materials and services at the remaining six schools
2007-2008: Continue to maintain and cultivate partnerships with community organizations to provide additional curricula materials.



TCSPP TEMPLATE 4.1c TC "TCSPP TEMPLATE 4.1c" \f E \l "4" 
CURRICULUM REFLECTIVE QUESTIONS

The completed Curriculum gap analysis should enable the Systemwide Leadership Team to answer the following reflective questions relative to curriculum practices.
	Curriculum Reflective Questions - Narrative Response Required

	Are we providing equity and adequacy to all our schools?

All schools have access to the information, personnel support, and financial support to evaluate, purchase, and use curricular resources. Personnel and financial support are provided based upon student enrollment and schools’ curricula needs. SPI alignments, practice, and lesson plans are available to personnel at all sites via the Internet. To determine student progress toward benchmarks, all teachers have formative assessments available for use with their students.



	Curriculum Reflective Questions - Narrative Response Required

	Are we targeting funds and resources effectively to meet the needs of our schools?

The funds and resources are spent wisely. Partnerships and system level purchases of computer software, improved internet connectivity, library resources, professional development and consultation support the implementation of the curriculum. However, attention should be given to curricula that support critical and higher order thinking skills as well as addressing the needs in math and English II at the high school level. More time needs to be scheduled for Central Office supervisors to engage in vertical collaboration to study curriculum standards and available resources.



	Curriculum Reflective Questions - Narrative Response Required

	Based on the data, are we accurately meeting the needs of students in our schools?

The value added gains of most students enrolled in 4-8 in reading/language, math, science, and social studies meet the standard. However, the data indicate that, in many cases, the students performing at the advanced level are not achieving at the same rate as the other students. Thus, curricular materials and practices currently utilized to increase higher order and critical thinking skills of students should be examined. Students in all sub-groups except the students with disabilities are meeting AYP proficiency benchmarks. The system has initiated the use of benchmark assessments (4Sight, TFAP, and STAR Early Literacy) to better determine the effectiveness of the curriculum in meeting the needs of all students throughout the school year. This will allow for interventions based upon the performance of individual students to occur more frequently.


TCSPP TEMPLATE 4.1d TC "TCSPP TEMPLATE 4.1d" \f E \l "4" 
CURRICULUM SUMMARY QUESTIONS

The following summary questions are related to Curriculum.  They are designed as a culminating activity for your self-analysis, focus questions discussions, and findings regarding this area.  

	Curriculum Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

· The system utilizes the Tennessee state approved standards in planning instruction each day (evidence: lesson plans found at system web site, SPI correlations found at system web site). 

· School leadership teams and all teachers are trained in the use of state standards (evidence: CDDRE presentations and school level presentations; powerpoint presentations found on system web site).

· Curriculum is mapped and aligned with Tennessee state approved standards,  accomplishments, SPIs, and TPIs (evidence: teachers’ editions, lesson plans found at system web site, SPI correlations found at system web site).
· The system established AYP proficiency targets for each subgroup and also assisted each school in completing a worksheet to determine proficiency required to meet “AYP in Tennessee”; based upon this, each school established appropriate grade level benchmarks (evidence: current status targets for each goal area; completed school worksheets with benchmarks indicated).

· The basal series in math and reading are aligned with state standards at all grade levels.

· All schools administer formative assessments in math and reading/language to students in grades 3-8 (evidence: 4Sight math and reading reports). 

· All schools administer formative assessments in early literacy to students in grades PreK-2 (evidence: Star Early Literacy reports). 

· To monitor and enhance curricular practices, supervisors are involved with principals and teachers in conducting school walkthroughs. The goal is to visit each classroom once per week (evidence: walkthrough data collection summaries).
· All teachers have access to a variety of instructional resources that are correlated with the state standards (evidence: links from supervisors’ web pages; classroom observation of resources).
· All teachers have access to the internet within their classrooms (evidence: observation in classrooms).
· All teachers have access to educational software correlated to state standards in computer labs to use for instructional purposes (evidence: school-wide lab schedule).
· All teachers and the principal have been provided opportunities to participate in professional development in the use of basal resources (evidence: sign in sheets for in-service).



	Curriculum Summary Questions- Narrative Response Required

	What are our major challenges and how do we know?  Place in prioritized order, based on data from Component 3.

Challenge # 1: To maintain a graduation rate of 90% through 2010 to meet or exceed the NCLB benchmark. 

How we know: graduation percents in years prior to 2007 were below 90%; Perkins Report indicates weaknesses in academic attainment (1S1), completion (2S1), and completion non-traditional (4S2)
Challenge # 2: To improve high school reading/language performance on standardized assessments.
How we know: the subgroup students with disabilities failed to meet the AYP proficiency target of 90%;  in Gateway courses, students were below expected 3 year average gains in English I; in ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in English and Reading

Challenge # 3: To improve grades K-8 reading/language performance. 
How we know: low achievement for grades 3-5; negative gains for grade 4; low or negative gains for advanced learners; lack of proficiency for students with disabilities; weaknesses in grammar conventions and techniques and skills (grades 3-8); weaknesses in structural analysis, phonics, and vocabulary (grades PreK-2)

Challenge # 4: To improve high school math performance.  
How we know: in Gateway courses, students were below expected 3 year average gains in Math Foundations; in ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in Math
Challenge # 5: To improve grades K-8 math performance.  
How we know: low or negative gains for advanced students, especially 4th grade students; lack of  proficiency for “students with disabilities”; weaknesses in graphs and measurement (grades 3-8)

To address the system’s five challenges, the following curriculum improvement areas must be considered: 

· Completing vertical mapping of curriculum in reading/language and math 

· Establishing achievement benchmarks for students in grades PreK-2

· Aligning middle school curriculum with ACT standards in language arts and math
· Developing and initiating formative math assessments for grades PreK-2

· Utilizing data from formative assessments in grades 3-8 to determine curricular deficiencies 

· Establishing system-level monitoring procedures to enhance the quality of curricula

· Establishing and implementing procedures to communicate a shared vision of what students should know and be able to do at each grade level to stakeholders through a variety of media formats

· Providing professional development to teachers on how to effectively collaborate to study, implement, and assess curriculum (i.e., training in the use of standards)

· Establishing time for horizontal grade level teacher collaboration to occur weekly and vertical grade level teacher collaboration to occur at least four times per year (i.e., support system for enhancing the quality of curriculum and instruction)

· Providing resources (time and/or money) for developing or purchasing curricular materials to utilize when resources are not currently available for teaching specific student performance indicators (lesson plans, activities, etc.)

· Providing professional development in “rigor” as it pertains to the use of curricular resources




	Curriculum Summary Questions- Narrative Response Required

	How will we address our challenges? 

The following curriculum-related strategies will be implemented to address our five academic challenge areas:
· Complete vertical mapping of curriculum in reading/language and math 

· Action: Identify a core group of teachers from each subject area/grade level to develop vertical curriculum maps (grades K-12)

· Action: Train all teachers in the use of the vertical curriculum maps.
· Establish achievement benchmarks for students in grades PreK-2
· Action: Identify a core group of teachers to develop language arts and math achievement benchmarks
· Action: Train all teachers in the use of the achievement benchmarks.
· Align middle school curriculum with ACT standards in language arts and math
· Action: Identify a core group of teachers to develop a curriculum alignment with ACT standards
· Action: Train all teachers in the use of the curriculum alignment
· Develop and initiate formative math assessments for grades PreK-2
· Action: Identify a core group of teachers to develop formative math assessments for grades PreK-2
· Action: Train all teachers in the use of the formative math assessments 
· Utilize data from formative assessments in grades 3-8 to determine curricular deficiencies 
· Action: Conduct an analysis of the data on a system-wide level

· Action: Develop/purchase curriculum materials to address deficiencies
· Establish system-level monitoring procedures to enhance the quality of curricula
· Action: Develop a system-wide monitoring system
· Establish and implement procedures to communicate a shared vision of what students should know and be able to do at each grade level to stakeholders through a variety of media formats
· Action: Provide new curricula correlations through current school/system-level websites and stakeholder committees.
· Action: Investigate new media for communication of the shared vision
· Provide professional development to teachers on how to effectively collaborate to study, implement, and assess curriculum (i.e., training in the use of standards)
· Action: Schedule training in the areas of collaboration and use of standards
· Action: Monitor the implementation of these skills
· Establish time for horizontal grade level teacher collaboration to occur weekly and vertical grade level teacher collaboration to occur at least four times per year (i.e., support system for enhancing the quality of curriculum and instruction)
· Action: Investigate possible changes in the school calendar to allow for increased time for collaborative activities

· Action: Provide training to site-level administrators in the development of schedules to allow for teacher collaboration

· Action: Establish system- wide curriculum teams that meet at least four times annually
· Provide resources (time and/or money) for developing or purchasing curricular materials to utilize when resources are not currently available for teaching specific student performance indicators (lesson plans, activities, etc.)
· Action: Investigate effective practices utilized by other school systems to increase the resources of time and money dedicated to improving/obtaining additional curricula 

· Action: Investigate additional community partnerships
· Provide professional development in “rigor” as it pertains to the use of curricular resources
· Action: Provide training in the use of the curricular resources emphasizing “rigor”
· Action: Monitor use of the implementation of these  skills in the classroom
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INSTRUCTIONAL PRACTICES 
	Current Instructional Practices (p. 1 of 2)
	Instruction Aligned with State Standards (Accomplishments, SPIs, and TPIs)
	Instruction Aligned with Formal and Informal Assessments
	Teaching Is Data Driven
	Students Are Actively Engaged in Rigorous Activities

	Evidence of Practice
	System requires teachers to note SPIs and/or accomplishments in daily lesson plan books and on the board every day; teachers complete a record sheet for each subject and grade level on which they list the dates each SPI was taught
	After each 4Sight assessment, teachers develop an action plan for two areas of student deficiency. Teachers plan and modify lessons based upon student performance on daily assignments, homework, and tests. 
	Teachers analyze formative assessment data, select two areas of deficiency, and develop and implement action plans for each of the areas. They also modify lesson pacing and instructional activities based upon quick informal assessments during instruction (use of white boards, think/pair/share, etc.) and class activities 
	Initial walk through observation of student engagement and rigor conducted by the school leadership team indicated a need to address these areas; most lessons are teacher centered and rigor is at a knowledge level

	Is the current practice research-based?
	Yes
	Yes
	Yes
	Yes

	Is it a principle & practice of high-performing school systems?
	Yes
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective
	Ineffective, due to infrequency of its occurrence

	What data source(s) do you have that support your answer? (identify all applicable sources)
	K-2: Local assessments

3-8: TCAP Achievement 


	4Sight 
	4Sight 
	Walk through observation data collected and compiled each week by teacher teams at each school

	Evidence of effectiveness or ineffectiveness
	TVAAS value-added score of “A” in all subject area
	Improvement in % of students scoring proficient on 2nd and 3rd administrations of 4Sight reading and math assessments
	Improvement in % of students scoring proficient on 4Sight  assessments; “A” value added scores on report card
	Initial walk through data indicate that the frequency of student engagement is approximately 22% and rigor above a basic level at 18% 

	Evidence of equitable system support for this practice
	Curriculum alignments with State standards are available on supervisors’ websites. 
	All teachers utilize formative assessment data in planning instruction
	School leadership teams were trained on the use and interpretation of formative assessment results; teams trained all school faculty members
	All teachers were trained in “student engagement” and “rigor” and completed classroom walk throughs determining the occurrence of these in other classrooms during 2007-08.

	Next Step (changes or continuations)
	Continue current practices
	Continue to use results of a variety of formative assessments in planning
	Continue to encourage teachers to modify lessons “minute by minute” based upon observation
	Continue walk throughs including all teachers; provide development in student engagement and rigor

	Current Instructional Practices (p. 2 of 2)
	Teachers Utilize Research Based, Student Centered Teaching Strategies
	Classroom Organization and Management Support the Learning Process
	Students Are Provided Additional Assistance As Needed
	Instruction Is Diversified and Differentiated Based on Student Backgrounds, Needs, and Learning Styles

	Evidence of Practice
	Lesson plans and walk through observation summary data indicate that many teachers plan and/or use a variety of cooperative learning structures, small group activities, and projects
	School rules are posted in each building, sent home to parents, and taught to students; procedures are clear and consistently practiced
	Use of “My Reading Coach” software with students during and after school; other after school tutoring; summer school; use of instructional software in computer labs
	Modified lesson plans; modified assignments; small group instruction, S teams, and IEPs for low achievers; use of a variety of software applications; inclusion; program for gifted students in grades K-8 

	Is the current practice research-based?
	Yes
	Yes
	Yes: “Best Practices Resource Guide”; “Outstanding Practices” (SREB)
	Yes: “Best Practices Resource Guide”; “Outstanding Practices” (SREB); 

	Is it a principle & practice of high-performing school systems?
	Yes
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective when and where used; however, most instruction is teacher centered
	Effective
	 Effective
	Effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	Walk through Observation Summary Sheets
	Walk through observations; office referral forms; discipline forms
	TCAP Achievement Results
	TCAP Achievement 

	Evidence of effectiveness or ineffectiveness
	Compiled walkthrough data indicate that the frequency of student engagement is approximately 22%; activities are teacher directed approximately 78% of the time
	Students are generally compliant, respect teachers’ authority, and follow classroom rules and procedures; disruptions are rare; result: few office referrals
	Gains for low achievers were higher than for proficient and advanced students at most grade levels and in most subjects 
	Gains for low achievers are positive; students in all subgroups met AYP (either by proficiency or by safe harbor)

	Evidence of equitable system support for this practice
	All teachers have been trained in how to observe student engagement; they have conducted walkthroughs looking for engagement in 2007-08
	All schools post their rules, inform parents of the rules, and teach and enforce them with students; school board policy
	Extended Contract and Niswonger reading grant provide funding for afterschool tutoring and summer school at all sites
	Special education, ELL, and gifted teachers available to work with teachers at all school to collaboratively plan instruction for a variety of learners. 

	Next Step (changes or continuations)
	Continue including all teachers in walkthrough; provide professional development in cooperative learning
	Continue current practices
	Continue current practices; consider a transition program for incoming 9th grade students
	Provide professional development on increasing rigor and on Gardner’s multiple intelligences
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INSTRUCTIONAL GAP ANALYSIS

The following are related to Instruction.  The process will identify the discrepancy, or the gap, between the current state – “What Is” – and the desired future state – “What Ought To Be.”  The information for “What Is” should be in Component 1 and will be reviewed at this time.
	Instructional TIME Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  TIME  

(How are we currently allocating our time as central office employees in providing assistance to schools and building capacity around understanding and implementing research-based instructional practices?)

Central office supervisors observe and monitor classroom practices by completing formal and informal observations of non-tenured teachers. Follow up conferences are held after each observation and recommendations for improvements based upon best practices are made and discussed. 
Supervisors spent several days during the 2007-08 school year receiving training on student engagement, teacher versus student centered classrooms, rigor in the classrooms, benchmark assessments, and how to conduct walk throughs to determine the presence of student engagement and rigor in the school. After the training, supervisors spent several days conducting walk throughs to evaluate instructional practices at each site.
Supervisors spend time working with teacher teams to develop lesson plans that correlate activities with state standards, to determine formal and informal assessment measures, and to examine data to determine the effectiveness of current teaching strategies in addressing the needs of all learners. 

Supervisors spend time searching for current “best” instructional practices. Once found, the instructional practices are shared with all appropriate grade level teachers and school level administrators. Time is spent planning professional development for all teachers.
“What Ought to Be” – How Should we be Using Our:  TIME
Continue observation practices and procedures. Continue to conduct classroom walk throughs.
Continue providing and planning appropriate professional development for all sites, especially in the areas of cooperative learning structures and other ways of engaging students. Continue to use time to analyze formative assessment results and determine instructional weaknesses.



	Instructional MONEY Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  MONEY  

(How are we currently allocating our funds in providing assistance to schools and building capacity around understanding and implementing research-based instructional practices?)

Federal, state, and local funds are spend on providing tutoring for students and curricular resources, such as computer hardware and software, calculators, science supplies and equipment, math manipulatives, SRA reading resources, and AR/RC and SF books.  Professional development on use of these resources is provided by the system so that teachers can effectively use them as instructional strategies and learning tools. Science Fair, Mock Trial, DECA, and Ag supplements are paid to a teacher who encourages activities that engage students (projects, labs, etc.) at each site.

“What Ought to Be” – How Should we be Using Our:  MONEY

Money should be budgeted for providing professional development to instructional staff that would increase the levels of student engagement and higher order thinking (rigor) in all classrooms. Examples include Kagan’s cooperative learning structures and Marzano’s research-based instructional strategies. More professional development should be provided in the areas of effective questioning (examples: Beck’s questioning the author technique; reading and writing conferencing), developing critical thinking and higher order thinking skills of students, differentiating instruction for average and high achievers, engaging students in functional and collaborative writing, using a scoring rubric, journaling, relating learning to real life, and using cooperative learning groups. 

Funds for teacher salary increases should be provided as a means to recruit and retain highly qualified classroom teachers. The system loses many good teachers each year to nearby systems that provide higher teacher salaries.
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(continued)
INSTRUCTIONAL GAP ANALYSIS

	Instructional PERSONNEL Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  PERSONNEL  

(How are we currently allocating personnel in providing assistance to schools and building capacity around understanding and implementing research-based instructional practices?)

The system has five instructional supervisors who direct and monitor instructional activities for their assigned areas. The assignments are as follows: PreK-3 Supervisor, Grades 4-8 Supervisor, Grades 9-12 Supervisor, Special Education Supervisor, Special Education Assistant Supervisor. The system employs a half-time School Improvement Specialist.
The system and each school have a CDDRE or SREB leadership team. CDDRE/SREB personnel have trained the teams on research-based instructional strategies. After each CDDRE/SREB-conducted training session, the teams went back to their schools and provided training on the concepts to all their faculty and staff members. 

Supervisors collaborate frequently to discuss classroom organizational procedures, management techniques, and instructional strategies utilized, and the effectiveness of each in addressing the learning needs of the variety of students taught by the teachers they supervise. 

“What Ought to Be” – How Should we be Using Our:  PERSONNEL
Continue the current structure of supervision. Continue utilizing CDDRE and SREB in developing and using school leadership teams to build school level capacity for implementing research-based instructional practices.




	Instructional OTHER RESOURCES Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  OTHER RESOURCES  

(How are we currently allocating other resources in providing assistance to schools and building capacity around understanding and implementing research-based instructional practices?)

Outside consultants and vendors of curricular and instructional products provide professional development on a variety of instructional strategies and their application to the classroom. Several days of professional development were provided to school leadership teams by CDDRE and SREB.  Several system, school, and “out of system” professional development opportunities related to instructional strategies are made available to teachers and administrators.

Teachers attend workshops sponsored by the Northeast Tennessee Professional Development Center, the State Dept. of Education (Gateway), the Greene County Partnership, Upper East Tennessee Educational Cooperative, ETEA, Head Start, and several community centers of higher education. 

Students camp at the 4H Center to study nature and conservation and are taught health/wellness by the Greene County Health Department, drug education by DARE, and safety procedures by area law enforcement and fire departments. Career education is taught in high schools by local hospital personnel.

The technological resources and facilities necessary to implement a variety of instructional practices are provided by the system. All schools are provided access to Internet.

“What Ought to Be” – How Should we be Using Our:  OTHER RESOURCES
· Use textbook consultants more frequently to provide refresher sessions on instructional strategies most effective with their curricula.
· Use other consultants and vendors of curricular and instructional products to provide professional development on a variety of instructional strategies and their application to the classroom (i.e., AR/RC, Write from the Beginning, etc.).
· More effectively integrate technology resources as instructional tools.
· Monitor effectiveness and provide follow up to workshop attendees by involving principals in training. 

· Continue to utilize CDDRE to provide training to school teams that deliver site-based embedded professional development on instructional strategies at the school level.
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INSTRUCTIONAL REFLECTIVE QUESTIONS

The completed Instructional gap analysis should enable the Systemwide Leadership Team to answer the following reflective questions relative to instructional practices.
	Instructional Reflective Questions - Narrative Response Required

	Are we providing equity and adequacy to all our schools?

Resources, professional development, and guidance to implement instructional practices that allow teachers to align their instruction with the standards, engage students in active learning, and plan for the development of students’ higher order thinking skills are available to all instructional staff. All teachers have received training in utilizing formative data (4Sight and/or STAR Early Literacy assessments) in making instructional decisions. Many teachers participate in grade level collaboration meetings, and all elementary/middle teachers are trained in instructional strategies presented by CDDRE and all high school teachers by SREB.
All schools meet state pupil-teacher ratios, and most teachers are highly qualified. The instructional leader of each school, the principal, is trained and certified for the leadership position.



	Instructional Reflective Questions - Narrative Response Required

	Are we targeting funds and resources effectively to meet the needs of our schools?

In most cases, funds and resources are allocated appropriately. However, outside facilitators, consultants, and presenters, as well as highly competent local teachers and administrators, should be utilized to provide development in instructional strategies that increase rigor and student engagement. Emphasis should be on strategies that would allow teachers to effectively engage students in cooperative learning structures, to provide learning opportunities for students that would increase critical thinking and higher order thinking skills, and to differentiate instruction for a variety of learners. Resources should be allocated to further develop teachers in engaging students in functional and collaborative writing, utilizing technology as a teaching tool, utilizing fluency reading materials, using a scoring rubric,  using journaling in math and language, relating learning to real life, and using effective questioning (examples: Beck’s questioning the author technique; reading and writing conferencing).  



	Instructional Reflective Questions - Narrative Response Required

	Based on the data, are we accurately meeting the needs of students in our schools?

Based upon TCAP Achievement positive results, AYP, and TVAAS, the system is meeting the needs of most student subgroups. Graduation rates for career-technical, students with disabilities, and regular education students are similar. Strategies for improving the gains of average and high achievers and improving the achievement of students with disabilities should be considered and implemented.

Additionally, the high school curricula should address the need to reduce the number of students opting for a GED, and increase the number of students passing the Gateway and End of Course exams in math and English II.
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INSTRUCTIONAL SUMMARY QUESTIONS

The following summary questions are related to Instruction.  They are designed as a culminating activity for your self-analysis, focus questions discussions, and findings regarding this area.

	Instructional Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?
Strengths in the area of instructional practices include the following:

· Instruction is aligned with the state standards (evidence: teachers’ editions, lesson plan books; SPIs on board, supervisors’ websites).
· Instruction is aligned with assessments and is data driven (evidence: lesson plans based upon the analysis of the results of 4Sight and TFAP benchmark assessments, improved performance percentages on succeeding assessment administrations).
· Classroom organization and management are effective (evidence: small number of office referrals for student behavior).
· Additional assistance is available for struggling students (evidence: after school tutoring, summer school, computer lab software).



	Instructional Summary Questions- Narrative Response Required

	What are our major challenges and how do we know?  Place in prioritized order, based on data from Component 3.

Challenge # 1: To maintain a graduation rate of 90% through 2010 to meet or exceed the NCLB benchmark. 

How we know: graduation percents in years prior to 2007 were below 90%; Perkins Report indicates weaknesses in academic attainment (1S1), completion (2S1), and completion non-traditional (4S2)
Challenge # 2: To improve high school reading/language performance on standardized assessments.
How we know: the subgroup students with disabilities failed to meet the AYP proficiency target of 90%;  in Gateway courses, students were below expected 3 year average gains in English I; in ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in English and Reading

Challenge # 3: To improve grades K-8 reading/language performance. 
How we know: low achievement for grades 3-5; negative gains for grade 4; low or negative gains for advanced learners; lack of proficiency for students with disabilities; weaknesses in grammar conventions and techniques and skills (grades 3-8); weaknesses in structural analysis, phonics, and vocabulary (grades PreK-2)

Challenge # 4: To improve high school math performance.  
How we know: in Gateway courses, students were below expected 3 year average gains in Math Foundations; in ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in Math
Challenge # 5: To improve grades K-8 math performance.  
How we know: low or negative gains for advanced students, especially 4th grade students; lack of  proficiency for “students with disabilities”; weaknesses in graphs and measurement (grades 3-8)

To address the system’s five challenges, the following instructional improvement areas must be considered: 

· Increasing teachers’ knowledge and use of strategies that actively engage students

· Increasing teachers’ knowledge and use of activities that support higher order thinking skills

· Increasing the use of student centered teaching strategies

· Increasing teachers’ knowledge of how and when to plan and use differentiated learning strategies, activities, and assessments
· Recruiting, hiring, and retaining highly qualified teachers



	Instructional Summary Questions- Narrative Response Required

	How will we address our challenges? 
The following instruction-related strategies will be implemented to address our five academic challenge areas:
· Increase teachers’ knowledge and use of strategies that actively engage students
· Action: Provide professional development in activities that increase student engagement

· Action: Include all teachers in conducting walk throughs during which they evaluate the level of student engagement       
· Increase teachers’ knowledge and use of activities that support higher order thinking skills
· Action: Provide professional development in the area of rigor 

· Action: Include all teachers in conducting walk throughs during which they evaluate the level of rigor occurring in classrooms     
· Increase the use of student centered teaching strategies
· Action: Provide professional development in student versus teacher centered instruction 

· Action: Include all teachers in conducting walk throughs during which they evaluate the occurrence of student versus teacher centered activities 

· Action: Provide resources (time and/or money) for purchasing and studying teacher resource materials pertaining to instruction (i.e., Kagan’s and Marzano’s works) 
· Increase teachers’ knowledge of how and when to plan and use differentiated learning strategies, activities, and assessments

· Action: Schedule weekly horizontal curriculum and instruction collaboration meetings between regular and special education teachers

· Action: Schedule vertical curriculum and instruction collaboration for teachers to meet with other teachers one grade level above and one grade level below at least four times annually
· Action: Utilize data from benchmark assessments (4Sight and STAR Early Literacy) throughout the school year to determine instructional deficiencies, revise lesson plans, and plan tutoring for individuals and sub-groups based upon the data analysis
· Recruit, hire, and retain highly qualified teachers

· Action: Improve teacher salaries 
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ASSESSMENT PRACTICES 

	Current Assessment Practices (p. 1 of 2)
	Uses Assessments Aligned with State Standards
	Ensures that Appropriate Assessments Guide Decisions Relative to Student Achievement
	Uses a Variety of Data Points for Decision Making Relative to Student Achievement 
	Assesses All Categories of Students

	Evidence of Practice
	School administers 4Sight reading and math benchmark assessments several times per year; unit/chapter tests and 6 weeks tests are correlated with standards 
	Supervisors monitor 4Sight and STAR Early Literacy reports after each administration. Supervisors examine principals’ forms used to monitor student performance on unit and chapter assessments in reading and math
	Administrators analyze CRT and NRT data in detail (AYP proficiency, TCAP achievement, TVAAS); examine results of unit/chapter tests, 6-week tests, STAR Early Literacy, 4Sight reading and math benchmark tests, Explore, Plan, and ACT assessments, and Perkins Report
	Students from all  subgroups take: 4Sight reading and math benchmark assessments, TCAP (3-8) curriculum-based assessments (some with modifications/ portfolio)(PK-12); STAR Early Literacy (PK-2); Explore (8); Plan (10)

	Is the current practice research-based?
	Yes
	Yes
	Yes
	Yes

	Is it a principle & practice of high-performing school systems?
	Yes
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective
	Effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	Benchmark test results; unit/chapter test record sheets
	4Sight and STAR Early Literacy reports;

Principals’ classroom monitoring forms
	4Sight reports; AYP report, TCAP TVAAS report, Perkins Report, Turnleaf reports (disaggregated summary, rcpi, etc.) Explore/Plan
	4Sight reports; AYP report; TVAAS data; STAR reports; Explore/Plan reports

	Evidence of effectiveness or ineffectiveness
	Improvement in TCAP scores for “not proficient” students and students with disabilities; increase in proficiency with each administration of 4Sight
	Proficiency percentages increased with each administration of 4Sight benchmarks and STAR Early Literacy    
	Report Card grade of “A” in gains  and “A” or “B” in achievement in all subject areas in 2007; improvement in proficiency throughout year based on 4Sight benchmark results; met AYP for all subgroups in 2007 
	Improvement in proficiency for all subgroups as reported on 4Sight reading and math assessments; all subgroups met AYP in 2007

	Evidence of equitable system support for this practice
	4Sight assessments are used in all grades 3-8 classrooms; unit/chapter assessments are given at all grades
	Supervisors  monitor principals’ classroom monitoring record sheets and benchmark assessment results for all teachers in their assigned grade range 
	Each school has a compensated assessment coach who works with all teachers in collecting and analyzing data. 
	Students from all subgroups take grade appropriate assessments 

	Next Step (changes or continuations)
	Continue practices
	Update supervisors’ monitoring forms and continue monitoring principals’ classroom record sheets and formative assessment results 
	Continue administering a variety of assessments and analyzing the results; continue the assessment coach position
	Continue to assess and analyze data for all subgroups


	Current Assessment Practices (p. 2 of 2)
	Uses a Wide Range of Assessments, CRT, NRT, Portfolio, Curriculum Based Assessments, Etc.
	Provides Professional Development in the Appropriate Use of Assessments
	Provides Technical Assistance to Teachers in Developing and Using Assessments
	Communicate Assessment Results to All Stakeholders

	Evidence of Practice
	Elementary schools: curriculum-based unit/chapter tests and 6-week tests, STAR Early Literacy, 4Sight reading and math benchmark tests, TCAP achievement (CRT and NRT), portfolios for special populations; project-based assessments in science and social studies; Explore

High Schools: curriculum-based, End of Course, Plan, ACT
	CDDRE personnel trained school leadership teams in utilizing benchmark assessments and each team trained school instructional staff. Each school has an assessment coach who conducts and maintains documentation of training sessions with individual teachers and groups. 
	System employs a School Improvement Specialist who, along with grade level supervisors, assists all principals and teachers. Schools have assessment coaches who conduct training sessions with individual teachers and groups.  
	Results from TCAP are published in the local newspaper, discussed at Parent Involvement Committee meeting, and made available on website. Student performance is reported in mid-term reports, 6-week reports, and TCAP Home Reports.

	Is the current practice research-based?
	Yes
	Yes
	Yes
	Yes

	Is it a principle & practice of high-performing school systems?
	Yes
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective
	Effective 
	Mixed results 
	Effective 

	What data source(s) do you have that support your answer? (identify all applicable sources)
	4Sight reports; AYP report, TCAP achievement and value-added reports, Turnleaf reports (disaggregated summary, rcpi, etc.), STAR reports, Explore and Plan reports


	2007 TCAP Results; 4Sight reading and math results; STAR reports
	STAR Early Literacy reports; 4Sight math and reading reports; copies of teacher made tests
	Grade cards, mid-term reports, TCAP Home Report, State Report Card web site, school newsletters, minutes of parent involvement committee meetings 

	Evidence of effectiveness or ineffectiveness
	Improvement in proficiency throughout year based on 4Sight benchmark results; 100 % proficiency for portfolios; CRT achievement grade of “A” or “B” in all subjects; gains grade of “A” in all subjects
	Improvement in TCAP 3 year average result for 2006-07 in all subject areas; improvement in proficiency throughout year based on 4Sight benchmark results
	Teacher-made or modified assessments tend to measure basic knowledge and recall (lack rigor). Teachers effectively use 4Sight and STAR assessments.
	The data sources present a clear picture of how each school and the system are doing overall and how each student is performing.

	Evidence of equitable system support for this practice
	All teachers have access to a variety of assessment tools and the resulting data
	All teachers received training in the use of benchmark assessments and  were provided training on a variety of assessments by the assessment coach
	System supervisors and the School Improvement Specialist provide technical assistance to all schools. 
	Practices are available for stakeholders at all schools 

	Next Step (changes or continuations)
	Continue using a variety of assessments at each grade level
	Continue CDDRE team training; continue utilizing the school assessment coach
	Provide professional development in test construction
	Continue current practice
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ASSESSMENT GAP ANALYSIS

The following are related to Assessment.  The process will identify the discrepancy, or the gap, between the current state – “What Is” – and the desired future state – “What Ought To Be.”  The information for “What Is” should be in Component 1 and will be reviewed at this time.
	Assessment TIME Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  TIME  

(How are we currently allocating our time as central office employees in providing assistance to schools and building capacity around understanding and implementing research-based assessment practices?)
Central office personnel currently spend time engaged in the following activities related to assessment:

· Providing an in-depth analysis of TCAP assessments and Perkins Report to assist schools in making decisions for school improvement  

· Working with CDDRE in providing professional development to teachers/principals toward understanding and interpreting data and in using benchmark assessments

· Scheduling benchmark assessments (4Sight and STAR Early Literacy)

· Examining the results or benchmark assessments to monitor proficiency growth and effectiveness of instructional strategies

· Providing technical assistance for creation of appropriate benchmark assessments online for chapter and unit testing for math, science, and language arts in grades 3-8 

· Providing training and logistics for administration of state based assessments

· Providing data analysis for schools to use in making decisions for school improvement  

“What Ought to Be” – How Should we be Using Our:  TIME

· Continue to provide professional development in assessment to teachers so that they better utilize the variety of classroom data in determining instructional plans and remediation activities (may need to extend time for assessment coach).

· Continue to spend time scheduling formative assessments and in analyzing the results. 


	Assessment MONEY Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  MONEY  

(How are we currently allocating our funds in providing assistance to schools and building capacity around understanding and implementing research-based assessment practices?)
In the area of assessment, system funds have been utilized to purchase Clarity Software updates and maintenance, to purchase programs that provide benchmark assessments, to fund system-developed benchmark assessments, to purchase textbooks with appropriate alignment and benchmark assessments, to maintain Internet connectivity for online assessments, and funding a salary supplement (15 hours per K-8 school) for assessment coaches.

2007-2008: Extended Contract funds have been used to supplement a salary for an assessment coach (20 hours) and a PK-2 data coordinator (10 hours) for each school. 
“What Ought to Be” – How Should we be Using Our:  MONEY

· Funding benchmark assessments to use as indicators of student achievement prior to 3rd grade

· More funding to extend the hours for assessment coaches and PK-2 data coordinators/analysis
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(continued)
ASSESSMENT GAP ANALYSIS

	Assessment PERSONNEL Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  PERSONNEL  

(How are we currently allocating personnel in providing assistance to schools and building capacity around understanding and implementing research-based assessment practices?)
· System employs a School Improvement Specialist who works with personnel from all schools in compiling and interpreting data from a variety of sources.

· System grade level supervisors assist each school in data analysis and testing.
· Each elementary and high school has an assigned testing coordinator dedicated to testing procedures, data analysis and technical support

· Extended contract personnel are used to create benchmark assessments.
· District and school improvement teams gather and analyze data and share process with all teachers at the school level. 

· Each elementary school has individual(s) trained: as an “assessment coach,” in data collection/analysis for PK-2, and administering computer based assessments.
· Each high school has trained ACT coaches per assessed subject area.
“What Ought to Be” – How Should we be Using Our:  PERSONNEL   
· System personnel, working with CDDRE and SREB, should continue to provide professional development in assessment practices to school teams.

· System personnel should continue to monitor results of formative assessments.

· System should continue utilizing an assessment coach, PK-2 data coordinator at each site.




	Assessment OTHER RESOURCES Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  OTHER RESOURCES  

(How are we currently allocating other resources in providing assistance to schools and building capacity around understanding and implementing research-based assessment practices?)
Other resources currently utilized by the system in implementing assessment practices include the following:

· CDDRE personnel 

· 4Sight formative assessments and Member Center (provided by CDDRE partnership)

· State Department of Education resources on the web and other sources

· Vendor training that comes with purchase of software

· Conference and association training

· SACS materials

· TSIPP materials

· NSSE materials
· STAR Early Literacy assessment (provided by Niswonger/County Commission partnership)
“What Ought to Be” – How Should we be Using Our:  OTHER RESOURCES
· Continue using 4Sight reading and math assessments
· Continue using STAR Early Literacy assessments
· Continue partnership with CDDRE
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ASSESSMENT REFLECTIVE QUESTIONS

The completed Assessment gap analysis should enable the Systemwide Leadership Team to answer the following reflective questions relative to instructional practices.
	Assessment Reflective Questions - Narrative Response Required

	Are we providing equity and adequacy to all our schools?

All schools with grades K-8 have access to a school-level assessment coach, to professional development, and to benchmark assessments and related training. All high schools have access to school-level ACT coaches per assessed subject area. Online resources are available to all classrooms, and all teachers have internet and network capabilities within their classrooms. Supervisors monitor assessment results for all sites and provide technical assistance as needed.



	Assessment Reflective Questions - Narrative Response Required

	Are we targeting funds and resources effectively to meet the needs of our schools?

Most funds are allocated effectively. More funding and time should be directed toward delivering professional development to teachers in the area of understanding and utilizing classroom assessment results in day to day planning.


	Assessment Reflective Questions - Narrative Response Required

	Based on the data, are we accurately meeting the needs of students in our schools?

· Student value-added gains in all subjects are above the expected gains (A in all subjects on Report Card). However, in most subject areas and at most grade levels, the lowest gains are with the advanced subgroup. 

· The system received an A or B on the Report Card in achievement for all four subject areas. All subgroups met AYP requirements. 

· Students with disabilities met AYP via safe harbor.
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ASSESSMENT SUMMARY QUESTIONS


The following summary questions are related to Assessment.  They are designed as a culminating activity for your self-analysis, focus questions discussions and findings regarding this area.  

	Assessment Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

· Benchmark assessments that are aligned with state standards at each grade level (evidence: 4Sight and STAR Early Literacy reports).
· Variety of data points (evidence: TCAP Achievement, TVAAS, AYP, 4Sight, unit and chapter assessments, STAR Early Literacy, portfolios, teacher-made assessments, homework, class work, Explore/Plan/ACT, and Perkins Report).

· Assessing all categories of students (evidence: TCAP reports for achievement and gains; AYP reports; Report Card disaggregated reports; 4Sight reports; portfolio results). 

· Wide range of assessments (evidence: TCAP, 4Sight reading, 4Sight math, STAR Early Literacy, Explore/Plan/ACT, basal tests, portfolios, projects).

· Technical assistance and professional development in the use of assessment (evidence: CDDRE training in use of 4Sight benchmark assessment data; 4Sight member center; agendas from training conducted by School Improvement Specialist and grade level supervisors; assistance documentation maintained by school level assessment coaches).
· Assessment information to communicate with stakeholders (evidence: system and school-level data analysis files developed and shared by School Improvement Specialist and grade level supervisors).



	Assessment Summary Questions- Narrative Response Required

	What are our major challenges and how do we know?  Place in prioritized order, based on data from Component 3.

Challenge # 1: To maintain a graduation rate of 90% through 2010 to meet or exceed the NCLB benchmark. 

How we know: graduation percents in years prior to 2007 were below 90%; Perkins Report indicates weaknesses in academic attainment (1S1), completion (2S1), and completion non-traditional (4S2)
Challenge # 2: To improve high school reading/language performance on standardized assessments.
How we know: the subgroup students with disabilities failed to meet the AYP proficiency target of 90%;  in Gateway courses, students were below expected 3 year average gains in English I; in ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in English and Reading

Challenge # 3: To improve grades K-8 reading/language performance. 
How we know: low achievement for grades 3-5; negative gains for grade 4; low or negative gains for advanced learners; lack of proficiency for students with disabilities; weaknesses in grammar conventions and techniques and skills (grades 3-8); weaknesses in structural analysis, phonics, and vocabulary (grades PreK-2)

Challenge # 4: To improve high school math performance.  
How we know: in Gateway courses, students were below expected 3 year average gains in Math Foundations; in ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in Math
Challenge # 5: To improve grades K-8 math performance.  
How we know: low or negative gains for advanced students, especially 4th grade students; lack of  proficiency for “students with disabilities”; weaknesses in graphs and measurement (grades 3-8)
To address the system’s five challenges, the following assessment improvement areas must be considered: 
· Ensuring that the appropriate assessments are used to guide decisions relative to student performance

· Providing professional development in the use of currently available assessment results 

· Providing support and technical assistance to teachers in developing and using their own assessments correlated to standards



	Assessment Summary Questions- Narrative Response Required

	How will we address our challenges? 

The following assessment-related strategies will be implemented to address our five academic challenge areas:
· Ensure that the appropriate assessments are used to guide decisions relative to student performance

· Action: Establish procedures to monitor teachers’ use of assessment data in decision making

· Action:  Monitor the relationship between student performance on curriculum assessment measures (classroom tests, assignments, and homework) with success on benchmark assessments and growth in student proficiency
· Provide professional development in the use of currently available assessment results
· Action: Complete teacher training in utilizing data to make instructional decisions
· Action:  Continue other assessment training in partnership with CDDRE
· Provide support and technical assistance to teachers in developing and using their own assessments correlated to standards

· Action:  Schedule professional development in the area of test construction, use, and analysis
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ORGANIZATIONAL PRACTICES 

	Current Organizational Practices (p. 1 of 3)
	School System’s Beliefs, Mission, and Vision Define the Purpose and Direction for the School System and Schools
	Organizational Processes Increase the Opportunity for Success in Teaching and Learning
	Organizational Practices and Processes Promote the Effective Time-on-Task for All Students

	Evidence of Practice
	School system employs a School Improvement Specialist who works with school improvement teams in developing their beliefs, mission, and vision. TSIP Component 2 teams from all schools met as a group to discuss and analyze their beliefs, mission, and vision as compared to those of the system. Schools provide documentation of efforts related to the system’s beliefs, mission, and vision annually (for system annual report)
	System assures that all teachers have daily plan time. After school and summer school tutoring are provided in reading and math at all sites. All schools have instructional software programs in the labs for use by teachers and students. Supervisors and principals monitor classrooms via walk throughs and examination of formative assessment results. 
	Each grade level has minimum time requirements for reading, language, and math. The system permits parents to confer with teachers during teacher plan time or after school only. Visitors may not roam the building without principal approval. School-wide behavior support plans are operational and effective at all schools. Walkthroughs are conducted in classrooms weekly.

	Is the current practice research-based?
	Yes

	Yes
	Yes



	Is it a principle & practice of high-performing school systems?
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	SACS Plans
TSIP Plans

System’s Annual Report
	4Sight Reading and Math Reports

Walkthrough Reports
	Walkthrough Reports

Office Discipline Referrals

	Evidence of effectiveness or ineffectiveness
	All schools are accredited by SACS; TSIP plans are approved by state; no schools are on the target list or in school improvement 
	Increase in % proficient in 4Sight benchmark assessments throughout the school year; increase in rigor and student engagement (walkthroughs)
	Increase in rigor, student engagement, and student “centeredness” of classes (walkthroughs); decease in discipline referrals compared to last year

	Evidence of equitable system support for this practice
	All schools receive support from the School Improvement Specialist in completing TSIP Component 2 
	All teachers have planning time. All teachers and students at all schools have access to the same resources (labs, tutoring, and personnel).
	Requirements and support for enforcing them apply to all schools. 

	Next Step (changes or continuations)
	Continue the meetings with all schools; encourage collaboration between school Component 2 teams
	Encourage regularly scheduled weekly horizontal teacher collaboration; initiate vertical collaboration during in-service or staff development days
	Continue to “protect” instructional time; provide development on ways to maximize class time (teach students what they don’t know efficiently and effectively)

	Current Organizational Practices (p. 2 of 3)
	School System Provides Continuous Professional Development for School Leaders
	School System Is Organized to Be Proactive in Addressing Issues that Might Impede Teaching and Learning
	School System Is Organized to Support a Diverse Learning Community Through Its Programs and Practices

	Evidence of Practice
	CDDRE School Leadership Team attended four days of in-service during the 2007-08 school year; school team presented concepts to remainder of staff; principal participates in monthly system principals’ development meetings
	Schools conduct support team meetings every two weeks to discuss students who are struggling academically, socially, or behaviorally. Supervisors analyze formative assessment results, review classroom monitoring forms completed by principals, and conduct classroom walkthroughs.
	System provides the following support to schools: special education teachers; gifted teacher; Title 1 teacher; computer labs; guidance counselor; technology support teacher; ELL teacher; assessment coach; after school tutoring; and summer school. The system employs a Special Education Supervisor and an Assistant Supervisor.  

	Is the current practice research-based?
	Yes
	Yes
	Yes

	Is it a principle & practice of high-performing school systems?
	Yes
	Yes
	Yes

	Has the current practice been effective or ineffective?
	Effective
	Effective
	Effective

	What data source(s) do you have that support your answer? (identify all applicable sources)
	Walkthrough Reports; 4Sight math reports; 4Sight reading reports
	S-Team Meeting Notes; Reading Intervention Form; Walkthrough summaries; 4Sight and STAR Early Literacy reports; Report Card; AYP
	AYP report; TVAAS; Report Card

	Evidence of effectiveness or ineffectiveness
	Increase in level of rigor and student engagement throughout the year (school-wide); increase in use of benchmark assessments and reports
	Improved proficiency (AYP) for various subgroups; positive TVAAS gains for not proficient students; Report Card grade of “A” for gains in all subject areas; Report Card grade of “A” or “B” in all subject areas
	Improved proficiency (AYP) for various subgroups; positive TVAAS gains for not proficient students; Report Card grade of “A” for gains in all subject areas; Report Card grade of “A” or “B” in all subject areas

	Evidence of equitable system support for this practice
	All teachers were trained in rigor and student engagement and then conducted walkthroughs so that all could be “leaders” in that area
	Supervisors monitor classrooms and assessment results for all schools. All schools conduct S-team meetings.
	Students at all schools have access to tutoring after-school, ELL services, special education services, instructional software, and time in labs on a regular basis.

	Next Step (changes or continuations)
	Continue training to all teachers in other areas for walkthroughs (instructional strategies); continue to involve all teachers in walkthroughs
	Continue S-team meetings, walkthroughs, and monitoring of classroom monitoring forms maintained by principals at each school
	Continue providing services to students with diverse needs 
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ORGANIZATIONAL GAP ANALYSIS

The following are related to Organization.  The process will identify the discrepancy, or the gap, between the current state – “What Is” – and the desired future state – “What Ought To Be.”  The information for “What Is” should be in Component 1 and will be reviewed at this time.
	Organizational TIME Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  TIME  

(How are we currently allocating our time as central office employees in providing assistance to schools and building capacity around understanding and implementing research-based organizational practices?)
· Central Office supervisors spend time sharing ideas on organizational practices and structures with administrators at principals’ meetings.
· Supervisors collaborate with CDDRE and SREB to provide professional development to principals and school leadership teams, who, in turn, present the development activities to teachers at their schools. Several days have been dedicated to providing professional development in effective school and classroom practices to CDDRE team members and to instructional staff.

· Supervisors also meet with principals and teachers at each school site to discuss and evaluate organizational structures that address the needs of students (i.e. self-contained, departmentalization, and team teaching; collaboration of regular education services with SE, gifted, and ELL services; behavior support plans; student and teacher schedules; parent communication procedures; parent involvement).

· Supervisors spend time planning opportunities for experienced educators to mentor beginning teachers.
· Supervisors spend time conducting classroom walk throughs with teachers and principals as a means to evaluate the effectiveness of organizational structures.

“What Ought to Be” – How Should we be Using Our:  TIME
· Central Office personnel should spend more time monitoring and evaluating the quality of and providing feedback regarding organizational practices at each site.

· Supervisors should closely monitor implementation of schools’ adherence to system-wide time requirements for reading, language arts, and math.
· Supervisors should spend time developing procedures for providing professional development in collaboration to teachers and principals, so that horizontal and vertical collaboration occurs at all schools.
· Supervisors should spend time developing a plan for implementation of vertical and horizontal collaboration including classroom teachers and specialists at all schools.



	Organizational MONEY Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  MONEY  

(How are we currently allocating our funds in providing assistance to schools and building capacity around understanding and implementing research-based organizational practices?)
· Extended Contract funds are utilized to provide mentoring for new teachers.

· Professional development on the block system has been provided to high school teachers. 

· Special Education Department is providing personnel for release time to permit teacher collaboration.

· Technology plan details allocation of funds to provide computer labs and internet/network access for curriculum applications and internet resources.
· Technology fund are spent on management software and hardware utilized by teachers and administrators.

· State funds have been utilized to implement three additional pre-Kindergarten classrooms, which brings the total number of pre-K classrooms to 16.  

“What Ought to Be” – How Should we be Using Our:  MONEY
· Allocate funds for providing ongoing embedded professional development in collaboration and mentoring practices.

· Allocate funds for providing release time to specialists to collaborate with regular classroom teachers.
· Consider the allocation of funds to implement distance learning initiative for enhancing the high school curriculum


TCSPP TEMPLATE 4.4b
(continued)
ORGANIZATIONAL GAP ANALYSIS

	Organizational PERSONNEL Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  PERSONNEL  

(How are we currently allocating personnel in providing assistance to schools and building capacity around understanding and implementing research-based organizational practices?)
· Central Office supervisors are assigned by grade ranges (PreK-3, 4-8, and 9-12) or program (special education). The system has a one-half time School Improvement Specialist.
· Each school with less than 500 students is assigned one principal; schools with more than 500 students have one or two assistant principals.

· Beginning with budget recommendations in March of the preceding year and up to the beginning of school, the Central Office staff, as well as school level administrators, assess the personnel needs at each school and ensure that these needs are being met when school starts in August. All schools are assigned an adequate number of classroom teachers to meet state pupil/teacher ratios.

· Mentoring/coaching programs for teachers are in place to ensure that high quality instructional practices are modeled and improve retention of beginning teachers. 

· All schools have special education teachers to provide services for students with disabilities, and physical education, music, and art teachers, and guidance counselors.

· All schools have access to gifted teachers, technology support teachers, and assessment coaches, as well as the BEST program.

· The system and each school have a leadership team (CDDRE) comprised of staff members with a variety of roles.

“What Ought to Be” – How Should we be Using Our:  PERSONNEL
· Collect data concerning the effectiveness of the following practices: collaboration between grade levels and between Regular Ed and Special Ed teachers, freshmen transition, and block scheduling, and school’s adherence to system-wide time requirements for reading, language arts and math.

· Continue to provide coaching/mentoring program for new teachers. 

· Provide coaching/mentoring program for new administrators.

· Provide site based and embedded professional development for integrating technology into the curriculum (TSPs).

· Continue to provide school level personnel to manage computer labs (designated Title 1 teachers).

· Provide site-based professional development using technology and assessment coaches.
· Continue utilizing CDDRE to provide professional development to principals and school leadership teams.




	Organizational OTHER RESOURCES Gap Analysis - Narrative Response Required

	“What is” The Current Use of:  OTHER RESOURCES  

(How are we currently allocating other resources in providing assistance to schools and building capacity around understanding and implementing research-based organizational practices?)
· The district website is one resource that is utilized to disseminate information about and share with all stakeholders current organizational practices, as well as the district’s beliefs, vision, and mission.

· The district has an active Parent Advisory Committee and the district collaborates with the neighboring city school district to provide a Parenting Fair to disseminate resources for parents to improve their child’s educational experience. 

· The Niswonger Foundation (local philanthropic organization) funded the implementation of the High School Credit Recovery Program, the Second Chance Program, and My Reading Coach. Additionally, the Niswonger and Greene County Commission partnership has resulted in the hiring of four guidance assistants to provide quality career guidance.
· The district has a systemwide Career Technical Advisory committee that meets three times a year to provide input and direction for all Career Technical programs.

· Consultants from the Center for Data Driven Reform in Education (CDDRE) meet regularly with the schools’ CDDRE leadership teams, providing professional development in processes and procedures that increase student learning (student engagement, rigor, and instructional practices).
· CDDRE consultants assist in conducting walkthroughs as a means to detect any issues that might impede teaching and learning.

· A partnership with United Methodist Holston Home for Children allowed for the placement of a Pre-K classroom at their Children’s Center facility.

“What Ought to Be” – How Should we be Using Our:  OTHER RESOURCES
· Implement horizontal and weekly collaboration systemwide. 
· Continue using CDDRE and SREB services.
· Explore other avenues of collaboration such as the district’s distance education server (example: “Moodle” as a communication tool for homebound and gifted students, as well as teachers). 

· Find new ways to collect feedback from existing and new sources of data (example: “Zoomerang” as a data collection tool).  

· Involve school teachers and principals in workshops and activities related to school structures and practices sponsored by the National Association of Elementary School Principals, National Middle School Association, and National Association of Secondary School Principals.

· Encourage use of Internet as a source of “best” organizational practices for elementary, middle, and high schools.
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ORGANIZATIONAL REFLECTIVE QUESTIONS

The completed Organizational gap analysis should enable the Systemwide Leadership Team to answer the following reflective questions relative to instructional practices.
	Organizational Reflective Questions - Narrative Response Required

	Are we providing equity and adequacy to all our schools?

· The district’s organization practices provide personnel and other resources so that the curricular and instructional programs and practices may occur at all sites. In addition to Central Office supervision, support for schools include principals, assistant principals, special education teachers, gifted teachers, ELL teachers, counselors, computer labs, software, internet access, professional development, and facility upgrades or improvements. Additionally, some schools fund other resources as needed. 

· The district has shown evidence of access to professional development opportunities for organizational effectiveness. 

· All schools are encouraged to participate in collaborative meetings.

· The district Parent/Community Advisory Committee includes representatives from all schools.  

· Support personnel are scheduled to provide services to all schools in the district.
· Supervisors monitor organizational practices and classroom schedules at all schools.




	Organizational Reflective Questions - Narrative Response Required

	Are we targeting funds and resources effectively to meet the needs of our schools?

· Central Office supervisors devote a great deal of time working with the organization practices at each school. They should consider developing procedures to utilize to consistently monitor school level organizational practices.
· The Central Office staff works together to ensure that there is no overlap in program purchases. 

· The district ensures that all needs are being met through evaluation and communication amongst the different program areas. For example, the technology department relies on Special Education, Title, and Vocational program funds to supplement existing general fund purchases. 

· The district utilizes grant funding and assistance from charitable organizations. 

· Perhaps more professional development funds should be allocated to target collaboration practices, provide release time for teachers to collaborate, and provide after-school on-site technology “coaching” at all sites.



	Organizational Reflective Questions - Narrative Response Required

	Based on the data, are we accurately meeting the needs of students in our schools?

Based upon TCAP assessment data (achievement and gains) and AYP data, the current organizational practices are meeting the needs of most students; however, available personnel such as special education and gifted teachers are not fully collaborating with Regular Ed teachers in designing instructional programs that address the needs for students with disabilities and advanced learners.  Technology could be more effectively integrated into instructional practices. 
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ORGANIZATIONAL SUMMARY QUESTIONS


The following summary questions are related to Organization.  They are designed as a culminating activity for your self-analysis, focus questions discussions, and findings regarding this area.

	Organizational Summary Questions- Narrative Response Required

	What are our major strengths and how do we know?

Based upon the analysis of current practices, it was determined that the following are strengths:

· Daily planning time is provided for all teachers (evidence: school schedules). 
· All schools have access to specialists (evidence: school schedules that include special education, gifted educator, ELL educator, Title 1, physical education, music, art, library, and guidance).
· All sites have access to the BEST program (evidence: BEST referral forms).
· Parent/community involvement occurs at the school and district level (evidence: minutes of meetings). 
· Funding is provided for system level and school level professional development (evidence: sign in sheets).
· Minimum time requirements are established for core subjects (evidence: board policy procedure)
· All facilities meet state pupil-teacher ratio (evidence: Preliminary Report).
· Students at all schools have access to after school tutoring and summer school.



	Organizational Summary Questions- Narrative Response Required

	What are our major challenges and how do we know?  Place in prioritized order, based on data from Component 3.

Challenge # 1: To maintain a graduation rate of 90% through 2010 to meet or exceed the NCLB benchmark. 

How we know: graduation percents in years prior to 2007 were below 90%; Perkins Report indicates weaknesses in academic attainment (1S1), completion (2S1), and completion non-traditional (4S2)
Challenge # 2: To improve high school reading/language performance on standardized assessments.
How we know: the subgroup students with disabilities failed to meet the AYP proficiency target of 90%;  in Gateway courses, students were below expected 3 year average gains in English I; in ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in English and Reading

Challenge # 3: To improve grades K-8 reading/language performance. 
How we know: low achievement for grades 3-5; negative gains for grade 4; low or negative gains for advanced learners; lack of proficiency for students with disabilities; weaknesses in grammar conventions and techniques and skills (grades 3-8); weaknesses in structural analysis, phonics, and vocabulary (grades PreK-2)

Challenge # 4: To improve high school math performance.  
How we know: in Gateway courses, students were below expected 3 year average gains in Math Foundations; in ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in Math
Challenge # 5: To improve grades K-8 math performance.  
How we know: low or negative gains for advanced students, especially 4th grade students; lack of  proficiency for “students with disabilities”; weaknesses in graphs and measurement (grades 3-8)

To address the system’s five challenges, the following organizational improvement areas must be considered: 

· Establishing effective procedures for monitoring school practices that increase the opportunity for success in teaching and learning and effective time-on-task for students
· Establishing effective procedures for monitoring issues that impede teaching and learning


	Organizational Summary Questions- Narrative Response Required

	How will we address our challenges? 

The following organization-related strategies will be implemented to address our five academic challenge areas:
· Establish effective procedures for implementing and monitoring practices that increase the opportunity for success in teaching and learning and effective time-on-task for students
· Action: Implement weekly horizontal collaboration meeting including “specialists” at all sites

· Action: Implement vertical collaboration meetings that occur at least four times per year
· Action: Provide professional development on collaboration to teachers and principals

· Action: Conduct weekly classroom walkthroughs (supervisors, principals, and teachers)

· Action: Develop plans for centrally monitoring school organizational practices
· Establish effective procedures for monitoring issues that impede teaching and learning
· Action: Develop plans for centrally monitoring procedures used at the school level to address issues that impede teaching and learning


COMPONENT 5

COMPREHENSIVE SYSTEMWIDE ACTION PLAN DEVELOPMENT
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	GOAL 1 – Action Plan Development

	Template 5.1 – (Rubric Indicator 5.1)                                                                                                                                                                        Revised DATE: __________________________               

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	To maintain a graduation rate of 90% through 2010 to meet or exceed the NCLB benchmark and exceed a CTE graduation rate of 86%. 

	Which need(s) does this Goal address?
	Needs Addressed: Graduation percent; academic attainment (1S1); completion (2S1); completion non-traditional (4S2)
Current Status: 
                         All         CTE
          2005:     82.3%

          2006:     85.4%     85.45%
          2007:     90.0%     94.78%
          Goal:      90.0%    86.00%

	How is this Goal linked to the system’s Five-Year Plan?
	Goal 1: To promote student performance (improve graduation rate and revamp career guidance)

	ACTION STEPS – Template 5.2 – (Rubric Indicator 5.2)
	IMPLEMENTATION PLAN – Template 5.3 – (Rubric Indicator 5.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step 1
	Provide a career-technical program for CDC students in grades 6-12 at two sites. 
	Implement at one site SY 2007 and another site in 2008;
Continue programs after implementation  2007-2010
	Melinda Pruitt;

Wayland Seaton

 
	$37,000 (2006-07)
$40,000 (2007-08)
	Special Education
	Melinda Pruitt and Lori Wilhoit shall monitor implementation of the program
	Implementation completed at one site in 2006-07 and one site in 2007-08; program is still offered at those sites

	Action Step 2
	Continue Credit Recovery, Gateway Tutoring, and Second Chance programs for high school students.
	Summer 2006; continue annually 2007-2009
	Wayland Seaton; Debra Boles
	$25,000;

Teachers to provide tutoring
	Extended Contract (2007: $10,828.11);


	Wayland Seaton and Debra Boles shall monitor number of participants and success rate.
	Credit Recovery was provided summer ’06 and ‘07

	Action Step 3
	Provide professional development in strategies (1) that engage all learners (grades 6-12), (2) that relate learning to real life and careers, (3) that prevent disruptive student behaviors, (4) collaboration.  
	1-Summer 2006

2-3 Summer 2008
4 SY 2008-09
	Judy Phillips;

Melinda Pruitt; Wayland Seaton
	$5000


	Title 2A ($5000);

State Department-No Cost; Perkins Funds ($2000)
	Judy Phillips and/or Melinda Pruitt shall maintain a list of participants
	Summer ’06 and ’07: sessions on teaching strategies and classroom management

	Action Step 4
	Provide ESY services for special education students: special education and related services
	Begin SY 2006-07; continue each summer 2007-2009
	Melinda Pruitt
	$25,000;

Selected SE teachers
	Special Education
	Melinda Pruitt shall maintain a list of participants and outcomes.
	Provided ESY for 49 students in ’06-‘07

	Action Step 5
	Provide resources that allow schools to differentiate classroom activities/objectives based upon assessment data  
	SY 2006-07; continue each year 2007-09
	Melinda Pruitt;

Wayland Seaton
	$10,000;

Grades 6-12 teachers
	Special Education
	Supervisors will monitor compliance to IEPs and lesson plans.
	Resources have been provided

	Action Step 6
	Involve parents in developing transition plans for 8th grade students. 
	SY 2006; Continue spring 2007-2009
	Wayland Seaton
	$0;

Principals; guidance counselors
	No cost (approximately 50 hours for each counselor)
	Wayland Seaton will check with 2 or more high school guidance counselors to document occurrence.
	Plan has been developed

	Action Step 7
	Involve 8th grade students and their parents at 8th grade night at each high school
	SY 2006; Continue spring 2007-2009
	Wayland Seaton
	$0; 

Principals; guidance counselors; high school teachers
	No cost (approximately 3 hours for each counselor)
	High school principals will provide a list of 8th graders and their parents who are in attendance to Wayland Seaton.
	Plan has been developed

	Action Step 8
	Maintain procedures that require schools to involve parents of high-risk students in IEP and Section 504 meetings
	SY 2006; Continue year-long 2007-2009
	Melinda Pruitt
	$0;

Principals; special education teachers
	No cost (no extra hours; part of regular job for s.e. teachers)
	Melinda Pruitt will monitor IEPs and 504 plans at all schools and document parent participation.
	Documentation is available that indicates that parents are invited to all IEP and Section 504 meeting

	Action Step 9
	Provide necessary technology related hardware and equipment to ensure equitable access to technology for all teachers and students. 
	SY 2006;
Continue annually 2007-2009
	Jason Patrick; Judy Phillips; Melinda Pruitt
	$324,000 annually across all program areas and school sites; 2008-09 $292,000
	General Budget; Title 2 Part D;

Special Education ($45000);  Erate
	Inventories maintained by specific departments and annual E-Tote assessment survey will be examined annually by Jason Patrick. 
	Has digital copy of the E-tote survey results for each school and the district

	Action Step 10
	Conduct annual telecommunications assessment (voice and data) each year and implement necessary changes to ensure safe and equitable network access to appropriate instructional resources via the district network and the Internet 
	SY 2006; Continue annually 2007-2009 
	Jason Patrick
	$143,000 annually across all program areas and sites; 2008-09 $361,000
	General Budget and Erate
	E-Tote or state provided assessment survey results will be maintained by Jason Patrick. 
	Has digital copy of the E-tote survey results for each school and the district

	Action Step 11
	Employ highly qualified teachers and paraprofessionals in all required areas and provide training to current employees not highly qualified.
	SY 2006; Continue annually                                              2007-2010
	Melinda Pruitt; Lynn Lyons; Judy Phillips
	$3,000;

Principals (in hiring)
	Title IIA ($1500); Special Education ($1500)
	Judy Phillips, Melinda Pruitt, and Lynn Lyons maintain files indicating personnel who have and have not met highly qualified requirements.
	All SE paraprofessionals are highly qualified for NCLB

	Action Step 12
	Increase teacher salaries to a level comparable to area school systems
	SY 2007-08; continue annually 2008-2010
	Dr. Parkins
	’07-’08: $1,037,708 (5%)
’08-’09: $863,373 (4%)
	State BEP 2.0 
	Melissa Batson will maintain salary records
	

	Action Step 13
	Establish procedures for monitoring horizontal collaboration
	SY 2008-2009
	Wayland Seaton
	0
	
	Wayland Seaton will monitor collaboration practices.
	

	Action Step 15
	Establish procedures for each school to conduct classroom walkthroughs (supervisors, principals, and teachers) evaluating the level of student engagement, level of rigor, and student versus teacher centered     
	SY 2008-2009
	Wayland Seaton
	0
	
	Wayland Seaton will monitor walkthrough involvement.
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	GOAL 2 – Action Plan Development

	Template 5.1 – (Rubric Indicator 5.1)                                                                                                                                                                        Revised DATE: __________________________               

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	To improve high school reading/language performance by increasing % advanced by 1% and decreasing % below proficient by 1% on Gateway and End of Course reading/language assessments for all students and subgroups, by increasing ACT Reading and English by 0.5, by attaining the predicted score for Gateway/End of Course subjects and ACT Reading and English, and by meeting CTE 1S1 goal of 88.21%  in 2008, 2009, and 2010 in order to meet or exceed NCLB benchmarks.

	Which need(s) does this Goal address?
	Needs Addressed- the subgroup students with disabilities failed to meet the AYP proficiency target of 90%;  in Gateway courses, students were below expected 3 year average gains in English I; in ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in English and Reading

Current Status:

Gateway Reading/Language/Writing

ACT Reading/English

Subgroup

Scores

All

White

Econ. Dis.

Students with Disabilities 

Reading

English

Below

Advanced

Below

Advanced

Below

Advanced

Below

Advanced

2005

19.8

19.5

2006

5

52

5

52

5

50

15

22

2006

20.7

19.9

2007

6

65

6

65

7

63

20

39

2007

19.3

19.9

Goal

5

66

5

66

6

64

19

40

Goal

19.8

20.4



	How is this Goal linked to the system’s Five-Year Plan?
	Goal 1: To promote student performance (maintain Writing scores, improve ACT scores, improve English Gateway scores)

	ACTION STEPS – Template 5.2 – (Rubric Indicator 5.2)
	IMPLEMENTATION PLAN – Template 5.3 – (Rubric Indicator 5.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step 1
	Establish a team of  English teachers to develop vertical curriculum maps (grades K-12), assessing the current language arts curriculum and technology software and assessments to determine their alignment with accomplishments or SPIs within/between grade levels and with state framework standards and for emphasis on critical and higher order thinking. 
	Assess & Develop: Summer 2007; begin use SY 2007-08; continue 2008-2010
Establish team: Fall 2008
	Wayland Seaton
	$19000 (development);

High school English teachers (use)
	Title IIA
	Wayland Seaton shall examine hard copies of alignments, assessments, and lesson plans by 12/1 of each year.  Mr. Seaton shall periodically check principals’ monitoring records for use.
	Alignment to current standards has been completed 

	Action Step 2
	Establish procedures conducive to language arts teachers’ focusing  instruction on SPIs and using spiral review in the classrooms and school computer labs as retention strategies.
	Begin SY 2006-07; continue annually 2007-2009
	Wayland Seaton
	$0;

High school English teachers;

High school principals
	No cost (no additional hours or money; part of regular job)
	Wayland Seaton shall check principals’ monitoring records of lesson plans & SPIs on board.
	Procedures have been written and implemented

	Action Step 3
	Using assessment data to determine needs, provide tutoring for all students and ESY for eligible special education students. Use appropriate language arts software and alternative curricular materials focused on SPIs. Assist schools in scheduling if needed.
	Begin SY 2006-07; continue annually 2007-2009
	Melinda Pruitt;

Debra Boles; Wayland Seaton
	$60,000;

Principals (scheduling);

Teachers to provide tutoring


	Special Education ($25000); Extended Contract (2007: $10,828.11); Niswonger Foundation
	CL III supervisors shall monitor after school tutoring activities.
	ESY provided to 49 students in 2006-07; data analysis has been completed on 2007 data

	Action Step 4
	Encourage collaboration by assisting schools in developing schedules that allow collaboratively planning of English teachers with other special education teachers and by providing on-going professional development in collaboration.
	Begin SY 2006-07; continue annually 2007-2009
	Melinda Pruitt; Wayland Seaton
	$0;

Principals (scheduling)
	No cost (no additional time or money; part of regular job)
	Supervisors shall monitor principals’ copies of minutes of teachers’ collaboration meetings.
	Collaboration schedules have been developed and implemented

	Action Step 5
	Provide professional development for English teachers in the following areas:

1. using assessment data in planning instruction

2. differentiated instruction for all learners 

3. strategies to teach the elements of language

4. cooperative learner groups, peer tutoring, and flexible groups 

5. questioning techniques that emphasize critical thinking

6. relating learning to real life

7. preventing disruptive student behaviors
8. Collaboration
9. Rigor and student engagement

10. Test construction and use of data
	1: Summer 2006

2-4: Summer 2007

5-7: Summer 2008
8-9: SY 2008-09

10:  Summer 2009

	Judy Phillips;

Melinda Pruitt
	$25,000;

High School English teachers
	Title 2A & D;

General Funds;

Special Education ($2000); Perkins Funds ($1500)
	Mrs. Phillips and Dr. Pruitt shall maintain a file of participants for each activity.
	Items 1 and 3 have been completed

	Action Step 6
	Provide procedures that allow schools to involve parents in discussing language arts curriculum and instruction at school- and system-level Parent Advisory Meetings and Open Houses.
	SY 2006; Continue annually 2007-2009
	Dr. Parkins and Judy Phillips
	$0;

Principals and all high school language arts teachers 
	No cost (2 hours per teacher at Open House)
	Principals shall provide agendas of meetings to Judy Phillips.
	Each school hosted an “Open House”

	Action Step 7
	Continue procedures that provide opportunities for parents to confer with their child’s teacher(s) during the school day after each reporting period and during after school hours on three occasions during the year.
	SY 2006; Continue annually 2007-2010
	Judy Phillips
	$0;

Principals and all high school language arts teachers
	No cost (6 hours per teacher per year)
	Judy Phillips will “spot check” 2 or more high schools to determine if schools are in compliance and will document findings.
	After-school conferencing provided for in the annual school system calendar

	Action Step 8
	Post Greene County Schools high school language arts maps on website. 
	SY 2006; update frequently during 2007-2009
	Wayland Seaton
	$0;

webmasters
	No cost (approximately 6 hours per year)
	Wayland Seaton shall check websites and availability at school sites by November of each year.
	Maps have been posted on web sites

	Action Step 9
	Provide strategies to school staffs on how to involve parents in the school and in parent-teacher organizations.
	SY 2006; Continue each fall 2007-2009
	Judy Phillips
	$0;

Principals and all language arts teachers;

High school principals
	No cost (30 hours per year for parent involvement coordinator—Judy Phillips)
	Judy Phillips will document activities done at the central level to provide strategies to schools.
	Provided handout to parent involvement (PI) contacts

	Action Step 10
	Maintain procedures that provide student progress reports to parents every three weeks (mid-terms and report cards)
	SY 2006; Continue annually 2007-2009
	Wayland Seaton
	$0; 

High school language arts teachers;

High school principals
	No cost (12 hours per year per teacher)
	Wayland Seaton will “spot check” 2 or more high schools to determine if schools are in compliance and will document findings.
	Procedures have been developed, implemented, and maintained

	Action Step 11
	Provide necessary technology related hardware and equipment to ensure equitable access to technology for all administrators, teachers, paraprofessionals, and students.
	SY 2006;                                            Continue annually 2007-2009
	Jason Patrick;

Judy Phillips;

Melinda Pruitt                                      
	$324,000 annually across all program areas and school sites; 2008-09 $292,000
	General Budget;                                                                                     Title 2 Part D;                                                                                         Special Education ($45000);

Title 5; Perkins Funds ($5000)
	Erate                                                                                                         Inventories                                                                                                         maintained by specific                                                                                                         departments and                                                                                                         annual E-Tote                                                                                                         assessment survey will be examined by Jason Patrick.
	Has digital copy of the E-tote survey results for each school and the district

	Action Step 12
	Conduct annual telecommunications assessment (voice and data) each year and implement necessary changes to ensure safe and equitable network access to appropriate  instructional resources via the district network and the Internet. 
	SY 2006; Continue once per year                                             2007-2009
	Jason Patrick
	$143,000 annually across all program areas and sites; 2008-09 $361,000
	General Budget and                                                                                          Erate
	E-Tote or state                                                                                                         provided assessment                                                                                                         survey will be maintained by Jason Patrick.
	Has digital copy of the E-tote survey results for each school and the district

	Action Step 13
	Increase teacher salaries to a level comparable to area school systems
	SY 2007-08; continue annually 2008-2010
	Dr. Parkins
	’07-’08: $1,037,708 (5%)

’08-’09: $863,373 (4%)
	State
	Melissa Batson will maintain salary records
	

	Action Step 14
	Establish procedures for teachers at each school to engage in vertical collaboration regarding curriculum and instruction at least four times annually (may need to modify system calendar)
	SY 2008-2009 

Continue thereafter
	Wayland Seaton
	0
	No cost
	
	

	Action Step 15
	Establish procedures for each school to conduct classroom walkthroughs (supervisors, principals, and teachers) evaluating the level of student engagement, level of rigor, and student versus teacher centered     
	SY 2008-2009 

Continue thereafter
	Wayland Seaton
	0
	No cost
	
	

	Action Step 16
	Provide resources (time and/or money) for purchasing teacher study materials pertaining to instruction (i.e., Kagan’s and Marzano’s works) 
	SY 2008-2009 

Continue thereafter
	Wayland Seaton
	$5000
	Special Education ($5000)
	
	


TCSPP TEMPLATE 5.1

	GOAL 3 – Action Plan Development

	Template 5.1 – (Rubric Indicator 5.1)                                                                                                                                                                        Revised DATE: __________________________               

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	To improve grades K-8 reading/language performance by increasing reading/language achievement by 2 NCEs for all students and meeting AYP proficiency or safe harbor and attaining standard gains for all subgroups in 2008, 2009, and 2010 in order to meet or exceed NCLB benchmarks.

	Which need(s) does this Goal address?
	Needs Addressed- low achievement for grades 3-5; negative gains for grade 4; low or negative gains for advanced learners; lack of proficiency for students with disabilities; weaknesses in grammar conventions and techniques and skills (grades 3-8); weaknesses in structural analysis, phonics, and vocabulary (grades PreK-2)

Current Status:

Achievement

AYP Proficiency

Reading/ Language Arts NCE

Subgroup

All

White

Hispanic

African

Economically Disadvantaged

Students with Disabilities

2005

52.7

2005

90

90

90

90

88

72

2006

55.7

2006

87

87

84

92

85

66

2007

56.4

2007

90

90

79

90

86

73

Goal

58.4

Goal

89

89

81

89

88

76



	How is this Goal linked to the system’s Five-Year Plan?
	Goal 1: To promote student performance (all strategies in the Five-Year Plan are addressed in Comprehensive Plan Action Steps)

	ACTION STEPS – Template 5.2 – (Rubric Indicator 5.2)
	IMPLEMENTATION PLAN – Template 5.3 – (Rubric Indicator 5.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step 1
	Establish a team of  language arts teachers to develop vertical curriculum maps (grades K-12), assessing the current language arts curriculum and technology software and assessments to determine their alignment with accomplishments or SPIs within/between grade levels and with state framework standards and for emphasis on critical and higher order thinking.
	Assess & Develop: Summer 2007; Begin use SY 2007-08
Establish team: Fall 2008
	Kathryn Crumm; 

Debra Boles
	$9000 (for grades K-8 team members)
	Title 2A
Extended Contract
	Supervisors shall examine hard copies of  completed curriculum maps
	Online assessments; online lesson plans; correlation of texts to state standards

	Action Step 2
	Continue providing resources and procedures that allow each school to provide tutoring for all students and ESY for eligible special education students. Assist schools in scheduling if needed.
	Begin summer 2006; continue annually 2007-2009
	Melinda Pruitt;

Kathryn Crumm; Debra Boles
	$35,000 for tutors, $66,000 for technology equipment such as smartboards, CPS systems, Interwriter School Pads,etc.;


	Special Education ($25000); Title 1; 

Extended Contract ($20,821.74); General Budget; Title 2 D, Title 5; Niswonger Foundation
	CL III supervisors shall monitor tutoring activities. 
	Technology equipment purchased; tutoring activities have been conducted

	Action Step 3
	Continue providing curricular programs and procedures that allow each school to provide appropriate small group or individual direct instruction such as SRA Reading Mastery, Reading Recovery, or My Reading Coach (a software program) with struggling readers. 
	Begin summer 2006; administer at least three times per year (2007-2009)
	Melinda Pruitt;

Kathryn Crumm; Paul Fox; Debra Boles
	$260,000 
	Special Education ($15000); Niswonger Foundation ($245000)
	Supervisors shall monitor use of programs during school day; CL III supervisors shall monitor after school tutoring activities.
	All first grade students enrolled in My Reading Coach during the second semester; My Reading Coach tutoring conducted at all elementary and middle schools during 2007-2008

	Action Step 4
	Develop and implement a system for monitoring effective teaching techniques and student performance 
	Begin SY 2006-07; continue annually 2007-2009
	Kathryn Crumm; Paul Fox;

Debra Boles
	$0;

All K-8 language arts teachers; Lab teachers
	No cost (daily teacher instructional time)
	Supervisors shall check principals’ monitoring records of lesson plans & SPIs on board.
	’06-’07: determined with principals school level monitoring practices; 
’07-’08: implemented school level classroom walk throughs

	Action Step 5
	Provide professional development for reading/language teachers in the following areas:

1.  how to use assessment data in planning instruction

2. strategies to teach reading comprehension  

3. strategies to teach the elements of language 

4. effectively using fluency readers to improve comprehension

5. cooperative learner groups, peer tutoring, and flexible groups 

6. differentiated instruction for all learners 

7. questioning techniques that emphasize critical thinking

8. relating learning to real life

9. preventing disruptive student behaviors

10. collaboration

11. use of curriculum standards

12. rigor and student engagement

13. test construction
	1: Summer 2006

2-6: Summer 2007

10-12: Summer 2008

1, 5, 10-13: SY 2008-09

7-8: Summer 2009

9: SY 2009-2010


	Judy Phillips; Melinda Pruitt; Kathryn Crumm; Debra Boles; Paul Fox;

Jason Patrick
	$25,000
	Title 1;

Title 2 A and D; General Funds;

Special Ed ($2000)
	Supervisors shall provide a sign-in sheet of participants for each activity to Judy Phillips. She will maintain a file of attendees at Central Office. State provided professional development survey results will verify benchmarks for teachers  receiving high quality PD. 
	Survey conducted by University of Memphis for 2006-07; shows that 89.3% of the 477 teachers surveyed responded that most or all of the PD activities were of high quality.

	Action Step 6
	Continue to provide assessment coaches and PreK-2 data coordinators at each site who assist teachers in using assessment data to determine language arts tutoring needs. 
	SY 2006-07 and each year thereafter 2007-2010
	Debra Boles

	$ 7400

	Extended Contract
	Debra Boles shall maintain a file of coaches and data coordinator files. 
	’06-’07: PreK-2 data coordinators at all elementary schools; assessment coaches at all elementary and middle schools

	Action Step 7
	Purchase and utilize STAR Early Literacy and Reading Assessments for grades PreK-8
	SY2007; continue use in grades PreK-2 in 2007-2009; purchases completed 2006-2008
	Kathryn Crumm 
	$23,000 (2006-2008)

$0 (2008-2009)
	Niswonger Foundation (2006-2008)
	Kathryn Crumm will monitor installation process and assessment performance.
	’06-’07: assessments purchased for six schools
’07-’08: assessments purchased for remaining six schools

	Action Step 8
	Analyze data from benchmark assessments (4Sight and STAR Early Literacy) throughout the school year to determine instructional deficiencies.
	SY 2007-2008; view and analyze three times per year  (2008-2010) 

SY2007; continue use in grades PreK-2 in 2007-2009; purchases completed 2006-2008
	Debra Boles; Kathryn Crumm; Paul Fox
	Supervisors’ time (30 hours each)

$23,000 (2006-2008)

$0 (2008-2009)
	No cost

Niswonger Foundation (2006-2008)
	Supervisors will maintain files of system-wide student performance on each assessment.
	4Sight and STAR Early Literacy assessments data have been analyzed during 2007-2008

	Action Step 9
	Establish procedures for regular teachers and specialists at each school to participate in weekly horizontal collaboration meetings

	SY 2006-07; continue assistance each year 2007-2009
	Judy Phillips; Melinda Pruitt;

Kathryn Crumm; Debra Boles; Paul Fox
	$0; Supervisors’ time (10 hours each)
	No cost 
	Melinda Pruitt shall collect collaboration schedules from each school by October of each year. 
	Dr. Pruitt obtained copies of collaboration schedules from each school

	Action Step 10
	Establish procedures for teachers at each school to engage in vertical collaboration regarding curriculum and instruction at least six times annually 
	Summer 2008; implement fall 2008; continue throughout year
	Kathryn Crumm; Debra Boles; Paul Fox
	$0

Supervisors’ time (approximately 20 hours each)
	No cost
	Paul Fox will maintain a copy of written procedures.
	

	Action Step 11
	Develop procedures for schools to utilize when developing meeting agendas and determining study topics for collaboration meetings
	Summer 2008; implement fall 2008; continue throughout year
	Kathryn Crumm; Debra Boles; Paul Fox
	$0

Supervisors’ time (approximately 15 hours each)
	No cost
	Paul Fox will maintain a copy of written procedures.
	

	Action Step 12
	Establish procedures for each school to conduct weekly classroom walkthroughs (supervisors, principals, and teachers) evaluating the level of student engagement, level of rigor, and student versus teacher centered     
	SY 2007-2008; Fine tune procedures Summer 2008; fully implement fall 2008; continue throughout year
	Kathryn Crumm; Debra Boles; Paul Fox
	$0

Supervisors’ time (approximately 10 hours each)
	No cost
	Paul Fox will maintain a copy of written procedures.
	

	Action Step 13
	Post Greene County Schools language arts curriculum and correlations on websites. 
	SY 2006; update by August and January of each school year during 2007-2009
	Kathryn Crumm; Debra Boles
	$0

Supervisors’ time (approximately 10 hours each)
	No cost 
	Kathryn Crumm and Debra Boles shall maintain documentation of curriculum-related website updates .
	Supervisors have updated curriculum on their websites

	Action Step 14
	Establish procedures for notifying parents of language arts curriculum website IP and that they may obtain a hard copy at their child’s school and for communicating grade level language arts accomplishments and curriculum annually at school and system level Parent Advisory meetings and Open Houses at each site.
	SY 2006; notify annually in August (2007-2009)
	Judy Phillips; Dr. Parkins
	Assistant director’s time (4 hours)
	No cost 
	Judy Phillips shall maintain copies of parent notification documents.
	Access information is included in brochures and in  school newsletters and presented at Open Houses and at Parent Advisory meetings

	Action Step 15
	Continue use of procedures that involve parents of high-risk students in IEP and Section 504 meetings to determine appropriate language arts program for their children.
	SY 2006; Continue monthly during 2007-2009
	Melinda Pruitt
	$0;

IEP teams
	No cost 
	Melinda Pruitt will “spot check” IEPs and 504 plans and document parent participation at 5 or more schools each year.
	A formal invitation is sent to every parent regarding IEP and Section 504 meetings.

	Action Step 16
	Continue to provide a system-wide calendar that allows parents to confer with their child’s teacher(s) during the school day after each reporting period and during after school hours on three occasions during the year.
	SY 2006; Continue annually for 2007-2009
	Judy Phillips
	$0; Assistant director’s time (10 hours annually)
	No cost 
	Judy Phillips will maintain a file of annual school system calendars.
	Approved calendar is distributed to each teacher and is on website

	Action Step 17 
	Provide training for school leadership teams on implementing NCLB parent involvement requirements.
	SY 2006; Conduct training at least once annually (2007-2009)
	Judy Phillips
	$0; Assistant director’s time (20 hours annually)
	No cost
	Judy Phillips will document school leadership training meetings.
	Two training sessions for PI contacts

	Action Step 18
	Provide strategies to school staffs on how to involve parents in the school and in parent-teacher organizations.
	SY 2006; Continue to provide annually 2007-2009
	Judy Phillips
	$0; Assistant director’s time (5 hours annually)

	No cost 
	Judy Phillips will document activities done at the central level to provide strategies to schools.
	Brochures available and on website

	Action Step 19
	Continue procedures that allow schools to provide student progress reports to parents every three weeks (mid-terms and report cards)
	SY 2006; Continue throughout each year (2007-2009)
	Judy Phillips
	$0; Assistant director’s time (5 hours annually)

	No cost 
	Judy Phillips will “spot check” 5 or more schools to determine if  schools are in compliance.
	System calendar notes designated times

	Action Step 20
	Provide a part-time language arts “Technology Coach” at each site. 
	SY 2006; continue annually 2007-2009
	Jason Patrick
	$2,400 for Title 2 D supplements
	Title 2 Part D
	Rebecca Leifert shall maintain a schedule of the coaches’ professional development meetings for each site.
	Sign in sheets indicate that 331 teachers were engaged in after school sessions during 2006-07

	Action Step 21 
	Provide necessary technology related hardware and equipment to ensure equitable access to technology for all administrators, teachers, paraprofessionals, and students. 
	SY 2006;

Continue annually 2007-2009
	Jason Patrick;

Judy Phillips; Melinda Pruitt
	$324,000 annually across all program areas and school sites; 2008-09 $292,000
	General Budget; Title 1;

Title 2 Part D; Special Education ($45000); Erate
	Inventories maintained by departments and E-Tote assessment survey will be annually examined by Jason Patrick. 
	Purchased servers and software for My Reading Coach and Renaissance (STAR); has digital copy of the E-tote survey results for each school and the district

	Action Step 22
	Conduct annual telecommunications assessment (voice and data) each year and implement necessary changes to ensure safe and equitable network access to appropriate instructional resources via the district network and the Internet.
	SY 2006; Continue annually 2007-2009 
	Jason Patrick
	$143,000 annually across all program areas and sites; 2008-09 $361,000
	General Budget and Erate
	E-Tote or state provided assessment survey results will be maintained by Jason Patrick. 
	Has digital copy of the E-tote survey results for each school and the district

	Action Step 23
	Purchase and Implement Pre-/K Literacy Materials  - Let’s Begin with the Letter People, Ready Set Leap and Handwriting without Tears
	SY 2007; purchases completed 2007-2008; continue daily use during 2007-2009
	Kathryn Crumm
	$97,389.72 (2007);

$0 (2008-2009)
	Niswonger Foundation and General Purpose Budget (2007)
	Kathryn Crumm will monitor the implementation of the materials.
	All materials have been purchased and implemented in the classrooms; materials have been aligned with state standards; lesson plans have been developed

	Action Step 25
	Expand the PreK program by establishing more classrooms
	SY2007; continue 2008-2009


	Kathryn Crumm
	$120,000
2007-08: $33.500 (Title); 1,275,800 (State)
	Transfer from Title II to Title V
	Kathryn Crumm will monitor student enrollment.
	PreK program expanded:

2006-07: 14

2007-08: 16

	Action Step 26
	Increase teacher salaries to a level comparable to area school systems
	SY 2007-08; continue annually 2008-2010
	Dr. Parkins
	’07-’08: $1,037,708 (5%)

’08-’09: $863,373 (4%)
	State
	Melissa Batson will maintain salary records.
	


TCSPP TEMPLATE 5.1

	GOAL 4 – Action Plan Development

	Template 5.1 – (Rubric Indicator 5.1)                                                                                                                                                                        Revised DATE: __________________________               

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	To improve high school math performance by increasing % advanced by 1% and decreasing % below proficient by 1% on Gateway and End of Course math assessments for all students and subgroups, by increasing ACT math by 0.5, by attaining the predicted score for Gateway/End of Course subjects and ACT math, and meeting CTE 1S2 goal of 85.24%  in 2008, 2009, and 2010 in order to meet or exceed NCLB benchmarks.

	Which need(s) does this Goal address?
	Needs Addressed- in Gateway courses, students were below expected 3 year average gains in Math Foundations; in ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in Math
Current Status:

Gateway Math

ACT Math

Subgroup

Scores

All

Hispanic

White

Econ. Dis.

Students with Disabilities 

Math

Below

Advanced

Below

Advanced

Below

Advanced

Below

Advanced

Below

Advanced

2005

19.1

2006

12

46

 

 

12

46

14

39

25

22

2006

19.2

2007

7

51

0

55

7

51

9

49

6

30

2007

19.9

Goal

6

52

0

56

6

52

8

50

5

31

Goal

20.4



	How is this Goal linked to the system’s Five-Year Plan?
	Goal 1: To promote student performance (improve ACT and maintain Algebra scores)

	ACTION STEPS – Template 5.2 – (Rubric Indicator 5.2)
	IMPLEMENTATION PLAN – Template 5.3 – (Rubric Indicator 5.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step 1
	Establish a team of  teachers from each subject area to develop vertical curriculum maps (grades K-12), assessing the current math curriculum and technology software and assessments to determine their alignment with accomplishments or SPIs within/between grade levels and with state framework standards and for emphasis on critical and higher order thinking. 
	Assess & Develop: Summer 2006; begin use SY 2006-07; continue 2007-2008

Establish team: Fall 2008


	Wayland Seaton
	$29000;

High school math teachers (using)
	Title IIA 
	Wayland Seaton shall examine hard copies of alignments, assessments, and lesson plans by 10/1 each year. Mr. Seaton shall periodically check principals’ monitoring records for use.
	Alignment to current standards has been completed 

	Action Step 2
	Establish procedures conducive to math teachers focusing instruction on math SPIs and using spiral review in the math classrooms and school computer labs as retention strategies.
	Begin SY 2006-07; continue annually 2007-2009
	Wayland Seaton
	$0;

High school math teachers;

High school principals
	No cost (no additional hours for teachers; part of regular instructional day)
	Wayland Seaton shall check principals’ monitoring records of lesson plans & SPIs on board.
	Procedures have been written and implemented

	Action Step 3
	Maintain procedures that allow schools to provide tutoring for all students and ESY for eligible special education students. Use appropriate math software, technology resources (presentation equipment such as smartboards, CPS systems, and interwrite school pads), and alternative curricular materials focused on SPIs. Assist schools in scheduling if needed.
	Begin SY 2006-07; continue annually 2007-2009
	Melinda Pruitt;

Debra Boles; Wayland Seaton
	$65,000

$15,000;

Teachers assigned tutoring responsibilities:

Principals (scheduling)
	Special Education ($25000); Extended Contract (2007: $10,828.11); General budget; Perkins Funds;

 Special Education; Title 2 D.
	CL III supervisors shall monitor after school tutoring activities.
	Procedures have been written and implemented

	Action Step 4
	Encourage collaboration by assisting schools in developing schedules that allow collaboratively planning of math teachers with other special education teachers and by providing on-going professional development in collaboration.
	Begin SY 2006-07; continue annually 2007-2009
	Melinda Pruitt;

Wayland Seaton;

Judy Phillips
	$0;

Principals;

Math teachers;

Special education teachers
	No cost (no additional time or money; part of regular job)
	Supervisors shall monitor principals’ copies of minutes of teachers’ collaboration meetings. Melinda Pruitt received email monitoring form from SE teachers each 6 weeks.
	Collaboration schedules have been developed and implemented

	Action Step 5
	Provide professional development for math teachers in the following areas:

1. integration of technology

2. use of manipulatives and calculators

3. differentiated instruction for all learners

4. cooperative learner groups, peer tutoring, and flexible 

5. questioning techniques that emphasize higher order thinking

6. relating learning to real life

7. preventing disruptive student behaviors
8. Collaboration
9. Rigor and student engagement

10. Test construction and use of data
	1: Summer 2006

2-4: Summer 2007

7: Summer 2008
8-9: SY 2008-09

10:  Summer 2009

	Judy Phillips;

Melinda Pruitt;

Jason Patrick
	$25,000;

High school math teachers
	Title 2 A and D; General Funds;

Special Ed ($2000); Perkins Funds ($2000)
	Mrs. Phillips, Melinda Pruitt, and Jason Patrick shall maintain files of participants for each activity.
	Items 1, 3, and 7 have been completed

	Action Step 6
	Post Greene County Schools high school math maps on website. Maintain hard copies at each high school. Notify parents of website IP.
	SY 2006; update frequently during 2007-2009
	Wayland Seaton
	$0;

webmasters
	No cost (approximately 6 hours per year for math website)
	Wayland Seaton shall check websites and availability at school sites by November of each year.
	Maps have been posted on web sites

	Action Step 7
	Maintain procedures that allow schools to involve parents in discussing math curriculum and instruction at school- and system-level Parent Advisory Meetings and Open Houses.
	SY 2006; Continue annually 2007-2009
	Judy Phillips
	$0;

Principals and all high school math teachers 
	No cost (approximately 2 hours per math teacher per site at Open House)
	Principals shall provide agendas of meetings to Judy Phillips
	Procedures have been developed, implemented, and maintained

	Action Step 8
	Continue system schedules that allows opportunities for parents to confer with their child’s teacher(s) during the school day after each reporting period and during after school hours on three occasions during the year.
	SY 2006; Continue annually 2007-2009
	Judy Phillips
	$0;

Principals and all high school math teachers
	No cost (approximately 6 hours per teacher)
	Judy Phillips will “spot check” 2 or more high schools to determine compliance and will document findings.
	Procedures have been developed, implemented, and maintained

	Action Step 9
	Provide strategies to school staffs on how to involve parents in the school and in parent-teacher organizations.
	SY 2006; Continue fall 2007-2009
	Judy Phillips
	$0;

Principals and all math teachers
	No cost (30 hours per year for parent involvement coordinator)
	Judy Phillips will document activities done at the central level to provide strategies to schools.
	Provided handout to P1 contacts

	Action Step 10
	Continue current procedures that provide student progress reports to parents every three weeks (mid-terms and report cards)
	SY 2006; Continue annually 2007-2009
	Wayland Seaton


	$0; 

High school math teachers;

High school principals
	No cost (12 hours per teacher)
	Wayland Seaton will “spot check” 2 or more high schools to determine if all schools are in compliance and will document findings.
	Procedures have been developed, implemented, and maintained

	Action Step 11
	Provide necessary technology related hardware and equipment to ensure equitable access to technology for all administrators, teachers, paraprofessionals, and students.
	SY 2006;                                            Continue annually 2007-2009
	Jason Patrick; Judy Phillips;                                          

Melinda Pruitt                                             
	$324,000 annually across all program areas and school sites; 2008-09 $292,000
	General Budget; Title 5;                                                                                   Title 2 Part D;                                                                                        Special Education ($45000); Perkins Funds ($7000)
	Erate                                                                                                         Inventories                                                                                                         maintained by specific                                                                                                         departments and                                                                                                         annual E-Tote                                                                                                         assessment survey shall be examined by Jason Patrick annually.
	Has digital copy of the E-tote survey results for each school and the district

	Action Step 12
	Conduct annual telecommunications assessment (voice and data) each year and implement necessary changes to ensure safe and equitable network access to appropriate  instructional resources via the district network and the Internet. 
	SY 2006; Continue once per year                                              2007-2009
	Jason Patrick
	$143,000 annually across all program areas and sites; 2008-09 $361,000
	General Budget and                                                                                          Erate
	E-Tote or state                                                                                                         provided assessment                                                                                                         survey results will be maintained by Jason Patrick.
	Has digital copy of the E-tote survey results for each school and the district

	Action Step 13
	Increase teacher salaries to a level comparable to area school systems
	SY 2007-08; continue annually 2008-2010
	Dr. Parkins
	’07-’08: $1,037,708 (5%)

’08-’09: $863,373 (4%)
	State
	Melissa Batson will maintain salary records
	

	Action Step 14
	Establish procedures for teachers at each school to engage in vertical collaboration regarding curriculum and instruction at least four times annually (may need to modify system calendar)
	SY 2008-2009 

Continue thereafter
	Wayland Seaton
	0
	No cost
	
	

	Action Step 15
	Establish procedures for each school to conduct classroom walkthroughs (supervisors, principals, and teachers) evaluating the level of student engagement, level of rigor, and student versus teacher centered     
	SY 2008-2009 

Continue thereafter
	Wayland Seaton
	0
	No cost
	
	

	Action Step 16
	Provide resources (time and/or money) for purchasing teacher study materials pertaining to instruction (i.e., Kagan’s and Marzano’s works) 
	SY 2008-2009 

Continue thereafter
	Wayland Seaton
	$5000
	Special Education ($5000)
	
	


TCSPP TEMPLATE 5.1

	GOAL 5 – Action Plan Development

	Template 5.1 – (Rubric Indicator 5.1)                                                                                                                                                                        Revised DATE: __________________________               

	Section A –Describe your goal and identify which need(s) it addresses.  (Remember that your previous components identified the strengths and challenges/needs.)

	Goal
	To improve grades K-8 math performance by increasing math achievement by 1 NCE for all students and meeting AYP proficiency or safe harbor and standard gains for all subgroups in 2008, 2009, and 2010 in order to meet or exceed NCLB benchmarks.

	Which need(s) does this Goal address?
	Needs Addressed- low or negative gains for advanced students, especially 4th grade students; lack of  proficiency for “students with disabilities”; weaknesses in graphs and measurement (grades 3-8)

Current Status:

Achievement

AYP Proficiency

Math NCE

Subgroup

All

White

Hispanic

African

Economically Disadvantaged

Students with Disabilities

2005

58.5

2005

90

91

87

82

88

60

2006

60.9

2006

90

91

97

94

88

63

2007

60.7

2007

92

92

89

93

89

69

Goal

61.7

Goal

86

86

86

86

86

72



	How is this Goal linked to the system’s Five-Year Plan?
	Goal 1: To improve student performace (all strategies in the Five-Year Plan are addressed in Comprehensive Plan Action Steps)

	ACTION STEPS – Template 5.2 – (Rubric Indicator 5.2)
	IMPLEMENTATION PLAN – Template 5.3 – (Rubric Indicator 5.3)

	Section B – Descriptively list the action you plan to take to ensure you will be able to progress toward your goal.  Action steps are strategies and interventions which should be scientifically based where possible and include professional development, technology, communication, and parent and community involvement initiatives within the action steps of each goal.
	Section C – For each of the Action Steps you list, give timeline, person(s) responsible, projected cost(s)/required resources, funding sources, evaluation strategy and performance results/outcomes.  (For Evaluation Strategy, define how you will evaluate the action step.)

	
	Timeline
	Person(s) Responsible
	Required Resources
	Projected Cost(s) & Funding Sources
	Evaluation Strategy
	Performance Results / Outcomes

	Action Step 1
	Establish a team of  math teachers to develop vertical curriculum maps (grades K-12), assessing the current math curriculum and technology software and assessments to determine their alignment with accomplishments or SPIs within/between grade levels and with state framework standards and for emphasis on critical and higher order thinking.
	Assess & Develop: Summer 2007; Begin use SY 2007-08

Establish team: Fall 2008
	Kathryn Crumm; 

Debra Boles
	$9000 (for grades K-8 team members)
	Title 2A
Extended Contract
	Supervisors shall examine hard copies of  completed curriculum maps
	Online assessments; online lesson plans; correlation of texts to state standards

	Action Step 2
	Continue providing resources and procedures that allow each school to provide tutoring for all students and ESY for eligible special education students. Assist schools in scheduling if needed.
	Begin summer 2006; continue annually 2007-2009
	Melinda Pruitt;

Kathryn Crumm; Debra Boles
	$35,000 for tutors, $66,000 for technology equipment such as smartboards, CPS systems, Interwriter School Pads,etc.;


	Special Education ($25000); Title 1; 

Extended Contract ($20,821.74); General Budget; Title 2 D, Title 5; Niswonger Foundation
	CL III supervisors shall monitor tutoring activities. 
	Technology equipment purchased; tutoring activities have been conducted

	Action Step 3
	Develop and implement a system for monitoring effective teaching techniques and student performance 
	Develop: Summer 2008 Implement: SY  2008-2010 (4 times per year)
	Kathryn Crumm; Debra Boles
	$0

	No cost (principals’ time weekly)
	Supervisors shall check principals’ monitoring records of lesson plans & SPIs on board.
	

	Action Step 4
	Provide professional development for math teachers in the following areas:

1. Collaboration

2. integration of technology

3. how to use assessment data to make instructional decisions
4. differentiated instruction for all learners

5. cooperative learner groups, peer tutoring, and flexible groups

 6. use of manipulatives and calculators, drill of basic computations, and homework 

7. questioning techniques that emphasize higher order thinking

8. relating learning to real life
9. preventing disruptive student behaviors

10. use of curriculum standards

12. rigor and student engagement

13. test construction
	1-3: Summer 2006

4-6: Summer 2007

7-9: Summer 2008
10-12: Summer 2008

1, 5, 10-13: SY 2008-09

7-8: Summer 2009

9: SY 2009-2010


	Judy Phillips;
Wayland Seaton;
Debra Boles;
Jason Patrick;
Kathryn Crumm;
Melinda Pruitt;
Paul Fox
	$25,000;

All K-8 math teachers
	Title I

Title IIA & IID

Special Education ($2000);
General Funds 
	Mrs. Phillips shall maintain a file of participants for each activity.
	Survey conducted by University of Memphis for 2006-07; shows that 89.3% of the 477 teachers surveyed responded that most or all of the PD activities were of high quality.

	Action Step 5
	Continue to provide assessment coaches and PreK-2 data coordinators at each site who assist teachers in using assessment data to determine math tutoring needs. 
	SY 2006-07 and each year thereafter 2007-2010
	Debra Boles

	$ 7400

	Extended Contract
	Debra Boles shall maintain a file of coaches and data coordinator files. 
	’06-’07: PreK-2 data coordinators at all elementary schools; assessment coaches at all elementary and middle schools

	Action Step 6
	Purchase and utilize STAR math assessments for grades PreK-8
	SY2007; continue use in grades 1-2 in 2007-2009; purchases completed 2006-2008
	Kathryn Crumm 
	$23,000 (2006-2008)

$0 (2008-2009)
	Niswonger Foundation (2006-2008)
	Kathryn Crumm will monitor assessment performance.
	’06-’07: assessments purchased for six schools

’07-’08: assessments purchased for remaining six schools

	Action Step 7
	Establish a team of teachers to develop formative math assessments and achievement benchmarks for grades PreK-2
	Summer 2008; 2008-2010
	Kathryn Crumm
	
	
	Kathryn Crumm will maintain records of team products.
	

	Action Step 8
	Analyze data from benchmark assessments (4Sight) throughout the school year to determine instructional deficiencies.
	SY 2007-2008; view and analyze three times per year  (2008-2010) 

SY2007; continue use in grades PreK-2 in 2007-2009; purchases completed 2006-2008
	Debra Boles; Kathryn Crumm; Paul Fox
	Supervisors’ time (30 hours each)

$23,000 (2006-2008)

$0 (2008-2009)
	No cost

Niswonger Foundation (2006-2008)
	Supervisors will maintain files of system-wide student performance on each assessment.
	4Sight math assessments data have been analyzed for each administration during 2007-2008

	Action Step 9
	Establish procedures for regular teachers and specialists at each school to participate in weekly horizontal collaboration meetings

	SY 2006-07; continue assistance each year 2007-2009
	Judy Phillips; Melinda Pruitt;

Kathryn Crumm; Debra Boles; Paul Fox
	$0; Supervisors’ time (10 hours each)
	No cost 
	Melinda Pruitt shall collect collaboration schedules from each school by October of each year. 
	Dr. Pruitt obtained copies of collaboration schedules from each school

	Action Step 10
	Establish procedures for teachers at each school to engage in vertical collaboration regarding curriculum and instruction at least six times annually 
	Summer 2008; implement fall 2008; continue throughout year
	Kathryn Crumm; Debra Boles; Paul Fox
	$0

Supervisors’ time (approximately 20 hours each)
	No cost
	Paul Fox will maintain a copy of written procedures.
	

	Action Step 11
	Develop procedures for schools to utilize when developing meeting agendas and determining study topics for collaboration meetings
	Summer 2008; implement fall 2008; continue throughout year
	Kathryn Crumm; Debra Boles; Paul Fox
	$0

Supervisors’ time (approximately 15 hours each)
	No cost
	Paul Fox will maintain a copy of written procedures.
	

	Action Step 12
	Establish procedures for each school to conduct weekly classroom walkthroughs (supervisors, principals, and teachers) evaluating the level of student engagement, level of rigor, and student versus teacher centered     
	SY 2007-2008; Fine tune procedures Summer 2008; fully implement fall 2008; continue throughout year
	Kathryn Crumm; Debra Boles; Paul Fox
	$0

Supervisors’ time (approximately 10 hours each)
	No cost
	Paul Fox will maintain a copy of written procedures.
	Procedures posted on website

	Action Step 13
	Post Greene County Schools math curriculum and correlations on websites. 
	SY 2006; update by August and January of each school year during 2007-2009
	Kathryn Crumm; Debra Boles
	$0

Supervisors’ time (approximately 10 hours each)
	No cost 
	Kathryn Crumm and Debra Boles shall maintain documentation of curriculum-related website updates .
	Websites are current as of 2/5/08

	Action Step 14
	Establish procedures for notifying parents of math curriculum website IP and that they may obtain a hard copy at their child’s school and for communicating grade level math  accomplishments and curriculum annually at school and system level Parent Advisory meetings and Open Houses at each site.
	SY 2006; notify annually in August (2007-2009)
	Judy Phillips
	Assistant director’s time (4 hours)
	No cost 
	Judy Phillips shall maintain copies of parent notification documents.
	Access information is included in brochures and in  school newsletters and presented at Open Houses and at Parent Advisory meetings

	Action Step 15
	Continue use of procedures that involve parents of high-risk students in IEP and Section 504 meetings to determine appropriate math program for their children.
	SY 2006; Continue monthly during 2007-2009
	Melinda Pruitt
	$0;

IEP teams
	No cost 
	Melinda Pruitt will “spot check” IEPs and 504 plans and document parent participation at 5 or more schools each year.
	Parents are invited to attend all IEP and Section 504 meetings; participation is documented with signatures

	Action Step 16
	Continue to provide a system-wide calendar that allows parents to confer with their child’s teacher(s) during the school day after each reporting period and during after school hours on three occasions during the year.
	SY 2006; Continue annually for 2007-2009
	Judy Phillips
	$0; Assistant director’s time (10 hours annually)
	No cost 
	Judy Phillips will maintain a file of annual school system calendars.
	Approved calendar is distributed to each teacher and is on website

	Action Step 17
	Provide training for school leadership teams on implementing NCLB parent involvement requirements.
	SY 2006; Conduct training at least once annually (2007-2009)
	Judy Phillips
	$0; Assistant director’s time (20 hours annually)
	No cost
	Judy Phillips will document school leadership training meetings.
	Two training sessions for PI contacts

	Action Step 18 
	Provide strategies to school staffs on how to involve parents in the school and in parent-teacher organizations.
	SY 2006; Continue to provide annually 2007-2009
	Judy Phillips
	$0; Assistant director’s time (5 hours annually)

	No cost 
	Judy Phillips will document activities done at the central level to provide strategies to schools.
	Brochures available and on website

	Action Step 19
	Continue procedures that allow schools to provide student progress reports to parents every three weeks (mid-terms and report cards)
	SY 2006; Continue throughout each year (2007-2009)
	Judy Phillips
	$0; Assistant director’s time (5 hours annually)

	No cost 
	Judy Phillips will “spot check” 5 or more schools to determine if  schools are in compliance.
	System calendar notes designated times

	Action Step 20
	Provide a part-time math “Technology Coach” at each site. 
	SY 2006; continue annually 2007-2009
	Jason Patrick
	$2,400 for Title 2 D supplements
	Title 2 Part D
	Rebecca Leifert shall maintain a schedule of the coaches’ professional development meetings for each site.
	Sign in sheets indicate that 331 teachers were engaged in after school sessions during 2006-07

	Action Step 21
	Provide necessary technology related hardware and equipment to ensure equitable access to technology for all administrators, teachers, paraprofessionals, and students. 
	SY 2006;

Continue annually 2007-2009
	Jason Patrick;

Judy Phillips; Melinda Pruitt
	$324,000 annually across all program areas and school sites; 2008-09 $292,000
	General Budget; Title 1;

Title 2 Part D; Special Education ($45000); Erate
	Inventories maintained by departments and E-Tote assessment survey will be annually examined by Jason Patrick. 
	Has digital copy of the E-tote survey results for each school and the district

	Action Step 22 
	Conduct annual telecommunications assessment (voice and data) each year and implement necessary changes to ensure safe and equitable network access to appropriate instructional resources via the district network and the Internet.
	SY 2006; Continue annually 2007-2009 
	Jason Patrick
	$143,000 annually across all program areas and sites; 2008-09 $361,000
	General Budget and Erate
	E-Tote or state provided assessment survey results will be maintained by Jason Patrick. 
	Has digital copy of the E-tote survey results for each school and the district

	Action Step 23
	Purchase and Implement Pre-/K Literacy Materials  - Let’s Begin with the Letter People, Ready Set Leap and Handwriting without Tears
	SY 2007; purchases completed 2007-2008; continue daily use during 2007-2009
	Kathryn Crumm
	$97,389.72 (2007);

$0 (2008-2009)
	Niswonger Foundation and General Purpose Budget (2007)
	Kathryn Crumm will monitor the implementation of the materials.
	All materials have been purchased and implemented in the classrooms; materials have been aligned with state standards; lesson plans have been developed

	Action Step 24
	Expand the PreK program by establishing more classrooms
	SY2007; continue 2008-2009


	Kathryn Crumm
	$120,000
2007-08: $33.500 (Title); 1,275,800 (State)
	Transfer from Title II to Title V
	Kathryn Crumm will monitor student enrollment.
	PreK program expanded:

2006-07: 14

2007-08: 16

	Action Step 25
	Increase teacher salaries to a level comparable to area school systems
	SY 2007-08; continue annually 2008-2010
	Dr. Parkins
	’07-’08: $1,037,708 (5%)

’08-’09: $863,373 (4%)
	State
	Melissa Batson will maintain salary records.
	


	
	Federal Programs

(F)
	Special Education

(S)
	Career-Technical

(C)
	Extended

Contract

(E)
	SACS

(A)
	Technology

(T)
	Systemwide


	

	In the TCSPP did you:  (Indicate where in the plan, or other system documentation, this information can be found.)

	Establish annual measurable objectives for each school that – a) include an annual increase in the percentage of highly qualified teachers at each local school, to ensure that all teachers teaching in core academic subjects in each public elementary school and secondary school are highly qualified not later than the end of the 2005-06 school year; and b) include an annual increase in the percentage of teachers who are receiving high-quality professional development?
	
	
	
	
	
	
	
	

	
	+
Folder 1: Teacher Professional Development Questionnaire Data Summary Report;

Highly Qualified Reporting;

Required Plans and Policies;

Plan to Reach 100% Highly Qualified


	F

S



	Include a description of the applicant’s specific goals for using advanced technology to improve student academic achievement, aligned with challenging State academic content and student academic achievement standards?  (Title II D, Sec 2414 & Erate)


	
	
	
	
	
	
	
	F

T



	
	+
Component 5 Action Plans (pp. 85-107):  

Goal 2- Steps 2, 3
Goal 3- Steps 3, 7
Goal 4- Steps 2, 3
Goal 5- Steps 6, 20
Folder 2: Technology Plan Goals 1 and 2; Indicators 1.1, 2.1, and 2.2; Objectives 1.1.1, 2.1.1, 2.2.1 pp. 6-7
	

	Include a description of the steps the applicant will take to ensure that all students and teachers in schools served by the LEA involved have increased access to educational technology, especially students in high poverty, high need, or high priority schools?
(Title II D, Sec 2414)


	
	
	
	
	
	
	
	F



	
	+
Component 5 Action Plans (pp. 85-107):  

Goal 1- Steps 9, 10

Goal 2- Steps 11, 12
Goal 3- Steps 21, 22
Goal 4- Steps 11, 12

Goal 5- Steps 21, 22
Folder 3: Technology Plan: Section 10 (Increasing Accessibility); Section 11 (Equity)  pp. 10-11
	

	Include a description of how the applicant will identify and promote curricula and teaching strategies that integrate technology effectively into curricula and instruction, based on a review of relevant research, leading to improvements in student academic achievement, as measured by challenging State academic content and student academic achievement standards?  

(Title II D, Sec 2414)


	
	
	
	
	
	
	
	F



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal 2- Steps 1, 2
Goal 3- Steps 1, 3, 7
Goal 4- Steps 1, 2, 3
Goal 5- Steps 1, 6,  
Folder 4: Technology Plan: Sections 3 and 4 (Timeline for Integration of Technology and Responsible Party; Section 9 (Curricula and Teaching Strategies that Integrate Technology) pp. 3-6 & 9


	

	Include a description of how the applicant will provide ongoing, sustained professional development for teachers, principals, administrators, and school library media personnel serving the local educational agency, to further the effective use of technology in the classroom or library media center?  (Title II D, Sec 2414 & Erate)


	
	
	
	
	
	
	
	F

T



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal 2- Steps 12
Goal 3- Steps 20, 21 

Goal 4- Steps 5, 11, 12 

Goal 5- Steps 4, 5, 20, 21
Folder 5: Technology Plan: Section 12 (Professional Development) p. 13
	

	Include a description of how the applicant will integrate technology (including software and other electronically delivered learning material) into curricula and instruction, and a timeline for such integration?  (Title II D)


	
	
	
	
	
	
	
	F



	
	+

Folder 6: Technology Plan: Goal 3; Objectives 2.1.1, 2.2.1; Section 9 (Curricula and Teaching Strategies that Integrate Technology); Section 10 (Increasing Accessibility); Section 11 (Equity) pp. 6-11


	

	Describe how the applicant will encourage the development and utilization of innovative strategies for the delivery of specialized or rigorous academic courses and curricula through the use of technology, including distance learning technologies, particularly for those areas that would not otherwise have access to such courses and curricula due to geographical isolation or insufficient resources?  (Title II D)


	
	
	
	
	
	
	
	F



	
	+

Folder 7: Technology Plan: Section 9 (Curricula and Teaching Strategies that Integrate Technology) and Section 11 (Equity) pp. 9-11
	

	Describe how the applicant will ensure the effective use of technology to promote parental involvement and increase communication with parents, including a description of how parents will be informed of the technology being applied in their child’s education so that the parents are able to reinforce at home the instruction their child receives at school?  (Title II D)


	
	
	
	
	
	
	
	F



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal 2- Steps 8, 9 
Goal 3- Steps 13, 14
Goal 4- Step 6
Goal 5- Steps 13, 14 

Folder 8: Technology Plan: Section 8 (Collaboration with Community Partners); Section 9 (Curricula and Teaching Strategies that Integrate Technology) and Section 11 (Equity) pp. 8-11


	

	Describe how programs will be developed, where applicable, in collaboration with adult literacy service providers, to maximize the use of technology?  (Title II D)


	
	
	
	
	
	
	
	F



	
	+

Folder 9: Technology Plan: Section 8 p. 9
	

	Describe the process and accountability measures that the applicant will use to evaluate the extent to which activities funded are effective in integrating technology into curricula and instruction, increasing the ability of teachers to teach, and enabling students to meet challenging State academic content and student academic achievement standards?  (Title II D)


	
	
	
	
	
	
	
	F



	
	+

Component 5 Action Plans (pp. 85-107):  

 (Evaluation strategies for the following action steps: spiral review in computer labs; tutoring using software; professional development in integration of technology; a part-time “technology coach” at each site; purchase hardware and software as needed)

Folder 10: Technology Plan: Section 17 (Evaluation and Accountability, STaR Target Area I) p. 16
	

	Describe the actions the LEA will take to assist high priority schools?  (Title I, Sec 1112)

High Priority LEA Requirement—The LEA’s revised TCSPP includes the LEA’s responsibilities for improvement.


	
	
	
	
	
	
	
	F

S

A



	
	+

Folder 11: 2005-2006 Grant Award letter from Nan McKerley dated May 13, 2005 (re: Mosheim School);

AYP Grant memorandum from Christy Ratzlaff to Lynn Hankins for Mosheim School dated May 13, 2004;

AYP Grant memorandum from Christy Ratzlaff to Lynn Hankins for Mosheim School dated 3/11/2004;

Procedures to Assist Low-Achieving Schools
	

	Describe how the eligible entity will hold elementary schools and secondary schools receiving funds accountable for:

· annually measuring the English proficiency of LEP students (by use of the CELLA.)

· meeting Title III English proficiency annual measurable objectives; and making AYP for LEP students.  (Title III, Sec 3116) 
Title III Accountability LEA Requirement—The LEA will develop Title III “improvement” strategies to address the Title III benchmark(s) not met.


	
	
	
	
	
	
	
	F



	
	+

Folder 12: ESL/OCR Compliance Report


	

	Describe how the LEA will provide additional educational assistance to individual students assessed as needing help in meeting the State’s challenging student academic achievement standards for students classified as LEP, IDEA, Migrant, Neglected and Delinquent, Indian children served under Title VII, Homeless, and Immigrant children in order to increase program effectiveness, eliminate duplication, and reduce fragmentation of services? 

(Title I, Sec 1112)
	
	
	
	
	
	
	
	F

S



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal 1- Steps 2, 4, 8
Goal 2- Steps 2, 3
Goal 3- Steps 2, 3
Goal 4- Steps 2, 3
Goal 5- Steps 2
Folder 12: ESL/OCR Compliance Report;

Folder 13: Activities to Increase Graduation Rate;

High School Graduation;

Partnership Agreement (to improve graduation);

Migrant Students;

Stewart B. McKinney Homeless Assistance Act;

Coordination Between Freewill Baptist Home and Greene County Schools
	

	Describe the strategy the LEA will use to coordinate programs with programs under Title II to provide professional development for teachers and principals, and, if appropriate, pupil services personnel, administrators, parents and other staff, including LEA level staff in accordance with sections 1118 and 1119?  (Title I, Sec 1112) 
	
	
	
	
	
	
	
	F



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal 1- Step 11

	

	Describe how the LEA will coordinate and integrate services provided with other educational services at the LEA or individual school level such as:  Even Start, Head Start, Reading First, Early Reading First, and other preschool programs, as well as, services for children with limited English proficiency, children with disabilities, migratory children, neglected or delinquent youth, homeless children, and immigrant children?  

(Title I, Sec 1112) 
	
	
	
	
	
	
	
	F



	
	+

Folder 14: Agreement Between Greene County Schools and Upper East Tennessee Human Development Agency (Head Start) 

Agreement Between Greene County Schools and Holston United Methodist Home for Children 2007-2008

Spotlight on Learning proposal

Community Pre-K Advisory Council Information;

Community Partnerships Information Form (4/19/06)

Migrant Students (Board policy);

Private School Enrollment and Intent to Participate in Federal Education Programs Forms from Towering Oaks Christian and Greene County Christian Schools;

Folder 16: Homeless Students (Board policy)
	

	Describe how the LEA will ensure that all paraprofessionals and all teachers of core academic courses are highly qualified by the end of 2005-06?

(Title I, Sec 1119)  

Title IIA Accountability LEA Requirement—The LEA has developed Title IIA “improvement” strategies to increase the percentage of core academic courses taught by highly qualified teachers.
	
	
	
	
	
	
	
	F

S

C



	
	+

Folder 15: Personnel demographic sheet from Consolidated Plan; ParaPro Assessment results;

Memo to Teaching Assistants and Principals (3/14/2003) re: Parapro Assessment;

Plan to Increase Number of Highly Qualified Staff


	

	Describe the services the LEA will provide homeless children?  (Title I, Sec 1112)
	
	
	
	
	
	
	
	F



	
	+

Folder 16: Homeless Students (Board policy)
	

	Describe the strategy the LEA will use to implement effective parental and community involvement, including parents of LEP students?  (Title I, Sec 1112)

High Priority LEA Requirement—The LEA’s revised TCSPP includes strategies to promote effective parental involvement in the schools.
	
	
	
	
	
	
	
	F



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal 1- Steps 6, 7, 8
Goal 2- Step 9
Goal 3- Step 18
Goal 4- Step 9 

Goal 5- Step 18 

Folder 17: Parent Involvement Plan (Greene County School System)
	

	Describe the professional development activities and how these activities will be aligned with challenging State academic content standards and the curricula and programs tied to the standards?  (NCLB)

High Priority LEA Requirement—The LEA’s revised TCSPP provides for high-quality staff development for instructional staff that focuses primarily on improved instruction (includes the results of the district’s professional development survey and an explanation of how the district used the required 10% set aside in Title I for professional development as required by NCLB.)
	
	
	
	
	
	
	
	F



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal 1- Step 3
Goal 2- Step 5
Goal 3- Step 5
Goal 4- Step 5
Goal 5- Step 4
Folder 18: Teacher Professional Development Questionnaire Data Summary Report;

Mosheim School’s Title 1 Allocation Worksheet
	

	Describe how the activities will be based on a review of scientifically based research and an explanation of why the activities are expected to improve student academic achievement?  (NCLB)

High Priority LEA Requirement—The LEA’s revised TCSPP incorporates strategies grounded in scientifically based research (SBR) that will strengthen instruction in core academic subjects.


	
	
	
	
	
	
	
	F



	
	+
Component 4 (Templates 4.1a, 4.2a., 4.3a, 4.4a)
	

	Describe how the activities will have a substantial, measurable, and positive impact on student academic achievement and how the activities will be used as part of a broader strategy to eliminate the achievement gap that separates low-income and minority students from other students?  (NCLB)


	
	
	
	
	
	
	
	F



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal statements for goals 1-5 include academic measures. The section “Which need(s) does this Goal address” notes past and present performance, as well as targets, for various subgroups. 

Each action plan has one professional development step. Accomplishing most of the other action steps within each goal area depends upon the professional development noted.
	

	Describe how the LEA will coordinate professional development activities provided through Federal, State, and local programs?  (NCLB)


	
	
	
	
	
	
	
	F



	
	+

Component 5 Action Plans (pp. 85-107):  

Action Plans for Goals 1-5 include professional development in specified areas that are funded by the sources noted under “Funding Sources”

Folder 19: Activities to Increase Graduation Rate
	

	Describe the professional development activities that will be made available to teachers and principals and how the LEA will ensure that the PD (which may include teacher mentoring) needs of teachers and principals will be met?  (Title II A, Sec 2122)

Title IIA Accountability LEA Requirement—The LEA has developed Title IIA “improvement” strategies to increase the percentage of teachers reporting high quality professional development.


	
	
	
	
	
	
	
	F



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal 1- Step 3

Goal 2- Step 5

Goal 3- Step 5

Goal 4- Step 5

Goal 5- Step 4


	

	Describe how the LEA will train teachers to integrate technology into curricula and instruction to improve teaching, learning, and technology literacy?  (Title II A, Sec 2122 & Title II D, Sec 2414)


	
	
	
	
	
	
	
	F



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal 4- Step 5
Goal 5- Step 4

Folder 20: Technology Plan: Section 12 (Professional Development) p. 13
	

	Describe how the LEA will provide training to enable teachers to teach and address the needs of students with different learning styles, particularly students with disabilities, students with special learning needs (including students who are gifted and talented), and students with limited English proficiency?  (Title II A, Sec 2122)


	
	
	
	
	
	
	
	F



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal 1- Step 3

Goal 2- Step 5

Goal 3- Step 5

Goal 4- Step 5

Goal 5- Step 4

Action Plans include professional development on differentiated instruction, cooperative learning groups, peer tutoring, flexible groups, and collaboration of regular teachers with specialists
	

	Describe how the LEA will provide training to enable teachers to improve student behavior in the classroom and identify early and appropriate interventions to help students?  (Title II A, Sec 2122)
	
	
	
	
	
	
	
	F



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal 1- Step 3

Goal 2- Step 5

Goal 3- Step 5

Goal 4- Step 5

Goal 5- Step 4


	

	Describe how the LEA will provide training to enable teachers to involve parents in their child’s education?  (Title II A, Sec 2122)
	
	
	
	
	
	
	
	F



	
	+

Folder 17: Parent Involvement Plan (p. 6, IIIC) 
	

	Describe how the LEA will provide training to enable teachers to understand and use data and assessments to improve classroom practice and student learning?  (Title II A, Sec 2122)
	
	
	
	
	
	
	
	F



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal 2- Step 5
Goal 3- Step 5, 6 

Goal 5- Step 4 


	

	Conduct a needs assessment with the involvement of teachers and did it take into account the activities that need to be conducted in order to give teachers the means, including subject matter knowledge and teaching skills, and to give principals the instructional leadership skills to help teachers, to provide students the opportunity to meet challenging State and local student academic achievement standards?  (Title II A, Sec 2122)


	
	
	
	
	
	
	
	F



	
	+

Consolidated Plan pp. 10-12 (District Self-Assessment summaries)
	

	Include on your planning committee, parents and others with relevant and demonstrated expertise in drug and violence prevention activities (such as medical, mental health, and law enforcement professionals)?  

(Title IV A, Sec 4114)


	
	
	
	
	
	
	
	F



	
	+

Folder 23: Safe and Drug Free Schools (Committee Meeting Agendas)
	

	Collect relevant objective data which also includes participating private schools and community data so you can determine the prevalence of factors that put students at risk of using illegal drugs or engaging in undesirable behaviors?  (Title IV A, Sec 4114)


	
	
	
	
	
	
	
	F



	
	+

Folder 24: Greene County Family Risk Factors
	

	Collect relevant objective data which also reflects protective factors, assets, or buffers that promote positive youth development?  (Title IV A, Sec 4114)


	
	
	
	
	
	
	
	F



	
	+

Folder 25: Percent of Youth Reporting Each External Asset and Percent of Youth Reporting Internal Asset
	

	In the selected programs or activities, address the risk and protective factors based on scientific research that provides evidence that the program to be used will reduce violence and illegal drug use?  

(Title IV A, Sec 4114)


	
	
	
	
	
	
	
	F



	
	+

Folder 26: Talking about Touching (Scope & Sequence/ Personal Safety Curriculum)

The Power of Assets (survey results and interventions);

Virtues for Successful Living (character education);

Drug Free Tennessee (elementary counselor materials list)
	

	Include measurable indicators for risk and protective factors that the system will address and target services to schools and students with the greatest need?  

(Title IV A, Sec 4114)


	
	
	
	
	
	
	
	F



	
	+

Folder 27: Pre-Kindergarten Eligibility Priority Criteria;

Offense Statistics (frequency of misbehaviors by offense and gender);

Offense statistics by school;

Title IV, Part A-Safe and Drug-Free Schools and Communities Program
	

	Include a plan to have meaningful and ongoing consultation with the planning committee to seek advice regarding how best to coordinate the LEA’s activities with other related strategies, program, and activities being conducted in the community?  (Title IV A)


	
	
	
	
	
	
	
	F



	
	+

Folder 28: Minutes of Safe and Drug Free Committee meeting (3/18/2005)


	

	Develop your application through timely and meaningful consultation with State and local government representatives, representatives of schools to be served (including private schools), teachers and other staff, parents, students, community-based organizations, and others with relevant and demonstrated expertise in drug and violence prevention activities (such as medical, mental health, and law enforcement professionals)?  (Title IV A)
	
	
	
	
	
	
	
	F



	
	+

Folder 29: Evidence of consultation with a variety of representatives prior to developing the application is documented by the following: 

Minutes of Safe and Drug Free Committee meeting (3/16/2004; 3/18/2005);

Greene County Health Council agenda (3/19/2003)

Greene County Health Council Meeting minutes (1/15/2003);

Reality Program Participant Satisfaction Survey (survey and responses)
	

	On an ongoing basis, consult with such representatives and organizations in order to seek advice regarding how best to coordinate such agency’s activities under this subpart with other related strategies, programs, and activities being conducted in the community?  (Title IV A)


	
	
	
	
	
	
	
	F



	
	+

Folder 30: Minutes of Safe and Drug Free Committee meeting (3/16/2004; 3/18/2005);

Greene County Health Council agenda (3/19/2003)

Greene County Health Council Meeting minutes (1/15/2003);

Reality Program Participant Satisfaction Survey (survey and responses)
	

	Include an assessment of the telecommunication services, hardware, software, and other services that will be needed to improve education or library services? (Title II D & Erate)
	
	
	
	
	
	
	
	F

T

	
	+

Folder 31: Technology Plan: Section 1 (Needs Assessment); Section 18 (Telecommunication Assessment) pp. 2-3 & 19
	

	Provide for a sufficient budget to acquire and support the non-discounted elements of the plan:  the hardware, software, professional development, and other services that will be needed to implement the strategy?

(Title II D & Erate)
	
	
	
	
	
	
	
	F

T

	
	+

Folder 32: Technology Plan: Appendix (Technology Budget) p. 21; Computer lab purchases over three year period (spreadsheet)
	

	Include an evaluation process that enables the school or library to monitor progress toward the specified goals and make mid-course corrections in response to new developments and opportunities as they arise?  (Erate)
	
	
	
	
	
	
	
	T

	
	+
Folder 33: Technology Plan: Section 17 (Evaluation and Accountability) p. 16
	

	Provide a complete description of the extended learning program content, grade level, subject area, and timeframe (summer and school year)? 
	
	
	
	
	
	
	
	E



	
	+
Folder 34: Extended Contract Program Proposal 2007-08 pp. 34 &36

Extended Contract Program Proposal 2005-2006 pp. 2-11 & 37


	

	Include at least one concrete, quantifiable measure related to the SBE Master Plan and any other appropriate measures related to how well the objective has been met? 
	
	
	
	
	
	
	
	E



	
	+

Component 5 Action Plans (pp. 85-107):  

Template 1.5 for all 5 Action Plans
	

	Describe the process for evaluating the work you have done? 
	
	
	
	
	
	
	
	E



	
	+

Component 5 Action Plans (pp. 85-107):  

Action Plan for Goals 1-5 (evaluation strategies)
	

	Include an extended contracts employment summary? 
	
	
	
	
	
	
	
	E



	
	+
Folder 35: Extended Contract Positions 2007-2008 

2005-06 Extended Contract Personnel (spreadsheet)

	

	Define your leadership team?
	
	
	
	
	
	
	
	F

S

C

A



	
	+
Component 1 (Template 1.1)
	

	Include on your leadership team – teachers, principals, administrators, other appropriate school personnel, parents (including a parent with a child with disabilities), and students?
	
	
	
	
	
	
	
	F

S

C

A



	
	+
Component 1 (Template 1.1)

Folder 36: CIMP Steering Committees
	

	Define your subcommittees?
	
	
	
	
	
	
	
	F

S

E

A



	
	+
Component 1 (Template 1.1)
	

	Define significant system and common factors?
	
	
	
	
	
	
	
	S

A



	
	+
Consolidated Plan pp. 4-6
	

	Profile your system and community?
	
	
	
	
	
	
	
	F

S

E

A



	
	+
Consolidated Plan pp. 4-6

System Report Card (Part I: System Profile)

Folder 37:  Non-Academic—Community Demographics;

Non- Academic—Community Demographics

Non-Academic—School Demographics

Non-Academic—Student Demographics Enrollment (# of students in special programs)

Non-Academic—Student Demographics Mobility

Non-Academic—Student Demographics Stability

Non-Academic—Student Demographics LEP (# of students)

System Membership by race, gender, grade, s.e.

Free and Reduced Percentages

School Report Cards

Tennessee Dept. of Education Report Card Data Suspensions and Expulsions (2000-2003);

School Zero Tolerance Rates;

Summary of Disciplinary Data for Greene County
	

	Use a collaborative process to develop your program goals/objectives?
	
	
	
	
	
	
	
	F

S

C

E

A

T

	
	+
Component 1 (Template 1.1 “Evaluation of Collaborative Process”)
	

	Define your beliefs?
	
	
	
	
	
	
	
	F

S

C

A



	
	+
Component 2 (Template 2.1)
	

	Define your mission?
	
	
	
	
	
	
	
	F

S

C

E

A



	
	+
Component 2 (Template 2.1)
	

	Define your vision?
	
	
	
	
	
	
	
	F

S

C

E

A



	
	+
Component 2 (Template 2.1)
	

	Identify academic and non-academic assessment measures?
	
	
	
	
	
	
	
	F

S

C

E

A



	
	+

Component 1 (Template 1.1, p. 110

Component 3 (Template 3.1 pp. 21-32) 
	

	Define data collection and analysis processes?
	
	
	
	
	
	
	
	F

S

C

E

A



	
	+

Component 1 (Template 1.1 “Collection of Data”)
	

	Include report card results?
	
	
	
	
	
	
	
	F

S

C

E

A



	
	+

Component 1 (Template 1.1 “Collection of Student Performance Data”) 

Component 3 (Template 3.1, pp. 21-30)
Folder 38: System Report Cards (Part II –IV; breakdown of proficiency by subgroups for grades 3-8 in math and reading/language; TVAAS Report for TCAP CRT Math, Science, Social Studies, and Reading/Language: Performance Diagnostic Report for CRT Math, Science, Social Studies, and Reading/Language for subgroups gender, SES, SE for grades 4-8)
	

	Explain what you learned from all of the data?
	
	
	
	
	
	
	
	F

S

C

A



	
	+

Component 3 (Template 3.1, pp.33-34”)

Folder 39: 2006-2007 PreK-2 Disaggregated Data

K-2 Disaggregated Data: Reading and Brigance 2005-2006

TCSPP Workshop-System Report Card 2005 Data Analysis (provided by Dr. Connie Smith)

K-2 Disaggregated Data 2004-2005

Summary of Reading-Language Arts and Math Instructional Surveys
	

	Prioritize your goals?
	
	
	
	
	
	
	
	F

S

C

E

A

T

	
	+

Component 3 (Template 3.1 “Prioritized Goals”, pp. 35-37)
	

	Indicate that procedures are in place to identify and correct non-compliance issues in a timely manner? (i.e. through monitoring, complaints, mediations, and hearings.)  

SPED State Measurement: Refer to TN. Part B State Performance Plan (2005-2010) at: http://www.state.tn.us/education/speced/sereports.php, SPP/APR Indicators # 15-19.
	
	
	
	
	
	
	
	F

S

C



	
	+

Folder 40: The ABCs of IDEA: Understanding Your Child’s Rights;

Rights of Children with Disabilities and Parent Responsibilities;

Special Education Compliance School Monitoring Form;

SPP Template-Part B (3) pp. 76-93


	

	Indicate that system procedures and practices ensure collection and reporting of accurate and timely data? 

SPED State Measurement:  Refer to TN. Part B State Performance Plan (2005-2010) SPP/APR Indicator # 20.


	
	
	
	
	
	
	
	F

S

C

A



	
	+

Folder 41: December 1, 2004 Census of Children and Youth with Disabilities;

Federal End of Year Data Report of Children and Youth with Disabilities (6/30/2005);

February 1, 2005 Court Report of Children and Youth with Disabilities;

SPP Template- Part B (3) pp. 94-100
	

	Identify strengths and weaknesses based on the data?


	
	
	
	
	
	
	
	F

S

C

A



	
	+

Component 3 (Template 3.1 “Evaluation of Aggregated Data,” “Evaluation of Non-Academic Data”, pp. 33-34)
	

	Compare the graduation rate for 12th grade career-technical concentrators to the graduation rate of 12th grade academic graduates?


	
	
	
	
	
	
	
	C



	
	+

Folder 42: Perkins Report Card 1S1
	

	Compare the performance results for special population, 12th grade career-technical concentrators with non-special population, 12th grade career-technical concentrators?


	
	
	
	
	
	
	
	C



	
	+

Folder 42: Perkins Report Card Disaggregate Groups
	

	Determine the percentage of 12th grade career-technical concentrators achieving academic attainment for graduation?
	
	
	
	
	
	
	
	C



	
	+

Folder 42: Perkins Report Card 2S2
	

	Determine the percentage of 12th grade career-technical concentrators attaining 75% of career-technical competencies?
	
	
	
	
	
	
	
	C



	
	+

Folder 42: Perkins Report Card 1S2
	

	Determine the percentage of 12th grade concentrators graduated from the previous year, employed in the program area or related field; enrolled in a post-secondary institution; or a member of the military?
	
	
	
	
	
	
	
	C



	
	+

Folder 42: Perkins Report Card 3S1
	

	Determine the percentage of non-traditional students enrolled in a career-technical program?
	
	
	
	
	
	
	
	C



	
	+

Folder 42: Perkins Report Card 4S1
	

	Determine the percentage of non-traditional students classified as concentrators in a career-technical program?
	
	
	
	
	
	
	
	C



	
	+

Folder 42: Perkins Report Card 1S2
	

	Describe the results derived from analyzing the state assessment by student subgroup?

High Priority LEA Requirement—The LEA’s revised TCSPP defines specific measurable achievement goals and targets for each of the student subgroups whose disaggregated results are included in the AYP determination.


	
	
	
	
	
	
	
	F

S

C

A



	
	+

Component 3 (Template 3.1 “Evaluation of Disaggregated Data,” pp. 26-29)

Folder 43: Academic Areas of Strength (+) and Need (X)
	

	Identify and describe additional types of academic assessments, beyond the state assessment, used by the system?
	
	
	
	
	
	
	
	F

S

E

A



	
	+

Component 3 (pp. 24-25)

Component 4 (Template 4.3a under column heading “Use a range of benchmark assessments, p. 63)
	

	Analyze disaggregated high school graduation rates and define what was determined?
	
	
	
	
	
	
	
	F

S

C

A



	
	+

Folder 44: Students with IEPs Data;

Report of Handicapped Children and Youth Exiting the Education System

Consolidated Plan p.
	

	Analyze disaggregated elementary/middle attendance rates and define what was determined?
	
	
	
	
	
	
	
	F

S

A



	
	+

Folder 45: Consolidated Plan p. 5;

Non-Academic—Student Demographics: Attendance (all, white, Hispanic, African American, Pacific Islander, Native American, Not SE, SE, SES, female, male);

Non-Academic—Student Demographics: Attendance (# of students who have health-related absences-homebound)
	

	Indicate that Parent Notification of assessment data has been disseminated to parents in a uniform format and provided in a language understood by all parents?
	
	
	
	
	
	
	
	F

S

C



	
	+

Folder 46: Information for Parents on NCLB brochure
	

	Define the current reality of student learning?
	
	
	
	
	
	
	
	E

A



	
	+

Component 3 (Template 3.1 “Evaluation of Aggregated Data,” “Evaluation of Disaggregated Data,”  “Evaluation of Non-Academic Data”)
	

	Analyze faculty perception of your system?  
	
	
	
	
	
	
	
	S

E

A



	
	+

Consolidated Plan pp. 11-12 (Leadership for Learning: School Self-Assessment)

Folder 47: Leadership for Learning District Self-Assessment;

Leadership for Learning School Self-Assessment
	

	Analyze parent perception of your system?
	
	
	
	
	
	
	
	S

E

A



	
	+

Folder 48: Minutes from Parent Advisory Committee Meetings;

Special Education Department Parent Newsletter (survey);

Parent surveys conducted at selected schools (McDonald and Mosheim)


	

	Analyze community perception of your system?
	
	
	
	
	
	
	
	S

E

A



	
	+
Folder 49: Community surveys conducted at schools (McDonald and Mosheim)
	

	Analyze student perception of your system? (if applicable)
	
	
	
	
	
	
	
	S

E

A



	
	+
Folder 50: Student surveys conducted at schools (McDonald and Mosheim)
	

	Identify your Component 3 priorities of need?
	
	
	
	
	
	
	
	F

S

C

A



	
	+
Component 3 (Template 3.1 “Prioritized Goals”)
	

	Identify the strengths and weaknesses of your decision-making process?


	
	
	
	
	
	
	
	S

C

E



	
	+
Component 1 (Template 1.1 “Evaluation of Collaborative Process”)
	

	Define how material, human services, and funding sources are used to ensure school improvement?


	
	
	
	
	
	
	
	F

S

C

E

A



	
	+

Component 5 Action Plans (pp. 85-107):  

Action Plans for Goals 1-5 (Implementation Plan)
	

	Identify what programs and processes are in place for curriculum analysis and support?


	
	
	
	
	
	
	
	F

S

C

E

A



	
	+
Component 4 (Templates 4.1a, 4.1b, 4.1c, 4.1d)
	

	Identify what programs and processes are in place for analyzing and supporting the instructional process?


	
	
	
	
	
	
	
	F

S

C

E

A



	
	+
Component 4 (Templates 4.2a, 4.2b, 4.2c, 4.2d)
	

	Indicate that the system reviews data to determine if significant disproportionality in identification, eligibility category or placement is occurring, and if significant disproportionality is identified, does the LEA review and as appropriate revise policies, procedures and practices?


	
	
	
	
	
	
	
	S

C



	
	+
Folder 51: Students with IEPs Data;

Minority Participation in Federal Programs;

Tennessee Special Education Continuous Improvement Monitoring Self Assessment pp. 48-49;

Report of Completers (all students, SES)
	

	Determine the needs of children with disabilities based on information from an appropriate evaluation?
	
	
	
	
	
	
	
	S

E



	
	+
Folder 52: Disability Components Reference Sheet and packet
	

	Indicate that the provision of a free appropriate public education to children with disabilities is facilitated through parent involvement, i.e. through parent training, dissemination of information (newsletters, pamphlets, surveys, number of parents reached/trained, etc.)?


	
	
	
	
	
	
	
	S



	
	+
Folder 53: Parent/Professional Workshop memo from Dr. Melinda Pruitt;

Special Education Depart Parent Letter presenting parent survey results;

Parent Involvement Plan (PIP);

Parent Survey Summary of Responses
	

	Define how you will assist career-technical students in meeting or exceeding academic graduation requirements?
	
	
	
	
	
	
	
	C



	
	+

Component 5 Action Plans (pp. 85-107):  

Folder 54: Carl D. Perkins Career and Technical Education Act of 2006 (Five-year Action Plan) (7/1/2008-6/30/2013)

Perkins Title I Secondary Local Plan Application (2006-07)
	

	Define how you will assist career-technical students in mastering occupational skill competencies?
	
	
	
	
	
	
	
	C



	
	+

Component 5 Action Plans (pp. 85-107):  

Folder 54: Perkins Title I Secondary Local Plan Application
	

	Determine how to ensure programs are of sufficient size, scope, sequence to improve career-technical education students’ performance in a coherent sequence of subjects (both academic and career-technical) leading to higher learning and/or placement in a high skill, high wage occupation?
	
	
	
	
	
	
	
	S

C



	
	+
Folder 54: Perkins Title I Secondary Local Plan Application

Folder 55: The Educational Center Handbook (Bridges program)
	

	Define how you will meet the needs of special population students preventing discrimination and assisting in their attainment of academic and career-technical skills?
	
	
	
	
	
	
	
	S

C



	
	+
Folder 54: Perkins Title I Secondary Local Plan Application
	

	Determine how you will promote non-traditional enrollment in career-technical programs?
	
	
	
	
	
	
	
	C



	
	+
Folder 54: Perkins Title I Secondary Local Plan Application
	

	Determine how you will ensure the annual developing and updating of 4 & 6 year plans as required by the high school policy?  (Initial 8th grade student and parent meetings to develop 4 & 6 year plans and process for making revisions to 9-12th grade plans.)
	
	
	
	
	
	
	
	S

C



	
	+

Component 5 Action Plans (pp. 85-107):  

Folder 56: H.R. 1350-63 (VIII);

Career Guidance
	

	Determine how the system will provide additional educational assistance to low-achieving students?

High Priority LEA Requirement—The LEA’s revised TCSPP addresses the fundamental teaching and learning needs of schools in the district, especially the needs of low-achieving students.


	
	
	
	
	
	
	
	F

S

C

E

A



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal 1- Steps 4, 5
Goal 2- Step 3
Goal 3- Steps 2, 3
Goal 4- Steps 2, 3 

Goal 5- Step 2
Folder 13: Activities to Increase Graduation Rate;

High School Graduation;

Partnership Agreement (to improve graduation)
	

	Describe the actions the system will take to assist low-achieving schools identified as in need of improvement?
	
	
	
	
	
	
	
	F

S

E

A



	
	+
Folder 57:  Procedures to Assist Low-Achieving Schools
	

	Provide the system plan of action to offer school choice and supplemental services for those schools that qualify?
	
	
	
	
	
	
	
	F

S



	
	+
Folder 58: Plan for Implementing Public School Choice
	

	If applicable, in Targeted Assisted Schools identify eligible children most in need of services?


	
	
	
	
	
	
	
	F

S



	
	+
Folder 57:  Procedures to Assist Low-Achieving Schools
	

	Describe how the system will coordinate and integrate services to include: 

- transition from Head Start, or other similar program, to elementary school?


	
	
	
	
	
	
	
	F

S



	
	+
Folder 60: Scope of Services for 2007-08 Voluntary Pre-K for Tennessee Programs

The Early Learning Program “Transition from Preschool to Elementary” letters;

2005-2006 Extended Learning Programs Kindergarten Orientation
	

	If applicable, describe the activities funded by the system which support preschool programs?
	
	
	
	
	
	
	
	F

S

E



	
	+
Folder 14: Spotlight on Learning pp. 8-10

Folder 61: PreK/Head Start Program 2007-2008 & 2006-2007

PreK/Head Start Prgram FACT SHEET 2006-07

The Early Learning Program description sheet;

Community Pre-K Advisory Council Information
	

	Describe the system strategy to implement the Parent Involvement Policy found in NCLB 1118?
	
	
	
	
	
	
	
	F

E



	
	+
Folder 17: Parent Involvement Plan (Greene County School System)
	

	If applicable, describe the system’s extended learning time programs (after or before school, or extended school year)?

High Priority LEA Requirement—The LEA’s revised TCSPP includes, as appropriate, student learning activities before school, after school, during the summer, and during any extensions of the school year.


	
	
	
	
	
	
	
	F

S

E



	
	+
Folder 62: 2007-2008 Extended Contract Program Proposal pp. 34 &36

2005-2006 Extended Learning Programs Credit Recovery and Gateway Remediation, 9-11 and Reading/Math Clinic;

Extended School Year (SE)
	

	Determine the effectiveness of your curriculum, instruction, assessment, and organizational structure?
	
	
	
	
	
	
	
	F

S

C

A



	
	+
Component 4 (Templates 4.1a, 4.1b, 4.1c, 4.1d, 4.2a, 4.2b, 4.2c, 4.2d, 4.3a, 4.3b, 4.3c, 4.3d, 4.4a, 4.4b, 4.4c, 4.4d)
	

	Determine to what degree you meet SACS standards?
	
	
	
	
	
	
	
	A



	
	+
Folder 63: System’ SACS report submitted February 2006
	

	Determine to what degree the stakeholder perception matches your current reality?
	
	
	
	
	
	
	
	S

A



	
	+
Folder 64: Parent/Community Advisory Teams
	

	Identify your Component 4 priority of needs?
	
	
	
	
	
	
	
	F

S

C

A



	
	+
Component 4 (Templates 4.1d, 4.2d, 4.3d, 4.4d)
	

	Define your goals?  (including professional development needs, responsibility assignment, resources needed, estimated timeline, community involvement, means of evaluation)
	
	
	
	
	
	
	
	S

C

E

A

T

	
	+

Component 5 Action Plans (pp. 85-107):  


	

	Define your action steps?  (including professional development needs, responsibility assignment, resources needed, estimated timeline, community involvement, means of evaluation)
	
	
	
	
	
	
	
	S

C

A

T

	
	+

Component 5 Action Plans (pp. 85-107):  


	

	Define your implementation plans?
	
	
	
	
	
	
	
	S

C

E

A



	
	+

Component 5 Action Plans (pp. 85-107):  


	

	Address in your action plan the required clusters for your program area? 
	
	
	
	
	
	
	
	C



	
	+
Folder 54: Perkins Title 1 Secondary Local Plan Application;

Folder 56: Career Guidance


	

	Based on data, determine how the system goals include and address continuous career-technical program improvement?
	
	
	
	
	
	
	
	C



	
	+
Action Plan for Goal 1
	

	Determine how the system addresses plans for meeting performance levels on the core indicators of performance?  (must address each deficient core)
	
	
	
	
	
	
	
	S

C



	
	+
Folder 54: Perkins Title I Secondary Local Plan Application
	

	Define what staff development your system will provide for career-technical teachers to assist them in exceeding the core indicators of performance?
	
	
	
	
	
	
	
	C



	
	+

Component 5 Action Plans (pp. 85-107):  

Goal 1- Step 3
Goal 2- Step 5
Goal 3- Step 5
Goal 4- Step 5
Goal 5- Step 4

	

	Define what summative assessment will be used?
	
	
	
	
	
	
	
	S

A



	
	+

Component 5 Action Plans (pp. 85-107):  

Template 6.2 
	

	Describe how you will evaluate the SIP process?
	
	
	
	
	
	
	
	S

A



	
	+
Component 1 (Template 1.1 “Evaluation of the Collaborative Process”)
	

	Determine how you will address monitoring recommendation found in the systems’ most recent career-technical and special education program evaluations?
	
	
	
	
	
	
	
	S

C



	
	+
Folder 67: SE (Program Improvement Plan “PIP”);

Responses to Vocational Program Monitoring
	

	Address in the action plan the evaluation process required for each question within each cluster area?
	
	
	
	
	
	
	
	S

C



	
	+
Folder 68: SE (Program Improvement Plan “PIP”)
	

	Determine how you will evaluate the system assessment process of career-technical programs that is used to ensure continuous program improvement?
	
	
	
	
	
	
	
	C



	
	+
Folder 42: The system utilizes the Perkins Report Card as an annual assessment of performance.
	

	Discuss the Review/Revision Process of your comprehensive systemwide plan?

High Priority LEA Requirements— The LEA’s revised TCSPP includes the SEA’s responsibilities for improvement. The LEA’s revised TCSPP includes a determination of why the district’s previous plan did not bring about increased student academic achievement.


	
	
	
	
	
	
	
	F

S



	
	+
Component 6
	

	Define your plans for implementation and evaluation of your action plan?
	
	
	
	
	
	
	
	F

S

C

A



	
	+

Component 5 Action Plans (pp. 85-107):  

 (under column headed “Evaluation Strategy”)

Component 6
	


	
	Federal Programs

(F)
	Special Education

(S)
	Career-Technical

©
	Extended

Contract

(E)
	SACS

(A)
	Technology

(T)
	Systemwide


	

	Do your Most Current Data used in the CURRENT Year’s TCSPP indicate that:
	

	The percent of youth with IEPs graduating from high school with a regular high school diploma are comparable to the percent of all youth in your LEA graduating with a regular diploma?  

SPED State Measurement:  Measurement for youth with IEPs should be the same measurement as for all youth.  Explain calculation.  SPP/APR Indicator # 1/CPR # 1

(20 U.S.C. 1416 (a)(3)(A))

 
	
	
	
	
	
	
	
	S

C



	
	+
Folder 71: Report of Children With Disabilities Exiting…2006-07

TDOE Report Card 2007

Report of Children With Disabilities Exiting…2006-06

TDOE Report Card 2006

Students with IEPs Data
Report of Handicapped Children and Youth Exiting the Education System
	

	The percent of youth with IEPs dropping out of high school are comparable to the percent of all youth in your LEA dropping out of high school?

SPED State Measurement:  Measurement for youth with IEPs should be the same measurement as for all youth.  Explain calculation.  SPP/APR Indicator # 2/ CPR # 2

(20 U.S.C. 1416 (a)(3)(A))


	
	
	
	
	
	
	
	S



	
	+
Folder 71: Report of Children With Disabilities Exiting…2006-07

TDOE Report Card 2007

Report of Children With Disabilities Exiting…2006-06

TDOE Report Card 2006

Students with IEPs Data

Report of Handicapped Children and Youth Exiting the Education System
	

	Participation and performance of children with disabilities on statewide assessments:

A. Percent of schools meeting the State’s AYP objectives for progress for disability subgroup.

B. Participation rate for children with IEPs in a regular assessment with no accommodations; regular assessment with accommodations; alternative assessment against grade level standards; alternate assessment against alternate achievement standards.

C. Proficiency rate for children with IEPs against grade level standards and alternate achievement standards?

SPED State Measurement:  Refer to TN. Part B State Performance Plan (2005-2010) SPP/APR Indicator # 3/ CPR # 3  

(20 U.S.C. 1416 (a)(3)(A))


	
	
	
	
	
	
	
	S



	
	+
Folder 72: System Report Card 2007, 2006 & 2005
Students with IEPs Data;


	

	Rates of suspension and expulsion:

A. Percent of schools identified by the LEA as having a significant discrepancy in the rates of suspensions & expulsions of children with disabilities for greater than 10 days in a school year; and

B. Percent of school identified by the LEA as having a significant discrepancy in the rates of suspensions and expulsions of greater than 10 days in a school year of children with disabilities by race and ethnicity?

SPED State Measurement:  Refer to TN. Part B State Performance Plan (2005-2010) SPP/APR Indicator # 4/ CPR # 4  

(20 U.S.C. 1416(a)(3)(A); 1412(a)22))


	
	
	
	
	
	
	
	S



	
	+
Folder 73: Table 5 Section B 2006-07

Report of Discipline 2005-06

Students with IEPs Data

Report Children With Disabilities Unilaterally Removed to an Interim Alternative Educational Setting or Suspended or Expelled for More Than 10 Days
	

	The number and percent of children with IEPs ages 6 through 21:

A. Removed from regular class less than 21% of the day

B. Removed from regular class greater than 60% of the day

C. Served in either public or private separate schools, residential placements, or homebound or hospital placements?

SPED State Measurement:  Refer to TN. Part B State Performance Plan (2005-2010) SPP/APR Indicator # 5/ CPR # 5  

(20 U.S.C. 1416(a)(3)(A))



	
	
	
	
	
	
	
	S



	
	+
Folder 74: State Report Card System Profile 2007 & 2006

Students with IEPs Data;

Implementation of FAPE Requirement
	

	The number and percentage of preschool children with IEPs who receive special education and related services in settings with typically developing peers (e.g. early childhood settings, home, and part-time early childhood / part-time early childhood special education settings)?

SPED State Measurement:  Refer to TN. Part B State Performance Plan (2005-2010) SPP/APR Indicator # 6/ CPR # 6  (20 U.S.C. 1416(a)(3)(A))
	
	
	
	
	
	
	
	S



	
	+
Folder 75: Table 1 Children Who Received Free Appropriate Special Education Services by the School System 2006-2007

Table 3, Preschool Service Delivery 2005-06

Students with IEPs Data
Table 8, Section B Service Delivery Status
	

	The percentage of preschool children with IEPs who demonstrate improved:

A. Positive social-emotional skills (including social relationships); 

B. Acquisition and use knowledge and skills (including early language/communication and early literacy); and 

C. Use of appropriate behaviors to meet their needs?

SPED State Measurement: Refer to TN. Part B State Performance Plan (2005-2010) SPP/APR Indicator # 7/ CPR # 7  (20 U.S.C. 1416 (a)(3)(A))
	
	
	
	
	
	
	
	S



	
	+
Folder 76: Notes from Dr. Pruitt 3/6/08 & 3/2007

Students with IEPs Data


	

	Percent of parents with a child receiving special education services who report that schools facilitated parent involvement as a means of improving services and results for children with disabilities?

SPED State Measurement: Refer to TN. Part B State Performance Plan (2005-2010) SPP/APR Indicator # 8/ CPR # 8  (20 U.S.C. 1416 (a)(3)(A))

*LEA may use State parental survey or develop one of their own for the TSCPP.


	
	
	
	
	
	
	
	S



	
	+
Folder 77: Cyclical Performance Review for LEA 2006-07

Memo from Dr. Pruitt 3/2007

Students with IEPs Data;

Special Education Department Parent Newsletter (Survey results);

Continuous Improvement Monitoring Process-Parents Survey
	

	The percentage of schools identified by the LEA as having disproportionate representation of racial and ethnic groups identified for special education and related services that is the result of inappropriate identification?

SPED State Measurement:  Refer to TN. Part B State Performance Plan (2005-2010) Indicator # 9 & State Indicator – Intellectually Gifted.  

(20 U.S.C. 1416(a)(3)(C))
	
	
	
	
	
	
	
	S



	
	+
Folder 78:Memo from Joseph Fisher 4/5/2007 re: Disproportionate Representation of Children with Disabilities 2005 FFY LEA Status

Cyclical Performance Review for LEA 2006-07

Table 1 Report of Children with Disabilities Receiving Special Education 2006-07 & 2005-06

Students with IEPs Data
Minority Participation in Federal Programs;

Continuous Improvement Monitoring Self Assessment

	

	The percent of schools identified by the LEA with disproportionate representation of racial and ethnic groups in specific disability categories that is the result of inappropriate identification?

SPED State Measurement:  Refer to TN. Part B State Performance Plan (2005-2010) Indicator 10 and State Indicator for Intellectually Gifted. 

(20 U.S.C. 1416(a)(3)(C))
	
	
	
	
	
	
	
	S



	
	+
Folder 78:Students with IEPs Data;

Minority Participation in Federal Programs;

Continuous Improvement Monitoring Self Assessment
	

	Percent of children with parental consent to evaluate, who where evaluated and eligibility determined within 60 days (or State established timeline)?

SPED State Measurement:  Refer to TN. Part B State Performance Plan (2005-2010) Indicator # 11.

(20 U.S.C. 1416(a)(3)(B))
	
	
	
	
	
	
	
	S



	
	+
Folder 79:Cyclical Performance Review for LEA 2006-07

Note from Dr. Pruitt 3/2007

Students with IEPs Data
SE Sheet
	

	The number of children referred by Part C prior to age 3 who are found eligible for Part B services and who have an IEP developed & implemented by their third birthday?

SPED State Measurement:  Refer to TN. Part B State Performance Plan (2005-2010) Indicator # 12. Using federal criteria, Goal can not be less than 100% Compliance  (20 U.S.C. 1416(a)(3)(B))
	
	
	
	
	
	
	
	S



	
	+
Folder 75: Students with IEPs Data;

Table 8, Section B Service Delivery Status
	

	The number and percentage of youth with disabilities age 16 and above with an IEP that includes coordinated, measurable, annual IEP goals and transition services that will reasonably enable the student to meet the post-secondary goals?

SPED State Measurement:  Refer to TN. Part B State Performance Plan (2005-2010) Indicator # 13. Using federal criteria, Goal can not be less than 100% Compliance  (20 U.S.C. 1416(a)(3)(B))


	
	
	
	
	
	
	
	S



	
	+
Folder 80: Table 1 Report of Children with Disabilities Receiving Special Education 2006-07

Note from Dr. Pruitt 2005-06

Students with IEPs Data
Table 1 Report of Children and Youth with Disabilities Receiving Special Education


	

	The number and percentage of youth with disabilities who had IEPs, are no longer in secondary school and who are competitively employed, enrolled in some type of postsecondary school, or both, within one year of leaving high school as compared to nondisabled youth no longer in secondary school?

SPED State Measurement:  Refer to TN. Part B State Performance Plan (2005-2010) Indicator # 14. Using federal criteria, Goal can not be less than 100% Compliance  (20 U.S.C. 1416(a)(3)(B))

* LEA can use state transition survey (in process of development) or develop own procedure for TCSPP


	
	
	
	
	
	
	
	S



	
	+
Folder 81: Notation on Cyclical Performance Review for LEA 2006-07

Note from Dr. Pruitt 2005-06

Students with IEPs Data
	


As you implement your TCSPP, it is imperative that you monitor and review your Compliance Matrix regularly to ensure that all programmatic needs are being met.  These needs should be embedded into your Component 5 Action Plan where possible to create a seamless and comprehensive approach to student achievement.
COMPONENT 6

PROCESS EVALUATION, IMPLEMENTATION, and MONITORING/ADJUSTING PLAN FOR ACHIEVING RESULTS

TCSPP TEMPLATE 6.1 TC "TCSPP TEMPLATE 6.1" \f G \l "3" 
TCSPP PROCESS EVALUATION

The following summary questions are related to Process.  They are designed as a culminating activity for you to analyze the process used to develop this systemwide improvement plan.  

	Evidence of Collaborative Process - Narrative Response Required

	What evidence do we have that shows that a collaborative process was used throughout the entire planning process?
Throughout the 2005-06 school year, the system-wide leadership team and component leadership teams met regularly and shared information during the entire planning process and collaborated on the final product. They have also met regularly since the plan was submitted to monitor implementation of the plan. “Evaluation of the Collaborative Process” in Component 1  provides a narrative explaining how collaboration occurred throughout the entire process of developing TCSPP. Additionally, memos, emails, and meeting agendas document collaboration. Collaboration continued throughout the 2006-07 school year to monitor the implementation and progression of the action steps and update the plan. This collaboration is documented via emails and the updated plan.
During the 2007-08 school year, the TCSPP leadership team met monthly on the following dates to discuss procedures and progress: August 10, 2007; September 14, 2007; October 12, 2007; November 9, 2007; December 14, 20007; January 11, 2008; February 8, 2008; and March 14, 2008.  

The leadership teams for each component met to develop their component on the following dates:

Component

Dates of Meetings

1
December 14, 2007; January 9, 2008; January 10, 2008; January 11, 2008
2

December 14, 2007;  January 9, 2008; January 10, 2008; January 11, 2008
3

December 14, 2007;  January 9, 2008; January 10, 2008; January 11, 2008
4

December 14, 2007; January 8, 2008; January 9, 2008; January 10, 2008; January 11, 2008
5

January 22, 2008
6
January 22, 2008
Decisions to make modifications and additions to the plan were made through consensus of team members. Emails and revisions in the plans are documentation of collaboration.
After component teams developed their section of the plan, it was presented to the TCSPP leadership team. The TCSPP leadership team reviewed and approved each section at the monthly leadership team meetings in January, February, and March 2008. 



	Evidence that Our Beliefs, Shared Vision, and Mission Align With Action Steps in Component 5

Evidence of Alignment of Data and Goals 
Evidence that Our Goals Align with Our Analyses of the Areas of Curriculum, Instruction, Assessment, and Organization

	What evidence do we have that shows our beliefs, shared vision and mission in Component 2 align with our action steps in Component 5?

Our number 1 belief is that all children can learn if provided appropriate quality instruction. Based upon this belief, as well as several others, our school’s mission includes promoting academic development of each student. For this to occur, we must create an educational culture within our school and community that allows for and promotes achievement of each and every student. We believe that achieving this will result in fulfilling our vision that all students educated in our school will become productive citizens. The action steps related to our five goals in component 5 direct our system in its course of utilizing resources to achieve these ends. We, working with parents and the community, must create a teaching/learning environment that develops reading and math skills of all students. Students must acquire these skills to graduate from high school and become productive adults in society.

What evidence do we have that proves alignment between our data and our goals?

Our goals and action plan steps are data driven and address the strengths and needs based upon the variety of formative and summative assessment data collected. Following is an alignment of each goal with the data-based needs it addresses as presented in Component 3:

Priority 1 Goal- To maintain a graduation rate of 90% through 2010 to meet or exceed the NCLB benchmark. 

Needs Addressed: Graduation percent; academic attainment (1S1); completion (2S1); completion non-traditional (4S2)
Current Status: 

          2005:     82.3%

          2006:     85.4% 

          2007:     90.0%

          Goal:      90.0%

Priority 2 Goal- To improve high school reading/language performance by increasing % advanced by 1% and decreasing % below proficient by 1% on Gateway and End of Course reading/language assessments for all students and subgroups, by increasing ACT Reading and English by 0.5, and by attaining the predicted score for Gateway/End of Course subjects and ACT Reading and English in 2008, 2009, and 2010 in order to meet or exceed NCLB benchmarks.

Needs Addressed- the subgroup students with disabilities failed to meet the AYP proficiency target of 90%;  in Gateway courses, students were below expected 3 year average gains in English I; in ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in English and Reading

Current Status:

Gateway Reading/Language/Writing

ACT Reading/English

Subgroup

Scores

All

White

Econ. Dis.

Students with Disabilities 

Reading

English

Below

Advanced

Below

Advanced

Below

Advanced

Below

Advanced

2005

19.8

19.5

2006

5

52

5

52

5

50

15

22

2006

20.7

19.9

2007

6

65

6

65

7

63

20

39

2007

19.3

19.9

Goal

5

66

5

66

6

64

19

40

Goal

19.8

20.4

Priority 3 Goal- To improve grades K-8 reading/language performance by increasing reading/language achievement by 2 NCEs for all students and meeting AYP proficiency or safe harbor and attaining standard gains for all subgroups in 2008, 2009, and 2010 in order to meet or exceed NCLB benchmarks.
Needs Addressed- low achievement for grades 3-5; negative gains for grade 4; low or negative gains for advanced learners; lack of proficiency for students with disabilities; weaknesses in grammar conventions and techniques and skills (grades 3-8); weaknesses in structural analysis, phonics, and vocabulary (grades PreK-2)

Current Status:

Achievement

AYP Proficiency

Reading/ Language Arts NCE

Subgroup

All

White

Hispanic

African

Economically Disadvantaged

Students with Disabilities

2005

52.7

2005

90

90

90

90

88

72

2006

55.7

2006

87

87

84

92

85

66

2007

56.4

2007

90

90

79

90

86

73

Goal

58.4

Goal

89

89

81

89

88

76

Priority 4 Goal- To improve high school math performance by increasing % advanced by 1% and decreasing % below proficient by 1% on Gateway and End of Course math assessments for all students and subgroups, by increasing ACT math by 0.5, and by attaining the predicted score for Gateway/End of Course subjects and ACT math in 2008, 2009, and 2010 in order to meet or exceed NCLB benchmarks.
Needs Addressed- in Gateway courses, students were below expected 3 year average gains in Math Foundations; in ACT areas, students performed below the state average and did not meet ACT projections in 3 year averages in Math
Current Status:

Gateway Math

ACT Math

Subgroup

Scores

All

Hispanic

White

Econ. Dis.

Students with Disabilities 

Math

Below

Advanced

Below

Advanced

Below

Advanced

Below

Advanced

Below

Advanced

2005

19.1

2006

12

46

 

 

12

46

14

39

25

22

2006

19.2

2007

7

51

0

55

7

51

9

49

6

30

2007

19.9

Goal

6

52

0

56

6

52

8

50

5

31

Goal

20.4

Priority 5 Goal  -To improve grades K-8 math performance by increasing math achievement by 1 NCE for all students and meeting AYP proficiency or safe harbor and standard gains for all subgroups in 2008, 2009, and 2010 in order to meet or exceed NCLB benchmarks.

Needs Addressed- low or negative gains for advanced students, especially 4th grade students; lack of  proficiency for “students with disabilities”; weaknesses in graphs and measurement (grades 3-8)

Current Status:

Achievement

AYP Proficiency

Math NCE

Subgroup

All

White

Hispanic

African

Economically Disadvantaged

Students with Disabilities

2005

58.5

2005

90

91

87

82

88

60

2006

60.9

2006

90

91

97

94

88

63

2007

60.7

2007

92

92

89

93

89

69

Goal

61.7

Goal

86

86

86

86

86

72

What evidence do we have that shows that our goals align with our analyses of the areas of curriculum, instruction, assessment, and organization? 

The following table presents the alignment between our goals and the recommended action steps from the analyses of curriculum, instruction, assessment, and organization:
Goal

Suggested Action Steps in Component 4
1

2

3

4

5

x
x
x
x
Curriculum

Establish a team of teachers from each subject area/grade level to develop vertical curriculum maps (grades K-12)
x
x
Establish a team of teachers to develop language arts and math achievement benchmarks for PreK-2
x
Establish a team of teachers to develop formative math assessments for grades PreK-2
x
x
Conduct an analysis of the formative assessment data on a system-wide level
x
x
Develop a system-wide monitoring system
x
x
x
x
x
Schedule training in the areas of collaboration and use of standards

x
x
x
x
x
Monitor the implementation of these collaboration skills and standards
x
x
x
x
Provide training in and monitor the use of the curricular resources emphasizing “rigor”

x
x
x
x
Instruction

Provide professional development in activities that increase student engagement
x
x
x
x
x
Include all teachers in conducting walk throughs during which they evaluate research-based practices (e.g., rigor, student engagement)      

x
x
x
x
Provide resources (time and/or money) for purchasing and studying teacher resource materials pertaining to instruction (i.e., Kagan’s and Marzano’s works) 
x
x
x
x
Schedule vertical curriculum and instruction collaboration for teachers to meet with other teachers one grade level above and one grade level below at least six times annually

x
x
x
X
Utilize data from benchmark assessments (4Sight and STAR Early Literacy) throughout the school year to determine instructional deficiencies and plan tutoring based upon needs
x
x
x
x
Improve teacher salaries 

x
x
Assessment

Establish procedures to monitor teachers’ use of assessment data in decision making

x
x
x
x
Schedule professional development in the area of test construction, use, and analysis to make instructional decsions
x
x
Organization

Provide guidelines for schools to utilize in implementing weekly horizontal collaboration meetings including “specialists” 

x
x
Continue current procedures that allow PreK-8 teachers and principals to conduct weekly classroom walkthroughs
x
x
x
x
Develop plans for centrally monitoring school organizational practices




	Evidence of Communication with All Stakeholders- Narrative Response Required

	What evidence do we have of our communication of the TCSPP to all stakeholders?

A variety of means have been and will continue to be utilized to communicate information concerning our plans with stakeholders:
Stakeholder

Means of Communication/Examples of Evidence
Students

Daily school level announcements

School newsletters
Teacher discussion

School and system web site links
Teachers

Faculty meeting agendas
Daily school announcements

School newsletters

Teacher inservices

Parent-Teacher Organization meeting agendas/minutes
Emails from Principal, Director, and Supervisors

School and system web site links
Parents

School open house

School and classroom newsletters

The Greeneville Sun articles

Local radio (WSMG and WGRV) announcements

Parent advisory committee meeting agendas
Parent-Teacher Organization meeting agendas
School and system web site links

Annual System Parenting Fair

Community

School open house

Annual System Parenting Fair

School newsletters

The Greeneville Sun articles

Local radio (WSMG and WGRV) announcements
School Board meeting agendas and minutes

School and system web site links
Principals
Principals’ Meeting agendas

Administrators’ Retreat agendas
Emails from Director of Schools and Supervisors

School Board meeting agendas and minutes

School and system web site links
School System/School Board

Annual System Parenting Fair

School newsletters

The Greeneville Sun articles

Local radio (WSMG and WGRV) announcements
Administrators’ Retreat agendas
School and system web site links



	Suggestions for the Process- Narrative Response Required

	What suggestions do we have for improving our planning process?

The planning process utilized in developing the plan was effective. Meeting dates were announced early and given top priority by team members. We should continue such practices as we meet on a regular basis to monitor implementation and progress.

The TCSPP leadership team and the component teams will continue to meet monthly to determine the status of each intervention or action step. Any data collected related to any action or goal will be discussed at the monthly meetings. If the team determines that an action step is not being fully implemented or if a strategy needs to be modified, the team will make a recommendation to the TCSPP leadership team.

The TCSPP leadership team will review any component team recommendations for modifications to plans at the meeting following the request. The TCSPP leadership team will design a plan of action or determine procedures to be utilized to address the request. The leadership team chairperson will share the team’s response with the component chairperson.

Recommended modifications to action steps will be discussed with stakeholders prior to implementation.




TCSPP TEMPLATE 6.2 TC "TCSPP TEMPLATE 6.2" \f G \l "3" 
TCSPP IMPLEMENTATION EVALUATION

The following summary questions are related to TCSPP Implementation.  They are designed as a culminating activity for you to plan the monitoring process that will ensure that the action steps from Component 5 are implemented.

	Evidence of Implementation - Narrative Response Required

	What is our plan to begin implementation of the action steps?

· The plan was presented to school level administrators and board members at summer retreat 2007. Revisions to the plan will be presented at the 2008 summer retreat.
· Central Office will update a link to the revised plan on the system web site.
· School administrators at each site will continue the current practice of presenting the plan to school staff and community.

· Central Office personnel will continue to initiate and monitor assigned action steps (acquiring resources and scheduling activities). Documentation of activities will be filed in appropriate folders by Central Office personnel.

· The system leadership team will continue to meet regularly to assess implementation of plan. 




	Evidence of the Use of Data - Narrative Response Required

	What is the plan for the use of data?
Formative assessments to be utilized and projected dates for administration include the following:

Grade(s)

Formative Assessment

Administration Dates

PreK and K

Brigance

Summer (June or July) and spring (late April/early May) each year

PreK – 2nd
STAR Early Literacy

End of each six weeks grading period

K-8

Reading Unit Assessments

End of each unit (six weeks)

K-8

Math Chapter Assessments

End of each chapter

3-8

4Sight Reading Benchmark Assessments

Five times per year; approximately 7 weeks apart (August, October, December, March, and May)
3-8

4Sight Math Benchmark Assessments

Four times per year (one at beginning of year; others approximately 10 weeks apart) (August, November, January, April)
6-8

ExamView Pro Assessments in literature

End of each six weeks

6-8

Local Online SPI Science Assessments

End of each six weeks

Gathering and Analyzing Data from Formative Assessments:

After the administration (paper and pencil or online) of each benchmark assessment, teachers at each site will complete data summary sheets. Summary sheets will include an analysis of group and individual strengths and weaknesses by domain, subscale, or skill categories. Each teacher will provide the principal a copy of summary sheets at the end of each six weeks grading period. The principal will share the data performance summaries with the appropriate grade level supervisor after each administration. The supervisors will access the online assessment results for the system and complete a system summary sheet. Supervisors, all of whom are members of the TCSPP team, will share compiled data summary sheet results at the monthly TCSPP leadership team meetings. The results will be studied by the leadership team at each of the meetings to determine if performance is reaching the benchmark targets. Conclusions and recommendations will be formulated. 
Adjusting the Plan:

· The TCSPP leadership team will meet regularly to monitor plan implementation and evaluate progress achieved. The team will consider conclusions and recommendations formulated based upon the analyses of formative assessment, as well as any relevant data reported by Central Office supervisors pertaining to specific action steps.
·  Supervisors and testing coordinator will share formative assessment data at TCSPP leadership team meetings throughout the year and summative assessment performance data at least twice per year. Also, the leadership team will compare the current year’s data to that of the prior year (student achievement, gains, and proficiency by sub-groups) to determine progress made toward attaining our current goals.
· The leadership team will consider modifications and adjust goals and action steps as needed. Revisions will be presented to principals, Board members, and other stakeholders.
Annual Review of Summative Data:

· Grade level supervisors and the school improvement specialist will analyze a variety of summary data each year: AYP Report, Turnleaf Reports, TCAP Achievement, TCAP TVAAS Gains, Perkins Report Card, PIP Report, and system Report Card. The supervisors will compile reports and present the information to the TCSPP leadership team throughout the year as data become available and are analyzed. The TCSPP team will determine overall progress and status of actions based upon the review of all summative data.

Celebrating Successes:

· Successes will be included on school Board meeting agendas

· Supervisors and testing coordinator will report successes at Board meetings
· Successes will be posted on the system web page

· Successes will be reported to the local newspaper, The Greeneville Sun, and the local radio stations (WGRV and WSMG)

Communicating with Stakeholders:

· Board meetings

· Principals meetings

· School level faculty meetings

· School open houses

· System parenting fair

· School newsletters

· The Greeneville Sun articles

· Local radio (WSMG and WGRV) announcements

· Teacher inservices
· Summer administrators’ retreat 
· Parent advisory committee meetings



TCSPP TEMPLATE 6.3 TC "TCSPP TEMPLATE 6.3" \f G \l "3" 
TCSPP MONITORING AND ADJUSTING EVALUATION

The following summary questions are related to TCSPP Monitoring and Adjusting.  They are designed as a culminating activity for the system to plan the monitoring process that will ensure that the systemwide improvement plan leads to effectively supporting local schools and building capacity for improved student achievement for all students.  

	Evidence of Monitoring Dates – Listing Required

	What are the calendar dates (Nov/Dec and May/June) when the Systemwide Leadership Team will meet to sustain the Tennessee Comprehensive Systemwide Planning Process?

Meeting Dates

School Year

Winter

Summer

2008-2009

December 12, 2008
May 8, 2009
2009-2010

December 11, 2009
May 8, 2010
2010-2011

December 10, 2010
May 13, 2011
Identify the person(s) responsible for monitoring along with their position and the role they will play in the monitoring process.

The TCSPP Leadership Team chairperson, Director of Schools Dr. Parkins, will be responsible for scheduling, facilitating, and monitoring TCSPP Leadership Team meetings. Prior to each meeting, he will determine the meeting agenda and share it with team members. He will assist the Leadership Team members in clarifying their roles and establishing ground rules that will allow for effective collaborative meetings.



	Evidence of a Process for Monitoring Plan - Narrative Response Required

	What will be the process that the Systemwide Leadership Team will use to review the analysis of the data from the assessments and determine if adjustments need to be made in our plan?

System level supervisors will obtain copies of school and classroom benchmark summary data from school principals, as well as generate web based system wide reports for the benchmark assessments (4Sight Math, 4Sight Reading, and STAR Early Literacy). Additionally, they will collect, analyze and compile summaries of summative assessments (TVAAS, Turnleaf reports, AYP Annual Report, and the State Report Card). The supervisors, all of whom are members of the TCSPP team, will share compiled data results at the monthly TCSPP leadership team meetings. The results will be studied by the leadership team at each of the meetings to determine if performance is reaching the system-wide benchmarks or goal targets established for each of the five goals. Adjustments may be made based upon the leadership team’s examination of the formative and/or summative data.  


TCSPP TEMPLATE 6.3
(continued)
TCSPP MONITORING AND ADJUSTING EVALUATION
	Evidence of a Process for Adjusting Plan- Narrative Response Required

	What will be the process that the Systemwide Leadership Team will use for adjusting our plan (person(s) responsible, timeline, action steps, resources, evaluation strategies) when needed?

If progress in achieving benchmark or goal targets is not occurring or is occurring too slowly, the Leadership Team will examine the action steps to determine if the steps are appropriate. Consideration will be given to the stage of implementation of each action step (timeline), the availability of needed resources, and if the evaluation procedures for each step is valid. If action steps are fully implemented but appear to be ineffective based upon the evaluation strategies, the component 4 team will re-examine the curriculum, instruction, assessment, and organization practices to look for other possible causes. Once the causes for little or no progress are determined, the current action steps and factors influencing the implementation of the steps (person responsible, timeline, resources, and evaluation strategies) may be modified. Additional action steps may be necessary. Approval of any revisions in the action steps for goals based upon summative data will occur at the TCSPP Leadership Team’s December or May meeting. Revised actions may be presented to stakeholders and implemented as early as the following month.



	Evidence of a Plan for Communicating To All Stakeholders- Narrative Response Required

	How will the Systemwide Leadership Team communicate success/adjustments of the plan to stakeholders?

A variety of means will be utilized to communicate information concerning successes and modifications of to stakeholders:
Stakeholder

Means of Communication

Students

Daily announcement over the school intercom
Teacher presentation in class
School newsletters

Teachers

Faculty meeting conducted by the principal
Memo or email from director of schools, principal, or supervisors 
Parents

Note home from school principal or classroom teacher

School newsletter

The Greeneville Sun article
Local radio (WSMG and WGRV) announcements

Discussion at parent advisory committee meetings

Announcement at Parent-Teacher Organization Meetings
Updated information on school and system web sites
Community

School newsletter
The Greeneville Sun article
Local radio (WSMG and WGRV) announcements
Updated information on school and system web sites
School System/School Board

The Greeneville Sun article
Memo from Director of Schools
Local radio (WSMG and WGRV) announcements
Discussion with Director of Schools

Presentation by supervisor at Board meeting
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TCSPP EXECUTIVE SUMMARY (ES)

All systems will submit the following Executive Summary to the Tennessee Department of Education.  (Note: High priority systems will submit the entire TCSPP.)

	What’s working?


	Evidence

	Elementary/Middle
Math strategies for all AYP subgroups except “students with disabilities”“
Language Arts strategies for all grades except for 4th grade and all subgroups except  “Hispanic” and “students with disabilities”; strategies are most effective with females
Writing strategies for grades PreK-8
High School
Writing strategies

Math, Biology I, English I, and English II  strategies


	Improvement of 1.9 NCEs for grades 4-8 (3 year average gain of 2 NCEs); value-added grade of “A”; achievement score of “A” (60 NCE 3 year average); met AYP with all subgroups (SWD met AYP via gains); positive 3 year gains at all grades for “not proficient” and “proficient”; percent of students proficient was higher than the state average in all reporting categories; 6th grade had highest gains
Improvement of 1.4 NCEs for grades 4-8 (3 year average gain of 3.3 NCEs); value-added gain of “A”; achievement score of “B”; met AYP with all subgroups (SWD met AYP via gains); positive 3 year gains at all grades for “not proficient” and at all grades except 4th for “proficient”; the percent of students proficient (RCPI) was higher than the state average in all grades except 4th; 6th grade had highest gains
Writing scores of “B” for 5th grade and “A” for 8th grade

Score of “A” on report card in writing; “above” value-added gain in writing

“Above” average gains or improvement in score from 2006 to 2007 (Gateways or ACT); all subgroups surpassed the AYP proficiency target of 75% in math; all subgroups except students with disabilities met the reading/language target; Perkins Report Card indicated strengths for all subgroups in the area of math attainment (1S2) and for all subgroups except students with disabilities in graduation rate (4S1); overall scores were above targets in the area of reading/language attainment (1S1); students met projections for ACT Science/Reasoning


	What deficiencies do we have?

Why did we receive the deficiencies?


	Evidence

	Elementary/Middle

Math strategies for advanced students at all grade levels except 6th and 8th and for students with disabilities (AYP); weaknesses in graphing and measurement
Reading/Language Arts strategies for advanced students  and for students with disabilities (AYP); weaknesses in grammar conventions and techniques and skills (grades 3-8) and structural analysis, phonics, and vocabulary (grades PreK-2)
Math and Reading/Language Arts deficiencies were received due to a lack of rigor and student engagement in learning activities  

High School
Reading/Language strategies for students with disabilities and English I
Math strategies for students with disabilities and for all students as reflected on ACT performance
English and Math deficiencies were received due to a lack of teachers’ providing appropriate instruction emphasizing the state standards.
	Lowest gains at all grade levels except 8th were with “advanced” students; negative gains with 4th grade overall; students with disabilities at all grade levels performed below AYP target  

Lowest gains at all grade levels except 5th were with “advanced” students;  negative gains with 4th grade overall;  students with disabilities at all grade levels performed below AYP target  
Students with disabilities failed to meet AYP proficiency; students were below expected 3 year average gains in English I; six subgroups did not meet the attainment target in reading/language attainment (1S1) on Perkins Report Card; students scored below ACT projections in English and reading
AYP proficiency for students with disabilities; 

“below” gains in math foundations; below projection and state average on ACT math


	How are we addressing the deficiencies?

What changes are we making?
	Evidence

	Elementary/Middle

Deficiencies: Math and reading/language strategies for advanced students at all grade levels except 6th and 8th and for students with disabilities (AYP); weaknesses in graphing and measurement in math and in grammar conventions and techniques and skills (grades 3-8) and structural analysis, phonics, and vocabulary (grades PreK-2)
1. Deficiencies are being addressed through professional development, implementation, and monitoring of best practices. Action Step 4 of Goal 5 notes that professional development in the areas of (a) collaboration, (b) integration of technology, and (c) how to use assessment data to make instructional decisions were provided during the summer of 2006 and throughout the 2006-2007 school year. 

Professional development in other areas that should impact this area of deficiency was delivered during summer 2007 and during the ’07-’08 school year:    
a. differentiated instruction for all learners,
b. cooperative learner groups, peer tutoring, and flexible groups, and
c. use of benchmark assessments.
Benchmark assessments covering all the state tested standards (SPIs) in math and reading/language were administered four times during the school year to students in grades 3-8. All teachers were trained in procedures to utilize to analyze primary and secondary data and to establish learning targets. These procedures were utilized after each test administration.  Also, STAR Early Literacy was used to assess reading in grades PreK-2.
Additionally, professional development in rigor and student engagement were presented by CDDRE throughout the ’07-’08 SY, and all teachers were engaged in conducting classroom walk throughs evaluating the presence of these in classrooms within their buildings. Emphasis was on increasing the level of rigor and student engagement. After the initial training in rigor, student engagement, and the walk through process, walkthroughs involving teachers occurred weekly at most sites.

More extensive professional development in collaboration, activities that engage students, rigor, and test construction/data interpretation will be presented during the summer of 2008 and during the ’08-’09 school year. Professional development on utilizing “questioning techniques that emphasize higher order thinking” is planned for summer 2009.
2. Action Steps 9, 10, and 11 of Goal 5 relate to horizontal and vertical collaboration between math teachers and other specialists (lab teacher, special education teacher, gifted teacher, title 1 teacher, etc.). Collaboration between such teachers should allow classroom teachers to better accommodate the variety of student learners in their classes and to better align the curriculum.
High School
Deficiency: Reading/Language strategies for students with disabilities and English I
Develop vertical curriculum maps; promote vertical collaboration by content area; staff development on state standards in English, collaboration, rigor and student engagement will be provided to teachers; selected teachers will visit a high achieving school; and teachers will be provided prior test scores for their students.  Teacher directed classroom walkthrough will be implemented.
Deficiency: Math strategies for students with disabilities and for all students as reflected on ACT performance
Develop vertical curriculum maps; promote vertical collaboration by content area; staff development on state standards in math, collaboration, rigor and student engagement will be provided to teachers; selected teachers will visit a high achieving school; and teachers will be provided prior test scores for their students. Teacher directed classroom walkthrough will be implemented.

	Evidence of the changes for the upcoming years are presented in the column on the left. Evidence that efforts to improve this deficiency have already occurred  include professional development sign up sheets from required reading workshops in summer 2007, documentation of funds paid to school level assessment coaches at each site, school level faculty meeting agendas, 4Sight benchmark assessment data for 2007-2008 in reading and math; walkthrough data at all sites examining rigor and student engagement, STAR Early Literacy assessment data from all schools; CDDRE training sign in sheets. 

Evidence of staff development will be attendance sign-in sheets. A record of teachers who visit high achieving schools shall be maintained by principals. The supervisor will maintain a file of test scores provided to each site. The written documents will verify the vertical curriculum maps. Compiled walkthrough data.
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EVALUATION OF IMPLEMENTATION RESULTS

	
	FULLY

Implemented Yes or No
	PARTIALLY

Implemented

Yes or No
	GOAL

MET

Yes or No
	If met, how do we know?
	If not met, what are next steps?

	Goal 1: To achieve a graduation rate of 83% for 2007. The long range goal is to achieve a graduation rate of 90% by 2010.  
	Yes
	Yes
	Yes
	Graduation rate was 90 %. 
	

	Goal 2: To improve high school reading/language performance by increasing % advanced by 1% and decreasing % below proficient by 1% on Gateway and End of Course reading/language assessments for all students and subgroups, by increasing ACT Reading and English by 0.5, and by attaining the predicted score for Gateway/End of Course subjects and ACT Reading and English each year beginning 2007.
	No
	Yes
	Partially
	Did not decrease percent not proficient but did increase the percent advanced by 13%; did not increase ACT scores in reading or English; met predicted Gateway scores in English II, but did not meet ACT predicted score in English or reading;


	1. Develop vertical curriculum maps aligned with ACT standards
2. Promote vertical collaboration by content area

3. Provide staff development on state standards in English, collaboration, rigor and student engagement

4. Schedule a site visit to a high achieving school for selected teachers 

5. Provide teachers prior test scores for their students

6. Initiate teacher directed classroom walkthroughs 


	Goal 3: To improve grades K-8 reading/language performance by increasing reading/language achievement by 2 NCEs (compare 2006 performance to 2007 performance) for all students, meeting AYP proficiency or safe harbor for all subgroups, and attaining standard gains in 2007 and 2008.
	No
	Yes
	Partially
	Did not increase NCE by 2 (increase was 0.7); met AYP proficiency or safe harbor for all subgroups; received Report Card grade of “A” for reading/language TCAP gains and a “B” for reading/language achievement
	To increase NCE gains, maintain or implement the following action steps:

1. Establish teams to develop vertical curriculum maps

2. Administer benchmark assessments in reading at least 4 times per year in grades K-8 (TFAP, ThinkLink,, STAR Early Literacy, STAR Reading or basal assessment)

3. Plan instruction and reteaching based upon assessment results

4. Encourage more extensive teacher collaboration between regular education teachers and specialists

5. Provide planned professional development in rigor, student engagement, and use of standards

6. Conduct teacher led walkthroughs examining rigor and student engagement

	Goal 4: To improve high school math performance by increasing % advanced by 1% and decreasing % below proficient by 1% on Gateway and End of Course math assessments for all students and subgroups, by increasing ACT math by 0.5, and by attaining the predicted score for Gateway/End of Course subjects and ACT math each year beginning 2007.
	No
	Yes
	Partially
	Decreased percent not proficient and increased the percent advanced in Algebra I; did not increase ACT scores in math by 0.5; met predicted Gateway scores in Algebra but did not meet predicted score for Math Foundations End of Course 


	1. Develop vertical curriculum maps aligned with ACT standards

2. Promote vertical collaboration by content area

3. Provide staff development on state standards in English, collaboration, rigor and student engagement

4. Schedule a site visit to a high achieving school for selected teachers 

5. Provide teachers prior test scores for their students

6. Initiate teacher directed classroom walkthroughs

	Goal 5: To improve grades K-8 math performance by increasing math achievement by 1 NCE (compare 2006 performance to 2007 performance)  for all students, meeting AYP proficiency or safe harbor for all subgroups, and standard gains in 2007 and 2008
	No
	Yes
	Partially
	Did not increase NCE by 1 (decrease of -0.2); met AYP proficiency or safe harbor for all subgroups; received Report Card grade of “A” for reading/language TCAP gains and achievement

	To increase NCE gains, maintain or implement the following action steps:

1. Establish teams to develop vertical curriculum maps

2. Administer benchmark assessments in math at least 4 times per year in grades K-8 (TFAP, ThinkLink,, STAR math, or basal assessment)

3. Plan instruction and reteaching based upon assessment results

4. Encourage more extensive teacher collaboration between regular education teachers and specialists

5. Provide planned professional development in rigor, student engagement, and use of standards

6. Conduct teacher led walkthroughs examining rigor and student engagement 
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