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Transition Point One


FORWARD

This information manual is intended to take trainees through their P.G.C.E. year with a focus on Induction to the school, Autumn Term Overview, and Workshops for trainees run by myself, the Training Manager/Professional Tutor.
It embraces the Standards for Teachers.  I have included a section at the end of the manual with more information on the Standards for Teachers. 
Please remember that this manual and all other CPD (Continuing Professional Development) materials are to be found on the Training School Weblink which is constantly updated and improved  -  www.bhbs.hereford.sch.uk  select Training School link
If you have any further enquiries please contact

trainingschool@bhbs.hereford.sch.uk  or
cjrushton@bhbs.hereford.sch.uk
Good luck with your PGCE year as you enter one of the finest, most rewarding professions.

Carol Rushton

Assistant Headteacher

(Training & Staffing)
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The aim of the policy is to increase awareness and raise the profile of Initial Teacher Training within the organisation and our partner institutions.  Teaching and learning are at the heart of the community together with a commitment to enhance continuing professional development of both staff and trainees.

Nationally agreed standards for teacher training emphasise working in partnership with schools and ensuring that they are fully and actively involved in the planning and delivery of ITT as well as the selection and final assessment of trainees, ensuring partnership agreements which make clear to everyone involved each partner’s roles and responsibilities setting out arrangements for preparing and supporting all staff involved in training.  All Training School activities support this national initiative regarding a quality training programme.
How is this philosophy activated?

It is through the activation of this philosophy that the school puts into practice a quality programme of the provision of Initial Teacher Training through partnership.  Overall responsibility for ITT is with the Headteacher who delegates this function to the Assistant Headteacher, Training and Development is known as the Professional Tutor.  The Professional Tutor has overall managerial responsibility for ITT in the school.  Faculties involved in ITT will have at least one fully trained Subject Mentor.

Within participating academic departments the Subject Mentor has the responsibility of overseeing the day-to-day training of the trainee.  This role is recognised as paramount in the development of the trainee.  It is also recognised that the mentoring skills developed in working with trainees are highly transferable and this is of particular relevance when working with newly and recently qualified teachers.

The Bishop of Hereford’s Bluecoat School places great emphasis on preparing trainees for Qualified Teacher Status and their first three years of teaching by careful preparation for The Career Entry and Development Profile which will be in the possession of the trainee at the end of the PGCE year.  More information on the Career Entry and Development Profile can be found in Section 15 of this policy.

Benefits to the organisation in involvement in ITT partnerships

The following benefits are apparent from involvement in the above:

· The encouragement of a research and reflective practice culture within the school

· The potential for trained mentors to adapt their skills for applications beyond teacher training

· The possibility of securing appointments and reducing recruitment vulnerabilities

· Engagement in exercising influence on the overall quality of entrants into the teaching profession

· The involvement of staff in teaching and learning at postgraduate level

· The possibility of teaching staff pursuing accreditation in mentoring.
· The extension of the partnership network through close collaboration with other schools and the sharing of good practice

· Ensuring that the involvement in ITT plays a core role in the School Improvement Plan, thus enhancing teaching, learning and CPD

· Enabling mentors to share their expertise and cascade good practice

Benefits to the profession of involvement in ITT partnership – the ‘big picture’

· Within the organisation and the partnerships, The Bishop of Hereford’s Bluecoat School is committed to providing and supporting quality training for well qualified trainees and encouraging them to remain in the profession looking for ways to enhance CPD in the early years of teaching.

Quality Recruitment, Preparation and Delivery

The Bishop of Hereford’s Bluecoat School is committed to assisting in the interview process for PGCE trainees, drawing on the expertise of the Professional Tutor, Subject Mentors and other experienced colleagues within the organisation.  It is also committed to providing taster days and weeks for those interested in teaching through the School Experience Initiative.  This involves taster days and observation weeks.  

The Overall Objective: is to promote teaching as a rewarding and worthwhile career.

Quality Control

The school will ensure quality provision of Initial Teacher Training by:

· An annual review of its policy

· Evaluation and feedback from all involved in the training process to include trainees and those involved in the partnership

· Constant review of CPD opportunities

· Encouraging best practice and small-scale research

· Assessing recruitment and retention figures to indicate statistical evidence of relevance/success of the training process

· Encouraging peer observations and pupil pursuits to promote good practice and a deeper understanding of what promotes excellence in teaching and learning

· Assisting with Quality Control within partnerships.
· Providing a weblink for training support and development www.bhbs.hereford.sch.uk 
Conclusion

ITT is seen as an integral feature of school policy and a major contributor to whole school improvement through the provision of quality training.  Its contribution to the Continuing Professional Development of all staff (both teaching and associate staff) has clear and definable outcomes that encourage practitioner reflection as a rich source of assessing the individual teacher’s own practice.

The partnership ideal ensures that the school is at the forefront of developments and is able to participate in and contribute to research at post graduate level thus contributing to the continued improvement of teaching and learning.

[image: image12.wmf]
[image: image13.png]



The Bishop of Hereford’s Bluecoat School

Training School

[image: image14.png]



PGCE - PDP
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In addition to weekly workshops and mentoring sessions relating specifically to the P.G.C.E. course/NQT Induction Year, the following induction areas are important to all new staff:

All relate Teachers’ Standards: Part One, Section 8

“Fulfil Wider Professional Responsibilities”
1. Introduction and tour of the school

2. Students with Additional Needs (AEN, SEN, EAL)

3. I.C.T. Facilities and SIMs
4. Learning Hub and Reprographics

5. Rewards & Sanctions, Behaviours for Learning

6. Skills for Life

7. Learning Support and Cover Supervisors

8. Assessment Framework, Benchmarking Reporting to Parents

9. School Governing Body and Finance

10. Safeguarding / Child Protection / Human Rights Act / Health and Safety




1. Department/Area 
-
Introduction to the School

Member(s) of Staff
-
CJR / SLT / Associate Staff
	ISSUES COVERED


	

	· Background of the School

· Training School Initiative 


	· Associate Staff

	· Catchment Area


	· Domestic Arrangements

	· Tour of the School

	


	NOTES:

To be made during session (to include suggestions for improvement next year).





2. Department/Area 
-
Students with Additional Needs

Member(s) of Staff
-
SENCO, Assistant SENCOs

	ISSUES COVERED


	

	· Management Structure


	· Actions and Interviews 

	· Identification of Students

	· Additional Needs Register

	· Statementing and Reviews


	


	NOTES:

To be made during session (to include suggestions for improvement next year).





3. Department/Area 
-
I.C.T. Facilities, SIMs
Member(s) of Staff
-
Data Manager, ICT Technician
	ISSUES COVERED


	

	· ICT Facilities


	· Introduction to network and curriculum software



	· Allocation of trainees’ user names and passwords


	· Procedures for booking IT rooms for cross curricular deliveries


	NOTES:

To be made during session (to include suggestions for improvement next year).





4. Department/Area 
-
Learning Hub and Reprographics

Member(s) of Staff
-
Head of Learning Hub and Reprographics 

and Associate Staff
	ISSUES COVERED


	

	· Layout of Learning Hub and system used


	· School Librarians

	· Booking of Hub – resource facility


	· Photocopying

	
	


	NOTES:

To be made during session (to include suggestions for improvement next year)





5. Department/Area 
-
Rewards & Sanctions, Behaviours for Learning
Member(s) of Staff
-
SLT, Head(s) of House

	ISSUES COVERED


	

	· Rewards and Sanctions

	· Outline of pastoral system

	· Role of Form Tutor 
(please also refer to CPD Booklet)

	· Completion of Registers


	NOTES:

To be made during session (to include suggestions for improvement next year)





6. Department/Area 
-
Skills for Life
Member(s) of Staff
-
Head of Ethics, Co-ordinator and team
	ISSUES COVERED


	

	· Skills for Life Curriculum


	· Links to Tutorials

	· Organisation of Skills for Life in the school


	


	NOTES:

To be made during session (to include suggestions for improvement next year).





7. Department/Area 
-
Learning Support and Cover Supervisors

Member(s) of Staff
-
S.E.N.C.O./Assistant S.E.N.C.O.

	ISSUES COVERED


	

	· How they are deployed


	

	· How they support teaching and learning


	


	NOTES:

To be made during session (to include suggestions for improvement next year)





8. Department/Area 
-
Assessment Framework, Reporting to Parents

Member(s) of Staff
-
SLT

	ISSUES COVERED


	

	· Meeting legal requirements


	· Timetable for reports

	· Systems employed at The Bishop of Hereford’s Bluecoat School


	· Parents’ Evenings


	NOTES:

To be made during session (to include suggestions for improvement next year)





9. Department/Area 
-
School Governing Body and Finance

Member(s) of Staff
-
SLT
	ISSUES COVERED


	

	· Structure of Governing Body


	

	· Role and functions


	


	NOTES:

To be made during session (to include suggestions for improvement next year)





10. Department/Area 
-
Safeguarding, Human Rights, Health and Safety
and Child Protection

Member(s) of Staff

-
SLT

	ISSUES COVERED


	

	· Human Rights Act and implications


	

	· Child Protection Act


	· Health and Safety


	NOTES:

To be made during session (to include suggestions for improvement next year)





 AUTUMN TERM OVERVIEW
               Page

1. Week by week checklist

2. Induction Arrangements

3. Getting to know the school

4. Weekly record of meetings with Subject Mentor / Training Manager
5. Information on “The Individual Learner”
6. Notes on the Learning Process 

-
Major Theorists

7. Pupil tracking / pursuits for MCI4 “The Individual Learner”, an example, blank form, observation checklist and form for informal interview with teacher

8. Primary School Activities

9. The Standards for Teachers
Overview plus Grid for keeping track of evidence and progress

10. Areas for Development / any concerns (November, Term One)

11. What was your training like?

12. First Term Placement 

Assessment Summary Sheet

13. Assessment at Christmas for PGCE Trainees / NQTs
14. Action Plan to be used

· At start of training

· End of Term One

· Start of Term Two

· Start of Term Three

15.  
End of Term Evaluation Sheet for Trainee Teachers

16.      Report from Form Tutor for work with Tutor Group 


Week One

Trainees first visit to school.  Mentors should allow trainees to observe classes and familiarise themselves with the department's/school's procedures.

· By the end of the week, mentors/trainees should have discussed the pupils which the trainee will pursue as part of their first assignment.

· Names should be passed to the Professional Tutor.
· Work on arranging P.D.P. folder and familiarisation with the Teachers’ Standards.  Trainees should carry out a needs analysis with the Standards as a ‘baseline’.  This will form the first ‘Action Plan’ (see Section 14 of Autumn Term Overview).

Week Two

Pupil pursuits and lesson observations to facilitate familiarisation with teaching groups.

Week Three

· Trainees to observe classes which they are going to teach (they may arrange to teach parts of lessons or team teach) and also to be given time to work on coursework for first assignment 
Week Four
· Working towards first assignment.  Written element.

This is the first week of teaching.  Trainees should teach with their mentors facilitating and being present in the classroom.  Trainees will shadow form tutors during this week.  Also, observe some Skills for Life classes.

Towards the end of the week mentors should do a formal observation and give Professional Tutor and the trainee a copy.  Discuss observations and set agreed areas (targets) which the trainee should work on.  Focus this week with students during mentor tutorial on classroom management and the marking of work.

Week Five

· Increase the trainee’s contact time if it is appropriate.

· Trainees attached to form and help Form Tutor.

· Mentors to do a formal observation, review progress on targets set.  Copies of relevant sheets to Professional Tutor and the trainee.

N.B. Trainees welcome to attend an Open Evening for parents of ‘new intake’ for next academic year.

Week Six

· Professional Tutor does formal observation of trainees and discusses their progress.  Professional Tutor carries out Quality Assurance of Subject Mentor Meetings.

· Trainees to take the morning registration to be arranged with the Form Tutor.  Build on work with form to include Form Worship.

Week Seven - to the end of term

(N.B.  Social event in December for Trainees, NQTs and their Mentors, School Governing Body)

· Regular weekly meetings with Subject Mentor.  Discuss lesson plans/lesson observations/set targets/check PDP progress and charting of 'Standards'.

· Weekly workshop with Professional Tutor and lesson observations/feedback.
The above may vary, according to the I.T.T. partnership.  For example, trainees from The University of Bath have a different programme in the Autumn Term, as they have an Induction towards the end of October, then a 6/7 week placement which includes 10 hours of teaching and 2 observations each week until Christmas.

· Welcome






· Tour of the School






· Whole School Induction





· Learning Hub and Reprographics



· ICT Facilities (passwords etc)

· Students with Additional Needs


· Rewards and Sanctions





· Behaviour and Expectations

· SIMs



· Introduction







· Professional Development Portfolio  


· Safeguarding








· Pastoral Issues

· Rewards and Sanctions







· PGCE Workshop






· Reporting to Parents
















TASK SHEET

	Where is the environmental area?
	

	Find a student timetable. 
(Choose a student you have met).
	

	Find out the ‘pin number’ for photocopying for the department you are attached to.
	

	How does the SIMS Registration work?
	

	Who deals with registration?
	

	Who deals with a nose bleed?  Where?
	

	Where would you get a map of the school?
	

	Where could you find out more about a student problem?
	

	How many boys/girls toilets are there?
	

	Who are the caretakers?
	

	Where is the caretaker's room?
	

	What should I do if I have a problem with SIMS or my computer?
	

	Where is the Staffroom?
	

	Where can I look for documentation / materials relating to CPD and Teaching / Learning?
	

	Where is there a copy of the whole school timetable?
	

	When is the school locked up at night?
	

	Where can I find hat pupil activities are running tonight?
	

	To whom do I report a broken window?
	

	Where is documentation kept for rewards and sanctions?
	

	What is the process for making an appointment to see the Headteacher?
	


The Bishop of Hereford's Bluecoat School

Training School

WEEKLY RECORD OF SUBJECT MENTOR / MENTOR / PROFESSIONAL TUTOR MEETINGS WITH TRAINEE/NQT

AUTUMN TERM

	DATE AND DURATION
	SM / M / PT NAME
	TOPIC

and Standard(s) to which it relates
	TRAINEE SIGNATURE
	SM / M / PT SIGNATURE



	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


The Bishop of Hereford's Bluecoat School

Training School

WEEKLY RECORD OF SUBJECT MENTOR / MENTOR / PROFESSIONAL TUTOR MEETINGS WITH TRAINEE/NQT

SPRING TERM
	DATE AND DURATION
	SM / M / PT NAME
	TOPIC

and Standard(s) to which it relates
	TRAINEE SIGNATURE
	SM / M / PT SIGNATURE



	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


The Bishop of Hereford's Bluecoat School

Training School

WEEKLY RECORD OF SUBJECT MENTOR / MENTOR / TRAINING PROFESSIONAL TUTOR WITH TRAINEE/NQT

SUMMER TERM
	DATE AND DURATION
	SM / M / PT NAME
	TOPIC

and Standard(s) to which it relates
	TRAINEE SIGNATURE
	SM / M / PT SIGNATURE



	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


	Professional Tutor / Mentor / Subject Mentor Weekly Tutorial Record Sheet



	Trainee:


	Course:

	Mentor/Subject Mentor:


	Professional Tutor:

	Start Time:


	Finish Time:


	Review of Previous Targets / Action:

1.  
2.  
3. 


	

	Focus of Tutorial:

1.   
2.

3.


	Teachers’ Standards Addressed

	
	Part One

1.

2.

3.

4.

5.

6.

7.

8.
	Part Two

1.

2.

3.



	Action / Agreement / Targets set:

1.  

2.

3.  


	Deadline set:

	Extra Curricular Activities Undertaken:


	Hours involved:


	Signature (Mentor / Subject Mentor / Professional Tutor)


	

	Signature (Trainee)


	



This helps you to develop methodology approaches which will be useful to you throughout your professional career.  



-
Classroom Observation

· Interview Techniques

· Other Methods of collecting information

You will focus on the wide variety of ways in which children think and learn and give evidence of how you have been able to learn to understand and record what you have seen taking place in lessons.  This process helps to develop your own beliefs about how you want to teach and your own methods for putting these beliefs into practice).

You will relate your observations of pupil learning to the views of five major writers, each with a very different view of the learning process.  (Piaget, Skinner, Donaldson, Bruner and Vygotsky.  In considering their views regarding classroom practice, you will be able to focus upon what your own views are.  Do you believe that children are constructors of their own reality, following predetermined developmental pathways as PIAGET did?  Do you believe that pupils are social and learn better in group situations as VYGOTSKY did? Or do you believe that both these ideas are useful in certain situations?  Always relate BACK TO EVIDENCE - pupil interviews, class observation notes etc. and put them in APPENDICES.

When you focus on improving the effectiveness of pupils as learners you will also be considering issues such as MOTIVATION, PERSONALITY, THE SELF-FULFILLING PROPHECY and ADOLESENCE.  (Please also give consideration to pupil management, differentiation, assessment and the National Curriculum e.g. are pupil management and differentiation easier to deal with in group or whole class situations?  (KEEP RELATING BACK TO THE FIVE MAJOR WRITERS!!))

· Remember to give evidence to support your views.  Did you observe any Stage 3 - which combines guided discovery with learning?  Bruner's "Spiral Curriculum" could be mentioned - teaching the same concepts at increasingly difficult levels.

For consideration (relate to what you saw and the five writers!)

The following list concerns good teaching and learning opportunities 

-
exposition by the teacher (teaching, explaining etc.).

-
discussion between teacher and pupil and between pupils themselves.

-
appropriate practical work.

-
consolidation and practise of fundamental skills and routines.

-
problem-solving, including the application of new knowledge to everyday 

situations.

-
investigational work.

WRITING AN ASSIGNMENT

1. Sort out all your "evidence" e.g. class observation, notes on interviews.

2. Do your reading and make notes - as you do - note down references so that there isn't a huge panic at the end to find them.

3. Beginning - what were you doing, why, where and for what purpose?

Middle
- what happened?  Give evidence (appendices) and how do you relate 

this to views of 5 major writers and issues such as motivation,  personality etc.

End
- how has this experience helped you to develop methodology    

  approaches which will help you in the future

e.g. "I arrived on the course very enthusiastic but unaware of the complexities of the learning process.  Through observation, reading, interviews and research I have a much deeper understanding of this.  It has helped me to prepare for my first block teaching practice and my future career in teaching".

(This is my idea - you can modify it!)

Good luck!   CAROL RUSHTON
PGCE Secondary

Notes for Guidance on Written Assignments

You will be given detailed assignment briefs for each of the assignments that you are required to submit by your organisation. 
You will be reminded of the regulations on cheating.  Except where the assessment of an assignment is group-based, the final piece of work which is submitted must be your own work.  Close similarity between assignments is likely to lead to an investigation for cheating.  It is not advisable to show your completed work to your colleagues or to share and exchange disks.

You must also ensure that you acknowledge all sources you have used.  Work that is discovered to be the result of collusion or plagiarism always has serious consequences.    If you have any doubts about the extent to which you are allowed to collaborate with your colleagues, or the conventions for acknowledging the sources you have used, you should first of all consult your Tutor.  For general guidance on plagiarism and other guidance on the completion of written assignments, please refer to the relevant section of your Course Handbook.

Please refer to the submission procedures, including the submission dates and times.  You should also make sure that you are familiar with the general guidance on the writing of assignments.  
Guidance will be given on how to write references.  The PGCE Secondary course requires you to include a list of references (works cited in your assignment). 

You should also consider which Teachers’ Standards you are addressing through each assignment.  You might like to include these with your reference list and cross-reference them in your Professional Development Portfolio.
PGCE Secondary Assignment Brief

NOTES ON THE LEARNING PROCESS
PIAGET (Constructivist)

Has a child-centred approach and concentrates on the development of logical thought.  He sees the learner as a solitary individual, acquiring knowledge at a predetermined rate, with teachers providing an appropriate context.

Learning and development move through a series of stages:  sensory-motor (a belief in the permanency of objects) pre-conceptual; intuitive thinking; concrete operations; formal operations (hypothesising.)  The mistakes pupils make can reveal developing thought processes.

SKINNER (Behaviourist)

Has a belief that learning is the formation of habits.  This idea is prevalent in methods of teaching and classroom management which use positive reinforcement.  Pupils are given small steps of learning which result in a high degree of success followed by a positive response from the teacher.  The subject content of lessons needs to be analysed and material carefully prepared.

DONALDSON

Had broadly Paigetian ideas but adds an awareness that a pupil’s response to questioning may focus on their desire to give the teacher an anticipated reply.

She sees thinking processes as involving “human sense” or “disembedded thought”.  Human sense deals with familiar examples which pupils have experienced many times whereas disembedded thought required logical thinking and is required for formal education particularly at secondary level.

Teachers should produce lesson plans and activities which build up many examples of “human sense” before moving to “disembedded thought”.

VYGOTSKY (Social Constructivist)

Sees the learner as a social personality, seeking and needing support from more competent learners.  Language is a powerful tool for communicating, socialising and for learning to think.  He believes that social interactions and the pupil/teacher and pupil/pupil relationships are very important in the learning process.  Pupils need to solve problems with teacher assistance before they are able to solve them alone.

Pair or group work with pupils of equal learning can achieve high levels of attainment but may not lead to greater understanding unless followed up and consolidated by the teacher.  Pair work appears to be more effective than group work.  Collaboration (social interaction) between pupils leads to more competent and confident learners but individual work is still important.

Using Vygotsky’s ideas the teacher is a facilitator, a catalyst for learning.  Lesson plans must involve the organisation of pupils for each task as well as the methods of consolidation.
BRUNER (Thinking Strategies)

Sees thinking as being facilitated by language (cf. Vygotsky) and logic as one way of thinking (cf. Piaget).

He suggests that we “represent” our environment to ourselves in three main ways:

· Enactive – Kinaesthetic feedback, a pattern of motor activity triggered by repeated experience.

· Iconic – Connected concrete images of spatial arrangements, patterns.

· Symbolic language and the naming of objects, numbers.

He believed that the learning process required scaffolds, levels of support which can take the learner from one level of knowledge to the next.

Wood established five levels of scaffolding support from the lowest level of a general verbal prompt, through specific verbal prompts and help in choosing or preparing material to the highest level of support by demonstrating.

Maybin has now extended the idea of scaffolding to include improving confidence by specific techniques.

Present Day Ideas

Present day ideas are based on the necessity of considering the learners’ prior knowledge, both factual information about the subject (specific domain) and knowledge of problem solving rules and procedures (general domain).

Skills in reasoning and learning develop as a result of repeated experiences in a knowledge area.   These skills, often referred to as “schemata” or “mind-maps” consist of patterns, models or examples stored in the mind.

Problem solving skills are known as adolescents mature.  This is probably due to a combination of both Piaget’s and Vygotsky’s reasoning.  Adolescents are better thinkers (Piaget) and also that adolescents have encountered or been taught more examples from their previous experiences (Vygotsky).  Adolescents have more efficient information processing skills.  They are more capable of absorbing and considering all the information in a problem.  They are more capable of recognising the similarity to the “schemata” (mind-maps for Claxton) they already possess.

Several researchers e.g. Ros Driver, are working on the ideas of “alternative frameworks” held by pupils.  These “alternative frameworks” of belief have developed from previous observation, personal experience and adult information.  The beliefs are often incorrect, but are very difficult to change, and interfere with the correct explanations.






                              The Bishop of Hereford's Bluecoat School    


Pupil Tracking – An Example

	Pupil:


	(refer to pupil as A,B, C and NOT  by  name)
	

	LESSON
	ENVIRONMENT


	TEACHING STRATEGY
	OBSERVATIONS
	THEORIES
	REWARDS

	Design & 
Technology

Clock Design
	· Workshop

· Mixed ability

· 22  in class

· Skylights only

· Monday 1st period

· Changed class

· Sat in groups of 4 around benches


	· Active learning

· Differentiated by process

· Combining differentiation by task & outcome

· Solo work

· Differentiation by response (individual needs)


	· Although working solo,  peer interaction played a major part in discussing the task (materials & design) and off task (what happened over weekend)

· Only questioned the teacher twice requiring a general verbal prompt

· Some intrinsic & instrumental motivation

· Prone to lapses of concentration


	· Skinners’ Law of Positive Reinforcement

· Vygotsky’s theory all learning is social

· Wood’s levels of support

· Bruner’s symbolic representation & scaffolding
	· Breezed through lesson

· 50% time off task

· Not challenged or stretched enough

· Learning acquired through parts of several learning theories

	Science

Production of Aluminium 


	· Laboratory

· Top set

· 23 no. in class

· Monday 2nd period

· Sat in groups of 3 & 4
	· Very closed

· 50% of time teacher talks to class

· 50% of time copying off overhead

· Very little teacher questioning

· Notes for exam

· Skinner’s approach
	· Very quiet and disciplined class

· Of the questions asked pupil # answered with confidence & understanding

· Solo work copying into notebook

· Very little peer interaction

· Any peer interaction was always off task to break up long periods of copying

· Some intrinsic motivation & achievement motivation (exam notes)


	· Very much Skinner’s force fed information

· Some disembedded thought processes going on in questioning (Donaldson)

· Because top set assumptions of Paiget’s stage theory is made (adolescence)
	· Although there was no, or very little differentiation, the intrinsic and achievement motivation together with his mature personality allowed learning to take place.

· Very little or no social interaction (Vygotsky)


	LESSON
	ENVIRONMENT


	TEACHING STRATEGY
	OBSERVATIONS
	THEORIES
	REWARDS

	Maths

Statistics
	· Classic classroom layout

· Single desks

· Overcrowded 32 no in class

· 2nd set

· Monday 3rd period


	· Active learning

· Differentiation by task using text book

· Group work at end differentiated by outcome

· Teacher intervention to answer individual needs (differentiation by response)


	· Although solo work was set for most of the lesson there was a continual whisper of peer & peer / teacher interaction

· He had some lapses of concentration & some daydreaming

· Confident in answering questions

· Achievement motivation was the main drive as the work went towards course work assessment.

· Group activity totally off task, talking   
	· Donaldson processes of human sense & disembedded thought (book & course work)

· Very much Vygotsky’s social interaction where both teacher & peers are very important in the learning process
	· Bruner’s Iconic representation could be found in use of trees, graphs & charts & Piaget’s logic as one way of thinking

· As with other lessons, lapses of concentration were apparent after 20 mins.

	Geography

Floods
	· Cover teacher

· Class in Library

· 27  in class

· Traditional class layout, rows of desks

· Mixed ability

· Monday 4th period
	· Work was pre-set by absent class teacher

· Work from exercise book

· Differentiation by outcome

· Solo working

· Very closed
	· Very rowdy start

· Peer interaction

· Teacher intervention only to discipline, (a 500 word essay)

· Only motivation was instrumental in the avoidance of an additional 500-word essay.

· A majority of the time off task
	· Paiget’s theory that the learner is solitary & the teacher only provides the context.

· There is no consideration of the individual (Piaget)

· Skinner’s force feeding of information from a book
	· Little or no teacher interaction

· Belief on the part of the pupil that he could get away with a minimal amount of work along as he was relatively quiet

· A fairly disruptive lesson


NB.  There was no P.E. due to a rugby match with both “A” and “B” teams.  Pupil # did not take part and only watched (Monday 5th Period)

The Bishop of Hereford's Bluecoat School
Pupil Tracking 

	Pupil:


	(refer to pupil as A,B, C and NOT  by  name)

	LESSON
	ENVIRONMENT


	TEACHING STRATEGY
	OBSERVATIONS
	THEORISTS
	REWARDS

	
	
	
	
	
	

	
	
	
	
	
	


The Bishop of Hereford's Bluecoat School

Training School

OBSERVATION

Prompts Sheet

Start of the Lesson

Did the lesson start on time?








(    )

Was the teacher aware of the mood of the pupils?





(    )

Did the pupils settle down to work quickly?






(    )

Was the aim of the lesson clearly understood by all pupils? 




(    )

Pupil Activity

Did pupils have a sound understanding of what they were being asked to do?

(    )

Were the lesson activities well planned and prepared?




(    )

Were the appropriate resources available for the planned activities? 


(    )

Were the activities differentiated appropriately to meet the needs of all pupils in the class?(    )

Did the lesson have pace, variety and challenge for all pupils? 



(    )

Did the activities allow pupils to take some responsibility for their own learning?

(    )

Classroom Interaction
Was the classroom atmosphere orderly and work-centered?




(    )

Were any disruptions or behaviour difficulties handled effectively by the teacher?
(    )

Was the interaction between teacher and pupils (as a whole class, in groups,

with individuals) effective in promoting learning and understanding? 


(    )

Was the interaction among pupils positive and co-operative?



(    )

Were all pupils encouraged to contribute to call or group discussions?


(    )

Teacher Activity

Was the teacher effective in motivating all pupils?





(    )

Did the teacher communicate effectively?






(    )

Did the teacher devote a proportional amount of time to girls and boys?


(    )

The End of the Lesson

Were the activities managed well to suit the time available?




(    )

Was the lesson summarised in an appropriate manner?




(    )

Did the pupils leave the room in an orderly way?





(    )

The Bishop of Hereford's Bluecoat School

Training School

PUPIL PURSUITS

INTERVIEW WITH TEACHER
Pupil _________________________  (please refer to pupil as A, B, C or #, ##, ###)

	1. Does the pupil understand spoken/written instructions?



	P1
	P2
	P3
	P4
	P5

	Yes/No
	Yes/No
	Yes/No
	Yes/No
	Yes/No


	2. If not, will the pupil ask for help?



	P1
	P2
	P3
	P4
	P5

	Yes/No
	Yes/No
	Yes/No
	Yes/No
	Yes/No


	3. Does the pupil usually do his/her homework?



	P1
	P2
	P3
	P4
	P5

	Yes/No
	Yes/No
	Yes/No
	Yes/No
	Yes/No


	4. Can the pupil explain ideas, beliefs …….. to you and to peers?



	P1
	P2
	P3
	P4
	P5

	Yes/No
	Yes/No
	Yes/No
	Yes/No
	Yes/No


	5. Is the pupil sociable or solitary?  Does he/she prefer to work alone or does he/she enjoy group work?



	P1
	P2
	P3
	P4
	P5

	A/GW
	A/GW
	A/GW
	A/GW
	A/GW


	6. How does the pupil respond to a class discussion?



	P1
	P2
	P3
	P4
	P5

	
	
	
	
	


	7. Does he/she seem motivated?



	P1
	P2
	P3
	P4
	P5

	Yes/No
	Yes/No
	Yes/No
	Yes/No
	Yes/No


	8. Does the pupil seem to have learning difficulties or to need more difficult work?



	P1.



	P2.



	P3.



	P4.



	P5





The Bishop of Hereford's Bluecoat School

Training School

PRIMARY SCHOOL ACTIVITIES

Before you go to your Primary School, read Chapter 2 of "Becoming a Secondary School Teacher".   Some things for you to consider and find out: -

Organisational Factors 

1. Observe the classroom organisation, how are the desks laid out?  

Do you think the class is child-centred and uses child-centred teaching methods (Plowden report discovery learning), or teacher centred using more traditional teaching?  

Which would you feel happier with?  Which do you feel the children and the pupils prefer and why?

2. Are there classroom rules and are pupils given responsibilities e.g. monitors independent learning?  Try to find out about the school's policies.

3. What are the SEN provisions in the school?  Approximately what percentage of the pupils have SEN needs and how do these needs differ?

4. Compare what you see in your Primary School with what you have observed so far at The Bishop of Hereford's Bluecoat School.

Social and Emotional Factors 

1. Consider your own school, (I hope you can remember!)  Consider social interaction.  Did you have friends?

What did you do at break and at lunchtime?

Was there bullying in the playground and what sort of things upset you?

Try to observe different types of behaviour displayed by pupils.  How do these factors affect the pupil's learning or don't they matter?  

2. Is the behaviour of pupils different in the infants and juniors?

What are they major factors that have brought about these changes?

Curriculum - related Factors 

1. Donaldson emphasises the importance of reading skills in learning.  What methods are used to teach reading or is there a combination of approaches used?

2. How is reading assessed?  

3. Spelling is something many pupils find difficult.  How is it taught?  Ask the pupils being observed (discreetly) how they would learn a list of spellings or their mathematics tables?

4. Observe/record how mathematics is taught and how does it differ from your own experiences.

Don’t forget you are a guest in your Primary Placement.  By all means offer your services and get stuck in, and remember to thank form tutors and the Headteacher on leaving.  White a letter to thank the Headteacher.  If you have any problems, phone me at home after 6.00 p.m. (01432) 274267.

The Standards for Teachers
Overview plus Grid

The Bishop of Hereford's Bluecoat School

Training School

The Standards for Teachers and Keeping Track for the PDP

The Standards

· The Standards are the criteria against which those seeking Q.T.S. must be judged.

· The Standards are wide-ranging and demanding.  When trainees are assessed, they are likely to be stronger in some areas than others.

· The Standards are organised in two inter-related parts:

Part One

TEACHING (8 parts with 35 subsections)
1.  Set high expectations which inspire, motivate and challenge pupils (3 subsections).
2.  Promote good progress and outcomes by pupils (5 subsections).

3.  Demonstrate good subject and curriculum knowledge (5 subsections).

4.  Plan and teach well structured lessons (5 subsections).

5.  Adapt teaching and respond to strengths and needs of all pupils (4 subsections).

6.  Make accurate and productive use of assessment (4 subsections).

7.  Manage behaviour effectively to ensure a good and safe working environment (4 subsections).

8.  Fulfil wider professional responsibilities (4 subsections).

Part Two

PERSONAL AND PROFESSIONAL CONDUCT (3 subsections)

The Standards in Full

Preamble

Teachers make the education of their pupils their first concern, and are accountable for achieving the highest possible standards in work and conduct. Teachers act with honesty and integrity; have strong subject knowledge, keep their knowledge and skills as teachers up-to-date and are self-critical; forge positive professional relationships; and work with parents in the best interests of their pupils.

Part one: Teaching

A teacher must:

1.   Set high expectations which inspire, motivate and challenge pupils

· establish a safe and stimulating environment for pupils, rooted in mutual respect

· set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions

· demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils.

2.   Promote good progress and outcomes by pupils

· be accountable for pupils’ attainment, progress and outcomes

· be aware of pupils’ capabilities and their prior knowledge, and plan teaching to build on these

· guide pupils to reflect on the progress they have made and their emerging needs

· demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching

· encourage pupils to take a responsible and conscientious attitude to their own work and study.

3. Demonstrate good subject and curriculum knowledge

· have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject, and address misunderstandings

· demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship

· demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct use of standard English, whatever the teacher’s specialist subject

· if teaching early reading, demonstrate a clear understanding of

systematic synthetic phonics

· if teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies.

4.  Plan and teach well structured lessons

· impart knowledge and develop understanding through effective use of lesson time

· promote a love of learning and children’s intellectual curiosity

· set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils have acquired

· reflect systematically on the effectiveness of lessons and approaches to teaching

· contribute to the design and provision of an engaging curriculum within the relevant subject area(s).

5.  Adapt teaching to respond to the strengths and needs of all pupils

· know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively

· have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these

· demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to support pupils’ education at different stages of development

· have a clear understanding of the needs of all pupils, including those with special educational needs; those of high ability; those with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching approaches to engage and support them.

6.  Make accurate and productive use of assessment

· know and understand how to assess the relevant subject and curriculum areas, including statutory assessment requirements

· make use of formative and summative assessment to secure pupils’ progress

· use relevant data to monitor progress, set targets, and plan subsequent lessons

· give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback.

7.  Manage behaviour effectively to ensure a good and safe learning environment

· have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous behaviour both in classrooms and around the school, in accordance with the school’s behaviour policy

· have high expectations of behaviour, and establish a framework for

discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly

· manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them

· maintain good relationships with pupils, exercise appropriate authority, and act decisively when necessary.

8. Fulfil wider professional responsibilities

· make a positive contribution to the wider life and ethos of the school

· develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support

· deploy support staff effectively

· take responsibility for improving teaching through appropriate professional development, responding to advice and feedback from colleagues

· communicate effectively with parents with regard to pupils’ achievements and well-being.

Part two: Personal and professional conduct

A teacher is expected to demonstrate consistently high standards of personal and professional conduct. The following statements define the behaviour and attitudes which set the required standard for conduct throughout a teacher’s career.

· Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, by:

-  treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries appropriate to a teacher’s professional position

-  having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions

-  showing tolerance of and respect for the rights of others

-  not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with different faiths and beliefs

-  ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law.

· Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach, and maintain high standards in their own attendance and punctuality.

· Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional duties and responsibilities.

An Example of How a Grid can Help to Track Standards 

and Locate Evidence

-  Look at Part One “Teaching”, Section One, Subsection 3)
“Demonstrate consistently the positive attitudes, values and behaviour which are  expected from pupils”
-  How could you provide evidence that you have met this?
Evidence of this could be an observation of a lesson taught by the trainee where it was noted that strengths or areas for development were evident e.g. a group discussion, group work, reminding pupils of listening, reminding pupils to respect one another, showing respect and consider action for pupils.  It could be when the trainee cared for a pupil during an extra-curricular activity or a school trip.

Evidence relating to these Standards will be kept in a PDP (Professional Development Portfolio).

Work on the Standards could be evident during.

· SP

-
Subject Pathway

· SM

-
Subject Mentor Meetings

· PT

-
Professional Tutor Meetings

· LP

-
Lesson Planning

· LO

-
Lesson Observations

· PDA
-
Professional development Assignments

· SPA
-
Subject Pathway Assignments

· OPR
-
Other Professional Requirements (e.g. extra-curricular, 
 whole school, form tutor work, extra INSET)

A simple way of 'keeping track' is a grid.  

Look again at Part One, Section One “Set high expectations which inspire, motivate and challenge pupils”.
-  If you have been observed teaching and this is a strength noted by the person observing you, than you could enter this on your grid next to ‘Q2’ as LO3 (Lesson Observation 3) and label the Lesson Observation as LO3.

Relate everything to the Standards to highlight your strengths/areas for development.

STANDARDS FOR TEACHERS, PART ONE - TEACHING













1.  Set high expectations which inspire, motivate and challenge pupils
	
	
	LO
	PT
	SM
	LP
	SP
	OPR
	PDA
	SPA

	· establish a safe and stimulating environment for pupils, rooted in mutual respect


	
	
	
	
	
	
	
	
	

	· set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions


	
	
	
	
	
	
	
	
	

	· demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils.


	
	
	
	
	
	
	
	
	


Evidence for PDP

	LO = Lesson Observation
	PM = Professional Tutor Meeting
	SM = Subject Mentor Meeting
	LP = Lesson Plan

	SP =Subject Pathway Meeting
	OPR = Other Professional Requirements
	PDA = Professional Dev. Assignments
	SPA = Subject Pathway Assignments


This grid can also be used as a Needs Analysis document in preparation for P.G.C.E.  

Use first column to enter:  S = Secure, D = Developing, ID = In Need of Development
STANDARDS FOR TEACHERS, PART ONE - TEACHING











2.  Promote good progress and outcomes by pupils
	
	
	LO
	PT
	SM
	LP
	SP
	OPR
	PDA
	SPA

	· be accountable for pupils’ attainment, progress and outcomes


	
	
	
	
	
	
	
	
	

	· be aware of pupils’ capabilities and their prior knowledge, and plan teaching to build on these


	
	
	
	
	
	
	
	
	

	· guide pupils to reflect on the progress they have made and their emerging needs


	
	
	
	
	
	
	
	
	

	· demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching


	
	
	
	
	
	
	
	
	

	· encourage pupils to take a responsible and conscientious attitude to their own work and study.


	
	
	
	
	
	
	
	
	


Evidence for PDP

This grid can also be used as a Needs Analysis document in preparation for P.G.C.E.  

Use first column to enter:  S = Secure, D = Developing, ID = In Need of Development
	LO = Lesson Observation
	PM = Professional Tutor Meeting
	SM = Subject Mentor Meeting
	LP = Lesson Plan

	SP =Subject Pathway Meeting
	OPR = Other Professional Requirements
	PDA = Professional Dev. Assignments
	SPA = Subject Pathway Assignments


STANDARDS FOR TEACHERS, PART ONE - TEACHING





3. Demonstrate good subject and curriculum knowledge
	
	
	LO
	PT
	SM
	LP
	SP
	OPR
	PDA
	SPA

	· have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject, and address misunderstandings


	
	
	
	
	
	
	
	
	

	· have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject, and address misunderstandings


	
	
	
	
	
	
	
	
	

	· demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship


	
	
	
	
	
	
	
	
	

	· demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct use of standard English, whatever the teacher’s specialist subject


	
	
	
	
	
	
	
	
	

	· if teaching early reading, demonstrate a clear understanding of systematic synthetic phonics


	
	
	
	
	
	
	
	
	

	· if teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies.


	
	
	
	
	
	
	
	
	


Evidence for PDP

	LO = Lesson Observation
	PM = Professional Tutor Meeting
	SM = Subject Mentor Meeting
	LP = Lesson Plan

	SP =Subject Pathway Meeting
	OPR = Other Professional Requirements
	PDA = Professional Dev. Assignments
	SPA = Subject Pathway Assignments


This grid can also be used as a Needs Analysis document in preparation for P.G.C.E.  

Use first column to enter:  S = Secure, D = Developing, ID = In Need of Development
STANDARDS FOR TEACHERS, PART ONE - TEACHING













4.  Plan and teach well structured lessons

	
	
	LO
	PT
	SM
	LP
	SP
	OPR
	PDA
	SPA

	· impart knowledge and develop understanding through effective use of lesson time


	
	
	
	
	
	
	
	
	

	· set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils have acquired


	
	
	
	
	
	
	
	
	

	· reflect systematically on the effectiveness of lessons and approaches to teaching


	
	
	
	
	
	
	
	
	

	· reflect systematically on the effectiveness of lessons and approaches to teaching


	
	
	
	
	
	
	
	
	


Evidence for PDP

	LO = Lesson Observation
	PM = Professional Tutor Meeting
	SM = Subject Mentor Meeting
	LP = Lesson Plan

	SP =Subject Pathway Meeting
	OPR = Other Professional Requirements
	PDA = Professional Dev. Assignments
	SPA = Subject Pathway Assignments


This grid can also be used as a Needs Analysis document in preparation for P.G.C.E.  

Use first column to enter:  S = Secure, D = Developing, ID = In Need of Development

STANDARDS FOR TEACHERS, PART ONE - TEACHING













5.  Adapt teaching to respond to the strengths and needs of all pupils

	
	
	LO
	PT
	SM
	LP
	SP
	OPR
	PDA
	SPA

	· know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively


	
	
	
	
	
	
	
	
	

	· have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these


	
	
	
	
	
	
	
	
	

	· demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to support pupils’ education at different stages of development


	
	
	
	
	
	
	
	
	

	· have a clear understanding of the needs of all pupils, including those with special educational needs; those of high ability; those with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching approaches to engage and support them.


	
	
	
	
	
	
	
	
	


Evidence for PDP

	LO = Lesson Observation
	PM = Professional Tutor Meeting
	SM = Subject Mentor Meeting
	LP = Lesson Plan

	SP =Subject Pathway Meeting
	OPR = Other Professional Requirements
	PDA = Professional Dev. Assignments
	SPA = Subject Pathway Assignments


This grid can also be used as a Needs Analysis document in preparation for P.G.C.E.  

Use first column to enter:  S = Secure, D = Developing, ID = In Need of Development

STANDARDS FOR TEACHERS, PART ONE - TEACHING













6.  Make accurate and productive use of assessment
	
	
	LO
	PT
	SM
	LP
	SP
	OPR
	PDA
	SPA

	· know and understand how to assess the relevant subject and curriculum areas, including statutory assessment requirements.


	
	
	
	
	
	
	
	
	

	· make use of formative and summative assessment to secure pupils’ progress.

	
	
	
	
	
	
	
	
	

	· use relevant data to monitor progress, set targets, and plan subsequent lessons.

	
	
	
	
	
	
	
	
	

	· give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback.


	
	
	
	
	
	
	
	
	


Evidence for PDP

	LO = Lesson Observation
	PM = Professional Tutor Meeting
	SM = Subject Mentor Meeting
	LP = Lesson Plan

	SP =Subject Pathway Meeting
	OPR = Other Professional Requirements
	PDA = Professional Dev. Assignments
	SPA = Subject Pathway Assignments


This grid can also be used as a Needs Analysis document in preparation for P.G.C.E.  

Use first column to enter:  S = Secure, D = Developing, ID = In Need of Development

STANDARDS FOR TEACHERS, PART ONE - TEACHING













7.  Manage behaviour effectively to ensure a good and safe learning environment

	
	
	LO
	PT
	SM
	LP
	SP
	OPR
	PDA
	SPA

	· have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous behaviour both in classrooms and around the school, in accordance with the school’s behaviour policy


	
	
	
	
	
	
	
	
	

	· have high expectations of behaviour, and establish a framework for

discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly


	
	
	
	
	
	
	
	
	

	· manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them


	
	
	
	
	
	
	
	
	

	· maintain good relationships with pupils, exercise appropriate authority, and act decisively when necessary.


	
	
	
	
	
	
	
	
	


Evidence for PDP

	LO = Lesson Observation
	PM = Professional Tutor Meeting
	SM = Subject Mentor Meeting
	LP = Lesson Plan

	SP =Subject Pathway Meeting
	OPR = Other Professional Requirements
	PDA = Professional Dev. Assignments
	SPA = Subject Pathway Assignments


This grid can also be used as a Needs Analysis document in preparation for P.G.C.E.  

Use first column to enter:  S = Secure, D = Developing, ID = In Need of Development

STANDARDS FOR TEACHERS, PART ONE - TEACHING











8. Fulfil wider professional responsibilities

	
	
	LO
	PT
	SM
	LP
	SP
	OPR
	PDA
	SPA

	· make a positive contribution to the wider life and ethos of the school

	
	
	
	
	
	
	
	
	

	· develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support

	
	
	
	
	
	
	
	
	

	· deploy support staff effectively


	
	
	
	
	
	
	
	
	

	· take responsibility for improving teaching through appropriate professional development, responding to advice and feedback from colleagues


	
	
	
	
	
	
	
	
	

	· communicate effectively with parents with regard to pupils’ achievements and well-being.


	
	
	
	
	
	
	
	
	


Evidence for PDP

	LO = Lesson Observation
	PM = Professional Tutor Meeting
	SM = Subject Mentor Meeting
	LP = Lesson Plan

	SP =Subject Pathway Meeting
	OPR = Other Professional Requirements
	PDA = Professional Dev. Assignments
	SPA = Subject Pathway Assignments


This grid can also be used as a Needs Analysis document in preparation for P.G.C.E.  

Use first column to enter:  S = Secure, D = Developing, ID = In Need of Development

STANDARDS FOR TEACHERS, PART TWO – PERSONAL AND PROFESSIONAL CONDUCT













Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, by:

	
	
	LO
	PT
	SM
	LP
	SP
	OPR
	PDA
	SPA

	· treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries appropriate to a teacher’s professional position
	
	
	
	
	
	
	
	
	

	· having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions
	
	
	
	
	
	
	
	
	

	· showing tolerance of and respect for the rights of others
	
	
	
	
	
	
	
	
	

	· not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with different faiths and beliefs
	
	
	
	
	
	
	
	
	

	· ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law.
	
	
	
	
	
	
	
	
	

	· Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach, and maintain high standards in their own attendance and punctuality.


	
	
	
	
	
	
	
	
	

	· Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional duties and responsibilities.


	
	
	
	
	
	
	
	
	


Evidence for PDP

	LO = Lesson Observation
	PM = Professional Tutor Meeting
	SM = Subject Mentor Meeting
	LP = Lesson Plan

	SP =Subject Pathway Meeting
	OPR = Other Professional Requirements
	PDA = Professional Dev. Assignments
	SPA = Subject Pathway Assignments


This grid can also be used as a Needs Analysis document in preparation for P.G.C.E.  

Use first column to enter:  S = Secure, D = Developing, ID = In Need of Development

AREAS FOR DEVELOPMENT / ANY CONCERNS

The purpose of this form is to help identify the above early on so that appropriate 
action can be taken.  Please discuss and complete with your Subject Mentor 
and return to the Professional Tutor by mid November.

Name of trainee teacher: ________________________________  Date _________________

Please tick the appropriate column.

	
	Always
	Sometimes
	Never

	Standards for Teaching  -  Part 1 Teaching Section 7

	Do I, the trainee teacher:-

Appear confident in addressing the whole class and manage it to facilitate teaching and learning?


	
	
	

	Standards for Teaching  -  Part 2 Personal & Professional Conduct

	Conduct myself in a professional manner / maintain appropriate distance from pupils?


	
	
	

	Standards for Teaching  -  Part 1 Teaching Section 8

	Listen to advice and act on it?


	
	
	

	Standards for Teaching  - 
Part 1 Section 8

	Relate well to staff?


	
	
	

	Standards for Teaching  -  Part 2 Personal & Professional Conduct

	Relate well to pupils?  -  in lessons and form period, demonstrating positive values, attitudes and behaviour?


	
	
	


	Comment briefly on any areas of concern



	Signed Trainee:


	

	Signed Subject Mentor:


	

	Signed Form Tutor:
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WHAT WAS YOUR TRAINING LIKE?

	Could you spend a few moments telling us about the in-school element of your training?  There may be things that we could learn from and incorporate into our programme to enhance the training we provide.




	
ABOUT YOU


Are you                a PGCE student


                              an NQT

                              in your 2nd year of training

What is your main subject area __________________________________




	INDUCTION PERIOD

Please list the activities / training undertaken in your induction period.



	

	

	
We also organise workshops / mutual observations 

What observations did you undertake?




	TEACHING EXPERIENCE

Trainees in our school teach 50 - 75% of a timetable depending on semester.  They will also work with a tutor group.  They will have the opportunity to undertake Progressive Collaborative Teaching with an experienced teacher.

Please describe your teaching experience while a trainee (bullet points).




	
OBSERVATION OF YOUR TEACHING

All classes are observed with a verbal report being given each lesson and a written report from each teacher each week.  Targets are set based upon observation and the standards.  The mentor meets with 

her / his trainee each week.

How often were you observed, by whom and with what outcomes?




	INTEGRATION INTO SCHOOL LIFE

Please indicate any activities you experienced outside the classroom that helped you become a part of the life of the whole school.



	· Parents’ Evening

· Staff Training

· Extra Curricular Sport

· Staff Social Events


	· Department Meetings

· Trips out of School

· Extra Curricular (other)

· Special Days (i.e. Careers)




	ANY OTHER COMMENTS

In particular, if you are already in teaching, was there anything you really wish you had been told / learned that would have helped you as you started your career?




ASSESSMENT AT CHRISTMAS

FOR P.G.C.E TRAINEES / N.Q.T.s

	Name of Trainee/NQT:
	

	Professional Tutor / Induction Tutor:
	

	Subject Mentor:
	

	Date:
	


Part One:  Teaching
	Sections 1 - 8
	Little Evidence
	Some Evidence
	Secure

	1
	Set high expectations which inspire, motivate and challenge pupils

	
	
	

	2
	Promote good progress and outcomes by pupils


	
	
	

	3
	Demonstrate good subject and curriculum knowledge

	
	
	

	4
	Plan and teach well structured lessons

	
	
	

	5
	Adapt teaching to respond to the strengths and needs of all pupils

	
	
	

	6
	Make accurate and productive use of assessment

	
	
	

	7
	Manage behaviour effectively to ensure a good and safe learning environment

	
	
	

	8
	Fulfil wider professional responsibilities

	
	
	


	Comments:




ASSESSMENT AT CHRISTMAS

FOR P.G.C.E TRAINEES / N.Q.T.s

	Name of Trainee/NQT:
	

	Professional Tutor / Induction Tutor:
	

	Subject Mentor:
	

	Date:
	


Part Two: Personal and Professional Conduct

	Sections 1 - 8
	Little Evidence
	Some Evidence
	Secure

	1
	Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school

	
	
	

	2
	Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach, and maintain high standards in their own attendance and punctuality
	
	
	

	3
	Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional duties and responsibilities
	
	
	


	Comments:




The Bishop of Hereford's Bluecoat School

Training School

ACTION PLAN

	Name of Trainee:
	

	Please tick

	At Start of Placement


	
	Autumn Term
	
	Spring Term
	
	Summer Term
	


	1.  Teachers’ Standards:  Part One – Teaching, Sections 1 - 8



	

	2.  Teachers’ Standards:  Part Two  -  Personal and Professional Conduct



	


	Signatures

	Trainee:

	Professional Tutor/Induction Tutor:


	Subject Mentor:

	Subject Advisor:


	Date:

	


END OF TERM EVALUATION SHEET 

FOR TRAINEE TEACHERS

Autumn


Spring


Summer

	1.  Have you found that all areas have been sufficiently covered by your Professional Tutor

	Yes
	No

	If ‘No’ what areas would you think could help you or future trainees?


	2.Have you found subject mentoring to be what you expected?

	Yes
	No

	If ‘No’ what can you suggest improvements?



	3.Was your induction period in the school helpful?


	Yes
	No

	4. What have you found to be the most stressful situations?



	5.What are your future plans.  Have you got a job, are you still applying or have you changed your mind about teaching (if so, why?)




        REPORT FROM TUTOR FOR WORK WITH TUTOR GROUP

	Name of Trainee:
	

	Form Tutor:
	

	Form:
	

	Date:
	


Teachers’ Standards:  Part Two, Personal and Professional Conduct
	Tasks Carried Out



	Relationship with Pupils



	Involvement in Tutorial Activities



	Attitude to Tutorial




	Degree of Initiative Used



	Signed:


	

	Date:


	


(copies to Mentor, Professional Tutor and Trainee for PDP)

PDP SECTION TWO

The Bishop of Hereford’s Bluecoat School

Training School

TRAINING MANUAL


TOPIC IN TEXTBOOK (‘Becoming a Secondary School Teacher’) 

TO READ BEFOREHAND








1. Planning, Preparations and Presentation (1)





2. Evaluation and Reflection (1)







3. Teacher as Researcher.  Action Research





4. Planning, Preparation and Presentation (2)





5. Pupil Management








6. Assessment

7. Differentiation









8. Helping children to think








9. Language Awareness








      Evaluation and Reflection (2)







I will also deal with the CLASSROOM MANAGEMENT using Prevention, Positive Reinforcement and Correction and Repair and Rebuild as well as Stress Management and Meeting Parents plus any other worries you may have.

WORKSHOPS (with information sheets on Website)
One

Planning, Preparation and Presentation

Two

Classroom Management

Three

Assessment

Four

Differentiation

Five

Evaluating Lessons
Six

Action Research

Seven

Language Awareness

Eight
Plan three lessons – teach them – review them

Nine
Characteristics of Effective Teaching

Ten

Being Effective

Eleven

Working with Colleagues

Twelve
Bullying

Thirteen
Research,  Case Study
Fourteen
Career Entry and Development Profile for NQTs

WORKSHOP 1


Teachers’ Standards Part One: Teaching  -  Section 4
Ofsted  continues to report that the lack of explicit long-term course or topic planning, as well as the lack of specific lesson preparation, are frequently identified as contributing to WORK OF POOR QUALITY,

It is essential to understand Switch-Signals and lesson planning and constantly strive for improvement.

Features of Good Lessons

- 
thoughtful planning and preparation

- 
consideration of choice of content

-
use of a range of resources

-
variety of activities and teaching approaches

Features of weak lessons

-
insufficient planning
-
lack of clear objectives
-
misconceived objectives
Result:- pupils often see no progress in what they are being asked to do.
WORKSHOP 1 cont….

ALWAYS HAVE THIS SHEET NEAR YOU WHEN YOU ARE PLANNING LESSONS

(More detail p.157 “Becoming a Secondary School Teacher”)

· Context – Where does lesson fit in general scheme of work?

· Ability level of group.

· What do you want the pupils to have done and learnt?:

- by the end of the lesson you are planning.

- by the end of the sequence of lessons.

· Differentiation.

· Assessment – What kind?

· Do your planned activities match with intended outcomes?

· Sequence and timing.  Variety and pace.

· Opportunities for whole class teaching, group-work, pair-work etc.

· Homework – when will you set it?

· Teaching aids, etc. Check availability and equipment.

· Consider each PHASE OF THE LESSON.

Lessons phases and switch signals

Hargreaves et al (1984) divide lessons into five phases:

1. ENTRY PHASE – sit down, talk but don’t shout, co-operate.

2. Switch signal – ‘Good Morning’, etc. to start SETTLING DOWN PHASE

3. LESSON PROPER PHASE

4. CLEARING UP PHASE

5. EXIT PHASE

Switch signals are used to progress from one phase to another.
      WORKSHOP 1 cont….

Activity for Trainees

The CLEARING UP PHASE needs careful planning because the teacher has to have control so that he/she is not left to do most or even some of the clearing up.  Also, this phase involves revisiting the original learning outcomes of the lesson.

Consider a lesson you have observed or taught with areas to develop relating to this phase.  Share your thoughts with another trainee.

	Lesson (if you have observed it, please do not mention the teacher by name) and ability range


	Area(s) for development

	
	


It is real concern for many teachers that if they partake in group/pair/creative work, and spend time revisiting original learning outcomes that they will not have enough time for the ‘Exit Phase’.  Yet evaluation with pupils is one of the most important phases.
WORKSHOP 2


Teachers’ Standards Part One: Teaching  -  Section 7

Trainees can spend long hours planning and preparing but the most worrying for them can be CLASSROOM MANAGEMENT.

Please read booklet on Classroom Management and chapters 16 and 21 in textbook “Becoming a Secondary School Teacher”.

You will also view dvds on:-

· Prevention of difficult situations

· Positive correction

· Repair and rebuild

There will be useful handouts.
Teachers can feel ‘beaten down’ by three major recurring problems (highlighted in the Elton Report (1989) (Ref. DES and Welsh Office (1989). Discipline in School: Report of the Committee of Enquiry Chaired by Lord Elton.  London:  H.M.S.O

Recurring Problems

1. TALKING OUT OF TURN

2. DISTURBING OTHER PUPILS

3. COMING UNPREPARED FOR LESSONS

The dvds you will view and discussion time should help you.

WORKSHOP 2 cont …
I am an effective teacher with good class management because …

	I am prepared



	Confident



	A good manager of resources



	Aware



	In control




I can further develop my skills by …...

	Watching others



	Gaining experience



	Establishing my own expectations



	Developing my personality with pupils




(See Ch. 16 & 21 Becoming a Secondary School Teacher)
                                               Positive Climate

(see chapter 24 of textbook)

“……it does seem that a form of teacher response which results innumerable interruptions to the flow of the lesson and which involves constant checking and reprimand may serve to perpetuate pupil disturbance” 





(*Rutter et al 1979).

*Ref. Rutter M et al (1979) Fifteen Thousand Hours: Secondary Schools and their Effect on Children.  London: Open Books.

Think of a lesson you have observed and Tick off the following characteristics of a good ‘climate’.

· clear explanations

(
teacher asking questions that make pupils think about others

(
demonstrations

(
breaking the task down into manageable chunks

(
co-operation between pupil and teacher

· humour

WORKSHOP 2 cont…

Twelve tips for classroom management

1. Control the pupils’ entry into the classroom

2. Prepare lessons thoroughly

3. Arrive at the classroom before the pupils

4. Prepare apparatus and furniture before the pupils arrive

5. Check that you know how to use apparatus and that it works.  Be familiar with experiments before you use them in class

6. Start the lesson with enthusiasm and sustain interest and curiosity

7. Give clear instructions

8. Have additional material prepared to cope with bright or slow pupils’ needs

9. Make written work appropriate to the ages, abilities and cultural backgrounds of the pupils

10. Develop an effective questioning technique

11. Develop the art of timing the lesson to fit the length of the period

12. Vary your teaching techniques

WORKSHOP 2  cont …

Hargreaves’ Phases of a Lesson related to Classroom Code at The Bishop of Hereford’s Bluecoat School.

All classrooms should display the Classroom Code.  You need to be familiar with it.  Get a copy and keep it on file.  Remind pupils of it when you need to.  Arrange sanctions if necessary but don’t forget rewards!

1. Entry Phase

· Pupils have lined up outside classroom

· You  have prepared for them and invite them to sit down and remain in seats

· Pupils can talk but NOT shout/scream

· Pupils may be requested to distribute equipment

· switch signal to start…….

2. Settling down/preparation phase

· register – rule ( SILENCE

· switch signal to start……

3. Lesson proper phase

· Teacher demonstrates, explains, describes – rule ( SILENCE

· Pupils active – rules ( NO LOUD TALKING/SHOUTING/ANY TALK IS WORK – RELATED/PUPILS DO NOT DISTRACT/DISTURB

· Pupil/teacher interaction e.g. question and answer – rules ( RAISE HAND. DON’T CALL OUT. DON’T OFFER ANSWERS WHILST SOMEONE ANSWERING. DON’T TALK TO ONE ANOTHER. NO RIDICULE

· switch signal to start……….

4. Clearing up phase

· rules ( TALK QUIETLY

    CO-OPERATE

· switch signal to start……

5. Pre-exit – exit phase

· chairs behind desks

· tables straight

· check floor for ‘bits’ (I know this sounds fussy but with 5 hours of teaching in the same room, pupils need ownership too!)

· teacher goes to the door and invites pupils to leave line by line –
rules ( TEACHER NOT PUPILS TO DECIDE WHO GOES WHEN!

· PUPILS LEAVE QUIETLY AND IN ORDERLY FASHION.

Remember

The Lesson Proper phase is a good time to call pupils to your desk to discuss problems such as lack of homework/check work/give verbal feedback.  When pupils are ‘on task’, teacher should try to circulate between groups/pupils.  You may need to use a signal to stop the class and clarify a particular point.  Be aware of the length of tasks set.  (Less able groups find it difficult to concentrate on the same task for much more than 15 minutes – any longer and you could be heading for discipline problems).

Remember to set homework before ‘Clearing Up’ phase.  Do not clear away too early!  If clearing away is too noisy – 1 minute of silence then try again! (bless them!).

	Classroom Code

Teaching and learning are at the heart of the School’s life and we

want to provide a positive, supportive and purposeful experience

for you and everyone in the class.  It is therefore important that

you adhere to the following classroom rules.
1. [image: image1.png]


     Be on-time for your lessons, smartly 

    dressed and ready to learn
2. Bring the correct books and equipment  [image: image2.wmf]
(as listed in your planner) and always have your 

up-to-date planner ready at the start of the lesson

3. Enter the classroom in an orderly way and quietly 

prepare for the start of the lesson   

                                                                   [image: image3.wmf]
4.  [image: image4.wmf]Display a positive attitude to learning 

     at all times

5. [image: image5.png]


  Listen to instructions, put up your hand if you

     wish to speak  [image: image6.png]



6.  Do no distract others, respect your teacher and 

     the rest of the group  

                                          [image: image7.wmf]
     7.  At the end of the lesson, check homework is 

 understood and written in your planner  

                                                                                        [image: image8.wmf]
8.  Tidy up quietly and stand behind your chair and wait 

      to be dismissed

            Check uniform   [image: image9.wmf]                                      
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Teachers’ Standards Part One: Teaching  -  Section 6

Please read chapters 13 & 22 of “Becoming a Secondary School Teacher” and make sure you know what the SCHOOL’S ASSESSMENT POLICY is (STAFF HANDBOOK) and that of the DEPARTMENT you are attached to.

Important – refer to it:-  Notes of guidance provided by OFSTED ask that “Inspectors should evaluate whether assessments are accurate and used to plan future work and help pupils make progress”.

Your focus:  Does assessment help pupils make progress?  Get into the habit of plan, monitor, evaluate, review.

Make sure you can define the following types of assessment: -

· Criterion – referenced > assessment in detail.

· Norm – referenced > in context of ‘norm’ for age group.

· Formative > helps to decide what to do next/move on.

· Summative > measure attainment to sum up progress so far.

· Diagnostic > what pupils can and cannot do and why they cannot do it.

When you plan lessons/sequence of lessons, assessment is a KEY AREA.

Assessment is an integral part of teaching and learning.  By asking questions and noting responses a teacher is continually monitoring pupils’ progress and his/her teaching.

Remember ( “The more pupils understand the assessment procedures, the criteria for success and how to progress further, the more responsible they will become for their own learning” (p. 205 “Becoming a Secondary School Teacher).

We will discuss TARGET SETTING (especially for G.C.S.E. groups) and how important it is for them to be fully aware of assessment criteria for work done during the year and the terminal examinations.  TARGET SETTING is becoming increasingly important in schools.
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Teachers’ Standards Part One: Teaching  -  Section 5

Please read chapters 14 & 23 in “Becoming a Secondary School Teacher”

“Differentiation” provides a shorthand description of a complex technique which is at the heart of all teaching – making the National Curriculum and the general curriculum accessible to all.  (p.138 “Becoming a Secondary School Teacher”).

Make sure that you know:-

· Differentiation by outcome:- same task, whole class differentiation by outcome at end.

· Differentiation by task:- work suitable for each pupil.

· Differentiation by process:- Various aspects differentiated according to pupils’ strengths.

· Differentiation by response:- most frequently used e.g. Q & A in class – 

answers reflect differentiated response to that pupils’ needs.

When planning lesson/sequence of lessons BUILD ON DIFFERENTIATION as you do with ASSESSMENT. (see p.136 – 7 “Becoming a Secondary School Teacher”).

Check out SCHOOL’S/DEPARTMENT’S policies on DIFFERENTIATION.

Keep this in front of you when planning lessons and for evaluation/review

· Plan    (    Monitor    (   Evaluate    (    Review

· Use the six area to plan for differentiation and deliver differentiated curriculum.

Make a section in P.D.P. and write up using six headings at various intervals.

1. Recognise the variety of individual needs within the class.

2. Plan to meet those needs.

3. Provide appropriate delivery.

4. Evaluate the effect of the activities.

5. Balance the needs of the individual (including you!) with the needs of the whole group, in terms of managing pupils and resources.

6. Be realistic about your own energy.

See p.136 –7 “Becoming a Secondary School Teacher” for more detail.

Develop a collection of practical examples relevant to your subject,  considering Vygotsky’s zone of proximal development, Bruner’s scaffolding and Wood’s five levels in the context of differentiation.
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Teachers’ Standards Part One: Teaching  -  Section 8
Activity

Discuss with your mentor some successful lessons you have observed or taught.  Use the following questions to assist you in the evaluation of your lessons:

Questions

· What happened?
· What effect did it have?
· Why did it happen?
· How can I make sense of it?
· How could it be different?
· How might I (we) have behaved differently?
· What would I do next time?

IMPORTANT

‘Evaluation’ and ‘Reflection’ are an important part of your Professional Development Portfolio (P.D.P.) “By recording your self evaluation and reflections you will be able to chart your changing perceptions of your own performance, changes in your teaching and the development of your professional relationships with pupils, mentors and colleagues”.  (Becoming a Secondary School Teacher”).

       WORKSHOP 5 cont …

Please read chapters 18 & 30 in “Becoming a

Secondary School Teacher”

Evaluation of your teaching during your training year helps you to become a REFLECTIVE PRACTITIONER.  This term is taken from *Donald Schon’s work (1987) and is considered to be a feature of good teaching.

*Ref. Schon D (1987) Educating the Reflective Practitioner.  U.S. Jossey –Bass.

When you reflect on your practice, it is useful to have these headings in mind – perhaps 

in the front of a folder/lesson planner.

· Planning and preparation
· Lesson presentation
· Provisions for differentiation
· Lesson Management
· Development of a positive classroom climate
· Assessment of pupils’ work

e.g. you may wish to make a note on your lesson plan “group work was too late 

during lesson – ‘clearing up’ phase difficult to manage – rushed for time.  Later, 

this can be reflected upon by you alone and you with your mentor.

Immediate feedback is important but so is taking the opportunity to reflect upon discussions with colleagues and your own actions.

       WORKSHOP 5 cont …

	POSITIVE ACTION SHEET



	Date
	Situation
	Discussed with
	Action to be taken
	Effect on Teaching Performance
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Teachers’ Standards Part One: Teaching  -  Section 8

You will be using ACTION RESEARCH in order to improve your own practice.  E.g. plan three lessons, teach them and review successes.

Plan

(

Teach
(
Evaluate
(   


(
(     ------------------  (   -----------------   (  ----
Please read/revise chapters 19 – 25 and 30 in “Becoming a Secondary School Teacher”.

“Action research is small – scale intervention in the functioning of the real world and a close examination of the effects of such intervention”.  *(Cohen and Manion, 1994).

*Ref. Cohen, L. and Manion, L. (1994) “Research Methods in Education.  London Routledge”

Having identified an issue which you wish to work on through your teaching, you proceed through the following process.

Observation (1)

Modification 


Solution

Reflection

Action

Please refer to Lewin’s - model for Action Research (ch.19)

WORKSHOP 6 cont …

Lewin’s – Model

	Step
	Possible application to the field of education



	1. Identify general idea.

2. Reconnaissance.

3. General planning.

4. Developing first action step.

5. Implementing first action step.

6. Evaluation

7. Revising the general plan.


	Curriculum or management focus.

Find facts within department.

Study section from a Programme of Study (POS).

Plan first lesson.

Teach first lesson.

Reflect with mentor.  Reflect with other colleagues.  Reflect alone (self-evaluation).

Prepare for second lesson/sequence of lessons.


Action Research should fulfil three functions

· Help you to improve practice.

· Enable you to present theoretical conclusions.

· Be discussed with colleagues and made accessible to them.

WORKSHOP 7 


Teachers’ Standards Part One: Teaching  -  Section 3

Please read chapters 10& 25 in “Becoming a Secondary School Teacher”.

Keep an ongoing “Language Skills Audit”.   Use attached sheet Refer to p. 98 in textbook.

We can become more effective communicators when we examine how we use l language ourselves.

· Language is an important part of a child’s identity and self-esteem.

· The child belongs to at least three different speech communities: home, 

school and peer groups.

· Competence in Standard English (see p.99) is desirable and we need to use it to help children communicate.

· Teachers should be wary of labelling and stereotyping children.

“Teachers must be aware of the implications of the language they use in the classroom.  Appropriate techniques of communication can provide the frustration and misunderstandings caused by a poorly thought-out-approach”.  (“Becoming a Secondary School Teacher” P. 135).

You will use actual words and types of sentences

· Statements

· Questions

· Commands

During a lessons to:-





Explain






Instruct







Inform








Persuade









Entertain

Some questions for group discussion

1. How informal should we be? 

2. Should we use pupils nicknames?

3. What is our attitude to pupils swearing?

4. What personal questions are we prepared to answer?

5. Do we correct children’s speech?

I will promise to give you my views on the above after our group discussion.  

Five simple questions with huge implications!  We should repeatedly provide opportunities for children to use language for a variety of purposes and audiences in a range of contexts.  Please use checklist p.225 for your PDP/self evaluation.

WORKSHOP 7 cont …
Name: _______________________________

Language Skills Audit.

	Language Strengths
	Gaps in weaker areas
	Discussed with (date)
	Action development
	Result

	e.g. I can explain things clearly.


	e.g. I tend to become impatient and interrupt others
	e.g. 17.11.—discussed with Training Manager
	e.g. Ask pupils for their ideas rather than telling them first
	e.g. More pupil participation improved pupil reactions


Place in PDP.
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	Introduction

This work is based on the teaching of your specialist subject during School Experience 1 and your wider reading about your specialist subject curriculum. 

The focus is meant to be on developing a personal philosophy of teaching and learning in your subject. You need to devise units of work which illustrate your philosophy in the context of secondary education.

Planning and research
· Read and research to develop your understanding of the principles and purpose of your specialist subject in the context of secondary education.

· Explore a wide range of published resources for teaching your specialist subject in secondary schools.

· Make notes of ideas for teaching your specialist subject drawn from your subject tutor sessions and from lessons you observe in school to support planning.

· Become familiar with the copyright implications of any materials that you consider using for your own units of work (see the special note about copyright at the end of this section of the booklet).

· Compare GCSE specifications for courses relating to your specialist subject and identify the skills, knowledge and understanding that pupils are expected to develop. 

· Read publications from OfSTED ( www.ofsted.gov.uk), DATA (http://web.data.org.uk/data/index.php) and TTRB (www.ttrb.ac.uk) to develop your understanding of effective teaching and learning in your specialist subject.

· Discuss with your subject mentor the principles and purpose of your specialist subject in your placement school.

Consider 
· A personal rationale that:

· sets out a coherent philosophy for the teaching and learning of your specialist subject in the context of the secondary school;

· must refer to the recent work of prominent educators and/or practitioners in your specialist subject;

· explains how your units of work exemplify your personal philosophy.

· Consider pieces of evidence that:
· are presented using the Unit of Work template specifically provided for this assignment (this is different from the one used for school placements);

· include all the teaching resources for one key lesson in each unit that stimulate, support and enhance learning in your subject;

· cover  different key stages (KS3 and KS4);

· enable pupils to develop appropriate knowledge, skills and understanding in your subject;

· include significant use of ICT to facilitate more effective teaching and learning in your subject in at least one unit of work;

· have clear links to examination requirements for your subject in at least one unit of work.

As appendices:

· a full reference list that, using the Harvard system, accurately records all published materials used in all parts of the assignment (rationale and units of work) including images, recordings, books, videos, DVDs, CD ROMs, web sites etc.

To be successful you will need to…
· ensure that your units of work are for each of key stages 3 and 4 and are clearly cross-referenced to the relevant national framework(s) or examination specifications;

· clearly demonstrate that your units of work are linked to your personal rationale for teaching and learning in your specialist subject; 

· incorporate, in your units of work, a range of teaching and learning strategies that ensure pupils have a rich experience of your subject and which provide opportunities for pupils to develop a range of knowledge, skills and understanding;

· demonstrate your understanding of the principles and purpose of your subject in the context of secondary education.

Copyright Statement: the use of materials as part of assignments

Copyright is a complex issue.  This paper is not intended to be a definitive statement but is intended to draw attention to copyright issues and the way they may have an impact on resources submitted as part of an assignment.  

Assignments requiring you to submit teaching resources will, inevitably, involve drawing on a range of materials to stimulate and support learning in the specialist subject.  This is likely to include extracts from a wide variety of printed sources, internet sources, music/sound recordings, photographs and other visual sources and video/DVD recordings.  Materials published for use in the classroom are also included in this and each of these sources will have its own copyright implications.

In terms of copyright, it is important to differentiate between materials that are submitted as part of an assignment (e.g. Planning and Resources for Teaching) and materials that are used, and the way that they are used, in the classroom.  Students must ensure that any copies that are submitted as part of assignments are ‘legal’.

Materials obtained from schools/mentors while on school placement, in whatever medium, can only be submitted with assignments if they are ‘legal’ and are used with the express permission of the school/mentor.  

Materials from the internet, including printed matter, music/sounds, video, photographs and other visual images, are also subject to copyright restrictions, the details of which are usually to be found on the homepage of web sites.

Copyright notices on music/sound and video/DVD recordings are usually to be found printed on the case/cover.
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Teachers’ Standards

Part One: Teaching     -     Part Two:  Personal & Professional Conduct

Key finding of Hay McBer’s Research

Three main factors within teachers’ control significantly influence pupil progress:

· Teaching skills

· Professional characteristics

· Classroom climate

None can be relied on alone to deliver value added teaching.

The Teaching Skills

There can be observed in terms of the way the lesson is structured and flows and the number of pupils who are on task through the course of the lesson.  In classes run by effective teachers the following are evident:

· Pupils clear about what they are doing and why they are doing it.

· Links with earlier learning are clear.

· Pupils want to know more.

· Pupils understand how to improve their work.

· Pupils feel secure in an interesting and challenging learning environment.

· They support one another and know where to go for help.

· Teachers actively involved with pupils.

· Many activities are teacher lead.

· No time wasted.

· Purposeful, businesslike working environment.

· The teacher displayed a range of effective teaching skills and techniques.

                                           High Expectations

Homework integrated 





Good planning

with classwork

       Time of task/

           and clear aims and 

        lesson flow

           objectives

Range of assessment







methods used






Variety of teaching

strategies




Good time and


Good pupil



resource


 management/discipline



management

                  WORKSHOP 9 cont …
Professional Characteristics

These are how the teacher does the job and have to do with self-image and values, traits or the way the teacher habitually approaches situations, and, at the deepest level, the motivation that drives performance.  Effective teachers show distinctive combinations of characteristics that create success for their pupils.

The Model for Professional Characteristics

Professional 





Thinking
Challenge and support




Analytical -

Confidence – creating trust/



(break things down) and Respect for others



conceptual (see 

patterns and links)




Planning and Setting Expectations




Drive to improve, seeking information and initiative

Leading






Relating to Others
Flexibility, holding people, accountable


Teamworking and understanding others

managing pupils, passion for learning




Classroom Climate

This is defined as the collective perceptions by pupils of what it feels like to be a pupil in any particular teacher’s classroom.  The following climate dimensions represent aspects of how pupils feel in the classroom.

· Clarity about the purpose of the lesson.

· Order maintained.

· Clear standards about behaviour and achievement.

· Fairness and consistency.

· Opportunity to participate.

· Support so that pupils are confident to try new things and learn from mistakes.

· Safety where pupils are free from emotional/physical restrictions.

· Interest so that the classroom is interesting and exciting – pupils are stimulated to learn.

· Environment so that the classroom is comfortable, well organised, clean and attractive.

Pupil progress is most significantly influenced by a teacher who displays both high levels of professional characteristics and good teaching skills which lead to the creation of a good classroom climate.  A teacher is all important in raising standards in schools whatever the existing situation.
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Teachers’ Standards Part One: Teaching 

Be Prepared:

· For pupils' entry

· For interruptions

· With good lesson plans and liaison with L.S.A.

· Have the aim to scan, make eye contact, know pupils and sense atmospheres

Be confident:

· Posture

· Gesture

· Eye contact

· Possession of teaching space

Manage resources:

· Pupils give out books, collect work, etc.

· Responsibility for property

· Know what resources are available and how to use them

Environment:

· Temperature

· Tidy room with good visibility of board and clear boardwork/OHP transparencies

Control:

· Quiet, firm, use praise

· Work ethic - high achievement

· Remember pupils are individuals

When learning is good, most pupils:

· Respond readily to the challenge of the tasks set

· Show a willingness to concentrate on the task

· Make good progress

· Adjust well to working in different contexts

· Can select appropriate methods of working

· Effectively organise the resources the use

· Work with commitment and enjoyment

· Are confident to raise questions

· Persevere with their work when answers are not readily available

· Have a positive relationship with the teacher and other pupils in the class

· Evaluate their own work

· Readily help one another, where appropriate

WORKSHOP 10 cont …

When teaching is good:

· Lessons are well planned

· Lessons have clear aims and a sense of purpose

· National Curriculum requirements are taken fully into account

· Pupils acquire knowledge, skills and understanding progressively and at a good pace

· Teachers have a sound knowledge base

· The teacher conveys a confidence in and enthusiasm for the subject

· Lessons are supported by an appropriate range of resources, including IT

· There is a purposeful, orderly and supportive environment in the classroom

· Relationships are positive and promote pupils' motivation

· Teachers ensure the full participation of all pupils

· There are high and appropriate expectations of pupils, both in terms of behaviour and achievement

· Teachers communicate effectively with pupils through questioning, instructing, explaining and feedback

· There is regular feedback, both oral and written, with helps pupils to make progress

· Teachers assess the progress of individual pupils and use this information to plan future learning

· Where appropriate, homework extends or complements the work done in lessons

· The teaching methods suit the topic or subject and the pupils

· Lessons cater appropriately for the learning of pupils of differing interests and abilities.  Teachers employ a range of strategies
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Teachers’ Standards 

Part One: Teaching  -  Section 8,    

Part Two:  Personal and Professional Conduct

"One of the scandals of our schools is the way in which we have continued to allow t

teaching to be such an isolated and private activity"  (Brighouse 1991).

Teaching can be lonely - working with groups is therefore very important.  Although 

it is necessary to be alone and reflect, one becomes a better teacher by contributing 

to a team.

Groups

· Set higher standards

· Are kind to members

· Are flexible 

· Encourage working together for mutual benefit

· Share in a common activity

· Promote a cause or idea

The life cycle of a group

· Forming

-
individuals make mark and displays a little of agenda

· Storming

-
conflict about aims of group/individuals

· Norming

-
resettling with understood goals and roles

· Performing
-
productive phase

(Hardy and Aiken 1986)

Being a new member of an established group

· Contributions sometimes welcomed unreservedly

· Group challenges you and reminds you of group norms

· Group accepts your views and new group norms can be produced

· Full acceptance  …..  ideas treated on their merits

· If you are ignored from the start and this continues - seek help from a trusted mentor

       WORKSHOP 11 cont …
Successful Groups

Belbin's Balance
Belbin (1981) lists eight personalities that a successful and productive team should have.  These are major roles but other ones can be subsidiary.  

· Company worker - organised, hard working, self disciplining, conservative, predictable, dutiful CAN LACK FLEXIBILITY.

· Chairman - calm, self-confident, controlled, unprejudiced 

NOT NECESSARILY PARTICULARLY CLEVER.

· Shaper - provides drive, challenges inertia/complacency, highly-strung, outgoing, dynamic CAN BE IMPATIENT.

· Plant - genius, imaginative, knowledgeable, individualistic, unorthodox OFTEN UNREALISTIC.

· Monitor - evaluator - provides judgement, discretion, hard-headedness, sober, unemotional and prudent CAN BE DULL.

· Team worker - sensitive, mild, promotes team spirit 

CAN BE INDECISIVE IN CRISES.

· Completer/Finisher - perfectionist, conscientious, orderly 

WORRIES ABOUT LITTLE THINGS
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Teachers’ Standards 

Part One: Teaching  -  Section 8,    

Part Two:  Personal and Professional Conduct

Factors which may increase the risk of children being bullied:

· Those seen to be different (a stammer or obese for example)

· Children of ethnic minority

· Clumsy children

· Provocative victims

· Non-telling (child bullied over a long period - the seeking of help is reduced in line with child's increasing belief of being inferior.

Preventative Strategies

· Talk and discuss

· Contract/school policy - all staff members declare firmly that bullying in school in any form will not be tolerated (familiar to all pupils, parents, staff, governors and Local Authority).
· Class contract (starts in year 7 with pupil involvement drawing it up).

Teacher Attitudes

Never make rude remarks to pupils or be inconsistent - negative role model.

The 'No Blame' Approach

Develop a common concern by working with bullies individually or in groups to discuss suffering caused by their actions and develop positive proposals for the future.

Group Work

· Agree bullying takes place and is undesirable

· Talk about the type of behaviour that is bullying

· Express feelings about bullying

· Express feelings about bullying

· Problem solving "What can we do?"

Problems with 'No Blame" approach

· Time consuming

· Can conflict with standard sanctions in school

· Some victims cannot bear to be involved.

Advantages of this approach

· Invites staff and pupils to concentrate on improving behaviour - rather than just reacting to bullying

· Whole school ethos and trust developed - better behaviour

· Encourages creative, social problem solving
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	Introduction
	

	This involves a case study of an aspect of educational practice related to your own subject discipline using suitable presentation strategies.   The focus for your Research Study will be:

1. the investigation of your case study and,

2. the reading and research you will need to undertake both to inform your study and to enable you to evaluate your findings.


	
	

	Planning and research
	

	· Identify a case study to research which is relevant both to your professional responsibilities and personal interests.

· Complete the Research Case Study Proposal form and submit it with the Research Ethics Guidelines for discussion with your Professional Tutor 

· Ensure that your proposal clearly identifies: 

· the proposed domain for the research;

· an appropriate location for the research and the key participants;

· the methodology you intend to use and the nature of the data you intend to collect;

· the specialist reading and research you will carry out in preparation for the case study;

· suggestions for further reading and research that will enable you to evaluate your data.

· Collect data whilst on placement in an appropriate form.

· Undertake further reading that helps you to understand issues as they emerge.

· Analyse your data in an appropriate format for presentation and select the significant findings.

· Evaluate the findings relating them to your wider reading and research, and draw appropriate conclusions.

· Prepare your presentation with visual aids to last no longer than seven minutes so as to allow time for questions.

	
	

	Submit 
	

	· a concise introduction to the aspect of educational practice in your subject discipline;

· key findings from your data;

· your evaluation and conclusions.

Respect anonymity – do NOT identify pupils, teachers or schools by name, use pseudonyms or codes.

Your presentation should last no longer than seven minutes and you should be ready to answer questions.

	

	In written form

· notes to support your presentation; these might well be copies of the slides used in your presentation, annotated appropriately if necessary, and a copy of any handouts used;

· the citations used in your presentation.

	

	As appendices:
· your approved Research Case Study Proposal form and Research Ethics Guidelines;

· any tables, data, or other information, which whilst not included in the presentation informed your thinking (raw data not collated should not be included, but sample questionnaires, interview schedules etc should);

· a full reference list that, using the Harvard system, accurately records all published materials used in all parts of the assignment.

Your written notes and appendices must be submitted before you make your summative presentation.  You should, therefore, ensure that you have the necessary resources for the presentation.

	
	

	To be successful you will need to…

· ensure that the topic for your case study is clear and tightly focused;

· collect evidence that is of direct relevance to your topic;

· ensure that your reading and further research is up to date and sufficiently specialised to enable you to evaluate your findings effectively;

· critically evaluate that which you have read or observed;

· respect anonymity.

	
	


PGCE Secondary

Research Case Study Proposal Form 

	Trainee teacher:
	
	Subject tutor:
	

	

	Proposal submission date:
	
	Assignment submission date:
	


The assignment consists of a presentation accompanied by supporting notes and is fully explained in the assignment brief.  The following proposal form enables you to make suitable preparations for this assignment, in particular the need to identify an appropriate focus and appropriate research methodologies.

	

	Outline the aspect of educational practice related to your specialist subject that will be the focus of your case study.  This should include an indication of the relevance of this to your own professional development

	


	Outline the context for this case study.  This should include the location and the key participants.

	


	What evidence or data will you need to collect?  How will you collect it?  How will you present it?

	


	List the reading and research you will undertake (give exact details of publications or other sources)

	


	Consider the practicalities and ethical issues of conducting the case study; what arrangements will need to be made?  Complete the Research Ethics Guideline and Checklist separately.

	


	Which Teachers’ Standards will you be addressing through this assignment?

	


	Subject Tutor’s comment and signature:

	

	Approval granted: Signature by member of course team:

	


Research Ethics Guidelines and Checklist

The purpose of these guidelines and checklist is to ensure that you have taken into account the ethical issues relevant to your research. Before beginning your research you must

· Read these Guidelines

· Complete the Checklist boxes

· Give this form to your course leader for approval.

These Guidelines and Checklist are based on the Revised Ethical Guidelines for Educational Research (2004) published by the British Educational Research Association, from which the points below are taken or adapted. They conform to the research ethics policy of Birmingham City University. Further guidance relevant to education can be found in the ethical codes published by the British Sociological Association and the British Psychological Society.

	Name


	

	Date of completion of form
	

	Title of research project
	

	Academic course


	

	Start and finish of period of research (approximate)
	


	
	Signature of Programme Manager



	Approved by Programme Manager


	

	Returned to student for revision and resubmission


	

	Date


	


1. Responsibilities to participants

1.1 Voluntary informed consent

Voluntary informed consent is the condition in which participants understand and agree to their participation without any duress, prior to the research getting underway.

Researchers must ensure that all participants in the research understand, insofar as is possible (e.g. taking age into account: see 1.2. below) the process in which they are to be engaged, including why their participation is necessary, how it will be used and how and to whom it will be reported.

Done

(
Will do
 
(
Not applicable

(
	Comments:




1.2. Research with children and young people

Researchers must comply with Articles 3 and 12 of the United Nations Convention on the Rights of the Child. Article 3 requires that in all actions concerning children, the best interests of the child must be the primary consideration. Article 12 requires that children who are capable of forming their own views should be granted the right to express their views freely in all matters affecting them, commensurate with their age and maturity. Children should therefore be facilitated to give fully informed consent.

The spirit of Articles 3 and 12 above should also apply in research contexts involving young people and vulnerable adults.

Done

(
Will do
 
(
Not applicable

(
	Comments:




In the case of participants whose age, intellectual capacity or other vulnerable circumstance may limit the extent to which they can be expected to understand or agree voluntarily to undertake their role, researchers must fully explore alternative ways in which they can be enabled to make authentic responses. In such circumstances, researchers must also seek the collaboration and approval of those who act in guardianship (e.g. parents) or as ‘responsible others’ (i.e. those who have responsibility for the welfare and well-being of the participants, e.g. social workers).

Done

(
Will do
 
(
Not applicable

(
	Comments:




Research conducted in schools carried out by school staff should not require special permission from parents if it is part of their normal professional role. However, the Headteacher should be informed, and it may be desirable to inform parents, as a matter of courtesy and perhaps to secure their cooperation. Research carried out by ‘outsiders’ in a school will require the permission of the Headteacher and relevant school staff. The permission of parents may not be needed provided the research comes within the normal professional activities of the school. Researchers should follow the advice of the Headteacher on this matter. It may be desirable to inform parents, as a matter of courtesy and perhaps to secure their cooperation.

Done

(
Will do
 
(
Not applicable

(
	Comments:




Photographs, videos and films of children should only be taken if permitted by the school’s policy and with the authorisation of the headteacher. Schools may require parental consent to be gained. Schools may also apply restrictions to the publication or circulation of photographs, videos and films of children.

Done

(
Will do
 
(
Not applicable

(
	Comments:




Researchers must ensure that they themselves, and any collaborators or research assistants and students under their supervision, comply with legal requirements in relation to working with school children or vulnerable young people and adults.

Done

(
Will do
 
(
Not applicable

(
	Comments:




Researchers must recognise that they are in a position of power with regard to children and young people, as adults and as professionals, and ensure that that relationship is not exploited in the research process. Participants may experience distress or discomfort in the research process and researchers must take all necessary steps to reduce the sense of intrusion and to put them at ease. They must desist immediately from any actions, ensuing from the research process, that cause emotional or other harm.

Done

(
Will do
 
(
Not applicable

(
	Comments:




1.3. Implications for participants’ workload

Researchers must recognise concerns relating to the ‘bureaucratic burden’ of much research, especially survey research, and must seek to minimise the impact of their research on the normal working and workloads of participants.

Done

(
Will do
 
(
Not applicable

(
	Comments:




1.4. Participants’ right to withdraw

Researchers must recognise the right of any participant to withdraw from the research for any or no reason, and at any time, and they must inform them of this right. 

In the case of children and young people in schools, it is legitimate to require them to participate in research provided it comes within the bounds of the normal educational activities of the school. If it does not, participation should be voluntary.

Done

(
Will do
 
(
Not applicable

(
	Comments:




In the event of withdrawal researchers must examine their own actions to assess whether they have contributed to the decision to withdraw and whether a change of approach might persuade the participants to re-engage. In most cases the appropriate course of action will be for the researchers to accept the participants’ decision to withdraw. Decisions to persuade them to re-engage must be taken with care. Researchers must not use coercion or duress of any form to persuade participants to re-engage with the work. In cases where participants are required by contractual obligation to participate, e.g. when mandated as part of their employment to facilitate an evaluation study, researchers, may, however, have recourse to a third party (e.g. the employing authority) to request compliance with a contract.

Done

(
Will do
 
(
Not applicable

(
	Comments:




1.5. Detriment arising from participation in research

Researchers must make known to the participants (or their guardians or responsible others) any predictable detriment arising from the process or findings of the research. Any unexpected detriment to participants, which arises during the research, must be brought immediately to their attention or to the attention of their guardians or responsible others as appropriate.

Done

(
Will do
 
(
Not applicable

(
	Comments:




Researchers must take steps to minimise the effects of research designs that disadvantage or are perceived to disadvantage one group of participants over others, e.g. in an experimental or quasi-experimental study in which the treatment is viewed as a desirable intervention and which by definition is not available to the control or comparison group respectively.

Done

(
Will do
 
(
Not applicable

(
	Comments:




1.6. Privacy

The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research. Researchers must recognise the participants’ entitlement to privacy and must accord them their rights to confidentiality and anonymity, unless they or their guardians or responsible others, specifically and willingly waive that right. In such circumstances it is in the researchers’ interests to have such a waiver in writing. Conversely, researchers must also recognise participants’ rights to be identified with any publication of their inputs, if they so wish.

Done

(
Will do
 
(
Not applicable

(
	Comments:




1.7. Feedback of research to participants

It is good practice for researchers to debrief participants at the conclusion of the research and to provide them with copies of any reports or other publications arising from their participation. Where this is impractical, alternative means should be used to ensure participants are informed of the outcomes.

Done

(
Will do
 
(
Not applicable

(
	Comments:




2. The dual role of teacher and researcher

Researchers who combine the research role with a teaching role must consider the implications of their dual role in terms of:

(a) how it may impinge on pupils, students, and colleagues (e.g. with regard to confidentiality);

(b) how it may affect the collection and interpretation of data (e.g. with regard to possible bias).

Done

(
Will do
 
(
Not applicable

(
	Comments:




3. Responsibilities to sponsors of research

A sponsor of research is considered to be any person or body that funds research (e.g. a research charity or government body) or facilitates it by allowing and enabling access to data and participants (e.g. a school, college or other educational institution).

Where the sponsor acts essentially as a host or facilitator for research, researchers must, out of courtesy, inform them of the work they propose to undertake (e.g. a group of teachers engaging in a process of action research as part of curriculum renewal should inform the school management of their intentions).

Done

(
Will do
 
(
Not applicable

(
	Comments:




Researchers are expected to bring these Ethical Guidelines to the attention of all sponsors of research.

Done

(
Will do
 
(
Not applicable

(
	Comments:




Written agreements are considered the norm for funded or commissioned research. Such agreement should minimally cover the purpose of the research, the research methods to be used, any conditions of access to data or participants, ownership of data, the researchers’ right to publish, requirements for reporting and dissemination, deadlines for completion of the work and the accounting for the use of funds. In recognition of the dynamics of research, agreements should also include provision for negotiating changes sought by either the researchers or sponsors.

Done

(
Will do
 
(
Not applicable

(
	Comments:
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· All trainee teachers must be given a Career Entry and Development Profile.

· It should summarise the discussion they have had with their ITT providers about their areas of strength and professional development priorities.

· As an NQT, the requirement is to share the Profile with the school in order to inform and support discussions about professional development priorities during the induction period.

The Profile is Divided into Transition Points 
Transition Point One

Reflecting with subject mentor on professional development, noting down where you might find evidence to support your thinking.  This section needs to be further discussed and signed by Trainee and Training Manager.  Relate all entries to Teachers’ Standards.
Transition Point Two

Planning a support programme at the start of the induction period when beginning first teaching post, noting down evidence to support your thinking.  This section has to be signed by the Induction Tutor and the NQT.  Relate all entries to Teachers’ Standards.
Transition Point Three

Looking back on induction period and forward to aspirations for continuing professional development, noting down evidence to support thinking.  All information will need to relate to the new Induction / Mainscale Standards with possible consideration / exploration of the Teachers’ Standards.
PROFESSIONAL DEVELOPMENT PORTFOLIO 


FOR P.G.C.E. TRAINEES








Initial Teacher Training Policy at 


The Bishop of Hereford’s Bluecoat School
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PDP SECTION ONE





INDUCTION TO TEACHING  


AUTUMN TERM OVERVIEW


Week by Week Checklist





Week by Week Checklist








A full induction will be given.  Trainees will be expected to make notes in the Induction Booklet provided.  Below is an example of a typical Induction Programme





GETTING TO KNOW THE SCHOOL 


FOR I.T.T. INDUCTION DAYS








 “The Individual Learner”





REVIEW OF THE LEARNING PROCESS








Please research Every Child Matters, Assessment for Learning, Personalised   Learning and Learning Styles / Modalities as they are relevant and important.








COMMENTS








PROGRAMME FOR WORKSHOPS FOR P.G.C.E. TRAINEES








Planning, Preparation and  Presentation 





Classroom Management








Assessment








Differentiation








Evaluating Lessons





The Reflective Practitioner





Evaluation and Reflection





Action Research





Language Awareness





PLANNING AND RESOURCES FOR TEACHING








Characteristics of Effective Teaching








Being Effective





Working with Colleagues





Bullying





Research, MC50 – Case Study





The Career Entry and Development Profile
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