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Introduction

Higher History has changed. The previous changes made to the marking of the extended essay and the 20-mark essay are still in place. Paper 1 will still consist of two essays: one on the Historical Study: British unit and one on the Historical Study: European and World unit. Scottish history is now a compulsory element of the Higher History course. Paper 2 Scottish History will consist of five sources and four questions which require written responses. 

This guide to the subject delivery of the revised Higher History course (published December 2008) is designed to offer some strategies for the teaching of the new Higher History arrangements, specifically for the compulsory Paper 2 Scottish History unit. It is not the intention of this guide to be prescriptive. This guide is a compliment to the full series of National Qualification (NQ) resources commissioned by Learning and Teaching Scotland (LTS) to support practitioners in delivering Higher History. As with the previous version, Guide to Higher History, this guide is attempting to build on existing knowledge and practice as well as embracing the well-established techniques of Assessment is for Learning. The guide is also mindful of Curriculum for Excellence and although at the time of publication there were no outcomes available for the Senior level, the values, purposes and principles of Curriculum for Excellence have been reflected. 

Download the guide to teaching Higher History at:

http://www.ltscotland.org.uk/nq/subjects/history.asp 

Section 1: Guide to the SQA arrangements for Higher History Paper 2 

Download a full copy of the Higher History Arrangements document at:

http://www.sqa.org.uk/sqa/files_ccc/History_Higher_2010-11.pdf 

Download a copy of the specimen paper for Higher History at:

http://www.sqa.org.uk/sqa/files_ccc/History%20Higher%20Specimen%202011.pdf 

Higher History course structure
The Higher History course has three mandatory units: 


Historical Study: British (Higher)


Historical Study: European and World (Higher)


Scottish History (Higher)

These units contain contexts covering medieval, early modern and later modern history. Learners may respond on any context within each unit.  

The assessment of Higher History consists of three unit assessments and three elements to the external assessment.
Assessment summary for Higher History
Unit assessments from the National Assessment Bank (NABs)

	Unit
	Assessment
	Total number of marks
	Pass mark
	Time allowed

	Historical Study: British
	One essay
	20
	10
	1 hour

	Historical Study: European and World
	One essay
	20
	10
	1 hour

	Scottish History
	Three questions based on five sources
	20
	10
	1 hour


External assessment
	Unit
	Paper
	Task
	Marks
	Time allowed

	Historical Study: British
	1
	Answer one essay from a choice of three
	20
	1 hour 20 minutes

	Historical Study: European and World
	1
	Answer one essay from a choice of three
	20
	

	Scottish History
	2
	Answer four questions based on five sources
	30
	1 hour 25 minutes

	Extended essay
	–
	Answer one question of learner’s own choice in an extended piece of writing
	30
	2 hours


Information on Scottish History unit

This guide focuses on Paper 2 and the compulsory Scottish History unit. 

The Scottish History unit seeks to develop:

· knowledge and understanding of historical themes through the study of a chosen context

· skills of historical source handling and independent thinking

· an awareness of historiographical debate and interpretation.

The contexts relate to one of three broad periods of Scottish history: medieval, early modern and later modern history. Each context has several themes for students to identify and understand as well as the important historical events and developments within each context. 

Learners will select one context from the following five:

The Wars of Independence, 1286–1328 
A study of political change and military conflict arising from the Wars of Independence, illustrating the themes of authority, conflict and identity. 

The Age of the Reformation, 1542–1603 
A study of religious and political change in 16th-century Scotland, illustrating the themes of authority, conflict and identity. 

The Treaty of Union, 1689–1740 
A study of political and economic change in Scotland, 1689–1740, illustrating the themes of identity, conflict and authority. 

Migration and Empire, 1830–1939 
A study of population movement and social and economic change in Scotland and abroad between 1830 and 1939, illustrating the themes of empire, migration and identity. 

The Impact of the Great War, 1914–1928 
A study of conflict and its political, social, economic and cultural effects, illustrating the themes of conflict, change and identity.

Download each of the five NQ context-specific guides for further detailed information and exemplars.

Paper 2 assessment
Paper 2 examines source evaluation skills, knowledge and understanding, and analysis within the content of the Scottish History (Higher) unit. 

Successful learners will be able to:

· analyse sources by interpreting them

· compare sources

· place sources in their historical context. 

· use sources to explain historical development and events 

· evaluate the reliability and usefulness of sources.

Paper 2 learning outcomes

The outcomes which learners will have to meet are:

Outcome 1

Evaluate sources with reference to their provenance and content. 

Performance criteria 

(a) The evaluation of one source takes account of its origin and purpose. 

(b) The evaluations interpret the content of the sources. 

(c) The comparison of two sources demonstrates understanding of their content. 

Outcome 2

Evaluate sources with reference to their wider historical context. 

Performance criteria 

(a) The evaluations of the sources relate to historical developments and events through recall. 

(b) The evaluations present balanced views of the sources.

(c) The evaluations of the sources demonstrate understanding of the wider context.

The issues to be covered in the Paper 2 assessments are shown in the centre box of the unit descriptors of the Higher History Arrangements document from pp. 39–48.

Of the five source extracts in Paper 2:

· at least two will be primary sources

· at least two will be secondary sources.

There will be four questions relating to the sources in the external Paper 2 exam paper: 

· The source evaluation question will be worth 5 marks.

· The question stem for source evaluation question is ‘How useful...?’ or ‘How valuable...?’.
· The source comparison question will be worth 5 marks.

· The question stem for source comparison question is ‘How far do sources...agree?’.
· The question stem for the sub-issue contextualisation question is ‘How far...?’.
· The question stem for the over-arching contextualisation question is ‘How fully...?’.
· Each question will require a written response.

NB In unit assessments (NABs) there will be only three questions - the source evaluation and source comparison questions as well as one contextualisation question. Students will have the choice of answering either the ‘How fully…?’ or the ‘How far…?’ contextualisation question. Thus the total for an internal assessment is 20 marks; students must score 10 marks or more to pass. They need not pass each question.  Where a NAB is used as part of a prelim, students answer all four questions in 1 hour 25 minutes.

Exemplar Paper 2 questions
Answer all of the following questions.
Marks

1.
How far does Source A illustrate ... ?


Use the source and recalled knowledge.
10
2.
To what extent do Sources B and C agree about ... ?


Compare the content overall and in detail.
5
3.
How fully does Source D show ...?


Use the source and recalled knowledge
10
4.
How useful is Source E in showing ... ?


In reaching a conclusion you should refer to:

· the origin and possible purpose of the source

· the content of the source

· recalled knowledge.
5
(30)

[END OF QUESTIONS]

The question order is the same for each of the five contexts.

Each source is only analysed by learners once in the paper. They should not use any information from the other sources in their answers as these will related to a different issue.

An exemplar success criteria/feedback sheet can be found in Appendix 8.

Scaffolded answer templates for each of the three types of source questions can be found in Appendices 9–11.

A detailed description of each type of question is provided in the videos located at:
http://www.ltscotland.org.uk/resources/nqhigherscottishhistory/learningandteaching
Exemplar sources, source questions and marking instructions

The following sources, questions and marking instructions have been taken from the Higher History specimen paper on the SQA website.

‘How far…?’

Sub-issue contextualisation question

1.
The Wars of Independence, 1286–1328

Source A: from a speech by Roger Barbazon, given on behalf of Edward I at Norham, May 1291.

Our King [Edward I], sees that the peace of the kingdom of Scotland has been disturbed by the deaths of King Alexander, his children and his grandchildren, who were relatives of Edward and by those deaths he is greatly distressed. He wishes to do justice to all who can lay any claim to the inheritance of the kingdom of Scotland. He wishes to keep the peace among the people; therefore he has asked you, the good people of the realm, to come here because of something he wishes to explain to you. He himself has come here from a distant country so that, by the virtue of the overlordship which he has, he may do justice to the peace of Scotland.

So that this matter may be concluded satisfactorily our lord King asks for your agreement and for recognition of his overlordship and he wishes to act with your advice in doing and effecting justice.

1.
How far does Source A illustrate the problems caused by the death of Alexander III?


Use the source and recalled knowledge.
10

Marking instructions

This contextualisation question deals with a sub-issue from the Wars of Independence topic to assess the depth of the learner’s knowledge. Students should be aware that content which is relevant to a ‘How fully…?’ question may not be relevant to a ‘How far…?’ one, which is a more discriminating item.
Use of the source – up to 4 marks 

Interpretation of ‘question-relevant’ parts of source.

Each point to be mentioned discreetly and developed.

Merely selecting relevant information and/or listing can only be considered to be one point.

Use of relevant and developed recall – up to 7 marks
Mentioning relevant and developed recalled information in terms of question.

Points of recall may be developed from the source and/or be new points. The quality of both is comparable.

If only information from the source or recall is used – 4 marks max.

1.
The Wars of Independence, 1286–1328

Question 1 

How far does Source A illustrate the problems caused by the death of Alexander III?
(10)

The student makes a judgement on how far Source A illustrates the problems caused by the death of Alexander III in terms of:

Points from the source which show the student has interpreted the significant views:

· Deaths of Alexander’s children and grandchildren.

· Armed factions manoeuvred to gain the throne and many feared civil war; Edward feared instability on his northern border.

· As overlord it was up to Edward to put things right again/the issue was serious enough for Edward to travel from a distant country to deal with the matter.

· Edward laid out his case for overlordship as part of the agreement for his intervention and he demanded that the Scottish nobility accept him as overlord, prior to helping.

Points from recall which support and develop those in the source:

· John Balliol, Robert Bruce and John Hastings all had strong legal claims to the throne of Scotland; by the time of the Great Cause the number had risen to 13, not including Edward himself. The Guardians decided to ask Edward to make a choice.

· Robert Bruce (the competitor) threatened a coup d’état; many believed that only Edward could prevent this.

· Bishop Fraser of St Andrews was sufficiently worried that he personally wrote to Edward asking him to come to Scotland in order to maintain peace and help choose the rightful king.

· Edward pressured the competitors to agree to his overlordship.

Points from recall which offer a wider contextualisation:

· The Treaty of Birgham had established a secure future with England, through marriage, yet there were signs of Edward’s intent to establish his overlordship: he seized the Isle of Man and appointed the Bishop of Durham to help administer in Scotland.

· However, the death of the Maid of Norway changed the situation dramatically.

· Edward brought his army with him to Norham and organised his navy to prepare for a blockade of Scotland.

· Edward raised new taxes to prepare for a possible war against Scotland; Edward’s lawyers argued that it was up to the Guardians to prove that he was not overlord.

· The Guardians were shocked by Edward’s claims, although some historians believe that they should have seen it coming.

· Bishop Wishart admonished Edward, but Edward replied that he was ready to wage war on Scotland, diverting his troops from his planned crusade if need be.

· Their reply demonstrated that they were anxious to secure their independence, but at the same time were afraid to cross Edward I.

· Edward took possession of the main castles in Scotland, to maintain the peace he claimed, but it also gave him a secure hold on the kingdom.

· The Guardians were persuaded to resign their position and they were replaced by a single English baron.

· Any other relevant points.

‘To what extent do sources... and... agree about...?’ 

Source comparison question

2.
The Age of Reformation, 1542–1603

Source B: from F. Mignet, The History of Mary, Queen of Scots (1851).

Mary’s actions before and after the murder are quite sufficient to convince us that she was involved in the murder plot. Her journey to Glasgow took place at a time when she was openly expressing her distrust and hatred of Darnley. She showed tenderness towards him and expressed hopes of being reconciled with him in order to persuade him to come with her to Edinburgh. Kirk o’ Field was selected as the most convenient place to commit the crime. Mary consented to reside at this house so that Darnley would not refuse to live there. On the evening before the murder she removed from the house all the furniture of any value that it contained.

Source C: from S. Cowan, Mary Queen of Scots and Who Wrote the Casket Letters? (1907).

Mary went to Glasgow with nothing in her heart but the most loving devotion to her husband. From that time, until his death, any other interpretation of her actions would be inconsistent with the best historical narratives of her life. She nursed him day and night during her visit, after which he proposed that 

she should take him with her to Edinburgh. She suggested Craigmillar as it was situated on higher ground and very healthy. Curiously enough, he refused to go there. Mary wrote to Maitland to provide a house. Maitland recommended Kirk o’ Field, allegedly after showing Bothwell the letter. We think this is very unlikely as Bothwell was in Liddesdale, seventy miles away. It is clear that Maitland was a member of the conspiracy who wanted to put Darnley into Kirk o’ Field.

2.
To what extent do Sources B and C agree about the involvement of Mary, Queen of Scots, in the death of Darnley?


Compare the content overall and in detail. 
5
Marking instructions

This question is assessing the skills of interpreting and comparing information.

Overall comparison – up to 2 marks 

Overall evaluation is important.

Illustrate understanding of views not just comparison of content.

Detailed comparison – up to 4 marks
Direct comparison of content is needed, point by point, with an explanation of how the sources agree or differ. Similar to developed comparison at Standard Grade or Intermediate.

‘Source B says... and Source C says ...’ will not be credited.

2.
The Age of Reformation, 1542–1603

Question 2
To what extent do Sources B and C agree about the involvement of Mary, Queen of Scots, in the death of Darnley?
(5)

The student makes a judgment on how far Sources B and C agree about the involvement of Mary, Queen of Scots, in the death of Darnley in terms of:

Overall, the sources disagree about Mary’s involvement in the death of Darnley, with Source B suggesting that Mary was at the heart of the conspiracy to murder Darnley and that any tenderness towards Darnley was a disguise of her real intentions, while Source C says she was innocent and that Maitland was a major conspirator.

The marking instructions quote directly from the sources. Students may put the points in their own words.

	Source B
	Source C

	· Mary’s journey to Glasgow took place at a time when she was openly expressing her distrust and hatred of Darnley.

· She showed tenderness towards him and expressed hopes of being reconciled with him in order to persuade him to come with her to Edinburgh.

· Kirk o’ Field was selected as the most convenient place to commit the crime.

· Mary consented to reside at this house so that Darnley would not refuse to live there.
· On the evening before the murder she removed from the house all the furniture of any value that it contained.
	· Mary went to Glasgow with nothing in her heart but the most loving devotion to her husband.

· She nursed him day and night during her visit and Darnley proposed that she should take him with her to Edinburgh.

· Mary suggested Craigmillar as it was situated on higher ground and very healthy.
· Darnley refused to go there/Mary wrote to Maitland to provide a house and he recommended Kirk o’ Field.

· It is clear that Maitland was a member of the conspiracy who wanted to put Darnley into Kirk o’ Field.


‘How fully…?’ 

Over-arching issue contextualisation question

3.
The Treaty of Union, 1689–1740

Source D: from W. Ferguson, Scotland’s Relations with England: A Survey to 1707 (1977).

The Treaty’s easy passage through the English Parliament showed that, quite apart from masterly management, there was no great opposition to it there. Of all the remarkable changes of the time this was the most remarkable. At the beginning of Anne’s reign there had been strong aversion in England to the idea of union with Scotland, but by 1707 it was English insistence that made union possible. There is no mystery about what caused this change of attitude 

– it was brought about by fears for the security of England. A disgruntled Scotland raised the spectre of French intervention and of attack from the north.

3.
How fully does Source D identify the reasons for the passing of the Treaty of Union?


Use the source and recalled knowledge
10

Marking instructions

This contextualisation question is dealing with an over-arching issue from the Treaty of Union topic to assess the depth of the learner’s knowledge.

Use of the source – up to 4 marks 

Interpretation of ‘question-relevant’ parts of source.

Each point to be mentioned discreetly and developed.

Merely selecting relevant information and/or listing can only be considered to be one point.

Use of relevant and developed recall – up to 7 marks
Mentioning relevant and developed recalled information in terms of question.

Points of recall may be developed from the source and/or be new points. The quality of both is comparable.

If only information from the source or recall is used – 4 marks max.

3.
The Treaty of Union, 1689–1740

Question 3
How fully does Source D identify the reasons for the passing of the Treaty of Union?
(10)

The student makes a judgement on the reasons for the passing of the Treaty of Union.

Points from the source which show the student has interpreted the significant views:

· No great opposition to union in England.

· ‘Management’ of English MPs.

· English insistence made union possible.

· Fears for the security of England.

Points from recall which support and develop those in the source:

· War of Spanish Succession – possible French intervention in a war with Scotland.

· Threat of invasion from Scotland, possibly with support from the French.

· Threat of Jacobite resurgence in Scotland.

Points from recall which offer a wider contextualisation:

· Scotland’s economic problems: impact of failure of Darien scheme.

· Incentive of share in trade with English colonies.

· Guarantee for the Presbyterian Church.

· Part played by bribery in Scotland to secure the passing of the Act of Union.

· The importance of the Equivalent.

· Concessions on salt, wool and liquor.

· Assurances that Scots peers would retain privileges even if they did not get one of the 16 Scottish seats in the House of Lords.

· Scottish laws and courts were to remain.

· Role of the Squadrone Volante, who held balance of power.

· Role of the Duke of Hamilton in dividing opponents of union.

· Threat of invasion if Scotland did not accept the Union.

· Disunity of opposition to union in Scotland; all they had in common was opposition to the union – the Jacobites because it would prevent a restoration of the Stuarts and the extreme Presbyterians because of the dominant position of the Episcopal Church of England.

· Any other relevant points.

‘How useful…?’

Source evaluation question

4.
Migration and Empire, 1830–1939

Source E: from an interview given by Mrs Aitken, a Glasgow resident, talking about Jewish settlement in the Gorbals in the early 20th century, quoted in The Complete Odyssey, Voices from Scotland’s Recent Past, edited by Billy Kay (1996).

It was nearly all Jewish shops and Jewish firms in the Gorbals. There was Fogel’s at the corner of Hospital Street and Cleland Street; there was the Jewish bakery at the corner of Dunmore Street. Gleicken, the tailors were there and the Ashers as well. The Gerbers, the Woolfsons, them that had all the jewellers, the shops in the Trongate, they came from there. There were small cabinet-making businesses and upholstery work right up Cumberland Street. They could get their customers everything. They all opened little 

shops, just doing alterations and repairs to suits and everything. People always helped each other out. Everyone knew someone who would give credit if times were hard. It was a great place the Gorbals!

4.
How useful is Source E as evidence of the contribution of immigrants to Scottish society?

In reaching a conclusion you should refer to:

· the origin and possible purpose of the source

· the content of the source

· recalled knowledge.
5

Marking instructions

This source evaluation question is assessing analysis and interpretation skills.

Evidence of provenance – up to 2 marks 

Interpretation of the origin (author, date, etc) and purpose of the source, including discussion about the importance of the origin and purpose.

If basic (SG Credit-level) evaluation - 1 mark. If discuss importance – 2 marks.

Evaluation of content – up to 2 marks
Mentioning relevant source information in terms of the question.

Each point of information should be mentioned and its usefulness should be clearly explained.

Listing information will only be counted as one point.

Evaluation of relevant recall – up to 2 marks
Mentioning relevant and developed recalled information in terms of question.

4.
Migration and Empire, 1830–1939

Question 4
How useful is Source E as evidence of the contribution of immigrants to Scottish society? 
(5)

The student evaluates Source E is as evidence of the contribution of immigrants to Scottish society.

Points from the source which show the student has interpreted the significant views:

· Origin: Description given by an eyewitness to Jewish settlement in the Gorbals as part of an interview.

· Possible purpose: To inform public opinion regarding Jewish settlement in Glasgow area at a certain point of time.

· Content:

· Mostly Jewish businesses in the Gorbals, eg bakery, jewellers, cabinet-makers and upholsterers.

· People helped each other out.

· People could get credit in hard times.

Points from recall which support and develop those in the source:

· Contribution of Jewish community to Scottish economy.

· Contribution of Jewish community to Glasgow culture and society.

Points from recall which offer a wider contextualisation such as:

· Invaluable contribution made by Irish immigrants to Scotland’s industrialisation – role of the ‘navvies’.

· Role of Irish immigrants in agriculture – seasonal as well as permanent.

· Contribution of Irish to Scottish society generally – religious, political and cultural.

· Contributions of Italians and Lithuanians to Scottish society.

· Economic contribution of immigrants in tailoring, food industry, coalmining.

· Examples of assimilation of immigrant groups into Scottish society – sports clubs, churches, marriage.

· Any other relevant points.
Another example of a source evaluation question

5.
Scotland and the Impact of the Great War, 1914–1928

Source E: from Willie Gallacher, Revolt on the Clyde (1936).

The ‘tuppence an hour’ strike was over. We were back once more in the factories. But the strike had made a deep political change. Any hope the war-makers might have had of spreading the war fever throughout the Clyde was now gone forever. The workers knew their enemies, and that they were not across the North Sea. Revolutionary agitators, under McLean’s tuition, were increasing in number day by day, and were warmly cheered at mass meetings wherever they went. It became increasingly difficult for the ‘patriots’ to get a hearing. From the very beginning the Socialists of Glasgow took a firm stand against the war. This was evidenced when Ben Tillett came to fulfil an engagement with the Clarion Scouts. The meeting was in the Pavilion Theatre. Ben shrieked his undying hatred of the Germans, but the audience of Socialists hooted him off the platform.

5.
How useful is Source E as evidence of the growth of radicalism in Scotland during the First World War?

In reaching a conclusion you should refer to:

· the origin and possible purpose of the source

· the content of the source

· recalled knowledge.

Marking instructions

This source evaluation question is assessing analysis and interpretation skills.

Evidence of Provenance – up to 2 marks 

Interpretation of the origin (author, date, etc) and purpose of the source, including discussion about the importance of the origin and purpose.

If basic credit-level evaluation – 1 mark. If discuss importance – 2 marks.

Evaluation of content – up to 2 marks
Mentioning relevant source information in terms of the question.

Each point of information should be mentioned and its usefulness should be clearly explained.

Listing information will only be counted as one point.

Evaluation of relevant recall – up to 2 marks
Mentioning relevant and developed recalled information in terms of question.

5.
Scotland and the Impact of the Great War, 1914–1928

Question 4
How useful is Source E as evidence of the growth of radicalism in Scotland during the First World War? 
(5)

The student makes a judgement on how useful Source E is as evidence of the growth of radicalism in Scotland during the First World War.

Points from the source which show the student has interpreted the significant views:

· Origin: Willie Gallacher: prominent militant trade unionist, member of Clyde Shop Stewards’ movement, chairman of Clyde Workers’ Committee and founding member of the Communist Party in 1920.

· Possible purpose: a memoir of the activities on Red Clydeside.

· Content:– The ‘tuppence an hour’ strike made a deep political change as any hope of spreading pro-war fever throughout the Clyde gone forever/workers now knew their real enemies.

· Revolutionary agitators, under McLean’s tuition, were increasing in number day by day and were warmly cheered at mass meetings wherever they went.

· Difficult for the ‘patriots’ to get a hearing as Socialists of Glasgow took a firm stand against the war as seen through the example of pro-war Ben Tillett being booed.

Points from recall which support and develop those in the source:

· Gallacher was consistently anti-war, but socialists were split on the matter.

· Social Democratic Party, the Independent Labour Party and Socialist Labour Party had been intensely anti-war and anti-militarist before the war.

· Role of John McLean; seen as a great Scottish revolutionary by many but, although undoubtedly inspirational, was a marginalised figure eventually paranoid and broken by many arrests.

· Origin of much radicalism from the shop stewards, who were more militant than their national union leadership: evidence of the numerous strikes on the Clyde, etc.

Points from recall which offer a wider contextualisation:

· Agitators may have been cheered, but their impact was more limited.

· Most workers supported the war and worked hard.

· Practical evidence of more radical opinions seen in the growth of the Labour Party.

· Radicalism after war: possible ‘revolution’, 1919 – George Square; but long-term triumph of gradualist approach: Maxton, Kirkwood, Johnston, Wheatley compared to McLean.

· In the 1922 election Labour made the breakthrough as the second political party: 29 of their 142 seats were in Scotland; 10 of these were in Glasgow. Leaders like Maxton were elected as MPs.

· More radical nature of Glasgow’s Labour MPs can be seen in the fact that they were members of the Independent Labour Party (ILP), which had a more socialist agenda than the Labour Party.

· In the 1922 general election in Scotland, 40 out of the total of 43 prospective Labour students were members of the ILP.

· In the 1924 election Labour won 34 seats in Scotland. Labour formed a minority government, led by a Scot, Ramsay MacDonald, with Liberal support. (John Wheatley was a Glasgow Labour MP and Minister for Health.) One of their more radical measures was the Wheatley Housing Act, which gave government funding for local council housing. In Glasgow, 21,586 badly-needed houses were built as a result.

· Any other relevant points.
Section 2: Suggested learning and teaching strategies 

Guidance on learning and teaching strategies

Learners’ learning should build on their prior knowledge and skills, and encourage progression and more independent learning. The learning experience should enable learners to meet the aims and outcomes of the Higher History course and develop their core skills of communication, problem-solving and critical thinking. It should also facilitate progression in their literacy and, to a lesser extent, numeracy skills.

There are many varied resources available for the five contexts of the Scottish History (Higher) unit, including locally available sources. It is recommended that if practitioners wish to access the many sources available in the national collections, they contact the education services of those bodies who can advise on the suitability of the resources in that collection. Practitioners may wish to organise field trips to enable learners to access these resources first-hand and again the education contact would be able to advise on how to best access these resources. If distance is an issue, then some archive materials from the national collections have been digitised and are available online and some are used in the NQ subject guides.  

Sources are available from:  

· National Archives of Scotland
· National Library of Scotland
· National Galleries of Scotland
· Scottish Archives Network
· National Museums Scotland (NMS)
· Museums Galleries Scotland
· SCRAN
· Royal Commission on the Ancient and Historical Monuments of Scotland (RCAHMS)
· Historic Scotland
· The National Trust for Scotland
· Mitchell Library in Glasgow
· Scottish Jewish Archive Centre
· Archaeology Scotland
· Scottish Natural Heritage
· engage Scotland

Examples of sources

Learners will be asked to evaluate various different primary and secondary sources. While most will be written sources, visual sources can also be used for analysis. As well as media such as books, resource packs and electronic/online materials, there is a variety of sources available locally as well as in the national collections. 
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Learning experiences
According to the Higher History arrangements, the following learning experiences are essential to the course. Learners should: 

· engage in wide-ranging, independent reading relevant to their historical studies

Learners could be directed to the relevant NQ subject guide for their context as these contain core information, a recommended bibliography and a list of websites.
· interpret and evaluate historical source material 

Learners could experience this through exposure to a variety of written, visual and audio sources. Questioning, empathetic analysis or ‘jigsaw’ activities (see appendices) would be useful to give learners a different experience. Learners should also be made aware of the context’s historiographical debate and interpretations.

· record systematically information derived from a variety of sources such as books, notes, lectures, electronic media, audio-visual materials and site visits

Learners would benefit from being taught a logical note-taking system, which would be a useful life-long transferrable skill. It would be useful to share with learners how to reference, organise and record notes and useful quotes. 

· make use of relevant historical terms and concepts 

Learners will be exposed to such terms throughout the course but it is useful for learners to keep a glossary of terms and concepts in their notes. Interesting discussions on concepts such as ‘identity’ can lead to higher-order thinking and a more secure understanding of the concept.

· take part in formal and informal discussion and debate based on and informed by historical evidence and knowledge in order to develop the ability to think independently and make informed judgements 

Practitioners could initially use discussion structure cards, role plays and debates on current issues, which would then allow learners to apply those newly acquired skills to a more unfamiliar historical context. Tasks which incorporate revised Bloom’s taxonomy (see appendices) would allow learners to hone their higher-order thinking skills. 

· develop the skills of extended writing or producing an extended response for a variety of purposes, including descriptive and analytical essays or equivalent responses, of differing lengths. 

Learners will have more opportunities to develop their extended writing skills in Paper 1 through their essay writing. 

Information on Assessment is for Learning (AifL)
The purpose of Assessment is for Learning (AifL) is to facilitate learning and progression. There are numerous strategies that can be used to evaluate and support learners’ learning and meet their development needs. The diagram below illustrates how AifL permeates all learning and teaching. 

http://www.ltscotland.org.uk/assess/about/index.asp

[image: image2.emf]
There are numerous research-based strategies that practitioners can use to evaluate, support and progress learners’ learning. It may be beneficial to learners if some of these strategies are integrated into lessons and teaching activities as demonstrated in the templates and links in the appendices.

AifL strategies and how to use them
	Sharing the learning intentions
	It is crucial at the start of every lesson and unit of work that the learners understand what skill or content knowledge they are supposed to be learning. 

	Effective questioning
	Questioning is key in being able to encourage learners to think and to form independent opinions and judgements. ‘Big questions’ and Bloom’s taxonomy are useful for encouraging more higher-order thinking (see appendices).

	Think, pair, share
	This is a useful technique to use in building discussion skills and to encourage more independent thinking. It allows learners to have time to develop their own thoughts, ideas and opinions, and then to share them with a partner in a less intimidating situation before sharing them with the rest of the class.

	Traffic light their understanding
	This technique helps learners as well as practitioners see clearly how learners feel about their knowledge or skills. Learners colour-code their learning: 

green if they fully understand and feel confident

amber if they feel they require more consolidation

red if they feel they have not understood. 

It is useful to use this information to ensure you are meeting learners’ needs as well as to prioritise and organise revision.

	Sharing the success criteria
	It is crucial that learners understand what it is they have to do to successfully complete a task. Marking schemes should be shared with learners so they can see what content and skills are required. The SQA Understanding Standards website is very useful for sharing the success criteria as well as marking schemes and examiners’ comments and grades.


	Self-assessment
	Many learners find self-assessment a very useful strategy in evaluating and supporting their learning. Learners assess their own performance using the shared success criteria. This enables learners to evaluate their own learning in a non-threatening way and to be involved in deciding how to improve on that performance. It also provides learners with the information they need to set their own learning goals.

	Peer assessment
	At first, some learners can find peer assessment challenging. For peer assessment to be effective learners need to be familiar with the success criteria and know how to give effective feedback. Some learners find peer assessment a useful way to evaluate their progress and identify their learning needs.

	Effective feedback
	Effective feedback is essential in order for learners to progress with their learning. Feedback should acknowledge what the learner has done well and must include specific guidance on how the learner should progress. A source checklist/feedback sheet is a useful way of providing learners with clear guidance on what they did well for each type of question and guidance on how to improve for next time. In giving feedback, research has shown that the most effective way is to give comment-only marking (ie no grades given to the learner although practitioners can record grades). Learners also need time to reflect and act upon the feedback they are given.


Information on Curriculum for Excellence

‘The purpose of the Curriculum for Excellence is to improve the learning attainment and achievement of children and young people living in Scotland. It is about ensuring that pupils achieve … and acquire the full range of skills and abilities to growing, living and working in the contemporary world.’

[image: image3.png]Valuss
W, s, compasion, ity

Sl e pecona et re,
gt ine s o e 1
W b i oot o
frreckig

ey

“The curicubum: th oty of il
hat’s panned forchidren and young
people voughout thi sducaton”
Pt e ——

© Citeimace s
e
© Copatuntes o sl e

Learing and teaching

+ Empangaa e
- S poas
Sasasspetre s

Ty s sk

Ui it e rters,
i
Percig e ways et et
g

Experionces and outcomes sotout
Expectations or learring and.
‘development in:

- opesnonts
gy
Nanamatcs v ey
R o o

Al hidren and young people are
ot o experince
St g o g el
i e e s
st o o o S
S g e
i s s pornes
e i
o o e 0

o capeter
T r———] © e s s o
et Eiring s or s sl oo

= -
e g ca g s
o Spor i crange
+ Eoparanme s o et s
ST et s o
personalSupport
Principle for curioukum design: rangaments

« o o i an i o rt o, e Arangements for

gt s || 2 ks syt + et

« ponne o ogorumtes ot porora  Fren P —

et - o © Fetecns svsogmat

« g orcranes ok ans e ——

o oy s e © Corencs tospport e prposes of eaming

« e ononcantes ana o wameg i |+ Fobeiee

P





http://www.ltscotland.org.uk/curriculumforexcellence/
As stated in the Senior Phase of the Learners’ Entitlement section of Building the Curriculum    ‘every young person is entitled to experience a senior phase where he or she can continue to develop the four capacities and also obtain qualifications’. Practitioners should ensure that their delivery of the Higher History course enables all learners to progress in each of the four capacities. Practitioners also have a responsibility to facilitate learners to improve their literacy and numeracy skills across their learning. 

Practitioners should be mindful of the seven principles for curriculum design as ‘the principles must be taken into account for all children and young people...although all should apply at any one stage, the principles will have different emphases as a child or young person learns and develops’. 

More information can be found at: 

http://www.ltscotland.org.uk/curriculumforexcellence/curriculumoverview/principles/index.asp
· Challenge and enjoyment

Learners should find their learning challenging, engaging and motivating. Learners should be clear about what they are learning and why it is important.

· Breadth

Learners should have a broad range of experiences provided by the three Higher History units.

· Progression

Learners should build upon their prior learning and progress from Standard Grade or Intermediate II.

· Depth

Learners should be able to explore more in-depth subject knowledge, especially for the extended essay.

· Personalisation and choice

Learners’ needs should be met and they are given a choice in the issue they wish to research for their extended essay.

· Coherence

Learners should be aware of the links in their learning. 

· Relevance

Learners should always understand the value and the purpose of the task.
Active learning strategies

Learners learn and develop best when they are actively engaged in their own learning. Practitioners should use a rich variety of teaching methods and styles. This would involve learners participating in more ‘traditional tasks’ such as reading, writing, listening and discussing as well as engaging in more higher-order thinking tasks. 

Practitioners may wish to consider the following strategies in their teaching:

	Starter activities

See Appendix 7
	It is beneficial at the start of every lesson and unit of work that the learners are ‘hooked’. Starter activities such as getting learners to discuss or complete a task using a content-relevant image, quotation, audio file, acrostic, five key words.

	Group work
	Learners can learn well when taking part in structured group-based activities when they are given time to think and research, and then share their knowledge with the rest of their group. Group presentations also help develop learners’ skills.

	Jigsaw

See Appendix 6
	This is a useful technique to use in building communication skills and to encourage more independent thinking. It allows learners to have time to consolidate their own learning and then to share it with the rest of their group so that a complete picture or analysis can be made.

	Carousel

Link in Appendix 1
	This technique helps learners to learn about a topic or source in manageable, organised chunks. Learners move or ‘carousel’ around the room adding to their knowledge and understanding at each station. This can also help learners to organise their learning. If analysing a source, there could be station for each of the ‘when’, ‘why’, ‘who’, ‘where’ and ‘what’ questions. Learners can then use this information to write their evaluation or analysis of the source independently or in groups.


	Discussion structure Cards

See Appendix 5
	It is can be beneficial at the start of the course to support learners’ discussion skills by giving them a number of cards to ‘play’ to encourage them to think in different ways. The cards say: propose; question; support; challenge; expand.

	Debate

Link in Appendix 1
	Learners can learn well when taking part in structured debates. This is also a useful transferrable skill. It may be beneficial for debating to be based initially on current issues before progressing to a historical context. It can also be useful for learners to be assigned sides in a debate to enable learners to build an argument with which they do not necessarily concur.

	Independent project work
	Independent project work is useful to enable learners to demonstrate their specialised in-depth knowledge. To vary this task, learners could decide the focus for themselves and choose how to present their learning.  

	Field trips
	Field trips are incredibly beneficial to allow learners to carry out research first-hand, which consolidates their knowledge and understanding. It may be beneficial to organise field trips to enable learners to have access to some of the resources in the national collections and/or to places or sources of interest within the local area.

	Empathetic analysis
	To encourage learners to be aware of authors’ intentions it can be useful to give them a text or image and ask them to research and construct the back story to it. Learners could also compose an opposing source to show an alternative view of the same event. This approach can also be carried out using drama or role plays.


	Music and drama
	Since learners have different learning styles, it may be beneficial to incorporate music and drama into the delivery of the course. Music and drama can add an extra layer to learners’ understanding as well as using them to consolidate and check how well learners are developing their topic knowledge. Drama can be used to enable learners to show the same event from different viewpoints. Role plays and ‘hot seating’ can also consolidate learners’ knowledge and ability to empathise.

	Art or object analysis
	Learners can develop and demonstrate their topic knowledge and understanding by being able to analyse art depicting a content relevant image or from analysing an object itself. This can include contemporary or retrospective images as well as primary sources. The national collections should be able to support this type of learning.

	Revised Bloom’s taxonomy
See Appendix 4
	Bloom’s taxonomy has been revised. This is a useful strategy for practitioners to use to encourage learners to move from lower-order thinking tasks to more higher-order thinking. Lower order thinking tasks start with ‘remembering’ questions then progress to ‘understanding’ questions and then to ‘applying’ questions. The first of the higher-order thinking tasks are ‘analysing’ questions then ‘evaluating’ questions and then ‘creating’ questions.


Appendices

Appendix 1

Useful active learning/formative assessment

AifL terms and definitions http://www.ltscotland.org.uk/assess/glossary2/index.asp 

Active learning

http://www.ltscotland.org.uk/video/d/dim12intro.asp?strReferringChannel=journeytoexcellence 

Meeting learner’s needs

http://www.ltscotland.org.uk/video/d/dim13intro.asp?strReferringChannel=journeytoexcellence 

Carousel activity

http://www.ltscotland.org.uk/video/o/obancollab.asp?strReferringChannel=journeytoexcellence 

Using formative assessment (AifL) strategies

http://www.ltscotland.org.uk/video/p/penicuikd1.asp 

Learning about learning

http://www.ltscotland.org.uk/learningaboutlearning/index.asp 

Link to LTS resource on teaching debate http://www.ltscotland.org.uk/debatinginschools/index.asp
Motivating pupils using collaboration and tight deadlines

http://www.ltscotland.org.uk/video/s/lalstlukesmotivation.asp?strReferringChannel=learningaboutlearning 

Think, pair, share

http://www.schooltube.com/video/26607/Think-Pair-Share 

Effective questioning

http://www.teachers.tv/video/566 

Traffic lighting

http://www.highlandschools-virtualib.org.uk/ltt/flexible/peer.htm 

Appendix 2

Lesson planning

In planning lessons, practitioners may find it beneficial to consider the following questions:

· What do the learners need to know by the end of the lesson?

· What is needed to enable learners to achieve this?

· What can learners do to facilitate their own learning?

· How can I support learning using AifL strategies?

· How does this learning build on prior learning?

· How is Curriculum for Excellence incorporated?

· How do I assess learners’ learning?

· What will the hook be for learners?

Appendix 3

Generic lesson plan template

Class:
Date:

Topic:

Learning outcomes to be shared with learners:

AifL strategies used:

Curriculum for Excellence experiences and outcomes and capacities covered:

Learning activities taking into account learning styles:

Resources needed:

Assessment:

Evaluation:

Appendix 4

Example of revised Bloom’s taxonomy activity

The revised Bloom’s taxonomy structure is useful for encouraging learners to engage in higher-order thinking. As learners complete each task they are building their knowledge and understanding of the source and topic. 

Revised Bloom’s taxonomy




Document from ‘Georgians and Jacobites: Sources from the ‘45’ for Advanced Higher LTS NQ resource

http://www.ltscotland.org.uk/resources/g/nqresource_tcm4228772.asp?strReferringChannel=nq 

[Document 90] (The Duke Newcastle to the Duke of Richmond, 6 March 1746. Quoted in Culloden and the ’45.)

Our accounts from Scotland are very bad. The rebels are certainly reassembling; and it is thought they will have more real Highlanders than ever. The rebels have got Inverness, and the castle. Lord Loudoun is retreated further north. The Duke [Cumberland] complains extremely of the country, and I am afraid with the greatest reason. His Royal Highness is afraid the rebels will also get Fort Augustus. But he has taken care to secure, I hope, Fort William . . .

Complete the following Bloom’s taxonomy tasks:

Remembering

1. State the letter’s author and recipient. 

Understanding

2. Explain the events the Duke of Newcastle is referring to.

Applying

3. Why were the Jacobites able to reassemble?

Analysing

4. Use your knowledge of this time in history to explain the reasons for royal forces losing control of parts of Scotland in March 1746.

Evaluating

5. How useful is this source as evidence of the changing military situation in Scotland in March 1746?

Creating

6. Use this information to create a bias account by the Jacobites of the same military situation in March 1746.

Appendix 5

Discussion starter cards

Discussion starter cards can be a useful way of teaching learners about various discussion skills such as listening to others, posing questions and challenging points of view. It is also a useful technique to prevent group discussions from being dominated by an individual as it involves all learners. It can take a few attempts at this activity to get good historical discussions so it may be easier to start with a more familiar context at first, such as ‘Are summer holidays too long?’ or ‘Should we wear school uniform?’.

1. Before beginning this activity practitioners should ensure that all learners understand what the various terms on the cards mean. 

Propose – suggest an idea to the rest of the group.

Question – pose a related question to the rest of the group.

Support – mention a piece of information that backs up a point that someone else in the group has made (even if you don’t agree with it).

Challenge – mention some information that challenges a point that someone else in the group has made (even if you don’t agree with it).

Expand – take a point that someone in the group has made and develop it more.

2. The practitioner should pose an open question that will allow for discussion and different points of view. 

3. Learners should be organised in groups of around four. Each group is issued an envelope containing about 30 discussion starter cards and each learner should be dealt five random cards face down. 

4. As the discussion progresses learners should try to play their cards. For example, if they have a ‘QUESTION’ card then they should try to pose a question at a suitable point in the discussion and place their card face up in the middle of the table. If they have a ‘CHALLENGE’ card then they should provide an alternative or opposing point of view or information and place their card in the middle of the table.

5. The object of the task is to play all your cards.

Sample discussion starter cards






Appendix 6

Jigsaw technique

This is a useful technique to use in building communication skills and to encourage more independent thinking. It allows learners to have time to consolidate their own learning and then to share it with the rest of their group so that a complete picture or analysis can be completed.

1. Organise learners into groups of four or five.

2. Divide the topic into four or five sections and assign each learner in the group one section to be responsible for.

3. Either provide learners with information on their section or facilitate it for them to do their own research so they can work out the key points. Limit this to, for example, 15 minutes so learners remain focused. 

4. Now reorganise the groups so that there is an expert group for each section, so all the learners who were looking at the first section come together and share their learning on the same section and collaboratively agree the key points for their section. This is happening simultaneously for sections 2 and 3, etc. Time limit of about 10 minutes.

5. Now learners return to their original groups and each learner presents the key points from their section to the rest of the group. The rest of the group can ask questions if necessary.

6. All learners should now have researched or been taught by their peers all the sections of the topic.

7. This activity can be consolidated with a subsequent handout of the key points mentioned in the groups or with a quiz. 

Appendix 7

Starter activites

It is beneficial at the start of every lesson and unit of work that the learners are ‘hooked’. There are many starter activities that can be used with little or no preparation.

Examples of starter activities:

· Key words – learners have to jot down five key words on that topic.
· Hangman – learners have to guess the key word.
· Pictionary – a learner has to draw a key word on the board for others to guess.
· Memory game – 15 key words or images are displayed and learners study them for 1 minute. The words/images are rubbed out and the learners have to try to remember as many of them as possible.

· Big picture – learners are shown part or all of an image and they have to work out the ‘big picture’. For example, where do you think the people were going? What class were the people? What do you think their lives are like?

· Word association – a learner calls out a key topic word and then each learner says what they think of when they hear the last word.

· Talk talk – A learner talks for a minute on the topic being learned in class and then passes it on to the next learner and so on. As learners’ topic knowledge increases this activity can last longer.

· Blockbusters – Create a grid of 5 × 5 shapes and split the class into two teams. One team have to try to get across the board and the other team have to try to cross the board from top to bottom. Each shape has a letter that links to a question. For example, ‘What C means battle or fight? Conflict’. The team who gets it right controls that shape. 

Appendix 8
Learner : ____________________________________
Date: ___________

Source analysis success criteria/feedback sheet
	Question stem
	Success criteria
	Traffic light understanding
	Strengths
	Areas for improvement

	How useful?
	
	Relevant information
	Develop/

explain
	
	
	

	
	Origin
	
	
	
	
	

	
	Purpose
	
	
	
	
	

	
	Content
	
	
	
	
	

	
	Recall
	
	
	
	
	

	

	How far?/

How fully?
	Source
	
	
	
	
	

	
	Recall
	
	
	
	
	

	

	How far?/

How fully?
	Source
	
	
	
	
	

	
	Recall
	
	
	
	
	

	

	To what extent agree?
	Compare overall
	
	
	
	
	

	
	Compare detailed points
	
	
	
	
	


SMART target setting: 

Target reviewed: Date: ____________
Comment: _______________________

Appendix 9 

Scaffolded answer template for ‘How useful..?’ questions

1. Read the source carefully and look up any unfamiliar vocabulary or names.

2. Read the question carefully and start to look for the origin, purpose and content in the source.

3. Now think about the usefulness of the origin, purpose and content.

4. Think of any other relevant information that supports or challenges the information in the source.

5. Use the template below to structure your answer:

Introductory paragraph

Set the source in context by briefly explaining what was happening at the time. Now write one or two sentences on the origin (author and date), remembering to explain why that makes the source useful or not for investigating the issue mentioned in the question. Next, write a couple of sentences to suggest why the source was written, being mindful of bias and historiographical debate.

Source information paragraph

Select from the source the information that helps to show whether the source is useful or not when investigating the issue mentioned in the question. When writing this section, make sure you give each point of relevant information from the source its own sentence and clearly explain its usefulness. 

Recalled information paragraph

Select from your own recalled knowledge information that helps to either support or challenge the usefulness of the information in the source. You can include as many detailed points as you like but three or four should be sufficient.

Conclusion

Restate how useful, or not, this source is for investigating the issue mentioned in the question. You can recap the main reasons for your evaluation, ie minority point of view, omission of key facts, etc.

Appendix 10 
Scaffolded answer template for ‘How far..?/How fully...?’ questions

1. Read the source carefully and look up any unfamiliar vocabulary or names.

2. Read the question carefully and start to look at the information in the source.

3. Think of any other relevant information that supports or challenges the information in the source as well as the omission of key facts.

4. Use the template below to structure your answer:

Introductory paragraph

Set the source in context by briefly explaining what was happening at the time. Now write one or two sentences explaining the issue mentioned in the question. 

Source information paragraph

Select from the source the relevant information that supports or challenges the issue mentioned in the question. When writing this section, make sure you give each point of relevant information from the source its own sentence so that you clearly explain its importance in coming to a judgement on the issue mentioned in the question. 

Recalled information paragraph

Select from your own recalled knowledge information that helps to either support or challenge the information in the source. You can include as many detailed recalled points as you like and you can also include other relevant points of information that the source omitted. Again, each point should be discreet and explained well so its relevance is clear.

Conclusion

Restate how fully, or not, this source explains the issue mentioned in the question. You can recap the main reasons for your judgement, ie omission of key facts, etc.

Appendix 11

Scaffolded answer template for ‘To what extent do sources... and ... agree?’ questions

1. Read the sources carefully and look up any unfamiliar vocabulary or names.

2. Read the question carefully and decide on the overall point of view of each of the two sources.

3. Now look carefully at the information in the sources and try to find points the sources agree or disagree on.

4. Use the template below to structure your answer:

Introductory paragraph

Set the source in context by briefly explaining what was happening at the time. Now write one or two sentences explaining the overall comparison by comparing the two points of view and explaining them. 

Detailed comparison paragraph

Select from each of the sources the information that helps to show whether the sources agree or not. When writing this section, make sure you give each point of relevant information from the sources its own sentence so that you clearly mention and explain each comparison. 

Conclusion

Restate how far the sources agree on the issue mentioned in the question. You can recap the main reasons for your evaluation, ie concurrence on key events, etc.
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