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Call to Order
On Thursday, May 11, 2006, the Executive Committee met at Portland State University from 7:00 a.m. to 8:00 a.m. in the Education Building, ED 604, 615 SW Harrison Street, Portland, OR, 97211.  On Thursday, May 11, from 8:20 a.m. to 12:00 p.m. the full Commission convened at the Student Memorial Student Union, SMU 333, 1825 SW Broadway, Portland, OR, 97211 to consider Preliminary Business, Program Approval and Licensure issues.  Following lunch until 3:00 p.m. the Commission met to conclude the Licensure agenda items and a report on Discipline Research.  From 3:15 p.m. to 5:30 p.m. the Commission considered New Business.  On Friday, May 12, 2006 the Commission reconvened from 8:00 a.m. until 10:30 a.m. to discuss Discipline in Executive Session.  At 10:45 a.m. until 12:00 p.m. the full Commission met to consider Discipline Issues in Public Session.  At 12:30 p.m. the Commission considered Administrative Rule Adoption and Reports, a Civil Rights Knowledge Class and the Consent Agenda.  The meeting adjourned at 3:00 p.m.
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1.0
PRELIMINARY BUSINESS 
1.1
Introduction of New Commissioner – Cassandra Wilson
The Chair welcomes a new Commissioner, Cassandra J. Wilson.  Cassandra is an elementary teacher at Woodlawn Elementary School in Portland and adjunct professor at Concordia University.  She is serving her first term as Commissioner and is replacing outgoing Commissioner, Marit Pierce. 
Cassandra Wilson:  I'm honored to be on the TSPC board.  As an elementary teacher I see the need to keep our Oregon schools filled with strong teachers.  As an adjunct professor at Concordia University, I know it is crucial that all universities keep their programs up to date with the growing issues in education.  I take my position on the board very seriously to improve and continue the high standards that Oregon has for its teaching professionals.  I want to ensure all children in this state can achieve their highest potential and therefore be the best citizens for this country.

1.2
Introduction and Comments of Agency and Organization Representatives and Guests


(Guest comments regarding non-agenda items)

Agency and organization representatives and guests introduce themselves to the Commission.
Teresa Ferrer, OEA, distributed a publication, TODAY’S OEA, which features OEA’s diversity cadre for this curriculum.  The Eugene Education Association (EEA) began a journey toward equitable “Education for All” which is designed to create a greater understanding of diversity.  Also, information was distributed regarding a conference called “Gathering for Change” presented by the OEA Minority Affairs Committee at Chinook Winds Casino on June 19 & 20, 2006. 

Jan Burgess, Board of Directors of the National Middle School Association (NMSA), came before the Commission to present a policy guide that suggests a way to coordinate a strategic plan to raise the academic achievement of middle level students as part of the K-12 continuum of education reform.  NMSA looks at policy and resources across the spectrum nationally throughout the states and at the local levels.  The guide has five goals to raise standards and academic achievement for middle level students that reflect what can be done at the state and district level.  Of particular interest to the Commissioners is goal number two which supports the recruitment and hiring of the best educators and administrators and calls for a middle-level license that aligns with the NCATE standards.  Goal number five supports research needed to identify and implement best practices with state departments, school districts and local schools.  This policy is crucial for the success of our young people.
1.3
Acceptance of Agenda


MOTION, to accept the Agenda as printed.


Moved by Watt / Seconded by Walborn / Carried 

Absent / Bell, Evenson-Brady, Robinson
1.4
Chair DeMarsh’s Report
This will be Aurora Cedillo’s last meeting as a Commissioner.  Aurora stated she intends to spend more time with her family and allow someone else to fill the vacant Commissioner position and do the important work the Commission is currently working on.  Aurora thanks everyone for the experience of being a Commissioner and the opportunity to share the cultural and linguistic diversity with which a lot of our students are coming into our schools. 

1.5
Executive Director Report
We had an all-staff meeting and assigned an in-house committee to begin working on a redesign of the Web page.  We have had an active safety committee for over a year.  Over half of the staff recently had first aid training.  This has had a positive effect on morale because the employees have an active input into what goes on in the office.  We developed a customer satisfaction survey that is sent out with the application packet.  We are receiving an overwhelming 80% approval rating.  

When the previous office manager left the agency we decided to use the surplus to re-classify some in-house positions that will add efficiency.  DAS approved our reorganization. We have one new vacancy to report.  We will not make licenses available to be printed off the Internet although you are able to print the information regarding the license from our Web site.  We hired a new Public Service Representative at the front desk who is bi-lingual and bi-cultural.  We are happy to have her as part of the office staff.  
Chamberlain invited Commissioners to come work in the office one day during the summer.  The DOJ has reorganized and TSPC is getting a new Assistant Attorney General with Joe McKeever’s transfer to a new position.
We are averaging over one hundred (100) emails a night with our newest communication system.  With two people taking phone calls and two people answering emails we are back-logged approximately 500 communications.  Last year the staff responded to 65,000 phone and email messages.  
1.6
Appoint New Liaison Appointees:



State Board / Joint Boards of Education
Francis Charbonnier




Oregon University System Board
Keith Menk / Vickie Chamberlain



Business Education Compact
Keith Menk




Legislative Committees
Mary Lou Pickard



Oregon Fund for Advancement of Teaching Excellence
Anne Jones
State Board / Joint Boards of Education:  
Francis Charbonnier:  The State Board of Education (SBE) discussions continued to be dominated by high school reform and diploma requirements.  A new committee that responds to Governor Kulongosky’s goals is to merge all the education from pre-K to community colleges to create an equal Unified Education Enterprise. (UEE)  The main issue they are working on is the implementation of Oregon K-20 redesign work plan. The policy goal is to create a connected and integrated system that promotes rules and successful streaming transition from pre-K12 through the next steps of further education, training and the work force.  The State Board is striving for an effective and specific plan for the legislature to consider in August of 2006.  The title of the SBE document is Implementation of Oregon’s K-20 Redesign Work Plan.
Oregon Fund for Advancement of Teaching Excellence
Keith Menk:  The Oregon Fund to Advance Teaching Excellence (OFATE) is a fund supported by private and public sector contributions to provide subsidies to teachers who participate in the National Board for Professional Teaching Standards assessment.  OFATE believes that highly qualified teachers provide a vehicle for change in the education system that will enhance student leaning in Oregon. 
OFATE has also agreed to become the state administrator for federal candidate subsidy funds provided through the National Board Certification Fee Subsidy Programs.  TSPC was contacted by the National Board to see if there is any potential for the state of Oregon to supplement the fund.
2.0
FULL COMMISSION CONSIDERATION OF PROGRAM APPROVAL ISSUES

Gary Peterson, Chair
2.1
Northwest Christian College School Counseling Program
Representing Northwest Christian College (NCC):  
Dennis Lindsay, Academic Dean and Associate Dean of Arts and Sciences; 

James Howard, Associate Dean of Teachers Education; 

Vivian Moen, Associate Professor of Teacher Education and Director of School Counseling; 

Janine Allen, Assistant Professor of Teacher Education.

Dethony Jorah, Diversity and Cultural Competence

Northwest Christian College:
Vivian Moen:  The two standards we wish to cover are the Designation of the Unit and the Resources.  David Wilson’s letter highlights the additional resources that are focused on the school counseling program since last July.  He points out the increase to the Director’s work load, the addition of an administrative assistant, and computer support.  The first year student’s courses have been offered as independent from any other program.  We are in the final stages of hiring a FTE in school counseling.  The three foundational materials that we use are a student teacher intern packet, the adjunct welcoming packet specifically for school counseling and the revised student manual.  There are advising and tracking forms that are divided into groups.  After semester two we do another screen on fingerprints, a discrimination affidavit, a PA-1 form, testing and review of their portfolio.  We have addressed the issue of rewriting the syllabus and the plan is to continue this process as this next year unfolds.  The syllabus is not complete but we will be able to do this in the upcoming fall and spring with the addition of a new faculty member.
Discussion:
TSPC:

The intention is to amend the resolution to approve it to the next scheduled site visit in 2009.

MOTION, to amend the first resolution to the next scheduled site visit in 2009 and the second resolution to say until the next site visit.
Moved by Watt / Seconded by Hoiland / Carried 
Absent / Bell, Evenson-Brady, Robinson
TSPC:  This allows two additional years before a site visit will be done.  They can continue to report the improvements.  We can stipulate that they continue to report their on-going progress on their annual report or do a mini-site visit in another year.  We will do an annual audit because of the C-2 fast track which will review program completion and that will become part of the process from NCC.  We will audit 5% or a minimum of fifteen (15) program completers.
One area that is lacking is a limited number of counselors that have a clear understanding of the diverse population in our ELL schools.  It appears that there is only one class here, #580 Counseling a Diverse Population.  Is the diversity piece threaded throughout the program or is it only one class?
NCC:  The #580 - Counseling a Diverse Population class is a special opportunity to do some individual study but the diversity piece is woven throughout many of the other classes including how we use faculty and adjuncts.  Eugene has a pool of people who have those experiences and work with community agencies that we are able to draw from.
TSPC:  Amend further the second resolution to require the reporting of the updated syllabi and the hiring status in the annual report.


Moved by Watt / Seconded by Wilson / Carried

Absent / Bell, Charbonnier, Evenson-Brady, Stern, Walborn, Robinson, Weiseth

The amended resolution states:

RESOLVED that, the Commission accept the on-site visit report as submitted by the TSPC on-site review team and continue approval of the Northwest Christian College School Counseling Program through the next scheduled site visit in 2009.


RESOLVED FURTHER, that the Commission adopt the School Counseling program modifications as presented by NCC with the requirement to report the hiring status and the updated syllabi in the annual report until the next site visit. 
2.2
Northwest Christian College Teacher Education Program
Janie Allen, Assistant Professor of Education

Janie Allen:  My purpose today is to address the OAR’s that the site review team found to be weak or unmet.  We included the Licensure Hurdles document as well as the candidate checklist documents that are used for evaluations.  No individual is authorized outside their authorization levels at NCC.  Our conditional admittance numbers were skewed so the fingerprint piece has been taken out of the admissions process.  Our new policy states the students will be fingerprinted after the student is admitted.  The Hurdles to Teacher Licensure document is communicated to all students during the admission process and during all advising sessions.  The advising pathway is included in the appendices that were handed out.  The Student Program Completion Checklist is incorporated at the end of the handout.   The Education Department keeps close tabs on this and works with the advisor to ensure the candidates complete all the requirements necessary to graduate from the program.

MOTION, to adopt the resolution to include the next scheduled visit in 2009.

Moved by Watt / Seconded by Hoiland / Carried

Absent / Bell, Cedillo, Evenson-Brady, Robinson, Stern, Walborn, Weiseth
The adopted resolution states:

RESOLVED that, the Commission accept the on-site visit report as submitted by the TSPC on-site review team and continue approval of the Northwest Christian College Teacher Education Program through the next scheduled site visit in 2009.

2.3
Portland State University, Graduate School of Education, Department of Special and 
Counselor Education, Special Educator Pathway Program (Highly Qualified Special Educator Pathway Program)
Representing Portland State:  
Ann Fullerton, Chair of Special Ed and Counselor Education

Karen DeVoll, Academic Advisor 
Ann Fullerton:  The purpose of this proposal is to have a one-time experimental program with specific variation that we will do heavy recruiting of bi-lingual, bi cultural and minority individuals to come into the profession of special education.  
We have a shortage of special education teachers and an even greater shortage of diverse special education teachers.  We are working with Portland Community College (PCC), Cascade Campus, who has a number of students doing lower division coursework that have experience as educational assistants working in English as a Second Language (ESL)/ Bi-lingual ed programs and special education. We received a federal grant to offer scholarship support for four (4) years to individuals who want to take this career path.  These individuals will take all of the courses and meet all of the teacher competencies in our graduate level special educator program.  The lower division community college level coursework will not substitute for any courses in the Portland State / TSPC approved teacher education program for special ed.  This is not being considered as a continuing program but as a one-time experimental program.  We will have individuals transfer from PCC to Portland State and complete our special educator program as an undergraduate.  This one group of thirty-five (35) special ed teachers will receive their special ed license as part of their BA/BS in liberal studies from Portland State.  Our academic advisors have looked at the NCATE standards for content and specialty area preparation so we can help these students chart a course to take the necessary coursework to be considered Highly Qualified (HQ) as a special educator.  We believe most of these students will become elementary special ed teachers but some will be interested in becoming HQ special ed teachers at the middle school level.  
Discussion:
TSPC:  Where are the practicum and student teaching requirements?

PSU:  On page 14 in the first section of this document is a section on Practicum and Student Teaching.  We included some copies of the Student Teaching Evaluation instruments we use to evaluate our students.  These students will meet the same competencies in a practicum student teaching and work sample evaluation that all of our students meet.  
TSPC:  Is this an experimental program or is it simply a regular program?  TSPC rules state an experimental program can be approved for two years but after that it has to be brought back to the Commission for approval as a regular program.  If you present it as a regular program then the approval would be for four (4) years or more.  Is this a graduate school offering an undergraduate program?  The State of Oregon regards PSU as an institution that can offer an undergraduate degree if they have been approved.  The question is whether the program being proposed is appropriate and meets TSPC’s rules.  When we look at the graduate program that the Commission has approved and then you combine it with an undergraduate program, the graduate program has to adjust to make it appropriate for undergraduate.  This proposal represents a partnership of Portland State, Portland Community College and the school districts.  From the standpoint of our rules, TSPC approved the unit or the institution and if this proposal is a program, we don’t approve partnerships.  Our rules hold one institution accountable not multiple partners.  

This is an undergraduate program that you want to combine with the graduate special education program and is being described as an experimental program.  Portland State has been approved for graduate level programs but not approved for undergraduate level programs.  This is stepping into a new arena with the undergraduate level.  The rule at TSPC states experimental programs are for two (2) years.  You are proposing a four (4) year program.  How do you reconcile that?  

PSU:  We would ask for four (4) years for the thirty-five (35) students coming through this path and then stop the path.  Or we may ask for approval for two (2) years now and at the end of that time ask for an extension of two (2) additional years.

TSPC:  Neither of those solutions seem to fit.  This is brought forward as a four-year one-time program and I am concerned about approving it.  There is nothing experimental about the coursework or the way the program is structured.  This program should be presented for approval as a regular program.

Possibly the financing could be the experimental piece.  Are the thirty-five (35) students already enrolled at PCC?

PSU:  Yes, most of the students have already completed their two (2) years at PCC and are ready to do the transfer to PSU.  They have completed their lower-division coursework for their BA/BS degree.

TSPC:  Why is it four (4) more years for them if they have already received their Associate’s degree?

PSU:  Because most of them will attend school part time.  They will do their Special Educator program within completing their BA/BS degree.  If the Commission requires this be proposed as a regular program, we can do that.  From Portland State’s standpoint and as Chair of Special Ed it is not my intention that we will be able to continue having an undergraduate Special Educator program.  This is not a decision we are making at this time and that is why we are asking for a limited approval time.  As needs continue we will keep looking at ways to prepare more teachers. 
TSPC:   To clarify that forty-two (42) credits of the paraeducator program are being accepted as credits toward the undergraduate studies at PSU.  There are approximately fifty-four (54) credits that PSU is accepting towards their undergrad degree or their specialty endorsement area.
PSU:  Those are lower-division courses that are accepted towards the BA/BS degree but not towards the Special Educator degree.  The only courses we are accepting for the special educator are the prerequisites we have always had for students coming into that program.  These students are meeting the same prerequisite requirements as any student in our graduate program.

TPSC:  Do they transfer a degree?

PSU:  Some may have an Associate’s degree and some may not.

TSPC:  Concern was expressed regarding how these students would be able to accomplish this.

PSU:  The students we are considering for this path have already finished a large portion of the lower-division courses for the BA/BS degree.  

TSPC:  Are the credits the same for those coming from a community college as those that an undergraduate at PSU has to meet to get a degree?
PSU:  Yes they are.

TSPC:  Concern was expressed that PSU offers this program as an undergraduate program primarily because they do not have an undergraduate program.  For example, if you have an undergraduate program and you waive coursework from a community college, it is based on what is required in the existing undergraduate program.  If there is no undergraduate program the coursework is not waived based on a set of criteria that is already determined.  Also, the syllabus is graduate level coursework and these students have not been adapted to this level.  You are either having undergraduates taking graduate courses or you are having graduates take undergraduate courses.
PSU:  What is critical is that these students are held to the same standards we have for all students who are in a special ed program with regard to practicum, student teaching, and work samples.  We have a competency based approach.  From a university approach it is true that there needs to be a distinction between graduate and undergraduate class.  This was approved by the Dean of Liberal Arts and Sciences and the Dean of Education because it was understood that it was a one-time grant-related project.  We can make a distinction between the syllabi and the assignments for graduate and undergraduate sections of these courses.  We will not make variation in the assignments that undermines making sure these students meet the competencies to be a special education teacher.  
Gallery:  Eight or nine years ago the Commission approved a program through Oregon State University and Chemeketa Community College.  They had an articulated agreement for community college coursework that was used towards their degree and licensure.  This is similar to that program including the grant funding.  PSU seems to be focused on making sure the students meet the criteria.  Now we have the paraeducators mandated to meet the highly qualified teacher standard so they are taking coursework.  The other thing is that the classified employees are the most diverse adult population in the schools.  These classified employees are in the schools with experience, living in the communities and we hope to retain them instead of recruiting teachers from out-of-state or out-of-country.  This is an important pool of people to bring into the schools.  
TSPC:  The students need how many quarter hours to complete the program?  How do you characterize the difference between those who complete the one hundred-eighty (180) quarter hours with this program and those who complete the Bachelor’ program?

PSU:  One aspect is these individuals bring to their undergrad studies a great deal of experience in special education or ESL/Bilingual education.  This does not substitute for their coursework but it adds to their strength as future teachers.  They must be a highly successful student academically and show great interest in professional development as a teacher.  These individuals will be able to move forward and complete a Master’s degree related to special education and do their ESL endorsement or reading endorsement or perhaps the new autism endorsement. 

TSPC:  What do the students in your existing programs have that these students might not have?

PSU:  They essentially have the series of freshmen and sophomore inquiry courses required of undergraduates at Portland State.  That is why we are doing a special educator program.  The community college students have not had as much of the liberal arts undergrad education.   We have targeted this so they receive the content area preparation as part of their undergrad studies.  

TSPC:  On page one (1) of your document, Addendum to SPED-PATH Experimental Program Proposal Questions and Answers under question three (3) you state, “If PSU requires it, we will create slightly different assignments within classes for the undergraduate sections of the courses taken by the SPED-PATH students.”  PSU was advised to use care to look at the total package, what is a graduate course expectation and what is the undergraduate course expectation.  
PSU:  The student’s choice in a teaching area determines the number of credits they need to complete at PCC before they transfer.  Each student’s path is individualized based on their career goal.  We have the details outlined for each area and can provide that to the Commission.  We have the minimum credits covered here but these students will be taking more credits as an undergraduate than a typical undergrad student would have to do to transfer from PCC to PSU.  
TSPC:  Does PSU accept the additional credits as general education credits?  

PSU:  We would accept some of the additional credits as meeting the general education criteria.

TSPC:  If they are taking more credit hours, the Commission would like to see how credits count. 

PSU:  This will help us identify what strategies are needed to ensure the quality of our teachers and filling the shortage needs of the schools.

Gallery:  A concern was expressed that these students show they are working towards becoming Highly Qualified Teachers (HQT) from the beginning.  The Division 100 rules that TSPC has adopted clearly state for any special ed students that are learning at or below the 8th grade level then the ORELA is an important test for the candidates to take.


MOTION, to table the resolution.

Moved by Watt / Second by Hoiland/ Carried
Absent / Alba, Bell, Cedillo, Evenson-Brady, Stern, Robinson, Walborn, Weiseth 
2.4
Proposed Autism Endorsement
Representing the Proposed Autism Endorsement Project:  

Mary Ann Winter-Messiers, Project Coordinator for Project PASS, University of Oregon.

Marilyn Gense, Co-coordinator of the Autism Spectrum Disorder program at Willamette ESD;
Annette Skowron-Gooch, Coordinator of Special Education Programs at Willamette ESD;
Helen Young, Special Education Faculty at Portland State University;

Cynthia Herr, Program coordinator for the Middle/Secondary Special Education Program, Project Director for Project PASS, University of Oregon.

Mary Ann Winter-Messiers:  Thanked the Commission for hearing the vision of the proposal. They will bring a full proposal to the August meeting. Winter-Messiers explained that over a twelve-year period beginning in 1992, Autism Spectrum Disorder has been the fastest growing disability in Oregon schools.  It has increased almost 582% during that time. In February, 2006, the Oregon Department of Education announced that the number of school children eligible for special education services with autism spectrum disorders has risen 67% since 2001.  Although researchers are unable to explain the causes of autism and the reason for its increase in Oregon, they do agree that “Personnel preparation remains one of the weakest elements of effective programming for children with autism spectrum disorders and their families” (National Research Council, 2001, P 225.)  Oregon has an immediate need for personnel qualified to assess and provide services for students with Autism Spectrum Disorder, (ASD).  Currently there is no standardized endorsement for the Autism Specialists. 

Due to the lack of a specific endorsement and/or certification in ASD, local districts and the regional autism programs have difficulty hiring personnel and related service personnel who have knowledge of ASD, training or experience working with students with ASD.  Currently, there are two university programs preparing students to work with children and youth with ASD, Portland State University and the University of Oregon.  Several collegiate institutions offer overview courses or introductory courses on the subject of autism as well as the Statewide Consultative and Resource Services for ASD through the Willamette Education Service District (WESD).  
The Autism Endorsement Project working group believes that we need licensed Autism Specialists in the state of Oregon that are highly skilled and highly qualified to support students with ASD and their teachers and service providers.  In response to this need for more trained personnel in Oregon, we are preparing a full endorsement proposal to present to the Commission at the August, 2006 meeting.  We will present the autism-specific competencies which we feel are critical for this endorsement.  It will be our recommendation that the proposed autism endorsement be required for Autism Specialists and recommended for licensed Special Education and Early-Intervention Special Education teachers of children with ASD.   Our intention is to provide a means whereby those individuals who are not licensed but currently work in this field can become licensed over time.  
We will solicit feedback on our draft competencies from Oregon professionals who work with children with ASD and administrators responsible for the oversight of education programs serving children with ASD.  We look forward to retuning in August with a full proposal.

Discussion:
TSPC:  Appreciation was expressed to the members of the group for bringing the proposed Autism Endorsement Project before the Commission.  One thing that is very clear is that the earlier the children are diagnosed the more effective the treatment can be.  It is important to have the preschools involved as well as the K-12 schools.
Autism Project:  That is why we have proposed that the endorsement be available to early intervention professionals and specialists who work with teachers that work with autistic children.  

TSPC:  We have a rapid increase in the number of children who are diagnosed with Autism, is the occurrence of this really increasing or is it a broadening of the definition and there is a more aggressive diagnosis?  Is there truly an increase in the number of children with Autism or is it that we identify them more effectively than we did before?  
Autism Project:  That is a question that arises every day.  Dr. Robert Nickel, head of the Oregon Health Sciences University (OHSU) Autism Training Network noted that “Better diagnosis and a wider definition cannot explain the entire increase.”  
We haven’t studied whether there has there been a decrease in other categories of eligibility such as mental retardation where we are looking at kids differently.  I don’t believe we have done the comparative study but we are looking at the shift in populations of children.  There is definitely an increase but how big that increase actually is might be impacted by some of that information.

TSPC:  Why are 80% of autistic kids boys?  Why is it more prevalent in middle class or children of well-educated parents?
Autism Project:  The rate of diagnosis currently is four boys to one girl and we don’t fully know the reason for that. Certain attributes that are part of the profile show up more readily in boys and are masked in girls.  One example boys with autism tend to be chatty and talk quite a bit.  That is unusual for boys but not for girls of these ages. Chattiness that shows up in boys causes it to be noted and when it shows up in girls it is considered to be typical.  Very little work has been done to determine why there are gender differences.  One small study concluded it might be associated with the scientific brain.  
TSPC:  Is there any indication that autism can be cured?  

Autism Project:  The key is that the earlier we diagnose children and they begin to receive services the less impact the autism has on their lives.  There is great deal of controversy about whether they can be cured.  We do know that early intervention makes a critical difference on how the autism spectrum disorder affects the child long term.
TSPC:  Are you proposing this to be an add-on or a stand-alone endorsement for autism specialists?

Autism Project:  This is intended to be an add-on to the Special Educator or the Early Intervention (EI) license.

ED:  We are hearing that the special ed license is too broad and general and it is not serving the severely disabled children.  Please consider this while you are making your program proposal. Any help that TSPC can get from this group would be especially helpful in designing the special education licenses.
As you make your proposal keep the endorsement requirements in mind.  The Highly Qualified (HQ) requirement does not go away if the child is identified as special education.  They need to have multiple subjects identified.  This is intended to be a voluntary endorsement in the special education field.  
Autism Project:  We are sensitive to this issue and we will bring proposals to the August meeting.  We are looking at it from the perspective that we have specific endorsements in the areas of deaf, hard-of-hearing and vision.  The specialists are not with the child during the entire school day but they lend their expertise to the team.  They are highly qualified in their area of their specialty.  Those people are leading these teams and the primary emphasis would be HQ with an Autism Spectrum Disorder Endorsement.
2.5
Proposal for Cultural Competency Standards
OACTE held a meeting to discuss how they should approach applying the Cultural Competency (CC) standards that were presented for programs in January 2006.  It was a universal decision that the detail in the broad set of proposed cultural competency standards [2.5 (b)] with the five (5) performance indicators would be enormous to develop an assessment tool that would measure each indicator individually.  So where can these standards go with respect to overlaying all the broad licensure categories; teaching administration, school counseling and school psychology?  Division 17 is the set of rules that specifies the standards that program approval uses when they make a site visit or program approval decisions.  The intention is not to create a new rule.  We will distill the CC standards to the biggest, broadest categories and restructure them into language that was compatible with the other language in Division 17.  The questions are, does that feel too broad or does it feel appropriate?  How do we measure these standards when we do a site visit?  We need some consistency.  Is the work that the colleges and universities already do on cultural competency for the Initial Teaching license go far enough in this area?  
Discussion:
TSPC:  Did you have a sense of what constitutes evidence?  If the universities keep the more detailed version and presented any of the evidence within the broad standards, would we find that acceptable?  This might make the case to keep it as broad as possible.  Which is the most valuable under each category?  
From personal experience, teaching in a highly diverse cultural elementary school, it is natural for us to get as much culture as possible to deal with our very diverse school population.  What can we expect the outlying school districts to do when they are predominately Caucasian?  Is this going to be something for all Oregon educators to do?  
ED:  We have maintained all along this is not just racial and ethic diversity.  This is talented and gifted (TAG), special ed, gender, disability, poverty and every situation that allows a child to somehow be singled out as different.  It is valuable for every educator to be aware of cultural diversity.  We have been careful to incorporate this into the content standards to keep it very broad because some of our rural schools are the poorest schools.  
TSPC:  A lot of Oregon teachers come from the rural communities to teach in the inner cities.  This is important for them to have that exposure.
A large number of the Anglo community equates cultural with race and that is not true.  This is not a race issue and it should be general.  
You mentioned racial, cultural, poverty, talented and gifted, and special ed.  By now you have so many unrelated elements in the definition of diversity that the proper approach or response to the need from one place to another is very different.  You have to understand that when you look at A-B-C-D, you are talking about understanding something and you are talking about acting or behaving in a way that is efficient.  On diversity you have to understand CC and you have to add value to diversity.  Maybe it isn’t so important that you value diversity but that you understand it and you know how to cope with it in a way that is beneficial to students.  
There is a diverse culture in the deaf community 
Gallery:  English teachers typically use literature.  The English teacher will present literature of all different classifications and this brings awareness to the students.  
The Commission and the teacher preparation institutes have parallel goals and objectives that we are moving forward on.  There is common agreement that we are committed to making sure all teachers are prepared and that we document that.  The concerns then are the possibility we may suddenly create an overly weighted set of standards that may say everything else is of less value.  Will we have to balance all of the standards to have a similar array of objectives and standards for our preparation programs?  The second issue is that we are committed to a culture of evidence around our work and that bears with it some fidelity in the measurements and evidence that we use.  We have been thoughtful about how we document the existing standards and I really would hope that there would be a joint group comprised of Commissioners and the OACTE sub-group to come together and test how we can measure these standards with reliability.  Do we need to narrow the kinds of documentation to those things that we can objectify?  How do you document something that is an internal change or awareness in a person?  A self-report does not seem to accomplish this.  

There is not a clear definition of cultural competency.  Students need to understand what TSPC wants us to grasp in terms of being culturally competent.  We may be talking about cultural reciprocity in terms of understanding groups regarding special education, poverty and color.  What do teachers already in the work force have to do to become more cultural competent?  CC is absent in Portland Public Schools in terms of how we work better together, more collaboratively as families and educators and bring more cultural families into the school.  It is also an issue with special education and TAG students and how we identify them.  How do we become culturally competent?  How come there are only one or two courses on Cultural Competency at the university level?  
TSPC:  The question the Executive Director proposed to us was how broad do we want the standards to be?  A good next step would be a work group to move ahead.  Progress will be dependent on if we can decide what is measurable and what isn’t and how we phrase the language.  

Gallery:  The Cultural Competency group of OACTE volunteers its membership to become part of the workgroup on CC.  
TSPC:  Not creating a new rule that is very broad might be a mistake.  

Gallery:  584-017-0025 (d) confuses me. Number four (4) states, Culturally competent educators have culturally competent interactions with individuals and groups outside the classroom.  
How do you collect evidences of this?  Are we talking about evidence of belonging to organizations or working with parents or going to churches or being members of organizations that are multi ethnic?  This is problematic and how do we gather evidence of outside the classroom?  What kinds of evidence is the Commission looking for?  
TSPC:  There was a suggestion to create a workgroup to discuss the issues about CC.  Cassandra Wilson, Keith Menk, Mario Alba, Melissa Sass and the OACTE sub-committee all volunteered to be part of the workgroup.  
2.6
Review of Purpose of TSPC Annual Reports and comparison to NCATE Annual Reports
TSPC:  Our rules within Division 10 specify what must be included in the annual report to the Commission due by July 31st of each year.  At this time a few institutions are doing two reports, one for TSPC and one for NCATE.  We have included the outline the NCATE annual report requires.  TSPC puts an emphasis on program evaluation and a consortium.  Most NCATE institution reports include those as well but it is not as specific as the TSPC format.  TSPC requests the institutions identify any major or minor modifications in their programs.  Major modifications must come before the Commission and minor modifications can be noted in the annual report.  The other aspect is under 584-010-0040- “Units shall submit plans for modified programs or for elimination of programs to the Commission’s Executive Director.”  This indicates that plans to change programs should come before the ED before the changes are implemented.  When we don’t hear about changes to the program until we receive the annual report, that raises the question is it a major or minor modification?  As we redesign our Web page we will have the ability to post the annual reports on the Web site.
Discussion:
TSPC:  When the programs begin using the Web site to post our annual reports and you suggest we don’t use the annual report template, what should we use?  Generally before we began using the template there was great flexibility for the programs to compile their reports.  The reports were used for informing the Commission as well as information for their own organization.  The purpose of the annual report is to ensure that you are in contact with the consortium regularly, to make note of any minor modifications, and to make note of progress of any unmets or other conditions that may have been imposed at a site visit.  

Gallery:  The cautionary comment in the agenda item is important.  We must do a careful analysis before we do a substitution of one report for another.  I feel comfortable when I review the TSPC standards to help review the annual report and keep track of modifications.  
TSPC:  It is important that each university program keep the Commission apprised of what is happening in each program. The template is exactly what the programs need to report but we probably need further definition of some terms. For example, minor modification or major modification. There is no routine definition of what makes it minor. Is it a number of hours? We do not need an expanded report either. We need to report on the issues that the Commission needs to be apprised of.
Gallery:  The advantage we have by all filling out the same report is that comparisons across programs can be made and there is a consistent record of data.  The NCATE report will not allow you to do that.  Possibly the TSPC report should be reviewed to see if it actually gives the data to the Commissioners that they want to see.  Feedback was requested on the annual reports.  

It seems we could align the Title II reports to the annual report.  Some of what is in the annual report could be tied to the TITLE II report so we can come up with a more succinct format that provides the Commission with an accurate report.  How do we make this reporting format useful to the Commission?  We used to have a thirty page report and then we condensed it to ten pages and I believe we could make it two pages.

2.7
Adopt Plan for Development of Administrator, English Speakers of Other Language (ESOL), and Reading Specialist Tests with National Evaluation Systems
ED:  We discussed this a year ago and the proposal at that time was two tests.  You didn’t think it was right to adopt the ESOL test until we had adopted the ESOL standards.  Those standards have been adopted and are now in Division 65.  National Evaluation Systems, Inc. (NES) prefers to work with us to develop more than one test at a time in order to save staffing costs.  NES bears all the costs.  When we design and control the test we can align it with our standards.  We just adopted the standards for administrators and this is the test I am most interested in because we have a 98.5% passage rate of the current ETS test we use for administrators.  Many people say the current test is not relevant.  ETS tests are timed tests with 120 questions for the 2-hour test for administrators.  One of the issues is if English isn’t your first language just processing can take longer.  We are not having the same complaints with the Multiple Subjects tests in terms of the barriers because we designed it so that people could take four hours taking half of the test.  We will explore developing an ESOL test that serves Oregon’s needs and addresses potential barriers to people taking tests to get licensure and has a closely tailored administrator test.
Discussion:

TSPC:  If you look at 3.2(b), at the bottom of the page it lists the other states that use the ETS / ESOL test.  Our cut score on the test is higher than most states.  If the out-of-state candidates who have not achieved the score that Oregon has established we ask them to retake the test.  Working with ETS is difficult right now.  They require a new registration fee every time a candidate has to take a test.  All of that said, it is worth it for the Commission to consider accepting out-of-state tests for reciprocity.  

MOTION to adopt the resolution.

Moved by Watt / Seconded by Alba / Carried 
Absent / Bell, Evenson-Brady, Robinson

The adopted resolutions state:

RESOLVED that, the Commission approve the TSPC staff to work with NES to develop a plan to adopt new tests for Administrator and English Speakers of Other Languages (ESOL) 

RESOLVED FURTHER, that staff is authorized to begin development of a plan to adopt a new Reading Specialist test if agreement can be reached with NES regarding the terms of that adoption.

2.8
Status Report on C-2 Fast Track
The C-2 is the form that the institutions use to recommend candidates who have completed their education program to TSPC.  In the past it has been a paper form but we now have the Fast-track C-2 version which enables the programs to submit it electronically.  We have eight pilot institutions that have been testing this program with us.  We anticipate that by June 1, 2006 the revised version will be open for teacher education, school counseling, school psychology and administrators to all institutions.  The new version will also have the “file cabinet” which is where the institutions can enter information electronically on the candidates as they complete parts of the program and save it.  When the steps of the C-2 are complete the institution can electronically submit it to TSPC.  Some features of the file cabinet are that it will store cohort’s information such as their fingerprint clearance and their validated test scores.  

Discussion:
TSPC:  What kind of errors did you find when you did your audits?  We discovered some data entry errors such as the student completed an ECE/ELEM program and the input from the program was that they completed an ELE/ML.  When the institution submitted that information TSPC would issue a license for ELE/ML.  When we discover this type of error we change the license and encourage the institution to review their data input process.  The institutions that used a two-person process, one person inputs the data and the other person validates the information, there were no data errors.  When we audit the C-2 process it includes the complete process which includes the TSPC office piece.  We anticipate the turn-around time for issuing the license to be two to ten days from the time it is submitted.  Districts will still be able to expedite the license process.  
3.0
FULL COMMISSION CONSIDERATION OF Licensure Issues

Licensure Vice-Chair:  Leslie Walborn
3.1
Consideration of Alternative Assessments
RESOLVED, that the Commission finds the portfolios demonstrate competence required for licensure and authorizes waiver of the test for all ten (10) candidates:  Edgar A. Montellano, Kirey Kataura Gilson, Jorge Ramirez, Veronica Lucia Sotelo, Michaelle Rooke, Claudia Gloria Ramos-Tetz, Alejandra M. Clemens, Evgenia Afanasiev, Evelia Vega, Rosa M. Harris

MOTION, to accept the resolution as printed.

Moved by Walborn on behalf of the Licensure Committee / Carried Absent/ Bell, Evenson-Brady, Robinson
This will be the last time the Commission will review portfolios.  We will change to transcript reviews, if it’s not on the transcript, there will be coursework required.  
3.2
Number of PRAXIS Tests Per Subject
We need to make any changes now because the Educational Testing Service (ETS) bulletin is scheduled to go to print by September, 2006. 
Discussion:

TSPC:  Do the essay tests measure the writing ability or does it measure the content knowledge that they are writing about?  That is unknown.  In terms of the number of tests, this is an exceptional expense for the students.  Most states don’t require this many tests.  I would like to see us require not more than two tests in any one subject area.  In general we look at the tests as tests of subject-matter competence.  A suggestion was to retain the ORELA because it satisfies the highly qualified requirements (for special ed.)  A suggestion was made to eliminate 10070-Physics-Chemistry, Physics & General Science and 10070/Chemistry- Chemistry, Physics & General Science.  But 10070 allows them a dual endorsement.  So why would a student take 10070 instead of 10261 and 30262?  It depends on their strengths; if they have a chemistry background it is very common that they only have one or two physics classes so they wouldn’t want to take the 10070 test. If you reduce the essay tests in science (30433) and the application in special education (10352)you can move ahead with those now.  
MOTION to eliminate 30233-Biology-Content Essays; 30433-General Science-Content Essays, 30262-Physics- Content Essays, 30242-Chemistry-Content Essays and 10352-Special Education-Application of Core Principles/Seconded by Peterson

TSPC:  I’m assuming that the tests in all these areas were agreed upon by specialists in the various fields, correct? Yes, teachers took the tests and decided which were appropriate for Oregon teachers. These tests have not been reviewed since they were adopted. Oregon was ahead of the curve nationally in adopting tests and it appears we were eager. The costs and the multi-measuring are the issues that continue to come up. Few states require more than two tests and very few states require two tests. After recently reviewing math scores it was apparent that students who do well on one test generally do not do well on other tests. Are these tests value added?  Other concerns are the cost to students and also the confusion regarding which tests are needed.  
Some of these tests were adopted in 1989 and some changed in 1995 so considerable time has gone by since they have been reviewed. Some states only require one of the content knowledge tests. There are states that require a major in the content area as part of licensure although Oregon does not. Our criteria for teaching the subject matter is based almost exclusively on passing the test. 
What is the difference between content knowledge and content essay?  Content knowledge measures knowledge in multiple choice format and the essay test measures bringing the knowledge pieces together in writing.  We are still testing for content knowledge in the other tests and to remove the essay tests, is probably a good thing. 
Gallery:  The essay tests that you are considering here are simply another way to show that the candidates have content knowledge.  It is not any other demonstrated skill.  The OEA members around the state have stated the essay exams are repetitive.  The essay tests are a barrier to the students who do not have English as their first language but they have strong content skills in sciences.  
Moved by Walborn / Carried
Abstain / Sass
Absent / Bell, Evenson-Brady, Robinson

ED:  We will bring back information about Language Arts, Art and PE tests.  We will notify ETS immediately to leave these tests out of their catalog and Oregon will not require these tests beginning in the fall.  
The adopted resolutions state:

RESOLVED, that subject matter competency is measured by one test in most states in the nation;

RESOLVED FURTHER, that multiple tests in some subject-matter areas serves sound public policy and therefore ought to be retained;

RESOLVED FURTHER, that the following tests should be scheduled for elimination as of September, 2006 as an endorsement requirement for teacher licensure:
30233-Biology-Content Essays; 30433-General Science-Content Essays; 

30262-Physics- Content Essays, 30242-Chemistry-Content Essays; 

10352-Special Education-Application of Core Principles.
3.3
Licensure of Human Resource Professional
MOTION, to adopt the resolution by Walborn.
Moved by Peterson / Seconded by Wilson / Carried
Absent / Bell, Evenson-Brady, Robinson

The adopted resolutions state:

RESOLVED, that Oregon public schools are well-served by human resource professionals that are trained in the personnel issues specific to public schools;

RESOLVED FURTHER, that the Oregon School Personnel Association’s proposal to create a TSPC license for Human Resource Professionals may create more questions and confusion regarding the scope of the license and whether it is required or voluntary;

RESOLVED FURTHER, that so long as the program remains in substantially similar form to the one that exists on this date, the TSPC endorses the program and encourages all school personnel performing human resource functions who have not had formal HR training, to complete this valuable program.

3.4
New Administrator Licensure Proposals
Discussion:

TSPC:  Once a person has obtained their Initial Administrator License but is not a practicing administrator, can the requirement to take the continuing education classes be suspended until they are a practicing administrator?  Please look at 3.4 (b) page 6, sub (7) Incomplete CAL Programs: Initial Administrator License holders who are unable to complete the academic requirements for the Continuing Administrator License within nine (9)years after the Initial Administrator License was first granted may only take an administrator position upon joint application with an employing district requesting a Restricted Transitional Administrator License.  This will then allow that person to re-enroll in the CAL program and they would have three (3) years to complete the program.

If a person goes through the Initial Administrator License and then stops for several years and then has an opportunity to work as an administrator can they then go into the CAL program?  If you have no intent to enroll in a CAL or be an administrator then you shouldn’t be attempting to renew the license.  The intent is to give administrators the same amount of time as we give teachers to complete the next step in teaching.  
Gallery:  The coursework they are required to take is supposed to be advanced competency-based coursework, correct?  How do you do that if you are not working as an administrator?  Many teachers are in this position.  

TSPC:  These are choices that people have made and they attempt to get parity between their licenses. The teachers have nine (9) years to complete their requirements to gain the permanent right to renew their license. That was the same exchange for the Continuing Teaching License.  This Commission demanded that they make progress. That same rational has been applied to the administrator program. The choice that someone has is to not get a job now then to let the license expire on the first date and reinstate when the interest is there.  
The solution for this is: You have the Initial Administrator License and you stop-out but you continue to teach because you have the teaching license.  An opportunity comes up and its six (6) years since you finished your Initial. You apply for the job and you get the job.  Then you would apply for the Restricted license with the district but that would mean you have three (3) years to complete the CAL program. Can that person get an extension to have more than three (3) years to complete the program?
Currently the Commission requires that if I’m on the first term of my IAL and I get a job as a Superintendent I have three (3) years to complete my requirements for the CAL and five (5) years to get my Continuing Administrator License.  We are eliminating the mandatory three (3) licenses to be a superintendent with this proposal.  We decided to require two (2) licenses and nine (9) years on the Initial license, currently its six (6) years.  We are adding three (3) years for parity with a teacher’s license.  We made every attempt to make as many escape and reentry routes as possible.  We did not make it possible to run the IAL out to the end of the nine (9) years without doing anything and still have more time to meet the requirements.
Gallery:  There are educators who are licensed administrators that are teaching but not acting as administrators who need to renew rather than lose and reinstate their license.  The issue is not the number of credits you take, not that you’re able to renew but the coursework that you are required to take is proficiency-based or practicum-based and they are not in the administrator positions.  

We go to great lengths to make sure people have those opportunities but the same problem exists for the IAL.  You still have to complete a practicum and most of those people are already in a classroom. Each program in the IAL and CAL spends a great deal of time finding those people placements so they can demonstrate those competencies.  It often times is not taking time out of the classroom but working on special projects that are done beyond the classroom hours.  
TSPC:  This is to be adopted as a temporary rule and go to hearing where these issues can be discussed.  This is what the committee decided on and we should go with it.  This resolution will be filed immediately as a temporary rule because the field needs notice of the Commission’s next steps.
MOTION, to adopt the resolution as stated.

Moved by Myers / Seconded by Peterson / Carried
Opposed / Weiseth
Absent / Bell, Evenson-Brady, Robinson
The adopted resolution states:
RESOLVED, that the following new and amended administrative rules be adopted immediately as temporary rules and referred to administrative hearing for permanent adoption by no later than November 14, 2006:  584-080-0001 (amend), 584-080-0002 (new), 584-080-0012 (new),
584-080-0022 (new), 584-048-0090 (amend), 584-080-0011 (repeal), 584-080-0021 (repeal).

3.5
Amend Continuing Superintendent License

MOTION, to adopt the resolution as stated.
Moved by Walborn on behalf of Licensure Committee / Carried
Absent / Bell, Evenson-Brady, Robinson

The adopted resolution states:

RESOLVED, that a temporary rule be adopted to amend OAR 584-080-0031, Continuing Superintendent License to clarify that it is voluntary.

RESOLVED FURTHER, that administrative hearings will be held on the rule and the rule will be permanently adopted prior to November 2006.


3.6
Retirees and CPD / Renewal Requirements
This has been discussed many times.  One group feels if you are going to continue to teach in the district you should remain current with your craft and should be required to do CPD.  Other’s feel that if you are retired you shouldn’t have to do CPD.  Since recency is required then is coursework sufficient?  In Division 90 it states that if you stop-out you must complete twenty-five (25) CPD credits in each year when you return.  The current practice in the office, although not in rule, is that if the district writes on the PEER form that you have retired TSPC will not require CPDs.  If you return to half-time teaching you are required to have twenty-five (25) CPD credits for that year.  If the teachers are going to work half-time in the district they should do the CPD.  We don’t have a rule that says simply because the teacher has retired they don’t have to meet the CPD requirement during the life of the license.  Is it enough to hold them to twenty-five (25) CPD credits once they return to teaching or should they be responsible to keep it current like an active teacher if you’re going to use it half-time?  
The justification for CPD is that if you are going to be in the profession for a long time you have to stay current.  You must continue to upgrade your skills and be aware of the changing nature of your occupation.  If teachers retire and return on a short term is it necessary for them to do CPD?  We had a notebook of unwritten procedure in the office.  Rules give notice to people what the Commission intends to do.  We need to know what the Commission wants to do on this issue so it can be found in the rules.  The intention is to remove this from the “policy manual” and write it into rule.  We will bring this back to you in rule.

3.7
First Aid Card Requirements
Please look at 3.7 (c) which states that Astoria School District does not have the resources to track and maintain the required number of First Aid certified people.  The statue is clear: 
ORS 342.126(1) says: (1) Except as provided in subsection (2) of this section, within 90 days after receiving an initial or basic teaching license under ORS 342.125, the holder of the license shall obtain a recognized first aid card. Failure to obtain the card shall result in suspension of the teaching license pursuant to ORS 342.175.
Discussion:

TSPC:  TSPC is required by statute to suspend the license of any educator who does not receive their first aid card within 90 days after a Basic or Initial license is issued.  This should be the responsibility of the districts.  Why can’t the first aid card be part of the application process for the candidates?  The Commission does not want to give a 90-day Emergency License to teachers who do not have their first aid card.  We have a process to handle this conditional license but point being, we have a past process of ignoring this statue and we now have a duty to notify people we are not going to ignore it any longer.  We need to give notice to people and establish a time that it becomes effective which could be November 1st.  That gives us six months to notify people that we will require proof on the Initial and Basic licenses only.  
In the past it was part of the student recommendation and it was submitted with the C-2 form and the other application materials.  It’s not that we don’t take it seriously but we advise the teacher if the district asks them for it and they don’t have it the district can ask to suspend their license.  The district has the responsibility to enforce this; TSPC assists the districts with this requirement.

Gallery:  The proposed rules says something like, “if you don’t have it at application then you’ll be given a conditional license?”

TSPC:  Yes, an emergency.
Gallery:  A conditional/emergency license and you have ninety (90) days to submit the card. If that educator is able to submit the card without a fee they will be issued an Initial?
TSPC:  Yes, that is the process we use now for fingerprints.  They receive an Emergency license until the fingerprints clear and then they receive the regular license without being charged another fee.  
Gallery:  It is important to OEA that educators have the ninety-day window without a fee to submit the first aid card.   The application form should state the card must be submitted at the time of application or they will be issued a conditional license and be given 90 days to submit it.
With the C-2 fast-track, this means the programs will have something else to submit, right?  

TSPC:  Yes the applicant would have to submit it with their C-1 or the institutions would have to make sure they verify the candidate has the card along with some documentation supporting it.  Teacher education programs can chose to do this but it is not their responsibility.  This is the student’s responsibility to get the certification.  Agreement was expressed that it should be optional for the programs or the students have to arrange to get the card through the Red Cross.  This includes all Initial licenses.  The statue says, “ninety (90) days after receiving an Initial or Basic teaching license.”  The idea of the Fast-Track C-2’s is that the students submit the least amount of paperwork.  Are the programs opposed to submit this information on the C-2 forms?  The programs do not want to be responsible for tracking additional information.  
Gallery:  If Astoria is the only school district that is having difficulties with this I don’t think we can make the assumption that TSPC takes the responsibility or it gets pushed back to the universities.  The universities do not have the resources to maintain this.  
TSPC:  I don’t believe that having the first aid card is an element of program completion.  This is a requirement of licensure therefore it is our duty to track it.  The office will resolve this.


MOTION, to amend the resolution to remove the third resolution.

Moved on behalf of the Licensure Committee by Walborn / Carried
Absent / Bell, Evenson-Brady, Robinson

There is a recommendation to implement this to be effective on March 1, 2007.

MOTION to make the effective date March 1, 2007 by Watt / Seconded by Stern / Carried
Opposed / Hoiland, Peterson, Cedillo, Pickard / Bell, Evenson-Brady, Robinson

The adopted resolution states:

RESOLVED, that the office redesign office procedures to begin implementation of the first-aid card requirement to become effective March 1, 2007.  Notice will be given to all school districts and licensees regarding the implementation of the existing statute and rules. 
RESOLVED FURTHER, that TSPC will only require the first aid card upon issuance of the “first” educator license as required by OAR 584-050-0022.  Conditional licenses will be issued for 90 days if the applicant does not hold the first aid card upon application.

3.8
Approval of “Expanded” Limited Teaching License
This is an exception to the adopted rules.  This is a request from a School District.  There have been exceptions to the administrative rules in the limited teaching license area in the past.  Ms. Morgensen has demonstrated excellence to the district in the area of Art.  She has been teaching Art in the Prairie City School District for seventeen (17) years.  This is an educator who has done very little in the area of acquiring continuing education in the education field but apparently is a good artist and they wish to expand the scope of how they use her as a teacher to the area of computers.  She has had a Limited License since 1994 and it has evolved over time into teaching five periods a day.  The school wants to add teaching computers to her job.  

Discussion:

TSPC:  In 1994 she was issued a License of Accomplishment to teach one period of Art.  The next year the school district asked for two and then three periods and soon she was teaching full time.  She has been teaching Art for sixteen (16) years.  The staff discovered how much she was teaching on this license so the Superintendent was asked to write a letter explaining how this happened, what she was teaching, and what was the current need of district.  Do you want to renew her license and allow her to continue to teach that many periods of Art?  The Superintendent requested to use her for part-time Art and part-time computers.  To clarify, teaching computers does not require an endorsement.  

If they don’t continue to use this educator they will have to curtail their art classes.  She has been in this for the long term so why hasn’t she complied with getting the endorsement?  She says she passed the PRAXIS test but the office does not have the test results in our database.  She is in effect been working as a full-time teacher.  
This situation does not come before the Commission very often...  Is there a way to put restrictions on her such as taking classes and still allow her to teach Art?  We have put restrictions of CPD into the Limited License of educators who are teaching half-time or more.  How far away is this from any place where she can take classes?  She can take online courses from Eastern Oregon University which has an extensive Art program. 

Gallery:  She can get a Bachelor’s degree and then she can take a graduate level program where she can get teacher licensure.  
TSPC:  No one questions that she is a professional artist.  She has been instructing satisfactorily for sixteen (16) years.  There is no way the students would be served by telling her to meet several requirements to continue teaching.  School Districts take advantage of allowing unlicensed teachers teach two periods a day.  Soon they have several people teaching two periods and they don’t have licensed teachers working.  Caution was expressed to allow her to move beyond the two periods of Art without requiring her to take coursework and finish a degree.  

ED:  I have grave concerns about how the Commission will look by allowing some individuals to work without proper licensure.  Ms. Mortenson is required to be highly qualified if this district is taking any Title I money.  You could allow her to teach computers five periods a day because it does not require an endorsement to teach that area.  Art is part of the core academic subjects and you must send a consistent message about how you’re applying your rules.  How does that district know if any licensed teacher would take that job if they never advertise the position?  


MOTION, to renew the current license to teach Art up to two periods and must make progress towards a non-restricted teaching license before TSPC will renew the limited teaching license in Art again by DeMarsh / Seconded by Watt / 

Discussion:
TSPC:  There is a big difference of two periods of Art on a Restricted License and the five to seven periods that it appears she might be teaching.  Ms Mortenson needs to know that she must make some progress towards her degree.  She received her Professional Degree in Art in 1973.  Your rule would allow her to teach all day if she was teaching only painting.  This is a request to be an Art teacher without completing an Art preparation program.  The part you haven’t addressed is do you want to let her teach computers?

Moved to adopt the amended resolution / Carried

Abstain / Alba, Charbonnier, Cedillo, Sass, Weiseth

Absent / Bell, Evenson-Brady, Robinson
TSPC:  Her file does not show that she has evidence of special background experience in the area of computers. Her PEER form shows she has taken continuing education classes in areas that involve computers. The Commission agreed to leave her license as stated above.  

3.9
ESOL / Immersion Program Issues
With no objections, 3.9 will be removed from the agenda and reconsidered at the August meeting.

4.0
COMMISSION NEW BUSINESS
4.1
2007-2009 Budget Proposal / Current Biennium Adjustments
ED:  Based on information from our activity sheets it is projected the revenue for the next biennium to be around $4,000,000.  That is only $400,000 more than the amount we had approved this biennium. When preparing the budget we have to be conservative in the estimates and we have no way of knowing what is going to happen in the next two (2) years. The number of licenses we are issuing appears to be dropping slightly over the past four years. There are almost 2,000 fewer licenses issued now than in 2002.  We were affected by the retirement bubble two years ago as well as the ability and demand of the schools to hire educators. 

We still have almost 65,000 active licenses in the State of Oregon.  36,000 of them are employed in the public schools and another 2,000 are employed in private schools.  That shows you how many people are keeping their licenses active but are not documented as associated with a school. 
In the office we added a PSR position, we are scanning documents, and we added an OS II position to support administration.  We added a half-time investigator but the discipline cases are increasing and we have 220 pending cases.  We are back-logged about 500-600 communications (email and phones) currently. We need an investigator and another PSR.  We could keep another PSR busy answering phones and emails.  What I have asked for is your contingent approval to hire one full-time investigator and an OS II position if the income is there to support the proposal.  The third item is to add staff.  I cannot promote a policy package to add staff based on the current revenue projection.  
We hired Stan Wall as an IT contractor and we are paying $144,000 for his services which are worth every penny based on what has been produced.  His contract ends June 30, 2007.  The DOJ and DAS has made it clear we cannot re-contract with him under Oregon contracting laws.  We will need someone who has strong programming skills and would be considered an Information Specialist 8 with a wage scale cost of $168,166 (over the biennium.)  If you subtract the difference between what we are paying Stan and the cost of this IS 8 position it would result in a $40,000 increase on our budget.  
I am also asking for five new computers.  We purchased and installed fifteen computers recently. This has added increased speed to the completion of the staff daily jobs.
I am asking you to adopt the revenue projection and approve the new personnel policy packages which will only be requested if the adjusted revenue forecast reveals that TSPC has the income to support the proposals.  The final budget proposal will come before you at the August, 2006 meeting.


MOTION, to adopt the resolution as printed.

Moved by Walborn / Seconded by Sass / Carried
Absent / Bell, Evenson-Brady, Robinson
The adopted resolutions state:

RESOLVED, that the Commission shall adopt the attached revenue forecast, expenditure forecast and proposed policy packages as a basis for the 2007-2009 agency budget request.

RESOLVED FURTHER, that the new personnel policy packages will only be requested if the adjusted revenue forecasts that will be forthcoming in the next two months reveal that TSPC has the income to support the proposals.  The Executive Director will bring the final proposed budget to the August 2006 meeting.

4.2
Basic / Standard Teaching License – Elementary Endorsements – HQT Issues
Staff from Oregon Department Education (ODE) wanted to petition the Commission.  The issue is the Basic and Standard Teaching licenses with Elementary endorsements prior to Jan 1, 1999 have different authority to teach multiple subjects than the new Initial Teaching License with the same grade level authorizations.  We allow our new licenses to teach multiple subjects but we do not allow the new licensed teachers with multiple subject endorsements to teach remedial reading.  Remedial reading means to teach reading off grade-level or to teach as a reading specialist.  Since the basic and standard elementary endorsement has been adopted, teachers have been able to use that license to teach remedial reading.  The training for the basic teaching license was substantially different from the current training that teachers today are getting for the Initial and Continuing programs.  Specifically, coursework was required of these teachers as it relates to teaching reading at grade levels because we didn’t have reading specialists.  At some point, the scope of these licenses was limited and they said, okay you can teach reading on this license but only for one-half of a day.  
The OARs allow an educator with a Basic license to teach the following subjects for one-half day.  Art; Educational Media; Foreign Language; Health; Home Economics; Technology Education; Mathematics; Music; Physical Education and Reading.  ODE wants our Basic and Standard teachers to not teach reading off grade level without a reading endorsement.  I disagree with that based on what it took to get that license.  The statue says all the rights that teachers had when we went to new licensure were retained by the teachers. We could not take away their ability to teach reading half time, the scope of their license can be increased but not decreased.  No one should be determined to be HQ if they are teaching reading off grade level without a reading specialist endorsement.
Discussion:

What is off grade level?  Off grade level is reading specialist teaching.  You can teach anything someone with a reading endorsement can teach with a Basic Elementary for one-half of a day.  The Initial ECE/Elem or ML cannot do that.  The Initial must pick up the endorsement to teach remedial reading.  

Gallery:   Literacy is a big focus in Portland.  We have lots of different types of reading programs and especially Title I is a big issue.  We are trying to get clarification on when we have to have the endorsement.  They are saying if you are doing remedial reading, any Title I funded reading programs, if it is a full-day program, or if they get a grade in reading.  The only way we have been able to use this leniency is the teachers are grouping the kids by levels and they are not issuing a grade.  It is considered additional reading.  This is our way to accelerate the reading in our district without having everyone do one additional year of education.
TSPC:  We have no power when it comes to NCLB compliance.  We have an agreement with ODE that TSPC will define HQ with them at the table and they will do the enforcement.  The new person in this position is taking a very strict look at this and she does have final decision making authority about the distribution of Title IIA funds.  Title IIA funds are the funds that go to districts for professional development and that help fund teachers becoming HQ.  She possibly may have an effect on the Title I distribution going to those reading programs.  She is basing her case on the fact that we had the HOUSSE overturned last year.  ODE was at the table when we came up with HOUSSE.  We had the ODE approval to adopt the HOUSSE formula.  She looks at Division 38 that says the basic elementary endorsement that states the educators are required to have eighteen (18) credit hours of Language Arts.  She believes that if we review someone’s transcripts and we see eighteen (18) Language Arts (LA) and twelve (12) Math credits then they will be considered qualified to be an elementary teacher.  She compares those eighteen (18) LA credits to the Read Oregon preparation program.  In her mind therefore basic elementary teachers cannot be HQ to teach reading.  
There is a piece missing.  This is 584-038-0010 which is what is required for content knowledge but pedagogy came before this.  Pedagogy for the basic elementary teacher in the pre-1999 licensure system required all elementary teachers to take two methods of teaching reading and one course in diagnostic and perspective techniques in reading and math.  Every elementary teacher has the pedagogy piece which includes three methods courses required for teaching reading. 
First of all, teachers are demoralized by HQ especially our long term veteran teachers.  Eighty-five percent of our current work force consists of basic and standard elementary teachers.  We have only been issuing the Initial license for seven years.  Look at our NAEP scores in the third and fifth grade.  This is not happening simply because we have reading specialists doing their job.  

ED:  My request is that you, the Commission, don’t believe we need to modify our definition of HQ for basic and standard elementary teachers.  By consensus the Commission supports the ED’s decision. 

4.3
Educational Assistant Requirements, Licensure and Assignment Issues
ED:  This agenda item relates to Instructional Assistants (IA) that have been assigned to perform classroom duties.  This has come up in some of our discipline cases.  We need to create a record about what direct instruction is in Oregon and when licensure is required.  The reduction in standardization visits by ODE has opened the door for people to start ignoring licensure rules.  
Recently we were asked, “When is a teacher required to be in a classroom?”  The statue says whenever direct instruction is delivered. (ORS 342.120) Direct instruction means if the educator is giving credit for the curriculum then that is direct instruction.  The role for the teacher of record is they are the teacher of the class.  The IA can assist, they may work in groups, and they may deliver small sections of curriculum that has been designed by the teacher of record.  The IA cannot design the curriculum, they are not in charge of the class and they are not on the master schedule as the teacher.  The individual making the inquiry about the scope of instructional assistant use stated there is a class with another person teaching it but this individual’s name is being used as the assigned teacher of record and they never see the students.  My suggestion to them was to talk to your representative and get it in writing.  You must communicate to the district that you object to your name being used as the teacher of record if you don’t have responsibility for those students.

Almost one year ago I brought you a list of about 200 people who came up in our system as teachers because they had been reported on the fall report as teachers but we had no record of them.  If they are IAs we won’t have a record of them.  
I believe we have a problem and we need to be clear about what direct instruction is.  This is not a grey area.  It is very clear.  If you are delivering instruction you are a teacher and you are required by law to be licensed.  Our statue says, “Instruction includes direction of learning in class, small groups in individual situations, in the library and in guidance and counseling.”  We have always interpreted that to mean that librarians must be licensed which we call Media Specialists.  We have interpreted the statue to mean the school counselors must be licensed.  We receive calls stating, “We want to hire five people to work in the Library; do they have to be licensed?”  One district said they would let all the librarians go, replace them with IAs.  All the job will consist of is checking books in and out of the library.  This is a common practice at the district level.  
Discussion:
TSPC:

The other reason this happens is because of budget cuts.  This is not justification for using educational assistants to teach classes but it is something we should take into consideration. Districts are being pushed to the wall.  When we cut our high school Librarian it was a very bad day for the kids.  What are the choices we can make?  It is important to recognize this is part of the problem.  

Another area where this happens is the ESL instruction where the IAs know more about the instruction than the teachers.  With the new programs that are starting the IAs have to plan the instruction and do the grading and have the conferences with the parents.  It is really an area for concern.

What about speech pathology assistants who are providing speech therapy for kids?  That is another issue but it is legal.  The law states clearly you must have a license with TSPC to deliver direct instruction unless it is a related service for a child identified as being special education.  Related services are: speech pathology, psychology, physical therapy, occupational therapy, and medical. Anything related does not require a special ed license. The speech pathologists are licensed under another board. The further aggravation to that is the other board says a licensed teacher should not be supervising a licensed speech pathology assistant.  
Gallery:  The commission needs to be strongly concerned about this.  First, you are obligated to investigate any administrator that aggressively or repetitively assigns non-licensed people to do instructional work and the assessment of students.  
ED:  There are two ways for the Commission to handle this.  One is to discipline as we have been or we can examine the statue that states when it is discovered that people are not licensed or improperly licensed that the Commission fines the school district.  The policy question is that the more you don’t enforce the law, the more flagrantly it gets violated.  This is difficult.  Once you begin to enforce this you have to draw the legal lines.  Does the librarian have to be licensed?  What is the job description for the librarian?  What if the district creates a job description that does not look like the job description?  In school counseling ODE’s rules clearly state that every district must have a licensed school counselor to run their guidance and counseling program.  It can be overseen by one licensed counselor but it is not legal for all of the counseling services to be delivered by Child Development Specialists.  This will be a legal battle.
TSPC:  This is a difficult situation.  If the fundamental criterion is no instruction or instruction from an un-licensed person then in general it is better for the kids to have an un-licensed person.  

ED:  We have a license for everyone which allows us to keep track of what is going on.  Two years ago in John Day they lost their shop teacher.  They had one welder in town who didn’t have an AA which was required for a limited license.  The district wanted to have this individual teach welding and TSPC gave them an Emergency license for him.  

What qualifications are required for this Emergency license?  The district requests that they have a need and that this person fills the need.  This is for a one-year duration.  After that year the district can request it for another year if they state they have no applicants for that position.
One route is to hold the educator accountable and the other option is to hold the district accountable with fines.  Discipline of the educator is more enforceable.  As soon as we begin fining districts again, that’s like waiving a red flag in front of a bull.  Their budgets are low and we have a fairly decent cadre of legislatures that don’t feel teachers should be licensed.  My policy advice is to continue the route we are on and possibly look more closely as we define what we believe direct instruction is and when we believe a license is required.  You don’t force people to get licenses when they are not within the scope of your statutory authority.  
Most of IAs like the power they have and they don’t want to be licensed because then they could be assigned a position that they might not be willing to take.  Currently they are disciplined by the administrators.  

A teaching assistant cannot be a substitute for a day.  We should come up with guidelines for districts on what is direct instruction so all districts are functioning at the same level.  It seems that districts are functioning under their own interpretations. 

Gallery:   Do we have the teaching associate license now?  
ED:  We do but it’s written to be associated with grants.  
Gallery:  When is the last time an administrator has been held accountable for this type of violation?  

TSPC:  January 2006.  

Gallery:  Rigorous discipline is the way to go and not fining the district.  Also, assuring that there is not a double standard with regard to teachers and administrators.  We need clarification regarding what is a teaching position and what is an IA position.
4.4
Testing Reciprocity with Washington
ED:  The proposal is one of the most bold reciprocity steps that we can take.  For Washington teachers that are coming to Oregon with the Praxis Elementary test, we will accept their scores and not make them retest with our ORELA.  Then we can issue more Initial teaching licenses and it would save some preliminary licenses.  When we looked at whether we would develop a new elementary test, we did score setting for this test and we come up with a cut score that is higher than the score Washington has adopted.  

The current passing score adopted by Washington for this test is 141.  Had the Commission adopted this test at 145, then applied the one S.E.M. adjustment (5.9 points), the Commission’s current passing score would be 139.  My recommendation for this one area is reciprocity for the test to issue licensure at these grade levels.
Discussion:

TSPC:  Does reciprocity go both ways with Washington?  No, not yet.  They are thinking about dumping the PRAXIS.  We have had a discussion about accepting the professional preparation for Washington teachers for program waiver for the Continuing Teaching License.  As we have decided on the CTL we now accept the national test for speech pathology, and the national board for waiver of the program for the CTL.  Washington accepts the CTL to give their professional certificate in Washington.  They have been giving us full reciprocity on our advanced licenses.  If we can give them reciprocity on the test score maybe we can have a better conversation with them about Washington accepting our test score.  If nothing else, we can do some reconciling with Washington between the two tests.  

On page two of 4.4a it shows a breakdown of the panel demographics for the ETS implementation plan for Middle School Tests (Jan 8-9, 2004).  There is no Hispanic/Latino representation.  Based on the information that we have, most tests come across as cultural bias.  Out of the 77 participants, there is not one Hispanic.  Yes, this is from January 2004, this was the group they brought together to set the cut scores for the middle level tests.  The standard was set in 2003.  When we got our current test, we had a panel to set the score and we had a bias committee that had wonderful representation who actually tackled those issues and made some changes in our elementary test including names of students and if they were using story problems, they changed the names of streets, cities, and contacts so it wasn’t 100% from a majority white cultural focus.  This is a good point.
Does the Commission accept elementary tests from other states?  No, not today.  

Gallery:  We have a large number of candidates who apply for Oregon and Washington teaching licenses simultaneously.  If this test was accepted would that count towards program completion for Oregon completers?  Would they have the choice of the ORELA MSE or the PRAXIS Elementary?
ED:  This conversation will have to be done separately because we adjusted the three part s of the other test and it is Oregon framed which is valuable for the current Oregon teachers.  It is more defensible if it is used as an admission test into a program when they come from out-of-state rather than as an exit exam.  This is another whole conversation.

Gallery:  For student teachers who teach in Washington, this is a slightly narrower question, could we have that reciprocity?  This sounds like it’s another conversation but it is an important piece to consider. 

No Motion was brought forward.  The Commission requested more information.
TSPC:  Why did we not use this test?  Because it is not Oregon aligned.  We chose MSAT over this test because it was less expensive.  

If we are going to do reciprocity we would want to do it collaboratively with Washington.  Will Washington accept the Oregon test?  This issue was tabled until the November meeting.

4.5
Discussion with Walt Blomberg and David Bautista Regarding Teacher Testing
Woodburn School District represented by:

Walt Blomberg, Superintendent 

David Bautista, Bilingual Director 

ED:  Mr. Blomberg and Mr. Bautista were invited here to speak to the Commission.   Walt was on a panel, the Oregon Association of Latino Administrators.  Walt has a passion for structuring their programs in Woodburn because they are a minority-majority.  He has some ideas about how TSPC can facilitate the job that he does in his district through our licensure process.
Walt Blomberg:  This is an important issue in the Woodburn School district.  We have a unique student population made up of English language learners, migrant students, and a large number of students on free/reduced lunch students.  We have to think in terms of more specialized programs and not just as a building but as a district.  We look for linguistic diversity in our district because we have so many students who come to us with a language other than English as their first language.  Our philosophy is to provide our students with a strong foundation in their first language.  If they come to us in the primary grades we want to continue the foundation in their first language so they can transition into English.  This requires teachers who have a strong linguistic background in the student’s first language.  Often times we are stymied because we can find teachers who have learned Spanish as they’ve grown up, typically in high school.  They may even continue that in college or they have traveled abroad to study language.  They may not yet know the language because they did not learn the language as their first language.  It forces us to look at people who have Russian or Spanish as their first language.  

This is where it gets complicated.  First, where do you find those individuals, if their first language is Spanish did they grow up in the United States?  Sometimes they come from Mexico, or Ecuador or another Latin American country.  They come highly trained in some cases with linguistic backgrounds.  They understand how to deliver language even if they have learned English as a second language; they learned how to deliver language to speakers of other languages.  But they run into a roadblock.  The first step is they have Bachelors degree or they have a Masters, and they applied to TSPC with our endorsement.  They are given a Restricted Transitional license.  Then the heartache begins, they have three years to accomplish what most of us would spend a lifetime trying to accomplish.  Making sure that we have English speaking capabilities but at a high level that we can pass tests at a fairly sophisticated level, the MSAT and the PRAXIS.  You are asking people to write in English for the CBEST.  There are language barriers that these people have.  While they can communicate and teach our students well and communicate with our parents well, they have a difficult time communicating with the people who want information about their competencies.  Their ability to operate in English as if that is the only factor that might make them a successful teacher with kindergarten kids who come to them with little or no English or a student from the Ukraine or Russia who speaks Russian.  Our most successful teachers have Spanish or Russian as their first language.  They have the power to connect with students; they are much more competent in teaching the language and understanding the skill development.  They are more capable of connecting with the parents and engaging them in the process.  
I appreciate the distance that TSPC has come in providing some alternative pathways but typically it is a failure-based alternative.  They have to fail in one to access the other.  To be fair, if TSPC could develop alternate pathways that you feel are comparable and would give you necessary information about the candidate’s abilities why do they need to fail first?  You set up a system that becomes very discouraging.  People have gone through heartaches attempting to take the PRAXIS and the MSAT.  Some of these tests were never designed for English language learners, they are designed for people who went through programs like you and I went through.  We are talking now about keeping a job.  They’ve gotten in the door and they are doing their job and in most cases they are doing it well.  Now it’s a matter of how do they keep their job with all these barriers?  The failure fist options need to be reconsidered.  
Discussion:

TSPC:  One thing he pointed out is that when educators get a restricted transitional license, they may have taught in another county or possibly they haven’t taught at all but they are proficient and reasonably well educated.  They are hired to teach in a classroom where the most important piece is the ability to speak the native language.  Then they have three years to get an Initial Teaching license.  Three years is not enough.  The first year they struggle to acclimate themselves to a classroom and to another way of doing things.  They realistically cannot take classes in the first year.  In reality they cannot complete a program in the two remaining years.  We should reconsider giving these people more time than three years to complete a program.
Blomberg:  You make a great point.  A lot of the frustration is the acclamation to the new system and the teaching is a full-time job.  And they have to take classes?  I encourage them to concentrate on their job the first year.  When you narrow it to two years, it becomes such a burden and it creates mental stress on those teachers in addition to what they are already dealing with.  
TSPC:  Then you add the stress of the test in addition to completing a program.

I support you totally.  Speakers of Other Languages include American Sign Language folks have a difficult time with the test.  Look at the complexity of the language, read the test items.  The test questions could be stated much more simply and they could probably answer it.  Three years is simply not enough time.  We have several candidates at the Oregon School for the Deaf who come to me and ask, “I have to take that test one more time and fail and then I can take the classes?”  

Blomberg:  And then they have to pay the test fees which for some are big issue.

ED:  What did we do before Restricted Transitional licenses?
We used to issue an Emergency License that was renewable twice with nine (9) hours towards completing a program.  The Emergency license was good for three years.  Right now we give them five (5) years.  We have a three-year Restricted license then they can ask for a one-year extension and then they can ask for a one-year Emergency so they have an option of five years but they are paying for the two extensions and the test.  

ED:  When you redesign licensure you should always go back and see if it works.  We tackled the Initial and Continuing licenses because even though the vision was awesome the application was difficult.  This is a feature of licensure redesign that we create this Restricted Transitional at district request for people who had not had teacher preparation or hadn’t completed their program.  When we design things we assume that everyone looks like us or comes from our background and our experience.  The original drafter presumed that is wasn’t unreasonable for an American white person with a Bachelor’s degree to complete a one-year graduate program within three years.  Regardless, this is closely related to Alternative Assessment and it also tackles the issue of redesigning the Transitional.  
This is a fascinating discussion to me.  Ten years ago we had a relatively small number of Spanish speaking students.  At the time we decided to give them intensive instruction in English and probably within a year we will mainstream them.  I think it worked fairly well.  In the last two or three years we have had growing numbers and we have been quite seduced with the idea of bilingual concepts.  The teachers have to be very fluent in both Spanish and English.  So they should be able to pass all of the tests in both languages.  That works just fine.  Now you are pointing out another category of students.  They are students with so little English they are not ready for bilingual education.  They are not ready for intense English instruction.  Their main instruction is going to be in their old language so why should the teacher be required to become fluent in English so he can pass the test for licensure?  May be should consider offering a license which is limited to people who will be teaching in a foreign language?
Blomberg:  Kids don’t always come to us in preschool.  They come to us at seventh grade or eleventh grade with no English.  We have an obligation to give them English but they cannot access the content without it being done in a language they understand.  We need teachers who have high content language and their first language may be other than English.  If you learned Spanish as your second language I doubt you could teach Physics in that language and provide the same access to that curriculum as the English only students.  
TSPC:  Then you compound the problem of language deficiency with academic deficiency.  What about the children who come here who do not know English in the 10th grade with probably have a 3rd or 4th grade education in general?  How can you give those kids science or math even if you could do it in perfect Spanish?  Their level is about 4th grade and it is impossible.  It’s a very serious problem.  There ought to be a future in our education system for people who are dedicated to teaching in a foreign language.
Blomberg:  We can’t test those kids that have come here in the last three years with the language barrier.  We have to test them in a language that they comprehend.  

ED:  The interesting thing is the State can do that because they designed their own tests.  We used the testing companies to do our licensure exams and when I asked them about this issue they say there isn’t enough volume when they customize the test.  Woodburn is doing something interesting about ESOL which is related to this.  We had a conversation about when does Woodburn start requiring expertise in the other language in these classrooms?  Does the district determine proficiency?  How do you determine proficiency in other languages?  What license do they hold?  Are we are going to have a total immersion classroom, one day I get Spanish the next day I get English?  How do you determine the proficiency of each student?  Tell us about your ESOL program and your ability to access proficiency.
Baustista:  We are proud to say that Woodburn SD is a K-12 bilingual district in Spanish and Russian.  With our 500 Russian population we are offering K-12.  At high school we have Russian literature and composition, reading and writing.  This is preparation of the students and their future value at the university level and the market place.  We understand that the resource the student brings is a very complex situation for our teachers.  We want our 306 teachers prepared in English as a second language.  We determined we don’t have a great deal of money to cover all of them so we looked internally.  Many of our principals were teaching classes so we decided to develop this internally and put it in the contract.  The contract gives our teachers three years to complete their internal ESOL endorsement and we can offer it internally at a savings.  We are making sure our teachers have the strategy tool kit to work with this population.  Across the US when we talk about bilingual programs in the universities such as the theory and the classroom practices, it is in English.  We offer them classes in Spanish.  

Many teachers state they are bilingual so we have a language survey to see if they can demonstrate that proficiency.  The second part includes the secondary program which is written in Spanish.  One of our teachers came to us as an instructional assistant and she has a fully developed almost Master’s degree from Mexico.  International Baccalaureate accepts the Spanish and Russian.  
TSPC:  What do you do with the student who comes as a high school student who has a third grade education?  
Baustista:  We have different levels.  We have many newcomers with no education.  We have enough levels to give them instruction little by little in their own language.  When we talk about high school we are talking about competence and competitiveness.
TSPC:  These teachers make the connections with the students and parents and they are huge role models for these students.  What do you do to test language proficiency? 

Baustista:  We use ACTFL, the American Council on the Teaching of Foreign Language, it has five different levels.  They have different categories and we require the top two and a demonstration of the content area.
TSPC:  So they are required to score a four or five?

Baustista:  Absolutely.  We provide support to the teachers.  We have the basic Spanish and we are providing basic literacy teams in Spanish.

Blomberg:  We have learned a lot of hard lessons such as we were hiring teachers initially into the program that the determination of their language was a very short exchange and a very limited amount of information regarding their abilities in that language.  Often, we were mainly hiring English speaking teachers who had learned Spanish as their second language and what we found was those teachers weren’t using correct grammar and they weren’t proficient in teaching it.  They could speak Spanish but they weren’t giving the students the strong foundation in that language that they needed.  This was the foundation of a program and we found we didn’t have a very strong foundation.  That was when we began looking for more native speaking teachers.  The down side is the issues we come before you with today.  
Our Russian program is the strongest program we have.  Last year every student succeeded in Math, 100% passed their test, and they had most of their instruction in Russian from native Russian speakers.  We had to look at teachers in terms of teams.  You have to have strong English models as well as well as strong Russian and Spanish models.
TSPC:  It’s not only about language.  Language is a big factor but it’s not only about language.  We have gaps in the entire system of education.  We have teachers who complete a higher ed program that receive two classes of what bilingual philosophies and bilingual foundations are and we have a society that is pushing English that districts feel pressure to teach English.  We have professional development that happens for regular English speaking teachers and bilingual teachers are supposed to take that information and transfer and implement this and translate that.  A great deal of power is given to the districts.  The teachers who have gone through the alternative assessment may be in a district for two years and the third year the district decides not to support them so they no longer have any power to say, “If you don’t sign this paper, I can’t have this license.”  We give all the power to the Human Resource office.  We have educators who have mentors who are not from their culture, they don’t understand the language, and they have no idea what bilingual or ESL classroom teachers have to do.  They cannot mentor them.  They cannot sit down and discuss the experience of an English language learner and how she can help this new teacher support that student.  Therefore the evaluation for that teacher is negative.  We have situations where they lose one third of their salary as well as they have go to school.  The pressure is there to have foreign-born teachers in the classrooms but we have a lot of local-born Instructional Assistants (IA) in this area and they don’t have the opportunity to become teachers.  They are awesome teachers but they haven’t had the opportunity to learn the language, Spanish or English.  Our parents taught us Spanish and it’s only the social language but we’ve never had a Spanish teacher.  When we did take Spanish in the seventh grade, we failed there too because we didn’t know where the accent goes and the teacher didn’t know either.  We have to look at the teams you are putting together.  Look at the foreign-born expert Spanish teachers, the English teachers and the bilingual people who have the complex issues going from language to language.  If we continue to look at the two extremes and never look at the middle we will never graduate our own teachers from our own high schools and our own colleges.  We need to look at the whole picture and allow everyone to have the same opportunities.  
Is the issue of testing and language unique to Oregon?  Can we pressure testing companies to deal with this?  There is something demeaning about the Alternative Assessment.  We are saying, “You can’t pass the test so we will give you an alternative.”  Many states have this problem.  Possibly there should be a different kind of licensure that focuses on either a native ability or a bilingual ability to teach in that first language or the primary language.  The substance of it may not be related to multiple subjects or biology.  It’s related to a primary language.  We did establish a license unique to Native American Speakers.
In my district we are facing all these issues such as dual-language immersion so what are some alternatives?  I am not pleased with the progress we’ve made.  We feel that the Alternative Assessment is a poor substitute for a test.  It was suggested to extend the time window and possibly language licensure.  These are very important issues.  Is Oregon the only State that does Alternative Assessment?  
ED:  Yes, to my knowledge.  We need information on what other states are doing and what are some reasonable alternatives?  

Gallery:  One alternative could be coursework completed that recognizes they have met the competencies so they can by-pass the test altogether.  Look at the Restricted Transitional license so they don’t have to spend three different renewal fees to get a five-year timeline to complete a program, pass all the tests and be able to function successfully with possibly a one-time renewal. We should try to create ways in which we encourage the very teachers that are needed for these students.

ED:  I want to keep this on the table to consider looking at the Transitional license and what we require for adding endorsements at the August meeting.  We have very traditional ways of looking at things and we are very rigid.  In Woodburn we were able to get one of Woodburn’s proficient Russian teachers into an Initial teaching license with a Russian endorsement so that we could CAP her in another area.  The proficiency, the access to our licenses, the design of the licenses and the alternative route is all related.
4.6
S.E.M. Score Adjustments 2006
These scores are adjusted annually.  Based on the established SEMs on the tests, the bracketed bold number on the far right of item 4.6 is the original cut score the Commission set for the tests.  This needs to be kept in record in case you ever decide to go back to it.  
Based on the information we have: 

School Counseling (0420):                
From 610 to 600    [630]

ESOL (0360):                                    
From 520 to 510    [550]

German Content (0181):                   
From 157 to 156    [161]

Reading (0300):                                
From 620 to 610    [640]

Special Ed Application (0352):         
From 147 to 148    [156]  (Test Cancelled)
Speech Communication (0220):        
From 610 to 620    [640]

Speech-Language Pathology (0330):  
From 610 to 600    [630]

Technology (0050):                           
From 630 to 620    [620]
Discussion:

TSPC:  S.E.M. means Standard Error of Measurement.  In the testing world, based on the people who take the test in the time period that they are measuring, they estimate if they took it again under the same set of circumstances what would be the deviation from the score?  Then they give us the standard measure of error.  It changes annually based on the pools of people and the information that they have.  


MOTION, to accept the resolution as stated.

Moved by Watt / Seconded by Alba / Carried
Absent /Bell. Evenson-Brady, Robinson. 

The adopted resolution states:

RESOLVED, that the Commission approved the following adjustments to the established PRAXIS test passing scores:

School Counseling (0420):                
From 610 to 600    [630]

ESOL (0360):                                    
From 520 to 510    [550]

German Content (0181):                   
From 157 to 156    [161]

Reading (0300):                                
From 620 to 610    [640]

Special Ed Application (0352):         
From 147 to 148    [156]  
Speech Communication (0220):        
From 610 to 620    [640]

Speech-Language Pathology (0330):  
From 610 to 600    [630]

Technology (0050):                           
From 630 to 620    [620]
4.7
Special Education HQT and Life Skills
ED:  The IDEIA is where the HQ teacher is for special education teachers.  Roughly what is required to be HQ as a special ed teacher is they have to hold an unrestricted Special Education license and they have to demonstrate subject-matter competency.  Do they have to be HQ to teach life skills?  The Feds say yes.  .If the special ed teacher does not have any other demonstration like subject matter competency or a test or an underlying endorsement, then they need to take the MSE test.  Life skills include math, language and communication.  It is clear that if the educator is teaching life skills they still need to demonstrate subject-matter competency.  The bonus is the high school teacher is only teaching life skills and nothing else, odds are they will be 100% HQ with the 8th grade level multiple subjects test.  
Discussion:
TSPC:  Does this require they take the ORELA?  Yes it does.

Gallery:  Most teachers who teach life skills are most often talking about severely disabled children and they are teaching very basic life skills.  Do they have to have HQ for that?  ODE is not looking at subject matter area in that level of severe disability.  
TSPC:  If they are teaching reading, writing or language then they need to demonstrate academic knowledge.  I don’t know what the incidence of students are at that level.  My experience is the range of skills that special ed teachers are teaching students is very broad.  

Gallery:  We always advise the candidates to take the ORELA test because there is no certainty that from year to year requirements won’t change for them.  Special ed teachers teach a wide range of things in a day.
TSPC:  The situation where the special ed teacher does not have to demonstrate subject matter competency are not that complicated.  For example another confusing area that comes up is the resource room.  That is like an immersion program and it depends on the district how it is designed.  This is clear, if in the resource room the services that the teacher is providing to the students are tutorial in support of instruction the student is receiving in the general education classroom the special ed teacher does not have to be Highly Qualified.  By extrapolation you are saying by these other skills they wouldn’t have to be HQ.  If the special ed teacher is the sole deliverer of the instruction at any level then they have to be HQ in the subject.  The Feds say the special ed teacher has to be as Highly Qualified as the general ed teacher would be for the academic performance level of the students that they are instructing.  We believe for all identified special ed children through 8th grade that the multiple subject test was created based on the K-8 standards.  It’s legitimate for the high school students so long as the students are not performing at an academic level above the 8th grade.  If the high school teachers take the multiple subject test they may quite possibly cover the vast range of the students they teach.  Or they may have some high performing kids and if they are the sole deliverers of instruction then that is when the single subject challenge comes in.  Depends on the size of the district, life skills are students who are mildly mentally retarded to the level of students that you were referring to.  We are delivering instruction to most of those kids.  
4.8
TSPC IT updates
The idea of the data exchange initiative was that school districts could request information regarding educators and institutions who want information on educators.  Most of the information we had came from ODE in their fall report.  By the time we received the information it was already dated.  We used the Clackamas School District in a pilot program.  We send them a computer generated list of who we believe their employees are and they review the data and make corrections and send it back to us.  Once we come to a common understanding of the proof record then it becomes the file we start exchanging information on.  We use the account number we assign to the educators for identification and give it to the districts with the information on each educator.  The information is we share is the license type, endorsements and employment information.  This will give us real time information.  
Gallery:  Do you foresee doing this every year?

TSPC:  We will customize this for all the districts.  We will use the common “R” number for identification.
We are currently updating the TSPC Web site to make it more user friendly.  We are now doing credit cards over the phone and walk-ins at the office.  We will be going live with credit cards on the Web soon.  Initially we will do duplicate licenses and we will add more options after we test the site.  Part of the redesign of the Web site was to determine what is public information, who may access it, and how is it accessed.  We developed three tiers of privacy.  Just because it’s a public record it does not have to be published.  Our proposal is the classic information that we have on our Web site now, which is their name, their license, the district where they work, their endorsements, gender and HQ status and if there has been a public discipline action.  The second tier of security will only be accessible with personal identifiable information such as Social Security number or the birth date.  The second level includes the account ID, the last four digits of the Social Security number, the birth date, home address, home phone, email address, work email address, the major in college, the date of completion of a program, and any public discipline orders.  The third tier will only be accessed by the educator with a private password and will be the non-public information. Non-public information includes ethnic identity and some files related to discipline and transcripts.  
We are creating an online HQ calculator.  It will be divided into general ed and special ed.  Please refer to 4.8b – Science –Core Academic Subject; at seventh, eighth, or ninth grade because we know that is how people will look at the subject matter area.  If its science, any one of our science endorsements may teach that and be considered HQ.  We have ruled out based on licensure alone they would HQ.  The district will put in seventh grade science, basic teaching, basic biology and the calculator determines the educator is Highly Qualified.  4.8c uses flow charts to show the questions and answers and the process to determine if the educator is HQ.  In seventh or eighth grade the difference in elementary is they can have coursework equivalent to a Major, a Masters, pass a test or if they are a Veteran they may be eligible for HOUSSE.  This is very exciting and is getting close to being made available on our Web site.
Discussion:

Gallery:  Is there access to all the licenses including elementary and high school?

TSPC:  4.8c is the schematic; the flow charts will not be visible on the Web site.  This is the calculator for every license, every grade, and every subject to determine if the educator is HQ.

Gallery:  Now that districts will be determining the HQ status for their educators, this will be extremely helpful to them.  Is this part of the information that will be available in the data exchange?
TSPC:  When we send information to the districts, we will include the HQ status to the district if TSPC made the determination that the educator is HQ.  We will only update our information regarding HQ if we did the evaluation not if the district has done the evaluation and sent us the HQ status.  When their license is mailed to the educator it will show everything they can teach legally in Oregon and also everything they are HQ in aligned with the reporting number that districts are using to report to ODE.  When you identify a self-contained first grade it will be attached to their license and the district will not have to do any other work, they are considered HQ.  It will all become automatic when it is electronic including the evaluation.  

Gallery:  The other issue is that they are doing all types of different assignments that TSPC may not be aware of because there hasn’t been an HQ evaluation.  The district knows this but they don’t know how to do an HQ evaluation.  
TSPC:  TSPC is creating this online.  Districts have all the rules and they can determine HOUSSE. 

Gallery:  To be very specific, every year there are differences in educator’s assignments and there is a lag, especially in the larger districts, between when those assignments are made at the district level and there isn’t an HQ eye watching to see if there is a match between experience and coursework.  It is a flexible ongoing revolving door issue.  This is a wonderful idea but HOUSSE will be tricky in the end.

TSPC:  I think you will be surprised.  This will identify what the educator is not HQ in and if the district has evidence that the person is HQ there will be a way for them to prove that with ODE.  Once we identify that the educator is HQ, they are always HQ and we don’t have to do evaluations any longer.  
Gallery:  When we access the HOUSSE information and we determine the educator is HQ, do we simply retain the records until the educator renews their license?

TSPC:  We advise you to keep your information so you can survive an ODE Title II-A audit.

Gallery:  Will there be some guidance on how to judge their transcripts?

TSPC:  Yes, we will put something out to help you with this.  When the online calculator is available for the HOUSSE evaluations is it possible to tie the district’s HOUSSE evaluation to that particular educator?
Absolutely, that is our intent.  We haven’t determined exactly how we will accomplish this.  Do we wait until we receive the electronic transcripts or maybe through data exchange.  Support was expressed for whatever TSPC can provide to the districts in performing the HOUSSE evaluations.
We are redesigning the look of the license.  The intent is to bring a design before the Commission at the August meeting.  Possibly the Administrative Licenses will say they also have a teaching credential.

4.9
Report on discipline Research - George Finch 

ED:  George Finch is a third year law student at Willamette University who TSPC hired to organize the public discipline files from the last ten years.  George has created a research tool for us to use to locate answers rapidly and develop some consistency in our discipline procedures.  

George Finch:  I began with the final orders of public discipline for the last ten years and the educator’s files.  I reviewed the last ten years to find out what would be the most important facts someone would want to know such as how often did a type of case come before the Commission?  My goals in this project were to make this data user-friendly, maintain consistency with the TSPC network and make the information available quickly.  One problem at TSPC is that only the investigators have the discipline knowledge.  If those individuals were on vacation or no longer with the agency the historical discipline knowledge would not be available.  

The database was created with flexibility to allow for changes as needed.  There are nearly 700 cases and it tracks approximately twenty different indicators.  It has the ability to do a keyword search, search for the most frequent offences, or what is the most common sanction imposed on educators.  
Sample reports were generated which indicated 210 educators lost their license and 180 were mandatory revocations because they were convicted of a crime.  The top school district affected was Salem-Keizer.  

The top five offences are:

1. Violations of Federal or State law – (80);

2. Falsifying of documents – (54);

3. Sexual contact with students – (38);

4. Failure of professional competency – (30);

5. Under the influence of alcohol.

The information tracked includes what the educators were disciplined for, where they have worked, where they did their teacher preparation program, and how often they have applied for renewals.  The ability to gain information from the database is limited only by your imagination.  

Gallery:  Can this data be accessed by the public?

George:  At this time it is internal only.  It is my understanding eventually part of it will be accessible to the public.  

ED:  The intent is to be able to locate the cases efficiently.  We get most of the requests for information from the attorneys who represent the educators.  We’ve had attorneys come into the office and flip through our notebooks looking for information.  This will save hundreds of hours of time.  

Gallery:  The database is accessible for litigators who have questions?

ED:  Yes.  Plus the office can use the information to see if we are being consistent with the discipline.  For instance, recently we have had several discipline cases of administrators who came to Oregon from out-of-state.  George was able to do a search that showed we had forty-five discipline cases in the last five years that involved administrators and twenty-two of them received their administrator preparation courses from out-of-state.  That is phenomenal to me, 50% of our educators don’t come from out-of-state.  The plan is to hire a law-student to come into the office after each meeting to up-date the database.  

George:  The database is designed to include No Further Action.  The database is designed so any additions will simply be keying in the information.

ED:  The No Further Action is a very delicate issue because we have to protect that information.

Gallery:  About 75% of disciplined teachers are men and 25% are women in the country.  If we look at the data in the last year, it shows that 75-80% of the discipline cases involve men.  Is that true over the last decade as well?

George:  Yes, the majority are male.  

Friday, May 12, 2006

Reconvene – Smith Memorial Student Union, Room 333
The Chair welcomes the new Assistant Attorney General, Lori Lindley.  Lori is the head of the Business Section of the Department of Justice that handles the licensing agencies in the State.  The Education Section of the DOJ has been dissolved and we will now be covered by the Business Section.  We welcome the expertise the Business Section brings to the Commission as it relates to licensure.  
TSPC:  Why was the Education Section dissolved?
ED:  The Department of Education and the higher ed system were given permission to use private attorneys and not use the AG’s office so the Attorney General decided they didn’t need a full division for Education.

Lori Lindley:  The Education Section has been merged with the Government Services Section and since TSPC focuses on licensure it was moved into the section which handles professional licensure 
5.0
DISCIPLINARY HEARINGS AND INVESTIGATION REPORTS (EXECUTIVE SESSION)
The Commission held an executive (non-public) session on the following matters:  1) receiving and discussing preliminary investigation reports on complaints and charges against certified educators; 2) taking action to dismiss the complaint or to charge the educator; 3) deliberating the hearing record in disciplinary proceedings; 4) consulting with counsel with regard to current litigation under ORS 192.660(1)(h); and 5) considering records that are exempt by law from public inspection under ORS 192.660(1)(f).  Adoption of an order resulting from a hearing must be done in public session.  See ORS 192.660(1)(b) and ORS 342.175 to 342.190.

5.1
Proposed Orders/Actions
Thirteen stipulated orders and three default orders were considered in non-public session.  Commissioners did not approve adoption of one stipulated order and remanded it back to staff. 

5.2
Preliminary Investigation Reports and Action to Charge or Dismiss
Following discussion and deliberation on fifteen preliminary investigation reports in non-public session, the Commission directed the Executive Director to charge four educators with violation of standards and dismissed complaints against eleven educators.  

5.3
Reports Requiring No Further Action Under OAR 584-020-0041(2)
The Commission considered nine reports requiring no further action.  

5.4
Applications for Reinstatement
No applications for reinstatement were considered.

5.5
Report of Cases Pending Before the Commission
Mary Lou Pickard reported in non-public session there are 167 cases pending before the Commission. Of those, 16 are cases requesting a hearing and 15 are pending disposition in another venue.

5.6
New Cases Since Last Meeting
Mary Lou Pickard reported in non-public session that the Commission received new complaints against 53 educators.  District Superintendents, under OAR 584-020-0041, submitted 38 of those reports.

6.0 FULL COMMISSION CONSIDERATION OF DISICIPLINE ISSUES (PUBLIC SESSION)
Chair:  Mary Lou Pickard
6.1
Procedure for Reinstatement of Revoked Licenses (Gresham-Barlow)
This is an interesting policy issue before you.  The letter came from Gresham/Barlow School District.  The school district wants the Commission to formally change the procedure that when we consider the reinstatement of a revoked license we let the district know that we are thinking of taking action.  
Discussion:  

TSPC:  What problems do you foresee if we do that?  One situation that came up was that subsequent to when they reported the educator there was other behavior that TSPC was not aware of.  The district believed there was additional bad behavior by this person in the community that related to the original victim although we had no information about it.  If they knew about subsequent behavior why wouldn’t they let us know?  
What problem will this solve?  Gresham-Barlow sees these hearings like parole and probation hearings.  They believe they should be able to make the case that the Commission should not reinstate a license.  If the license has been suspended and the additional behavior happens while it’s suspended is the Commission responsible for that?  When TSPC terminates a suspension, part of that educator’s order is to comply with ethical behavior.  We do not impose conditions for reinstatement in advance of reinstatement.  We revoked this license and then we reinstated it late in 2004.  It just recently came to the district’s attention because they heard this educator was employed and the district was surprised.

I believe that when we make a reinstatement we want all the information we can have.  If we can improve the quality of the information by saying to the district, “This is our intent,” then we need the information but the district should not be able to plead the case. 
AG:  If the Commission notifies the district, is that public or private information?  If you tell the district, “We’re headed in this direction on this reinstatement,” does the school district have ownership of that information?  I am concerned about this for liability reasons for the Commission.   
TSPC:  We interact in Executive Session (private) with the educator as they present their evidence that they are fit for reinstatement.  We don’t have a procedure to manage a he-said she-said situation.  Will we allow the district to introduce evidence and present witnesses?  We hold a hearing on cases where we have the 60-day suspension when the district is involved.  We don’t hold hearings on reinstatement.  We have a rule that says the Commission will consider the evidence to determine if they are fit for reinstatement.  
I do not think the district should testify in the reinstatement but if they have additional information on the individual then maybe the district should be notified of the Commission’s intention to reinstate.  An application for reinstatement is public.  
We don’t do a reinstatement without the investigator doing some significant homework.  We could possibly have the investigator contact the district as a matter of course in looking at a reinstatement and allow the district to give the investigator evidence but not allow them to appear when we consider the reinstatement.  Will that be all previous employers?  If a district referred the educator then only that district.  We have created a wonderful working relationship with districts and we already contact previous employing districts and call the local police department.  

This could possibly be a new reprimand if the district has discovered additional information. The Commission has jurisdiction over a teacher up to five years after a license expires.  Has something occurred that would have bearing on this reinstatement?  
ED:  I’m not sure.  

TSPC:  Our actions were taken on the original information and the additional information should not be part of this reinstatement.  

ED:  The only distinction would be their fitness to be an educator for reinstating a revoked license.  It’s actually a big legal issue.  How far do you look, how related is it to the job?  
6.2
Licensure Expiration Issues and Discipline
ED:  Formalizing procedures and making data available electronically raises all kinds of issues.  The general rule of thumb in our country is, innocent until proven guilty.  Therefore, it’s been a practice that if someone has an active license they are able to keep their license until the final action.  Where it gets messy is in the course of the investigation the license expires.  The educator says they don’t want to pay reapplication fees if TSPC is going to suspend their license.  When we have an expired license should TSPC continue the life of that license that has not been renewed until the final outcome is decided?  It is my contention that if the educator wants to keep their license they need to apply to renew it.  We will renew it and it will be active until the final action is decided.  This only becomes an issue when the facts will be proven and the educator is aware of it.  If I am concerned about a person the denial will be decided based on information in the office but it will still be pending based on the outcome of the denial and then the hearing.  This process takes time.  We have no control over the hearing schedule.  Ninety-nine percent of these licenses need to remain active and the educators need to proactively renew their license if it expires rather than TSPC simply continues it. One educator who has appealed this to the Supreme Court has had an active expired license for nearly five years.  Our intention is to continue the normal licensure procedure even if they are in the midst of a stage of investigation.
TSPC:  Support from the Commission was expressed for the ED’s decision on this matter.  Regarding number four (4) on item 6.2, What about cases where the Executive Director is concerned about the educator’s conduct and whether the public is protected from potential predators, etc?

Answer:  The Executive Director can request that the investigators expedite the investigation to seek resolution more quickly than other cases that may have preceded it.  How do you make these decisions?  
ED:  If they are in jail, there aren’t any bright lines in these cases but generally it jumps out at you.  It could be something that isn’t criminal.  If everyone in administration and investigation all feel the same about the case we will expedite the investigation.  
TSPC:  When you decide which cases will be expedited do you notify the Commission?  

ED:  When we expedite a case it simply means it is moved ahead of other investigations already in place.  Their license remains active.  I have no legal authority to make a decision on someone and notify the Commission later.  

Gallery:  Can you paraphrase what you will do now in respect to what you have done in the past?
ED:  We will ask that educators renew their license when it becomes due even if they are being investigated.  Technically they are entitled to a license until the final decision is made. Whether or not they are in a course of an investigation we will renew it.  When we get to the investigation outcome we may or may not act on the license.  If they choose to let their license expire we will deal with that.  
Gallery:  So, if someone applies to renew their license TPSC will issue it unless you believe it is a severe case?
ED:  No, I can’t stop the renewal.  This has been a messy procedure so it is easier to keep it active.

TSPC:  It should be made clear to the educator that because they have been given their license it does not mean they will not be sanctioned when the investigation is complete.  

ED:  If the educator has an attorney then the investigator does not talk with the educator and the correspondence is with their attorney.

TSPC:  So when they apply for their license do they fill out the character questions?

ED:  Yes they do.  We don’t always tell the educator we have a complaint on them when we get the complaint.  Occasionally Administrators notify the educators they have reported them.  My point is that someone may not know because they have not been notified by the investigator. They have to know about the investigation in order to answer “yes” on the character question.

TSPC:  The provision for denying a reinstated license in Division 15, 584-015-0006.  Occasionally we deny a license based on one of these six subsections:  
(1) The applicant submits a falsified application.

(2) The applicant lacks the academic or experience requirements established by statutes or rules.

(3) The applicant has been convicted of any felony, misdemeanor, or major traffic offense.

(4) The applicant has been convicted of a sexually related crime listed in ORS 342.143(3)(a), or any equivalent offense under the laws of another state.

(5) The Executive Director has evidence that the applicant may lack fitness to serve as an educator. See also ORS 342.143 regarding qualifications to serve as an educator.

(6) The applicant refuses to consent to criminal records checks or refuses to be fingerprinted upon request of TSPC.

ED:  When they are denied a license they are instantly notified of their right to a hearing.  Their license remains valid until that outcome is decided.  The first character question on the application form is:  “Have you ever left any educational or school related employment voluntarily or involuntarily while the subject of an inquiry, review or investigation of alleged misconduct or alleged violation of professional standards when you had reason to believe such investigation was eminent?”  The second question is:  “Are you currently the subject of an inquiry, review or investigation of alleged misconduct or alleged violation of professional standards of conduct?”  They may not know they are being investigated.
TSPC:  If someone from out-of-state applies for a license and they answer those questions with a “yes,” what would we do?  

ED:  All yes character questions on the application for the first time are referred to the ED’s desk.  After the explanation they sent is reviewed, it is given to Melody to assign to an investigator.  They do not get a license until this issue is resolved because they don’t currently have a license.
TSPC:  This seems unfair.  We won’t give an out-of-stater a license when they answer “yes” but we continue the license of an in-stater when they say “yes.”
ED:  Yes because granting a license and continuing a license are two different things.
6.3
Stipulated Order—Anderson, Frank William (Silver Falls SD)
MOTION, to adopt the printed resolutions.


Approved as part of the Consent Agenda / Carried



Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that contingent upon receiving a signed Order by May 11, 2006, Commission adopt the attached Stipulation of Facts, Order of Reprimand and Probation for Frank William Anderson.  The order imposes a Public Reprimand upon Anderson and places him on probation for three years subject to terms and conditions.
RESOLVED FURTHER, that the Commission shall inform the Silver Falls School District of this action.  
The adopted order states:


The Commission adopts the above Stipulation of Facts and imposes a Public Reprimand on Frank William Anderson.  This Order shall serve as the Public Reprimand.  

The Commission places Mr. Anderson on Probation for a period of three (3) years to commence May 11, 2006, subject to the following terms and conditions:  


1.
Mr. Anderson shall comply with the Standards for Competent and Ethical Performance of Oregon Educators pursuant to Oregon Administrative Rules Chapter 584, Division 020; and


2.
The Commission recognizes that Mr. Anderson is currently on disability retirement.  However, in the event that Mr. Anderson is offered the opportunity to return to a regular teaching position by any district, prior to commencing work in that position, Mr. Anderson shall provide documentation that he has completed (at his own expense), at least eight (8) hours of counseling regarding appropriate boundaries with co-workers.  Mr. Anderson shall provide the person conducting the counseling a copy of this Order and the counselor shall provide the Commission with a report of successful completion of the boundary training counseling.

Violation of any of the terms of probation shall constitute an independent basis for the Commission to revoke Mr. Anderson’s teaching license or otherwise impose discipline, after first providing Mr. Anderson with notice and opportunity for hearing.    

6.4
Stipulated Order—Anthony, Ronald Allen (Morrow County SD)

MOTION, that the Commission not approve the Stipulated Order for Ronald Allen Anthony.


Moved by DeMarsh / Seconded by Myers / Carried


Abstain / Walborn



Absent / Bell, Robinson
6.5
Stipulated Order – Batease, Robert William (John Day SD) 
MOTION, to adopt the printed resolutions.


Approved as part of the Consent Agenda / Carried



Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that the Commission adopt the attached Stipulation of Facts, Order of Suspension and Probation for Robert William Batease.  The order suspends Batease’s Standard Teaching License for a period of ninety (90) days.  At the end of the suspension period, Batease may apply for reinstatement if he meets the conditions outlined in the Order.  Upon reinstatement of his license, Batease shall be placed on probation for four years subject to conditions.

RESOLVED FURTHER, that the Commission shall inform the John Day School District of this action.

The adopted order states:

Robert William Batease’s Standard Teaching License is suspended for a period of ninety (90) days effective on May 11, 2006.  At the end of this suspension period, Mr. Batease’s Standard Teaching License will be reinstated upon:


1.
Submission of a complete application and fees pursuant to OAR 584-050-0015(3); and


2.
Submission of documentation that he has undergone an evaluation by a psychotherapist or medical professional acceptable to the Commission, and the evaluator submits a written report to the Commission attesting (a) Mr. Batease is fit to work with children and teenagers, and (b) there is a high probability he will maintain appropriate student-teacher relationships in the future.  Any costs associated with the assessment or treatment will be the responsibility of Mr. Batease.

Upon the reinstatement of licensure, Mr. Batease shall be placed on probation by the Commission for a period of four (4) years, subject to the following conditions:


1.
Mr. Batease shall substantially comply with any treatment or counseling as recommended by the individual who completed the evaluation described above.  Mr. Batease shall authorize and sign any consent forms as necessary for the treatment provider or counselor to furnish records to or discuss Mr. Batease’s treatment with the Commission.


2.
Mr. Batease shall comply with all Standards for Competent and Ethical Performance of Oregon Educators under Oregon Administrative Rules, Chapter 584, Division 020.


3.
Mr. Batease shall provide information as requested by the Commission to verify that he has complied with the conditions of probation, including a statement from a future employing district that he has complied with the Standards for Competent and Ethical Performance of Oregon Educators.

Violation of the terms of this probation may constitute an independent basis for the Commission to impose discipline, up to and including revocation of Mr. Batease’s teaching license subject to Mr. Batease’s right to a hearing on the issue of whether he violated probation. 

6.6
Stipulated Order—Callahan, Sandra Lynne (Beaverton SD)
MOTION, to adopt the printed resolutions.


Approved as part of the Consent Agenda / Carried



Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that the Commission adopt the attached Stipulation and Order of Suspension for Sandra Callahan.  The order suspends the right of Callahan to apply for an Oregon teaching license for a period of 60 days.  Upon expiration of the period of suspension, Callahan may apply for issuance of a license as provided under OAR 584-050-0015(3). 
RESOLVED FURTHER, that the Commission shall inform the Beaverton School District of this action.

The adopted order states:

The Commission hereby adopts the above findings of fact and conclusions of law and suspends the right of Ms. Callahan to apply for an Oregon teaching license for a period of 60 days from the date of this order.  Upon expiration of the period of suspension, Ms. Callahan may apply for issuance of a license as provided under OAR 584-050-0015(3).
6.7
Stipulated Order—Farris, David Jess (Ontario SD)
MOTION, to amend the printed resolutions by extending the due date to receive a signed Order to May 25, 2006.


Moved by Peterson / Seconded by Myers / Carried


Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that contingent upon receiving a signed Order by May 25, 2006, the Commission adopt the attached Stipulation of Facts, Surrender and Order of Revocation for David Jess Farris.  The order accepts the surrender of Farris’ Initial Teaching License and hereby revokes said license.  

RESOLVED FURTHER, that the Commission shall inform the Ontario School District of this action.

The adopted order states:

The Commission accepts the surrender of David Jess Farris’ Initial Teaching License and hereby revokes the license.
6.8
Stipulated Order—Flores, Elisabet (Morrow County SD)
MOTION, to adopt the printed resolutions.


Approved as part of the Consent Agenda / Carried



Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that contingent upon receiving a signed Order by May 11, 2006, the Commission adopt the attached Stipulation of Facts, Order of Suspension and Probation for Elisabet Flores.  The order suspends Flores’ Restricted Transitional Teaching License for a period of ninety (90) days.  At the end of the suspension period, Flores may apply for reinstatement.  Upon reinstatement of licensure, Flores shall be placed on probation for three years subject to conditions.

RESOLVED FURTHER, that the Commission shall inform the Morrow County School District of this action.

The adopted order states:

Elisabet Flores’ Restricted Transitional Teaching License is suspended for a period of ninety (90) days effective on May 12, 2006.  At the end of this suspension period, Ms. Flores’ Restricted Transitional Teaching License may be reinstated upon submission of a complete application and fees pursuant to OAR 584-050-0015(3).  

Upon the reinstatement of licensure, Ms. Flores shall be placed on probation by the Commission for a period of three (3) years, subject to the following conditions:


1.
Ms. Flores shall comply with all Standards for Competent and Ethical Performance of Oregon Educators under Oregon Administrative Rules, Chapter 584, Division 020; and 


2.
Ms. Flores shall provide information as requested by the Commission to verify that she has complied with the conditions of probation, including a statement from a future employing district that she has complied with the Standards for Competent and Ethical Performance of Oregon Educators.

Violation of the terms of this probation may constitute an independent basis for the Commission to impose discipline, up to and including revocation of Ms. Flores’ teaching license subject to Ms. Flores’ right to a hearing on the issue of whether she violated probation. 

6.9
Default Order—Harouff, Noah Jonathan (Salem-Keizer SD)
MOTION, to adopt the printed resolutions.


Approved as part of the Consent Agenda / Carried



Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that the Commission adopt the attached Default Order of License Revocation and Revocation of Right to Apply for a License for Noah J. Harouff.  The Order revokes Harouff’s Standard Teaching License and his right to apply for a teaching license.

RESOLVED FURTHER, that the Commission shall inform the Salem-Keizer School District of this action.

The adopted order states:


The Commission hereby revokes the Standard Teaching License issued to Noah J. Harouff and revokes his right to apply for a teaching license.
6.10
Stipulated Order—Lambertsen, Steven Ray (South Umpqua SD)
MOTION, to adopt the printed resolutions.


Approved as part of the Consent Agenda / Carried



Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that contingent upon receiving a signed Order by May 11, 2006, the Commission adopt the attached Stipulation of Facts, Surrender and Order of Suspension for Steven Ray Lambertsen.  The order suspends Lambertsen’s Administrative License through December 31, 2006.  Upon expiration of the period of suspension, Lambertsen may apply for reinstatement of licensure pursuant to OAR 584-050-0015(3). 
RESOLVED FURTHER, that the Commission shall inform the South Umpqua School District of this action.

The adopted order states:

The Commission adopts the above findings of fact and hereby suspends the Administrative License issued to Steven Ray Lambertsen effective May 12, 2006, through December 31, 2006.  Mr. Lambertsen may apply for reinstatement of licensure pursuant to OAR 584-050-0015(3).
6.11
Stipulated Order—Martin, David Randall (Klamath Falls City SD)
MOTION, to adopt the printed resolutions.


Approved as part of the Consent Agenda / Carried



Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that the Commission adopt the attached Stipulation of Facts, Order of Reprimand and Probation for David Randall Martin.  The order imposes a Public Reprimand upon Martin and places him on probation for four years subject to terms and conditions.
RESOLVED FURTHER, that the Commission shall inform the Klamath Falls City School District of this action.
The adopted order states:

The Commission adopts the above stipulation of facts and imposes a Public Reprimand upon Mr. Martin.  This Stipulation of Facts, Order and Probation constitute the Reprimand.

Furthermore, the Commission imposes four (4) year probation upon Mr. Martin effective May 11, 2006, subject to the following terms and conditions:  


1.
Mr. Martin shall comply with all Standards for Competent and Ethical Performance under Chapter OAR 584, Division 020.


2.
Mr. Martin shall provide information as requested by the Commission to verify that he has complied with the conditions of probation, including a statement from a future employing district that he has complied with the Standards for Competent and Ethical Performance under Chapter OAR 584, Division 020.

Violation of the terms of this probation may constitute an independent basis for the Commission to impose discipline, up to and including revocation of Mr. Martin’s teaching license subject to Mr. Martin’s right to a hearing on the issue of whether he violated probation. 

6.12
Stipulated Order—McLennan, James Michael (David Douglas SD)
MOTION, to adopt the printed resolutions.


Approved as part of the Consent Agenda / Carried



Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that the Commission adopt the attached Stipulation of Facts, Waiver, Surrender of License and Order of Revocation for James Michael McLennan.  The order accepts the surrender of McLennan’s Oregon Standard Teaching License and revokes said license.  

RESOLVED FURTHER, that the Commission shall inform the David Douglas School District of this action.

The adopted order states:


The Commission hereby accepts the surrender of James Michael McLennan’s Standard Teaching License and revokes said license.
6.13
Stipulated Order—Pahle, Stephanie (aka Stephanie Foster) (Salem-Keizer SD)
MOTION, to adopt the printed resolutions.


Approved as part of the Consent Agenda / Carried



Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that the Commission adopt the attached Stipulation of Facts, Order of Reprimand and Probation for Stephani Foster aka Stephani Pahle.  The order imposes a Public Reprimand upon Foster and places her on probation for four years subject to terms and conditions.
RESOLVED FURTHER, that the Commission shall inform the Salem-Keizer School District of this action.  
The adopted order states:

The Commission adopts the above Stipulation of Facts and hereby imposes a Public Reprimand upon Ms. Foster.  This Stipulation of Facts, Order and Probation constitute the Reprimand.  

Furthermore, the Commission imposes a four (4) year probation upon Ms. Foster to commence the date of adoption of this order and subject to the following terms and conditions:


1.
Ms. Foster shall, at her own initiative and expense, continue to obtain treatment for her alcohol dependency as recommended by her alcohol treatment provider and shall abstain from the consumption of alcohol;


2.
During the period of her probation, Ms. Foster shall submit to the Executive Director of the Commission reports of her compliance with the treatment plans or aftercare.  Ms. Foster shall provide these reports every six (6) months during her probation on or before:  November 12, 2006; May 12, 2007; November 12, 2007; May 12, 2008; November 12, 2008; May 12, 2009; November 12, 2009; and May 12, 2010.


3.
Ms. Foster shall report in writing within ten days to the Executive Director of the Commission any arrest or citation for any felony, misdemeanor, major traffic violation or violation of criminal probation; and


4.
Ms. Foster shall comply with all Standards for Competent and Ethical Performance of Oregon Educators pursuant to Oregon Administrative Rules, Chapter 584, Division 020.

If Ms. Foster does not comply with her treatment plan based on the reports of her treatment provider or as otherwise determined by the Executive Director, she shall be in violation of the terms of this probation.  Violation of the terms of this probation may constitute an independent basis for the Commission to impose discipline, up to and including revocation of Ms. Foster’s teaching license subject to Ms. Foster’s right to a hearing on the issue of whether she violated probation.  

6.14
Stipulated Order—Peterson, Leslee Anne (Beaverton SD)
MOTION, to adopt the printed resolutions.


Approved as part of the Consent Agenda / Carried



Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that the Commission adopt the attached Stipulation of Facts and Order of Reprimand for Leslee Anne Peterson.  The Order imposes a Public Reprimand upon the licensure of Peterson.
RESOLVED FURTHER, that the Commission shall inform the Beaverton School District of this action.

The adopted order states:


The Commission hereby adopts the above stipulation of facts and imposes a Public Reprimand upon the Licensure of Leslee Anne Peterson.  This Order shall serve as the Public Reprimand.  
6.15
Stipulated Order—Sears, Barry Kim (North Central ESD)
MOTION, to adopt the printed resolutions.


Approved as part of the Consent Agenda / Carried



Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that the Commission adopt the attached Stipulated Order of Suspension for Barry Kim Sears.  The Order renews Sears’ license, but imposes a 90 day suspension to be served immediately and places Sears on probation for four years.
RESOLVED FURTHER, that the Commission shall inform the North Central Education Service District of this action.

The adopted order states:

Mr. Sear’s failure to obtain a Professional Technical License prior to beginning to serve the NCESD is sufficient basis to impose a 90-day suspension, to be followed by a probationary term of four years.
Based on the foregoing, it is hereby ordered as follows:


1.
Mr. Sears’ application for renewal of his license is hereby granted.


2.
Mr. Sears’ license is suspended for 90 days, beginning on the date this Order is signed by the Executive Director.


3.
Mr. Sears is hereby placed on probation for a period of four (4) years.  During probationary term, Mr. Sears shall comply with all of the Commission’s statutes and rules regarding competent and ethical performance.  Violation of a term or condition of probation may constitute an independent basis for the Commission to impose permitted disciplinary sanctions, subject to Mr. Sears’ contested case hearing rights.
6.16
Default Order—Struiksma, Michael Dennis (North Bend SD)
MOTION, to adopt the printed resolutions.


Approved as part of the Consent Agenda / Carried



Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that the Commission adopt the attached Default Order of Revocation for Michael Dennis Struiksma.  The order revokes Struiksma’s Oregon Transitional Administrator License.  

RESOLVED FURTHER, that the Commission shall inform the North Bend School District of this action.

The adopted order states:


The Commission hereby revokes the Oregon Transitional Administrator License of Michael Dean Struiksma.
6.17
Stipulated Order—Little, Shea Alvin (LaGrande SD)
MOTION, to amend the printed resolutions by extending the due date to receive a signed Order to May 22, 2006.


Moved by Peterson / Seconded by Myers / Carried


Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that contingent upon receiving a signed Order by May 22, 2006, Commission adopt the attached Stipulation of Facts, Order of Reprimand and Probation for Shea Alvin Little.  The order imposes a Public Reprimand upon Little and places him on probation for two years subject to conditions.
RESOLVED FURTHER, that the Commission shall inform the complainant, LaGrande School District and Crook County School District of this action.  
The adopted order states:

The Commission imposes a Public Reprimand on Mr. Little.  This Stipulation of Facts, Order and Probation constitutes the Reprimand.  Furthermore, the Commission imposes a two (2) year probation upon Mr. Little subject to the following conditions:

1. Mr.  Little shall comply with all Standards for Competent and Ethical Performance under Chapter OAR 584, Division 020; and

2. Mr. Little shall refrain from any unreasonable physical contact with athletes.

Violation of this probation may constitute an independent basis for the Commission to impose discipline, up to and including revocation of Mr. Little’s teaching license subject Mr. Little’s right to a hearing on the issue of whether he violated probation.

6.18
Stipulated Order—Miller, Larry Adam (Coos Bay SD)
MOTION, to adopt the printed resolutions.


Approved as part of the Consent Agenda / Carried



Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that contingent upon receiving a signed Order by May 11, 2006, the Commission adopt the attached Stipulation of Facts, Order of Reprimand and Probation for Larry Adam Miller.  The order imposes a Public Reprimand upon Miller and places him on probation for three years subject to terms and conditions. 
RESOLVED FURTHER, that the Commission shall inform the Coos Bay School District of this action.

The adopted order states:

The Commission hereby adopts the above stipulation of facts imposes a Public Reprimand upon Mr. Miller.  The Stipulation of Facts, Order and subsequent Probation constitute the Reprimand.
Furthermore, the Commission imposes a three (3) year probation upon Mr. Miller to commence the date of adoption of this order and subject to the following terms and conditions of probation:


1.
Mr. Miller shall, at his own initiative and expense, continue to obtain treatment for his alcohol dependency as recommended by his alcohol treatment provider and abstain from the consumption of alcohol.


2.
During the period of this probation, Mr. Miller shall submit to the Executive Director of the Commission reports of his compliance with the aftercare treatment plan and the terms of this order.  Mr. Miller shall provide these reports every six (6) months during his probation, on or before:  November 12, 2006, May 12, 2007, November 12, 2007, May 12, 2008, November 12, 2008, and May 12, 2009;


3.
Mr. Miller shall report in writing within ten days to the Executive Director of the Commission any arrest or citation for any felony, misdemeanor, major traffic violation or violation of criminal probation; and



4.
Mr. Miller shall comply with the Standards for Competent and Ethical Performance of Oregon Educators under Oregon Administrative Rules Chapter 584, Division 020.

Violation of any term or condition of probation shall constitute an independent basis for the Commission to revoke Mr. Miller’s teaching license or otherwise impose discipline, after first providing Mr. Miller with notice and opportunity for hearing.  

6.19
Default Order – Coorts, Alan James (Salem-Keizer SD)

MOTION, to adopt the printed resolutions.


Approved as part of the Consent Agenda / Carried



Absent / Bell, Robinson
The printed resolutions state:

RESOLVED, that the Commission adopt the attached Default Order of License Revocation and Revocation of Right to Apply for a License for Alan J. Coorts.  The Order revokes Coorts’ Initial Teaching License and his right to apply for a teaching license.

RESOLVED FURTHER, that the Commission shall inform the Salem-Keizer School District of this action.

The adopted order states:


The Commission hereby revokes the Initial Teaching License issued to Alan J. Coorts and revokes his right to apply for a teaching license.
7.0
Disipline Issues Consent Agenda
The Executive Director recommends adoption by single consent motion the following listed items which are identified on the agenda by a double tilde “^^”:  6.5, 6.6, 6.9 and 6.11 through 6.16.  Any of these items may be removed from the consent Agenda upon the request of any Commissioner.  Items removed from the Consent agenda will be considered in the order they are listed on the agenda.
A request was made to move 6.3, 6.8, 6.10, and 6.18 to the Discipline Consent Agenda.

MOTION, to accept the Discipline Consent Agenda with the addition of 6.3, 6.8, 6.10, and 6.18.



Moved by Myers / Seconded by Peterson / Carried


Absent / Bell, Robinson
A request was made to also move 6.19 to the Discipline Consent Agenda.

MOTION, to accept the Discipline Consent Agenda with the addition of 6.19.



Moved by Peterson / Seconded by Myers / Carried



Absent / Bell, Robinson

8.0
ADMINISTRATIVE RULE ADOPTION AND REPORTS
New Rules from April Hearing 

8.1
Proposal For Review of Administrative Rules
Since we split up the rules to go to hearing we have been making copies of all the rules and the proposed amendments and inserting them in the Commissioner’s packet and listing them on the agenda so they can be reviewed before we start the process to amend them.  There were approximately thirty rules in the January packet that we sent to hearing on April 12, 2006.  We had one person show up at the hearing who testified on the Alternative Assessment rules.  No one testified on the other rules so there was no reason to change the amendments and reproduce all of those rules in paper form when they hadn’t changed since the January meeting.  We copied the rules that were controversial.  My other idea was grouping the rules.  The confusion here is compounded by not being able to have them put on the Web.  
Discussion:

TSPC:  Some Commissioners like the proposal that was presented today and others felt they needed to see a paper copy until the rules are finished.  There was a suggestion to use a projector.  

ED:  As an Agency we publish our rules, provide more time for input and spend more time correcting them than almost any other agency.  We publish the rules on the Web before the hearing.  We can leave them on the Web like a news release.  
Gallery:  By having the hearing process disconnected from the TSPC meeting, it doubles the amount of work for those who want to testify.  We want to be at the meeting because we want to have face to face encounters and answers to questions from the Commission and the ED.  Also there is a great deal of work in posting the hearings and proposals in a in a timely manner.  When we come to the meetings we want to be fully prepared with everything TSPC has which is our right as a public representative and often times we don’t have it all.  
ED:  You may choose to appear to testify but it is not mandatory.  You can send an email or other written testimony.  We have set a time certain on the hearing notice up to 5 p.m. on that day whether it’s written or oral and this time we accepted some testimony that came in the next day.  This meeting is an exception.  It was not intentional; it was a circumstance of what happened in the office.  We do our best to get the information on the Web.
The hearing process is when guests come to the hearing and submit testimony, you may come to the Commission meeting but it is up to the Commission whether they want to have the dialog with the guests.
8.2
Rules From April 12, 2006 Hearing
These are the rules from the April 12, 2006 hearing.  We have the rules for Alternative Assessment that are included in this packet.
Discussion:

ED:  Enclosed are the minutes from the hearing.  We received oral and written testimony from Julie Esparza-Brown that are very important key issues regarding Alternative Assessment.   We included other written testimony from Teresa Ferrar that came in and has been summarized as well.  The rules in question are: 584-052-0030, 584-052-0031, 584-052-0032 and 584-052-0033. This is intended to be the new pilot program you want to adopt with Alternative Assessment.  The idea is to adopt these effective July 1, 2006 and it will become a one-year pilot program.  The intentions are to have a review of the process after one year to see if it is working as planned.
In 584-052-0031 (e) It should state, An original score report showing the failed attempt at the test for which the applicant is seeking waiver.  All original score reports will be retuned to the applicant after verification by Commission staff; and 
If a teacher has her stand-alone special ed license but must take the ORELA and she cannot pass the test, what happens?  She is evaluated under Division 38 curriculum because that is the only place where coursework is spelled out for endorsements.  The Commission chose to use those rules as the framework for evaluations.  
They take the test once and then they are evaluated under the Division 38 rules.  The ORELA is not required for the Special Educator license.  The ORELA is only for purposes of being HQ.  However, the special ed teachers must demonstrate subject-matter competency and the elementary teachers must pass the test or they must show the coursework.  The Commission adopted the Alternative Assessment as a rigorous state test alternative for people who couldn’t pass the test.  It is directly on point for how we structured our HQ for multiple subjects.  

In the HQ rules is states a rigorous state test by definition may include an alternative assessment. 584-052-0030 is for applicants who are applying for an endorsement for a license, who does that apply to?  We have endorsements and authorizations.  We wouldn’t be accepting Alternative Assessments to add a level on a license.  Whenever the Alternative Assessment comes before the Commission the test that is being waived is for an endorsement.  We do not test for levels.  This was intentional.  Multiple subjects is an endorsement, chemistry is an endorsement, and hearing-impaired is an endorsement on the Initial or Basic teaching license.  
Since the last meeting the USDOE said we cannot use HOUSSE differently.  They stated that HOUSSE is only available to veterans.  If they have the sixty hours in coursework and they don’t have the ORELA then they can use HOUSSE.  584-052-0030 (1) (a) should state: Has taken the appropriate subject-matter test at least [twice] ONCE without passing.  Everyone should understand now that the alternative assessment requires not passing the ORELA test once.  In 584-052-0031 (1) (C) from the last meeting my notes say “Part of the coursework in the subject-area or teaching experience has been completed within the three years immediately prior to the application for alternative assessment.”
ED:  This is codifying the recommendations of the Commission.  Teaching experience is irrelevant to the coursework in this context because what we are looking for is that they have the substantive classes that show us they are subject-matter competent.  The policy issue that the Commission adopted at the time was that some of the coursework had to be completed in the last three years.  The problem is when you say: part, some or any, people want to know what that means.  Part is any portion of and therefore that meant the smallest portion of and we could say at least one hour of the coursework but there will be exceptions no matter how we word it.  If you think some of the coursework should be recent then we need to keep some language that says some of the coursework that is counting towards the content is recent.  
How valid is this kind of restriction?  If I had someone who wanted to teach Language Arts and her English Major is twenty years old, the concepts in what she studied would not invalidate her knowledge base.  If we are considering three years and people who are on a Restricted Transitional they probably won’t be taking content area coursework they will be taking pedagogy.  We may want to put some kind of year restriction on this but I’m not sure that it is necessary.  Is the knowledge valid?  The knowledge may have changed and it may have been added to but that does not mean the basic anatomy that you learned isn’t valid.  When we did the Alternative Assessment the reason we asked for current coursework was because they didn’t pass the test and looking at the coursework we said, “Perhaps if you had current coursework you might have passed the test.”  Our purpose is recency.  
Originally Alternative Assessment was limited to non-English speakers and people with disabilities.  We opened it up to everyone so when we look at the rule we are considering every person who leaves a College preparation program has the same opportunity.  
When we look at portfolios for Alternative Assessment applicants some times there is no recent coursework and I work all the time with teachers who did the reading coursework twenty-five years ago.  Coursework has to be updated in some way.  We said we are going to expand Alternative Assessment by using coursework that shows a different way of demonstrating knowledge.  No matter what we decide there will educators who do not fit that category.  Will that be valid if someone has twenty-year-old Science training?  Some of the coursework must be current.

ED:  If you decide to not require coursework in the last three years I suggest that you not make up another timeline.  Either decide to accept all the coursework or decide that a part of the coursework should be recent.
We want to know that someone who failed the test has done something to remediate the gaps in knowledge.  A special ed teacher who has the stand-alone license was never required to take the test.  Now, several years into their career several of them are being asked to take the test to be HQ.  This could be huge for special ed teachers.  

In the CBEST requirement the rule requires them to fail the test once and then they can take the coursework.  The coursework has to be subsequent to failing the test because the intent is for mediation.  

Gallery:  When I testified at the hearing I randomly picked three transcripts of our students who have their license, are teaching and passed using the work sample.  They would not have met this requirement yet they have their license because they did it through alternative assessment.  They are successfully teaching and their students are doing well.  My concern is what this will do to the teachers in the dual-language program and minority teachers.  It will lock us out.
Regarding recency and engagement, the Commission should use the guidelines that are already in place for recency which is coursework or experience in the last three years.  My written testimony was submitted in opposition which states, “Part of the coursework in the subject-area must have been completed within the three years immediately prior to the application for alternative assessment unless the applicant has been working full time in the endorsed area within the last three years.”  Experience or coursework should be used for within the last three years.  The bulk of these people have a transitional license, they are teaching and they have not been able to pass the test.  The special ed teachers are teaching with a special ed endorsement not a multiple subject endorsement.  They are teaching multiple subjects to special ed students so that would qualify for the coursework or teaching in the last three years.
TSPC:  The reason we brought this up is not to say they are not successful teachers it’s just that we have no indication of coursework proficiency or subject proficiency.  That is why the alternative assessment is false to us because it does not show content for us to be able to determine whether they have that knowledge.  To argue that we should only look at their teaching experience negates what we were trying to do.  

Gallery:  They would still need coursework but not in the last three years if they have been teaching in the last three years.  

TPSC:  I separate licensure from HQ.  We need to comply with the Federal HQ requirements in a very efficient, cost effective, and non-demeaning manor with teachers.  Could we have one standard for HQ and another standard for licensure?  

The effect of what is being said is, if I left the University, I didn’t pass my test, I have a Restricted Teaching license and I teach for three years then I’m good.  That is not what we meant at all.  What we are trying to say is, if I’m working in a classroom and I’m working on my Restricted Teaching license you can look at the coursework that may be more than three years ago, it may be five years ago.  The Alternative Assessment committee said that if the educators took more recent coursework maybe they could pass the test.  Even if some educators have recency they still won’t be able to pass the test.  Our intentions are the Commission will accept the coursework in lieu of the test.  
TSPC:  So, I graduated from a University from out-of-state and I’ve been teaching for five, six, seven years.  I come to Oregon and I get a Transitional license and I can’t pass the CBEST.  No, not the CBEST, the PRAXIS.  If you have five years you don’t need the test.  Recency and engagement are critical issues.  
Gallery:  To clarify my testimony, it is not to say experience will be used to waive tests.  The coursework will be used except for the fact that the coursework has to be in the last three years.

ED:  Right, any part of it.

Gallery:  Suppose the teacher completes a full program like special ed but they cannot pass the test and they are currently teaching on a Restricted license but their coursework was not in the last three years. That experience should allow them to access alternative assessment so TSPC can use that coursework to evaluate them. The coursework does not waive the test but it allows them access to alternative assessment. That is the recency and engagement piece.
I am concerned about the Division 38 requirements.  The teachers who will have difficulty passing the test are great in dual-language programs.  We need these people and we need to come up with a way to get these people a license.  

Gallery:  When did the requirement move from two failed attempts on the test to one for alternative assessments?

TSPC:  We had a sub-committee to see how we could craft alternative assessment.  We brought the idea of one test failure before the Commission and last August, 2005 we voted to accept it.

TSPC:  It was changed to one attempt in the two meetings where we decided to open it to anyone not just ESL.  The Commission decided to change it to one failed test attempt which is what we do with CBEST.  The candidates were spending money to take the test over and over and not doing any better.  

MOTION, to accept resolutions #1 through #5 as written.
To restate the Motion:  

MOTION, to accept resolutions 1, 2, 3, & 5 as written.

Moved by Evenson-Brady / Seconded by Peterson / Carried
Opposed / Weiseth
Abstain / Wilson
Absent / Bell, Robinson
The adopted resolutions state:

1. RESOLVED, that the Commission adopt the following new administrative rules for which a hearing was held on April 12, 2006.

584-010-0090 Program Completion – Field Operation Audit  

584-036-0070 Expedited Service 
584-036-0081 Conditional Assignment Permits 
584-100-0038 HOUSSE for Middle and High School Teachers 
2. RESOLVED, that the Commission postpone adoption of the following administrative years for further reflection and input from the field.

584-017-0441 Knowledge, skills and Abilities for Initial School Counselor License

584-017-0451 Knowledge, skills and Abilities for Continuing School Counselor License

584-065-0330 Knowledge, skills and Abilities for Initial School Counselor License

584-065-0320 Knowledge, skills and Abilities for Continuing School Counselor License

These proposed rule changes were inadvertently submitted with the other rules for hearing and have not been fully vetted with the PTE field.  We will bring them back to the Commission for consideration in full rule form for adoption in August.

584-042-0006 Three-Year Professional Technical License

584-042-0008 Five Year Professional Technical License
584-042-0009 Adding Professional-Technical Endorsements

584-042-0005 Requirements for a Three-Year Professional Technical Teaching License (Repeal)
584-042-0007 Five-Year Professional Technical Teaching License (Repeal)
3. RESOLVED, that the Commission adopt the proposed amendments to the following administrative rules:

584-017-0070 School-Based Personnel for the Program 
584-017-0100 Objectives for Initial Teaching License 
584-017-0175 Adding Authorization Levels to Existing Initial and Continuing Teaching Licenses 
584-020-0041 Reporting Requirements 
584-023-0005 Registry of Charter School Teachers 
584-023-0015 Standards of Competency and Ethics 
584-023-0025 Charter School Fees 

584-040-0005 Standard Teaching License Requirements 
584-048-0020 Renewal of Teaching Licenses – Special 
584-060-0052 Adding Authorization Levels to Existing Initial and Continuing Teaching Licenses
584-070-0011 Initial School Counselor License 
584-100-0002 Purpose
584-100-0006 Definitions
584-100-0011 Highly Qualified Elementary Teacher New to the Profession
584-100-0016 Highly Qualified Elementary Teacher Not New to the Profession
584-100-0021 Highly Qualified Middle Level Teacher New to the Profession
584-100-0026 Highly Qualified Middle Level Teacher Not New to the Profession
584-100-0031 Highly Qualified Secondary (grades 9-12) Teacher New to the Profession
584-100-0036 Highly Qualified Secondary (grades 9-12) Teacher Not New to the Profession
584-100-0041 Approved NCLB Alternative Route Teaching License
584-100-0051 Highly Qualified Professional Technical Educator
584-100-0056 Highly Qualified Substitute Teacher
584-100-0061 Special Education Teachers Generally
584-100-0066 Highly Qualified Elementary Special Education Teacher (K-8)
584-100-0071 Highly Qualified Middle-Level or Secondary Special Education Teacher

584-100-0091 Licensed and Registered Elementary Charter School Teachers
584-100-0096 Licensed and Registered Middle-Level or Secondary Charter School Teachers
584-100-0101 Licenses Considered “Full State Certification”

584-100-00106 Licenses Not considered to be “Full State Certification”
5.
RESOLVED, that the Commission repeal the following administrative rules:

584-023-0020 Renewal of Registration 
584-060-0081 Conditional Assignment Permits 
MOTION, to adopt resolution four (4) amended as follows in 584-0052-0030 (1) (a) Has taken the appropriate subject-matter test at least [twice] once without passing and;

584-052-0031 (1) (e) to read, (e) [Originals of copies} An original score [sheet] report showing the [attempts] attempt at the test for which the applicant is seeking waiver.  All original score [sheets] reports will be returned to the applicant after verification by Commission staff; and



Moved by Evenson-Brady / Seconded by Peterson / 
Discussion:

ED:  There are additional items to be fixed in these rules.  There are issues to be absolutely clear about what you are adopting.  ED recommends removing the two letters of recommendation in 584-052-0031 (f) because it is busy work.  It does not add value it simply is paper that has to be collected, scanned, and the office staff has to make a judgment call to accept it.  

MOTION, to amend the previous Motion to eliminate sub-section (f) of 584-052-0031.

TSPC:  If you eliminate the two letters the only thing left is coursework.  The Commission’s intention was not to let alternative assessment hinge on coursework alone.  There is validity in asking for the recommendations from the people who deal directly with the candidate.

Do teachers apply for Alternative Assessment on their own or do the districts have to co-apply?

ED:  No, the candidate applies on their own. 
TSPC:  I do remember a teacher who could not get a recommendation from her institution for her alternative assessment and that speaks powerfully to me when the institution can’t recommend this person.  We have someone who is doing a great job but doesn’t have content knowledge or someone is doing great teaching in Russian so how am I to assess her content knowledge since I don’t speak Russian?  

ED:  The idea was to remove alternative assessment from the Commission and put it in the hands of the staff.  If the letter of recommendation is dated within a year, it’s on professional letterhead, and it is signed by an educator we will accept it.  We will incomplete someone who does not give us a dated and signed letter.  
Gallery:  We can support the ED’s decision on the letters of recommendation and probably even understand the idea of one test failure but higher ed feels two tests are very important to the higher ed institutions.  Maybe we can support a TSPC liaison at the institution and that could possibly take care of the issue of the recommendations and help to prevent the initial flunking of the test for the students because they see an easier path.  This is an issue.  We are the people who work closely with these students and we know their intent and capabilities and maybe these issues could be solved with this substitution.  When the alternative assessment is complete are those individuals considered program completers?  
ED:  I think we have to address that question separately, it’s a great question.  If the Commission wants to do a TSPC liaison then we will have to write the rule of specificity that it is only for pre-service candidates or someone associated with a program.  A lot of people are not associated with a program especially if they are from out-of-state and cannot pass the test.  You must understand that all the candidates requesting alternative assessment are not associated with an Oregon program.

Chair:  Within the scope of a one-year pilot, as we vote we must remember we can make changes after one year.  We have two Motions on the floor.  One is to amend 052-0030 & 052-0031 and another is to amend 052-0031 to remove sub section (f), the two letters of recommendation.
Commission vote on 584-052-0031, elimination of sub section (f).
Moved by Evenson-Brady / Seconded by Peterson / Denied
Opposed / Alba, Charbonnier, DeMarsh, Peterson, Watt, Sass, Wilson, Stern, Evenson-Brady, Weiseth, Hoiland, Cedillo
In Favor / Myers
Abstain / Pickard /Walborn
Absent / Bell, Robinson 
Commission vote on the amended Alternative Assessment on 584-052-0030 and 584-052-0031, regarding one test failure.
Moved by Evenson-Brady / Seconded by Peterson / Carried
Opposed / Myers, Sass, Hoiland
Absent / Bell, Robinson

The adopted resolution (4) states:

4.
Resolved, that the Commission amend the proposed rules as follows:

584-052-0030 Eligibility for Alternative Assessment 
(1) (a) Has taken the appropriate subject-matter test at least [twice] once without passing;
584-052-0031 Evidence Needed for Alternative Assessment 
(1) (e) [Originals of copies} Original score [sheet] report showing the [attempts] attempt at the test for which the applicant is seeking waiver.  All original score [sheets] reports will be returned to the applicant after verification by Commission staff; and

584-052-0032 Procedure for Alternative Assessment 

584-052-0033 Resubmissions of Alternative Assessment.
8.3
Refer New Rules to Administrative Hearing:  584-005-0005-Definitions, 584-042-0002-Definitions, 584-050-0004-Procedure for Incomplete Application, 584-050-0030-Serving Without Proper Licensure

These administrative rules have immediate need for editorial corrections or need to be adopted by the August meeting to give effect to other rules before the Commission.  
584-005-0005  Definitions [For all Divisions] – Removes definitions related to professional technical licenses and moves them to Division 42 under a new administrative rule.  Also removes a definition for Small Schools which is not used in any administrative rule.  Renumbers remaining rules.

584-042-0002  Definitions [For Division 42 only] – Creates a new rule for the definitions that were formerly in Division 0005.  Amends the definition of Instructor Appraisal Committee. 

584-050-0004  Procedure for Incomplete Application – Changes rule to state TSPC will notify the applicant of the incomplete application but will not send the incomplete application back to the applicant.   Also, the applicant has 90 days after the original application is received to correct any deficiencies.  
584-050-0030  Serving Without Proper Licensure – Changes rule to state TSPC will send a notice of intent to deny the license and of opportunity for a hearing will be mailed to the educator when a person has served in violation of licensure assignment rules.

MOTION, to accept the resolution as stated.



Moved by Peterson / Seconded by Walborn / Carried



Absent / Bell, Myers, Robinson, Stern 

The adopted resolution states:

RESOLVED, that the following rules be referred to administrative hearing prior to the August 2-4, 2006 Commission meeting:

584-005-0005 Definitions

584-042-0002 Definitions

584-050-0004 Procedure for Incomplete Application


584-050-0030 Serving Without Proper Licensure
9.0 CONSENT AGENDA

The policy procedures for the Consent Agenda are established by Policy 3522. The Executive


Director recommends adoption by single consent motion the following listed items which are identified on the agenda by a double asterisk:  9.1 through 9.6.  9.3f and 9.7 were removed from the Consent Agenda.  Any of these items may be removed from the Consent Agenda upon the request of any Commissioner.  Items removed from the Consent Agenda will be considered in the order they are listed on the agenda.


MOTION to accept the Consent Agenda.

Moved by Walborn / Seconded by Myers / Carried 
Absent / Bell, Myers, Pickard, Sass, Stern, Robinson

**9.1
Approval of Minutes—January 26-27, 2006

Approved as part of the Consent Agenda / Seconded by Myers / Carried
Absent / Bell, Myers, Pickard, Sass, Stern, Robinson 
**9.2
Approval of Minutes—March 9, 2006

Approved as part of the Consent Agenda / Seconded by Myers / Carried
Absent / Bell, Myers, Pickard, Sass, Stern, Robinson 
**9.3
Review of Correspondence and Information of Interest to Commissioners

Approved as part of the Consent Agenda with the removal of 9.3f/ Seconded by Myers / Carried
Absent / Bell, Myers, Pickard, Sass, Stern, Robinson 

9.3f
Teacher Standards and Practices Civil Rights Knowledge Class
This is a new Civil Rights Knowledge Class brought to you by Connie Rodda, Instructor, for your approval.

MOTION, to accept the program as written by Walborn / Seconded by Evenson-Brady / Carried

Absent / Bell, Myers, Pickard, Robinson, Sass, Stern
**9.4

Upcoming Site Visit Dates


Approved as part of the Consent Agenda / Seconded by Myers / Carried

Absent / Bell, Myers, Pickard, Sass, Stern, Robinson 

**9.5
TSPC Data Reports


Approved as part of the Consent Agenda / Seconded by Myers / Carried

Absent / Bell, Myers, Pickard, Sass, Stern, Robinson 

**9.6
Expenditure Report for the Month of March 2006

Approved as part of the Consent Agenda / Seconded by Myers / Carried

Absent / Bell, Myers, Pickard, Sass, Stern, Robinson 

**9.7
TSPC 2006 Work Plan


Removed from the Agenda.
10.0 ANNOUNCEMENTS
Our next meeting will be August 2, 3, 4, 2006 and will be held at the Surftides Inn in Lincoln City.  We have reserved a block of 40 rooms for those guests who are interested.

Future Meetings:
1. November 2-3, 2006

2. January 25-26, 2007

3. March 8-9, 2007

4. May 10-11, 2007

11.0 ADJORNMENT

The meeting adjourned at 3:00 p.m.

Respectfully submitted,


_____________________________________


Kathleen Rogers, Program Assistant


Accepted


______________________________________


Susan DeMarsh, Chairperson
*In action items, names are recorded for those Commissioners voting against the motion and for those absent or abstaining from voting.  Those members not recorded as absent, opposed, or abstaining voted in favor of the respective motion. 
**These minutes may not follow the actual time sequence in order of business, but follow the numerical order of the agenda for easy reference.


1.3


