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About Ms. Shelley

Hello Everyone!l My name is Shelley Fannin
and I am currently student teaching in Mrs.
Becky Burton’s classroom. I would like to say
thank you in advance for sharing your
children with me. Being at West Liberty
Elementary School has been such a privilege
to me! This is where I went to school when I
was younger, and I am very excited to
continue to learn and grow in this classroom
these next few weeks.

I am a Morehead State University student
majoring in Elementary Education. I have
lived in West Liberty my entire life and hope
to someday be able to teach in this county as
well!

I am engaged and will be getting married this
June, after graduation from MSU in May! This
is a very exciting time in my life, and I am so
happy to share it with these wonderful kids!

In my spare time I love to read, go to the
movies, and cook. I enjoy spending time with
my family and my handsome blue Doberman,
“Kash.”

Like any up-and-coming teacher, I also love
to explore new classroom resources in my
spare time! I am always on the lookout for an
idea I can “borrow” from anywhere or
anyonel!

Things We Need:
Matchbox Cars (for experiments)
Art Materials (old buttons, yarn,
fabric, etc.)
Kleenex

West Liberty
Elementary School
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S. Shelley’s Classroom Newsletter

What's New?

This week we will beginning lots of new
lessons in class! The students will be learning
about forces and gravity in Science,
punctuation in English, and poetry in Reading.
During science students will perform
experiments that deal with friction, force, and
gravity.

We will have a lot of fun!

Properties of Matter

The students will also be learning about
properties of matter in our new science unit.
Please take the time with your children and
review the different types of matter and
how matter can change (Like an ice cube
melting.) We will learn about this and much
morel

I have found some awesome properties of
matter games and practices on a few
websites. One of my favorites is

science. k12flash.com/statesof matter.html/

I highly suggest checking it out with your
children!

Behavior Cards!

I will be doing something new with the
students for the remainder of my time in the
class. All students will receive “Behavior
Cards” with their name on them. I will use
these cards as a way to reward students for
good behavior. I will be punching a hole in
their card when they deserve it. This can be
for anything from doing something nice for
another, helping someone, getting an A on an
assignment, etc.

The 5 students at the end of the week with
the most holes punched in their cards will be
eating lunch with me in the classroom. The 5
students at the end of the month with most
holes punched in their cards will receive a
free lunch from Little Caesar’s from me.
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MOREHEAD STATE UNIVERSITY

Fall 2018

Supervised Student Teaching and Seminar in Effective Teaching 

Scheduled Events, Assignments and Due Dates

All Clinical Practice Seminars & Work Sessions are MANDTORY
Clinical Practice Orientation Seminar



Monday, August 13

Teacher Candidates Report to Assigned Schools

Tuesday, August 14

Professional Portfolio: Classroom Management Plan

Friday, August 24


edTPA: Content Topic Due to Supervisor 



Friday, August 24 
edTPA: Submit Unit Objectives to US for Pre-view


Tuesday, August 28 

edTPA: Preparation  (Objectives & Pre-Assessment Approved)
Friday, August 31











edTPA: Task 1 Planning and Contextual Knowledge 

Friday, September 14


   (Lesson Plans)

Work Session I with University Supervisor



Monday, September17  

Room 104 CHER Building (All Teacher Candidates)




edTPA: Task 2  MUST be taught within week 7        

September 24– 28
              Refer to Observation # 2 Schedule provided

              by your University Supervisor

Last Day of 1st Placement (for Dual Placement Candidates)
Friday, October 5

1st Day of 2nd Placement 





Monday, October 8


edTPA: Task 2 Instructional Commentary 



Monday, October 8

edTPA: Task 3 Assessment Commentary



Monday, October 15

Work Session II with University Supervisor-Room 104

Monday, October 15

CHER Building (All Teacher Candidates)




 edTPA:  Final Submission





Tuesday, October 23

Capstone: Class News Letter/Brochure/Informational Flyer

Friday, November 2

(IECE, Elementary, & Middle Grades Only)

Professional Portfolio: Philosophy of Education


Friday, November 9

Capstone 499C: Teacher Performance Oral Presentation
Friday, November 16

(IECE, Elementary, & Middle Grades Only)
Capstone 499C: Professional Letter to Faculty 


Friday, November 16

(IECE, Elementary, & Middle Grades Only)

Professional Portfolio:  Cover Letter/Resume


Friday, November 30

Professional Portfolio





Monday, December 3

Include: Cover Letter/Resume

Unofficial Transcript

Praxis Scores

Philosophy of Education 

3 Letters of Recommendation

Classroom Management Plan

 Exemplary Lesson Plan  

Student Teaching Conferencing Guide 

               
 Friday, December 7
(Submit at Registration Table at Final Seminar)

Clinical Practice Certification Seminar (9:00am – 1:00pm)
Friday, December 7         
Graduation Rehearsal (Johnson Arena) 2:30pm

      
Friday, December 7

Commencement 






Saturday December 8
Duties of the University Supervisor
The university supervisor works with the clinical practice candidate during the clinical semester. Duties and responsibilities of University
Supervisors include the following:
1. Schedule Supervisor work sessions, if involved in a program with a 3 hours seminar-capstone course to enrich effective teaching practices and allow opportunities for reflection.
2. Exemplify the best in teaching techniques, planning, classroom organization, and ability to recognize individual differences, democratic classroom control, and opportunities for students to develop self-direction.
3. Visit and observe the clinical practice candidate a minimum of four (4) on-site visits for the purpose of assessment using the Clinical Practice Candidate Record of Performance.
4. Conduct an observation conference with the clinical practice candidate and cooperating teacher. Two (2) on-site visits per each 8 weeks is required (summative conference can be completed during fourth observation on-site visit).
5. Conduct regular conferences with the clinical practice candidate and cooperating teacher to discuss observations, classroom management, effective teaching practices, and TPA entries.  Use of Blackboard sites or technology media, is encouraged.
6. Collaborate with each cooperating teacher on the final evaluation of clinical practice candidate performance and to assign an appropriate grade.
7. Serve as an ambassador for the  University  and  as  a  liaison between the district and the College of Education 
8. Schedule an Orientation with cooperating teachers hosting a teacher candidate            prior to observations, to ensure the following documents are completed:
Clinical Practice Candidate Record of Performance – 4 per Teacher Candidate
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Clinical Practice Time Card (Folio 180)
Disposition Evaluation (Folio 180)
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Student Teaching Conferencing Guide (must be initialed and dated)
Professional Disposition Evaluation (Folio 180)
Teacher Performance Assessment Rubric 
Summative Evaluation (Folio 180)
Cooperating Teacher Contracts
Co-Teaching Tutorial 
 9.  Attends seminars/work sessions and participates in Teacher Performance [image: image13.png]


  Assessment scoring training and scoring event.
10. Enters mid-term and final grades in Folio 180.
11. Attend seminars along with Teacher Candidates.
12. Attend supervisor’s meetings to collaborate and contribute to the design and development of future clinical practice seminars, based on identified candidate needs.
Duties of the Cooperating Teacher
Classroom supervision is an integral part of the preparation of competent teachers. Cooperating teachers are selected based on the following criteria:

Effective September 1, 2013, Kentucky 16 KAR 5:040 requires, prior to student teacher placement, training approved by the Education Standards Board and provided at no cost to the cooperating teacher

Basic responsibilities of a Cooperating Teacher (Edmodo Quiz) Best practice in supporting the student teacher (Co - Teaching) and Effective assessment of the student teacher (TEP Handbook).

All areas must be completed to obtain the required certification to be able to host a clinical practice candidate.

Cooperating Teacher Eligibility Requirements:


a valid Kentucky teaching certificate for each grade and subject taught. At least three years of teaching experience as a certified educator.


the cooperating teacher should demonstrate knowledge of best practice teaching and learning strategies and current research.  They should also demonstrate a willingness to participate in the continuous improvement of the clinical practice candidate through effective mentoring.


the cooperating teacher must be recommended by the local school administration and by the University.


while not required, cooperating teachers who have been trained in the Kentucky
Teacher Internship Program are preferred.

Benefits for the cooperating teacher in the past have been very limited in view of the contribution made in preparing teachers.  The 2000 Kentucky General Assembly allocated funding for the compensation of cooperating teachers. The regulation requires the

institution of higher education where the teacher education candidate is training to report the cooperating teacher and teacher education candidate to the Education Professional Standards Board.  The public school district that employs the cooperating teacher will facilitate processing and distribution of stipends. The amount is determined by the Education Professional Standards Board at the end of the school year.

Senate Bill 77 provides a cooperating teacher mentoring a clinical practice candidate the opportunity to take a maximum of six (6) credit hours per term at a public postsecondary institution using a tuition waiver.  The teachers identified in this legislation may exercise the tuition -free course option only if there is available space within a given course offering and the tuition –free courses may be used to partially satisfy requirements f or an advanced degree.  A tuition waiver is issued to the cooperating teacher upon request at the end of the clinical practice semester. Applications for tuition waivers may be obtained on-line.  Waivers must be used within one year of the issuance, following completion of the semester for which the

waiver is granted.

Collaboration between the Cooperating Teacher and the University:  Cooperating teachers enter into a special working relationship with the university in preparing future teachers. Cooperating Teachers’ fieldwork (i.e. recommendations, suggestions) are highly valued and

are given careful consideration as the College of Education strives to address continuous improvement of the programs.

Collaboration between the Cooperating Teacher and the University Supervisor:  A team approach should be used to assist the clinical practice candidate during the practicum period. The university supervisor will observe the clinical practice candidate’s teaching practices

and classroom management techniques.  The continuous evaluation of Kentucky Teacher Standards provides document evidence in Teacher Performance Assessment, student results, the candidate’s professional dispositions, and in the Kentucky Teacher Standards Mentoring Inventory.  The final evaluation is determined based on all evidence collected during the clinical semester and mutual agreement of the cooperating teacher and the university supervisor.  The ultimate responsibility for the final evaluation lies within the university supervisor.

Preparing the Clinical Practice Candidate: Success in guiding the teaching experience of a clinical practice candidate depends upon careful pre -planning on behalf of the cooperating teacher. Thoughtful consideration should be given to addressing the following:


Review what has been taught prior to the clinical practice candidate’s arrival.


Review the subject matter to be taught in the assigned grade or area.

Prepare the materials to give to the clinical practice candidate on his/her first day.  These may include:

School Policy Handbook

Class schedules

Technology Resources/Policies

Textbooks

Provide a work area for the candidate

Introduce the candidate as a professional teammate

As a cooperating teacher you should provide a welcoming environment for the clinical practice candidate and in doing so, familiarize them with your school, the classroom and community. Suggestions include:


Arrange a tour of the school facilities.


Arrange a tour of the community, if the candidate is not familiar with the district.

Acquaint the clinical practice candidate with your classes, subjects, policy and procedures.


Provide the clinical practice candidate a school schedule, student handbook, faculty handbook, and a copy of the school/district aligned curriculum document.

Orientation for Cooperating Teachers: An on-line orientation for cooperating teachers will be available on the Teacher Education Services webpage, as per state department

requirements. These conferencing sessions serve as an ongoing in -service program for the cooperating teachers conducted by the Director or on-site by the MSU university supervisor. The First Week of the Clinical Practice:  Getting off to a good start is crucial.  The first few weeks of the clinical practice should include scaffolding learning activities focused on standards mastery.  It is during this time that the clinical practice candidate will make the adjustment needed to ensure a meaningful clinical practice experience.  Cooperating teachers may find the following list of details useful in providing a comprehensive orientation to the school:


School


School Facilities

School Mission Statement and Policies

Custodial Personnel

Personal Data Forms

Discipline Policies and Procedures

Students


Individual Needs (IEP)

Behavior Patterns

Group Interactions

Peer Group Interests

Extracurricular Emphasis

Records


Attendance Patterns

Guidance Records

Conference Reports

Letters to Parents

Communicating Assessment Results


Achievement Profiles

Clerical Duties

Collecting Money

Recording Grades

Checking Attendance

Limited Teaching Duties (first week)

Clinical practice candidates should not be required to teach subjects unrelated to their fields. Clinical Practice candidates should be given options of activities to be taught.

Conferences: The primary purpose of daily conferences is to provide direction, offer suggestions, and make recommendations. Techniques, methods, and strategies should be discussed during conference periods.  The candidate may need encouragement and reassurance to build confidence. Use of the Kentucky Teacher Standards Mentoring Inventory is recommended as a tool to guide conferencing.

Participation: The clinical practice candidate should become actively involved in classroom activities from the first day.  The majority of the participation should be completed during the early stages of the clinical practice in order to help the candidate gain self -confidence and

become actively involved in working with individuals and small groups.  Refer to the section on participation under the “Duties of the Teacher Education Candidate/”

Observation: Observing is an effective method of learning.  Therefore, the cooperating teacher should provide the candidate with observation periods in a variety of teaching situations. This may be accomplished by providing observation periods in other classrooms or in special classes. Additional information concerning observations may be found in the “Clinical Practice Candidate” section of this handbook.

Organizing and Planning for Instruction:  There is no substitute for good planning.  The clinical practice candidate shall write daily lesson plans to include appropriate content, teaching strategies and assessments that include formative and summative evaluations of learning.  The lesson plan mode for the clinical semester is aligned with Kentucky Teacher Internship Program design to prepare candidates for their intern experience.

Introduction to Teaching: The induction into the Clinical Practice experience should be gradual.  It should follow a sequential pattern of orientation, collaboration, observation, teaching of several classes, participation in small group activities, progress toward the responsibility for a full day schedule and a week of solo teaching.  Cooperating teachers are required to complete four (4) evaluations/formal observations. The university supervisor and cooperating teacher are encouraged to differentiate clinical practice experiences so that the semester’s activities provide for and individual candidate’s needs.

Documentation and Evaluation:  It is understood that acceptance of a clinical practice candidate constitutes a responsibility on the part of the cooperating teacher to complete the documentation noted below in the MSU database.
Cooperating Teacher Contract/Payroll Forms

Teacher Education Candidate Record of Performance

Disposition Evaluation

The cooperating teacher must document four (4) formal evaluations for a 16 -week placement. The cooperating teacher must document two (2) formal evaluations for each
8-week placement.  In addition, the cooperating teacher is responsible for documenting time

on the Clinical Practice Timecard via Folio 180.

Evaluation of the Clinical Practice:  Collaboration between the cooperating teacher and university supervisor is critical in assigning letter grades. Ultimate responsibility for the assignment of grades is the responsibility of the university supervisor.  Review of the TPA, professional disposition, and observations will be considered in the evaluation process (see syllabus for grading guidelines).

Assignment of Letter Grades:  The following general guidelines may be used in distinguishing among levels of performance during the clinical practice.

A grade of "A" means that the clinical practice candidate has demonstrated outstanding performance. The candidate demonstrates competency in Kentucky Teacher Standards and is

creative, responsible, and highly capable of self -direction and practices effective classroom management skills.  The candidate is a self -starter, organized and effectively implements lessons that are accomplished and/or above a satisfactory level.  As addressed in the Kentucky Teacher Standards, the candidate should demonstrate a satisfactory level of achievement and professional behavior should be observed at all times.

A grade of B means that the clinical practice candidate is noticeably above average in ability to teach and demonstrates effective classroom management. This candidate can plan and implement effective teaching practices and has grown consistently with regard to self-direction and responsibility. The candidate demonstrates a level of satisfactory achievement as shown

by indicators addressed in the Kentucky Teacher Standards and demonstrates professional behavior.

A grade of C means the clinical practice candidate can teach in an acceptable fashion.  This candidate is an average candidate, who may need more supervision. The candidate’s professional insights will need to be fully developed.  Additional teaching and experience will be needed before the candidate may be considered a fully prepared teacher.  The candidate is recommended for a teaching position and prospective employers may assume that this teacher will need supervisory assistance and grow in the area of professional disposition. The candidate demonstrates a level of satisfactory progress in meeting Kentucky Teacher Standards.

A grade of D means that the clinical practice candidate has demonstrated unacceptable lesson preparation and/or limited classroom management skills.  The candidate demonstrates a need to develop creativity and self-direction. There is a need to develop effective teaching skills before being placed in a classroom situation and improvement in demonstrating a professional disposition related to the teaching career.  The teacher education candidate will not be eligible for certification.

A grade of I means the clinical practice candidate did not complete the required work.  A student has until mid-term of the next clinical practice semester to fulfill course requirements and receive a grade.

Sample Statement to email to Teacher Candidates to provide clarification for processes and procedures that have been implemented into the Clinical Practicum. 
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Student Teaching Overview                    
Welcome to the beginning of a very exciting semester!  Ready or not, you are about to enter the classroom as a practicing teacher. This is a wonderful beginning to a professional career, full of many challenges, hard work and lots of learning.  You will have many new responsibilities and tasks to do in order to have a successful student teaching semester. Below are just some of the things you must adhere to and some specific things we will be doing this semester.

The first thing you should do is read the section of the Morehead State Teacher

Education Program Handbook that applies to Clinical Practice, read the Course

Syllabus and become aware of all the requirements and regulations for this semester. It is your responsibility to know the contents of these documents.

First Day of School and Cooperating Teacher Orientation
Your Cooperating Teacher has received information via email about your placement and knows that you will be arriving Wednesday, January 4th. 

Upon arrival to your school make sure that you are:

· Wearing your MSU identification or the identification that has been provided for you by the school system where you have been placed. 
· Report to the office and ask for the procedures for signing in.
· Ask to speak with the principal or assistant principal. The principal may have a short orientation for you. 
· Make sure you arrive very early so that you can meet the demands of all of the “first day of school” business. 
· Please be dressed professionally and remember you don’t have a second chance to make a good first impression!  
During your first week with your Cooperating Teacher please take the time to discuss your academic expectations and ask questions when in doubt about anything.  Please make sure you are actively involved with the students in your classroom at all times.

Teacher Performance Assessment (edTPA) 3-5 Day Segment Lesson 
During the first 8 weeks of your student teaching you will complete your edTPA.  Details about this assignment are included in the Teacher Education Program Handbook and an overview is presented at the Clinical Practice Orientation Seminar. 

The final version of your edTPA is due by a date that is set by the Teacher Education Services.  This document representing your final edTPA 3-5 lesson segment go through a scoring process. The scoring process uses the scoring rubrics that are included with the edTPA instructions in the Teacher Education Program Handbook. After the scoring process is completed, you well be given your final scores.  Also, if you do receive a 32 or below, you will be given a chance to revise and resubmit your TPA to be re-scored.

Developing your edTPA Learning Sequence will be a multi-week process. Prior to submitting the final version, your supervisor will provide feedback about ways that you may want to consider improving your assignment each week.

BlackBoard or technology media and University Supervisor Work Sessions
Throughout the semester we will meet in work sessions, we will determine the day and time as a group so it will best fit the needs of all Teacher Candidates. These sessions will deal with specific TPA Learning Sequence sections, classroom issues and techniques/strategies that will enhance your practices as a teacher.  Exact dates, times and locations for your work sessions will be discussed. You may refer to your schedule for times that have been established. Attendance at these work sessions are mandatory.
Attendance
You are expected to be at school each day at the required time as your Cooperating

Teacher must report.  As a general guideline, you should be at school as much or more than your CT, so arrive early and stay late! You must follow the same schedule as your CT and will shadow your CT in all duties (ex: early bus duty)
Also, if you are welcome in faculty meetings or professional development activities, you should plan to attend these as well.

If you do have to miss a day due to death in your immediate family or severe illness, call or email your supervisor prior to the absence, and call your CT immediately.  You will have two excused absences, any additional days missed must be made up in order to successfully complete your clinical practice. This is the College of Education policy

Daily Plans, and Daily Time Card
Develop your own personal notebook; everyone must have their own method of keeping track of completed assignments, lesson plans, and daily time card.  You must keep a copy of all lesson plans.  Keep all of your materials in an organized file for the durations of your student teaching semester and have it available during each of my observations.

Observations
Your supervisor will observe you at least four times throughout the semester. In addition, your cooperating teachers will complete four formal observations. For these observations, a final copy of your KTIP Lesson Plan must be emailed to your university supervisor at least two complete days before the observation. Your classroom teacher is required to review the lesson and approve it before you email the lesson to your supervisor.  Feedback will be provided if revisions to the plans are needed.  Make sure you have extended time after the lesson for a follow-up conference. No later than two day after teaching the observed lesson you are required to email your supervisor your KTIP lesson plan with the Impact, Analysis, and Refinement section of the KTIP Lesson Plan completed.

Professional Presentation Packet 
During the Clinical Practice Semester you will develop a professional materials packet that conveys information schools may request when you apply for a teaching position.  Your presentation will include the following:


Letter of Introduction/Cover Letter

Resume


Philosophy of Education


Classroom Management Plan


KTIP Lesson Plan sample


Letters of Recommendation


Praxis Scores


Copy of Transcript (unofficial)

You will assemble these documents into an electronic document and a bound hard copy.

Communications
During the semester it is imperative that we keep an open line of timely communication. Most of our communication will be done electronically over email and Supervisor Work Sessions.  My goal is to help you succeed and reach your maximum potential as an educator. Please do not hesitate to contact me through emails or phone calls 

if you have questions, need help or would like advice about anything related to your student teaching.

School Breaks
You are required to follow your assigned school’s schedule. You do not follow MSU’s calendar.
Student Teaching Conferencing Guide

You will be given an official Kentucky Teacher Standards Inventory and you will maintain this document throughout the teaching semester.  Please have your Cooperating Teacher initial and date the Teacher Standards that you discuss in your conferences weekly.  The paper document must be turned in at the Registration Table at the Final Seminar.

Official Time Card
The official record of your student teaching hours will be recorded weekly, via Folio 180; this is the responsibility of the TEACHER CANDIDATE.  To maintain a well-documented Time Card it is advised that you use the daily calendar that has been provided, at the end of each week you will then transfer the document time to your Folio 180 account.   At the end of the first 8 weeks your cooperating teacher will verify the time, for certification you must teach a minimum of 70 days. Please have your Cooperating Teacher initial and date the Teacher Standards that you discuss in your conferences weekly.

Professionalism
It is expected that you maintain the highest levels of professionalism throughout your student teaching experience
At All Times: Be Prepared!

Be Early Every Day!

Document used in the EPSB Required EDMODO Quiz

Regulation and Explanatory Notes

Text of 16 KAR 5:040 – black and bold

Explanatory Notes and Scenarios – Under text and in italics

16 KAR 5:040. Admission, placement, and supervision in student teaching.
NECESSITY, FUNCTION, AND CONFORMITY: KRS 161.028 requires that an educator preparation institution be approved for offering the preparation program corresponding to a particular certificate on the basis of standards and procedures established by the Education Professional Standards Board. KRS 161.030 requires that a certificate be issued to a person who has completed a program approved by the Education Professional Standards Board. KRS 161.042 requires the Education Professional Standards Board to promulgate an administrative regulation relating to student teachers, including the qualifications for cooperating teachers. This administrative regulation establishes the standards for admission, placement, and supervision in student teaching.

This section provides the basis for the EPSB’s regulation of student teaching. As noted, 16 KAR 5:040 establishes Kentucky’s standards for admission, placement, and supervision in student teaching.

Educator preparation programs in Kentucky may have standards for admission, placement, and/or supervision in student teaching that exceed these requirements; however, no program may have standards that are lower than or that circumvent these regulations.

"Cooperating teacher" means a teacher employed in a public school or an accredited nonpublic school which meets the state performance standards as established in KRS 156.160 who is contracting with an educator preparation institution to supervise a student teacher for the purpose of fulfilling the student teaching requirement of the approved educator preparation program.

Even if the student teaching experience occurs outside the state, these regulatory requirements apply.

SECTION 1 COOPERATING TEACHER ELIGIBILITY REQUIREMENTS

(1) The cooperating teacher, whether serving in a public or nonpublic school, shall have: 

a) A valid teaching certificate or license for each grade and subject taught; and

b) At least three (3) years of teaching experience as a certified educator.

The EPSB no longer requires that a cooperating teacher have a master’s degree or have taught in the same school the previous year. 

A cooperating teacher’s three years of teaching as a certified educator must be complete before the student teaching placement begins. The KTIP year counts as a year of teaching. 

(2) A teacher assigned to a teaching position on the basis of a provisional, or emergency certificate issued by the Education Professional Standards Board shall not be eligible for serving as a cooperating teacher.

A teacher may hold more than one type of certificate; that teacher may serve as a cooperating teacher only in the content area for which s/he is certified, and that area must match the student teacher’s certification area. For example, if a certified high school chemistry teacher teaches 4 chemistry classes but also teaches 1 physics class on the basis of an emergency certificate for physics, that teacher may not serve as a cooperating teacher for a student teacher being certified in physics, nor may the student teacher being certified in chemistry teach the physics class.

Cooperating Teacher Qualities - The district and educator preparation program shall select teachers to be cooperating teachers who demonstrate the following:

· Effective classroom management techniques that promote an environment conducive to learning; 

· Best practices for the delivery of instruction;

· Mastery of the content knowledge or subject matter being taught; 

· Aptitude and ability to contribute to the mentoring and development of a pre-service educator; 

· Usage of multiple forms of assessment to inform instruction; and

· Creation of learning communities that value and build upon students’ diverse backgrounds.

(3) Prior to student teacher placement, a cooperating teacher shall receive training approved by the Education Professional Standards Board and provided at no cost to the cooperating teacher by the educator preparation institution which shall include the following components:

a) Basic responsibilities of a cooperating teacher;

b) Best practice in supporting the student teacher; and

c) Effective assessment of the student teacher.

Since the EPSB is responsible for making sure the requirements of 16 KAR 5:040 are met, we want to be sure every cooperating teacher knows what the regulation requires.

Once a teacher has completed the assessment, s/he will not have to repeat it unless there are substantial changes in the regulation.

Each institution is responsible for ensuring its cooperating teachers are trained in best practices for supporting the student teacher. Since all Kentucky student teachers are required to co-teach during their student teaching experience, the basic elements of co-teaching are included in this component. 

Several programs across the state have collaborated on trainings to address this requirement, and other programs are providing their own trainings. Either way is fine, but the trainings do have to be approved for the cooperating teacher to be considered “trained” on this element.

Since policies regarding the assessment of the student teacher vary across programs in the state--and sometimes across programs within an individual IHE--each institution is responsible for preparing cooperating teachers to assess student teachers’ performance. 

This component of the training also addresses information and processes that are unique to institutions and programs. Although the EPSB has very specific rules about student teaching and various national standards may apply, Kentucky’s educator preparation programs often go well beyond such requirements. It is possible to request that the board waive a regulation per http://www.lrc.ky.gov/krs/161-00/028.pdf. Institutions of Higher Education (IHEs) are welcome to contact EPSB staff regarding the process for requesting a waiver by the Board. Each waiver must be requested, considered, and granted by the board individually.

 (4) Each educator preparation institution shall file an electronic report with the Education Professional Standards Board every semester which identifies the following:

a) Each candidate in the educator preparation institution enrolled in student teaching;

b) The candidate’s assigned school;

c) The cooperating teacher assigned to each candidate; 

d) The cooperating teacher’s area of certification;

e) The cooperating teacher’s years of experience as a certified or licensed educator
f) The number of days the cooperating teacher supervised the student teacher during the semester.

This process is carried out online. The process plays a role in allowing the EPSB to monitor student teaching placements, maintain records related to student teaching, and pay cooperating teachers.

This information is reported and monitored to ensure placements are made in accordance with regulatory requirements.

SECTION 2 ADMISSION TO STUDENT TEACHING

Admission to Student Teaching shall include a formal application procedure for each teacher candidate.

(1) Prior to and during the student teaching experience, the teacher candidate shall adhere to the Professional Code of Ethics for Kentucky School Personnel established in 16 KAR 1:020.

Educator preparation programs work with their candidates to ensure each candidate is aware of and adheres to the Professional Code of Ethics for Kentucky School Personnel and any other district requirements.

(2) Prior to admission to student teaching, each teacher candidate shall complete a minimum of 200 clock hours of field experiences in a variety of primary through grade 12 (P-12) school settings which allow the candidate to participate in the following:

Required field experiences are to be woven into the preparation programs, not completed outside the programs and merely reported back to the program. It is every preparation program’s responsibility to ensure that these field experiences are planned and carried out as integral parts of their candidates’ preparation program before student teaching. Field experience requirements are also an important component of accreditation. 

A key provision of Section 2(2) is that 200 hours of pre-student teaching field experiences must occur “in a variety of primary through grade 12 (P-12) school settings.” All candidates complete a minimum of 200 hours of field experiences across elementary, middle, and high school levels. These hours allow candidates to experience the developmental continuum as a context for their own work with children in schools.

Most of these experiences occur in P-12 schools during the regular school day. As indicated in some of the specific requirements (e.g., “Observations in schools and related agencies,” “Interactions with families of students,” “Attendance at school board and school-based council meetings”), however, the intention is not that every field experience must occur in an actual school during the school day. Nevertheless, the setting must be the type of setting in which “school activities” occur, and the activities themselves must be the kinds of activities that are intended to occur in school settings.  

(a) Engagement with diverse populations of students which include:

1. Students from a minimum of two (2) different ethnic or cultural groups of which the candidate would not be considered a member;

2. Students from different socioeconomic groups;

3. English language learners;

4. Students with disabilities; and

5. Students from across elementary, middle school, and secondary grade levels;

(b) Observation in schools and related agencies, including:

1. Family Resource Centers; or

2. Youth Service Centers;

(c)Student tutoring;

Tutoring P-12 students during the school day or outside the school day would meet this requirement. As a reminder, since field experience is a component of the educator preparation program, paid work does not count for field experience. A candidate who works as a tutor would not count paid time as experience.

Tutoring students at a community center, for example, could be a “school activity” even though it occurs in a community center, as long as the tutoring is the type of activity that occurs in P-12 schools. Working with P-12 students in a university summer writing program could be a “school activity” as long as the activities occur in school settings.   

 (d) Interaction with families of students;

Interaction with students’ families is an important component of a teacher’s duties and may take many forms. Because of the sensitive nature of this type of activity, it is important for educator preparation programs to work closely with P-12 educators when planning these experiences. Interacting with parents when they visit the school or participate in a school event is acceptable; 16 KAR 5:040 does not require home visits.

(e)Attendance at school board and school-based council meetings;

Note that this is an “and” rule: candidates are required to attend both a school board meeting and a school-based council meeting.

(f)Participation in a school-based professional learning community; and

No amount of time is specified for participation in a school-based PLC. This required activity could be used to develop a professional relationship between the student teacher and the cooperating teacher prior to beginning the placement.

Other approaches may also be acceptable. 

(g)Opportunities to assist teachers or other school professionals.

Experiences assisting--not just observing or interviewing--school professionals other than teachers are encouraged. Librarians, guidance counselors, speech pathologists, and other professionals, including classified staff, play important roles in schools. The amount of time dedicated to working with those individuals is a program decision that should be included in the program review documents submitted to the EPSB.  

(3) The educator preparation institution shall maintain electronic records that confirm all candidates enrolled in student teaching, have fulfilled the field experiences required in subsection (2) of this section.  Beginning July 1, 2019, the educator preparation institution shall maintain electronic records in the Kentucky Field Experience Tracking System (KFETS) that confirm all candidates enrolled in student teaching have fulfilled the field experiences required in subsection (2) of this section.

The EPSB has developed an online system, the Kentucky Field Experience Tracking System (KFETS), for candidates enrolled in any course with a field experience component to report that field experience electronically. Each program will decide which hours are acceptable for its courses and will decide how the experience will be assessed.  The online system is required beginning July 1, 2019.

Candidates will report the required activities via that system, but educator preparation programs will still be responsible for validating and assessing the experiences.

There is no set number of hours for each activity; programs will establish guidelines and determine how those will be met through their courses. Information about how the field experience requirements are met will be part of the program approval information each program submits to the EPSB for review. 

This provision requires electronic records so that the records may be submitted, reviewed, updated, etc.

SECTION 3 COOPERATING TEACHER TO STUDENT TEACHER RATIO

The ratio of student teachers to cooperating teachers shall be one (1) to one (1).

In the past, individual teachers sometimes had multiple student teachers. A 1:1 ratio ensures that every student teacher receives as much individual feedback and support as possible from the cooperating teacher and has opportunities to assume the role of “lead” teacher in the classroom. These opportunities are especially important now that co-teaching is a required component of student teaching.

Two teachers who team teach in their normal work assignments may both serve as cooperating teachers at the same time; each of the two teachers would be assigned to one student teacher. 

SECTION 4 UNIVERSITY SUPERVISOR

(1)The university supervisor shall conduct a minimum of four (4) observations of the student teacher in the actual teaching situation, a portion of which can be remote.  Requests for remote observation(s) shall be submitted to and approved by EPSB prior to observations.

The term “university supervisor” includes supervisors who work with student teachers on behalf of any educator preparation program, regardless of the organizational structure. 

Information about the number of observations is provided in program review documents. These observations are expected to be done in person unless a request for a remote observation has been submitted and approved by EPSB, while the student teacher is teaching; although the “classroom” may be a gymnasium, a library, or another instructional setting. 

“Written reports” should be provided to the student teacher for each observation and include documents that are completed electronically. Written reports not only provide evidence of what information was shared with the student teacher but also provide important data that preparation programs can use to support their continuous improvement.

(2) The observation reports shall be filed as a part of the student teacher record and used as a validation of the supervisory function.

The EPSB relies on this type of evidence to validate compliance with regulations. In addition, this is the type of evidence required for accreditation.

(3) The university supervisors shall be available to work with the student teacher and personnel in the cooperating school regarding any problems that may arise relating to the student teaching situation.

Various avenues of communication may be used to ensure that the university supervisor is accessible to the student teacher and school personnel; this accessibility enhances the four scheduled on-site visits. 

(4) University supervisors shall receive training approved by the Education Professional Standards Board and provided at no cost to the university supervisor by the educator preparation institution which shall include the following components:

a) Basic responsibilities of a university supervisor
b) Best practice in supporting the student teacher; and

c) Effective assessment of the student teacher.

Just as with cooperating teachers, training is required for university supervisors. Completing this training does not ensure that an individual will be selected to serve as a university supervisor.

SECTION 5 PROFESSIONAL EXPERIENCE

(1)The educator preparation institution shall provide opportunities for the student teacher to assume major responsibility for the full range of teaching duties, including extended co-teaching experiences, in a real school situation under the guidance of qualified personnel from the educator preparation institution and the cooperating elementary, middle, or high school. The educator preparation institution and the school district shall make reasonable efforts to place student teachers in settings that provide opportunities for the student teacher to develop and demonstrate the practical skills, knowledge, and professional dispositions essential to help all P-12 students learn and develop.

Student teachers are in the final stages of entry into the education profession. Because this mentored experience includes the last opportunities most student teachers will have to prepare for teaching independently, it is important that they learn to manage all of the classroom responsibilities on their own. 

(2)A student teacher shall not be placed in a setting that is not consistent with his or her planned certification content and grade range.

A student seeking a P-12 certification may work with the same teacher for a balanced experience if the cooperating teacher is assigned to more than one level. For example, a music teacher whose assignment includes classes at an elementary school and a high school may serve as a cooperating teacher for a student teacher being certified in P-12 music.  

(3) The student teacher placement shall provide the student teacher with the opportunity to engage with diverse populations of students.

(4) Each educator preparation institution shall provide a full professional semester to include a period of student teaching for a minimum of seventy (70) full days, or its equivalent, in instructional settings that correspond to the grade levels and content areas of the student teacher’s certification program.  Institutions unable to locate a placement aligned with grade level requirements in this section shall submit an alternative placement request to EPSB staff.  EPSB staff may pre-approve the alternative placement request if the alternative placement request includes:

a) A description of the efforts of the institution to locate a placement aligned with grade level requirements in this section;

b) The rationale for the choice of the identified alternative placement;

c) Statements of support for the alternative placement from the principal and the cooperating teacher; and

d) Evidence of the candidate’s variety of field experiences prior to student teaching.  All alternative placement requests shall be placed on the consent agenda for the next regularly scheduled meeting of the board and shall be contingent upon board approval.  The EPSB waiver committee may review submissions prior to the board meeting land recommend that the board move items from the consent items to the action or waiver items on the agenda.  Pre-approval shall not be granted if the alternative placement does not meet the criteria set forth in this subsection.  All alternative placements that are not eligible for pre-approval shall be placed on the agenda of the next regularly scheduled meeting of the board as a waiver item for consideration.

EPSB staff are frequently asked about options that qualify as “equivalent” to seventy full days of student teaching. If a program has a question about a particular model that may satisfy this requirement, the program is encouraged to contact the Division of Educator Preparation, Assessment and Internship for guidance.

(1)Candidates pursuing a primary through grade 12 certificate shall have their student teaching balanced between an elementary school placement and middle school or high school placement.

All questions regarding this requirement should be directed to the Division of Educator Preparation, Assessment and Internship. 
(2) Candidates pursuing an elementary certificate shall have their student teaching balanced between a placement in primary through grade 3 and a placement in grade 4 or grade 5.

This balanced placement must correspond to the “grade levels and content areas of the student teacher’s certification program.” A placement that is limited to a particular content area, such as social studies or science, does not meet this requirement, even if the placement is at the appropriate grade level(s).

(3) Candidates seeking dual certification in either middle school or secondary content areas shall have equal placements in both content areas.

This provision ensures that upon completion of student teaching, candidates are prepared to teach in all areas and grade range for which they are certified.

(5) The educator preparation institution shall use the Kentucky Teacher Internship Program documents established in 16 KAR 7:010.

It is incumbent on preparation programs to prepare candidates to complete the internship as provided in the Kentucky Teacher Internship Program successfully. Programs that wish to modify the KTIP requirements for use in student teaching will work with the EPSB staff to ensure this is carried out. NOTE: KTIP has been suspended through June of 2020.  

(6) A student teacher shall not have responsibility for the supervision or instruction of P-12 students without the direct supervision of a certified educator.

There is no EPSB requirement that student teachers should be “solo” for any part of their experience. Many programs require that a student teacher assume all or most of the planning, delivery, and assessment of instruction at some point during the student teaching semester; however, the student teacher is not to be left with students without the supervision of a certified educator.

(7) A student teacher shall not receive direct compensation for student teaching.

The EPSB does not have a rule regarding other employment during student teaching. Some educator preparation programs have policies about employment during student teaching, but they are not based on an EPSB rule. 

(8) The educator preparation institution shall maintain electronic records that confirm that all students meet the requirements of this section;

Maintaining electronic records ensures that the EPSB or another accrediting body can examine evidence of proper placement.  
SECTION 6 COMPENSATION OF COOPERATING TEACHERS

(1) The Education Professional Standards Board may make arrangements with local school districts to compensate a cooperating teacher.

In addition to the compensation provided by the EPSB, some educator preparation programs offer additional compensation to cooperating teachers. These regulations apply only to the compensation provided by the EPSB.

(2)(a) The educator preparation institution shall electronically submit a report of all cooperating teachers and their corresponding student teachers to the Education Professional Standards Board:

1. On or before September 30 for a cooperating teacher supervising a student teacher during the fall semester; or

2. On or before February 1 for a cooperating teacher supervising a student teacher during the spring semester.

Although these dates are the deadlines, it is advisable for preparation programs to submit this information much sooner so any difficulties with a placement are addressed before the placement begins. Waiting until September 30 or February 1 opens the possibility that a student teacher could begin a placement that does not meet all the regulatory requirements. 

Coordinators in each preparation program work with the EPSB Division of Educator Preparation, Assessment and Internship to submit this information. 

(b) Each report shall include:

1. The number of contract weeks that the cooperating teacher is working with each student teacher for that semester;

2. The cooperating teacher’s full name and Social Security number;

3. The student teacher’s full name, Social Security number, demographic data, and contact information;

4. The student teacher’s preparation and certification area by assigned certification code; and

5. The names of the school district and school where the cooperating teacher is employed and the student teaching requirement is being fulfilled. If the certified cooperating teacher is employed in a nonpublic school which meets the state performance standards as established in KRS 156.160 or which has been accredited by a regional or national accrediting association, the institution shall submit the name of the school.

(c)If an educator preparation institution fails to provide the report by the date established in paragraph (a) of this subsection, the Education Professional Standards Board shall not be liable for payment under this administrative regulation.

(3)(a) The electronic voucher shall be electronically signed by the cooperating teacher and the university supervisor as verification of the cooperating teacher’s service to the student teacher and submitted to the Education Professional Standards Board:

1. On or before December 15 during the fall semester; or

2. On or before May 1 during the spring semester.

(b) If a cooperating teacher fails to provide the completed electronic payment voucher by the date established in paragraph (b) of this subsection, the cooperating teacher shall not be eligible to receive any compensation available under this administrative regulation.

(4)(a) The payment to a cooperating teacher shall be determined based upon available funding allocated under the biennial budget bill and the total number of days served by all cooperating teachers reported for the fiscal year.

(b) The payment shall be allocated to a cooperating teacher based upon the number of days the teacher supervised a student teacher as reported in subsections (2) and (3) of this section, not to exceed more than seventy (70) days in a semester.

(5) Payments to cooperating teachers shall be disbursed to the school districts or to cooperating teachers in nonpublic schools by the Education Professional Standards Board:

a) On an annual basis; and

b) On or before June 30.

Districts typically distribute this payment on a June paycheck.

(6) Any payment of state funds under this administrative regulation shall:

a) Be a supplement to the compensation provided by an educator preparation institution to a cooperating teacher who is supervising an institution’s student teacher; and

b) Not supplant the educator preparation institution’s compensation responsibility
Morehead State University edTPA Policy

Fall 2018

The edTPA will be a Clinical Practice Key Assessment for 2018-2019. The edTPA is comprised of 3 Tasks:

1. Contextual Knowledge and Lesson Planning

2. Instruction (Includes a video of teaching)

3. Assessment

The Key Assessments used by the College of Education prior to Clinical Practice assess Candidates’ growth in these task areas. The edTPA tasks assess the Candidates’ level in these areas. 

 Candidates will use the handbook and task templates to develop a unit of instruction based on the developmental needs of their students, teach and assess the unit, and reflect on the lesson and their instructional skills. For each of these tasks, the candidate will complete commentaries and submit accompanying documentation to the edTPA site.  A total of 5 rubrics will be used to score each task, with scores ranging from 1-5.  

Morehead State University students should demonstrate some skill at these basic instructional tasks. Many states have required cut scores for their Candidates that must be reached in order for Candidates to receive their certification. State cut scores range from 35-41.  While Kentucky does not have a state wide score that all Candidates must achieve, in order to pass this final Key Assessment, MSU Candidates should achieve a minimum score of 32 to pass the Key Assessment before the completion of the Clinical Practice semester.  The following standards must be met during the initial edTPA practice year, for 2018-2019:

1. Candidates must receive a minimum of 32 points on all their edTPA. Candidates with scores lower than 32 will be required to resubmit their lowest scores task (or full submission of the score if exceptionally low). The resubmission will be scored at Morehead State University.

2. Any Candidate receiving a rating of 1 in any category will resubmit that task. The Candidate will resubmit the entire task for which they received a 1 rating. The task will be scored at Morehead State University for the 2018-2019 academic year.

Teacher Candidate Signature_____________________________________________Date:_____________

MOREHEAD STATE UNIVERSITY edTPA TIMELINE

Directions: Use this timeline as a guideline to put together the edTPA. As you complete each task, initial language materials before starting your tasks.  Plan with your Cooperating teacher and other educational completion and share with your University Supervisor. Be sure to review the handbooks, tasks, and academic professionals in your school and district. Although specific and document lengths are provided on this guide, double check the edTPA Handbook for your subject area to be sure that the limits reflect your instructions.  Pre-assessments may be created by you or you may use data from other assessments.  For this assignment, you will design and implement an instructional unit. Use the timeline provided and check off each step as you work through your unit.  The unit may be several days long, but you will be responsible for turning in the following materials:

Preparation
Copy of Pre-assessment 

Pre-Assessment Data Analysis and impact on objectives

Collect Video Permission Forms

Task 1: 

Write three lesson plans & include both formal and informal Formative assessments and Summative (Unit) Assessments 

Complete the Planning and Contextual Objective Tasks (1) 

Write 3 -5 Lessons for Unit

Determine assessments and rubrics for lessons and unit

Task 2: Instruction 

Teach lessons and video tape all lessons (Choose best video clips to analyze)

Complete the Instruction Commentary

Receive formal observation during unit

Prepare videos of teaching in order to upload clips

Task 3: Assessment 

Collect 3 student work samples to turn in

Create a graph or table to show student learning with assessment

Analyze student learning for whole class

Analyze student learning for 3 student work samples

Analyze student learning for literacy 

Analyze student learning for growth

Provide specific feedback to students  

End of UNIT

Complete, revise, and edit all documents before posting on EdTPA

Celebrate!
	Time line and

 Due Date
	Assignment
	Candidate  Should 

Initial When Completed

	PREPARATION

Due By August 31 at 11:50 PM
	Read the Handbook for Candidates, Tasks, and Understanding Language Documents from edTPA

	

	
	Select 1 class for Unit

	

	
	Sent Home  and received all video permissions from Students
	

	
	Turn in the central focus/main idea/purpose/Big Idea/Essential Question  of the Unit and the objectives 
	

	
	Turned in Pre-assessment Data for unit and have made adjustments to the objectives to meet the needs of all students
	

	
	Determine the Literacy connections to your lessons

	

	DEVELOPMENT 

Due by September 14 at 11:59 PM
	Write 3-5 Consecutive lessons that directly relate to the central focus and learning objectives

	

	
	Review your lesson plans to be sure that every objective has an assessment that is aligned with the objectives. Each lesson plan may be no longer than 4 pages.  

	

	
	Review your plans and be sure that every lesson clearly meets the needs of all levels of your students; use Pre-assessment data to guide the development

	

	
	Review your plans and be sure that every lesson has developmentally appropriate instructional strategies, monitoring and formative assessment, and engages students’ critical and creative thinking skills

	

	
	Complete Task 1: Contextual Knowledge Commentary

	

	
	Complete Task 1: Planning for Instruction Commentary (No more than 9 Single spaced pages with prompts unless your handbook has a different limit)

· Make sure that you are explicit in describing how your plans build on each other and support student learning of the Unit

· Make sure that all students’ needs have been described and how you plan to support learners’ understanding of the unit

· Make sure that you have clearly connected the instruction to: students’  prior learning, educational needs, cognitive, social, emotional, and physical needs, and cultural or community assets,

· Described how your explanation connects to developmental learning theories or other research

· Turn in copies of instructional materials to supplement lesson: NO more than 5 pages per lesson. This may include handouts or copies of power points, interactive whiteboard images, etc. 

· Include citations for all materials that you are using
	

	
	Turn in all formative and summative assessments that will be used during the lessons: Make sure that every objective has an assessment. They must be aligned with the purpose of your unit. These assessments must include directions and rubrics. Make sure that they are blank copies,

· Make sure that both monitoring and formative assessments are clearly described and are aligned with the objective(s) of the lesson

· Include summative unit assessments and make sure that all objectives are assessed

	

	
	Make sure that you have clearly explained how literacy elements have been integrated into your lesson. 

· How did you identify the literacy needs (Vocabulary, Syntax, and Discourse)?

· How did you determine how to integrate academic language into the lesson so that it did not become the main focus of the lesson, but it supported learning the content, provided meaning to the lesson, and was practiced through oral or written expression?

	

	
	Make sure that you have self-assessed TASK 1 according to Rubrics 1-5

	

	September 17

9:00-4:00
	Clinical Practice Seminar Day at CHER Building on Morehead Campus.

Bring your laptop with all edTPA materials on a jump drive, bring your edTPA  handbook,  bring a hard copy of  Task 1: Contextual Knowledge and Task 1: Planning, lesson plans,  and bring a lunch




	Time line and

 Due Date
	Assignment
	Candidate  Should 

Initial When Completed

	IMPLEMENTATION

Complete  teaching of  unit by September 28;   TASK 2 is due October 8 at 11:59 PM
	Work with your cooperating teacher to determine the best days to teach your lesson and schedule a date and time for an observation with your university supervisor.

	

	
	The Sequence of lessons (Unit) should be taught during the week of September 24-28. 

	

	
	Video tape ALL  lessons and make sure that you are able to look at the camera at times during the lesson

	

	
	Make sure that videos do not include students who have not provided permission slips for videoing, 
	

	
	Analyze and edit  your Video Clips 

· Your video  clips should be no longer than 15 minutes (unless your handbook has a different amount)

· The video clips should focus on either the whole class or a
·  small group of no more than 4 students

· Make sure that the video clip show how you interact with students, how you keep them actively engaged, and how you  establish a positive and engaging learning environment

· Make sure picture and sound quality is optimal

If a small portion of your clip (Very small) is hard to hear, you may submit a time stamped transcript of the inaudible portions, or insert captions in the video.  See the Assessment Handbook for more information,

	

	
	You may choose to provide evidence of language use in your video clip by showing an additional (5 minute limit) clip of students using language

	

	
	If parts of your video are unclear, (graphics, texts), you may include digital copies or transcriptions to the end of Task 2. (No more than 2 pages)

	

	
	Make sure that your video provides evidence that students’ prior learning, and personal, cultural, or community assets are integrated into the lesson.

	

	
	Make sure that the video demonstrate how you have  asked meaningful, HOTS questions, and engaged students in order to deepen their understanding of the lesson content (Align with the Main idea or objective of the lesson)

	

	
	Make sure that the video demonstrates how students practiced with your support (or modelling) and that this is clearly described in the Task 2 prompt.

	

	
	Make sure that in Task 2 you have described the evidence of how you facilitated the learning of your students by providing a challenging learning environment that is mutually respectful, engaging, and positive.

	

	
	Make sure that all of the prompts have been addressed.


	

	
	As you teach the unit, begin to think about student work samples and how you will address the assessment task. Choose 3 student work samples and document the specific feedback you provided to students. 

	

	
	Turn in Task 2 by 11:59 PM On MONDAY OCTOBER 8: Instructional Commentary (no more than 6, single-spaced pages, with commentary. An additional 2 pages may be turned in of supporting documentation for the video clips). Use Rubrics 6-10 to self –evaluate your task before turning it in.

	


	Time line and

 Due Date
	Assignment
	Candidate  Should 

Initial When Completed

	EVALUATION

Due by October 15 at 11:59 PM
	Complete the TASK 3 commentary on Assessment. This must be no more than 10 single-spaced pages, including the prompts. The Assessment document and rubrics will be attached and there is a 5 page limit (unless your handbook has a different page limit listed), If audio or video is used, than no more than 2 pages may be used to transcribe any portion that is inaudible
	

	
	Choose 1 assessment from the unit or learning sequence to analyze that has been completed by the whole class. If you are teaching your lesson only to a small group within the class, this is your class.

· Make sure that the rubric is attached to the assessment document. If you differentiated through your rubrics, all should be attached and should be clearly labelled.

·  The student work samples must include at least 1 student with specific learning needs 

· Gather the 3 selected student work samples to use with Task 3. 

The specific learning need may be a student with an IEP or 504 plan, be an ELL student, a gifted student, a primary talent pool student, a struggling reader, or a student with gaps in academic knowledge. See the handbook for other suggestions.
	

	
	Create a graphic table or graph that shows the assessment results for your assessment. 

· Summarize student learning.

· Determine patterns of learning for the whole class and for the 3 student work samples that you have chosen.

· Discuss common errors, misconceptions, and the need for greater challenge.
	

	
	The three student work samples should be clearly scanned, with feedback clearly showing. Student work samples may be a video or audio of a student’s work or the student sample may be a video created by students. The video must be no longer than 5 minutes.  If a video or audio is used, you must identify the student with no more than 2 sentences. Time stamps must be used or separate videos. Scan the student work samples and make sure that your specific feedback is clear and able to be read.

· Feedback may be written or part of the audio or video

· Make sure that the feedback is specific and help students understand their strengths and weaknesses in relation to the learning objectives. 
· Make sure that you explain how the feedback given to the 3 students addresses individual needs

	

	
	Make sure that you have discussed each student work sample and the students’ use of language and provide examples of either language, Vocabulary and key phrases and discourse or syntax, or expressive or receptive communication, as specified by your edTPA Handbook. Complete one of these tasks: 

· Submit an additional video file (5 minute limit) that is labelled Language Use.  This clip should be used to document Language use.

· Use student work samples already collected

Use Evidence from video clips  in Task 2 and provide time stamp references for language use.
	

	
	Make sure that you describe how you will help each student use the feedback to further their learning. Use examples and explain when and how this will occur for EACH student. Include the whole class and Include each of the 3 students whose work samples you have collected.
	

	
	Make sure that you have given evidence  of how your next steps are based on research and/or theory
	

	
	Self-Assess your Task 3 Assessment Commentary using Rubrics 11-15.
	


	October 19

9:00-4:00
	Clinical Practice Seminar Day at CHER Building on Morehead Campus.

Bring your laptop with all edTPA materials on a jump drive, bring your edTPA handbook, Hard copies of Tasks 2 and 3:  Instruction and Assessment, and a copy of your 15 minute video clip.   Bring  your lunch
	


	October 23

By 11:59 PM
	Upload and SUBMIT all of the tasks and supporting documents, video, and lesson plans of your edTPA.  In 3 weeks your results will be in. 
	


Clinical Practice Observation/Conference Data Chart

Morehead State University 

Fall 2018

	Teacher Candidate:

	School:

	Cooperating Teacher (s): 

	edTPA Topic:

	Cooperating Teacher Orientation 

 Date Completed:________________________________________________________________

1st Placement Cooperating Teacher                      2nd Placement Cooperating Teacher

Signature:_________________________             Signature_________________________



	Portfolio: Classroom Management Plan 

Date Submitted:_________________ Notes:_______________________________________________

________________________________________________________________________________________________________________________________________________________________

	edTPA Preparation: Objectives  Previewed

Date Submitted:_________________ Notes:______________________________________________

________________________________________________________________________________________________________________________________________________________________

	edTPA Preparation: Objectives and Assessment Approved

Date Submitted:_________________ Notes:_______________________________________________

________________________________________________________________________________________________________________________________________________________________



	edTPA: Task I – Planning & Contextual Knowledge (Lesson Plans)

Date Submitted:_________________ Notes:______________________________________________

________________________________________________________________________________________________________________________________________________________________



	edTPA: Task II – Instructional Commentary

Date Submitted:_________________ Notes:______________________________________________

________________________________________________________________________________________________________________________________________________________________


	edTPA: Task III – Assessment Commentary 

Date Submitted:_________________ Notes:_______________________________________________

________________________________________________________________________________________________________________________________________________________________

	University Supervisor: Work Session I

Date: _________________ Notes:______________________________________________________

________________________________________________________________________________________________________________________________________________________________


	University Supervisor: Work Session II

Date Submitted:_________________ Notes:_______________________________________________

________________________________________________________________________________________________________________________________________________________________


	edTPA: Final Submission

Date Submitted:_________________ Notes:___________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________


	Professional Portfolio: Philosophy of Education 

Date Submitted:_________________ Notes:__________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________


	Professional Portfolio: Resume & Cover Letter 

Date Submitted:_________________ Notes:__________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________


	

	Capstone: Class News Letter/ Brochure/Informational Flyer (IECE/Elem/Middle Grades Only)

Date Submitted:_________________ Notes:__________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________


	Capstone: Professional Letter to Faculty (IECE/Elem/Middle Grades Only)

Date Submitted:_________________ Notes:__________________________________________________________________________

________________________________________________________________________________________________________________________________________________________________




	Observation 1

Teacher Candidate:___________________________________________ Date:________

Observation Overview:   Emerging       Exploring         Engaging        Exceptional

	Time Card:  Hours/Days Accumulated

__________ Total Days Present

__________ Actual Teaching     

__________ Conference         

__________ Observation

__________ Participation  

Teacher Candidate Notebooks must provide evidence for the following:

__________ Daily Co-Teaching Lesson Plans

__________ Student Teaching Conferencing Guide

__________ Extended Classroom Observations

__________ Conversations with Other Professionals Log

__________ Extra-Curricular Activities Log

__________ PLC Meeting Notes

__________ Faculty Meeting (Notes/Agenda)

__________ School Community Activities (Notes/Agenda)

__________ Growth Development Plan 

Notes/Comments:

University Supervisor:  _____________________________________________ Date:____________

Teacher Candidate:  _______________________________________________ Date:____________




	Observation 2

Teacher Candidate: _______________________________  Date:_______________

Observation Overview:   Emerging       Exploring         Engaging        Exceptional



	Time Card:  Hours/Days Accumulated

__________ Total Days Present

__________ Actual Teaching     

__________ Conference         

__________ Observation

__________ Participation  

Teacher Candidate Notebooks must provide evidence for the following:

__________ Daily Co-Teaching Lesson Plans

__________ Student Teaching Conferencing Guide

__________ Extended Classroom Observations

__________ Conversations with Other Professionals Log

__________ Extra-Curricular Activities Log

__________ PLC Meeting Notes

__________ Faculty Meeting (Notes/Agenda)

__________ School Community Activities (Notes/Agenda)

__________ Growth Development Plan 

Notes/Comments:

University Supervisor: ____________________________________ Date:____________

Teacher Candidate:  ______________________________________ Date:____________




	Observation 3                      

Teacher Candidate:_________________________________ Date:__________________

Observation Overview:   Emerging       Exploring         Engaging        Exceptional



	Time Card:  Hours/Days Accumulated

__________ Total Days Present

__________ Actual Teaching     

__________ Conference         

__________ Observation

__________ Participation  

Teacher Candidate Notebooks must provide evidence for the following:

__________ Daily Co-Teaching Lesson Plans

__________ Student Teaching Conferencing Guide

__________ Extended Classroom Observations

__________ Conversations with Other Professionals Log

__________ Extra-Curricular Activities Log

__________ PLC Meeting Notes

__________ Faculty Meeting (Notes/Agenda)

__________ School Community Activities (Notes/Agenda)

__________ Growth Development Plan 

Notes/Comments:

University Supervisor: ____________________________________ Date:____________

Teacher Candidate:  ______________________________________ Date:____________



	Observation 4                      

Teacher Candidate: ______________________________________Date:_____________

Observation Overview:   Emerging       Exploring         Engaging        Exceptional



	Time Card:  Hours/Days Accumulated

__________ Total Days Present

__________ Actual Teaching     

__________ Conference         

__________ Observation

__________ Participation  

Teacher Candidate Notebooks must provide evidence for the following:

__________ Daily Co-Teaching Lesson Plans

__________ Student Teaching Conferencing Guide

__________ Extended Classroom Observations

__________ Conversations with Other Professionals Log

__________ Extra-Curricular Activities Log

__________ PLC Meeting Notes

__________ Faculty Meeting (Notes/Agenda)

__________ School Community Activities (Notes/Agenda)

__________ Growth Development Plan 

Notes/Comments:

University Supervisor: ____________________________________ Date:____________

Teacher Candidate:  ______________________________________ Date:____________
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Department of Early Childhood, Elementary, & Special Education
Fall 2018 
Course Syllabus
Early Childhood, Elementary, and Special Education / Middle Grades Education

Supervised Student Teaching Practicum (Hybrid Course) EDEE 423 Section 001

Supervised Student Teaching (Hybrid Course) EDMG 446 Section 001
Supervised Teaching Practicum EDSP 435– LBD (P-12) & P-5; LBD (P-12) & 5-9 Section 001
Student Teaching Practicum in Education – MSD (Hybrid Course) EDSP 437

University Supervisor

Office Address:

Office Phone:

Email:

Course Descriptions:
EDEE 423. Supervised Student Teaching Practicum (4 to 12 hrs.); I, II.

Prerequisite: completion of requirements for admission to the professional semester. Student is assigned to student teaching center during which time observation, participation, and student teaching are done. The student teaching must be done in nonadjacent grades splitting the six- week period between two of the grades. Special conferences with supervising teacher, attendance, and participation in faculty meetings and out-of-school activities required.

EDMG 446. Supervised Student Teaching (4 to 12 hrs.); I, II.

Prerequisite: completion of requirements for admission to the professional semester. Placement in a student teaching center during which time observation, participation, and student teaching are done. Special conferences with the supervising teacher, attendance, and participation in faculty meetings and co-curricular activities are also required.
EDSP 435. Supervised Teaching Practicum (4 to 12 hrs.); I, II.

Prerequisites: admission to TEP, attainment of scholastic standing of 2.75 on residence courses at MSU, minimum standing of 2.75 on all work completed in area of concentration, major(s), and minor(s), minimum of one semester residence, and approval of the University Teacher Education Council. Placement is in public school special education and elementary education classrooms

on the basis of one week placement for each credit hour unit. Application made through coordinator of professional laboratory experiences.

EDSP 437. Student Teaching Practicum in Education of Students with Moderate and
Severe Disabilities (6 to 12 hrs.); I, II.

Prerequisites: admission to TEP, attainment of 2.75 GPA on residence courses at MSU, 2.75 GPA on all work in area(s) of concentration, major(s), and minor(s), minimum of one semester residence, and approval of University Teacher Education Council. Placement is in public school setting with students with moderate and severe disabilities. Development of a new teacher portfolio that documents mastery of the performance standards and criteria for teachers of students with moderate and severe disabilities. Application made through the director of student teaching.

Required Field Experience Hours: Candidates are required to complete one full semester of clinical practice, beginning with the first day of the term and ending with the last day of final examinations. The minimum number of hours that must be completed during clinical practice is:

Teaching Time: 180 Hours Observation Time: 54 Hours Conferencing Time: 48 Hours

Participation in Other School Activities: 40 Hours

“Community Engagement: A Light to and from the Mountains”
The Professional Education Unit at Morehead State University delivers rigorous, high quality programs that prepare professionals informed by best national and international scholarship, plus research, literature, and experiences specific to Appalachia- preparing professionals to improve the schools, quality of life, and the communities in which they live and serve. This statement is not only the strategic mission for the College, but it also incorporates the conceptual framework that guides all our activities.
Conceptual Framework Outcomes (CFOs):
The Unit and the faculty within individual programs assess the degree to which its graduates:

1) Master the content knowledge, professional and the twenty – first century skills need to make

an optimal contribution to “whole” student learning in education settings.

2) Are competent in the collection and use of data to inform decision – making and to demonstrate accountability for student learning.

3) Demonstrate professional dispositions

4) Are culturally competent and understand the regions from which they have come utilizing knowledge and experiences to effectively “bridge the gaps” (economic, achievement, and geographic) ensuring optimal learning for all students.

5) Engage in authentic field experiences in collaboration with committed school – based partners and are empowered to improve the quality of education throughout this region and beyond.

Student Learning Outcomes (SLOs): By the end of this course, the candidate will be able to:

1.   Demonstrate the ability to independently facilitate all aspects of running a school classroom to
create meaningful learning by:

a.    Incorporating current and sufficient academic knowledge of certified content areas into lessons to develop student knowledge and performance in those areas.

b.   Design/plan instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

c.    Create a learning climate that supports the development of student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

d.   Introduce/implement/manage instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

e.    Assess learning with respect to student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

f.     Use technology to support instruction; access and manipulate data; enhance professional growth and productivity; and communicate and collaborate with colleagues, parents, and the community.

2.   Evaluate personal growth and development to create personal professional improvement through:

a.    Reflecting on and evaluating specific teaching/learning situations and/or programs.

b.   Evaluating his/her overall performance with respect to modeling and teaching Kentucky’s

learning goals.

c.   Refining the skills and processes necessary to improve teaching and learning and develop a professional development plan.

3.   Create professional products and conduct oneself in accordance with school and university expectations and in a manner consistent with expectations of practicing teachers in the public school teaching profession.
	Program:                   Course:
Course: 499C Student Teaching Seminar


	Aligned with
Assessment
(point values)
	Kentucky Teacher Standards (KYS)
	Council for the Accreditation of Educator Preparation

(CAEP)

(CAEP)
	Association for Childhood Education International (ACEI)
	Interstate Teacher Assessment and Support Consortium (InTASC)

	Clinical Practice

Observations by

University

Supervisor,

15 points

CFO: 1,2,3,4,5, SLO: 1,2,3
	1,2,3,4,5,6,7

	1,2
	1,2,3,4,5
	1,2,3,4,5, 6,7.8, 9,10

	Clinical Practice
Observations by

the Cooperating

Teacher,

15 points

CFO: 1,2,3,4,5

SLO: ,2,3
	1,2,3,4,5,6,7
	1,2
	1,2,3,4,5
	1,2,3,4,5,6,7,8,9,10

	Disposition,

20 points

CFO: 1

SLO: 3
	3,9
	3
	5.1,5.2
	9

	Summary of

Kentucky’s

Teacher

Standards,

10 points

CFO: 1,2,5

SLO: 1,2
	1,2,3,4,5,6,7,8,9,10
	1
	5.1,5.2
	1,2,3,4,5,6,7,8,9,10

	Time Card and

Student Teaching Conf. Guide
10 points

CFO: 1,2,5

SLO: 1,2,3
	1,2,3,4,5,6,7,8,9
	1,2
	2,5.1
	1,2,3,4,5,6,7,8,9,10


	Professional

Materials

Packet,

15 points

CFO: 1

SLO: 3
	9
	NA
	5.1
	9

	Conservation Log/Extra-curricular Activity Log 
10 Points

CFO: 1

SLO: 3
	9
	1,2
	5.1,5.2
	9,10

	10 Extended

Classroom

Observations

5 Points

CFO: 1

SLO: 3
	9
	1,2
	5.1
	9,10


	Assessment Description

Clinical Practice Observations by

University Supervisor

15 Points
	Four (4) formal observations in the cooperating school. As part of each of these observations, the university supervisor will assess the candidate’s performance using the Clinical Practice Record of Performance. This form is completed in the Folio 180 website. A copy/with Rubric of the form is in the Appendix of the Teacher Education Program Handbook.  

	Clinical Practice

Observations by the Cooperating Teacher Points 15
	In addition to informal observations, cooperating teachers will conduct
formal observations of the clinical practice candidate teaching a lesson to their class of students. The candidate’s cooperating teacher(s) will complete a total of four formal observations. As part of each of these observations, the cooperating teacher(s) will assess the candidate’s

performance using the Clinical Practice Record of Performance. This form is completed in the Folio 180 website. A copy of the form is in the Appendix

of the Teacher Education Program Handbook

	Disposition Assessments

20 Points
	Formal disposition assessments are completed once by each cooperating
teacher and twice by the university supervisor.  These disposition reports are based on the behavioral dispositions demonstrated by the candidate during school and/or university classroom.

	Summary of Kentucky’s

Teacher Standards Report

10 Points
	At the conclusion of the clinical practice seminar, the university supervisor
summarizes the progress each candidate has made based on their observations of the candidate’s work and all formal and informal reports from cooperating teachers and the cooperating school.

	Folio 180 Time Card 

& KY Teaching Standards

Inventory 

10 Points
	Candidates are each issued a written log to document their time spent in the cooperating school(s) and the conversations they have had with their

cooperating teacher during conferencing time. These conversations are document to show that topics related to all the Kentucky Teacher Standards are being addressed.  Candidates are to keep this log updated weekly and have each cooperating teacher verify the information is correct.  This final log is to be submitted in written format at the conclusion of clinical practice.


	Professional Log/Extra-Curricular Activity Log 
10 Points
	Candidates will document conversations with other professionals in the school setting and write a short overview of the topic of the conversation. Additionally, the candidates will engage in extracurricular activities to broaden the scope of the overall teaching duties and responsibility beyond the classroom.  

This should be written to provide recall and be specific

	10 Extended Classroom

Observations

10 Points
	Candidates will observe 10different classroom settings, using the
observation instrument provided. These observations should include special classes such as, Art, Music, Technology, Physical Education, Library, Special Needs, and specific content area classrooms.

	Professional Materials

Packet

15 Points
	Candidates must develop professional presentation packet that conveys
information that schools may ask for when candidates apply for a teaching position. This packet is to include the following:

Letter of introduction/Cover letter

Resume

Philosophy of Education

Classroom Management Plan Overview
Praxis Scores

Copy of Transcript

1 Refined MSU Lesson Plan
Other materials may also be included.

These documents can be assembled into either a single electronic document or a bound hard copy format and is to be formatted with a professional presentation.


Grading Scale:
EDEE 423, EDMG446, EDSP435, EDSP 437
90 Points – 100 Points = A
80 Points – 89 Points = B
70 Points– 79 Points = C
60 Points– 69 Points = D Below 60 Points = E
Required Textbooks:
Morehead State University Teacher Education Program Handbook and edTPA Assessment Handbook for specific content
(Available online via the Clinical Practice section of the Education Service Unit Website at:

http://www.moreheadstate.edu/tep)
If this course requires field experience and/or a critical performance, then students are required to purchase a Assessment System account.
To purchase an assessment system online or through the MSU Bookstore:

1. Purchase the appropriate assessment system at the MSU Bookstore and follow the instructions included with that purchase.

2. To purchase online, go to 
3. Complete registration and payment information.  Your login information will be emailed to you.

4. Note: We will provide information, announcements and instructions on the CoE Facebook pag

Course Evaluation:
Students’ course evaluation will be determined by in class and out of class assignments, including:  the Teacher Performance Assessment (edTPA), on-site and in-class participation, and digital assignments assigned by the university supervisor during the clinical practice semester. Senior Teaching Seminar is based on a 100-point scale. Completion of all assignments and readings and fulfillment of all responsibilities is expected. Explanation of course assignments and their point values are detailed in this document and in course materials that are made available to candidates either digitally or in paper format.

It is expected that clinical practice candidates fulfill all responsibilities on time as directed and that clinical practice candidate’s work, actions, and behaviors demonstrate high standards for professionalism at all time. Some examples of these expectations are listed in the Teacher Education Program Handbook, the Clinical Practice Overview posted on the course Blackboard site, and in this syllabus. Failure to abide by these expectations may have negative consequences such as the lowering of the course grade, a failing grade for the course, and/or reporting such failures to the Teacher Education Services, the chair of the candidate’s program department, the College of Education Dean’s office and/or other authorities as deemed appropriate. In consultation with one or more of these offices, failing to abide by expectations of course tasks, teaching, and professionalism may also result in a relocation of the candidate’s clinical practice to a different school or, in extreme cases, possible termination of the current clinical practice semester or other consequences.

Attendance Policy:
Clinical practice candidates are expected to be at school every day teachers in the cooperating school are expected to attend and to abide by the time requirements for faculty at that school (excluding extracurricular activities). Clinical practice candidates are to follow their cooperating teacher’s schedule and are to report for all duties (i.e. Bus Duty) that their cooperating teacher is required to attend. Also, if clinical practice candidates are welcome in faculty meetings or professional development activities, they should also plan to attend these as well. If for some reason clinical practice candidates have a difficulty fulfilling these attendance requirements, they must notify their university supervisor immediately.

If clinical practice candidates miss a day of school or a seminar due to a death in their immediate family or severe illness, they are to call or email their university supervisor prior to the absence and call their cooperating teacher and their cooperating school immediately to notify them about the absence. Also, clinical practice candidates should follow their cooperating school’s guidelines for absences. The cooperating teacher and university supervisor should be aware that the clinical practice candidate will

not be in class as far in advance of the beginning of the school day as possible.  If clinical practice candidates are absent from school for more than two days (in addition to days missed due to required seminars), the College of Education policy is that these days must be made up in order to successfully complete clinical practice. If a clinical practice student misses a required seminar event due to a death

in the family, illness, or other such emergency situation, a make-up assignment/s can be assigned by the university supervisor as an alternative in order to reduce or eliminate any negative impact the absence will have on clinical practice candidate evaluations or the clinical practice candidate’s final grade.

Clinical practice candidates must log their attendance on their Clinical Practice Time Card. This time card is to be initialed by their cooperating teacher each week. Failure to properly and accurately log attendance, failure to report absences to the cooperating teacher and/or the university supervisor, or failure to make up absences as instructed by the university supervisor can have a negative impact on the clinical practice candidate’s grade and will be reported to the Morehead State University Educational Service Unit and be subject to further consequences.

Academic Honesty
All students at Morehead State University are required to abide by accepted standards of academic honesty.  Academic honesty includes doing one’s own work, giving credit for the work, of others and using resources appropriately. Guidelines for dealing with acts of academic dishonest can be found in the academic catalog.  
Americans with Disabilities Act (ADA)
Students with disabilities are entitled to academic accommodations and services to support their access and safety needs. The office for Disability Services in 202 in ADUC coordinates reasonable accommodations for students with documented disabilities and services to support their academic success and safety. Though a request for services may be made at any time, they are best applied when requested at or before the start of the semester. Please contact do606-783-5188,  eday@moreheadstate.edu, or visit the website at www.moreheadstate/edu/disabilityformoreinformation  
Rosa's Law
Rosa's Law (Pub. L. 111-256), signed in 2010, amended sections of the Individuals with Disabilities Education Act  (IDEA), and the Rehabilitation Act of 1973, as amended (Rehabilitation Act), by removing the words “mental retardation” and replacing them with the words “intellectual disability” or “intellectual disabilities.” Final regulations,         published today, implement these statutory changes in applicable Office of Special Education and Rehabilitative Services regulations.
Read the final regulations implementing this statutory change in applicable Department of Education regulations in the July 11, 2017 Federal Register notice.

IDEA Statute:
Rosa's Law amended IDEA by substituting “intellectual disabilities” for “mental retardation” in section
601(c)(12)(C) (20 U.S.C. 1400(c)(12)(C)) and 

602(3)(A)(i) and (30)(C) (20 U.S.C. 1401(3)(A)(i) and (30)(C))
IDEA Regulations:
As stated above, the final regulations published today in the Federal Register implement Rosa’s Law. Because Rosa’s Law amended IDEA, we have made conforming changes to the IDEA regulations (34 CFR part 300). The term “mental         retardation” has been changed to “intellectual disability” in the following Part B regulation:
§§300.8(a)(1) and (c)(6), (c)(7), and (c)(10)(ii) (Child with a disability)

§300.309(a)(3)(ii) (Determining the existence of a specific learning disability); and  
§300.311(a)(6) (Specific documentation for the eligibility determination).                
Rehabilitation Act
Rosa's Law amended the Rehabilitation Act by       

substituting “intellectual disability” for “mental retardation” in section 7(21)(A)(iii) (29 U.S.C. 705(21)(A)(iii));

substituting “intellectual disabilities” for “mental retardation” in section 204(b)(2)(C)(vi) (29 U.S.C. 764(b)(2)(C)(vi)); and

substituting “President's Disability Employment Partnership Board and the President's Committee for People with Intellectual Disabilities” for “President's Committees on Employment of People With Disabilities and on Mental Retardation” in section 501(a) (29 U.S.C. 791(a))Rehabilitation 
Act Regulations:In the regulations implementing the Rehabilitation Act, we have substituted “intellectual disability” for “mental retardation” and “having an intellectual disability” for “mentally retarded” in the following definitions: “handicapped person" in §104.3(j)(2)(i) “individual with a severe disability" in §385.4*, “individual with a significant disability" in §361.5* and §373.4*; “individual with handicaps" in §105.3*; and “physical or mental impairment" in §361.5 *Indicates section is within Title 34 CFR.        We have also substituted “intellectual disability” for “mental retardation” in Appendix A to part 104, Title 34 CFR. To receive accommodations and services the student should immediately contact the Disability Services Coordinator at: 204-E ADUC, 606-783-5188, or  e.day@moreheadstate.edu
Campus Safety Statement
Emergency response information will be discussed in class. Students should familiarize themselves with the nearest exit routes in the event evacuation becomes necessary. You should notify your instructor at the beginning of the semester if you have special needs or will require assistance during an emergency evacuation. Students should familiarize themselves with emergency response protocols at http://www.moreheadstate.edu/emergency
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Department of Early Childhood, Elementary, & Special Education

Fall 2018 

Course Syllabus 

Early Childhood, Elementary, and Special Education / Middle Grades 
Early Childhood, Elementary, and Special Education & Middle Grades
Senior Teaching Seminar (Hybrid Course)

EDEM 499C Section 001 
Supervised Student Teaching Clinical Practicum
Fall 2018
University Supervisor: 

Office: 

Office Phone: 
Email:
Course Description: EDEM 499C. Student Teaching Seminar (3-0-3); I, II.

Prerequisite: completion of requirements for professional semester. Corequisite; one of the following: EDEE 423, EDMG 446, EDSP 435, 437, IECE 425. An orientation to the student teaching semester and the role of responsible teaching in the public school.

Required Field Experience Hours:  Candidates are required to complete one full semester of clinical practice, beginning with the first day of the term and ending with the last day of final examinations. The minimum number of hours that must be completed during clinical practice is:

Teaching Time: 180 Hours
Observation Time: 54 Hours

Conferencing Time: 48 Hours

Participation in Other School Activities: 40 Hours
“Community Engagement: A Light to and from the Mountains”
The Professional Education Unit at Morehead State University delivers rigorous, high quality programs that prepare professionals informed by best national and international scholarship, plus research, literature, and experiences specific to Appalachia-  preparing professionals to improve the schools, quality of life, and the communities in which they live and serve. This statement is not only the strategic mission for the College, but it also incorporates the conceptual framework that guides all our activities.
[image: image15.png]


Conceptual Framework Outcomes (CFOs):
The Unit and the faculty within individual programs assess the degree to which its graduates:

1) Master the content knowledge, professional and the twenty – first century skills need to make an optimal contribution to “whole” student learning in education settings.

2) Are competent in the collection and use of data to inform decision – making and to demonstrate accountability for student learning.

3) Demonstrate professional dispositions

4) Are culturally competent and understand the regions from which they have come utilizing knowledge and experiences to effectively “bridge the gaps” (economic, achievement, and geographic) ensuring optimal learning for all students.

5) Engage in authentic field experiences in collaboration with committed school – based partners and are empowered to improve the quality of education throughout this region and beyond.
Student Learning Outcomes (SLOs): By the end of this course, the candidate will be able to:

The course objectives and competencies directly address the Teacher Standards required by the Kentucky Education Professional Standards Board. In particular, students enrolled in this course will develop their knowledge, skills, and ability to demonstrate the following and implementing these Teacher Standards.

By the end of this course, the clinical practice candidate will be able to:

1.   Demonstrate the ability to independently facilitate all aspects of running a school classroom to
Create meaningful learning by:

a.    Incorporating current and sufficient academic knowledge of certified content areas into lessons to develop student knowledge and performance in those areas.

b.   Design/plan instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

c. Create a learning climate that supports the development of student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge
d.   Introduce/implement/manage instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

e.   Assess learning with respect to student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

f. Use technology to support instruction; access and manipulate data; enhance professional growth and productivity; and communicate and collaborate with colleagues, parents, and the community.

2.   Evaluate personal growth and development to create personal professional improvement through:

a.    Reflecting on and evaluating specific teaching/learning situations and/or programs.

b.   Evaluating his/her overall performance with respect to modeling and teaching Kentucky’s

Learning goals.

c. Refining the skills and processes necessary to improve teaching and learning and develop a professional development plan.

3.   Create professional products and conduct oneself in accordance with school and university expectations and in a manner consistent with expectations of practicing teachers in the public school teaching profession.
	Program: Program: Early Childhood, Elementary, Special Education and Middle School
Course: 499C Student Teaching Seminar

	Aligned with
Assessment
(point values)
	Kentucky Teacher Standards (KYS)
	Interstate New Teacher Assessment and Support Consortium (INTASC)
	Association for Childhood Education International

(ACEI)
	Council for the Accreditation of Educator Preparation (CAEP)

	Ed TPA Teacher

Performance

Assessment,

50 points

CFO: 1,2,3,4,5, 

SLO: 1,2,
	1,2,3,4,5,6,7,8,9
	1,2,3,4,5,6,7,8,9
	1,2
	1,2,

	Written

Consultation

Request,

5 points

CFO: 1

SLO: 1a, 2e, 2f


	10b
	6,1
	2,5.2
	1,2


	Newsletter/brochure/informational flyer,

5 points

CFO: 1

SLO: 3
	9,10
	9, 10
	1,2
	1,2



	College of Education Seminars  and edTPAWork

Session with University Supervisor,

10 points

CFO: 1,5

SLO: 3
10 points

CFO: 1,5

SLO: 3

6,7,9

1,2,3,4,5,6,7,8,9
1,25.15
1,2

	9,10c
	9
	5.1
	1


	Oral Presentation of

Teacher Performance Assessment,

10 points

CFO: 1,2,3,4

SLO: 1a, 2e, 2f
	1,2,3,4,5,6,7,8,9,10
	9
	5.1
	

	Professional

Growth Plan

10 Points

CFO: 1

SLO: 3
	9
	9
	5.1
	1.2

	Student Teaching Conferencing Guide
10 points

CFO: Related to

Content and individual need

SLO:1b, 1c,2e,

2f
	1,2,3,4,5,6,7,8,9,10,
	1,2,3,4,5,6,7,8,9,10

	1,2
	1 

	Assignment Description:



	Assessment
	Description

	Teacher Performance

Assessment (50%)
	Each candidate will complete a Teacher Performance Assessment (edTPA) that will center on a 3-5 day day lesson segment of instruction to be designed and taught by the candidate during clinical practice. The edTPA consists of the following sections and each of these sections will be an individual Task:  Planning and Contextual Knowledge, Instruction, and Assessment.  The three edTPA tasks represent a cycle of effective teaching (teaching that is focused on student learning). Planning Task 1 documents your intended teaching, Instruction Task 2 documents your enacted teaching, and Assessment Task 3 documents the impact of your teaching on student learning. The three task and the evidence you provide for each are framed by your understanding of your students and their learning.  


	Professional Growth

Plan (10%)
	Candidates with help of the University Supervisor will reflect on the writing skills and write a thoughtful statement describing the intended professional growth after each formal observation. The candidate is to focus on one specific goal for integrated information and communication technologies with the teaching practice. Evidence of research to support the professional growth criteria must be documented.

	University Supervisor/

Education Service Unit Seminars and Class Work Session Participation (10%)
	Teacher Candidates are required to attend all seminars, these

events, whether that are online or face-to-face are mandatory for all clinical practice candidates. A schedule of dates for these sessions will be available to the candidate in advance.

	Written Consultation

To a  University

Faculty (5%)
	Candidate will write to a faculty member with expertise in content,

grade level, and/or special needs related to candidate’s unit of instruction, providing a summary of the unit plan, and requesting feedback or assistance on one to two specific questions related to the instructional unit. Faculty member may choose to respond in writing or meet with candidate to discuss the specific questions.

	Class Newsletter

/brochure/flyer (5%)
	Candidates are required to compose a newsletter detailing

academic events and class “happenings” that have been taking

place in the classroom.

	TPA Oral Presentation

(10%)
	Candidates will present a summary of their edTPA and respond to

questions posed by a two -three-member committee Each committee will consist of: a Teacher Education Program Faculty member, a University Supervisor, a Content Area Faculty member, or a Highly Skilled Educator. The presentation will be evaluated using the General Education Capstone Presentation Rubric.

	Student-Teaching Conferencing Guide (10%)
	 The Conferencing Guide provides direction for mentors and teacher candidates to work together in meeting the KY Teacher Standards.  Documentation is required by dating and initialing by the  Cooperating Teacher as each domain is addressed throughout the clinical semester.  


Grading Scale:
90 Points – 100 Points = A

80 Points – 89 Points = B

70 Points – 79 Points = C

60 Points – 69 Points= D Below 60 Points = E

Required Textbooks:
Morehead State University Teacher Education Program Handbook

(available online via the Clinical Practice Section of The Teacher Education Services Website at:

http://www.moreheadstate.edu/tes)
Course Evaluation:
Students’ course evaluation will be determined by in class and out of class assignments, including:  the Teacher Performance Assessment (TPA), on-site and in-class participation, and digital assignments assigned by the university supervisor during the clinical practice semester. Senior Teaching Seminar is based on a 100-point scale. Completion of all assignments and readings and fulfillment of all responsibilities is expected. Explanation of course assignments and their point values are detailed in this document and in course materials that are made available to candidates either digitally or in paper format.

It is expected that clinical practice candidates fulfill all responsibilities on time as directed and that clinical practice candidate’s work, actions, and behaviors demonstrate high standards for professionalism at all time. Some examples of these expectations are listed in the Teacher Education Program Handbook, the Clinical Practice Overview posted on the course Blackboard site, and in this syllabus. Failure to abide by these expectations may have negative consequences such as the lowering of the course grade, a failing grade for the course, and/or reporting such failures to the Educational Service Unit, the chair of the candidate’s program department, the College of Education Dean’s office and/or other authorities as deemed appropriate. In consultation with one or more of these offices, failing to abide by expectations of course tasks, teaching, and professionalism may also result in a relocation of the candidate’s clinical practice to a different school or, in extreme cases, possible termination of the current clinical practice semester or other consequences.

Attendance Policy:
Clinical practice candidates are expected to be at school every day.  They are expected to attend and to abide by the time requirements for faculty at that school (excluding extracurricular activities). Clinical practice candidates are to follow their cooperating teacher’s schedule and are to report for all duties (i.e. Bus Duty) that their cooperating teacher is required to attend. Also, if clinical practice candidates are welcome in faculty meetings or professional development activities, they should also plan to attend these as well. If for some reason clinical practice candidates have a difficulty fulfilling these attendance requirements, they must notify their university supervisor immediately.

Clinical practice candidates are also required to attend all required seminars and work sessions that are scheduled by the Morehead State University Educational Service Unit or their university supervisor. These events, whether they are online or face-to-face, are mandatory for all clinical practice candidates.

If clinical practice candidates miss a day of school or a seminar due to a death in their immediate family or severe illness, they are to call or email their university supervisor prior to the absence and call their cooperating teacher and their cooperating school immediately to notify them about the absence. Also, clinical practice candidates should follow their cooperating school’s guidelines for absences. The cooperating teacher and university supervisor should be aware that the clinical practice candidate will not be in class as far in advance of the beginning of the school day as possible.  If clinical practice candidates are absent from school for more than two (2) days (in addition to days missed due to required seminars), the College of Education policy is that these days must be made up in order to successfully complete clinical practice. If a clinical practice student misses a required seminar event due to a death in the family, illness, or other such emergency situation, a make-up assignment/s can be assigned by the university supervisor as an alternative in order to reduce or eliminate any negative impact the absence will have on clinical practice candidate evaluations or the clinical practice candidate’s final grade.

Clinical practice candidates must log their attendance on their Clinical Practice Time Card. This time card is to be initialed by their cooperating teacher each week. Failure to properly and accurately log attendance, failure to report absences to the cooperating teacher and/or the university supervisor, or failure to make up absences as instructed by the university supervisor can have a negative impact on the clinical practice candidate’s grade and will be reported to the Morehead State University Educational Service Unit and be subject to further consequences.
Academic Honesty
Cheating, fabrication, plagiarism or helping others to commit these acts will not be tolerated. Academic dishonesty will result in severe disciplinary action including, but not limited to, failure of the student assessment item or course, and/ or dismissal from MSU. If you are not sure what constitutes academic dishonesty, read the Eagle: Student Handbook or ask your instructor. An example of plagiarism is copying information from the internet when appropriate credit is not given. The policy is located at: http://www2.moreheadstate.edu/advising/index.aspx?id=8311
Americans with Disabilities Act (ADA)
In compliance with the ADA, all students with a documented disability are entitled to reasonable accommodations and services to support their academic success and safety. Though a request for services may be made at any time, they are best applied when requested at or before the start of the semester. To receive accommodations and services the student should immediately contact the

Disability Services Coordinator at: 204-E ADUC, 606-783-5188, or  e.day@moreheadstate.edu
Campus Safety Statement
Emergency response information will be discussed in class. Students should familiarize themselves with the nearest exit routes in the event evacuation becomes necessary. You should notify your instructor at the beginning of the semester if you have special needs or will require assistance during an emergency evacuation. Students should familiarize themselves with emergency response protocols at

http://www.moreheadstate.edu/emergency
Course Calendar:
                                                               Fall 2018 Tentative Daily Schedule
	Date
	Topic
	Readings
	Assignments Due

	Week 1

Seminar
Report to Assigned School 
MSU Official Start Date


	Overview of Clinical
Practice

.
	Fall 2018 Syllabus
	Mandatory
Attendance 

August 13
Teacher Candidate Orientation 



	Week 2


	Compiling Contextual
Information about

Schools and Students
	Morehead State
University Teacher

Education Handbook
	edTPA: Task I Topic Due to Supervisor


	Week 3

	Guiding Instruction
Using Objectives That

Connect to Specific Learner Outcomes
	Morehead State
University Teacher

Education Handbook
	edTPA – Objectives & Pre Assessment Approved 
Observation # 1  Begins




	Week 4


	Planning and
Implementing Assessment for Interpretation of Academic Progress
	Morehead State
University Teacher

Education Handbook
	Continue Observations



	Week 5


	Making Decisions
About the Useful Resources for Concept Development
	Morehead State
University Teacher

Education Handbook
	 Task 1 Lesson Plans Due 

	Week 6


	Implementing
Professional Writing
	Morehead State
University Teacher
Education Handbook
	Supervisor Work Session I


	Week 7


	Experience in
Implementing an Instructional Unit Following an Instructional Guide and Rubric

TPA MUST be Taught Week 7 or 8  8
	Morehead State
University Teacher

Education Handbook
	Implementation of
edTPA
(Refer to Observation
Schedule)


	Week 8
End of 1st Placement
	Experience in
Implementing an Instructional Unit Following an Instructional Guide and Rubric

TPA MUST be Taught Week 7 or 8
	Morehead State
University Teacher

Education Handbook
	Implementation of
TPA (Refer to Observation
Schedule)

End of 1st Placement for Dual Placements  Friday, Oct. 5th 
Begin 2nd Placement Monday, October 8th 



	Week 9

	Recognize and Assess
Individual and group
differences for Appropriate Instruction
	Morehead State
University Teacher
Education Handbook
	edTPA: Task II – Instructional Commentary
 

	Week 10

	The Use of Reflection
to Support Instructional Strategy Decision
	Morehead State
University Teacher

Education Handbook
	edTPA: Task III
Assessment Commentary
Supervisor Work Session -  MSU Campus 




	Week 11

	Making the Connection with the Teaching Experience to the Diversity of the Students in the Classroom


	Morehead State University Teacher

Education Handbook
	Submission of TPA 


	Week 12

	Expanding the Teacher Experience in Preparing a Portfolio


	Morehead State
University Teacher

Education Handbook
	Complete -3rd Rotation
Newsletters Due 

	Week 13


	Expanding the Teacher
Experience Preparing for the Job Interview


	Morehead State
University Teacher

Education Handbook
	4th Classroom Observation 

Begins

Portfolio:  Philosophy of Education 

	Week 14

	Articulation in a Professional Setting


	Morehead State
University Teacher

Education Handbook
	TPA Oral Presentation

Professional Letter to Faculty 
(IECE, Elem, & Middle Grades Only)
(Schedule of time and location will be sent 1 week prior to the Presentation)

 

	Week 15
 
	Self _Assessing Teaching
Performance for

Optimal Performance


	Morehead State
University Teacher

Education Handbook
	Thanksgiving Break

	Week 16


	Understanding the Principles of Differentiation of Instruction


	Morehead State
University Teacher

Education Handbook
	Portfolio: Letter of Interest/Resume

	Week 17

	Applying for Certification,  Mock Interview, and 
	Morehead State
University Teacher

Education Handbook
	Clinical Practice Final Seminar

All Observations completed

Professional Portfolio Due to University Supervisor for Review 

Friday, December 8 


.Candidate Assessment Distribution Schedule – Fall 2018.
	Email Date
	Assessment
	Assessors
	Due Date

	August 20, 2018
	Clinical Practice Record of Performance --
Observation 1
	• 1st 8 weeks Cooperating Teacher
• 16 weeks Cooperating Teacher
• University Supervisor
	October 5, 2018

	 September 10, 2018
	Clinical Practice Record of Performance --
Observation 2
	• 1st 8 weeks Cooperating Teacher
• 168 weeks Cooperating Teacher
• University Supervisor
	October 5, 2018

	September 10, 2018
	Mid-Term Disposition
	• 1st 8 weeks Cooperating Teacher
• 16 weeks Cooperating Teacher
• University Supervisor
	October 5, 2018

	September 10, 2018
	Time Card Approval
	• 1st 8 weeks Cooperating Teacher

• 16 weeks Cooperating Teacher
	October 5, 2018

	October 8, 2018
	Clinical Practice Record of Performance --
Observation 3
	• 1st 8weeks Cooperating Teacher
• 16 weeks Cooperating Teacher
• University Supervisor
	November 30, 2018

	November 5, 2018
	Clinical Practice Record of Performance --
Observation 4
	• 1st 9 weeks Cooperating Teacher
• 18 weeks Cooperating Teacher
• University Supervisor
	November 30, 2018

	November 5, 2018
	Final Disposition
	• 1st 9 weeks Cooperating Teacher
• 18 weeks Cooperating Teacher
• University Supervisor
	November 30, 2018

	November 5, 2018
	Time Card Approval
	• 1st 9 weeks Cooperating Teacher

• 18 weeks Cooperating Teacher
	November 30, 2018

	November 5, 2018
	Summary of KY Teacher Standards
	• University Supervisor
	November 30, 2018


Clinical Practice Candidate Record of Performance Rubric

	PLANNING AND PREPARATION

	Domain 1
	0
Ineffective
	1
           Developing
	2
          Accomplished
	3
Exemplary 

	A.
Demonstrating knowledge of content and pedagogy
	In planning and practice, the

teacher makes content errors or does not correct errors made by students. The teacher displays little understanding of prerequisite knowledge important to student learning of the content. The teacher displays little or no understanding of the range of pedagogical approaches suitable to student learning of the content.
	The teacher is familiar with the

important concepts in the discipline but displays a lack of awareness of how these concepts relate to one another. The teacher indicates some awareness of prerequisite learning, although such knowledge may be

inaccurate or incomplete. The teacher’s plans and practice reflect a limited range of

pedagogical approaches to the

discipline or to the students.
	The teacher displays solid

knowledge of the important concepts in the discipline and how these relate to one another. The teacher demonstrates accurate understanding of prerequisite relationships among topics. The teacher’s plans and practice reflect familiarity with a wide range of effective pedagogical approaches

in the subject.
	The teacher displays extensive knowledge

of the important concepts in the discipline and how these relate both to one another and to other disciplines. The teacher demonstrates understanding of prerequisite relationships among topics and concepts and understands the link to necessary cognitive structures that ensure student understanding. The teacher’s plans and practice reflect familiarity with a wide range of effective pedagogical approaches in the discipline and the ability to anticipate student misconceptions.

	B.
Demonstrating knowledge of students
	The teacher displays minimal understanding of how students

learn—and little knowledge of their varied approaches to

learning, knowledge and skills, special needs, and interests and

cultural heritages—and does

not indicate that such knowledge is valuable.
	The teacher displays generally accurate knowledge of how

students learn and of their varied approaches to learning,

knowledge and skills, special needs, and interests and cultural

heritages, yet may apply this

knowledge not to individual students but to the class

as a whole.
	The teacher understands the active nature of student learning and

attains information about levels of development for groups of

students. The teacher also purposefully acquires knowledge

from several sources about groups

of students’ varied approaches to learning, knowledge and skills, special needs, and interests and cultural heritages.
	The teacher understands the active nature

of student learning and acquires information about levels of development for individual

students. The teacher also systematically

acquires knowledge from several sources about individual students’ varied approaches to learning, knowledge and skills, special needs, and interests and cultural heritages.

	C.    Setting instructional outcomes
	The outcomes represent low expectations for students and

lack of rigor, and not all of these outcomes reflect important

learning in the discipline. They are stated as student activities,

rather than as outcomes for

learning. Outcomes reflect only one type of learning and only one discipline or strand and are suitable for only some students.
	Outcomes represent moderately high expectations and rigor.

Some reflect important learning in the discipline and consist of a

combination of outcomes and activities. Outcomes reflect

several types of learning, but the

teacher has made no effort at coordination or integration. Outcomes, based on global assessments of student learning, are suitable for most of the students in the class.
	Most outcomes represent rigorous and important learning in the

discipline and are clear, are written in the form of student learning, and

suggest viable methods of assessment. Outcomes reflect

several different types of learning

and opportunities for coordination, and they are differentiated, in whatever way is needed, for different groups of students.
	All outcomes represent high-level learning in the discipline. They are clear, are written

in the form of student learning, and permit viable methods of assessment. Outcomes

reflect several different types of learning and, where appropriate, represent both

coordination and integration. Outcomes are

differentiated, in whatever way is needed, for individual students.
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	D.    Demonstrating knowledge of resources
	The teacher is unaware of

resources to assist student learning beyond materials provided by the school or

district, nor is the teacher aware of resources for expanding

one’s own professional skill.
	The teacher displays some

awareness of resources beyond those provided by the school or district for classroom use and for extending one’s professional skill but does not seek to expand this knowledge.
	The teacher displays awareness of

resources beyond those provided by the school or district, including those on the Internet, for classroom use and for extending one’s professional skill, and seeks out such resources.
	The teacher’s knowledge of resources for

classroom use and for extending one’s professional skill is extensive, including those available through the school or district, in the community, through professional organizations and universities, and on the Internet.

	E.
Designing coherent instruction
	Learning activities are poorly aligned with the instructional

outcomes, do not follow an organized progression, are not

designed to engage students in

active intellectual activity, and have unrealistic time allocations. Instructional groups are not suitable to the activities and offer no variety.
	Some of the learning activities

and materials are aligned with the instructional outcomes and represent moderate cognitive

challenge, but with no

differentiation for different students. Instructional groups partially support the activities, with some variety. The lesson or

unit has a recognizable structure; but the progression of activities is uneven, with only some

reasonable time allocations.
	Most of the learning activities are aligned with the instructional

outcomes and follow an organized progression suitable to groups of

students. The learning activities

have reasonable time allocations; they represent significant cognitive challenge, with some differentiation for different groups of students and varied use of instructional groups.
	The sequence of learning activities follows a coherent sequence, is aligned to

instructional goals, and is designed to engage students in high-level cognitive

activity. These are appropriately

differentiated for individual learners. Instructional groups are varied appropriately, with some opportunity for student choice.

	F.
Designing student assessments
	Assessment procedures are not

congruent with instructional outcomes and lack criteria by which student performance will be assessed. The teacher has

no plan to incorporate formative assessment in the lesson or unit.
	Assessment procedures are

partially congruent with instructional outcomes. Assessment criteria and standards have been developed, but they are not clear. The teacher’s approach to using formative assessment is rudimentary, including only some of the instructional outcomes.
	All the instructional outcomes may

be assessed by the proposed assessment plan; assessment methodologies may have been adapted for groups of students. Assessment criteria and standards are clear. The teacher has a well- developed strategy for using formative assessment and has designed particular approaches to be used.
	All the instructional outcomes may be

assessed by the proposed assessment plan, with clear criteria for assessing student work. The plan contains evidence of student contribution to its development. Assessment methodologies have been

adapted for individual students as the need has arisen. The approach to using formative

assessment is well designed and includes

student as well as teacher use of the assessment information.
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	THE CLASSROOM ENVIRONMENT

	Domain 2
	0
Ineffective
	1
           Developing
	2
          Accomplished
	3
Exemplary 

	A.
Creating an

environment of respect and rapport
	Patterns of classroom

interactions, both between teacher and students and among students, are mostly negative, inappropriate, or insensitive to students’ ages, cultural backgrounds, and developmental levels. Student interactions are characterized by sarcasm,

put-downs, or conflict. The teacher does not deal with disrespectful behavior.
	Patterns of classroom

interactions, both between teacher and students and among students, are generally appropriate but may reflect occasional inconsistencies, favoritism, and disregard for students’ ages, cultures, and developmental levels. Students rarely demonstrate disrespect for one another. The teacher attempts to respond to disrespectful behavior, with uneven results. The net result of the interactions is neutral, conveying neither warmth nor conflict.
	Teacher-student interactions are

friendly and demonstrate

general caring and respect. Such interactions are appropriate to the ages, cultures, and developmental levels of the students. Interactions among students are generally polite and respectful, and students

exhibit respect for the teacher. The teacher responds successfully to disrespectful behavior among

students. The net result of the

interactions is polite, respectful, and businesslike, though students may be somewhat cautious about taking intellectual risks.
	Classroom interactions between teacher

and students and among students are highly respectful, reflecting genuine warmth, caring, and sensitivity to students as individuals. Students exhibit respect for the teacher and contribute to high levels of

civility among all members of the class. The net result is an environment where all students feel valued and are comfortable taking intellectual risks.

	B.
Establishing a

culture for learning
	The classroom culture is

characterized by a lack of

teacher or student commitment to learning, and/or little or no investment of student energy in

the task at hand. Hard work and

the precise use of language are not expected or valued. Medium to low expectations

for student achievement are the norm, with high expectations for learning reserved for only one

or two students.
	The classroom culture is

characterized by little commitment to learning by the teacher or students. The teacher appears to be only “going through the motions,” and students

indicate that they are interested in the completion of a task rather than the quality of the work. The teacher conveys that student success is the result of natural ability rather than hard work, and refers only in passing to the precise use of language. High expectations for learning are reserved for those students thought to have a natural aptitude for the subject.
	The classroom culture is a place

where learning is valued by all; high expectations for both learning and hard work are the norm for most students. Students understand their role as learners and consistently expend effort to learn. Classroom interactions support learning, hard work, and the precise use of language.
	The classroom culture is a cognitively busy

place, characterized by a shared belief in the importance of learning. The teacher conveys high expectations for learning for all students and insists on hard work; students assume responsibility for high quality by initiating improvements, making revisions, adding detail, and/or assisting peers in their precise use of language.


	C.    Managing

classroom procedures
	Much instructional time is lost due

to inefficient classroom routines and procedures. There is little or no evidence of the teacher’s managing instructional groups and transitions and/or handling of

materials and supplies effectively. There is little evidence that students know or follow established routines.
	Some instructional time is lost

due to partially effective classroom routines and procedures. The teacher’s management of instructional groups and transitions, or handling of materials and supplies, or both, are inconsistent, leading to some disruption of learning. With regular guidance and prompting, students follow established routines.
	There is little loss of instructional

time due to effective classroom routines and procedures. The teacher’s management of instructional groups and

transitions, or handling of materials and supplies, or both, are consistently successful. With

minimal guidance and prompting,

students follow established classroom routines.
	Instructional time is maximized due to

efficient and seamless classroom routines and procedures. Students take initiative in the management of instructional groups and transitions, and/or the handling of materials and supplies. Routines are well understood and may be initiated by students.

	D.    Managing student

behavior
	There appear to be no

established standards of conduct, or students challenge them.

There is little or no teacher monitoring of student behavior, and response to students’

misbehavior is repressive or

disrespectful of student dignity.
	Standards of conduct appear to

have been established, but their implementation is inconsistent. The teacher tries, with uneven results, to monitor student behavior and respond to student misbehavior.
	Student behavior is generally

appropriate. The teacher

monitors student behavior against established standards of conduct. Teacher response to student misbehavior is consistent, proportionate, and respectful to students and is effective.
	Student behavior is entirely appropriate.

Students take an active role in monitoring their own behavior and/or that of other students against standards of conduct. Teacher monitoring of student behavior is subtle and preventive. The teacher’s response to student misbehavior is sensitive to individual student needs and respects students’ dignity.

	E.
Organizing

Physical Space
	The classroom environment is

unsafe, or learning is not accessible to many. There is poor alignment between the arrangement of furniture and resources, including computer technology, and the lesson activities.
	The classroom is safe, and

essential learning is accessible to most students. The teacher makes modest use of physical resources, including computer technology. The teacher attempts to adjust the classroom furniture for a lesson or, if necessary, to adjust the lesson to the furniture, but with limited effectiveness.
	The classroom is safe, and

students have equal access

to learning activities; the teacher ensures that the furniture arrangement is appropriate to the

learning activities and uses

physical resources, including computer technology, effectively.
	The classroom environment is safe, and

learning is accessible to all students, including those with special needs. The teacher makes effective use of physical resources, including computer technology. The teacher ensures that the physical arrangement is appropriate to the learning activities. Students contribute to the use or adaptation of the physical environment to advance learning.
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	C.    Engaging students

in learning
	The learning tasks/activities,

materials, and resources are poorly aligned with the instructional outcomes, or

require only rote responses, with only one approach possible. The groupings of students are unsuitable to the activities. The lesson has no clearly defined structure, or the pace of the lesson is too slow or rushed.
	The learning tasks and activities

are partially aligned with the instructional outcomes but require only minimal thinking by students and little opportunity for them to explain their thinking, allowing most students to be passive or merely compliant. The groupings of students are moderately suitable to the activities. The lesson has a recognizable structure; however, the pacing of the lesson may not provide students the time needed to be intellectually engaged or may be so slow that many students have

a considerable amount of

“downtime.”
	The learning tasks and activities are

fully aligned with the instructional outcomes and are designed to challenge student thinking, inviting students to make their thinking visible. This technique results in active intellectual engagement by most students with important and challenging content and with teacher scaffolding to support that engagement. The groupings of students are suitable to the

activities. The lesson has a clearly defined structure, and the pacing of the lesson is appropriate, providing most students the time needed to be intellectually engaged.
	Virtually all students are engaged in

challenging content through well-designed learning tasks and activities that require complex thinking by students. The teacher provides suitable scaffolding and challenges students to explain their thinking. There is evidence of some student initiation of inquiry and student contributions to the exploration of

important content; students may serve as resources for one another. The lesson has a clearly defined structure, and the pacing of the lesson provides students the time needed not only to intellectually engage with and reflect upon their learning but

also to consolidate their understanding.

	D.    Using Assessment in Instruction
	Students do not appear to be aware of the assessment

criteria, and there is little or no monitoring of student learning;

feedback is absent or of poor quality. Students do not engage

in self- or peer assessment.
	Students appear to be only partially aware with the

assessment criteria and the teacher monitors student learning

for the class as a whole. Questions and assessments are

rarely used to diagnose evidence

of learning. Feedback to students is general, and few students assess their own work.
	Students appear to be aware of the assessment criteria, and the teacher

monitors student learning for groups of students. Questions and

assessments are regularly used to diagnose evidence of learning.

Teacher feedback to groups of

students is accurate and specific; some students engage in self- assessment.
	Assessment is fully integrated into instruction, through extensive use of

formative assessment. Students appear to be aware of, and there is some evidence

that they have contributed to, the assessment criteria. Questions and

assessments regularly to diagnose

evidence of learning by individual students. A variety of forms of feedback, from both teacher and peers, is accurate and specific and advances learning. Students self-assess and monitor their own progress. The teacher successfully differentiates instruction to address individual students’ misunderstandings.

	E.
Demonstrating

flexibility and responsiveness
	The teacher ignores students’

questions; when students have difficulty learning, the teacher blames them or their home environment for their lack of success. The teacher makes no attempt to adjust the lesson even when students don’t understand the content.
	The teacher accepts responsibility

for the success of all students but has only a limited repertoire of strategies to use. Adjustment of the lesson in response to assessment is minimal or ineffective.
	The teacher successfully

accommodates students’ questions and interests. Drawing on a broad repertoire of strategies, the teacher persists in seeking approaches for students who have difficulty

learning. If impromptu measures are needed, the teacher makes a minor adjustment to the lesson and does so smoothly.
	The teacher seizes an opportunity to

enhance learning, building on a spontaneous event or students’ interests, or successfully adjusts and differentiates instruction to address individual student misunderstandings. Using an extensive repertoire of instructional strategies and soliciting additional resources from the school or community, the teacher persists in seeking effective approaches for students who need help.
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	PROFESSIONAL RESPONSIBILITIES

	Domain 4
	0
Ineffective
	1
            Developing
	                  2

 Accomplished
	3
Exemplary

	A.
Reflecting on
teaching
	The teacher does not know

whether a lesson was effective or achieved its instructional outcomes, or the teacher profoundly misjudges the success of a lesson. The teacher has no suggestions for how a lesson could be improved.
	The teacher has a generally

accurate impression of a lesson’s effectiveness and the extent to which instructional outcomes were met. The teacher makes general suggestions about how a lesson could be improved.
	The teacher makes an accurate

Assessment of a lesson’s effectiveness and the extent to which it achieved its instructional outcomes and can cite general references to support the judgment. The teacher makes a few specific suggestions of what could be tried another time the lesson is taught.
	The teacher makes a thoughtful and

accurate assessment of a lesson’s effectiveness and the extent to which it achieved its instructional outcomes, citing many specific examples from the lesson and weighing the relative strengths of each. Drawing on an extensive repertoire of skills, the teacher offers specific alternative actions, complete with the probable success of different courses of action.

	B.
Maintaining

Accurate Records
	The teacher’s system for

maintaining information on student completion of assignments and student progress in learning is nonexistent or in disarray. The teacher’s records for no instructional activities are in disarray, the result being errors and confusion.
	The teacher’s system for

maintaining information on student completion of assignments and student

progress in learning is rudimentary and only partially effective. The teacher’s records for no instructional activities are adequate but inefficient and, unless given frequent oversight by the teacher, prone to errors.
	The teacher’s system for

maintaining information on student completion of assignments, student progress in learning, and no instructional records is fully effective.
	The teacher’s system for maintaining

information on student completion of assignments, student progress in learning, and no instructional records is fully effective. Students contribute information and participate in maintaining the records.

	C.    Communicating with

families
	The teacher provides little

information about the instructional program to families;

the teacher’s communication about students’ progress is

minimal. The teacher does not

respond, or responds insensitively, to parental concerns.
	The teacher makes sporadic

attempts to communicate with families about the instructional program and about the progress of individual students but does not attempt to engage families in the instructional program. Moreover, the communication that does take place may not be culturally sensitive to those families.
	The teacher provides frequent

and appropriate information

to families about the instructional program and conveys information about individual student progress in a culturally sensitive manner. The teacher makes some

attempts to engage families in the instructional program.
	The teacher communicates frequently with

families in a culturally sensitive manner, with students contributing to the communication. The teacher responds to family concerns with professional and cultural sensitivity. The teacher’s efforts to engage families in the instructional program are frequent and successful.
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	D.    Participating in the

professional community
	The teacher’s relationships with

colleagues are negative or self- serving. The teacher avoids participation in a professional culture of inquiry, resisting opportunities to become involved. The teacher avoids becoming involved in school events or school and district projects.
	The teacher maintains cordial

relationships with colleagues to fulfill duties that the school or district requires. The teacher participates in the school’s culture

of professional inquiry when invited to do so. The teacher participates in school events and school and

district projects when specifically

asked.
	The teacher’s relationships with

colleagues are characterized by mutual support and cooperation; the teacher actively participates in a culture of professional inquiry. The teacher volunteers to participate in school events and in school and district projects, making a substantial contribution.
	The teacher’s relationships with

colleagues are characterized by mutual support and cooperation, with the teacher taking initiative in assuming leadership among the faculty. The teacher takes a leadership role in promoting a culture of professional inquiry. The teacher volunteers to participate in school events and district projects, making a substantial contribution and assuming a leadership role in at least one aspect of school or district life.

	E.
Growing and

developing professionally
	The teacher engages in no

professional development activities to enhance knowledge or skill. The teacher resists feedback on teaching performance from either supervisors or more experienced colleagues. The teacher makes no effort to share knowledge with others or to assume professional responsibilities.
	The teacher participates to a limited

extent in professional activities when they are convenient. The teacher engages in a limited way with colleagues and supervisors

in professional conversation about practice, including some feedback on teaching performance. The teacher finds limited ways to assist other teachers and contribute to the profession.
	The teacher seeks out

opportunities for professional development to enhance content knowledge and pedagogical skill. The teacher actively engages with colleagues and supervisors in professional conversation about practice, including feedback about practice. The teacher participates actively in assisting other educators and

looks for ways to contribute to the profession.
	The teacher seeks out opportunities for

professional development and makes a systematic effort to conduct action research. The teacher solicits feedback on practice from both supervisors and

colleagues. The teacher initiates important activities to contribute to the profession.

	F.
Showing professionalism


	The teacher displays dishonesty in interactions with colleagues,

students, and the public. The teacher is not alert to students’

needs and contributes to school

practices that result in some students being ill served by the school. The teacher makes decisions and recommendations that are based on self-serving interests. The teacher does not comply with school and district regulations.
	The teacher is honest in interactions with colleagues,

students, and the public. The

teacher’s attempts to serve students are inconsistent, and unknowingly contribute to some students being ill served by the school. The teacher’s decisions and recommendations are based on limited though genuinely professional considerations.

The teacher must be reminded by supervisors about complying with school and district regulations.


	The teacher displays high standards of honesty, integrity,

and confidentiality in interactions with colleagues, students, and the

public. The teacher is active in

serving students, working to ensure that all students receive a fair opportunity to succeed. The teacher maintains an open mind in team or departmental decision making. The teacher complies fully with school and district regulations.
	The teacher can be counted on to hold the highest standards of honesty, integrity,

and confidentiality and takes a leadership role with colleagues. The teacher is highly

proactive in serving students, seeking

out resources when needed. The teacher makes a concerted effort to challenge negative attitudes or practices to ensure that all students, particularly those traditionally underserved, are honored in the school. The teacher takes a leadership role in team or departmental decision making and helps ensure that such decisions are based on the highest professional standards. The teacher complies fully with school and district regulations, taking a leadership role with colleagues.
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Clinical Practice Candidate Record of Performance
Teacher Candidate ___________________________________Core Subject Area _____________________
Ages/Grade ______________ Date __________________School___________________________________                                                                                                                                                                                                
Total # in class_________ # of IEP Students __________   # of GSSP Students __________   # of LEP Students _______
Rating Scale to be used:  (I) Ineffective, (D) Developing, (A) Accomplished, (E) Exemplary
	
	Component
	Observation 1  2  3  4 



	
	
	  I
	  D
	  A
	 E

	
	1A – Demonstrating Knowledge of Content and Pedagogy
	  
	  
	  
	 

	
	1B – Demonstrating Knowledge of Students
	  
	  
	  
	 

	
	1C – Setting Instructional Outcomes
	  
	  
	  
	 

	
	1D – Demonstrating Knowledge of Resources
	  
	  
	  
	 

	
	1E – Designing Coherent Instruction
	  
	  
	  
	 

	
	1F – Designing Student Assessment
	  
	  
	  
	 

	
	Indicator Samples:

Lesson plans (reflecting core content and program of studies)

Analysis of student work

Observation reflecting: knowledge of content, modifications and accommodations for  students with IEP’s, 504 plans, GSSP
Plans assessment to guide instruction and measures learning objectives

	Environment
	Component
	   I  
	  D
	  A
	 E

	
	2A – Creating an Environment of Respect and Rapport
	
	
	
	

	
	2B – Establishing a Culture of Learning   
	  
	  
	
	

	
	2C – Managing Classroom Procedures
	  
	  
	  
	 

	
	2D – Managing Student Behavior
	 
	  
	  
	 

	
	2E – Organizing Physical Space
	  
	  
	  
	 

	
	Indicator Samples:

Evidence of classroom management techniques 

Daily Reflection Log

Plans that enhance student attitude and motivation strategies

Behavior management records

Log sheets of parent teacher conferences and  home visits 



	
	Component
	I 
	D
	A
	E

	
	3A – Communicating with Students
	
	
	
	

	
	3B – Using Questioning and Discussion Techniques
	  
	  
	  
	 

	
	3C – Engaging Students in Learning
	  
	  
	  
	 

	
	3D – Using Assessment in Instruction
	  
	  
	  
	 

	
	3E – Showing  Flexibility and Responsiveness
	  
	  
	  
	 

	
	Indicator Samples:

Lesson plan/student work samples showing:
Cooperative group work

Technology use 

Differential instruction 

Varied instructional strategies

High level, essential, and guiding questions

Written examples of student responses 

Classroom management plan

Data analysis of student work

Evidence of Co-Teaching

Samples of evaluation  instruments, rubrics observation, performance events and student self-assessments:

Examples of feedback given to students

Sample of pre/formative/summative assessments

Documentation of use of a variety of assessments

	
	Component
	  I
	  D
	  A
	 E

	
	4A – Reflecting on Teaching 
	  
	  
	  
	 

	
	4B – Maintaining Accurate Records
	
	
	
	

	
	4C – Communicating with Families
	  
	  
	  
	 

	
	4D – Participating in a Professional Community
	  
	  
	  
	 

	
	4E – Growing and Developing Professionally
	  
	  
	  
	 

	
	4F – Demonstrating Professionalism
	
	  
	  
	 

	
	Indicator Samples:

Revised lesson plans based upon reflections 
Copy of  Kentucky Framework for Teaching Conferencing Guide 

Newsletter to Parents/Guardians, Webpage. Open House, Parent/Teacher Conference  

Documentation of attending professional meetings (school staff meetings)

Professional Growth Plan 

Teacher Candidate Notebook 

	
	Current Level of Performance
	I
	D
	A
	E


Teacher Candidate________________________________________________________ Date_________

University Supervisor_____________________________________________________ Date______________
	Name:
	Date of Observation:



	Ages/Grades of Students in Class
	Number of Students in Class
	Number of Students in IEP
	Number of Gifted Students
	Number of ELL Students

	
	
	
	
	

	Lesson Title: ______________________________________________________________________________

_____________________________________________________________________________________________________

Directions: As you construct your lesson, use contextual knowledge to help guide your instructional planning and assessment decisions. Think about what you have discovered through observing, working with students, collaborating with your mentor/cooperating teacher, and other educational professionals in your school, as well as what the pre-assessment data reveals about your students.



	1. Context: Describe the students for which this lesson is designed (InTASC, KTS 1, CAEP 2)

Identify your students’ backgrounds, special needs, cultural differences, interests, language proficiencies, and prior knowledge. Give examples of what you know about students’ interests, outside activities, etc., which would be incorporated into your lesson plan.



	2. Lesson Learning Objective: List the lesson learning objectives, connect each objective to the appropriate state/curriculum/content area/national standards. (InTASC 4, InTASC 7, KTS 7, CAEP 2)



	3. Pre-Assessment: Describe and include the pre-assessment(s), along with any other baseline data, that was used to establish the students’ baseline knowledge and skills for this lesson. (InTASC 5, KTS 7, CAEP 2)



	4. Formative Assessment: Describe the formative assessment(s) to be used to measure student progress during and after this lesson. (InTASC 6, KTS 6, CAEP 2)



	5. Resources and Technology: Identify the resources and technology needed for the lesson. Explain how these resources are used. (InTASC 3, 7, TS 3,  CAEP 2)

	6. Lesson Procedures: Describe the sequence in which the differentiated strategies, activities, and/or assessments will be used to engage your students, facilitate attainment of the lesson objective(s), and promote higher order thinking.

(InTASC 7, KTS 7,  CAEP 2)

a. Identify instructional strategies

b. Identify accommodations and modification (e.g. for IEP, Gifted, ELL, and other needs.)

NOTE: Incorporate and apply the methods for lesson planning that you learned in methods courses.

	7.  What other professionals, other than your cooperating teacher, did you engage in conservation to prepare this lesson?  (InTASC 9, KTS 9, CAEP 2)



	Source of Evidence: Post Observation Reflection

	Name:_______________________________________    Observation: ______________________ Date:_______________

(This source evidence must be completed within two days after each observed lesson.)

Directions: As you reflect on your lesson, use the assessment and contextual knowledge to help guide your future instructional planning. Think about what you have discovered through observing and working with your students, collaborating with your mentor/cooperating teacher, and other educational professionals in your school, as well as what the assessment data reveals about your students and instructional skills.



	1. Use the formative assessment data for each lesson objective/learning target to sort the students’ performances into three categories (InTASC 6, KTS 6, CAEP 2):
Objective/ Learning Target 1

Number of Students

Below Criteria

Meets Criteria

Exceeds Criteria

Objective/ Learning Target 2

Number of Students

Below Criteria

Meets Criteria

Exceeds Criteria

Attach a copy of the formative assessment with the criteria or rubric used to determine the students’ performances on each of the lesson’s learning targets.



	2. Based on the formative assessment data, how successful was the lesson? What commonalities did you identify from this data? Did the students achieve the learning target(s)? What will you do for those students who did not achieve the learning target criteria? For those students that exceeds the criteria? (InTASC 6, InTASC 2, KTS 6, KTS 2, CAEP 2)



	3. In addition to the student work, identify any other student work samples, evidence, or artifacts that assisted you in making your determination regarding student achievement. (InTASC 6, InTASC 2, KTS 6, KTS 2, CAEP 2)



	4. To what extent did classroom procedures, student conduct, and/or physical space contribute to student learning or hinder student learning? (InTASC 4, KTS 4, CAEP 2)



	5. Did you make adjustments to your plan? If so, how did you adjust the plan and why was the adjustment necessary?                   (InTASC 3, KTS 3, CAEP 2)



	6. If you had the opportunity to teach this lesson again to the same group of students, what would you do differently? (InTASC 6, KTS 6, CAEP 2)



	7. What do you see as the next step(s) in your professional growth for addressing the needs you have identified through personal reflection? (InTASC 9, KTS 9, CAEP 2)




Student Teaching

Conferencing Guide

Fall 2018 Clinical Practicum

This resource provides direction for mentors and teacher candidates to work together in meeting the Kentucky Teacher Standards. Documentation is required by dating and initialing by the Cooperating Teacher as each domain is addressed throughout the clinical semester. Teacher Candidates will submit this document at the registration table the final seminar.
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Teacher Education Services, Morehead State University
801 Ginger Hall, Morehead, KY 40351
Office: 606-783-2065 Fax: 606-783-5015
Planning & Preparation
InTASC 1, KTS 1, CAEP 2

Examples that show evidence of Planning & Preparation may include but not be limited to:
· Lesson plans 

· Analysis of student work
· Reflections resulting in actions taken based upon discussion between mentor             
  and candidate
·  Observation evaluations
·  Conference Log/Time Sheet
·  Reflection Journal
· Unit Plans, IEP, 504 Plan, GSSP (Gifted Student Services Plan) Objectives
Reflection/Documentation Notes - Weeks 1-3
Date
Initials

_______ _______ Discuss observation evaluations with the candidate.

_______ _______ Reflect together on design and delivery of lesson plans; highlight connections to real-life situations, utilization of technology and incorporationof inquiry-based strategies.
_______ _______ Review samples of student work/projects.

_______ _______ Create a list of strategies to help reluctant learner’s master content.

_______ _______ Reflect on content research for lesson plans.

_______ _______ Guide the candidate to connect knowledge of the core content/program of studies to real-life situations. 
_______ _______ Discuss with the candidate ways to incorporate a multicultural/global perspective in content presentation. 
_______ _______ Create a list of ways to utilize technology to present content knowledge and to facilitate students’ understanding of content.
_______ _______ Guide candidate in the use of correct and appropriate oral and written language. 

_______ _______ Mentor conferences weekly with the candidate to design the next week’s lessons using the school/University lesson plan format which include but are not limited to the following:
· Align lessons to current core content/program of studies standards

· Identify essential questions based on learning goals for that lesson

· Align assessment with curriculum standards and lesson instruction

· Include a variety of teaching/learning experiences including modifications, accommodations, and extensions
_______ _______ Mentor Collaborates with the candidate to develop sequential lessons/units which include but are not limited to:
· Real-life application

· Interdisciplinary connections

· Reading strategies

· Technology

· High order thinking
Reflection/Documentation Notes - Weeks 4-8
Date
Initials

_______ _______ The Teacher assesses learning climate that supports the development of student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.
_______ _______ Establish guidelines for effective classroom behavior management and discipline.[image: image17.png]



_______ _______ Guide the candidate to create and encouraging environment free from sarcasm and negativity in order for students to feel comfortable taking risks and learning. [image: image18.png]



_______ _______ Make a video or audio recording of the candidate's full class period, and spend time discussing appropriate praise and how positive energy impacts learning.

_______ _______ identify an enthusiastic and instructionally sound teacher in the building and observe him/her teach. Discuss the observation.

_______ _______ Discuss and implement strategies that provide opportunities to develop student “self-control” as opposed to “teacher control.”
_______ _______Provide examples and demonstrate the use of rubrics
_______ _______ Model how student self-assessment and reflection are incorporated into learning activities.
_______ _______ Guide the candidate in providing quality feedback to improve student learning.
_______ _______ Guide the candidate in collecting and analyzing assessment data.
_______ _______ Discuss ways to check for student understanding in a lesson.

_______ _______ Discuss how student progress in communicated in the department/building/district. 

_______ _______ Guide candidate to development a clear system of checking for understanding, grading student work, and providing feedback.
Instruction

InTASC 5, KTS 5, CAEP 2
 Examples:
· Cooperative group work
· Lesson Plans or Student Work Samples
· Technology use

· Differential instruction

· Varied instructional strategies

· High level, essential, and guiding questions

· Written examples of student responses to essential or guiding questions

· Classroom management plan

· Video recording of teaching

· Data analysis of student work

· Use of adaptive technology
· Samples of evaluation instruments, rubrics, observation, performances events          
· Examples of feedback given to students
· Examples of reports to parents about student achievements

· Sample of pre/formative/summative assessments

· Documentation of use of a variety of assessments

Reflection/Documentation Notes Weeks 9 -11
Date
Initials

_______ _______ Set up scheduled times to communicate the need for inclusion of a variety of strategies that would be appropriate for a given lesson.
_______ _______ Practice team teaching and co-teaching.

_______ _______ Allow appropriate freedom in “your classroom” for the candidate to succeed or fail. Allow candidate to “experiment” with an alternate group of students (e.g. small groups) using new teaching strategies.
_______ _______ Reflect together on lessons taught by each of you – identify strategies used and suggest alternative and additional strategies that will facilitate differentiated learning.
_______ _______ Provide examples of various assessments (pre-formative/summative).

_______ _______ Guide candidate in the development of student assessments based upon established criteria, core content, program of studies, and the school curriculum document. 

_______ _______ Provide feedback on assessments developed by the candidate.

_______ _______ Guide candidate in making appropriate provisions for assessments that address social, cultural, and physical diversity.

_______ _______ Guide candidate through a reflection of test results to better plan future lessons.
_______ _______ Provide examples and demonstrate the use of rubrics

_______ _______ Model how student self-assessment and reflection are incorporated into learning activities.
_______ _______ Guide the candidate in providing quality feedback to improve student learning.
_______ _______ Guide the candidate in collecting and analyzing assessment data.

_______ _______ Discuss ways to check for student understanding in a lesson.
_______ _______ Discuss how student progress in communicated in the department/ building/district.
_______ _______ Provide examples of various assessments (pre-formative/summative).
_______ _______ Guide candidate in the development of student assessments based upon established criteria, core content, program of studies, and the school curriculum document. 

_______ _______ Provide feedback on assessments developed by the candidate.
_______ _______ Guide candidate in making appropriate provisions for assessments that address social, cultural, and physical diversity.

_______ _______ Guide candidate through a reflection of test results to better plan future lessons.
_______ _______ Provide examples and demonstrate the use of rubrics

_______ _______ Model how student self-assessment and reflection are incorporated into learning activities. 

_______ _______ Guide the candidate in providing quality feedback to improve student learning.
_______ _______ Guide the candidate in collecting and analyzing assessment data.

_______ _______ Discuss ways to check for student understanding in a lesson.

_______ _______ Discuss how student progress in communicated in the department/ Building/district.
_______ _______ Guide candidate to development a clear system of checking for understanding, grading student work, and providing feedback. 
_______ _______ Provide examples of various assessments (pre-formative/summative).

_______ _______ Guide candidate in the development of student assessments based upon established criteria, core content, program of studies, and the school curriculum document.
_______ _______ Provide feedback on assessments developed by the candidate.

_______ _______ Guide candidate in making appropriate provisions for assessments that address social, cultural, and physical diversity.
_______ _______ Guide candidate through a reflection of test results to better plan future
lessons.
Professional Responsibilities

InTASC 9, KTS 9, CAEP 2

 Samples: 
· Conference reflections, including growth plans, assessment reflection
· Revised lesson plans based upon reflections

· Conference logs/ time logs
· Minutes/information of meetings attended (SBDM curriculum meetings, extra- curricular activities, teachers’ meetings, admission and release committee meetings (ARC)

· Copies of correspondence including communications to and from parents and community partners

· Records of parent conferences

· Documentation of involvement in professional development and curriculum development activities

· Progress of growth action plan

· Reflections based upon teacher observations, rules, procedures and expectations Observation records

· Reflections on leadership activities
Reflection/Documentation Notes Weeks 12-16

Date
Initials
_______ _______Guide the candidate to reflect on specific elements of teaching (e.g. pacing, procedures, discipline, movements, materials, etc.
_______ _______Reflect on instructional successes and authentic problems that exist in the classroom. 

_______ _______ Model/demonstrate reflecting on your own teaching and how that leads to action being taken.
_______  _______Give feedback when attendance, punctuality and/or appearance/ hygiene is lacking; begin with a praise or empathy statement, describe the behavior, give a rationale, why it is important to…, ask for understanding of what is being said, ask for commitment to change behavior. Follow up and reinforce desired behavior.

_______ _______ Model conferencing techniques through scheduled parent conferences. 
_______ _______ Guide the candidate to develop lessons based on reflections.

_______ _______ Collaboratively develop notes-to-home, newsletters, and/or focus notes on a weekly/monthly basis concerning student’s achievement.

_______ _______Provide conferencing time for candidate following attendance at SBDM meetings, school board meetings, faculty meetings, and school committee meetings.

_______ _______Initiate creative ways to invite colleagues, parents, community representatives, and others to design/facilitate and implement instructional projects. Make real- world connections that promote students achievement. 

_______ _______Involve candidate in the Admissions and Release Committee, departmental, and other education/school committee meetings. 

_______ _______Create situations that demonstrate how important collaboration enhances students learning.

_______ _______Model and discuss the importance of attending conferences, training sessions, workshops, and other staff development opportunities that support being effective teaching/learning.

_______ _______Demonstrate and discuss the importance of team building and collaboration as they relate to a positive school environment.

_______ _______Discuss professional growth activities such as curriculum development, co-curricular, and extra-curricular activities.

_______ _______Identify and facilitate involvement in professional development activities/opportunities. 

_______ _______Reflect on “next steps” after the conclusion of professional development activities.

_______ _______Discuss opportunities for teachers to be involved in professional organizations.

_______ _______Reflect on candidate’s teaching strengths, areas of growth, and plans for improvement. 

_______ _______Discuss results of teaching observations. 
_______ _______Explore “lessons learned” following candidate’s observation of other teachers. 

_______ _______Guide the candidate in achieving and documenting compliance to the Professional Growth and Effectiveness System.  

_______ _______Mentor/candidate discussions on the importance of leadership in the school.

_______ _______Mentor/candidate discussions about the value of membership in professional organizations.
_______ _______Mentor provides opportunities for the candidate to build capacity in school leadership. 
    Morehead State University Clinical Practice Time Card
NAME: __________________________________________________

CERTIFICATION AREA:  
K-12: 

PLACEMENT DATES:  
COOPERATING TEACHER:  

University Supervisor Visitations
	C=Conference
	C
	C
	C
	C
	
	
	

	O=Observation
	O
	       O
	O
	O
	
	
	


Directions for using this card:  Please keep an accurate record of the time spent each week in the various activities described below. Report time in the various categories to the nearest half hour.  This record should be initialed each week, and the time distribution should be evaluated periodically in conferences with the cooperating teacher and university supervisor.
The time card is documentation for certification and must be entered into your Folio 180 account weekly and verified by the Cooperating teacher weekly. A minimum of 70 days taught is required by the KY Education Professional Standards Board.
	Time Requirements:
	16 Weeks

	Minimum Teaching Hours
	180 hrs.

	Minimum Number of Conferences Hours
	48 hrs.

	Minimum Number of Observations Hours
	54 hrs.

	Minimum Participation Hours
	40 hrs.


Teacher Education Candidates at Morehead State University will exceed the minimum hours required by the Kentucky State Department of Education.  The teacher education candidate’s time card is recorded and transferred to Folio 180.
Due to the nature of the Clinical Practice experience at MSU, the four categories are explained as follows:

Conference:  Record the time spent in cooperating teacher/teacher education candidate conference.

Observation:  Record the time the teacher education candidate observes the classroom teacher.

Participation:   Record the time the teacher education candidate is involved in counseling, individual assistance, home visitations, assemblies, extracurricular activities, grading cooperating teacher’s papers, homeroom duties and case studies.

Actual Teaching: Record the time the teacher education candidate is in charge of class or a segment of the class and follows a lesson plan.
	Week
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	13
	14
	15
	16
	17
	Total Hours

	Conference
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Observations
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Participation
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Actual
Teaching
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Days
Present
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	CT Initials
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


                                              Morehead State University Fall 2018
Clinical Practicum
STUDENT TEACHING DAILY TIME CARD
Week  


Day 


Date 

Name:  

	Time
	Teaching
	Conference
	Observation
	Participation

	7:30-8:00
	
	
	
	

	8:00-8:30
	
	
	
	

	8:30-9:00
	
	
	
	

	9:00-9:30
	
	
	
	

	9:30-10:00
	
	
	
	

	10:00-10:30
	
	
	
	

	10:30-11:00
	
	
	
	

	11:00-11:30
	
	
	
	

	11:30-12:00
	
	
	
	

	12:00-12:30
	
	
	
	

	12:30-1:00
	
	
	
	

	1:00-1:30
	
	
	
	

	1:30-2:00
	
	
	
	

	2:00-2:30
	
	
	
	

	2:30-3:00
	
	
	
	

	3:00-3:30
	
	
	
	

	3:30-4:00
	
	
	
	

	4:00-4:30
	
	
	
	

	Day’s Total
	
	
	
	


Conference- Record the time spent in cooperating teacher/teacher education candidate conference. (Includes discussion of lesson plans, daily routine and procedures, and any academic conservation during your school, before school and after school hours.)
Observation- Record the time the teacher education candidate observes the classroom teacher. (Your daily journal will reflect a summary of your observation)
Participation- Record the time the teacher education candidate is involved in counseling, individual assistance, home visitations,
assemblies, extracurricular activities, grading cooperating teacher’s papers, homeroom duties and case studies.
Actual Teaching- Record the time the teacher education candidate is in charge of class or a segment of the class and small groups, be sure to include working with students one-on-one.
Minimum Requirements Teaching Time:  180 hours Conferences:
48 hours Observations:
 54 hours Participation:
 40 hour
Sample Statement to email to Teacher Candidates to provide clarification for processes and procedures that have been implemented into the Clinical Practicum. 

Clinical Practice Orientation
University Supervisors’ Checklist
          Discuss Course Syllabus

-Discuss basic course requirements
-Discuss grading – Some University Supervisors may choose to use the grading rubric piloted last semester; however, due to General Education changes related to 499C courses, many of you will be developing entirely different grading rubrics. (Candidates need to understand that programs are uniquely different and that because of program/course requirement differences, comparisons that reflect grading systems is not something they need to do.)
          Review the Semester Schedule with candidates
          Discuss expectations for edTPA Learning Sequence due dates
          Review absenteeism policy- no more than two absences are permitted, (TEP Handbook)

-Punctuality is highly emphasized, both to CP events and in assigned classrooms
-In the event of illness and/or an emergency, both the University Supervisor and the Cooperating Teacher must be notified, as soon as possible.
-Lesson Plans and teaching materials should be prepared, in advance, and located at the school for easy access by the cooperating teacher.  It is understood that sometimes one doesn’t have advance notice of an absence; however, candidates should always provide a lesson plan and guiding information, for the cooperating teacher, if they are scheduled to teach the following day. (Note: Teachers must always be prepared in this same manner for substitutes.)
          Full Participation

-The cooperating teacher’s daily schedule is the TEP candidate’s schedule—including evening and week-end professional responsibilities with students and professional meetings. Duties of cooperating teacher are to be mirrored by CP Candidates, i.e, bus duty, late and early duty, committee meetings and other assigned duties.
          Outside work during clinical practice

-If outside work interferes with the clinical practice experience, a candidate may have to make a choice. Working while enrolled in clinical practice is highly discouraged.
          Professionalism

-Dress professionally – That doesn’t necessarily mean wearing a suit and dress shoes, but it does mean no jeans, short skirts, necklines that are too low or tops that are so short that midriff skin is visible.
-Professional behavior is expected.
-Always be prepared and organized.
-Complete all assignments given by your cooperating teacher and/or your University Supervisor in a timely fashion.
-Ensure that lesson plans are complete at least two days prior to observation.
University Supervisors need to specify where the plans are to be sent. This provides for observers to share feedback as well as knowledgeable of the lesson design.
          Clinical Practice Handbook (www. moreheadstate.edu/tes)

-Primary resource for the Clinical Practice experience.

          Time Card
-Candidates are to document weekly and cumulative time. The CT is to initial/sign each posted entry in the space provided at the end of the page.

-The US will review the time card during each observation conference
-The time card will serve as an official document; and, meeting all requirements influences whether or not program completion is attained and a recommendation for certification is granted.

-Candidates must follow school protocol in documenting arrival and departure time from school each day (Sign In/Sign Out)
-Time cards will be submitted to the ESU Clinical Practice Coordinator when the Inventory is submitted at the last seminar.
          Evaluation Process - The US will explain the following:

-Schedule and requirements for each visit

* 4 observations by CT
* 4 observations by US
-The Orientation Visit
-The evaluation instruments and processes

-For scheduled US observations - a full lesson will be observed and a conference with the candidate and cooperating teacher will follow.
-Disposition evaluations will be completed at the end of each placement

          Lesson Planning - The US will explain the following:

-Well-designed lesson plans are an expectation for all lessons to be taught.

-The MSU Lesson Plan is aligned with the KTIP lesson plan design and is to be used for lessons observed by the CT and US
-Candidates may use school adopted lesson plan formats for all other lessons with CT and US approval.
-Candidates are to include KY Teacher Standards, InTASC Standards, and National Standards, and content specific national standards, as appropriate, in lesson plans
-All lesson plans should be downloaded in a hard copy for review purposes during observation and conference sessions.
          [image: image19.png]


First Day/Week

- Important topics to discuss with cooperating teacher on the first day: How to contact them if absent, school policies, curriculum, student info, how to start, etc.

          Reminder – Candidates are not to transport students or serve as substitute teacher while in clinical practice placement

-Attorney General’s Ruling on Teacher education candidates being placed in a classroom without a cooperating teacher (OAG 75-7

Morehead State University Clinical Practice

Extended Classroom Observations Documentation – Fall 2018
Complete 10 one hour classroom observations and complete the form.  It is recommended that 5 observations be completed the 1st 8 weeks and 5 observations the 2nd 8 weeks.

Circle Observation Completed:  1   2   3   4   5   6   7   8   9   10
Information about the class I am visiting:  
Teacher Candidate:

Grade / Subject / Period:  

I Can Statement or Objective:_____________________________________________________
Is the “I can statement”/objective posted and easy to locate?  

Does the teacher reference the objective/”I can statement”?  

What is the verb(s) used in the objective/”I can statement”?  

Is the statement student-friendly?  

Student Engagement Strategies/Activities:
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What types of activities/strategies did you observe?  

What type of technology is being used?  

  Formative Assessment:
What was the primary formative assessment?  
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Does it closely assess today’s I can statement/objective?   
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Based on the primary formative assessment, can the teacher determine which students

grasped the concept and which students require re-teaching? 

_____________________________________________________________________________
[image: image23.png]


[image: image24.png]


Classroom Teacher’s Signature                                                  Date 


Morehead State University 
Supervised Student Teaching Fall 2018
Professional Growth Plan 
Name:  
Date:  

  Complete a Professional Growth Plan after each formal observation.
Observation
1
2
3

1. Identification of teaching strength(s):
2. Identify your most concerning weakness:
3. Goal for Individual Growth Plan:
4. Objective for attaining your goal?
5. What procedures and activities will help you reinforce your objective? (Use back of sheet if necessary
6. What research did you engage in to help promote a better understanding of the area of concern for professional growth? State the name of journal/book or articles that provided enrichment. How did the information help you in your efforts for professional growth in the areas that you designated for self- improvement? (Briefly summarize)
University Supervisor  
Date 

Cooperating Teacher 
Date  

Teacher Candidate Professional Conversation Log

This form is used to document any type of professional conversation that involves the Teacher Candidate. Professional conversations include, principals, superintendents, cooperating teacher, librarians, special educators, guidance counselor, physical education, art, and music educators. Additionally, the Teacher Candidate can also include Parent Teacher Conferences. (InTASC 9, KTS 9, CAEP 2)
Teacher Candidate: ___________________________________________________________

School: _____________________________________________________________________
1.) Date: _________________Professional Title_____________________________
Professional’s Initials __________________
Discussion Summary: ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

2.) Date: ______________   Professional Title: ______________________________
Professional’s Initials __________________

Discussion Summary:

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
3.) Date: _____________
Professional Title: ______________________________________
Professional’s Initials __________________
Discussion Summary: ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

4.) Date: _________________Professional Title______________________________
Professional’s Initials __________________

Discussion Summary: ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

5.) Date: _________________Professional Title: ____________________________
Professional’s Initials __________________
Discussion Summary: __________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

6.) Date: _________________Professional Title: ____________________________

Professional’s Initials __________________
Summary: ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
7.) Date: _______________________Professional Title: _____________________

Professional’s Initials __________________

Discussion Summary: ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
    8.) Date: ______________________Professional Title: __________________________

Professional’s Initials __________________

Discussion Summary: ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
9.) Date: ______________________
Professional Title: __________________________

Professional’s Initials __________________

Discussion Summary: ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
10.)  Date: ________________
Professional Title: ________________________
Professional’s Initials __________________

Discussion Summary: ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Extra-Curricular Activities Log Sheet
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NAME________________________________________________________________________________
 

 
 
 

The following form provides a format for recording any extracurricular activities during your student teaching. Use this log to record any participation in extra-curricular activities. This includes attending or working a sporting event, attending or working musical, art, or drama events, chaperoning on field trips or student dances, or attending student club meetings and events. (InTASC 9, KTS 9, CAEP 2)

	DATE 
 
	EVENT
	BRIEF DESCRIPTION (Did you attend, or work the event?)

 
	PRINCIPAL/COOPERATING

TEACHER SIGNATURE

	
	
	
	

	 
	 
	
	 

	 
	 
	
	 

	 
	 
	
	 

	 
	 
	
	 

	 
	 
	
	 

	 
	 
	
	 

	
	
	
	

	DATE 

	EVENT
	 BRIEF DESCRIPTION (Did you attend, or work the event?)


	PRINCIPAL/COOPERATING

TEACHER SIGNATURE
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Folio180 Instructions

Clinical Practice Time Card Instructions

1.   Log on to Folio180.  http://www.data180.com/folio180/msuky
2.   Select the Portfolios/Resumes Tab.

3.   Select Clinical Practice Time Card.

4.   Select Add next to the section Clinical Practice Time Card.

5.   Enter the Week Number in the first section, then list the hours completed in each category.

6.   No attachments or validation is required. Select Save and Return.

7.   Logout.

TPA – Clinical Practice Semester Portfolio Instructions

Student Instructions

1.   Log on to Folio180.  http://www.data180.com/folio180/msuky
2.   Select the Portfolios/Resumes Tab.

3.   Select Clinical Practice Semester Portfolio.

4.   Select Add next to the section Teacher Performance Assessment (TPA) Final

Submission.

5.   For Submission Date: Enter the date.

6.   Select Attach Artifact. A popup will appear to save before proceeding.

7.   Give your artifact a title – Spring2014TPA. DO NOT use your name or MSU ID.

8.   Leave the Description field blank.

9.   Select Create New Folder from drop down menu and name it TPA Documents, select file and browse for your File (DO NOT use your name or MSU ID).

10. When you have the file selected, select Save.

11. Select Save and Return.

12. Logout.
Clinical Practice Semester Portfolio – Instructions for Viewing Observation Results

1.   Log on to Folio180.  http://www.data180.com/folio180/msuky
2.   Select the Portfolios/Resumes Tab.

3.   Select Clinical Practice Semester Portfolio.

4.   Under the section labeled Assessment Results, select the assessment you would like to view. The form will open in a new window.

5.   Review and close.

6.   Logout.


Editing Submissions

1. Log on to Folio180. http://www.data180.com/folio180/msuky
2. Select the Input Activities tab.

3. Scroll the bottom of the page, until you see the item you wish to edit (i.e. CoE Field Experience or CoE Critical Performance).

4. Click the name of the piece to edit; you will see all the sections you have added.

5. On the right side of the screen, select the pencil icon to edit.

6. Edit the document, click save and return.

7. Log out.
For technical assistance related to viewing assessments, please contact the Folio180 administrators, Kristie Williams (k.williams@moreheadstate.edu) or Leah Rucker (ld.rucker@moreheadstate.edu).

For information related to the content of the observations, please contact Teacher Education Services.

General Education Requirement SAMPLE 
Faculty Consultation Letter 
March 4, 2015
408 W Sun Street

Morehead, KY 40351

Dear Mrs.

I am currently in my clinical practice semester at Tilden Hogge Elementary in Rowan County. I have recently begun my Design for Instruction for my third grade students covering the topic of electrical circuits. I was hoping that you could be able to provide me with some suggestions for my unit that I have created. If you would be able to share your knowledge of this academic subject and age group I would greatly appreciate any advice you may have. The students have previously been learning about light and light sources and are beginning to move into electricity.

For my unit the students will specifically be working with open and closed circuits, electrical current, switches, and conductors and insulators. For the majority of their work, the students will be working in four groups interacting discovery-learning activities. The objective, I believe, that most students will have misconceptions is identifying open and closed circuits. I am concerned that the student’s will confuse the terms, therefore, two methods I am using to teach open and closed circuits will involve the students using an discovery learning approach to  building their own circuit. I feel this will provide a better understanding of the objective.

I know that the students will understand that there are two types of circuits, but am afraid that they will confuse the process. If you have any strategies or activities that may help the students fully grasp the difference and provide more clarity please feel free to contact me at @moreheadstate.edu. Thank you for taking the time to read my request and I look forward to hearing from you in the near future.
Sincerely,

Professional Portfolio Sample 
Classroom Management Plan
Personal Theory 

An effective classroom is one involving an effective and implemented behavior management plan. When students are in a classroom that implements a behavior management plan, their actions, attitudes, and behavior will reflect desired outcomes the teacher has set. The classroom will be safe, ordered, organized, and positive. As a teacher, my behavior management plan reflects my goals of my classroom. Students will be successful because they are in an environment promoting success. Students will be aware of the goals, procedures, rewards, and disciplinary actions set in place through my behavior management plan.
Action Plan

To review the morning procedures with the entire class, using modeling, to ensure the students know exactly what to do when they enter the classroom.

To explain/model rules and procedures to the class.

To have visual displays of rules, procedures, and correctives for reference about the calendar bulletin board. Depending on the grade and developmental level of the
students, some visual displays will also have images.

To review these procedures, rules, and correctives every morning to ensure the students understand the goals and expectations in the classroom. This is accomplished through
Star Student examples.
Classroom Rules

Respect others, their personal space, and their property.

Follow directions the first time they are given.

Stay in your seat.

Talk only with permission

Keep your area clean!
Classroom Expectations

Understand yourself.

Know your strengths and your abilities.

Believe in yourself.

Offer help, encourage, and support.

Stretch your imagination.

Know you can, you will, and you did.

Limits are meant to be exceeded.
My classroom rules and expectations will be achieved through the implementation of my behavior management plan. It is designed to promote active learning, while ensuring the procedures, preventives, and correctives encourage a positive learning environment.
Morning Responsibilities

Place all belongings in your cubby hole.

When turning homework in, simply place your homework folder on the left side of my desk in the green basket.

If you missed any school, all assignments and handouts can be found in the red folder hanging beside the door with your name written on them.

Star Student will sharpen emergency pencils.

Place all important documents in the purple basket on my desk. These include notes, permission slips, etc.

Begin bell work. Bell work will be posted in the upper right hand corner of the board.
Stay in your seat while completing the bell work.

After finishing bell work, choose a book from the shelf or one of your own to read until everyone has finished. You may read in the reading center or at your desk.

Listen to morning announcements. It’s impossible to listen if you are speaking!

Star student provides modeling for rules and procedures. (The Star Student is chosen on
Friday afternoon and will be the teacher’s help for the next school week.)
Attention Grabber
2 Points!
When I want your attention, I will raise two fingers in the air. The first is to remind you to look at me; the second is to remind you to be quiet. I will keep those two fingers in the air until everyone is quiet and looking at me. This is an effective, quiet procedure that calms the students and forces their attention on me.
Hallway Procedures

Form two single file lines. One for boys and one for girls.

Hands in your pockets or behind your back and lips are to be Shhh!

Stay on the right side of the hallway and with the class.

Do not run.

Keep your eyes straight ahead.
Restroom Break Procedures

Each table is called independently, depending on table color.

Follow the teaching assistant, staying in a single file line.

Follow hallway procedures!

Wait patiently.

Wash hands when finished.

Form a “finish line” after exiting the bathroom.

Walk quietly back to classroom.

When in class, if you must use the restroom, raise one finger in the air and bend it over.
Once I see it, I will say your name and you may leave.
Conflict Management Procedures

Pause, breathe, and relax.
Step One

Step back from the situation, ask yourself what is happening, and realize it isn’t worth it.
Count to three, take three deep breaths, and think about whether you should partake in the action.
Step Two

Ask yourself if this is a good situation/action.

Ask yourself if the consequences are worth the situation/action.

Ask yourself if better solutions are within means.
Crisis Plan Procedures
Medical Crisis

Notify the teacher immediately.

Fill out the orange nurse’s slip found in the orange basket on the teacher’s desk.

Go to nurses’ station. Have the nurse fill out the slip before returning to class.

Return slip to teacher if possible or have the nurse call the teacher.
Behavior Crisis

Fill out the blue behavior slip found in the blue basket on the teacher’s desk.

Seal slip in a blue envelope and take envelope to office.

Have school secretary, vice principal or principal fill out the slip.

Return slip to teacher if possible or have someone in the office call the teacher.
When a crisis’s arises, the teacher and the student will together fill out a slip in regards
to what the crisis involves. These slips are colored coded, orange slips in the orange baskets,
and blue slips in the blue baskets. These colors coincide with the crisis evolving- orange are medical and blue are behavior. On the first day of school, the teacher will review with the students the procedure involved with medical crisis’s and behavior crisis’s so the students know all the rules and actions involved. The students will know to immediately take the orange slips to the nurse and the blue slips sealed in the blue envelopes to the office. These slips will name the problem, a description, and the teacher and students names. This procedure will be practiced daily for the first week of school, and then once a week for the remaining school year.
Behavior Consequences
Positive

Whole class reward for appropriate behavior during academic performance or for receiving a good note from a substitute, special class teacher, or volunteer/guest- Junie B Jones reading from the teacher, with role play for the last 30 minutes of the day.

Marble Jar as a reward incentive for whole class. When the students have behaved properly both behaviorally and academically as a whole class, a marble will be placed in
the class marble jar. When certain amounts of marbles are reached, the students are
rewarded with a movie, extra recess time, etc. The class will determine on the first day of schools how many marbles equal certain rewards. The class must decide as a whole to use marbles immediately or save marbles over a period of time to reach a big award!

On Monday, the words MOVIE ON FRIDAY will be hung across the top of the board. If the class as a whole does not misbehave all week, on Friday, the class will be allowed to
watch a movie.

Star Worker Titles. This is a reward system for individual students. Each week, a group of students will be chosen as star workers based on their behavior and academic
behavior from the previous week. They will be in charge of various tasks for the class for
an entire week. In order to be chosen as a star worker, they must exhibit appropriate behavior and academic performance the entire week before. If they are caught misbehaving or have negative academic performance, they must hand in their job for a day. Behavior and academic performance will be followed using anecdotal records on a clipboard.

Rules and procedures must be followed during all classroom activities, presentations, and projects. If none of the rules are broken for an entire month, the students will be rewarded with free time for the last class period of the day. During this time, they are free to watch a movie or work in centers.
Negative

Verbal Warning

Minutes take away from recess

Thinking time with completion of one page reflection

Exclusion from classroom activities/Time out

Meet with principal

In class suspension

Call to parent/Note sent home
Organization Procedures
All belongings will be placed in assigned cubby holes. This includes backpacks, coats, purses, etc. All materials needed- pencils, erasers, crayons, glue, scissors, and markers, will be kept in an art box that remains sitting on the students name tag on the desk unless being used. Folders, books, and journals will be kept inside the student’s desk or inside the chair sleeve. Writing folders, reading folders, math folders, science journals, and social studies journals will be kept in designated color coded baskets until needed. Homework folders will be kept in the designated basket on the teacher’s desk until the end of the day. The teacher will distribute homework assignments/corrections into the student’s mail boxes and the students will place unfinished assignments in their mail box until the end of the day. The teacher will hand out homework folders and place the materials in their mailbox in this folder.
Dismissal Procedures
1.  Clean up your area.
2.  Retrieve all belongings from your cubby.
3.  Fix your homework folder and place in your backpack.
4.  Sit quietly at your desk.
5.  Listen to announcements.
6.  Wait quietly until you are dismissed.
Professional Portfolio SAMPLE

Cover Letter /Letter of Interest 
Date
Superintendent
Martin County School District
P.O. Box 366
Somewhere, Kentucky 41224
Dear Mr. Superintendent;
I have enclosed a resume for your consideration. I am interested in Special Education and Elementary Education teaching opportunities within the  
County School District. I recently received my Teaching Certification from Morehead State University, which includes a Bachelor’s Degree in Learning and Behavioral Disorders, K-12, and Elementary Education, P-5.
My resume will highlight the commitment I have toward the students, showcase my expertise in providing quality and effective instruction, and demonstrate my leadership qualities. During my clinical practice semester, I had the opportunity to work with a diverse group of students. The knowledge I gained as a result of this experience has helped me develop into a versatile and resourceful educator whom sets high expectations for all students regardless of disabilities. The preparation I have received from Morehead State University has equipped me with the tools necessary to sustain a successful teaching career.
One of the greatest attributes I possess as an educator is the ability to utilize each child’s unique interests and needs, and plan lessons that foster to each individual student. Students are individuals, with no two students learning the exact same way. It is my belief that an effective educator develops lessons aligned with the Kentucky Core Content, which facilitates the various learning styles, and uses technology to enhance the results. I feel that these types of ideas and techniques aid in a healthier classroom attitude, as well as strengthen motivation.
I am eager to become a part of the_ 
County School District team. I am confident that if given the opportunity to educate within the district, I would remain faithful to improving the test scores for all students. I believe that excellence must first begin with the teachers, and I will work hard to promote this ideology. Please feel free to contact me involving any concern, or to further discuss my resume and experience. Thank you so much for your time and consideration.
Sincerely,
Professional Portfolio

Resume Sample
I Wanna Job
Current Address
OBJECTIVE:
Teacher: Elementary K-6 and Special Education K-12
PROFILE:
Creative and articulate teacher with a love for classroom instruction.
Encourages a discovery approach to learning, and enhances
Instruction with the implementation of technology.  A self-starter with a caring, nurturing, and positive attitude.
EDUCATION:
Bachelor of Arts (December 2012)
Morehead State University, Morehead, Kentucky
Major in elementary education, P-5
Learning and Behavior Disorders P-12
STUDENT TEACHING:

Rowan County School District at Rowan County Senior High School 10-12th grade, Morehead, KY
- Taught 12th grade English, and 10th grade Mathematics
- Participated in IEP meetings, team collaboration meetings, professional development meetings, resource department meetings, and data analysis meetings.
- Included students with needs in a regular educational setting
- Used a variety of teaching methods including inquiry, direct instruction, group work, scaffolding and facilitated discussion groups
- Administered and read a statewide exam
- Used various technological tools such as PowerPoint, a Smart Board, Internet, TV, multi-media player, graphing calculators, and an IEP writer

Rowan County School District at McBrayer Elementary 1st grade, Morehead, KY
- Taught all content areas according to Kentucky Department of Education
- Worked with a diverse group of learners
- Used various technological tools such as PowerPoint, a Smart Board, and Internet
- Participated in professional development meetings, and weekly PLC group meetings for planning and differentiating instruction.
- Developed notes-to-home, newsletters, and focus notes concerning/praising student’s
achievement
- Experience using running records on students.
RELEVENT EXPERIENCES:

Child Lab Preschool Teacher, Farmingdale Senior High School, Farmingdale, NY
September 2003- June 2005

Kenwal Day Camp, Melville, KY, June 2005- September 2005
Cheerleading Specialist for ages 5- 12

Teacher Aide for Exceptional Students Just Kids Preschool, Lindenhurst, KY
June-August 2006

BOCES Substitute Paraprofessional for Students with Exceptionalities, Nassau
County, KY
December 2008-2009

Customer Service Manager, Backyard Masters, Farmingdale, NY
May-August 2008 and 2009

Pre Student Teaching Field Experience (200 hours completed) Rowan County Board of Education, Morehead and Lexington, Kentucky in the regular and special education setting, K-12, Fall 2014-Spring 2018
VOLUNTEER &
EXTRA-CURRICULAR:

University Campus Tour Guide for Prospective High School Students 2018

Gymnastic/ Cheerleading Coach, Rowan County Senior High School Fall 2009
ACTIVITIES & HONOR SOCIETIES:

Member of Kappa Delta Pi International Honor Society of Education, 2007-2009

Member of Kentucky Education Association, 2009
AWARDS:

Dean’s List Fall 2005, Spring 2006. Fall 2006, Spring 2007, Fall 2008, Spring 2008
Professional Portfolio 

SAMPLE 

Philosophy of Education
Philosophy of Education
We usually get what we anticipate. -- Claude M. Bristol
I believe all children can learn at high levels.  When given adequate attention, children at any age, from diverse socio-economic backgrounds, or at any developmental level can grow to meet the demands of an ever changing global society.
I accept the natural truth that exists in all children—the want and the need to become productive,
self-sufficient human beings.  I believe children, just as adults, crave success. They desire to be accepted- individual believed to be prosperous when they grow up. Thus, these desires need to be cultivated.
Children are one third of our population and all of our future. --Unknown
I believe a child’s mind is like an unsharpened pencil.  In the beginning-blunt but with timely pruning, they become a defined point. It is during the pruning process, children grow to become strong and independent members of society. Reminiscent of the ideas and theories established by the renowned educational philosopher, Jerome Bruner, I believe understanding of concepts is developed by continually rebuilding on prior experiences and knowledge. Similar to the rules of horticulture, many factors are to be carefully considered:
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First, teachers must be skilled in their craft. They need to be vigilant; yet gentle, productive; yet realistic. They consider the strengths of their students and provide the essential amount of light to foster motivation. Teachers must understand the importance
and accept the responsibility of maintaining knowledge by adhering to personal growth plan suggestions and participating in various professional development opportunities.
Second, they wield the force of motivation to encourage student perseverance. They manipulate perseverance to nurture academic growth. Thus, they support growth to generate independence.
Finally, teachers guard this newly found independence. They are conscious of the interests of the students whom they serve.  As a result, this consciousness fosters our next generation of doctors, lawyers, mechanics, nurses etc…
I believe it is the responsibility of every teacher to consider their student’s minds similar to a plot of land being prepared for a new season of planting. Many things are to be contemplated: Teachers must maintain awareness of the variety of colors each child brings into the classroom. They must be able to understand how far to dig in order to bring a developing mind into new knowledge. Some plots of land only require a little plowing, others need more preparation.
Space is important, every seed, no matter how large or small, needs a place to immerse. Likewise, teachers must be adept to the many different learning styles children may possess. Although traditional methods of instruction such as worksheets
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and lectures can be effective, it is vital educators recognize the benefits of incorporating a tactile-kinesthetic approach to learning. My methods of instruction strongly resemble those of John Dewey, as I believe students should be actively engaged in their learning. Teachers must not take for granted how their children learn.  Deliberate planning is a
pre-requisite for any subject area.
I believe teachers must purposely graduate their students into knowledge.  Some topics may greatly appeal to some students but others may need a bit more nurturing. Teachers need to motivate their students by permitting their students to grasp
ownership of their learning. By administering and analyzing student interest inventories,
teachers will be able to select material that relates to their students’ interest.
Elements such as classroom environment, cultural diversity, behavior management, and social issues are fundamentals to be reasoned with.  How should I position my students in a classroom that will maximize the most learning? Will Jane be of assistance to John, if I place them next to each other? Or, how can I keep Mike involved in science, if he isn’t getting enough sleep at night?
I believe teachers are responsible for consciously altering the possibility of many events that can hinder daily work activities.  Much like a gardener, who, when they observe weaknesses with their soil, assess every possibility in order to safeguard their plants. Teachers must constantly assess what they plan to do.  They cannot take mere chances, rather they must informally think about what they do in advance. Frequently they ponder such questions: Will I be able to let Charlie assist Susie with her handwriting?  Have I arranged the room appropriately for what I plan to do next?
[image: image31.png]


[image: image32.png]


“The principle goal of education in the schools should be creating men and women who are capable of doing new things, not simply repeating what other generations have done.”—Jean Piaget
I believe the purpose of education is to provide children with as many informal and formal opportunities that will intentionally shape the potential each child possesses
within them.  Every child has strengths that remain within them and something they can donate to society.  Hence, teachers are the tools used to tap into humanities greatest resources—our children.
After many days and years of cultivating, watering, and weeding, society may begin to see the fruit of a teacher’s labor as their children become adults and impart the essential skills necessary to lead the world’s future generation. I believe a teacher’s
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role is an unending task of encouraging and shaping children to their fullest potential, placing them among the highest and the most productive members of society.
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