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Lykion ton Ellinidon in London

The Lykion Ton Hellinidon London was founded in London in 1979, for the  purpose of preserving and disseminating Greek culture. 

Through a rich, multi-faceted programme of activities and events, the Lykion   continually seeks to promote the study and appreciation of Greek arts, customs and  traditions.

An important feature of the Lykion's programme is the teaching of Greek  folkloric dances. 
Hellenic Centre in London

The Hellenic Centre, founded as a charity in 1994, has the complementary aims of providing a focus for the Hellenic community and promoting an awareness of Hellenic Culture in the United Kingdom. To these ends, the Centre offers a programme of exhibitions, conferences, lectures, concerts and cultural events. 

The Hellenic Centre is housed in elegant, light and spacious premises with lift service to four floors. Equipped with a particularly fine grand hall, the Centre welcomes members and non-members alike who wish to use its comprehensive range of facilities for business, professional, cultural and social purposes.

Editor’s Lexis
      Since the publication of the last issue of Hellenic Pedagogical Cosmos in November 2008, another  -new- Minister of National Education and Religious Affairs, Mr. Aris Spiliotopoulos, has already added his name in the long list of Greek Ministers of Education of contemporary Hellas. Just for the record, Mr Spiliotopoulos has served as the spokesman of the governing conservative party of “Nea Dimokratia” when the party had the role of the official opposition in the Greek political arena, and he also served as the Minister of Tourism until he was appointed as the Education Minister. Mr Spiliotopoulos, ‘faithful’ to the long political/partisan tradition –like all his predecessors irrespective of political affiliation-  took with him from the Ministry of Tourism his ‘advisers’ and his ‘experts’ to his new governmental post in which they serve (again) as ‘advisors’ and ‘experts’…for educational issues and topics now! One more interesting detail: The previous ‘advisers’ and ‘experts’ at the Education Ministry were also members or ‘friends’ of the same governing political party (“Nea Dimokratia”), but they were close collaborators and appointed by the previous Minister Mr. Stylianidis who, by the way, he presently offers his services to all of us from his new post as the Minister of Transport… Having said all the above in an obviously ironic  -yet highly seriously and concerned- tone, public statements and political declarations from virtually all quarters with regard to ‘the paramount significance and importance of paideia/education’ for the entire Greek society, continue to produce an ‘idiomorphic pollution’ of backwardness and inertia over the Greek educational horizon at all levels.  Among others, reliability or the lack of it –for many years now- characterizes the very nucleus of the logos and praxis of our official state apparatus along educational and pedagogical lines.
      All those rather ‘bitter’ and ‘depressive’ developments and comments aside for a moment, the central theme of this issue of the HPC attempts to bring at the forefront a (somehow) forgotten topic: The educational and the pedagogical value/usefulness of children’s playing vis-à-vis  the creative and painstaking processes of  teaching and learning in the daily life of formal schooling. The very fact that this particular topic, well up to our present era of globalization, multiculturalism and the technological explosion, continues to lag behind in both theoretical and empirical interest by most of all those directly or indirectly concerned, makes a ‘humble reminder’ like the one attempted here to sound more than relevant. It could, thus, legitimately claim  both the attention and the active participation of the reader. 
Dr Leonidas C. Bombas
Comparative Educationalist                                                             Athens, May 2009
Director of Studies, “Nea Ekpaideftiria-G. Malliaras”
Synoptic research paradigms of our readers & colleagues
“Standardization of the occupational Interest Inventory of E. LEE & L. THORPE for adolescents and post-adolescents of General Education in Greece” and “Appraising Vocational Fitness with reference to the Standardized Inventory”
Manou, I. & V. Manou
A) As the person moves from the early to later adolescence, the time for entering the labour force or preparing him/herself for an occupation comes more near and near. When he/she is ready for secondary education a specific decision has to be made: whether to attend a school that offers an academic orientation, a business direction, technical, or trade/commerce program; what type of course of studies should follow, etc……
This research deals with the standardization of the Occupational Interest Inventory of Edwin A. LEE & Louis P. THORPE for adolescents and post-adolescents of General Education in Greece (Athens and the broad area of Attiki), 17-19 years old. The representative sample consisted of 400 male adolescents, 600 female adolescents and 1000 adolescents and post-adolescents (mainly freshmen) of composite population. Three tables of standardization have been prepared of the male adolescents, the female adolescents and the composite population. 
B) ….We wanted to know whether the differences of the (statistical) means of the representative samples of boys and girls of the standardized Inventory were significant or not, and whether the results went along or not with those of international research on the same topic… The general conclusion of our research goes along with that of the international research: Boys are mainly interested in jobs giving them money and power (authority), while girls are mainly interested in jobs offering services to other people.  
Anthology of educational & pedagogical issues as presented via the press

“We want soap and toilet paper”…
They are the individuals who work the most and at the same time they are the worst paid citizens of today’s Greece. They spent al their day in school desks and private (tutorial) lessons and they do not have any free time for themselves. And the (even) worst, they participate in a system of state education on which they have no confidence whatsoever. We are talking about the students of Greek schools who, these days, have become ‘front page challenge’ by keeping locked decades of public schools across the country. What are exactly the demands of these students? The wide range of these demands extends from changes in the educational agenda of the government and a number of educational changes which continue to be ‘pending matters’ since the mid-1950’s, to removing some teachers form specific schools, supplying toilet paper and soap to schools and controlling the prices at the school canteen. Highly indicative o the overall climate and the frustration prevalent among the students is a rather classic phrase one often hears by angry students: “Why do I have to go to school and study –under such conditions- for so many years? To become (just) a delivery boy/man?”

  762 corrections

Mistakes are not missing from the new textbooks of primary education which have been in use for the last three years.  Interestingly, the Pedagogical Institute (the official governmental body which oversees and has the responsibility for the textbooks) recommends a total of 762 changes concerning ‘minor mistakes’ and ‘technical/typographical mistakes’ which have been found in the main readers, the student workbooks or in the teachers’ books. While almost the entire educational/school community admits that these new books are considerably better than the previous ones (dated since 1982), there are several concerns as to the ‘density’ of the texts included and the difficulty of most exercises that pupils have to complete.

Laographic museum by students

Seven year old students attending a public education school in the neighbourhood of Triandria (in the greater Thessaloniki area) have ‘transformed’ an old storehouse into a functional laographic musem. This
 particular project has been realized under the supervision of their teacher E. Klementidou, using as ‘stimulus’ or as a departing point one specific  exercise from the daily school reader (grade two) that asked pupils to search and collect old objects of laographic value from their family active/enthusiastic participation of all pupils the small exhibition was
environment and organize a small exhibition. In a few days time with the permanently placed in the old warehouse within the school premises and the ‘museum’ became operative!

Suicide related to school grades?

In the most tragic way a young boy 13 years old ended his life by jumping from the balcony of his family house in the greater Athens area (Perissos). As reported in the press, the police examines pieces of information that have been made available to them claiming that the boy had had a fight with his mother concerning his school progress and the specific grades he was given by his school teachers. As his mother left to escort his younger sister, the boy committed his fatal jump from the balcony.

“Schools for parents”

According to the pertinent figures released by the General Secretariat for Life Long Learning, unfortunately, the total percentage of men attending these special educational programs for parents barely reaches the 3% figure of the entire population concerned. Almost half (49%) of those attending the “school for parents’ are between 41-45 years old. It should be mentioned that these “schools for parents” started to operate in 2003 and during the 2004-2008 period a total of 48,638 parents have been ‘trained’ via the different programs offered under this particular scheme. As stated by the officials the total number of such ‘schools’ today is 58 and it is estimated that by the year 2013 approximately 250,000 parents will have participated in such programs of ‘parental in-training’.

Three Greek students received international awards

Three Greek students have been awarded honorary distinctions in the 7th Olympiad of Astronomy and Astrophysics which took place in the city of Bandung of Indonesia. George Valogiannis, George Moulantzikos and Stefanos Mavros, members of the Greek team, were among those students who scored very high in the related categories of this international competition. As a matter of fact S. Mavros took the fourth place in the particular segment of the competition that concerned astronomic observations. A grand total of 22 countries from Europe, Asia and South America with approximately 100 students (the best, representing their respective countries) took part in this 7th Olympiad of Astronomy and Astrophysics.

Students needing psychological support
There are experts who claim that learning difficulties lead children and adolescents to depression, ‘facilitate’ their behaviour to become delinquent, ‘open’ the road to drugs and to suicidal attempts. Accordingly, thousands of 
Greek students are in need of at least ‘careful’ observation and support. The officials from the Greek Ministry of Education have collected data through its local “Diagnostic Centres” in each region of the country which show that more than 190,000 students are facing some type of psychological problem. On the basis of this evidence recorded country-wide, a percentage of 12%-15% of the total Greek student population (approximately 1,600,000 students) experience intense learning difficulties, while in the vast majority of those cases (80%) the experts see serious psychological problems. 

School drop-out

The phenomenon of early dropping out of school, time and again, has been placed on the priority agenda of international organizations like Unesco and OECD –especially so for the less and the under developed countries. It is well-known that the pertinent figures for a number of countries are more than disappointing. The corresponding figures for Greece are not very encouraging either. According to the Greek Pedagogical Institute (Ministry of Education) a percentage of 14.4% of the Greek youth does not complete secondary education. More specifically, the dropping out rate in primary education is barely noticeable, at the junior high (Gymnasio) level reaches 6.09%, at the General Lyceum (senior high) is 3.32% , whereas at the Technical Vocational Classes (secondary education) the drop out rate reaches the percentage of 20.28%.  

Corporal punishment is…here!

One out of two Greek families residing in the greater Athens area (prefecture of Attica) uses ‘one or another type’ of corporal punishment in the daily upbringing of their children. And worst, as the experts warn, this family considers such a parental practice as its own prerogative. The Institute of the Health of Children, in presenting the newly established ‘Network for the Prevention & Combating Corporal Punishment’, provided quite interesting empirical evidence from a recent survey: Of the 591 families who were employed as the sample population of the research, 56.5% of those parents interviewed said that they use corporal punishment in ‘dealing’ with their children’s behaviour. Interestingly enough, first grade boys seem to have three times more the ‘possibility’ to experience their parents’ corporal punishment than grade six children.

         “Eternal university students”
According to a recent research of the Aristotelio University of Thessaloniki, one out of three students of the university has already surpassed twice the ‘regular time’ needed for completing universities studies while the possibility for those students to be awarded a degree becomes minimal. The research examined 24 of the total 34 Departments of the university where the normal duration for successfully completing a course of studies is four or five years. If the proposal that has been advocated by many had been in effect, all these students would have been out of the university altogether. The research was conducted under the supervision of professor Th. Hatjipantelis who stated that a percentage of 30% of the total number (9,000) of the students in Aristotelio University fall under the category ‘eternal students’. The rector of the university professor L. Antonopoulos pointed out that the percentage of those ‘eternal students’ does not have any substantial impact on the university, although it could become a ‘burden’ to the operation of the university.

On the horizon of the Hellenic research agora

A comparison of the Greek Open University and the traditional Greek Universities
Bousiou-Makridou, D., K. Taxmatzidou, S. Tsopoglou & D. Sidiropoulos, 
Given the increasingly widespread growth of Open and Distance Learning Education, it is justifiable to discuss the main reasons that Distance Learning Universities exist and tend to grow rapidly. For this reason, we examine the way that a distance learning institution works and the quality of the services that offers. In this paper, we describe the similarities and the differences between two traditional Universities in Greece (University of Macedonia, Aristotle University of Thessaloniki) and the Greek Open University (GOU). The above mentioned comparison focuses on the tasks and activities concerning the student – professor university relationship and relevant educational and administrative processes and procedures. We also discuss the mechanism that GOU uses in order to assess the internal services, the quality of teaching and the Academic staff. Finally we investigate the reasons for the early abandonment of many GOU programs by a large number of students.
Small, mutligrade primary schools: International experience and the Greek reality

Kapsalis, G.

Small primary schools with multigrade classes have been providing education to the Greek Primary Education Sector from the first years of the country’s independence, while the most common types of them are One Teacher’s Schools and Two Teachers’ Schools. A recent research which refers to the Greek context suggests that the education these schools deliver is not inferior to that provided by their bigger counterparts. However, the policy towards them is that of their gradual closing.

The international research and practice though indicates that multigrade schools have future and provide quality education. Projects that focused on students’ learning in Portugal and Australia (Telescola and Schools of the Air respectively), in teachers’ re-training in Australia (seminars, conferences, distance learning) and school clustering in the UK, indicate that their educational outcomes became more effective.

This paper suggests that multigrade schools are an indispensable part of the Greek Primary Education Sector. Finally, educational planning is
 needed in order to take into consideration not only the economic cost of such schools
 but also the suggestions of the international literature if we are to improve their potential.

The innovations in primary education in Greece, 1976-2006

Leuven,K.U.
The key question of our research is: the innovations in the history of primary education in Greece, during the years 1976-2006, according to the framework developed by prof. Depaepe et al. in their book "Order in Progress", concerning the "grammar of schooling" and the "grammar of educationalizating". We will concentrate on the history of curriculum, and take the reform of 1976 as a starting point. Furthermore we will analyze the reform of 1985 and the educational efforts towards the reforms of 1997-2006 as well. The main source for our study are the educational journals, e.g. the periodicals edited by teachers for the teachers. Using these records we will be able to reconstruct the image of the education at the time. The purpose is to gain insights in the mechanisms of educational innovation as well as in the influence of the curriculum on the everyday educational practice(s).
The Attitudes of Greek Teachers and Trainee Teachers Towards the Development of School Psychological and Counselling Services 

Dimakos, I. 
The purpose of the present study was to investigate what active as well as student teachers (i.e. future teachers) think about the provision of school psychological and counselling services within Greek elementary schools. Two hundred and eight active teachers and university students were asked to complete a Likert-type questionnaire rating the importance of nine roles and activities typically performed by a school psychologist. Results suggested that both active teachers and students regarded all activities very importantly with the exception of school-community liaison, an activity considered not so important by either side. However, student respondents differed from active teachers in how much importance they attributed to each activity. Given the structure and organization of the Greek educational system, the presence of additional support personnel is highly regarded by teachers who have been serving in it for several years. It is also encouraging to note a similar attitude in the responses of future teachers. Implications for educational policy regarding such additional personnel are considered. 
Top of Form

Bottom of Form

Greek teachers’ responses to instructional adaptations. Implications for inclusive practices
        Vlachou, A. & E. Voudouri
A long-standing assumption in educational psychology has been that successful educational outcomes depend on adapting teaching to individual differences among learners. Instructional adaptation is considered to be a process of choosing and applying an appropriate teaching action after an assessment-based determination that previous lessons for an individual (or groups of individuals) were unsuccessful (Scoot, Vitale, & Masten, 1998) The concept of instructional adaptations provides a working framework for studying how teachers approach adaptations when students with special educational needs are placed in regular classrooms. For research purposes, specialized literature differentiate between general and specific adaptations. The former is that which the teacher carries out for a class-group as a whole, which does not call for significant curriculum change or modification. On the other hand, specific adaptations refer to individual adaptations of a planned curriculum in order to respond to particular and extreme educational needs. Before, however, asking teachers to differentiate the curriculum and implement more specific adaptations it is important to explore how they respond to more general adaptations that concern the class-group as a whole. Method In light of the above, the aim of the present study was to explore how forty five (45) primary education teachers responded to six sets of general instructional adaptation strategies in terms of their feasibility, desirability and effectiveness. For this purpose, Cardona’s (2000) questionnaire “The Teaching Adaptation Scale” (TAS) was modified so as to be used within a semi-structured interview context with teachers. Expected Outcomes The preliminary results of the study indicated that almost all of the proposed instructional adaptation strategies were highly desirable by the participant teachers. Interestingly, however, the qualitative analysis revealed lack of knowledge and training regarding general activity adjustment strategies and a need to explore further the way teachers understand and conceive the proposed adaptations. Additionally, in terms of feasibility and effectiveness, it seems that teachers prefer and chose to implement those strategies that demand little preparation, take up little time, do not alter the organizational routine of the class and benefit the majority of the class-students. The results of the study are discussed in terms of their implications for the promotion of more inclusive learning environments. 
Teachers facing ICT:  The case of Greece

Kiridis, A.,  Drossos, V. & E. Tsakiridou,  

The introduction of Information and Communication Technology (ICT) in Greek primary education appears to be carried out in the midst of a general uncertainty, mainly on the part of the teachers, who will have to cope with a new teaching tool and a new teaching philosophy that very few of them have learned to apply. The aim of this study was to elucidate the perceptions and the attitudes of Greek teachers towards the use of ICT, and to explore the potential of the integration of the new technologies in public primary education. The sample consisted of 951 male and female primary school teachers from all over the country. The results reveal that although the majority of the respondents believes that ICT is a useful tool for teaching and learning, and generally agrees with its exploitation in schools, it appears that they are not yet fully convinced about the advisability of the immediate introduction of new technologies in primary education. 
SEN students' inclusion in Greece: factors influencing Greek teachers' stance 

Konstantina Koutrouba, K.,  Vamvakari, M. & H. Theodoropoulos  

	
	

	The present study, based on recent research in secondary education schools in Greece, aimed at recording Greek teachers' attitudes towards inclusion and determining the factors that enhance positive attitudes or negative ones. The findings of this research confirm that Greek teachers, despite obvious infrastructural and institutional hindrances, favour SEN students' inclusion, and this attitude is strengthened when specialised knowledge, further training and incentives for acquiring professional qualifications are provided to teachers. 

	

	


A study of Greek teachers’ perceptions and practices of teacher self-evaluation

Ghoula, A.
Evaluating one’s own teaching practice is a complex activity. The paper that follows draws on Aristotelian thinking to examine the value and the complexity of self-evaluation processes, and the effect on teaching, teacher learning and development. It considers constraints to implementation in a context in which teachers are the sole evaluators of their teaching and the learning occurring in schools and highlights the significant role of the individual, professional and policy contexts in this practice.
This paper reports some findings of a qualitatively driven study, which
 investigates Greek teachers’ perceptions of and attitudes towards teacher self-evaluation. The value and meaning attached to the practice of self-evaluation are examined using an interpretative approach and methodological triangulation. Immersion in the context of one primary and 
six nursery schools provide insights into teachers’ self-evaluation behaviour and the implications for teaching and learning. A randomised sample of 208 secondary and primary school teachers is used to enrich and validate case-studies findings. The findings indicate that the learning acquired via teacher self-evaluation derives from the interaction of teachers’ beliefs, thoughts and dispositions about teaching and learning, with the professional and policy contexts, and frames teachers’ sense of accountability. The paper argues that teacher self-evaluation activities are learning processes driven by will, thought and purpose. However, if teacher self-evaluation is practised only at implicit levels and in ignorance of what it is involved in its practice, it provides minimum chances for teachers to realise the full learning potential of the self-evaluation process and the impact on teaching practice
Training Greek teachers in cultural awareness: A pilot teacher-training programme — implications for the practice of School Psychology 

 Psalti, A. 
The recent dramatic changes in the makeup of the student population in Greek schools pointed to the need for designing and implementing new educational and teacher training programmes that would incorporate the educational needs of newcomers. Such a teacher training programme aiming at developing Greek teachers' cultural awareness and empowerment was designed and implemented as part of a greater research project. The scope of this article is to present the specifics and some of the results from the evaluation of this teacher training programme. The programme consisted of three thematic units, which were based on experiential learning. Five groups of both primary- and secondary-school teachers from three cities of northern Greece participated in it. Teacher training modules were designed to meet the training needs of the programme as well as for future use in other teacher training programmes. Teacher evaluation of the training programme indicated that it was an interesting and pleasant experience for the majority of the participants, which provided them with knowledge and skills necessary to function in a diverse school environment. The implications of this particular training programme for the practice of school psychology are also discussed. 
Top of Form
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Parental involvement in the educational process as one of the most important factors of educational and occupational attainment

Parental involvement in the educational process of their children is of interest to researchers, as it affects the progress and development of children in may areas. The continuous and stable involvement of parents in the educational process of their children is one of the most important factors of educational and occupational attainment. Students’ educational and occupational expectations are important factors in their educational and socioeconomic attainments and, probably, the main intervening variable through which family background inequalities are transformed into educational and social inequalities. The present study attempts to investigate the possible effects of school based parental involvement of students’ expectations and achievements. We examine these effects analyzing empirical data from a representative sample of 1200 students attending the second class of Greek lycea. The finding indicate that school based parental involvement has direct effects on student expectations and indirect effects on their achievements, while it mediates a substantial part of the background influences on expectations and achievement.

Curricula of the Greek primary school (1881-1981)
Andreou, A.
During the period 1881-1981 the curriculums formed, were taken from “Guidance” by D.G. Petridis (1881) and “Teaching” by Sp. Moraitis (1880), the 1894 curriculum with its modifications, the 1913 curriculum including modifications, as well as the 1969 curriculum and the curriculum of 1977 with its modifications of 1981. This piece of work attempts to register and present: the programmes, the modifications that have been made, the attempts at modification which were undertaken and their formation at the level of lessons and teaching hours.
Syndromes of lethargy and apocalypses of our schooling in Greece today
Approaches to evaluation

1. External evaluation

As stated in the introduction the issue of school evaluation has been very controversial in Hellas in the last twenty years. This may be the major reason for the reluctance shown by the different governments to apply strict “rules” to school evaluation. It can not be claimed that the school evaluation, which is taking place at the moment, is practiced within a strictly standardised framework. The new Law/2002, which has already been approved by the Parliament, sets more specific guidelines on the evaluation of the “educational task and on the educators”. It allows for the description of the parameters and the educational performance indicators involved in the procedure of evaluation and it specifies how the standards that required are set. The content of this Law is in compliance with the existing legal framework, which, however is not strictly put in practice. The officials believe that through this new Law, the issue of “school evaluation” will revive and put in practice in a more systematic way. That is why the description below also refers to approaches to evaluation under way.

1.1. General objectives

The general objectives of school evaluation, as they are described in the official

documents, are related to the improvement of the school work and to the betterment of all the actors that are involved in it. Specific reference is also made to the relation of the evaluation of the individual schools to the evaluation of the Hellenic educational system as a whole. The general objectives are linked to the need for “upgrading” the Hellenic educational system up the standards required by the European Union. All types of evaluation are related to this general objective and they complement one another in the task of school evaluation.

1.2. Evaluators

12.1. School Counsellors (scholikoi Symvouloi): School Counsellors are civil 

servants of a high status, who are straight under the supervision of the Minister of education. They are selected by committees/ special groups
 formed by the Minister under specific criteria, which include: extra training  (post graduate training is considered as an additional qualification as well as special courses of in-service training), teaching experience (not less than ten years), experience in management and leadership (experience as a head, as a member in unions, cultural groups and organizations are considered as extra qualifications), academic work and/ or publications on educational issues.

         Each School Counsellor in Primary Education is responsible for 10-15 schools of a the school office they he/ she is based. The School Counsellor visits the schools as regularly as possible (at least once a term) and, apart from the consultative pedagogic, scientific and didactic work he carries out, he also performs the task of external evaluation of the school task. At the end of each school year the School Counsellor has to write a report on the educational task of the school under his/ her supervision. The School Counsellors in Secondary education are selected and distributed by subject fields and they are, therefore, based in the directorates and supervise higher numbers of schools. They perform similar tasks regarding the school work of their field of specialization.

         1.2.2. Head of the Educational Directorate and Head of the Educational Office (Proistamenoi Diefthinseon Ekpaidefsis, Proistamenoi Ekpaidefsis): They are civil servants of high status. Each educational Directorate consists of a small number of education offices, which are responsible for supervision of the schools that belong in the Directorate. The evaluation tasks taking place by these heads are of different levels and mainly refer to the general effectiveness of the education work and to the organizational and administrative tasks taking place at the level of the different schools.

         1.2.3. The Directorates at the YPEPTH utilize the information provided in the reports, organize it and use it to take decisions on organizational, administrative issues and the quality of the educational work (i.e. the number of teachers to be recruited, the equipment needed at the school level etc.). Whenever there appears to be a school facing a serious problem regarding these parameters, the people at the directorates may visit the school in order to make their own report of evaluation. The Heads of the directorates at the Ministry are appointed straight by the Minister of Education and they are usually servicing teachers with extra administrative experience.

         1.2.4. Pedagogical Institute: The Hellenic Pedagocical Institute is a consultative body to the Minister of a education on all issues described on the table 2 concerning primary, secondary and technical education, educational research, teacher in-service training, educational evaluation and assessment, and educational quality. Apart from the reviews of the research in the field of education and from the investigation and the study of the practices in the foreign educational systems the P.I. also
 analyses and utilizes the information provided in the reports of the School Counsellors on all the issues of evaluation.

1.2.5.: Gev” (Paredroi axiologisis) The major task of this body will be the evaluation of the educational task, mainly at an upper/ second level of evaluation (Law/ 2002).

1.2.6. Staff at Centres of Career Guidelance: They may evaluate the work of each individual school on aspects of their interest, which mainly are mainly concerned with preparation for life and career guidance. This evaluative task is actually used in order to improve the interventions of this type made at the school level.

1.2.7. Groups made for the selection and promotion of staff: These groups are formed by the YPEPTh according to the procedures described in the Law referring to the specific procedure. In each case the evaluators who participated in these groups must have specially described qualification and experience in the field under evaluation.

1.2.8. OSK Organisation for the School Buildings (Organismos Scholikon Ktirion): This organization utilizes data collected by other actors (ie the directorates at the Ministry) and also collects any supplementary data necessary for the job it performs which is the maintenance as well as the establishment of school buildings.

1.2.9. OEDB, Organisation for Publishing School Books (Organismos Ekdoseon Didaktikon Biblion): This organization utilizes data collected by other actors (ie the directorates at the Ministry) and also collects any supplementary data necessary for the job it performs which is the publication of the school books (which are provided for free by the state to all the pupils).

1.2.10.: KEE Centre of Education Research (Kentro Ekpaideftikis Erevnas): KEE is responsible for the research related to the parameters of the educational work, which would be included in the evaluation task. KEE together with PI provides the evaluators with the educational performance indicators to be applied at the level of school evaluation and also investigates the field of standards/ benchmarks on all the tasks of table 2 so that the most suitable ones are offered in each case of evaluation task.

(Eurydice, 2000-01)
   Epimorphosis of teachers in a rapidly changing cosmos: Gnosis & praxis
        Initial Education and Teacher’s Education in Greece

        The situation today

         OLME (Federation of Secondary Education Teachers in Greece) believes that, besides the fact that the issues of initial education and continuous education of teachers, are of great importance for the quality of officinal education, there are, in these two sectors, very serious problems. 

         Regarding the initial education, the most serious problem is that the sciences of pedagogy are not mandatory for many specialties of teachers of the Secondary Education during their pre – graduate studies, a fact that is resulted in “gaps” on their initial education, which the teacher’ s education (inset) cannot “cover”. 

         In the sector of education (inset), we stress out that there is a lack of a general program of periodical long term education, which would be covering all teachers in scheduled times and will meet their basic educational needs. In the contrary, there is a wide range of “special” short term educational programs, which basically, are realized in the framework of the European Union. Those programs are being provided occasionally, uncoordinated and unorganized, resulted on not avoiding claddings and on satisfying partially the educational needs of teachers. 

         The initial teacher’s education, especially of the newcomers, has also considerable problems. Because the education of teachers is being done right after their appointment, in the beginning of the new school year, and especially in areas geographically isolated, the offering of a worthy educational program is not the norm. 

         In areas of importance, like education which aims at confronting the instructional inequalities, the intercultural and antiracist education, the in-class education for children with special needs, the confrontation of school violence etc., there are very important gaps and deficiencies. 

         In the end, concerning the followed European educational policy, we are marking that the new orientation of the educational programs, based on the Lisbon strategy, is extremely problematic. From our side, we have expressed our opposition in the education of the “market” and of the enterprises, which replaces education and completed knowledge with simple training, with accumulation of information and invertebrate knowledge. 

         The new analytical programs and books, finally, are in favor of the       “school of the market”. Their consequences are as much negative in the   initial education as, mainly, in the teacher’s education. 

Propositions – Recommendations 

Initial Education 

We are aiming in the providing of initial education to all feature teachers, which will ensure them adequate scientific and pedagogic training. These two parts of basic education, the scientific and the pedagogical, are considered of equal importance for the performing of our profession. The system of the initial education of the teaching staff has to be flexible, allowing multiple combinations of connection between education in the scientific specialization with education in the sciences of pedagogy. 

The education of the teachers of the Secondary Education in their scientific specialization, has to be performed in the Institutions of the Higher Education, like it is today, without being modified from the education offered in those who, potentially, won’ t make a career in education. In parallel, we suggest the establishment within these university schools, of special programs of training for the candidate teachers in the subjects of pedagogy, psychology, sociology, teaching methodology, etc., which will lead to a diploma of pedagogical and teaching training. As an alternative proposition, we would suggest the initial education in the sciences of pedagogy to be provided in the courses of the other scientific specialties, which are operating in the Higher Education Institutes, with the appropriate conditions (establishment of corresponding sectors, etc.). 

Generally, the basic pedagogical programs and those of the tutoring education of the teachers, have to last, at least, for one academic year. The student / teacher, has to has the capability to study the pedagogical and training program, during his basic studies in the variable sectors of scientific specialization, as well as after his graduation and diploma. The successful attendance of the program of pedagogical and tutorial education will result to the allowance of a special affirmation, which will considered mandatory condition for the appointment in schools of the Secondary Education. 

Further Education 

The education of teachers has to be an integral part of the continuous professional development of the teachers, which will connected to the overall procedure of development and alteration of the educational system in whole, like OLME suggests. Education, in order to be effective, has to be planned in consensus with those, directly involved, that is educators and teachers. A stable and evolvable system of continuous education has to be established, based also on the contemporary scientific conceptions and the corresponding research data, as well as in the “transparency” and impartiality. 

Our basic proposal is the establishment of a teacher’s education with one year length of at least 4.000 teachers every year, with simultaneous release from their teaching duties. This education has to be realized with the substantial help of the institutes of the higher education, has to be for all and periodically and be financed from the State Budget. 

The programs of initial education for the new comers must be realized after their appointment and before the beginning of the school lessons, in close cooperation with the teacher, the workplace within the school and the university institutions. The programs must be organized in such way, so the new comers not to be forced to move in long distances. The on time appoint of teachers (during Springtime), will ensure the capability for the initial education to be provided without interruption, without surcharging teachers with their educational duties.  

We also believe necessary to ensure the capability of post – graduate studies as well as programs of teacher’ s education in master degree, through allowance of educational permissions. 

We are claiming, also, the organization of a supporting Network to the educational profession all over Greece, in which, through this, a systematic educational/pedagogical support will be provided to the teachers.  In this structure the educational trade unions will have primal involvement. 

In closure, we believe that the education of the teachers must not be faced only with the participation in some educational programs of long or short term, but as an integral part of the continuous professional development of teachers, which will be connected with the procedure of development and alteration of the educational system in whole.   

K. Vamvakas (Member of the E.B. of OLME)
A current informative panorama of higher education

The new leadership in the Federation of University Teachers

It seems that a new page opens for the Federation of University Teachers (POSDEP). By the end of the 9th conference of the Federation (March 8, 2009) and the election of its new Executive Council, one should expect profound changes in the physiognomy and the direction of the Federation for the years to come. The large turnout of university teachers in the last election for selecting the new representatives in the conference has already sent a clear message to its present leadership. Intense tension and conflicts among the membership were observed and recorded almost everywhere during the voting and the conference.

(‘To Vima’, 1/3/2009)

The lost opportunity for our tertiary education

The pragmatic reform in our tertiary education system will be realized and implemented by that ‘political system’ which is ready to accept that the Minister of Education is an individual of wide political acceptance and not a partisan politician.

Not long ago, the promise by the government for introducing a new law concerning our tertiary education system, a law-framework which was to change tertiary education drastically, it cost us numerous educational hours lost and the long protest-turmoil by the students with serious social consequences. It should be pointed out, however, that the university/academic community bears its own (significant) part of responsibility concerning all these negative developments given the fact that this community has adopted a ‘defensive attitude’. In addition, there are quite a few university teachers who demonstrate an incomprehensible confusion between the concepts of ‘self-management’ and ‘I do whatever I want’ (aftheresia)’. Those attitudes have given rise to a climate of suspicion with regard to the real intentions of the academic community, thus reducing its entire credibility.

(Koutsilieris, M. (Professor, Athens University, 23/11/2009)

Books for the university courses: To be distributed after (almost..) the exams!
It is well-known and highly criticized for many years now that university students in Greece are obliged to use one very specific book and study from that single book for each course they attend  -a book that most often 
than not has been written and ‘published’ and ‘distributed’ by the professor responsible for the particular university course. During the most recent years, this long and lasting tradition of the so-called ‘single book syndrome’ appears to be at the very ‘spot’ (along with many other tertiary education issues) of each proposed reform, without, however, concrete and tangible results so far. The new tertiary education law that was legislated last year promised to change that tradition altogether so that university students may be choose (for free, as always for the last 50 years) their course book from several suggested books. Distributing those books in time to all university students concerned –for a variety of reasons and ‘difficulties of the system’- continues to constitute a big problem, with all negative consequences for the smooth operation of tertiary education present. As expected, tension and conflicts along this front are quite frequent and disruptive.

Just an example from the press: Only a few days before the exams of the winter semester (December 2008), approximately 350,000 university students were ‘waiting’ for their course books to distributed!!!

(‘in.gr’, 6/12/2009)

Why Greek universities are ailing

The Greek tertiary education under the microscope of a Greek professor teaching at one of New York’s universities. The common secrets in the light. Among many other issues and characteristics of the Greek universities, the author of this latest book, notes emphatically: Who is the Greek university rector with the less academic/scientific publications? Who are those universitarians who have been appointed to central posts/positions of the Ministry of Education and they do not have a single academic reference of their work in world renown books-papers-conferences? Who are the academics and the Greek scientists that have ‘advertise’ with their work our country in international for and where do these scientists work? Why so many Greek universities have been transformed into ‘reception centres’ of petty crime, delinquent individuals wearing hoods (koukouloforon) and other individuals who have nothing to do with our universities? This book of professor T. Lazaridis constitutes an elaborate and detailed presentation of all those ‘happenings’ in today’s Greek universities.

(‘To Vima’, 2/11/2009)

‘Padlock’, once more…

For the second time around in the last 18 months, the Department of Primary Education of the Aristoteleio University of Thessaloniki is forced to ‘put a padlock’ to its operation due to the very fact that teaching classrooms needed for the courses are not available, the lack of teaching personnel presents a serious daily problem and several other operational difficulties constitute the order of the day. The decision for the temporary 
interruption of the Department’s operation has been taken by the General Assembly, while the rector of the university has informed the Education Minister A. Spiliotopoulos that the ‘Department is no position to guarantee the completion of the studies and the graduation of its students already in their final year of studies. At present, the Department has a total of approximately 2,500 undergraduates, graduates and doctoral students (230 in-service training teachers included) and only 27 members on its teaching staff list.

(‘e-Paideia’, 6/2/2009)

Higher education at a standstill
Higher education in Greece has been at a standstill, as a result of the fierce resistance by students and university staff against the plans to privatise higher education. The vast majority of university teachers support students’ demands.

As early as 2001, the EU’s Dedaration of Bologna prescribed the creation of a European Space of Higher Education that would ensure:

· the international competitiveness of European Higher Education and

· the effective linking of higher education to the needs of society and the European labour market.

The latter represents a direct linking of education to market needs. In this 

sense, it summarises the content of globalization as far as education and research are concerned and has defining implications regarding course content and financing. Thus, it is explicitly being declared that Higher Education is in the service of private enterprise. At the same time the financing only of those courses and research projects which serve “society’s needs” (as far as they are identified with “market needs”), is being introduced, through various direct and indirect methods.


Knowledge, like everything else in a market economy/ society, is becoming instrumental in the main aim of serving the market irrespective of the real needs of society, the desires of educators and the educated and, by implication, the ‘pure’ cognitive needs of science.


Six forces are undeniably spurring the spread of privatization in higher education:

· the rise of an information-based economy,

· changes in demographics,

· an increase in public scrutiny,

· the advent of new technologies,

· the convergence of knowledge-based organizations,

· and a decline in public trust in government.

One of the main forces that are spurring the spread of privatization in higher education is the rise of an information-based economy. Now the sources of wealth come from knowledge and communication instead of natural resources and physical labour. The New Economy puts a premium on intellectual capital and the people who produce it. This means that the demand for higher education is expanding dramatically. Education is needed throughout a lifetime, and the marketplace for that education is international. This growth makes education appealing to the private sector.

        Changes in the demographics of traditional students also affect the future of higher education. The number of 18-year-olds who attend higher education institutions is growing. The result is a tidal wave of new enrolments varying dramatically by institution.

         Higher education is being subjected to greater criticism than in the past on issues varying from low productivity and high cost to the quality of leadership and the inadequacy of technology use. This is an invitation to a private sector that rightly or wrongly sees higher education as the next health care industry.

        Another force is the advent of new technologies. Higher education is an appealing investment for the private sector. Not only is it perceived as troubled and slow to change, but it also generates an enormous amount of cash. “Customers”, better known as students, make long-term purchases lasting two to four or even more years, thereby providing a very dependable cash flow and revenue stream. Enrolment in higher education is also counter-cyclical, which is very unusual in a business.

         University enrolments, translated as euros, grow when the economy is bad because people are more likely to go to college when they cannot find work and to drop out at a greater rate when there are more jobs. 

        Governments can help state postsecondary education systems respond to these forces by defining academic quality and student achievement, eliminating overlap and duplication, ensuring accountability, and more efficiently utilizing the capacity of private providers of postsecondary learning. 
A. Spyropoulou, (ELT NEWS, Dec. 2008)

Central theme of this issue

Educating our children (and) through playing
Let us begin this introductory note with several quite obvious and well-known remarks concerning the –implicit and/or explicit- role of playing in both the informal and the formal educational settings and arrangements. And by so doing let us emphatically stress from the outset of this epigrammatic narration the apparent ‘added educational and pedagogical value’ inherent in virtually all types and forms of children’s (why not in the adults’ playing too…) playing.

As a number of scholars and experts in the fields of psychology, sociology and pedagogy have pointed out through their respective theoretical and empirical works (Matsaggouras, 2001) the very essence of the real educational and pedagogical value of playing has been persuasively voiced at least as early as almost five hundred years B.C.  Among others, the great thinkers and philosophers of Ancient Greece Aristotle and Plato have concerned themselves (and) with the role, the value and the different functions of playing. In short, Aristotle has clearly argued that playing (and adults’ playing, for that matter) functions as a ‘rest period/interval’ (anapafsis) during and through which the muscular systems of the organism have the chance to rest, while, at the same, other systems of the organism which have not been used that far may become active and operational.  

Similarly, throughout the centuries up to our own era of apotheosis of the so-called globalization and the colossal explosion of technology and communication, one may easily trace specific references and a multitude of well-founded arguments with regard to the indisputable value and contribution of playing to socializing and educating the youth.  For example, particular mention ought to made in this context to renown philosophers, psychologists, pedagogues and educationalists of all time like Montaigne, Rabelais, Locke, Rousseau, Froebel, Montessori, Decroly, Bruner, Claparede, Piaget, Freud, Adler, Hall, Groos, Vygotsky, Debesse and Erikson whose extensive investigation and theorizing on the issue of children’s playing has left us with significant insights and knowledge. Furthermore, one very well extend and enrich that list of various experts with a great number of names and their work on the topic of children’s playing well up to our days, where, of course, we know much more about the developmental phases of the child and the particular characteristics/parameters of that development as well as about 

 educational and pedagogical issues affecting all children  -playing being a central aspect in that respect. 

Yet, despite all this widely accepted importance and educational value of children’s playing irrespective of time and place, systematic research on the topic has not been at the level one might have expected (and, most probably, wished). In most cases only sporadic and rather isolated attempts in the form of theorizing or small-scale research endeavors may be located in several contexts. In short, a quick glance at the pertinent literature is quite revealing as to the limited number of systematic studies dealing in-depth with the pedagogical and educational value of children’s playing. 

Obviously, many and different reasons could be cited for this apparent “lag” along both the theoretical and (mainly) the empirical research front  -something, however, that lies well beyond the scope of this synoptic reminder.

The various forms, types and content that children’s playing may take in one or another occasion, its multitude of ‘appearances’ and expressions in different and differing socio-cultural contexts over time and its continuously evolving and transforming nature and character via its protagonists –the children themselves- give children’s playing a unique tone. Indicatively, to name but a few widely known and daily practiced types of children’s playing outside and –quite often over the last decades-:inside the school classroom:  Dramatization, role playing, theatrical activities and the like bear clear  and direct relevance to the issues related to the overall educational value and the daily educational ‘exploitation’ and ‘capitalization’ of children’s playing.

An informative look at a number of studies world-wide reveals that (as most probably expected) the vast majority of existing research endeavors along the educational value of playing variable concern themselves –primarily- with pre-school children and pre- school education. Something that is surely understandable on the one hand, but it may somehow ‘obscure’ /distract the attention needed to deal with primary school children and the playing of children at the elementary education level.

The Greek educational and pedagogical arena concerning this very topic under discussion here does not appear promising. 
Rather never or –at the very best- rarely, one may come across with any serious and in-depth investigation of the immediate educational relevance and value of children’s play at the formal education arena. And this has been so for years and years, despite the fact that –at all times- isolated voices and concerns on the part of the teaching profession have been recorded in public, concerning the educational and the pedagogical importance of children’s playing.

     Interesting development of the last few years in the Greek education   

 system constitutes the relatively new curricula and the school textbooks 
accompanying those curricula for primary education  -staying for the sake of this presentation at the elementary school only. Irrespectively of the overall opinion and the stand that one may adheres to concerning these new school textbooks with regard to their methodology of teaching implicit in them and the unit by unit unfolding of the material to be taught throughout the school year, a number of innovative (at least for the Greek education tradition) approaches adopted by the authors of the books are readily evident. Very often, both the recommended teaching process for each particular school subject/material and the specific exercises suggested to complement each teaching unit allow and direct the teacher towards using children’s playing and games in his daily teaching endeavors in the classroom. It would not be a hyperbole to say that, virtually throughout these new textbooks, concerned and interested teachers may readily find “playful” situations, activities and projects of various types and content, aimed at ‘awakening’ and ‘sensitizing’ the classroom teacher so that he adopts new didactic and teaching methods which necessitate (incorporate) and exploit the ‘playing   process’ of his children/pupils within the school praxis. And those ‘playful-like’ teaching methods and techniques are –one way or another- recommended in all schoolbooks, be those textbooks of Language teaching, Mathematics, History or Social Sciences.

Lacking, so far, the necessary empirical evidence on this very issue and, therefore, intuitively speaking based on sporadic –yet not irrelevant- personal observations and daily school experiences, the following interesting comment is in order: 
Whether or not each Greek teacher, even today after three full academic years have passed from the day that these textbooks were first introduced into the primary education classrooms, follows through these quite clear directions and the succinct recommendations of the curriculum and the corresponding practical suggestions included in the textbooks with regard to the teaching methodologies and the use of playing in the daily classroom activities/works, remains a big question. A question that, unfortunately, in only very few state schools’ teaching-learning environments could perhaps be elicit a positive (and encouraging!) answer. 

L.C. Bombas

       Children’s playing in formal education: One more innovation or a necessity?
        Until quite recently learning and playing in the Greek reality looked like two concepts diametrically opposed, as if the first is missing (lacking) the second and vice versa 

        A new trend may be observed, however, over the last few years. An idea that permits aspects of learning to be related and connected with playing. Many efforts are under way –as can be seen from the direction and the prevailing tendencies of the new curricula- so that the educational community may connect and integrate playing into the daily schooling process and use it as an additional, very special and very important, pedagogical “tool”.

         The connection of education with playing, although it is a relatively new development in the Greek educational scene, comes so smoothly to be integrated into the reality of our teaching profession, since playing is virtually inherent with the psychosynthesis of all children and so much familiar and indisputable/integral part of out daily life, that one wonders how can playing be ignored by someone who deals with children.

         Thus, by discovering how playing and games could be integrated into the educational process, so that students may learn not only cooperatively but competitively as well, more pleasantly and constructively, one may notice that more and better organized efforts have been underway which, I turn, led to the creation of educational games, some of them with the help of new technologies and, others based on the more traditional games. 

        The characteristics of educational games according to Cutworth (1996) should be the following: their proper designing on the basis (always) of specific learning goals; the existence and the operation of a set of rules; the active role of the students concerned; the necessary feedback; the element of challenge, of entertainment and that of the motivation; and, finally, the interests of the students ought to be reflected and included in educational games.

        Over the last years, in Greece, one may record an increasing number of observations concerning the impact and the effects that the children’s playing has on learning. As a whole, it seems that these observations have underlined the positive impact of playing to learning, thus encouraging the continuation and the extension of such endeavors.

         Through playing an overall positive climate is being achieved and established during the educational process/praxis which, in turn, facilitates and ‘pushes’ less interested students with  low class participation to be ‘activated’. In addition, students with rather poor grades see their school performance improving, especially so when the 
entire ‘playing setting’ could be transferred and used (and) outside the formal curriculum and the school premises themselves.

It is also important to point out in this context that students show more interest which is kept active and operative for a longer period of time, when they are involved in activities that they can somehow secure some degree of success. In this vein of argument, it would be very interesting to see the effects and the impact of using playing and games, that require different skills (sensory-motor/kinetic), to specific groups of students who lag behind in their classmates’ respect and recognition, due to their own low achievement in the daily school tasks/knowledge examined and assessed in the framework of the traditional teaching.

Finally, through playing and games, the teacher him/herself will have the opportunity to get to know much better his/her students, their feelings, the way these students manage knowledge and their particular idiosyncratic characteristics/weakness.

Therefore, if problems like the classroom management, the limited school time available and the ‘know-how’ that is required for developing and using educational playing/games (all of which function as obstacles and cause doubts and hesitation/inhibition to teachers) could be dealt with in effective manner, then it is certain that all of us as classroom teachers will see a different school classroom, a classroom which happily enjoys the process of learning!

I.Kolonia (in Greek) 

Children’s  playing and its capitalizing (use) in education

    Playing is the purest and the most inspired activity of anthropos irrespective of the particular age one finds him/herself at a given time (Froebel)
Playing as a child activity, interwoven with pleasure and fun for each child concerned, has been the object of study for many and many years. Since the era of Plato and Aristotle in antiquity to Comenius, Rousseau, Frobel, Pestalozzi during the 17th-18th centuries, Montessory, Decroly, Dewey well up to more recent psychologists Piaget and Vigotsky in the 20th century, the necessity of playing and its contribution in the entire development of children has been emphasized. Playing, through the different theoretical approaches developed at one time or another, has been connected with the development of basic mental/cognitive functions, as well as with physical and social skills, despite the fact that the interpretation  of the ‘complicated phenomenon’ of playing, due to its multitude of expressions, resulted  in the formulation of many theories which, in turn, they attempted its interpretation, the recording of its process during each phase of the child’s development and, also, the study of how to capitalize playing in Pedagogy.

Attempting a synoptic study of those theories, one may epitomize their most basic principles as follows:

=Playing constitutes a way out and a kind of ‘relief’ from the ‘surplus’ energy of the child and that is why it is  always accompanied by pleasant feelings which in their turn act as motives for the repetition of the playing activities;

=Playing is a medium through which the child gets rid of the burden caused by different intense situations he experiences in his daily life or from violent instincts which are depressed by cultural norms;

=Through playing the child often experiences positive feeling of success and self-esteem which, in real life, are not experienced with the same frequency;

=Playing may function as the means of relaxing of the mind or the body in cases that one or the other has been over-fatigued;

=The child through playing is preparing himself physically and mentally for life and its demands by discovering himself and placing his own individuality in relation to the real world;

=Playing is a necessary prerequisite for the full evolvement of the developmental stages of mental capacities though which each individual passes;

=The experiential character of playing leads/directs the child to a dynamic interaction with objects which contributes to its mental development;

=The roles that are experienced as well as the adherence to the rules during the unfolding of playing lay the foundation for the socialization
 of the child and they cultivate the communicative activity among all participants;

=Besides the contribution of playing in the developmental process of the individual, it also contributes to the development of civilization, since, as the time goes by, playing itself gets adjusted to the complicated developmental requirements of societies.

Of course, playing passes through several stages and differentiates itself in form and content during the life span and the evolution of each individual. However there is no doubt that, during the pre-school and the school age of children, playing bears the potential of greatly assisting in the achievement of the pedagogical and educational goals of the school, given the fact that, on the one hand, it constitutes a source of satisfaction and recreation/leisure for the child and, on the other, it constitutes a medium of learning. Seen that way, playing may become a precious tool in the hands of the teacher, inside and outside the school classroom, for both the achievement of learning and pedagogical objectives and for cultivating a positive and pleasant climate in the relationships between the teacher and his students. At the same time, playing may offer the teacher the flexibility often needed during his teaching process so that he may re-arrange the conditions of learning and to activate/generate the interest and the participation of his students.  

More specifically, the teacher may capitalize on the potentialities that playing offers to him so that cognitive, psychomotor, social and emotional goals may be achieved. Through playful activities with specified objectives pursued, with a diverse educational material, role playing, pantomime, theatrical playing the teacher may, at first, create a pleasant environment of learning and thereafter may establish the appropriate preconditions for an harmonic and constructive cooperation with his students. Through playing the teacher leads and reinforces his students to express themselves impulsively, to put forward proposals, terms, rules, to suggest solutions and in a more general sense to discuss and communicate among themselves –either orally or in writing- without feeling the threat of assessment by their teacher. Playing assists students to operate in an interactive way with objects, to formulates hypotheses, to experiment, to lead themselves (drawing) to conclusions and to enrich their lives with real life experiences which ‘construct’ knowledge. The teacher by using the symbolic playing helps his students to realize and better understand/process abstract concepts so that they go through the concrete to the abstract thought. He capitalizes on the group playing of children so that they interact to each other, to ease their differences, to develop friendships, to set common goals, to operate as members of a group, to establish  limits, while they are also reinforcing their self-esteem and their self-confidence. Furthermore, playing provides children the opportunity to experience different types/forms of behaviour (via theatrical playing) and
 thus to cultivate for themselves empathy when developing relationships with others. Playing cultivates children’s creativity and imagination and contributes in the development of physical skills.   

At the same time, the teacher by observing his students during their playing may collect information about their interests, their tendencies, their relationships and he could use such information in the most appropriate way. Particular mention should be made to the importance and usefulness of playing as it regards students with special educational needs as well as the role of playing in various ‘intervention programs’ aimed at dealing with specific difficulties an problems.

Thus being the case so far, what is the role and the ‘position’ of playing in the framework of the Greek education system?

In short, in today’s Greek school one may discern two types/forms of playing depending on the particular place and time framework that such playing is recorded. On the one hand, we have the type(s) of playing that children are engaged during recess in the school yard and has specific characteristics, the most important of which are: students are free to choose the kind of playing they like during recess, they are not under the control of the teacher as far as the goals and the content of their playing is concerned (setting such goals could not be necessary) and a spontaneous communication is developing among the children which includes agreements, disagreements, and conflicts without having the teacher as a go-between/negotiator. On the other hand, we have the children’s playing within the classroom in the form of a playful activity with specific educational goal as prescribed in the official curricula in the framework of a flexible teaching process that is child/student-centered, based on the interests of the students concerned. Looking through the Greek school textbooks one may readily discern this trend, since concerted efforts are made to generate/activate the participation of all students via pleasant and experiential activities that are suggested. Furthermore, as inter-cultural and inter-thematic approach to knowledge and the so-called ‘flexible zone’ (cultural activities, health and environmental education) get integrated into the daily school curriculum, the overall objective is to switch from traditional methods to participatory forms of teaching.

Yet, the indisputable value of playing and its significance for the educational task/ergo of the Greek teacher is confronted with obstacles in the actual school praxis, a specific situation that: makes the teacher to “return’ or to insist in traditional teacher-centered methods of teaching; students experience and develop a relationship with their school characterized by a tough daily routine; and the goals prescribed in the respective curricula are not achieved. Such daily obstacles may be summarized in the following points:

= The existing infrastructure of the Greek state school does not support the capitalization of playing as an educational medium/tool. The building
 premises/facilities (classrooms, school yards, etc.) as well as the educational material available are inadequate and they do not meet contemporary requirements and demands;

=The large number of students in the classroom does not allow the teacher to devote the time needed through interactive activities to each one of his students who have their particular needs as individuals;

=The quantity/volume of the material to be taught that often leads the teacher to adhere to the perception/stand that playful activities is ‘lost teaching time’ when he has to teach a specific school subject. Prevalent social attitudes and perceptions that place children’s playing at the ‘margin’ of school life make things worse;

= The inadequate in-service training of the Greek teacher who is called upon to adjust himself to modern/contemporary methods of teaching without having been properly instructed as to “how” he should use effective didactic tools for the time needed till he may be ‘unhooked’ from traditional models of teaching.    

In concluding it should be stated that children’s playing ought to find its place in the Greek education system and the daily school praxis itself. And that concerns not only the theoretical level but, principally, in arranging and securing the conditions in the framework of which the presence of playing becomes an integral part of the school practice. A contemporary Greek school which should function as a pole of attraction and as a place/space of creative learning and development.

A. Koraki   

Foreign Language teaching: thesis and antithesis
Learning English …Playing English…

The age of our students is a major factor in our decisions about how and what to teach. People of different ages have different needs, competences and cognitive skills; we might expect children of primary age –Greek children in our primary schools, for that matter- to acquire much of a foreign language through play, for examples, whereas for adults we can reasonably expect a greater use of abstract thought.

Variety is a key notion when teaching children. They get bored easily, their concentration span is limited and, therefore, providing a variety of warm-ups and fillers, is more than necessary.

Games of any type may be introduced in order to provide a meaningful context in which to use language and to stimulate interaction, provide competition and fun. We have to make sure that the rules are clear and clearly followed by all participants if you are to avoid conflicts and negative learning atmosphere.

However, in this case, teachers who are involved in teaching young children should have developed strong classroom management skills since this is seen as a primary element for establishing rapport and increasing the necessary trust between them and their teacher.

The originator of Total Physical Response (TPR) method, James Asher, stresses the importance of organizing physical actions in the classroom, something that leads to the better acquisition of the foreign language. A typical TPR class might involve the teacher telling students to “pick up the triangle from the table and give it to me”, or “walk quickly to the door”. When the students can all respond to commands correctly, one of them can then start giving instructions to other classmates.

Since children are at the age when they are starting to define their personality, role-playing activities allow them to try to express different feelings, so encourage role-playing, simulations and real communication. And that is what we most often try to do when teaching English as a foreign language to Greek children.

We also have to avoid being static; children are at the age of discovering and experimenting; role play and “standing-up”, “moving around” type of activities help them a lot. Because children love discovering things, and because they respond well to being asked to use their imagination, they may well be involved in puzzle- like activities, in making things, in drawing things, in games in physical movement or in songs.

There are a number of games that can be played using the board. With noughts and crosses, for example, teachers can draw nine box frames and write different words of categories in each box. Teams have to make sentences or questions with the words and if they get them right they can put their symbol (O or X) on the square to draw their winning straight line.

A popular spelling game involves two teams who start off with the same word. Each team has half the board. They have to fill up their side with as many words as possible, but each new word has to start with the last letters of the word before.

Games which are designed to provoke communication between students frequently depend on an information gap, so that one student has to talk to a partner in order to solve a puzzle, draw a picture (describe and draw), put things in the right order (describe and arrange), or find similarities and differences between pictures.

In “Twenty Questions” the teacher thinks of an object and tells a team that the object is either animal, vegetable or mineral, or a combination of two or three of these. The team has to find out what the object is asking only “yes/no” questions such as “Can you use it in the kitchen?” or “Is it bigger than a desk?”. They get points if they guess the answer in twenty questions or less.

In another game, each student has to speak for sixty seconds on a subject they are given by the teacher without hesitation, repetition or language mistakes. If another student hears any of these he or she interrupts, gets a point and carries on with the subject. The student who is speaking at the end of sixty seconds gets two points.

In “The Dictionary”, we have two teams involved. Team A is given a word that members of the other team are unlikely to know. Team A finds a correct dictionary definition of the word and then makes up two false ones of their own. They read out their definitions and team B has to guess which is the correct one. Now team B reads out three definitions of their word (one correct and two false) and team A has to guess.

In other games, different tricks or devices are used to make fluent speaking amusing. One may readily understand that such “playful” teaching approaches are quite effective (and necessary) in the Greek classrooms during “English learning school time”. 

In ‘fishbowl”, for example, two students speak but at a prearranged signal one of the participants has to reach into the fishbowl and take out one of the many pieces of paper on which students have previously written phrases, questions and sentences. They have to incorporate these into the conversation straight away.

One of the reasons that discussions fail (when they do) is that students are reluctant to give an opinion in front of the whole class, particularly if they cannot think of anything to say and are not, anyway, confident of the language they might use to say it; many 
students feel extremely exposed in these situations. The “buzz group” is one way in which a teacher can avoid such difficulties. All it means is that students have a chance for quick discussions in small groups before any of them are asked to speak in public. Because they have a chance to thing of ideas and the language to express them, the stress level of that eventual whole-class performance is reduced.

Sometimes, teachers may want to participate in discussions or role-plays themselves. That way they can prompt covertly, introduce new information to help the activity along, ensure continuing student engagement, and generally maintain a creative atmosphere. However, in such circumstances they have to be careful that they do not participate too much, thus dominating the game and drawing all the attention to themselves.

Those who teach a language which they themselves learnt as a foreign or second language will, of course, have highly relevant memories of the experience. However, continuing or restarting as a learner will offer significant insights into the whole business in which we are engaged as professionals. 

E. Pitterou

A decade ago: Ironically (?), the same old story….

Current trends and the future

The whole discussion and social debate on education in Greece indicates the priority and the importance with which the Greek society and the authorities approach the issues of education as a pivot for the country’s social and economic development as well as its adjustment to the European standards.

The recent debate on the educational reform taken place in 1997 focuses on different parameters concerning issues like, modernization, accountability, evaluation, quality, effectiveness. The concept of the new kosmos is very frequently used in the discussions together with the diversity of the Greek and European society and its wider notions and dimensions such as that of the globalization, the life-long learning, the rapid change, etc.

Educational reforms in Greece have always been a key political issue and for a very long period were met with suspicion and – sometimes- rejection by many interested groups. It is not surprising that the historians of the field refer to “reforms, which were never realized”, or “reform episodes”. However, there is a widespread agreement now that the educational system in Greece - as well as all the stakeholders- are mature to accept all the essential changes for a more effective educational provision. Such a policy would require a thorough monitoring of the school performance through the application of diverse methods of evaluation.

The current reform measures are more vividly presented and embodied in key texts such as the Law 2525/1997 in which the establishment and development of the evaluation system-amongst other issues- is considered as one of the most important.

Apart from what is mentioned above, there have also been other more specific factors that initiated the debate and highly motivated the “actors” to get actively involved in vivid discussions on educational issues and mostly on the evaluation of schools. Such factors could be:

· The 1997 OECD Report/ recommendation to the government (“the Greek case report”)

· The White Bible (where it was mentioned the intention for the European society to become the most competitive one)

· The Maastricht Declaration for quality in general education

· The Lisbon agreement for quality in general

· The minister’s of education political commitment on establishing a modern and trustworthy / reliable system

· The feedback delivered from the exchange meetings of experts at European and international level.

The issues pointed out in the Law 2525/1997 are incorporated in an important document of the educational policy of the present government titled: “Education 2000 – An Education/ Paideia of Open Horizons.” (1997) in which is mentioned, “Our aim for the next few years, we shall develop a modernized educational system, which will be of high quality and will offer more educational choices to all citizens, regardless of age, and at the same time will set the basis for the advancement of the Greek society and the development of the country”.

The above mentioned recent educational reform (Law 2525/1997), which is still being materialized- and sometimes transformed and adjusted- and for which a number of legislative enactments and ministerial decrees were/are issued, wishes to “modernize and improve the quality of the Greek educational system in process of adjustment to the needs of the knowledge society and life-long learning” and includes among other policy provisions too, the introduction of the educational evaluation and teacher assessment.

The previous misuse of the authority and power of the Inspectors, the role to the “controller” rather than this of the evaluator and supporter caused dissatisfaction and led to the abolition of the institution (see the section on the “Historical Review”). The school councilors, (“sxolikoi symvouloi”), the new type of evaluators, adopted more the role of the supporter and also that of the mentor in some cases. The whole that change took place was mainly influenced by the general political changes in the country at that time.

The reform act introduced by the law 2525/97 met great hesitance and reaction by the Teachers’ unions mostly towards the introduction of educational evaluation. Within this climate the external educational evaluation was never really practiced as it had been described in Law 2525/97, although there had been a widespread agreement on the need for the evaluation of the educational work. The new Law/2002 has all the necessary chapters concerning the organization of the evaluation procedure.

It has to be pointed out that the major influence of the OECD on the recent educational policy, was the “push” of the Greek government, through the National Statistics to start collecting more data on education in a comparative form. This was also complemented by similar policies of the EU (Eurostat department was created to support the OECD experts).
 Such policies presupposed the application of different forms of educational evaluation.

   The concept and the need of evaluation is now very familiar in         Greece and a number of pilot programmes like the one on school self-evaluation are in practice. Also several researches and academics of the field as well as practitioners/school evaluators identify the issue as one of the most important in the educational procedure. This importance is strengthened by the need for the application of educational performance indicators in a comparative form. It is a contemporary necessity to use standards and benchmarks in the educational policy discourse, which, quite often is transformed to specific practices.

An issue of controversy in the debates about education is concerned with the links and the relationship between education and the world of the economy. It has mostly to do with the educational priorities and the importance of the skills, which are related to “employability”. General education is considered very important in Greece and it is given a special priority in the recent reform. This thesis goes along with the more recent practice of the introduction of new curriculum in compulsory education with a cross-curricular approach. Schools will shortly face new methodologies and approaches to teaching, which will be accompanied with new methodologies of evaluation.

At this stage it has to be pointed out that the Greek constitution provides for free education for all Greek citizens at all educational levels. In this sense the thesis that education at all levels is a public good has very strong advocates and is deeply rooted in the country’s political structure. It is also related to the opposition to any type of a “market mechanism” to be introduced in education. In the debates it is often claimed that school evaluation and especially external evaluation is introducing the “market competition” in education as well as types of control which are not favorable. On the other hand there is a strong discourse in favor of the application of a highly credible and trustworthy system of evaluation. This issue together with the necessity for a better management of the human and monetary resources are considered a precondition for a more cost – effective educational system of high quality, which is a national target for education.

Chronic searching for classroom catalysts in the Hellenic pedagogical arena

The influence of research on practice  

       Given the conditions under which the Greek teacher is educated, develops his professionalism and acts, the relation between research and practice, theory and action, constitutes points of speculation and issues related to whether the two concepts converge, are identical or the one constitutes necessary and essential supplement to the other.

In a word, in a rather more generic sense, one might convincingly argue that the concept of research and the concept of practice are absolutely interdependent. On the one hand, research, in order to be conducted, begins with assumptions (hypotheses) which stem from (have their roots to) the reality that the researcher experiences and these hypotheses are confirmed (corroborated) or not on the basis of the data collected from everyday practice. For example, the hypothesis that students dislike the subject of Mathematics because the teacher employs traditional teaching approaches, which in turn demand(expect) a sterile learning procedure, the memorizing of mathematical rules and application of those mechanical rules in the form of directions (directives) to problems that are only marginally related to the students’ interests and the school (and out of school) experiences, this hypothesis will be confirmed or not if the researcher studies (investigates) the daily practices followed by the teachers, selecting of course an adequate number of schools in order to secure both reliability and validity of the research in question. In such a case, if the daily classroom practices of the teachers are not taken into account, it is quite probable that the results and the conclusions of the research may lead to an ill-founded and unreliable theory.

        On the other hand, practice is closely related to the way that everything takes place in actual praxis across the daily school program. It would be legitimate to argue that school practices adopted by teachers should always be based on formal research data and capitalize (use) theoretical schemata and scientific viewpoints, so that –at least in theory- the outcome of the educational process could be, as much as possible,  predictable and controllable.  From my own teaching experience for quite a number of years in Greek primary schools, such a prospect, however, can not be realized in praxis due the following reasons:

         =Quite often the conclusions of research are conflicting/negating each other or they may claim validity on a per-case basis. E.g.  the holistic or the analytic and synthetic (analytikosynthetiki) method of reading. Thus, the teacher is called upon to use his own judgement and take decisions accordingly, taking into account the particular attributes of his students (class) and the specific needs of each student separately.

         =The school practices on the part of teachers constitute the ‘sum’(synthesis) of many factors. According to my opinion, some of those factors are:

1. The initial education/training of teachers as well as their in-service and continuous training on educational issues and developments, issues which may lie within the responsibility of the official state and, also, on the individual searching and professional sensitivity of each teacher concerned;

2. The teacher himself during his professional career enriches his repertoire of didactic techniques and practices, rejecting or adopting some of those practices on the basis of his experience. The teacher, that is, bases his daily work on several data which he collects during his professional career. These data come from his observations during his engagement in the educational process and on the basis of those observations he reaches a number of conclusions, which he adopts in his later school practice. Thus being he case, the teacher conducts his own qualitative research which, in turn, contributes to the development and the maturation of the person as a professional teacher and to the dynamic relationship with the educational ‘happenings’, which, furthermore, gets reflected and expressed in the daily realm of his relationships with his students. 

3. The personality of the teacher and his overall stand and attitudes vis-à-vis life itself get ‘stamped’ into every single activity and behaviour of his which is related to the formal curriculum (that has been, presumably by definition, based on research findings/data) and to the so-called hidden curriculum as well.

4. Organizational aspects of the school unit and its ‘deficient’ infrastructure may force the teacher into specific school practices (e.g. over-sized and heterogeneous classes, supportive personnel, inadequate teaching material, etc).

5. The ‘teaching time’ officially prescribed by the national curriculum all over Greece, time which is usually extremely limited for the development of many activities, especially so for over-sized and heterogeneous classes, a fact that requires/demands from the teacher highly developed skills of time management. 

6. The nature of the teaching profession which is not defined within the framework of a simple implementation of specific and predictable procedures that are prescribed by the manual. The teacher himself is called upon to manage unforeseen (and unexpected) situations, to find solutions and decide on a daily basis 
7. for numerous issues and topics pertaining to both the learning and the behaviour of his students.

Therefore, the imperative question is always present: How the gap between research and practice can be ‘bridged’?

We may say that, on the basis of our own daily experiences in the Greek school and the actual teaching praxis in the school classroom, optimism with regard to the issues discussed above is not the word. And this is so because the actual school reality is more multi-factorial than a research may predict. Yet, the awareness and the sensitization of the teacher via his frequent contact with all pertinent information and his lifelong education/training could perhaps lead to the ‘closing of the gap’ and, in turn, assist/lead the teacher to roads of dealing with daily school situations and problems with a higher level of calm  and professionalism. Of course it is more than obvious that, taking into serious account the particular characteristics and the prevalent trends in each country under consideration, such developments may surely concern the teaching profession world-wide and not merely individuals employed as professional teachers in public or private schools in Greece. 

In concluding this rather cursive exploration on the ever-present ‘dilemma’ and the ‘relation’ between theory and praxis within the specific framework of the teaching profession in his daily school work, the following statement is in order: The scientific training of the teacher along with the school unit itself as a place/space of acting individuals/subjects gives him the possibility, or somehow forces the teacher, to conduct his own informal –yet functional and of real substance- research. This ‘un-declared’ daily research as an almost continuous and, by definition, subtle process in the classroom may generate a catalytic and creative momentum which, in turn, makes its own long-lasting contribution to the teacher’s daily task/ergo.

A. koraki

The ecosystem of conferences, seminars, symposia, workshops
December 2009
“The educational care of children growing up away from their family: The role of the school”

One-day meeting (Athens)

General Directorate of Primary & Secondary Education
“Routes from ancient to modern Greek: Educational material for the teaching of modern Greek to individuals with knowledge of ancient Greek”

One-day meeting (Athens)

Greek-British College
*************************************************************
January 2009

“Ideas and viewpoints concerning entrance in higher education institutions”

An afternoon-meeting (Athens)

Association of Greek Physicists

“University level education/training of teachers on issues of managing cultural diversity”

Scientific  Symposium (Thessaloniki)

Greek Observatory for Intercultural Paideia and Education

“Learning difficulties: Early diagnosis – early intervention”

Two-day conference (Peiraias)

Cultural Movement of Primary Education Teachers

“French as a foreign language: Didactic approaches and pedagogical discourse”

Two-day meeting ( Athens & the city of Kavala)

Panhellenic Association of French Language Teachers

************************************************************
February 2009
“Defence psychodynamic mechanisms, emotional needs of students and their ‘dealing’ within the classroom”
Informative seminar (Athens)

Burlington Books

“School collaborative projects: A way to students and teacher development”

One-day meeting (Athens)

Panhellenic Association of State Education  English Teachers

“Gifted and intelligent children”

Informative seminar ( Athens)

Open Education Institution

“Colour, sound, movement and exercise in learning”

One-day meeting (Athens & Thessaloniki)

Centre of Logotherapy and Learning Difficulties-Dyslexia ‘To ef tou logou’

*************************************************************
March 2009

“Dialogue for our Paideia”

Informative seminar (Peiraias)

Association of Greek Physicists

“…60 years of contribution to physical education and sports”

Panhellenic Conference (Athens)

Panhellenic Association of Physical Education & Sports Graduates

“Intercultural education: principles, issues of adjustment and educational integration”

Conference

Consultants of Education and Career ‘Employ’

“The teaching of German language in primary and secondary education”

Informative seminar (Athens)

Panhellenic Association of German Language Teachers

“Pedagogical framework of managing operations and activities in kindergarten”

In-training seminar (Athens)

Regional Directorate of Education of Attica

    “Psycho-analytic and systemic approaches to the educational task/ergo”

Experiential seminar (Athens)

Laboratory of Experimental Pedagogy (Univ. of Athens)

*************************************************************
April 2009

“Child delinquency and the school”

One-day meeting (Crete)

Didaskaleio of Primary Education Department, Univ. of Crete

“Deficient attention and/or hyperactivity syndrome and contemporary practices in education” 

One-day meeting (Athens)

Directorate of Special Education, Ministry of Education

“Citizenship identity and culture: The challenge for education”

2nd south European & Mediterranean conference (Patras)

Department of Elementary Education, Univ. of Patras

“Physical education and sports”

12th panhellenic conference (Thessaloniki)

Association of Physical Education Teachers of Northern Greece

“Experiential approaches to environmental education”

In-training seminar (Athens)

Office of Environmental Education of the local (municipality of Agios Dimitrios) Directorate of Primary Education

“The horizons of multilingualism in society of globalization”

Educational conference (City of Dramas)

Association of Foreign Language Schools Owners of Drama

“Integration and use of information & communication technologies in the educational process”

1st educational conference (City of Volos)

Department of Primary Education, Univ. of Thessaly 

“The profile of private education and its teaches: A first mapping”

One-day meeting (Athens)

         Federation of Private Education Teachers

“The school of tomorrow is intercultural (only)”

Educational symposium (Athens)

Association of Greek Physicists

*************************************************************
May 2009

“Homework in today’s Greek school”

Educational Conference (Athens)

Unit of Continuing In-Service Training, ‘Nea Ekpaideftiria – G. Malliaras’ Private School

“Investment in giftedness for development and creativity”

Informative Speech (Athens)

Unit of Educational Psychology & Didactic Praxis, Univ, of Charokopeio 

“The contribution of educational material in the school praxis: Theory and application in music education”

3rd conference

Association of Primary Education Teachers of Music Education

“Using information & communication technologies in he didactic praxis”

5ft panhellenic conference (Island of Syros)

Association of Teachers of Information & Communication Technologies

“The multiple approaches of teaching and learning in the field on Natural Sciences”

6th panhellenic conference (City of Florina)

School of Pedagogy, Univ. of Western Macedonia

“New teaching perspectives”

One-day meeting (Athens)

Panhellenic Association of English Teachers of State Schools

Synopsis of a article from the polymorphic landscape of Hellenic research
The ability of skills in composition writing to enhance comprehension of written language 
I. Spadidakis &  D. Vasarmidou
Introduction and objective

Reviewing theorists’ approach as to what extent composition and comprehension of written language are able to influence one another, it is apparent that both theory and educational practice until the late 1970s clearly separate the two activities. Indeed in the absence of a clearly defined proposition for the teaching of written composition, theorists and educators employed analysis and comprehension of primarily literary writing as a means to strengthen students written composition ability.

 From the 1980s, a more holistic approach also adopted by cognitive psychology unified both activities and linked them as parallel and complementary with a common end goal of communication.  However, the predominant view remained that enhanced comprehension through reading , immersion in and imitation of a literary text was able to more strongly influence written language production (‘reading-to-writing model’) and that this did not apply in reverse. 

The opposing school of thought (‘writing-to-reading model’) claimed that composition enhances the students’ ability to comprehend on the basis that as students compose written language they learn the structure that will enable them to better comprehend writing but also that ‘writing about reading’  allows students to truly immerse themselves in written language as they try to comprehend it. 

The objective of this research was to link these two strands and review composition and comprehension alongside each other, posing the questions: 

· Does strengthening students reading (comprehension) ability lead to improved written composition? 

· Does strengthening students written composition ability lead to improved comprehension or written language? 

Approach
Two Greek high school classes (15 years old) were taught comprehension and composition respectively according to the social-cognitive theory for
 the entire school year 2005-2006.  The classes consisted of 20 and 22 students and in their majority presented below average ability in both comprehension and composition despite the fact that they were academically performing well overall.  The research produced a range of quantitative and qualitative data.

Findings 

1. Systematic teaching of comprehension and improved comprehension skills do not result in a noted improvement of written composition ability, therefore not proving the prevailing opinion.  However systematic teaching of comprehension does improve comprehension skills.

2. Systematic teaching of written composition does however result in strengthened comprehension through the application of composition skills in the comprehension of written language. 

3. The composition of written language is a more complex activity that is at the same time more demanding of the student but also more instrumental in the development of critical reasoning, enabling students to apply this to written language they compose themselves but also writing that they are required to comprehend.
V.L.Bombas 

Bridging the metropolis of Hellenism with the Greeks  in diaspora

The Orthodox Church in Scotland Today
The Orthodox Church in Scotland is organised as part of the Archdiocese of Thyateira and Great Britain which was founded 80 years ago in 1922 by the Ecumenical Patriarchate of Constantinople to serve Orthodox Christians living in Britain. The first parishes in Scotland were set up in Edinburgh and Glasgow. The Edinburgh parish started life as a chaplaincy mainly for Polish servicemen during the Second World War and initially the liturgical language used was Slavonic. The Glasgow parish was established about the same time to serve a predominantly Cypriot community, and accordingly the liturgical language used was Greek. As the years have passed, however, the original "ethnic" composition of the parishes has become less important than their identity as the presence of the universal Orthodox Church in Scotland. The embrace extends to all who wish to discover the Great Tradition of the Christian Church and not least the Great Tradition of Christianity in Scotland. There are now Orthodox communities worshipping throughout Scotland with a membership transcending the boundaries of national identity. Although English is now very widely used in the services, Greek (the language of the Gospels, of the Septuagint, and of the entire early Christian world, and the vehicle for some of the greatest Church poetry and music ever written) is still retained as a treasure to be cherished. Similarly, Slavonic, which is the bearer of a thousand-year-old spiritual and musical tradition, is assured of a continuing place in the liturgical life of the church.
Laconic logos via published articles/papers

(Paidagogiki Epitheorisi, 45/2008)
“Attitudes of children of the general population concerning the school integration of children with special needs” (pp.77-93)

(Anagnostou, Z., Teacher-Psychologist)

The purpose of the present research was to examine to what extent the coexistence of children with special needs (SEN) and children without SEN (in Greek schools today) can change the attitude of the latter towards acceptance. The research findings indicated that children without SEN who accept the integration of children with SEN in their classes, develop a more positive attitude than those who don’t accept them in their classes despite their being at the same school as afar as school activities are concerned. However, their acceptance regarding social interaction outside the school setting is reduced. This fact shows that while the functional integration of children with SEN in (mainstream) schools is often achieved, these children remain socially isolated.

“Intercultural dimension in the initial education of teachers: Necessity and applications” (pp. 37-55)

(Kessidou, A. (Lecturer of Comparative Education & Intercultural Education, Univ. of Thessaloniki) & V. Papadopoulou (Assistant Professor of School Pedagogy, Univ. of  Western Macedonia)

The starting point of the paper is that in the Greek and in the European context intercultural competence will be one of the key future competences in initial teacher education. The paper discusses the main pillars, on which the intercultural dimension in teacher education should be based: knowledge, didactic know-how and attitudes, beliefs as well as teacher behaviour. Positive attitudes toward cultural diversity in schools can be developed in prospective teachers through intercultural training, which refers to a learning procedure, in which student teachers are actively involved and are asked to test the resistance of their attitudes through a variety of teaching methods ( role play, case study, brain-storming, analysis of critical incidents, etc.). Intercultural training can eventually lead to the development of intercultural competence in teachers, so that they are enabled to overcome feelings of insufficiency, insecurity and stress an create a positive learning environment for all children in their
 culturally diverse classrooms. Finally, the paper presents the European Modular 
Programme “EMIL” for Intercultural Learning in Teacher Training and Continuing Professional Development, which resulted from a Comenius-project but also points out the restrictions of programmes aiming to develop the intercultural competence in teacher education.

“The influence of a life skills program on primary school pupils’ responsibility” (pp. 111-124)
 Koloveloni, A. (Teacher of Physical Education) & S. Kalogiros (Primary school teacher) 
The purpose of this study  was to examine  the effect of a life skills program  to students’ personal and social responsibility and knowledge about responsible behaviors. Participants were 127 Greek elementary students, who separated in experimental (n= 66) and control (n= 61) group. The program lasted 7 months and was based on the program “Skills for elementary school chidren” (TACADE, 1990). The results showed significant improvement in experimental group students’ personal and social responsibility and their knowledge about responsible behaviors. In conclusion, the life skills program was effective as students referred higher levels of personal and social responsibility and higher levels of knowledge about responsible behaviors after the program’s implementation.

“Metaphors as a means/medium of investigating teachers’ personal theories: This perceptions about teaching and learning” (pp. 143-161)

E. Sofou, E. (Educational expert, Pedagogical Institute) &  Matsagouras, E. (Professor of Education, Univ. of Athens) 

Recent studies prove that the analysis of metaphors which are used by teachers when they refer to the teaching process is an important research tool for the study of their personal theory. This article presents the results of a research in a field which studies the serving (Greek) teachers’ and the future teachers’ points of view concerning teaching and knowledge, through the analysis of their metaphorical speech. From the research results we can conclude that the majority of the cross-section teachers expressed metaphorical phrases which indicate traditional perceptions concerning teaching methods and knowledge. These perceptions contrast with the modern tendencies that are promoted by the teacher education and training programmes.  In this context, metaphors could become a dynamic tool of a reflective analysis, capable of helping teachers to realize their personal theory, to evaluate it so that they would be able to enrich it and develop it.

“The process of selecting the headteacher of the school unit from the perspective of the teachers employed in the prefecture of Evros (Northern Greece)” (pp. 162- 177)

(Stravakou, P. (Lecturer, Univ. of  Thrace) & M. Kougiourouki (Lecturer, Univ. of Thrace)

Purpose of this article is to expose primary data emanating from a    limited-scope case-study, using the questionnaire tool, regarding the 
selection of School Head (Principal) in Greek Primary School. In our view, the topic of the primary school head’s selection is greatly important, as both the way and the procedure of this selection play a vital role in the function of the school unit. Additionally, the conclusions of this research could be proved useful to those responsible for the educational policy in Greece, or to those who are involved or will get involved in the procedure of the head’s selection and appointment in the near future or even to candidates for this position.

Pedagogiki Epitheorisi, 46/2008, 

“An attempt to evaluate activities professional development of teachers: The case of Optional Teachers’ Training Seminars in Cyprus” (pp. 159-177)
Karagiorgi, G.  et al   
This article focuses on the evaluation of the Optional Teachers’ Training Seminars (OTT), offered by the Cyprus Pedagogical Institute. The particular research adopted quantitative methodology and data was collected through questionnaire distribution between January-March 2006. The results confirmed the general perception that the OTTS are a successful form of in service teacher training that could constitute the baseline for a smooth and progressive transfer to new forms of training, taking into consideration the prevailing tendencies in teacher training in the international perspective as well as in the European framework.

“What criteria do pre-school aged children use in assessing the behaviour of their kindergarten teacher and the interaction among themselves” (pp. 108-127)

Grigoriadis, A. (Teaching at the Dept of Pre-school Education. Univ. of Thessaloniki) 

The majority of research concerning teacher-child relationships in kindergarten and the first grade of primary school is based upon examining the perceptions of teachers and parents. However a wide range of information could be obtained by examining the perceptions of kindergartners about their interactions with their teachers. This study examined the perceptions of 338 kindergarten children from 19
 kindergarten classes in central Macedonia, about the quality of their relationship with their kindergarten teachers. In particular the study aimed
 at defining which behaviors and emotional manifestations are considered by the children as indicators of a positive or a negative relationship with the teacher. The results revealed a number of positive and negative criteria the children use in order to evaluate the quality of their relationship with their kindergarten teacher. They also showed that kindergarten children are able in a quite competent way to describe their feelings and perceptions about which behaviors of their kindergarten teachers they consider as indicators of a positive or a negative predisposition towards them.

Cultural pluralism in our xenophobic cosmos: contemporary philanthropists and stoics… in action

Children of non-Greek origin in Greek schools
“Despite this very well-documented fact that the total presence of ‘alien student population’ in today’s Greek education system has reached a highly noticeable percentage of 17%, the number of intercultural schools operating all over Greece does not exceed the 0.17% of all state schools”.
According to figures released by the Greek Ministry of Education (school year 2007-2008) the total number of non-Greek origin students attending the various levels of formal education if Greece is on the increase. It is of interest to note that the overall picture of ‘alien students’ in Greek schools percentage-wise, when compared to the total student population across the country, has already acquired its own momentum. A highly noticeable development that may readily be observed not only in terms of absolute numbers and relative percentages but, also, in terms of priorities, difficulties, problems and the need for new intercultural policies and actual educational/school arrangements and practices. 

The latest corresponding percentages of non-Greek origin students are both quite informative and illuminating:

Pre-school level: 8.9%

Primary education: 10,9%

Junior high (Gymnasio): 28%

Senior high (Lyceum): 21%

Technical-Vocational (secondary): 12.8%

On the other hand, one may take particular note of the significant increase of non-Greek origin students attending tertiary education in Greece (Universities –AEI- and Technological Education Institutions –TEI), an increase that so eloquently is depicted upon consulting the corresponding figures released by the Ministry. The particular country of origin of all those non-Greek origin students in Greek universities and TEI’s illuminates further this very topic under consideration here. Expectedly, given the specific background characteristics of the immigrant populations in contemporary Greece, tertiary education students of Albanian origin are at the very top of the list portraying the entire ‘alien student population’ in Greek AEI’s and TEI’s. The increase in the number of students between the academic years 2003-04 and 2006-07 are, indeed, impressive when 
considering the published  figures of ‘alien students’ irrespective their particular (or their parents) country of origin.

Thus, the table below provides a panoramic view of the respective number of Greek university students per country of origin in two academic years:

              2003-04            2006-07

Albania:   426…………..2,112

Bulgaria:  167…………..   487

Russia:     106…………….210

Nigeria:      30…………….207

Jordan:        55…………….207

Ukraine:     77……………. 204

Palestine:     56…………….177

Romania:     57…………….160

Egypt:          28…………… 152

Georgia:       44…………….139

Prosopography of a synchronous educationalist in Hellas

Nikos Terzis

N. Terzis is a graduate of the School of Philosophy of the Aristotelio University of Thessaloniki and has been awarded his Doctoral Diploma from the University of Haideberg (??) (Faculty of Social and Economic Studies). He has served for many years as a professor of Pedagogy & Education at the Aristotelio University of Thessaloniki (Department of Philosophy, Pedagogy and Psychology).

Professor Terzis is the founder and the director of the research unit “Historical Archive of Neo-hellenic Education” which operates within the Pedagogy Section of the Aristotelio University. The Unit has the responsibility for the publication of  graduate and doctoral theses/dissertations as well as for publishing proceedings of conferences and symposia related to educational and pedagogical issues and topics.

He, as president of the Greek Pedagogical Society (1993-1997), took the initiative for the establishment of the Balkan Society for Pedagogy & Education (BSPE) in which he serves as its president since 1997.
He has published a number of books (as the main author or/and as the co-author with colleagues of his) as well as many papers and articles on various educational and pedagogical issues. Several of his publications have been translated to Bulgarian, Italian, Romanian and Turkish language and have been used by the respective experts and the universities of those countries.

He has served in the editorial board of several Greek journals and reviews. Presently, professor Terzis is a member of the Advisory Board of the British Journal “Research in Post-Compulsory Education” and member of the International Editorial Board of the journal “Strategies for Policy in Sciences and Education” which is published in Bulgaria.

His research and teaching interests focus on “History of Education”, “Educational Policy”, “Comparative Education”, “Sociology of Education” and “Adult Education”. 

Calligraphic protocols of new books on education and pedagogy

Aggelidou, E.  & T. Tsilimeni

      The narration as a learning tool in environmental education )“I Afigisi os ergaleio mathisis stin perivallontiki ekpaidefsi”)

Athens: ‘Kastaniotis’

Brouzos, A.

      The teacher functioning as a counselor (“ O ekpaideftikos os leitourgos symvouleftikis”)

Athens: ‘Dardanos-Gutenberg’

Vamvoukas, M.

      Learning and pedagogy (“Mathissi kai paidagogiki”

Athens: ‘Grigoris’ 

Tomaras, N.

      Learning difficulties: Equal opportunities in education (“Mathisiakes dyskolies: Isotimes efkairies stin ekpaidefsi’)

On the hordes of….statistics & numbers in the educational horizon
Table 2.1: Number of Schools for selected years in the period 1990-2002.
All levels of education.
	Level of Education
	
	1990/91
	1 1995/96
	1999/2000
	2000101
	2001102
	2002103

	Primary
	Total
	7.653
	6.928
	6.233
	6.212
	6.074
	6.018

	
	Public
	7.259
	6.524
	5.847
	5.525
	5.684
	5.632

	
	Private
	394
	404
	386
	387
	390
	386

	Lower Secondary
	Total
	1,808
	1.893
	1.901
	1.925
	1.948
	1.919

	
	Public]    1.729
	1.792
	1.799
	1.817
	1.839
	1.811

	
	Private
	79
	101
	102
	108
	109
	108

	Upper Secondary General programmes
	Total
	1.158
	1.256
	1.295
	1.292
	1.296
	1.243

	
	Public
	1095
	1.174
	1.200
	1.197
	1.192
	1.145

	
	Private
	63
	82
	95
	95
	104
	98

	Upper Secondary Technical and Vocational programmes
	Total
	547
	663
	619
	641
	649
	660

	
	Public
	484
	535
	535
	556
	563
	574

	
	Private
	63
	128
	84
	85
	86
	86


Source: NSSG (1997, 2001, 2002a, 2002b, 2003b, unpublished data)
Notes: a. Ecclesiastic (lower and upper) secondary schools are not included in the above count, b.   For school years 2000/01 - 2002/03, data refer to numbers of schools at the beginning of the school years, whereas for 1990/91, 1995/96 and 1999/2000 they refer to the end of the school years
An eclectic autopsy of current phenomena at random
New book from the Ministry of Education
The Pedagogic Institute has posted on its website (http://pi-schools.sch.gr/dimotiko/) the new coursebook to be used by D class Primary School students across the country from the next academic year  (2009-2010). Mrs Aggeliki Diamantidou, retired ELT Advisor and Mrs Antigoni Bratsoli, State School Teacher, are the authors of the book. A committee comprised of ELT State School Advisors Christina Ayiakli and Eleni Bintaka as well as State School Teacher Trisevgeni Giannari evaluated the material throughout the process.

More coursebooks - both for the Primary and Junior High School-are due later in the year.

Up to now state schools chose coursebooks from a list of approved by the Ministry of Education educational materials. This list was revised annually and distributed to schools. School teachers were responsible for coursebook selection.

Many teachers associations across the country have voiced their concern on the Ministry’s decision to produce their own foreign languages textbooks for school use. They claim that it’s teachers who know better than anyone else the needs of their students therefore they themselves should be allowed to decide on the most appropriate material for their classes. Choosing from a list allows for greater teacher flexibility and independence. They also refer to the latest incident where the Panhellenic Association of Teachers of German- dissatisfied with the Ministry’s coursebook- has crafted petition questions and collects signatures to push educational authorities to withdraw the German coursebook and return to the previous practice.

Aris Spiliotopoulos calls for a public debate on education

The newly appointed minister of education Mr Aris

Spiliotopoulos has called for a public debate on

education inviting all political parties to appoint a

representative to sit on a cross-party parliamentary

committee. So far the main opposition PASOK and far right

LAOS have agreed to participate in the debate

while the Coalition of the Radical Left (SYRIZA) and

         the Communist Party have refused to take part.

Two subjects are likely to dominate the debate

and any subsequent dialogue: university entrance

examinations and the creation of a foundation year.

Most academics feel that the time is now ripe not

only for reform of the examinations system but also

for the establishment of a foundation or preparatory

year for university. Reservations have been raised,

however, whether such a year should be an additional

postsecondary education year or a preliminary

university one, along with details such as who will

teach it and where.

According to sources, models that have been applied

in other countries will be examined. Here we focus on

four examinations systems: the British, the American, the German and the French.

Free Public Education - not so free after all
 For most of Greek history, education was private, except in Sparta. Only wealthy families could afford a teacher. Boys learned how to read, write and quote literature. They also learned to sing and play one musical instrument and were trained as athletes for military service. They studied not for a job, but to become effective citizens. Girls also learned to read, write and do simple arithmetic so they could manage the household. They almost never received education after childhood.

Boys went to school at the age of seven, or went to the barracks, if they lived in Sparta. Boys from wealthy families attending private school lessons were taken care by a paidagogos, a household slave selected for this task who accompanied the boy during the day. Classes were held in teachers’ private houses and included reading, writing, mathematics, singing, and playing of the lyre and flute. When the boy became 12 years old the schooling started to include sports-wrestling, running, and throwing discus and javelin.

In Athens some older youths attended academy for the finer disciplines such as culture, sciences, music, and the arts. The schooling ended at the age of 18, followed by military training usually for one or two years.

The richest students continued their education by studying with famous teachers. Some of the Athens greatest schools included the Lyceum (the so-called Peripatetic school founded by Aristotle) and the Platonic Academy (founded by Plato).

Today the Greek state provides free schooling from kindergarten up to tertiary education. However the situation is not ideal. Public spending is limited (3,12% of the Gross Domestic Product), educational services are
 below standard, so Greek parents, who traditionally place immense importance on their children’s education, spend significant amounts of money on tutoring centres, foreign language schools and private lessons. This makes education a very costly affair for hundreds of thousands of families. 

The private tuition centre is a well-established feature of the Greek educational landscape, both as a result of the legislative backing it has received for many years and because of its overall acceptance among students.

During the 2007-2008 school year the state spent 6,4 billion euros on education; families spent an additional amount of 4,2 billion euros.

Where the money goes
· Foreign language schools: 850 million

· University students who study far away from home: 730 million

· University entrance preparation courses for secondary school students: 650 million

The rest goes to private lessons. It is estimated that private lessons take 25% of the income of foreign language schools and tutorial centres (frontistiria).

A. Spyropoulou

In the aura of gnosis through the mosaic of titles in journals/reviews

Paidagogiki Epitheorisi (Educational Review), vol. 45/2008

*Andreou, H. 

“Academic self-handicapping: Research data and possibilities for intervention” (Akadimaiki aftomeiosi: Erevnitika dedomena kai dynatotites paremvasis), p. 7.

* Deligianni, A. & M. Mathaioudaki

“The mentor and the others: A preliminary study for the education, evaluation and in-service training of teachers” (O mentoras kai oi alloi: Mia prokatartkiki meleti gia tin ekpaidefsi, axiologisi kai epimorfosi ton ekpaideftikon), p. 18.

* Kesidou, A. & B. Papadopoulou 

“The intercultutal dimension in the initial training/education of teachers: Necessity and applications” (I diapolitismiki diastase sti vasiki ekpaidefsi ton ekpaideftikon: Anagkaiotita kai efarmoges), p.37.

*Koutroumba, K.

“The reinforcement of meta-cognitive realization(?) of students via the teaching of the school subject of Home Economics” (I enischisi tis metagnostikis syniditopoiesis ton mathiton meso tis didaskalias tou mathimatos tis Oikiakis Oikonomias), p. 59. 

* Anagnostou, Z.

“Attitudes of the children population at large concerning the integration (inclusion) of children with special needs” (Staseis ton paidion tou genikou plithismou sti scholiki entaksi ton paidion me eidikes anages), p. 77.

* Kalavasis, F. & C. Skoumpourdi

“Models of school routes of students: The case of  Dodekanisa” (Montela scholikon diadromon mathiton: I periptosi tis Dodekanisou), p. 94.

* Kolovelonis, A. & S. Kalogiros

“The influence of a  life skills teaching program on  responsibility aspects of primary school pupils” (I epidrasi enos programmatos didaskalias deksiotiton zois stin ypefthinotita mathiton dimotikou scholiou), p. 111.

* Koutromanos, G. & G. Papaioannou

“The attendance of students in the Greek Community school of London: Application and comparison of the Reasoned Action Theory and the Theory of Planned Behavior” (I fitisi mathiton sto elliniko 
parikiako scholio tou Londinou: Efarmogi kai sygrisi tis Theorias tis Ellogis Drasis kai tis Theorias tis Schediasmenis Symperiforas), p. 125. 

* Sofou, E. & E. Matsagouras

“The uses of metaphors as a means of investigating the personal theories of teachers: Their perceptions/viewpoints for the teaching and learning” ( I metaforikes chrisis os meso dierevnisis ton prosopikon theorion ton daskalon: I antilipsis tous gia ti didaskalia kai ti mathisi), p. 143.

* Stravakou, P. & M. Kougiourouki

“The selection of the Headmaster of the school unit from the viewpoint of the teachers of the Evros Prefecture” (I epilogi tou Diefthinti tis scholikis monadas apo ti skopia ton ekpaideftikon tou nomou Evrou), p. 162.

Paidagogiki Epitheorisi (Educational Review), vol.46/2008 (selection)
* Zarifis, G.

“Preconditions of empowering adult trainees and the role of the critically reflecting adult trainer” (Proypothesis endynamosis ton enilikon ekpaidevomenon kai o rolos tou kritika stochazomenou ekpaidefti enilikon), p. 7.

* Koulaouzidis, G.

“Tranformational learning: A learning theory for adult education” (Metaschimatizousa mathisi: Mia mathisiaki theoria gia tin ekpaidefsi ton enhlikon), p. 21.

* Salpistis, S. 

“School violence as a group/collective phenomenon” ( I sxoliki via os omadiko phenomeno), p. 33.

* Ioannidi, V. & S. Vasiliadou

“Viewpoints of  those responsible for Health Education concerning students’ delinquent manifestations in the school” (Apopsis Ipefthinon Agosis Ygeias gia themata schetika me paravatikes ekdilosis mathiton sto scholeio), p. 75.

* Georgiou, I.

“Looking for inclusive education practices in Physical Education” (Anazitontas praktikes symperiliptikis ekpaidefsis sti Physiki Agogi), p. 92.

* Grigoriadis, A. 

“With what criteria pre-school aged children assess their kindergarten teacher and the interaction among themselves” (Me pia kritiria axiologoun ta paidia proscsholikis ilikias ti symperifora tis nipiagogou kai ti metaksi tous allilepidrasi), p. 109.
    Ta Ekpaideftika (Educational Issues), nos  89-90, Jan. – June 2009 (selection).
Efraimidis, P.

“ The evaluation of the educational ergo (task) by the teacher himself as pedagogical praxis” (I axiologisi tou ekpaideftikou ergou apo ton idio ton ekpaideftiko os paidagogiki praxi)

Katavati, E.

“The in-service training of teachers on the knowledge and skills of counseling” (I epimorfosi ton ekpaideftikon stis gnosis kai deksiotites tis symvouleftikis)

Mylonas, S. 

“Welcoming and supporting the new teachers in Education” (Ypodochi kai stiriksi neon ekpaideftikon stin Ekpaidefsi)

Pastiadis, G.

“The level of education and the frequency of attending a mass (going to church) as parameters of political behavior: A quantitative reading” ( To epipedo ekpaidefsis kai I sychnotita eklisiasmou os parametroi tis politikis symperiforas: Mia posotiki anagnosi)

Voros, F.

“When, How and Why the first Philosophy of Education/Paideia has been formulated –an issue deeply social and political” (Pote, Pos kai Giati diamorphothike h proti Philosophia tis Paideias –zitima vathytata kinoniko kai politico).

Sychnoni Ekpaidefsi (Contemporary Education), no. 156, Jan.- March 2009 (selection)

* Kyprianos, P.

“University students abroad-Knowledge, social mobility, securing professional career: The Greek university students from 1837 up to the present day” (Fitites exoterikou-Gnosi, kinoniki diakrisi, epagelmatiki diasfalisi: I Ellines fitites exoterikou apo to 1837 os tis meres mas), p. 28.

* Georgiadis, N.

“Departments of Education- The increase of demand for the Departments of Primary Education and the socio-economic characteristics of those attending (2000-2006)” (Paidagogika Tmimata- I afksisi tis zitisis gia ta Paidagogika Tmimata Dimotikis Ekpaidefsis kai ta kinoniko-ikonomika charactiristika ton fitonton se afta (2000-2006), p. 61

* Aggelidou, E. & E. Kritikou

“The place of Environmental Education (EE) in contemporary schools: An achieved or (still) a pending matter? Recording the 
viewpoints of EE experienced teachers in the eastern Attica (Athens) area” ( I thesi tis Perivallontikis Ekpaidefis (PE) sto sychrono sxoleio: Kataktisi I zitoumeno? Pos diagrafonte I apopsis empiron stin PE ekpaideftikon sthin Anatoliki Attiki), p. 124.

* Makaratzis, G. & K. Ntinas

“The ‘world’ of Computers- Teachers and educational software: Simple users or creators as well?” (O ‘kosmos’ ton Ypologiston- Ekpaideftiki kai ekpaideftiko logismiko: Apli christes i kai dimiourgi;), p. 138.

* Tsesmali, S.

“Teaching/didactic approaches in the learning of orthography (spelling): A case study” (Didaktikes prosegisis stin ekmathisi  tis orthographies: Mia meleti periptosis), p. 166.

Greek Comparative & International Education
Nos 11-12, Dec. 2008-Mat 2009)

* Christos Govaris, Stavroula Kaldi

“Students with an immigrational background in PISA: Indications about the factors that play a positive role on their school performance”, p. 15

* Amalia Chatzinikolaou

“Diversity acceptance among Greek primary school students” p. 33

* Panagiotis Maniatis

“Intercultural problematique in a multicultural Greek society-Academic discourse and educational policies” p. 48

* Eleni Prokou

“Evaluation and quality assurance policies in Higher Education in Europe and in Greece” p. 76

* Maria Karamesini

“Social origin, subject area studies and access of Greek university graduates to the labour market”  p. 107

* Kostas Fasoulis

“The Right to Education and Equal Educational Opportunities: Ideological Approaches and Conceptual Clarifications” p.  129

* Heidi Krzywacki-Vainio, Jari Kavoney

“Physics Teacher Education Programme in Finland” p.  153

* Dimitris Kyritsis 
“The current place of Philosophy in the secondary school curriculum- Developments in four European countries” p.  176

* Christos Doukas, Ariadne Anastasopoulou, Charicleia Chola
“Teacher portofolio: an alternative form of evaluation and of professional development” p.  201
Amorphous pedagogical enigmas amidst our analgesic educational amnesty
On the Homework front (once again)

(Seizing upon the opportunity a few days after a special Conference (May 8-9/2009) on the topic of “Homework in the Greek School Today”, which, on the whole, provided the forum and the impetus for serious (re) thinking and collective reflection on the part of both the academics/theorists and –most importantly-  a great number of classroom teachers…..)
…Thus being, very briefly, the case all around the world with regard to school homework, let us turn our attention for a moment or two to the ‘Greek educational scene’  -past and contemporary- keeping this crucial aspect of formal education in perspective.   

      Attempting an informative look at what has been happening in the past and is still happening today in Greece on the so-called homework front, may be both quite illuminating and instructive. 

      First of all, as far as the topic of school homework is concerned, Greece seems to have followed its traditional relative ‘delay/lag’ documented in many educational (and not only) developments. Thus, it may safely be stated here that the whole picture is far from encouraging. One may hardly locate extensive and systematic ‘dealings’ with homework (“kat’ikon ergasies”, in Greek) in the form of solid theoretical or/and empirical studies. Only a few sporadic and isolated attempts have been presented so far aspiring to investigate in depth this very important and crucial issue (e.g. Hatjidimou 1995). 

      Nonetheless, it should be mentioned in this context that, almost as a rule, official educational policies and virtually all formal curricula make specific and concrete references to homework through their corresponding guidelines. Its usefulness and its utmost significance is particularly stressed, while teachers are urged to adhere to the most appropriate and effective route on the homework daily routine (see below, for example, in I. Kolonia’s article (third grade classroom teacher, where the ‘core’ of those homework directives is briefly presented). 

      It is true that, over the years and at different points in time over the Greek educational arena, many and quite often controversial discussions have been conducted with arguments and counter-arguments about the students’ homework. Much of this discussion on the part of many theorists
 and school teachers has, understandably, centered around the ‘pros and cons’ of school homework, with each side having both strong polemics and wholeheartedly supporters, as the case may be. Among others, much has been said concerning the multifaceted parameters of homework as these parameters pertain to its appropriateness and usefulness, its effectiveness, its pedagogical and learning value as well as its overall necessity for the learning/education process and the student him/herself. Depending on the pedagogical school of thought that one adheres to and his overall approach to child development/learning and socialization, homework is seen and treated accordingly. And this is so by both the classroom teachers in all Greek schools and the parents of students having to complete the assigned homework. Furthermore, virtually all Greek students, having been brought up and socialized in a socio-cultural environment where homework is an ‘absolute given’ in every formal education setting, continue to live with it and perpetuate by their daily school practice –have no other real choice, as a matter of fact- the ‘homework reign’. Different voices and interesting arguments often heard by the so-called more progressive educators and parents in a wide spectrum of fora about quantitative and qualitative aspects of homework, stressing the need for more free time for all children after their ‘loaded school day’, do, in fact, create a momentum of their own at times but school homework appears to have very strong supporters among all parties concerned. 

      In short, it would seem safe (intuitively) to argue here that the vast majority of classroom teachers in Greece are in favor of school homework, despite their individual differentiation concerning one aspect of homework or another. They support homework either due to the fact that the time allotted for each school subject in the daily program is not adequate to ‘cover’ at school the material prescribed by the curriculum, either because most teachers see homework as a necessary task for the student to practice all that is taught/learned(?) at school. Furthermore, along this line of reasoning, it is believed that the child has the obligation to be, somehow, ‘in touch’ with his school work/learning at 

home, something that is expected to further help the child in the learning and the consolidation of the formal school knowledge. Yet, although such views about the school homework are held by most Greek teachers, one should not attempt to ‘hide the fact’ that, for a considerable number of classroom teachers, correcting and assessing in every detail (as, of course, should be done on a daily or a regular basis) the exercises/tasks assigned as homework, is not their most ‘favorite’ or ‘desired’ part of their daily professional obligations  -to say the least.

      Virtually all Greek parents, with slight variations from case to case, seem to share the above mentioned views. Schooling can not be
 thought, can not be done, without school homework As a matter of fact, quite often,
 a great number of parents appear to be even stronger supporters of school homework than many teachers are, without –necessarily- having developed corresponding persuasive arguments for such support. A bit cynic as it may, perhaps, sound in this context, for several Greek parents homework –among other things- means obligation to do school work at home, which in turn implies keeping the child ‘busy’ for several hours, in case that the parent does not know or has not the time to ‘deal’ with his child at home after school. On the other hand, it is absolutely true that the completion of assigned homework by the child may, at times, create unimaginable tension and conflict between the parents and the child (usually the mother who ‘oversees’ the schooling routine), even among the entire family –sometimes.

      A fairly recent development in the Greek educational sector that is called all-day or extended school (“Oloimero Scholio”) has, inevitably, ‘touched’ upon the issue of school homework. Students attending all-day schools stay at school premises for an additional 3-4 hours after their “regular (morning) program” and, among other activities/classes, they are supposed to complete their assigned homework. This new school arrangement –something analogous and better organized has been in operation for decades now by most private schools- the all-day school has been received with great enthusiasm by the entire educational community at large (teachers, parents, educational and social policy experts, unions) and during the first years of operation the “oloimero Scholio” (primarily in the greater Athens area and several other urban centres across Greece) has experienced  massive support and attendance.

      As the statistics themselves have shown, however, this all-day schooling arrangement has started to wither over the last two years (for a 

variety of very specific reasons that need not be analyzed here) with the number of students attending to experience a decrease of over 25%. Nonetheless, it fairly obvious, that the so-called “all-day or extended school” that is far from a unique Greek phenomenon, ought to seriously considered in every discussion and dialogue about school homework.

      Concluding this synoptic reminder about school homework with its multifaceted and highly controversial parameters for all those –directly or indirectly- related and/or involve with it, although one may hardly exclaim “long live homework”, the indisputable fact of the matter continues to be that, in one form or another, homework is here to stay –if not “to reign” our present day formal schooling, as has been the case so far.

      Obviously, the antilogos is always more than welcome.

L.C.B. 
Vivlioparousia as an aromatic antidote to the panoply of apathy 
Homework as a didactic strategy

(“I katikon ergasies os didaktiki stratigiki”

by Fikaris, Ioannis
Thessaloniki: Kyriakidis Bros. Publications, 2008 (pp. 256) 

The author of this recently published book aims at bringing at the forefront the functional character/nature of school homework within the framework of a broader reflective process on the part of teachers concerning the assigning and the completion of homework. A concerted effort is also made by Fikaris throughout the book to set the pace and provide the stimulus for a more extensive and elaborate discussion on this important issue.

Structurally, in some way, the book is subdivided into two interrelated parts:

In the first part of the book, the author, on the basis of existing literature internationally and by selecting pertinent evidence from several Greek studies on this very topic, attempts a comprehensive presentation of a theoretical approach, as it relates to the educational issue of homework. The second part of the book provides a detailed description of an empirical research along the school homework lines that was conducted by the author among Greek primary school teachers. The attitudes and the perceptions/viewpoints of a number of elementary school teachers employed in state schools (Northern Greece) were investigated vis-à-vis the dynamic teaching functionality of homework. 

Chapter one of the three chapters comprising the first part of the book, examines the theoretical framework of the functionality of homework in the teaching process. More specifically, Fikaris examines the differing viewpoints and the differing results of existing research works concerning the pedagogical goals/objectives of homework and, thereafter, he attempts a theoretical documentation of those views on the basis of four theories: a) the behaviourist theory; b) the constructivist theory; c) the maturity theory; and d) the theory of eco-systems. Furthermore, in his attempt to provide scientific support for school homework, the author focuses on such factors like «stimulus» and «preference», as these factors are shaped by all those involved in the 
learning process. Next, under the prism of research approaches and pertinent findings, general attitudes and perceptions of teachers, pupils and parents in relation to homework are examined, considering also the framework of those factors which do influence their effectiveness, the role of parents and teachers in the daily operation of  Greek public elementary school included as well.
In the second chapter of the first part of the book, the author attempts to clarify the context in which homework can be included in the learning process: Is homework a «didactic/teaching practice»; a «teaching strategy»; a«didactic format»; or a «teaching mean/tool»? Does homework function as a type of «consolidating process», as an extrinsic reinforcement» or as a «learning motive»;

Chapter three focuses on revealing those key parameters which contribute to the development of teaching dynamics of homework as a teaching strategy aimed at expanding knowledge through the practice of school material/subjects taught. At this point, the role of the teacher is examined as well as the use of a number of criteria, which he has to take into account during the planning and the organization of homework.

In the second part of the book the author presents data and findings of his own empirical research conducted among Greek schools in central Macedonia concerning the perceptions of primary school teachers as they relate to the functionality of homework. More specifically, the teachers’ thoughts on the didactic importance of homework and the degree of contribution of that schoolwork to the achievement of learning are investigated. Among other parameters, the frequency of assigning homework by teachers and the function/correlation of that frequency with the pressure exerted by parents on the range of schoolwork at home are thoroughly investigated. In addition, particular research emphasis is placed by Fikaris with regard to the question of inadequate (initial and in-service) training of teachers as to how and what type of homework teachers assign to their students.

No doubt, the contribution of this book in exploring the issue of school homework is noteworthy given the very fact of the limited research available, at both the national and the international level. Primary data and useful details of our contemporary school reality are succinctly revealed and portrayed which, in turn, provide the stimulus and the incentive to redefine the conditions and the whole ‘scenery’ concerning both the necessity and the effectiveness of homework and, also, the role of the classroom teacher when using homework as one of his ‘instruments/devices’ with clear learning orientation.

         A. Koraki

MODERN GREEK LANGUAGE TEACHING CENTER
Teaching Modern Greek as a Foreign Language has very early been a concern of the National and Kapodistrian University of Athens. Modern Greek teaching began in the 1950s along with teaching foreign languages within the classes and other activities offered to students by the Foreign Languages Teaching Center and it has been successful until today. In 1991 the Interdepartmental Program of Modern Greek as a Foreign Language was founded and has been working ever since then under the supervision of the Section of Linguistics of the Department of Philology and in 1994 it began to accept post-graduate students to be trained in teaching Modern Greek as a Foreign Language. Due to the constantly increasing demand, the Teaching Center started expanding both in size and scope and in 1994 it became independent and was integrated into the Interdepartmental Program. 

                       Foreign degrees recognition
D.O.A.T.A.P. (Inter-University Center for the Recognition of Foreign Degrees) is the Greek Institute responsible for the equivalence between foreign and Greek degrees http://www.doatap.gr/ (pages only in Greek). The official correspondence provided by this Institute, concerns degrees of higher education. Degrees that are obtained in higher education institutes (Universities) outside Greece are considered foreign. A list with the affirmed foreign Universities is given in the previous site. The D.O.A.T.A.P. recognition procedure is compulsory for a scientist who obtains a degree abroad and wishes to work in Greece. The same procedure holds for students who want to pursue postgraduate studies in Greece. Sometimes, the Institute imposes examination, for example following some courses in Greek Universities, before the final degree recognition. This whole procedure is compulsory for everyone working in the Public Sector, although some private companies do not demand this kind of official recognition. 

A list with the recognized universities by D.O.A.T.A.P. allover the world, is given through a database at the site of the Ministry of National Education and Religious Affairs 
http://www.ypepth.gr/efarmoges/institutes.php
Central theme of this issue

Educating our children (and) through playing

Let us begin this introductory note with several quite obvious and well-known remarks concerning the –implicit and/or explicit- role of playing in both the informal and the formal educational settings and arrangements. And by so doing let us emphatically stress from the outset of this epigrammatic narration the apparent ‘added educational and pedagogical value’ inherent in virtually all types and forms of children’s (why not in the adults’ playing too…) playing.

As a number of scholars and experts in the fields of psychology, sociology and pedagogy have pointed out through their respective theoretical and empirical works (Matsaggouras, 2001) the very essence of the real educational and pedagogical value of playing has been persuasively voiced at least as early as almost five hundred years B.C.  Among others, the great thinkers and philosophers of Ancient Greece Aristotle and Plato have concerned themselves (and) with the role, the value and the different functions of playing. In short, Aristotle has clearly argued that playing (and adults’ playing, for that matter) functions as a ‘rest period/interval’ (anapafsis) during and through which the muscular systems of the organism have the chance to rest, while, at the same, other systems of the organism which have not been used that far may become active and operational.  

Similarly, throughout the centuries up to our own era of apotheosis of the so-called globalization and the colossal explosion of technology and communication, one may easily trace specific references and a multitude of well-founded arguments with regard to the indisputable value and contribution of playing to socializing and educating the youth.  For example, particular mention ought to made in this context to renown philosophers, psychologists, pedagogues and educationalists of all time like Montaigne, Rabelais, Locke, Rousseau, Froebel, Montessori, Decroly, Bruner, Claparede, Piaget, Freud, Adler, Hall, Groos, Vygotsky, Debesse and Erikson whose extensive investigation and theorizing on the issue of children’s playing has left us with significant insights and knowledge. Yet, despite all this widely accepted importance and educational value of children’s playing irrespective of time and place, systematic research on the topic has not been at the level one might have expected (and, most probably, wished). In most cases only sporadic and rather isolated attempts in the form of theorizing or small-scale research endeavors may be located in several contexts. In short, a quick glance at the pertinent literature is quite revealing as to the limited number of systematic studies dealing in-depth with the pedagogical and educational value of children’s playing. The Greek educational and pedagogical arena concerning this very topic under discussion here does not appear promising. Rather never or –at best- rarely one may come across with any serious and in-depth investigation of the immediate educational relevance and value of children’s play at the forma education front. And this has been so for years and years, despite the fact that –at all times- isolated voices on the part of the teaching profession have been recorded in public concerning the educational and the pedagogical importance of children’s playing.

Interesting development of the last few years in the Greek education system constitutes the relatively new curricula and the school textbooks accompanying those curricula for primary education  -staying for the sake of this presentation at the elementary school only. Throughout these new textbooks teachers may readily find “playful” situations, activities and projects of various types and content aimed at ‘awakening’ and ‘sensitizing’ the teacher of the classroom in order that he adopts new didactic and teaching methods which necessitate (incorporate) and exploit the ‘playing   process’ of children/pupils. And those ‘playful-like’ teaching methods and techniques are recommended in all schoolbooks, be that Language Book, Mathematics, History or Social Sciences.

Now, whether or not each  teacher follows the directions/recommendations of the curriculum and the corresponding practical suggestions included in the textbooks with regard to the teaching methodologies an the use of playing in the daily classroom activities/works remains a big question. 
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