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Executive Summary
Daemen College continues to refine its contemporary identity as an institution where liberal learning and career preparation are meaningfully and pervasively integrated, where students and faculty alike are engaged by innovative curricula and experiential learning environments, where the College’s historic mission of service finds expression in a growing array of community and international partnerships.  Our Mission Statement, revised in 2001, both reflects and continues to forge our identity as an invigorating, experimental and caring community.

The extensive self-reflection a comprehensive self-study process imposes has allowed us to enjoy many moments of pride in our accomplishments.  A new skills-and-competencies- based core curriculum is distinctive in its approach to general education, its departure from a discipline-based core intended to provide both creative learning experiences and a solid foundation for lifelong learning.  Significant growth in our graduate program includes our first program at the doctoral level, the clinical doctorate in physical therapy, as well as several new master’s degree programs.  Opportunities for study abroad continue to blossom, with new institutional partnerships in North America, Europe, and Asia.  Our undergraduate honors program has just graduated its first cohort.

Architectural plans for a long-awaited new library are complete, with a capital campaign focused on this signature building poised to enter its public phase.   Attractive new residence halls have increased our resident student population and improved the quality of residence life.  A surge of growth in grant activity is reflected in several initiatives and partnerships, including the Thomas Reynolds Center for Special Education and After-School Programs, the Center for Sustainable Communities and Civic Engagement, and the Consortium for Innovative Environments in Learning (CIEL).  Important faculty research, with student involvement, is taking place in such areas as wound healing techniques.  Community profile and positive public relations have been enhanced by a series of nationally known speakers, from Elaine Pagels to Ice-T, with admission free and open to the public.


Student enrollment has trended upward in the past 5 years, with graduate and linked undergraduate-graduate curricula in three disciplines (physical therapy, physician assistant studies, and accounting) contributing to stability of our enrollments.  Important achievements in support services and student life have included expansion of our intercollegiate athletics program, institution of an annual academic festival showcasing student work, and several effective new intervention strategies for students at risk.   Student persistence, an area of challenge in recent years, has generally improved, with 1-2 year retention rates rising nearly six percentage points between 1999 and 2004.

A recently revised faculty handbook strongly underscores the faculty’s central role in crafting and delivering the academic program of the College, with faculty rights and responsibilities clarified and appropriately balanced with those of the administration.  Faculty development opportunities have expanded, with increased funding for individual undertakings as well as regular opportunities for participation in grant-funded consortia, such as CIEL, of which Daemen is a partner.  A streamlined divisional structure, with empowered deans, has facilitated efficiency and flexibility, and fostered much interdisciplinary collaboration.  Our academic vice president, hired in Spring 2000, has brought considerable vision and energy to our campus: a self-described “change agent,” he has furnished the tenacious leadership essential to the rapidity and creativity of many of the changes that have made Daemen College what it is today. 


Fast-paced change, with entrepreneurial leadership by the academic vice president and other key personnel, has presented challenges.  Three issues in particular have arisen throughout this self-study:  breakdowns in communication; insufficiencies in strategic planning and assessment; and the inadequacy of our information resource systems.  The interrelationship of these problems can be summarized by noting that an unwieldy, antiquated computing system inhibits the efficient collection, analysis, and dissemination of data essential to quality assessment and planning; in turn, the lack of readily available, easily digestible information contributes to a perception by some that decisions are made in vacuums and new directions taken without road maps being communicated clearly to the campus community.  The ability of our top administrators to recognize and seize opportunities and to push for needed change without getting bogged down in bureaucratic swamps, together with the sheer busyness that numerous concurrent initiatives entail, has its corollary in a certain amount of confusion and lack of knowledge among stakeholders about important changes occurring on campus.  In addition, effective assessment and long-range planning are all too easily overshadowed in an atmosphere of substantial and rapid change.


We recognize the need for clearer and more regular communication, and the need to create the structures that will accomplish this goal.  Although some progress has already been made, we also recognize the need for continued improvement in our assessment and strategic planning practices – in ways that ideally will embed the essential elements of self-reflection and rigorous analysis in our decision-making at all levels without inhibiting the flexibility, creativity, and entrepreneurial spirit that have made Daemen College a far more vibrant and distinctive institution than it was a decade ago.  We are proud of our accomplishments, aware of our shortcomings, and confident of a successful future.

The self-study comprises seven chapters which track our self-study design’s thematic grouping of the Commission’s fourteen Standards for Accreditation into seven “focal areas, ” which were assigned to seven corresponding “focal groups” for study.   Over 70 faculty, administrators, staff, and students participated directly in the self-study (appendix i.1).   Each focal group contained at least two steering committee members; the composition of each group intentionally included individuals with expertise in the areas under review and individuals outside those areas to facilitate objectivity and freshness of perspective.

Although standards for accreditation are addressed throughout the self-study, focused discussion of each standard will generally be found in the focal area (and subsequent chapter) under which the standard was initially assigned.   The chapters (and corresponding standards) are:

1.
Effective Planning and Resource Management (Stds. 1, 2, 3)

2.
Empowerment, Roles, and Integrity (Stds. 4, 5, 6)

3. 
Institutional Assessment (Std. 7)

4.
Matriculation and Student Development (Stds. 8, 9)
5.
Faculty and the Core Curriculum (Stds. 10, 12)
6.
Focused Education (Stds. 11, 13)
7.
Assessment of Student Learning (Std. 14)


Supporting documentation is typically found in the text itself; as an appendix; or in the on-campus document room (denoted by the parenthetical citation “DR”).  Document room materials are available in hard-copy files, online, or often both.  A resource directory and online computer access are available in the document room.  Our Certification of Eligibility Statement for reaffirmation of accreditation is appended (i.2).

CHAPTER 1: EFFECTIVE PLANNING AND RESOURCE MANAGEMENT


This chapter, focusing on Standards 1, 2, and 3,  examines the mission, goals, and objectives of Daemen College, provides evidence of the adequacy of its financial resources,   and demonstrates how resource allocations support institutional mission.
Institutional Mission

Mission, Goals, and Objectives


Daemen’s mission, institutional goals, and objectives have been influenced over the past several years by the 1996 reaccreditation process, institutional challenges prompting intensive institutional self-reflection, the vision and agenda of a new academic vice president, and currently, assessment and planning activities focused on ensuring the mission-centered congruence, clarity, and effectiveness of our strategic planning.   While there is much tangible evidence of the coherence and achievement of discernible goals and objectives in recent years, this self-study has also illuminated certain disconnections which the College is committed to addressing.  

The College finalized a new mission statement in September 2000 (appendix 1.1).  A faculty committee revised the mission statement in conjunction with the Vice President for Academic Affairs (VPAA).   It was then presented to the full faculty for comment, underwent further revision, was formally approved by the Board of Trustees, and distributed to all employees.  The statement is published in the College Catalog, on the website and in various marketing materials.   

Key goals fall into three categories: the institutional goals (IG) expressed in the Strategic Plan of 1997 (DR); learning outcome (LO) goals associated with the current mission statement; and the competencies of the College’s new core curriculum, also developed under the current mission, and implemented with the entering class of 2003.  The Strategic Plan of 1997 is an historical document in that it was crafted under the previous mission statement, and most of its goals have now been achieved.  It is included in this discussion, however, because it has functioned as the guiding document for many of the changes that have occurred at the College in the past ten years.  It is anticipated that the strategic planning committee convened by the President in Fall 2005 will address the critical need for an updated plan explicitly consonant with the current mission statement.

Institutional Goals (IG).  The Strategic Plan of 1997 was developed by a committee of faculty, administrators and trustees and submitted for approval to the faculty as a whole as well as the trustees.  This strategic plan articulates 11 institutional goals and two to five measurable objectives associated with each goal.  Institutional goals directed that Daemen College:

1. Will extend its reputation for academic excellence.

2. Will increase its enrollment of students of high academic achievement/ability.

3. Will enhance our reputation for academic excellence in under-enrolled programs.

4. Will continue to produce highly successful graduates in a diverse array of programs.

5. Will develop a strong advancement program.

6. Will continue to foster an intellectually stimulating atmosphere where teaching and learning thrive, and will encourage interdepartmental curriculum development efforts.

7. Will develop a campus environment which stimulates both academic and social activities.

8. Will continue to increase faculty development funds to assist professional and scholarly research.

9. Will promote interaction with the broader community.

10.  Will develop a strong alumni program which fosters loyalty and support.

11.  Will continue the development of additional academic offerings and graduate programs.

The goals articulated in the Strategic Plan of 1997 accurately reflected a new direction for Daemen College, largely coherent with the new statement of mission and associated learning outcomes eventually articulated in the year 2000 (cf. tables 1 and 2 below).   Indeed, implicit in this 1997 plan was the need to reexamine and in all likelihood revise our mission statement – a need upon which the Middle States evaluation team of 1996 had also remarked.   Meanwhile (and perhaps not unsurprisingly), an insufficiently anticipated decline in enrollments in the College’s largest program – physical therapy – culminated in an eight percent drop in overall enrollment for the academic year 1999-2000.  During this period in time, a strategic planning task force of faculty, staff, and administrators undertook a comprehensive self-reflection process, its Fall 1999 Report (DR) taking a problem-solving approach to the stalled progress of attaining institutional goals, particularly in the areas of academic program, enrollment, and student persistence.  Concurrently, a search for a new Vice President for Academic Affairs was underway – a search aimed at securing a seasoned administrator with the qualities necessary to articulate and sustain a viable direction for the College.  Edwin Clausen was appointed VPAA in Spring 2000 and in fact made it his first task to shepherd revision of the College’s mission statement.
Learning Outcome (LO) Goals.  The learning outcome goals of the College were modified by the Educational Policy Committee (EPC) from 1999 to 2001 concurrent with the development of our new mission statement.  The goals, published in the College Catalog and on the website (http://www.daemen.edu/academics/catalog/general_information.html), state that Daemen prepares graduates who:

1. Are informed citizens, prepared to play productive roles in local and global communities both as effective participants and leaders.

2. Are prepared to work collaboratively as well as independently in the pursuit of knowledge and problem resolution.

3. Engage in higher order thinking.

4. Make reasoned ethical choices and consider connections between values and behavior.

5. Can effectively access, evaluate, and apply relevant and valid information using a variety of information resources.

6. Have writing and speaking skills necessary for effective communication.

7. Are well prepared to pursue meaningful career opportunities or advanced study.


Core Competencies.  Over the past five years, the College has developed and implemented a new skills-and-competencies-based core curriculum designed to achieve the above learning outcomes; the curriculum is described at http://www.daemen.edu/ academics/core/ and discussed in detail in Chapter 5.   The seven core competencies are:
I. Critical Thinking and Creative Problem Solving
II. Literacy in Information and Multimedia Technology

III. Communication Skills

IV. Affective Judgment 

V. Moral and Ethical Discernment

VI. Contextual Competency 

VII. Civic Responsibility  

Evidence of Implementation of Goals and Objectives


The goals of the College, as described in the learning outcomes, core competencies and institutional goals, address principal components of the mission, as shown below:

Table 1 Learning Outcomes, Institutional Goals,  Core Competencies and Relation to Mission

	Principle Components of the College’s mission statement
	Applicable goals in:

	
	Learning Outcome (s)
	Institutional Goal(s)
	Core Competencies

	“Prepare students for life and leadership”
	LO-1
	IG -4
	V, III

	“Education should elevate human dignity and foster civic responsibility and compassion”
	LO-1, LO-4
	
	VII

	“Integrate the intellectual qualities acquired through study of liberal arts”
	
	
	IV, V

	“Preparing graduates who are dedicated to the health and well-being of both their local and global communities”
	LO-1
	
	VII

	“Students will acquire the skill to solve problems creatively and think critically”
	LO-3, LO-5, LO-6
	
	I, II

	“Comfortable with diversity and will recognize the importance of a global perspective”
	
	
	VI

	“Work with others and be invigorated by environments that present challenges and demand innovation”
	LO-2, LO-3
	IG- 6
	VI

	“Expected to be active participants in their own education” 
	LO-2
	IG-7
	I

	“Informed citizens who understand that learning is a life-long journey” 
	LO-1, LO-7
	
	

	“Maintaining a student-centered atmosphere and a close professional and collaborative” association among all members of the College community”. 
	LO-2
	IG-7
	


Academic program goals.   Detailed discussion of the establishment and achievement of program goals and objectives takes place in Chapter 7 Assessment of Student Learning.  For purposes of the present discussion, it is noted that there is currently no single document available to the College community as a whole that lists the specific goals and objectives of each academic program.   In addition, while each academic department at the College is devising or has devised specific objectives that correlate to the mission statement, there is currently no plan to coordinate these objectives to reflect college-wide objectives.   The assumption may be made that if all the departmental goals have measurable outcomes and these are met in each department, that College-wide goals have also been met.   This assumption, of course, needs to be questioned, and this matter will undoubtedly be taken up in the course of the new institutional assessment processes described in Chapter 3.
Recommendations

1. The Strategic Plan of 1997 and the ensuing Task Force Report on Strategic Planning of 1999 have served their purpose.  The College’s Strategic Planning Committee is now poised to draft an updated plan that explicitly and clearly reflects the current mission and learning outcome goals of Daemen College, and it should do so without delay.

2. There are currently no specific objectives associated with the learning outcome goals.   A committee of faculty, staff and administrators should review departmental objectives and construct College-wide, measurable objectives that correlate with the learning outcomes.
To this end, a summary of all departmental goals and objectives should be prepared and made available to members of the College community.


Planning, Resource Allocation, and Institutional Renewal
Resource Allocation and Prioritization of Goals and Objectives

Review of resource allocations has been prompted by the 1996 Middle States evaluation, the 1997 Strategic Plan, the 1999 Task Force on Strategic Planning, and a Campus Facilities Master Plan, focusing on physical plant goals, also finalized in 1999 (DR).  
The Report of the Strategic Planning Task Force of 1999 outlined objectives and assigned priorities, timelines and accountability for fulfilling those objectives.  One of the immediate priorities was enrollment management.  The College secured the consulting services of Miller/Cook & Associates in June 2000.  In 2004, the College contracted with GDA Integrated Services to assist with image- and financial aid-related improvements.  Both firms facilitated long-range strategies relative to enrollment management.

The Campus Facilities Master Plan outlines goals and objectives for the College relating to the physical plant.  The Board of Trustees designated campus housing as a top priority, agreeing with campus recommendations that new residence halls would aid in student retention.  Coordinated demolition of old Campus Village halls and phase-in of new apartment-style halls was completed in September 2002.  As discussed further in Chapter 4, student demand for on-campus living space now exceeds capacity; improved living conditions are also one significant factor among several in our rising retention rates.

  A September 2004 progress report on the facilities master plan (appendix 1.2) demonstrates that the College has also fulfilled many of its less costly physical plant goals (e.g. improved landscaping) and made timelines for fulfilling the rest of the goals.  The next major physical plant goal is construction of a new library.

Improvement Processes 


Appropriate constituencies are involved in improvement processes.  In all major planning efforts, notably those stemming from the Strategic Plan of 1997, the College has engaged trustees, faculty, administrators, staff, and where appropriate, students and external consultants.   For example, in the Strategic Planning Task Force Report of 1999 and the 1999 Campus Facilities Master Plan, objectives are clearly defined with assignments for responsibility for improvements.   Members of the campus community have effectively ensured accountability by working in collaborative teams and completing follow-up status reports.

Evidence of Use of Assessment Results.  The 1996 Middle States site team’s evaluation has been incorporated into all strategic planning processes, recommendations, and resulting improvements.  Some of the academic, organizational, and programmatic  improvements that were made as a result of the 1996 evaluation are:  the adoption of a new mission statement; the appointment of a dean of enrollment management and the development of monitoring committees and work groups to support and monitor this function (e.g., an advisory committee on student retention); the establishment of a group to evaluate and revise the core curriculum; allocation of resources for the position of core curriculum director; elevation of the position of chief student affairs officer to a position reporting directly to the President with membership in the President’s Cabinet, the College’s executive council; revamping our new student orientation program, with collaborative programming by enrollment management, student affairs, and academic affairs; increased support for faculty development, including faculty research and travel funds as well as in-service training; and the increased coordination of instructional technology.  Although influenced by the site team’s evaluation, these achievements are also directly linked to stated institutional goals and the concomitant commitment of institutional resources, as is evident in Table 2 (certain details of which will be covered in subsequent chapters). 
Table 2 Learning Outcomes, Goals, & Core Competencies & Relation to Allocated Resources
	Improvements supported by allocated resources
	Applicable goals in:

	
	Learning Outcome (s)
	Institutional Goal(s)
	Core Competencies

	New Residence Halls
	 
	IG-6, IG-7
	 

	New Library
	LO-1, LO-5
	IG-1, IG-6
	II

	Increase Development Staff
	 
	IG-5, IG-9, IG-10
	 

	Athletic Facility
	 
	IG-7, IG-9
	 

	New Core Director/Travel/In-Services
	ALL
	IG-1, IG-6, IG-8
	ALL

	Technology Refresh Plan
	LO-5
	IG-1, IG-8
	II & III

	Cyber Learning (Distance Ed)
	LO-5
	IG-1, IG-9
	II &III

	Vice President for Student Affairs
	 
	IG-7
	 

	Increased Staffing in Academic Advisement
	LO-6, LO-7
	IG-1
	 

	Miller/Cook ==> Increased Student Aid
	 
	IG-3, IG-2, IG-11
	 

	Reynolds Center, Spec Ed.
	LO-7
	IG-4, IG-9
	VII

	Service Learning
	LO-1, LO-4
	IG-9
	VII

	Brooklyn Program
	All
	IG-1, IG-2
	 

	Academic Grants Office
	LO-1
	IG-5, IG-8, IG-9, IG- IG-11
	 

	International Education
	LO-1
	IG-9, IG-11
	VI 

	Academic Festival
	LO-1, LO-3,

LO-5
	IG-1, IG-3, IG-6, IG-7
	I & III

	Speaker Series
	LO-1, LO-5
	IG-6, IG-7
	VII


In their 1996 report, the Middle States evaluation team rightly remarked on the inadequacy of our library space.  In 2000, the Head Librarian prepared a report for the Cabinet stating the case for a new library rather than renovation of existing facilities.  The President appointed a library planning committee composed of librarians, faculty, administrators, staff and students.  This team hired noted library building consultant Jay Lucker, and following his recommendations, a subcommittee of the planning team interviewed 18 architectural firms.  The nationally known Boston firm of Perry Dean Rogers was selected, and their plans for a user-friendly – and “green” – signature building are complete. 

Our current capital campaign “Anthologies:  The Campaign for Daemen,” approaching entry to its public phase, has set a goal of $8 million ($6.5 million for the library and $1.5 million for scholarships), has hired additional development staff to support the campaign, and is strategizing to obtain resources.   As of Spring 2004, fundraising for the campaign had successfully secured $1.9 million from the foundation, government and individual sectors, including approval for the New York State Energy Research and Development Authority (NYSERDA) funding pool for green construction.  We anticipate securing an additional $1 - $1.3 million from the government sector by Fall 2005, and have identified several individual prospects in the $1 - $5 million range that will be approached prior to December 31, 2005.  Approval is pending from several corporate and foundation supporters totaling $300,000, with over $21 million identified in potential corporate and foundation support.  Daemen anticipates public announcement of the campaign by Spring 2006, at which point we expect to have secured 40% of the campaign goal as well as a lead individual gift.
Evidence of Institutional and Departmental Improvement
The institution’s periodic assessments of planning, resource allocation, and the institutional renewal process have resulted in concrete improvements.  This self-study, however, has also revealed fragmentations in institutional assessment, addressed in our new institutional assessment plan, and discussed in more detail in Chapter 3 Institutional Assessment.

  Administrative units of the College define and assess attainment of their objectives through the use of standing committees, ad hoc committees, and task forces.   The Cabinet supports these team efforts by considering their recommendations seriously and in many cases providing the resources to implement them.  For example, an information technology (IT) advisory committee was formed in April 2000.  The IT committee reviewed fundamental technology issues, prioritized campus-wide needs, and recommended improvements, including a three-year technology refresh cycle.  The administration supported and implemented a number of the committee’s recommendations.  (The College’s 2003-2005 Technology Plan is available in the document room.)

Formed in 2001 by the Vice President for Academic Affairs, a Quality of Life ad hoc Committee, comprising faculty, staff, administrators, and students, completed a set of recommendations for improving the quality of life at Daemen.  The institution provided support for the formation of this committee as well as many of their recommendations, as noted in the November 2002 status report (appendix 1.3).  For example, a campus-wide voice mail system was the committee’s top recommendation; the College soon after purchased a system and provided training to all employees in its usage.  

The Academic Grants Task Force is an example of a committee formed in response to a key administrator’s needs assessment, in this case, the Academic Grants Director. Formed in 2002, this task force presented a set of recommendations to the Cabinet in February 2004, suggesting ways the College should ensure compliance, effective management, and efficiency as the College’s grant revenue increases (appendix 1.4).  As a direct result of these recommendations, the Cabinet approved a new post-award position to facilitate grant administration and approved a handbook outlining policies and procedures for compliance with sponsor, College, and federal regulations.  

As recommended by the 1996 Middle States evaluation team and in keeping with the College’s own assessments, Daemen has increased funding for faculty travel and research; in 1997, for example, the travel budget was doubled.  Since the spring of 2001, faculty members have received, from general institutional funds, a total of $54,526 (97 separate requests) for travel to professional conferences and $19,315 for research (18 separate requests).   The College has also procured external funds for faculty development.  For example, a 2001 grant from the John R. Oishei Foundation, authored by the VPAA, has funded attendance of two workshops on sustainability by 22 faculty and administrators, with faculty also receiving a total of over $87,000 in core innovation awards (additional compensation) for revising or creating courses for the new core curriculum.  Additionally, funds for department-specific training and travel to conferences and workshops have been increased in departmental budgets.
Recommendations
1.  In keeping with new institutional assessment procedures, ensure that administrative and academic departmental goals and objectives are coordinated, communicated across departments and aligned with College-wide long-range planning. 

2.  Improve communication with the campus community about pending grant initiatives and active grant projects.  The VP for Academic Affairs and VP for External Relations should continue to speak at open forums, such as faculty meetings, on College-wide priorities for grant-funding and pending proposals.  Expand Academic Grants Office annual reporting to include information about grant administration and expenditures (e.g., amount of actual award and what it funded, what projects or departments were funded, amount recovered in indirect costs).
Institutional Resources

Accounting and Financial Reporting Structure:  Principles and Standards 


The accounting and financial reporting structure used by Daemen College follows the principles established by the: Financial Accounting Standards Board  (FASB) Statements 93, 116, 117, and 124; the American Institute of Certified Public Accountants (AICPA) Audit and Accounting Guide; additional FASB and AICPA guidance applicable to not-for-profit organizations; and the Financial Accounting and Reporting Manual for Higher Education published by the National Association of College and University Business Officers (NACUBO).


Fox & Company LLP, a certified public accounting firm, audits the financial records of the College.  Each year their report has been issued with an unqualified opinion indicating that “the financial statements referred to above present fairly, in all material respects, the financial position of Daemen…in conformity with accounting principles generally accepted in the United States of America.”


Financial reports are distributed to the Board of Trustees, the President, the Middle States Association of Colleges and Schools, bond rating agencies, state and federal agencies, and the College’s primary banks.  In 2004, the Board of Trustees established a trustee audit committee to review financial statements with representatives of Fox & Company.

Financial Planning Process  


The goals of the College’s financial planning process are to produce balanced budgets; ensure fiscal stability; maintain a competitive tuition and fee rate structure; provide and maintain quality physical plant facilities and equipment; provide sufficient support for new and current academic programs; and present the opportunity for campus-wide participation in the budget process.  The Board of Trustees requires the administration to operate with a balanced budget. The administration has met this goal and expects to continue to do so in the future. 

Fiscal Stability.  The long-range fiscal stability of institutions of higher education similar to Daemen is determined by many factors.  Three indicators of long-range fiscal stability are steady enrollment, residence hall occupancy, and tuition rates. 
A more balanced mix of undergraduate enrollments across the College’s departments and the implementation of new graduate programs, such as the Canadian Scholars Teacher Education program, the Alternative Teacher Certification Program in Brooklyn, and the Doctor of Physical Therapy program, have helped stabilize enrollments.   Graduate students comprised 28% of our institutional full-time equivalent (FTE) enrollment in Fall 2004, in contrast to only 4% in Fall 2000.  The following table shows the steady increase in overall student enrollment over the past five years. 

Table 3  Total Student Enrollment: Five-Year History

	Semester Year
	Total Headcount
	Total FTE
	Undergrad. FTE
	Graduate FTE

	Fall 2004
	2262
	1816
	1312
	504

	Fall 2003
	2079
	1846
	1501
	344

	Fall 2002
	2042
	1787
	1688
	98

	Fall 2001
	2003
	1698
	1633
	64

	Fall 2000
	1804
	1546
	1483
	63


Source: Institutional Research

The College has invested in renovation and new construction to increase on-campus residence hall occupancy.  In 2002, the College completed construction of new residence halls, replacing older facilities with seven new buildings with a total of 96 apartment style units. Each apartment has four single bedrooms, two baths, a living room, a kitchen, a common study area and laundry facilities.  In addition, in the fall of 2004, half of the first floor of Canavan Hall was renovated to add 10 double rooms, one resident assistant single room, and one studio style apartment for a live-in head resident.  This renovation will help to alleviate the need, following the increased demand ensuing in Fall 2003, to house some resident students in an off-campus hotel.

In Fall 2000, the College had the capacity to house 569 students; it can now house 614.  Table 4 shows the upward trend in occupancy over the past five years.
Table 4  Undergraduate Residence Hall Occupancy: Five-Year History

	Semester/Year
	       Number of Students

	Fall 2004
	618 

	Fall 2003
	648 

	Fall 2002
	580 

	Fall 2001
	512

	Fall 2000
	449


Source:  Office of Residence Life

Another indicator of fiscal stability is the ability to achieve balanced budgets with modest, competitive tuition increases in a range equal to or lower than national average increases. Table 5 presents our undergraduate full-time tuition and fee rates and percentage increases, with the most recent increases of 5.9% identical to median increases by peer institutions nationally and within the Middle States region.
Table 5  Tuition and Fees: Five-Year History

	Academic Year
	Tuition and Fees
	Percent Increase

	04 – 05
	$16,020
	5.9

	03 – 04
	$15,120
	5.9

	02 – 03
	$14,270
	4.7

	01 – 02
	$13,620
	5.4

	00 – 01
	$12,960
	5.7


Source:  Business Affairs

Financial Aid.  As of Fall 2004, 93 percent of students received some form of financial aid.  Over the past five years, total financial aid has increased from $16,082,000 to $25,076,000 from the following sources: 
Table 6  Financial Aid Sources: Increase since 1999
	Program
	1999-2000
	2003-2004

	Budgeted Scholarships & Grants
	$5,092,000
	$8,588,000

	
	
	

	Unbudgeted Funds
	
	

	   NY State
	$1,306,000
	$ 2,246,000

	   PELL
	$   973,000
	$ 1,544,000

	   Student Employment
	$   402,000
	$    333,000

	   Loans
	$8,309,000
	$12,365,000


Source:  Business Affairs

In November 2004, GDA Integrated Services (a division of George Dehne & Associates) conducted a review of our financial aid program. The report indicates, “According to the most recent NACUBO study of discount rates, Daemen’s forty percent freshman discount is quite close to the average (38.2) for private colleges and universities….Daemen is doing exceptionally well to have a total discount for all students of 38% and 40% for freshmen.”  Our cohort default rate is currently 3.0%.

Bond Credit Rating.  In 2001 the College received a “BBB-” credit rating from Standard & Poor’s in conjunction with the sale of $19,492,000 Amherst Industrial Development Agency (Daemen College), New York bonds used to finance the construction of the Campus Village student apartments and to refinance some existing debt. Prior to 2001, the College was not rated. On September 21, 2004 this rating was reviewed and affirmed by Standard & Poor’s at the “BBB-“ level with a stable outlook.


Physical Plant Facilities.  Another goal of the financial planning process is to provide resources to continually upgrade and maintain physical plant facilities. Since the last Middle States evaluation, the College has acquired new property at 726 LeBrun Road (President’s residence) and at 73 and 89 Getzville Road, residential property purchased in keeping with a long-term strategy of acquiring contiguous property to permit physical plant expansion.

In addition, the College completed the following construction and renovation projects, many of which were identified in the 1999 Campus Facilities Master Plan: 

· Rosary Hall renovation – Admissions and External Relations offices

· Campus Village Apartments - student residences

· New parking lots and walkways

· New maintenance facility on Getzville Road

· New campus signage

· Wick Center – 2nd floor addition for additional office space and conference room

· Thomas Reynolds Center for Special Education 

· Canavan Hall – additional student housing.


Overall, the condition of the campus buildings and grounds is excellent.  However, there are certain areas that will require attention in the future:

· Duns Scotus Hall – energy efficient exterior walls and air conditioning

· Athletic facility expansion

· Library/Information Center – capital campaign underway, with groundbreaking slated for 2008

· Curtis Hall renovation

· Serra Hall renovation or demolition

· Wick Center – kitchen and dining room improvements.
Financial Controls 

There are many financial controls in place to assist the administration in monitoring and assessing the fiscal performance of the College:  
· Annual operating budget
· Monthly departmental budget reports
· Mid-Year (December 31) budget report to the Board of Trustees 

· Five-Year budget projection

· A-133 audits (audits ensuring compliance with federal regulations)
· Review of U.S. Department of Education Stafford Loan default rates

· Centralized purchasing policy and procedures

· Travel reimbursement policy and procedures

· The Business Office website (http://www.daemen.edu/offices/business/), with mission statement and policies relating to the budget process as well as fiscal policies and procedures.


Copies of the above materials are on file in the Document Room.  The College’s operating budget timeline is appended (1.5).


Financial Ratio Analysis.  Daemen’s five core financial ratios serve as indicators of the College’s financial stability.  The ratios are defined in appendix 1.6.

The following table shows the improvements in financial ratios over the past five years:

Table 7  Five Core Financial Ratios of Daemen College:  Five-Year History

	Ratio
	2003-04
	2002-03
	2001-02
	2000-01
	1999-00

	Viability Ratio
	.58
	.50
	.45
	.35
	2.14

	Return on Net Assets
	.066
	.018
	.110
	.009
	(.004)

	Primary Reserve Ratio
	.41
	.42
	.42
	.35
	.33

	Net Income Ratio
	.0408
	.0266
	.0681
	.0019
	.0078

	Debt Coverage Ratio
	2.56
	1.93
	2.40
	4.88
	3.68


Source:  Business Affairs



The viability ratio is one of the most basic determinations of financial health.  It identifies the availability of expendable net assets to repay existing debt.  In FY 1999-2000 there was $2.14 of Expendable Net Assets (ENA) for every $1.00 of Debt.  In FY 2000-2001 the College decided to increase its long-term debt by borrowing funds to pay for the new Campus Village residence halls. This increase in debt resulted in the ratio being reduced to $.35 of ENA to $1.00 of Debt. Over the last four fiscal years, the ratio has been increasing in a positive direction, an important indicator of a healthy financial condition.


Since the 1996 self-study, the College has developed or revised the following policies and procedures in response to significant growth in grant and gift revenue: Grant Proposal Agreement Form (requires certifications by Principal Investigator, Vice Presidents, and Academic Grants Director); time and effort reporting; competitive bidding policy; grant payroll authorization; equipment disposal procedure; and gift acceptance policy.  Details of the above policies and procedures are available in the Academic Grants Handbook (DR) and on the College’s website.


In addition, the post-award grants administrator oversees grant budgets to ensure that they are in compliance with government, sponsor and institutional policies/regulations, and monitors grant-related expenditures, including payroll.


Faculty Salary Standards. Daemen strives to achieve minimum average faculty compensation levels at the 50th percentile of AAUP level II-B schools. The College achieved this level in FY 2003 –2004 and the Board of Trustees approved additional resources in the 2004-2005 Budget for supplemental faculty salary increases as recommended by the Faculty Salary Committee.  


Departmental Contribution to Overhead.  Based on 2003-2004 enrollment data and our audited financial statements, the Office of the Vice President for Business Affairs conducted a study to determine each academic department’s net contribution to overhead from tuition and fee revenue paid by students less the cost of instruction and student financial aid (DR).  When calculating cost of instruction, the VPBA included both the direct instruction costs for students majoring in a department and allocated instructional costs associated with the service function some academic departments provide for courses required by other disciplines. These costs were allocated based on the number of credit hours a student was enrolled in a particular department. For example, the instructional cost for an Education major includes not only the direct costs of education courses, but also the costs associated with any classes outside the department (e.g., English, mathematics) that are part of the student’s academic program. The report was discussed at a faculty forum on February 22, 2005 and is noted as one of many tools used in the Business Affairs area to assess the financial performance of the College.

Additional Revenues

Daemen College has made great strides in developing sources of revenue beyond tuition and fees. The College has strongly positioned itself to take advantage of opportunities presented that fit with its mission and goals, such as funding for the Thomas Reynolds Center for Special Education and After-School Programs.  While still primarily a tuition-driven institution, the College proactively seeks gift and grant revenue to support educational initiatives and institutional improvement efforts.  


Alumni Relations and Development.   The College has significantly increased the size of our development staff; we now have a full-time prospect researcher, a director and assistant director of annual giving and alumni relations, a capital campaign director, and a part-time major gifts officer.  Dramatic improvement has occurred in alumni relations over the past decade, led by our current president’s resolve to repair relations with the alumnae of Rosary Hill College (as Daemen was founded, in 1947), a constituency which had much reason to feel devalued by our previous president’s promotion of the identity of Daemen College by effectively effacing the identity and heritage of Rosary Hill.   
 Involvement of both Daemen and Rosary Hill alumni has grown in direct response to a broad and diverse expansion of alumni programs and engagement opportunities. Development staff members have increased one-on-one meetings with alumni, and alumni chapters now exist in the states of New York, Florida, Georgia, Ohio, Maryland, and Washington.   Alumni communication has been enhanced, as evidenced by a more professional presentation of our magazine for alumni and friends of the College, Daemen Today.   Alumni donor participation has more than doubled in the past five years, from 5% before 2000 to 11% in the 2003-04 fiscal year. 
Grants and Sponsored Projects.  From 1998 through early 2001, the College procured $1,121,000 in federal funds to support distance learning initiatives.  This first significant foray into grantmaking has been followed by numerous activities, spearheaded by the current VPAA with the strong support of the President.   To increase revenue to support academic initiatives and obtain resources for priorities and longer-range goals and objectives, the College created the position of Academic Grants Director in 2001.  We now contract a lobbyist to facilitate the procurement of earmarked funds.  Since January 2001, the College has procured over $6.7 million in grant funding, with the amount of private grants ranging from $700-$600,000, and the range of government grants, contracts and subcontracts from $5971-$1.29 million. Table 8 illustrates the increase in grant funding for sponsored projects over the past five years.
Table 8  Five Year Trends in Grant Funding
	2004-5
	2003-4
	2002-3
	2001-2
	2000-1

	Amount of award
	Amount
	Amount
	Amount
	Amount

	$595,200 
	$626,283 
	$5,000 
	$1,000 
	$3,000 

	$925,000 
	$149,633 
	$20,570 
	$24,369 
	$1,440 

	$25,000 
	$22,584 
	$1,291,550 
	$16,500 
	$26,425 

	$150,000 
	$6,000 
	$60,380 
	$3,500 
	$24,500 

	$43,000 
	$4,968 
	$2,000 
	$36,200 
	$11,700 

	$60,612 
	$60,380 
	$10,000 
	$5,971 
	$430,000 

	$10,000 
	$16,990 
	$700 
	25,000
	$80,480 

	
	$25,000 
	$2,500 
	$24,490 
	$1,225 

	
	$164,194 
	$24,688.75 
	$5,000 
	$106,000 

	
	$200,000 
	$24,700 
	$250,000 
	$2,500 

	
	$10,000 
	$5,000 
	$10,000 
	

	
	$5,971 
	$1,000 
	$460,000 
	

	
	
	$22,500 
	
	

	
	
	$25,000 
	
	

	
	
	$131,200 
	
	

	
	
	$10,000 
	
	

	
	
	$5,000 
	
	

	
	
	$11,500 
	
	

	
	
	$2,000 
	
	

	
	
	$5,971 
	
	

	
	
	$2,000 
	
	

	
	
	$1,500 
	
	

	$1,808,812 
	$1,292,003 
	$1,664,760 
	$862,030 
	$687,270 
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 In 2003, Daemen established an indirect cost rate with the Department of Health and Human Services.  The three-year predetermined rate of 51.4%, based on direct salary and wages including all fringe benefits, is effective through May 31, 2006.  

Academic grants are procured in three distinct manners:  the Academic Grants Director assists faculty and staff with preparing competitive grant proposals; the
lobbyist assists the College with procuring federal appropriations, with awarded earmarks still dependent upon completion and approval of a competitive grant application; a faculty member or administrator is awarded a subcontract on a grant that was submitted by a lead institution or fiscal agent other than Daemen. 


Two examples of how external grants have impacted the College include the establishment and enhancement of our distance learning capabilities, and creation of the Center for Sustainable Communities and Civic Engagement, a strongly mission-centered vehicle for both curricular innovation and community outreach.

Since 1999, $999,890 in federal grants have been expended in the area of instructional technology, funding salaries and fringe benefits of a director of distance learning, two coordinators, and a consultant.  Grant funds have also paid for equipment, user training, course development, and broadband transmission.

The $600,000 received from the Buffalo-based John R. Oishei Foundation has enabled creation of the Center for Sustainable Communities and Civic Engagement, through which the College partners with community organizations in targeted low-income neighborhoods on a variety of initiatives to improve the quality of life of residents.  Synergy with development of our new core curriculum has permitted funding of new course development and in-services for faculty on student-centered instructional techniques.  The Center has increased the visibility of the College, with positive articles about the funding and the project appearing in The Buffalo News and Business First.  
The implementation of the Center for Sustainable Communities and Civic Engagement, the investment of the Oishei Foundation, and the new opportunities made possible through the Center have served as a resource for grant applications for academic programs that have connections with the Center’s work.  The Center has served to strengthen both continuation proposals for existing grant-funded initiatives and proposals for new grants.  Examples include:
1. Education for Civic Societies and Sustainable Communities:    In December 2003, Daemen was awarded a continuation of the Education for Civic Societies & Sustainable Communities grant administered through the competitive Fund for Improvement of Postsecondary Education (FIPSE) – a grant co-authored by academic vice president Ed Clausen during his tenure at Arizona International College, and transferred to Daemen.   A shared curriculum is in development, which will directly assist in the establishment of sustainable communities of historically underrepresented populations in the U.S., Canada, and Mexico. Daemen has been awarded $168,304 to date.

2. The Consortium for Innovative Environments in Learning (CIEL):  CIEL is designing a collaborative program that is improving the process of linking pedagogy and learning to creativity and innovation, developing institutional portfolios to evaluate changes, and developing strategies for sharing resources in curricula and pedagogy.  Institutional partners are: Hampshire (lead), The Evergreen State College, Alverno, Fairhaven, Pitzer, The New College of the University of South Florida, and Daemen.  This collaboration was also made possible through a FIPSE grant.

3.  Prospective funders:  these include collaboration with the office of Senator Hillary Clinton in approaching the Bill and Melissa Gates Foundation for funding of a small school initiative to serve K-8 students in Buffalo’s Fruit Belt neighborhood, an inner-city, low-income community; faculty discussions with National Science Foundation (NSF) and National Institutes of Health (NIH) program officers regarding competitive grant proposals; exploration of State Farm grants for service-learning initiatives; and dialogue with the Buffalo Renaissance Foundation about a possible collaborative literacy project through the SPCA, which uses topics relating to animals to inspire children to read.  
Budget Process


The Business Affairs office is responsible for coordinating, developing and maintaining the annual operating budget of the College (fiscal year June 1-May 31). The operating budget is the primary document used for administrative and fiscal control purposes.  The budget process begins with the distribution of budget request worksheets to all department heads. For academic departments, the worksheets are distributed to the two divisional deans who in turn request input from the departments.  Departments are asked to itemize anticipated expenses for the next fiscal year under the categories of equipment, supplies, postage, travel, printing and other annual operating expense items. The request forms do not include amounts for salary or fringe benefits: these categories are added later based on staffing levels requested by cabinet officers and in the case of faculty, recommendations from the Faculty Salary Committee. 


The VPBA calculates revenue estimates with the assistance of various members of the College community including the Dean of Enrollment Management and the Registrar for new and returning student enrollment projections and the Office of Student Affairs for resident student estimates.  A preliminary budget is developed from this information and used to determine tuition, fee and room and board rates for the upcoming fiscal year. The preliminary budget is presented to the Cabinet and the Trustee Committee for Business Affairs for review and to the full Board of Trustees for approval. This budget authorizes department spending from June 1 until a definitive budget is approved in the fall after student enrollment is finalized.  At that time, the Board of Trustees also affirms any percentage increase in salary and wages for staff and administrative employees.  


So that resource allocation is adequate to support mission and outcome expectations, the College follows a comprehensive budget process and timeline (appendix 1.5). This process includes input from each department, which is channeled through the appropriate executive staff member, and finally implemented at the Cabinet level.  This procedure, particularly since the implementation of zero-based budgeting in the academic affairs and external relations sectors, has proven to be inclusive, responsive, and reflective of the College’s mission statement and goals.  Department heads are encouraged to involve the members of their departments in the process and make recommendations to their respective dean or vice president, who is then responsible to complete the budget requests for his/her sector.  The dean or vice president then presents the sector budget to the other members of the Cabinet, where final allocation decisions are made and presented to the Board of Trustees for formal adoption.  Upon budget approval, the Business Office is responsible to report appropriations to each dean, vice president, and department head.

Facilities Management


Comprehensive facilities/infrastructure master plans and life-cycle management plans are followed and updated on a regular basis.  In the Campus Facilities Master Plan of 1999 needs were not specifically prioritized, but a suggested implementation schedule was made, based on availability of necessary funds.  The primary focus of this document relates to facility and infrastructure needs that will continue to position Daemen in a competitive marketplace.  


The 2003-2005 Technology Plan specifically addresses technology infrastructure and life-cycle management relative to mission.  The plan makes recommendations for a computer refresh program, movement toward a wireless campus, and necessary upgrades of both administrative and academic computing.  Funding for the technology plan has been implemented in stages through the budgeting process, and some additional funding has been procured through grants.  Sixteen classrooms have been updated with computer-linked audio-visual technology through grant income, and Daemen is currently exploring the possibility of partnering with the University at Buffalo on internet technology. 

Two attempts to secure Title III funding to underwrite the cost of replacing the College’s antiquated administrative computing system have been unsuccessful.  The College is considering reapplication for the third and last time in hopes that the funding will be approved; should this not be the case, the Director of Information Systems Management has investigated the availability of patches to improve the functioning of the present system.  It appears that such patches would make some worthwhile improvements at about one tenth of the cost of system replacement.  It is understood, however, that this would be only a temporary fix and not a long-term solution.  Moreover, our bond rating is currently under review, so it is not known at this time just how much the College can borrow to underwrite the cost of all of its capital projects (e.g., new library) while assuming the burden of the cost to replace the current computing system if it becomes necessary.  Once the bond rating issue is resolved, better planning can take place regarding the long term financing of these projects.

Opportunities not included in the Facilities Master Plan.  These are embraced when possible, provided they are appropriate to mission.  A key example is the Thomas Reynolds Center for Special Education and After School Programs, which has addressed a pressing need for suitable after-school programming for developmentally disabled young people.  The initiative for this project came from Congressman Reynolds himself, with whom the College has worked successfully on several proposals for earmarked funds.  Knowing of Daemen’s excellence in the area of special education, Mr. Reynolds thought we were well-positioned to provide this service, and the College agreed.  Funding allowed for building construction, staff salaries, graduate student assistantships, and service learning opportunities.  

Outsourcing.  Outsourcing is currently being utilized for three key functional areas – food service, security, and bookstore – and for specialized projects or critical needs, such as marketing and off-site student housing. The 1999 Campus Facilities Master Plan calls for a new athletic facility and the Vice President for Business Affairs has created an athletic facilities subcommittee to conduct an inventory and analysis of the capabilities of possible off-campus sites, such as the neighboring YMCA, in addition to campus-based facilities.

Recommendations

1.  Establish annual grant funding goals with input from the recently constituted Grant Think Tank, comprising faculty and administrators interested in pursuing grants.  Use benchmarks from peer institutions (e.g., institutional grant attainment self-reported in the Council for Aid to Education (CAE) Voluntary Support of Education annual report).

2.  The College has not yet established a consistent method of studying the long-range impact of all grants on the College.  Cost-benefit analysis and impact on faculty workload are two primary areas that currently appear under-scrutinized.  Although the impact of our burgeoning grant activity is largely positive, there are also apparent stresses, especially evident when full-time faculty are taken partially, or fully, off-line from instructional responsibilities.

3.  The work of the Academic Grants Director and the College lobbyist are not coordinated; e.g., the grants director is not involved in the actual procurement of congressional appropriations.  Formal reports from the lobbyist on white papers submitted for appropriations and appropriated awards would aid in the College’s overall assessment of the effectiveness of all grant procurement efforts.

4.  Explore and pursue appropriate funding opportunities, other than Title III, to implement the recommendations set forth by the Information Technology committee.
5.  Make the College’s five-year budget projections available to a wider audience, including faculty, to facilitate planning in all sectors and improve stakeholders’ knowledge of the College’s current and projected financial position.  Ensure that the five-year projection is integrally related to the College’s long-range strategic planning, our deficiencies in which have also been noted.
CHAPTER 2: EMPOWERMENT, ROLES, AND INTEGRITY

This chapter examines the role of Daemen’s Board of Trustees in the operation of the College, evaluates the administrative structure of the College, and provides evidence of the integrity of institutional policies and procedures concerning staff, faculty, students, and the public.  Standards 4, 5, and 6 are the focus.
Leadership and Governance

Information was gathered from the President’s Office, the Secretary to the Board of Trustees, interviews with Cabinet members, the faculty trustee, and the trustee member of self-study focal group 2.
Article III, Section I, General, of the By-laws of Daemen College (DR) states that the Board of Trustees has full authority for the “granting of degrees, appointments to and removals from offices, and approval of the annual budget.  The Board shall cause to be conducted an annual audit of the College’s fiscal affair[s].”  The by-laws state that no trustee may be compensated for service.  The Board appears to clearly define roles for its constituencies and to develop policies consistent with the mission of the College; there is no evidence of attempts to micromanage College business.  Board members reportedly ask probing questions to better understand items of discussion relevant to mission, program planning, or resource allocation, but they are also cognizant of the need for timely decision-making.   Board members, many of whom hail from private industry, look to the President to explain unique matters of academe, such as tenure and shared governance.  

The Executive Committee of the Board is empowered to make decisions on behalf of the Board, but this option is rarely exercised; executive committee members generally prefer to take matters of the College to the entire Board. 
   The President and the Chair of the Board have monthly meetings to facilitate regular communication regarding College affairs. The Board meets four times a year, with meetings lasting roughly two hours.  Although a fair amount of information is shared during these meetings, two hours is typically not enough time for in-depth discussion.  Subcommittees concerned with major functional areas of the College (e.g., academic affairs, student affairs) also meet during the academic year for more intensive work.
The Board does not have structured mechanisms for self-assessment, its primary assessment vehicle being the periodic retreats held for Board and Cabinet members, at which visioning, goal setting, and strategizing are emphasized. 

The annual operating budget must be approved by the Board of Trustees, the contents of which also provide the information the Board needs to carry out its fiduciary responsibilities.  A preliminary budget for the upcoming fiscal year is presented to the Board at its May meeting, with final approval at the October meeting, following enrollment finalization.  Budgetary discussions are thorough with most questions centering on differences between corporate and non-profit accounting systems.

The Board formed an Audit Committee separate from its Financial Affairs Committee in 2004.   Matters that might present as conflicts of interest can now be brought to the immediate attention of the Board of Trustees.  
Composition of the Board

The Board has, through its Membership Committee, a process for recruiting and orienting new 
members and providing information on the institution’s mission, organization, and academic programs and objectives. Consistent with the College’s mission, members represent different points of view, interest, and diversity in characteristics such as age, race, ethnicity, and gender.  Minorities comprise 14% of the Board’s membership and, in common with private institutions nationwide, men still outnumber women nearly three to one.  Trustees come from many different businesses and organizations; some members live locally, and some are alumni of the College.  Résumés of most board members are available in the document room. The Board has expressed an interest in increasing the number of alumni on the Board from the current four to ten.   Continued efforts to recruit female and minority members should also be pursued.
One trustee is a faculty member who is selected for a three-year term.  The Faculty Senate suggests names of faculty members to the Board, and from these names, the Board chooses the faculty trustee.  The current faculty trustee does not consider herself a representative of the faculty, believing that she could not adequately represent the divergent opinions of the faculty about any particular issue.  She does, however, feel comfortable voicing an opinion or expressing a general feeling of the campus community.  In the past the faculty trustee was not permitted to share any information from Board meetings with the faculty.  Currently, she is free to share much of the information unless it involves personnel matters where personal privacy is a concern.  The fact that the role of the faculty trustee is not explicitly defined together with the lack of a defined mechanism for reporting to the faculty may contribute to ambiguity in the member’s own mind about his/her role; definition would be helpful not only to the faculty trustee but facilitate better communication between the Board and the faculty as a whole. 
Orientation of new members is the responsibility of  both the President and Board members.  Upon election to the Board, a letter is sent to the new trustee advising him/her of an upcoming orientation meeting.  Prior to that meeting, a comprehensive packet of information about the College and responsibilities of trustees is sent to the new trustee.  

The President, the Executive Committee of the Board, and other trustees then meet with the new trustees as a group to discuss the operations of the College and to answer questions. 

President’s Relationship to the Board

The President is a member of the Board by virtue of his office.  He informs the Board about College matters and disseminates information from the Board to College constituents as appropriate.  The current President expects attendance at Board meetings by all Cabinet members.  Their attendance and participation encourages open communication and also provides more details to the Board members, should they request more information about a particular item of discussion.

To assess the performance of the President, the Board and the President hold a formal session to review goals, objectives, and outcomes.  After this initial discussion, the President departs and the Board discusses his performance.  At this time, the Board can offer recommendations for the President’s improvement.
Board Operations
The Board has several subcommittees, including four which represent major functional areas of the College – Academic Affairs, Student Affairs, Business Affairs, and External Relations.  Each of these subcommittees is chaired by a member of the Board.  Members include Board members in addition to the chair, faculty, staff, and students. Agendas for meetings are developed by the Trustee Chair and the Cabinet member who is a member of the subcommittee.  Minutes of each meeting are kept and shared with the Board of Trustees.  Issues related to managing the College, students’ satisfaction with the College, and the future of the College are typical topics to arise at subcommittee meetings.  The only cabinet level functional area not directly represented by a Trustee Subcommittee is Enrollment Management, possibly a result of Enrollment Management recently becoming a Cabinet-level position rather than under the umbrella of Academic Affairs.  
Role of the Board in Institutional Development

Prior to the current administration, there was surprisingly little interest in building or developing relationships with external constituents.  Building relationships and repairing damaged relationships has been occurring since the current president has been in office. The Board has been supportive of this effort to improve the College’s external relations.  It supported the current Vice President for External Relations’ initiative to constitute a development/alumni subcommittee at the board level.  Prior to the appointment of the current Vice President for External Relations, Board members had not been systematically solicited for financial support.  Less than five years ago, the trustee giving rate was 55%; it is now 100%.  Both the Board and the College administration recognize the need to continue to support and build upon our development efforts.  Only through increased deferred giving, wills, and estates will our endowment be increased to a desirable level.


Members of the Board also contribute to the strengthening of the College’s development by community service in such organizations as the Buffalo-Niagara Partnership and the number of initiatives that have been fostered through this influential community group.  Trustees serve on additional community boards and have helped with College outreach initiatives, most recently in the Fruit Belt neighborhood of Buffalo.  Board members have also been helpful in securing grants.

Recommendations

Even though a two decade presidency has now been over for nine years, the culture established during that time is still apparent.  Although the current president is more open to sharing information and listening to opinions from all members of the campus community,  
a concerted effort is still needed to move beyond two decades of autocratic administration to establish trust and confidence that the current administration is well-intended.
1.  Self-study findings support the critical need for the President and the Board to collaborate in long-range strategic planning.
2.  The Trustees should consider creating a subcommittee for Enrollment Management. 

3.  The faculty trustee should meet with the Faculty Senate on a semi-annual basis to improve communication between the Board and the faculty and to alleviate the perception that the Board is aloof or operates independently from the College community. To provide better collaboration and communication among the many constituents of the College, the Faculty Senate President could also be present at Board meetings at strategic times in order to present a Faculty Senate report.  
4.  Likewise, communication could be improved between the Board and the rest of the College community.  Lines of communication are established along formal lines of organizational structure, but opinions expressed by faculty members, staff members, and trustees demonstrate that these need to be better utilized.  As well, new ways of communicating decisions to the College community should be developed and made available to students, faculty, and staff of the College.  For example, after each Board meeting, a campus news release might be prepared for electronic distribution immediately following.
5.  The Board’s assessment mechanisms are informal.  It is recommended that the informal discussions that are used currently be redeveloped into a more structured and routine method for assessment of its own leadership.
Administration

Roles and Responsibilities of the Cabinet

The Cabinet represents the five main functional areas of the College – Student Affairs, Academic Affairs, Business Affairs, Enrollment Management, and External Relations.  Prior to President Anisman’s appointment, a much less structured and informal executive council was in place.  Since the current President’s appointment, all five members of the Cabinet are new to their positions, and four are new to the College.

Each Cabinet member’s level of education and training seems appropriate for their current position as evidenced by their curriculum vitae (available for inspection in the document room).  Interviews with all members of the Cabinet revealed that they further the mission of the College among their staff internally.  At the same time, each member of the Cabinet, through local, national, and international relationships and initiatives, furthers the mission externally.   Examples include their leading roles in such areas as developing centers of excellence and new academic programs, a student affairs initiative to promote a caring, student centered environment, and the establishment of a favorable credit rating with Standard & Poor’s. 

Organizational Structure of the College

The College’s organizational structure appears to provide clear and logical reporting lines, as delineated in our organizational chart (appendix 2.1).  Of key importance is the President’s development and implementation of the current Cabinet structure (Vice Presidents of Academic Affairs, External Relations, Student Affairs and Business Affairs, and Dean of Enrollment Management, and the President as well as the President’s assistant), which meets weekly.  Its inclusivity has been the impetus for broadening lines of communication with administrative staff and faculty.  In addition to the Cabinet’s weekly meetings, regular meetings are scheduled between the Vice President of Academic Affairs and the deans of the academic divisions, the divisional deans and academic department chairs, department chairs and their faculty, and administrators at all levels and staff.  Regular attendance and contribution is assured through contractual obligation, as defined by both the Faculty Handbook (Section VIII, pt. 6) and job descriptions of staff positions.  In accordance with faculty handbook provisions (e.g., section II and appendix A), the President also communicates regularly and directly with the faculty through meetings with the Faculty Senate President and open faculty forums.  The VPAA holds monthly meetings for department chairs and faculty forums as well.
Ultimately, the organizational structure of the College symbolizes openness and inclusiveness, which has driven faculty and staff to be more proactive participants in the affairs of the College than they were in years past when such proactivity was not emphasized and even at times actively discouraged.  Ironically, this emerging level of open communication has fostered identification of communication problems.   For example, the faculty’s 2004 evaluation of senior administrators, recent Faculty Senate minutes, and faculty forums each reveal ongoing conversation about communication lapses between the faculty and the VPAA.  Faculty complained of faculty meetings being held with no agenda and no agenda being offered for chairs’ meetings, although senators or chairs could shape the flow of such meetings. The result of this dialogue has been the creation of an Academic Affairs website intended to address such concerns.  In addition, the Faculty Senate has indicated its feeling of a lack of meaningful contact with the Board of Trustees.
Another area of communication breakdown concerns the College’s organizational structure itself.  Although most employees appear to have a broad working knowledge of divisions of labor within the College, who reports to whom, and the like, the College’s written organizational charts are surprisingly difficult to locate, perhaps owing to the number of changes in recent years and consequent need for regular updates.  An institution-wide mechanism for ensuring effective communication of organizational changes – new hires, promotions, changes in reporting lines – is needed.

Recent restructuring of the academic divisions (from four to two) has led to effective change. The combination of large and relatively small divisions under the previous structure was unbalanced and illogical, with some departments being larger than the two smaller divisions.  Power became concentrated and unbalanced.  The scope of authority of the division chairs, especially in relation to department chairs, was not clearly defined.  There were also no limits to the additional leadership responsibilities a division chair could assume, creating a climate for an unbalanced distribution of responsibilities and concentration of power in the hands of a few; minutes of Faculty Senate meetings document these issues.
 
Restructuring has provided a more balanced and streamlined organization of the College’s academic departments, fostering more communication between professional programs and the liberal arts and sciences, and helping faculty view themselves more as a single entity instead of several competing forces.   The two-division structure has increased interdepartmental collaboration.  Through the development of interdisciplinary programs and the core curriculum, faculty from any and all departments have collaborated to teach learning communities and to team-teach other courses; previously, the Core had been the exclusive domain of liberal arts and sciences faculty.  Such collaboration has also lead to the development of research initiatives, grant making, international education programs, and centers of excellence such as the Reynolds Center and the Center for Sustainable Communities and Civic Engagement.  Although some faculty still feel divided against the other division, the results of the two division structure have been largely salutary in furthering the College’s mission “to integrate the intellectual qualities acquired through the study of liberal arts with the education necessary for professional accomplishment.” 
Roles and Responsibilities of Administrative Staff


The administrative staff support the mission of the College through their performance. All administrators and staff are expected to be “student centered” and to develop, in the language of the mission statement a “collaborative association among all members of the College community,”  through carrying out responsibilities outlined under Conduct, section 5.1, of the Staff and Administrative Handbook (DR).  Standardized performance appraisal forms have been developed for annual reviews of administrators and staff. To ensure administrative staff are qualified for their positions, job descriptions have been written for every position in the College and minimum qualifications for all positions have been established. 


The College also demonstrates that it provides adequate and qualified staff to serve student and faculty needs through its organizational structure wherein major administrators report directly to a specified Cabinet member. Likewise, administrative staff members support the student body and the faculty by managing co-curricular programs and facilities, from student support services to physical plant operations.

The President’s Vision

The President formally articulated his vision for Daemen College to the campus community at the time of his appointment in March 1996.  The following bullet points are highlights of this vision, with evidence of accomplishment indicated in each case: 

· Develop the endowment – increased from $3.9 to $6.0 million;
· Increase external grant opportunities – created Academic Grants Office; significant growth in grant income as detailed in the previous chapter;
· Expand and improve the physical plant – new construction and renovations described in previous chapter, and capital campaign underway for new library;
· Stabilize enrollment – expansion of graduate program, increased diversity of student body, new enrollment management structure, special programs initiatives such as Canadian Scholars teacher certification program, partnerships in Brooklyn and Manhattan;
· Establish and nurture relationships with local, state, and federal representatives – close working relationship with Congressman Thomas Reynolds; communications with Senator Clinton and other officials; awards of earmarked federal funds and other tangible benefits to the College;
· Improve community relations – repaired relationships with Rosary Hill alumnae and founding Sisters of St. Francis, improved relationships with neighbors through personal communication and responsiveness to any town-gown concerns.
The President articulates his vision through his Cabinet members who are expected to further communicate and support his vision through their own professional relationships and activities.  He also gives an Annual State of the College address early each fall term, holds informational luncheons throughout the year for all employees, and is a member of several community boards.
Cabinet members and others who have a direct working relationship with the President seem to fully understand and accept the President’s vision.  Members of the campus community who have been at Daemen since President Anisman’s appointment seem to be aware of the elements of his vision as articulated in his inaugural address. However, other members of the College community may not have as clear an understanding.  Understanding and acceptance of the President’s vision may be enhanced by periodic reinforcement and updates relative to goals, objectives, and associated accomplishments and/or status. 

Recommendation

The President of the College clearly has led Daemen in a direction consonant with his vision, and he has developed a Cabinet structure that can carry out the Mission of the College. Furthermore, the administrative staff of the College support the student-centered environment that has been created, and their duties, responsibilities, and goals have been clearly defined and supported through a logical reporting structure and periodic review. The College community would benefit, however, if communication from the President and the Cabinet regarding the institution’s mission and vision were more frequent and widely dispersed.  Positive evidence demonstrates that while the President’s vision is accessible, communication of his vision might occur more straightforwardly and frequently.
 Institutional Integrity

Academic Freedom and Intellectual Expression


The recently revised Faculty Handbook includes an explicit statement in support of academic freedom (section XIV), which is heavily informed by the Association of American University Professors (AAUP) statement on academic freedom.  This represents a significant improvement over the earlier handbook, which included the following (now-deleted) statement: “Each faculty member is free to discuss, but not to promote, adherence to doctrines and views which are subversive of the basic principles of American political freedom and American government, or of the aims and purposes of Daemen College.” There is also a statement in support of academic freedom in the context of “unlawful harassment” (XXIII, F), which ensures that the rigorous exploration of controversial ideas is not confused with harassment.  The existence of strong policies on academic freedom suggests a commitment to the principles of preserving academic freedom on the part of both faculty and administration. 

There is no record in recent years of a faculty member charging abridgment of his or her academic freedom.  Should such a charge be made, the faculty member would follow procedures outlined in the Faculty Handbook, with the Faculty Review Committee playing a prominent role in adjudicating the matter.
A policy on intellectual property as it relates to distance learning was approved by both the administration and the faculty in 2002 (DR), and it will appear as an appendix in the new Faculty Handbook.  A more comprehensive intellectual property policy has been drafted and is nearing finalization by both administration and faculty.
Daemen safeguards the intellectual expression of students through policies articulated in the Student Handbook. The Publication Policy governs the student newspaper, emphasizing critical inquiry and “full presentation of fact as it occurs, subject only to legal restrictions relating to libel and ethical questions relating to methods of news gathering and premature disclosure.”  As a private institution, Daemen College is legally the publisher of its student newspaper, with the faculty moderator empowered to prevent publication of potentially libelous material.  Published policy concerning the student newspaper, in short, allows for free student expression within professional norms of responsible journalism.


Policies and practices are somewhat less clear with regard to other forms of student expression.  According to the Director of Student Activities, administrative staff review and approve content of banners, flyers, and the like for public display on campus.  Verbal or visual reference to alcohol is prohibited in publicly displayed material.  Administrative staff have also restricted music deemed inappropriate for certain public events on campus.  Instances of inappropriate expression are often of the “wrong time/wrong place” variety, with staff adopting educational rather than disciplinary approaches to address the matter.  Administrative judgments may also be linked explicitly or implicitly to enforcement of the Student Code of Conduct, which, among other things, prescribes “moral, ethical, professional, civil, and courteous” conduct.


  According to student affairs staff, there are few student complaints about administrative judgments in this regard, suggesting that Daemen students accept these administrative decisions as fair and reasonable.  More definition of the College's position in this regard, along with articulated guidelines, however, may be indicated to guard against unduly arbitrary or unilateral administrative decision-making.  The current Vice President for Student Affairs supports expansion of peer-review in student life.

Student adherence to standards of acceptable academic performance and expectations of academic honesty is overseen by the Committee on Academic Standards, comprising six faculty members and the Associate Dean of the College.  The Committee follows guidelines for imposing categories of academic probation (ranging from simple notification to more stringent requirements of regular advisor meetings, tutorial, career counseling and the like), as well as academic suspension (temporary separation from the College) and dismissal.  The guidelines allow for exercise of professional judgment in considering exceptional circumstances, with the overall goal of providing structured assistance to students seeking to improve their performance and appropriate sanctions for students whose unacceptable performance persists.  Policies and procedures concerning academic honesty are published in the College Catalog and Student Handbook.  Effective Fall 2004, faculty are also expected to notify the Associate Dean of instances of academic dishonesty and their disposition, so that any additional offenses on the part of the student can be identified as such and reviewed by the Committee on Academic Standards, with appropriate sanctions imposed.
Respect for Diversity

The College works to create a climate that respects and celebrates diversity of background and perspective.  Nondiscrimination and equal opportunity policies are published in the College Catalog, employee handbooks, and the student handbook.  The President reaffirms the College’s commitment to these policies annually in a letter to the campus community.  A variety of student-faculty forums and other events have been concerned with issues of diversity and mutual respect.  The most prominent of these in recent years has been the Safe Zone program, emphasizing awareness and a welcoming environment for all individuals regardless of sexual orientation.  Initiated in Fall 2001 by a small group of concerned staff and faculty, this public promotion of a gay-friendly environment created a context for students to feel comfortable in forming the student organization, Lesbian, Gay, Bisexual, and Friends Alliance (LGBFA).  Domestic partners are now included in most of our employee benefit programs.

Academic programs in international business, black studies, and women’s studies, as well as significantly expanded international education opportunities reflect a curricular emphasis on diversity.  Most competencies in the new core, especially Contextual Competency, Civic Engagement, and Moral and Ethical Discernment, are closely linked to fostering students’ appreciation of and respect for diversity.

Personnel Policies and Procedures

Personnel policies and procedures are published in the administrative/staff and faculty handbooks, as are conduct and performance expectations.  Performance expectations for administrators and staff are further articulated, and assessed, in annual performance reviews.  Policies on compensation for extra service, implemented in Spring 2005, have helped to ensure equitable treatment of faculty and administrators in this regard.

Faculty.  Expectations for faculty conduct and performance are stated in a number of different ways, both explicitly and implicitly, in the Faculty Handbook – e.g., “Faculty Responsibility” (section VIII); specific criteria and procedures for regularly evaluating faculty (VII); and explicit criteria for tenure and promotion (IX.B,C; X, B).  


During the approximately four-year process of revising the handbook, the Faculty Senate negotiated with the administration on issues of fairness, impartiality, and procedures. As a result, the policies found in the new handbook represent a significant improvement over the policies they are replacing. The following policies on grievances and disputes are the most significant:

· Change from the “Appeal and Review” (A&R) committee to the “Faculty Review Committee.”  While the A&R committee limited itself to procedural matters having to do with promotion and tenure, the Faculty Review Committee now takes up a variety of issues (see V, D).

· New policies that are both more broad ranging and clear.  There are now clear policies regarding termination and disciplinary action (XII), with careful attention to the following issues: non-renewal of untenured faculty members (XII A), termination (or disciplinary action) for cause (XII, C), termination for financial exigency (XII E), and the discontinuance of programs/departments not mandated by financial exigency (XII, G).  In each of these instances, there are formal procedures to be followed and the possibility of appeal.

· New policies on dispute resolution (XIII). These are new enough that it is not possible to demonstrate that faculty have detailed knowledge of the policies and are actively abiding by them. However, informal discussion among faculty does indicate familiarity with key provisions of the new handbook.

Faculty provided significant input in the writing of these policies, both through the representative body of the Senate and through open discussions on e-mail discussion lists.  Two faculty forums were offered to discuss the new handbook, and before discussion, a detailed description of the most important new policies was presented to the faculty.  Put to full faculty vote and passing by a wide margin, the handbook has been disseminated to the faculty both on the website and through hard copies for all new faculty and for all interested parties.

The faculty are also finalizing a policy concerning ethical standards. According to the Faculty Handbook, a faculty member can be disciplined for “serious violations of professional ethics” (Section XII, C, 7).  The Senate is still finalizing the appendix for the handbook and wants to include the AAUP statement on professional ethics.  If this statement is included in the handbook as an appendix, then faculty should have clear knowledge of appropriate standards.  If the AAUP statement is not included in the handbook, then faculty will not have a clear definition of “serious violations of professional ethics.”  
Administrators and Staff.
While policies and procedures governing faculty are relatively detailed and observant of faculty prerogatives traditional in the academy, administrators and staff work in a non-unionized, “employment at will” environment.  Procedures for grievances and dispute resolution are available and appear to provide for a level of review appropriate to this environment.  
Notwithstanding formal avenues of redress available to non-faculty employees, and the relative infrequency of formal complaints (according to both the Personnel Director and the EO/AA Officer [Associate Dean of the College]), complaints on common themes do emerge informally on a somewhat regular basis.  The Personnel Director reports regular (but informal) expressions of concern involving a perceived lack of official communication, leading to feelings of exclusion and contributing to lowered morale. The “Collaborative University” faculty and staff development program opening the 2004-05 academic year provides some documented evidence of employee concern in the area of communications, with particular focus on interdepartmental communication and a perceived lack of communication “from the top” (e.g., the Cabinet).  


 Another topic of concern is the lack of a merit pay system, with its corollaries – lack of incentive for improved performance and resentment of comparably paid staff who “just get by.”  The Personnel Director indicates hearing complaints in these areas “at least once a week,” estimating that a “couple dozen” different employees have brought such concerns to her attention.  (She does not typically document informal expressions of specific employee concern.)  In summer 2004, the Personnel Director surveyed salary data from comparable institutions, finding that while Daemen starting salaries were comparable, salary compression was problematic.  The recommendations of the Quality of Life Committee (QOL) included “creat[ing] opportunities for advancement and implementing...raises across the ranks” (QOL Report Priority I.C.).  According to the November 2002 status report on QOL, this recommendation is a matter of “ongoing discussion” in the administration.  An analysis of the institution’s promotions log over the past three years does reveal a recent increase in the percentage of openings filled by promotion rather than new hire (15.7% in 11/2001-11/02; 15.4% in 2002-03; and 22% in 2003-04).  


Professional development workshops on such topics as diversity awareness and sexual harassment prevention have been provided for Daemen’s work force.  An online course on equal opportunity/nondiscrimination is provided for employees with supervisory responsibilities; an online course on sexual harassment prevention is required of all employees.  Although such programs are said to be required, and most employees do in fact participate in required training, there do not appear to be meaningful consequences for non-participation.  One direct result of this self-study, however, has been follow-up with faculty who have not documented their completion of the College’s online training program on sexual harassment.  


Concerns have also been expressed through the self-study process and in interviews with the Personnel Director regarding the efficacy of annual performance evaluations for administrators and staff.  The Personnel Director reports that approximately 25% of evaluations are not completed at all – a statistic indicating that there are apparently no adverse consequences for failure to participate in the institutional evaluation process.  In addition, other than printed guidelines and the online EO/AA course referenced above, the College has not provided formal training for supervisors on effective performance evaluation.


There is ample evidence of employee satisfaction and commitment to Daemen College – e.g.,  employees voluntarily undertaking new initiatives, working longer hours than are strictly required, attending campus events, and verbalizing their satisfaction with their work environment.  The very small average volume of formal grievances and disputes (one or two a year) suggests that administrators and staff generally enjoy a fair, impartial, and nondiscriminatory working environment.  The mere absence of formal complaint, however, does not prove that employees have no complaints.  Indeed, the Quality of Life Committee recommended that the College “provide more training on grievance procedures and effective communication to facilitate conflict resolution” (QOL I.E).  While the 2002 status report indicates initiatives are “underway,” there is no evidence as yet of individuals being tasked with specific responsibilities or evidence of the linked “orientation for new employees” also recommended by QOL (QOL I.D.).  The voluntary offering of an orientation program for new faculty in Fall 2005, by concerned junior faculty and administrative staff, was both well-received and demonstrative of current employees’ level of concern in this regard.
Employee practice of ethical standards is also evident primarily by the absence of formal complaints or charges.  The Associate Dean (EO/AA officer) attests to thorough investigation and resolution of any matters concerning allegations of unprofessional or illegal conduct (cf. Associate Dean’s annual reports).   Conflict of interest policies, covering trustees, full-time faculty, and administrators at the level of director and above, were finalized by the Board of Trustees in Spring 2005 (DR).  The foreword to the Staff and Administrators Handbook contains a statement on the College’s expectations of social and ethical responsibility. 

Student Employees.
The self-study has revealed a special area of concern for students employed under the Federal Work-Study and Daemen Work-Study programs.  Students and campus employers receive a small handbook that concerns itself primarily with practical details, simply observing that student workers are to maintain “the same standards of conduct as those expected of full-time employees of the College.”  While the financial aid administrator in charge of work-study makes herself available to resolve any issues and while certain areas conduct their own training programs, there is no institution-wide mechanism for educating student workers about their responsibilities and rights as employees, nor are supervisors of students necessarily educated about basic principles of human resource management.  Nor is there a mechanism for ensuring that trainings take place at the unit level within the institution.  It is strongly recommend that appropriate parties take steps necessary to ensure that this special, and rather vulnerable, employee population is not overlooked.  The February 2003 Institutional Retention Plan (DR) does make mention of a student-employee training program, the status of which is listed as “ongoing.”  The individuals listed as “accountable,” however, have no knowledge of being assigned this responsibility – another instance of lack of effective communication of the content of institutional plans.

Accuracy of Institutional Representation

The Admitted Student Questionnaire (ASQ) is a key indicator of the accuracy of the College’s marketing and recruitment materials (DR).  Accepted students (both those who enroll and those who do not) are asked to complete this 95 item questionnaire.  ASQ data for our entering classes of 2003 and 2004 is listed below.  (While the survey questions remained the same, the way the data was reported changed due to a change in format from ASQ to ASQ PLUS.)
How we compare

Enrolled students

Non enrolling students

High School Visits



2003


39% better or best

57% about the same


2004


47% very good/excellent
52% very good/excellent

College Publications




2003


56% better or best

60% about the same


2004


75% very good/excellent
63% very good/excellent
Financial Aid 

Communication


2003


53% better or best

56% about the same


2004


69% very good/excellent
50% very good/excellent

Visit to Campus


2003


77% better or best

63% about the same


2004


83% very good/excellent
65% very good/excellent
On-Campus interview




2003


68% better or best

36% about the same


2004


74% very good/excellent
83% very good/excellent

Transcripts of student focus groups, conducted by Enrollment Management in March 2003, demonstrate a high level of student satisfaction with Daemen programs and services.  Self-study participants also conducted focus group sessions during the Fall 2004 term with work-study students and with  m Student Association representatives to assess student opinion on the accuracy of information they received as prospective students.  In general, there was positive correlation between expectation and reality in the areas of class size, quality of instruction, and degree of personal attention from faculty.  Comments were also made regarding photographs of Rosary Hall, a building rarely used by students, in our publicity materials, as well as assertions that food served during special recruitment occasions is better than the everyday fare in the campus dining hall.  While the College understandably puts its proverbial best foot forward when promoting itself, continued vigilance on the part of our Enrollment Management and other pertinent staff is recommended to ensure that prospective students receive an appropriately balanced impression of the College.  In addition, the College’s marketing committee, through its publication standards, aims to integrate recommendations from all campus constituencies into Daemen publications.
Integrity in Admissions and Financial Aid

 


Admissions application evaluation procedures appear to strike an appropriate balance of objective criteria (e.g., minimum high school average) and professional judgment, particularly in the acceptance of conditionally admitted students, with consideration given to such factors as extracurricular activities, community service, and a personal interview with the applicant.  All applications for admission must be read in pairs.  Applicants considered for conditional admission are evaluated by academic support services staff in addition to admissions counselors.  During the Spring 2005 term, the Faculty Senate took up the issue of the sufficiency of faculty input in admissions decisions-making, reflecting faculty interest in both ensuring student success and having an appropriate level of contribution to this important decision-making process.
A variety of programs and services exist to serve the needs of at-risk students and are detailed in Chapter 4 Matriculation and Student Development.  


The College’s view book, website, and catalog provide information on College costs.  The College also provides a written guide for parents and holds financial aid information sessions during fall and spring open houses.  Financial aid award notifications are sent during the first week in February.  Student participants in recent focus groups do, however, report some communication problems with regard to their financial aid, including concerns about lack of explanation or information, and a sense that a more “user-friendly” approach would be welcomed by students.  

Transparency of College Affairs

From a faculty perspective, significant strides have been made in ensuring that faculty members have input into institutional decision-making.  Faculty members have input in a variety of ways: through the elected representatives who make up the major committees, through the elected divisional dean, and through regular meetings with the VPAA.  Faculty Senate meetings are open to the entire faculty, and every full-time faculty member has the right to raise issues for consideration by the Senate.  Similarly, the Senate regularly solicits input from the faculty as a whole on important issues, via faculty forums and other mechanisms.  Faculty e-mail lists also provide forums for discussion. 

Shared governance is underscored in the new Faculty Handbook in numerous areas, including determination of appropriate terminal degrees and scholarly and professional achievement standards (IX.B);  active participation in the budgeting process (XXIX); and recommendation of candidates for promotion and tenure.

Communication of matters of concern is facilitated by publication of minutes by the major faculty committees (e.g., Senate, EPC); mandatory regular meetings between the President of the College and President of the Faculty Senate (or the body as a whole); and publication of a significant amount of material on the College website (especially on the Academic Affairs homepage).

While last year’s administrative evaluations did suggest that communication remains an area of some concern, a series of structures designed to ensure the free flow of information has emerged; examples include the VPAA’s creation of a detailed Academic Affairs website and his publication of agenda for regular faculty meetings.  There is evidence that the situation has improved and will continue to improve.

There are certainly times when transparency must give way to confidentiality.  For example, there was no small amount of debate among the faculty on the appropriate balance between transparency and confidentiality in the tenure decision-making process.  Some argued strongly in favor of confidentiality for both letter writers and the committee, to preserve candor and alleviate fears of retaliation.  Others argued, with as much passion, that excessive concern for confidentiality could open the candidate to unfair and unfounded criticisms that he/she is unable to respond to.  The following Faculty Handbook policies attempt to balance these two legitimate concerns (X.C): i. letters from the chairs will not be confidential and will be sent to the candidates; ii. other letters will be confidential, although the letter writer has the option of sharing the letters with the candidate; iii. if these confidential letters contain negative information about the candidate that is not found the chair’s letters, then the candidate will be given a chance to respond, without learning the source of the negative information; iv. the discussions of the Promotion and Tenure Committee will remain confidential. 

Salary figures remain confidential.  The Faculty Salary Committee receives general information on the range of salaries within various ranks, but not specific salaries of individual faculty members.

While the Faculty Handbook effectively provides for faculty prerogatives to obtain information and provide input, administrative and staff employees as well as students do not have explicitly stated rights to access information on request or demand.  As a matter of practice, employees and students typically receive the information necessary to perform their jobs and pursue their educational programs, and explanations are often shared for decision-making that occurs above the level of the employee or student.  A persistent theme, however, is the perceived lack of communication between the Cabinet (as a body, not individual members) and the campus community – expressed not so much as a sense that the Cabinet withholds information, but that an input-output mechanism for communication of information is not consistently functional.  
Handling of Confidential Materials


Departments possessing large amounts of confidential information, such as Personnel, Registrar, and Health Services, have established protocols for maintenance of employee and student records; the Associate Dean is in the process of ensuring that all offices/persons (including faculty) are appropriately handling materials covered under FERPA, employment law, and the like.  As “identity theft” has become epidemic, increased attention has been paid to institutional usage of Social Security Numbers.  Such areas as Registration are identifying and eliminating unnecessary usages; appropriate measures should be taken to ensure that all College units safeguard this information.

Anecdotal concerns are sometimes expressed about the confidentiality of employee personal information, including salaries.  It is recommended that the College’s work force be reminded of their rights of, and responsibilities for, confidentiality, and encouraged to report any concerns they may have about breaches of confidentiality, so any such concerns can be properly investigated.
Accuracy and Accessibility of Information

Printed versions of the College Catalog and Graduate Bulletin, and the Student Handbook are updated annually by the Associate Dean of the College and the Director of Student Activities, respectively, with input from all pertinent department heads.  The texts of these documents also appear on the College’s website, along with web pages from various student service, academic, and external relations units of the College.  The “What’s Happening” page of the website is intended to provide daily updates and quick links to the campus community.  The Catalog and Graduate Bulletin, available in hard copy and on the website, contain appropriate references to Middle States accreditation, on pages 126 and 41, respectively.

Problems with website organization, timeliness of updates, and technical issues (e.g., slow downloads) are in the process of being addressed by the Director of Academic Computing Services and his staff.  The entire website will be rewritten using technologies that allow for the separation of design and navigation from content.  This simplification and re-organization of the site will encourage routine procedures to maintain accuracy of content and contribute to the development of a navigation structure that is logical, consistent, and easily understood by all constituents.  The re-design will also ensure internal consistency of style with print publications and the graphic identity of the College.  Currency and accuracy of web content will be ensured by clarifying, in every case, whether the institutional webmaster or another party is responsible for a particular page, then developing protocols appropriate to each site for regular monitoring. 
These website refinements are occurring in direct support of modifications called for in the College’s February 2003 Marketing Plan (DR).


The College’s Director of Assessment and Institutional Research bears primary responsibility for transmitting accurate institutional data to external agencies, such as professional associations and other organizations.  Her responsibilities include completing our Annual Institutional Profiles for the Commission on Higher Education.  Substantive change reports have also been submitted to the Commission.

Recommendations


At this time, the College has developed, or is in the process of finalizing, fair and impartial processes and policies and has distributed them through the appropriate channels of communication. These policies reflect sound ethical practices as well as equitable and consistent treatment of constituencies.  Furthermore, the development of policies under such ethical guidelines has ensured a climate of academic inquiry, openness, and protection and fostered a climate of respect among students, faculty, staff, and administration. 

Although the College has been diligent about developing principles of ethical management of its affairs, certain areas need to be addressed:

1. Written guidelines should be developed for forms of student expression in addition to the student newspaper.

2.  Actual or perceived breakdowns in communication – whether between the Cabinet and the campus community, among and between campus departments – need to be assessed and rectified.  Assessment is needed of informal reports of administrator and staff discontent regarding such areas as organizational communication, merit pay, and promotional opportunities, with appropriate assurances of and safeguards for confidentiality of employee opinion.  These areas have been previously remarked upon in the QOL committee and other forums: steps should also be taken to clarify lines of communication and accountability so that important recommendations do not fall by the wayside or become backburnered and eventually forgotten.  Imprecise status report usages such as “ongoing” may contribute directly to this problem.
3.  Appropriate training on employee rights and responsibilities should be developed and provided for student workers and their supervisors.  Numerous previous recommendations to implement some form of formal orientation of new faculty and staff should be heeded, by specifically tasking named personnel to implement these programs, rather than relying on the good will of volunteers to provide this service to new colleagues.
4.  Consistent and campus-wide participation in evaluations of administrators and staff is necessary.  Current practice imposes no penalty for failure to submit performance evaluations, nor does the current system provide adequate guidance for evaluators. 

CHAPTER 3: INSTITUTIONAL ASSESSMENT

Focusing on Standard 7, the institutional assessment focal group examined the means through which Daemen College assesses its effectiveness in the following areas:

· The achievement of its mission and goals; 
· The delivery of high-quality academic programs;
· The maintenance of support for student learning;

· The collection and distribution of information to support institutional planning and renewal. 

The focal group gathered information through interviews with department chairs, administrative department heads, and members of the President’s Cabinet.  A comprehensive audit of written plans was also employed to determine whether existing administrative and academic assessment plans were structurally adequate and capable of fulfilling both the unit and College missions.  Further review addressed the dissemination of assessment results and their use for unit planning and decision making.  Finally, the group reviewed the impact of existing assessment processes on campus-wide planning and decision-making.

This self-study process identified the need for more systematic assessment and ultimately resulted in the development of a comprehensive institutional assessment plan (IAP), approved by the President’s Cabinet in Spring 2005 (DR; summary diagram in appendix 3.1).   This chapter culminates in a summary of strengths and weaknesses identified during the self-study process, with associated recommendations.  

Adequacy of Institutional Assessment Processes

During the past decade, the College has made important decisions relative to the future of the institution.  Planning processes have been collaborative, thoughtful and productive yet have been somewhat ad hoc in nature rather than the product of deliberate assessment-based strategic planning.      

Our 1996 institutional self-study identified assessment as an area needing improvement.  This evaluation led, in part, to the development of the 1997 Strategic Plan and subsequent Strategic Planning Task Force Report and Campus Facilities Master Plan of 1999.  Many of the institutional goals and objectives outlined in these plans have been realized.  The 1996 self-study also stimulated campus-wide dialogue that led to revision of the College’s mission statement in 2000 and its core curriculum in 2003.  Representatives of the various constituencies have generally used the mission statement as a guide during our current transformational processes.  However, the outcomes of the curricular and structural changes the College has experienced have not been satisfactorily assessed. 

Despite agreement among members of the President’s Cabinet regarding the current need for an updated and purposeful strategic plan, there has been no adequate institutional assessment process out of which such a plan could evolve.  Rather than employ a systematic approach to planning, Daemen has historically tended to respond to crisis and immediate need.  More recently, the Vice President of Academic Affairs has been a principal architect of the College’s strategic agenda – an agenda which, while demonstrably successful, has not benefited from the adequately evidence based information that more sophisticated institutional assessment can provide. 

Priorities and program needs have also been determined with the annual budget as a guide.  Enrollment projections and input from individual units provide the foundation of the annual budget, with the Cabinet determining allocations in response to stated needs and anticipated budgetary parameters.  In matters of planning, insufficient formal structures have existed to encourage communication between departments or assessment of the overall planning process.  Assessment plans and procedures have been effectively implemented in various areas of the College but, until recently, have not been articulated into an integrated IAP.  While data gathered in separate areas of the institution are stimulating change within those areas, assessment at Daemen has been too disjointed to evaluate the effects of this change on the College as a whole. 


Cabinet-level assessment has been somewhat informal.  At weekly meetings, Cabinet officers discuss concerns that arise within the campus community.  These sessions involve analysis, planning, and decision making.  In addition, the President receives annual updates on critical College functions, especially those that feed into budget decisions.   Pertinent matters from the weekly Cabinet deliberations are to be communicated to the faculty and staff.  However, the focal group’s audit interviews regarding the adequacy of the level of communication revealed consistent concern.  Although substantial data gathering, analysis, planning and action occur as a regular part of the College’s operations, the essential need for formalized and coordinated assessment as a characteristic of strategic growth is only recently receiving attention and commitment at all levels of the institution. 

Support for Institutional Assessment

The preliminary evidence gathered during the focal group’s investigation indicated that the adequacy of our assessment processes and associated communication are continuing concerns among Daemen constituencies, including the Cabinet and the Faculty Senate.  Consequently, Daemen’s institutional assessment committee was convened early in 2004 to study the issue and to develop a successful comprehensive assessment strategy.  The committee worked in association with the Middle States steering committee, the Senate, and the Cabinet to design the IAP that was submitted in November 2004 and approved, with revisions, in May 2005.  Details of this IAP appear below and the entire document is available in the document room.  It is anticipated that the implementation of this design will improve the level of information sharing and the availability of data for planning and decision-making.  Under the new plan, more responsibility is placed on individual units to participate in ongoing self-study, with regular reports of assessment outcomes, proposed action plans, and a coordinated reflection and visioning process that will allow them to become more engaged in critical activities such as prioritization and budget planning.  Assessment results – driven by each unit’s mission, goals, and outcomes and tied directly to the College’s stated mission and goals – will be used by the Cabinet in making decisions.  A fully integrated, mission-based focus has not been sufficiently operative in Daemen’s culture and this new plan represents an important step in the evolution of a genuine culture of assessment at the College.   

   Academic and administrative units are being asked to refocus on student learning outcomes and support for student learning within a more participatory environment receptive to change and improvement.  This new environment has been, in part, created by the hiring of four new Cabinet members in the past four years who came from institutions where assessment was highly valued.  At the Cabinet level, information from the new assessment reports will identify areas of weakness and highlight opportunities for improvement.  The IAP also includes procedures through which the Cabinet will provide more regular, written reports to the entire campus community.  These procedures should improve communication and accountability at all levels within the system.
Status of Assessment Plans and Processes Throughout the College

The focal group’s comprehensive assessment audit process included each academic department as well as each administrative office across the campus.  Each unit plan was evaluated based upon the minimal inclusions required in the new IAP: mission of unit; outcomes – goals/objectives; measures/evidence of how well the goals are being met; results of data analysis; action plan; future assessment plan; and self-evaluation of unit resources.  The following is the result of the audit process organized into three categories – academic  departments, administrative units, and the overall institution:

Current status of assessment in academic departments.  Daemen’s academic departments are housed in two divisions, Arts & Sciences (A&S) and Health & Human Services (H&HS).  The departments in the two divisions have a long history of working collaboratively to achieve the College’s mission and to strive for excellence in student learning.  Developing a culture of assessment will depend upon this collaboration since the two divisions historically have approached formal assessment differently. This difference in approach is attributable to both academic tradition and the external accrediting requirements of most of the programs in the H&HS division.  
Assessment plan development has been an arduous process for some faculty who maintain that it is difficult to apply objective criteria to the teaching of certain disciplines, particularly the humanities; however, much progress has been made and channels of communication are opening.  Arts and Sciences faculty are generally supportive of the assessment initiative and have come to recognize the importance of evaluating individual and programmatic effectiveness.  Details of the status of academic departmental assessment, the different approaches taken by the departments, and associated recommendations are found in Chapter 7 Assessment of Student Learning.  From an institutional perspective, it should be noted that some departmental plans will require considerable support in the form of increased cooperation and communication between administrative and academic offices and increased budget allotments.

Systematic, interdepartmental sharing of information has been limited, with administrative and student support data being disseminated primarily in response to particular circumstances.  The College’s new IAP promotes a more structured, open, and regular sharing of information both vertically and horizontally.  In academic departments where a culture of assessment has been nurtured, data is used to guide change.  This approach is being facilitated across the academic departments.  
At this point in the implementation of the new assessment plan, it is not possible to determine how effectively it will coordinate the functions and individual plans of the various College constituencies or how efficiently data and analyses will be disseminated and employed.  It is assumed by the faculty that, if the approved plan is truly comprehensive and its implementation is appropriately supported, its overall impact should be extremely positive. 

Administrative Unit Assessment.    Thirteen representative administrative units (of 21) were examined by the Institutional Assessment focal group.  Most administrative departments define themselves as task-oriented rather than mission-driven.  Their tasks are either historically determined or dictated by the ebb and flow of the academic year.  Each office has developed a customary set of procedures by which it manages its operations.  Each works within a hierarchical structure that implies quantitative and qualitative norms by which it evaluates its overall performance, but these are not consistently used to implement planning or allocate resources at the unit level.  While the units report that their procedures function reasonably well, they do not typically stem from assessment results or contribute to the development of a unit identity.


As would be expected, assessment methods vary from department to department.  Measures of outcome are articulated in some units as part of their current plan, but are frequently not stated in measurable terms.  Data is collected and evaluated at various times throughout the year, some through structured processes and some in an informal and ad hoc manner.   An example of a structured process is the submission of an annual report at the close of each academic year.  Some departments employ written plans for internal departmental use and/or for external reporting needs.  

Generally, administrative assessment is not mission-focused and displays little evidence of intentionally connecting the somewhat random elements in their assessment plans.  The Financial Aid Office is an exception and an example of a unit with a more advanced assessment plan that does link performance and individual performance goals to an annual review process.


Indicators of success vary across units, from shorter lines, to number of student visits, to data-analysis feedback and reports generated.  Some units rely on informal feedback from users of their services while others maintain attendance records and conduct student-satisfaction surveys.  This information is used to plan future activities and modify continuing ones. 


Some administrative units meet when specific needs arise, and others at regular semi-annual or annual intervals to determine needs, reflect on problem areas, and generate unit plans.  Typically these assessments involve a meeting of those responsible for common functions and/or those reporting to the same supervisor.  The External Relations staff, for example, has an annual day-long retreat to evaluate the past year and set the agenda for the subsequent academic year.  


 A number of offices submit annual reports, either by choice or in response to supervisory requirements.  There is general agreement that the report process is a useful accounting and documentation of the year’s activities, but office personnel also indicate that they receive little or no feedback.  The library maintains precise annual records and reports because it is evaluated by the same accrediting agencies that review particular academic programs.


The Associate Dean of the College requires annual reports from those offices reporting to her.  The path taken by such reports is exemplified by the Learning Center report being submitted to the Executive Director of Academic Support Services, who incorporates the report into a larger one on Academic Support Services.  That report is submitted to the Associate Dean who incorporates it into one that includes all of the areas reporting to her office, forwarding that general report to the Vice President for Academic Affairs.  The new IAP employs a similar reporting structure, but emphasizes, instead, analysis and mission-based prioritization at each level of the process and the need for communication and structured feedback.


Under the former system, the most significant form of feedback has come through the budget approval process.  Approval given to a unit’s original or revised budget would set the agenda and guide the implementation of new initiatives.  Budget requests are prepared by department or unit heads.  Typically, budgetary supervision or approval has not been exercised by mid-level administrators—such as the Associate Dean or the Director of Academic Computing—who oversee a number of other departments.  These individuals might, however, play a role in trimming or adjusting proposed budgets during the development process.  The Vice President for Academic Affairs and Vice President for External Relations require zero-based budgeting from units reporting to them, thereby requiring units to itemize and justify their budget requests, rather than rely on historic allocation amounts.


Considerable data is being collected and processed at the College.  A number of units routinely collect and report statistics as part of their activities, or in compliance with state or federal regulations or the demands of granting agencies.  Many reports from data summaries or analyses are disseminated up the organizational hierarchy in response to requests for information.  This information is processed and provided to the requesting administrator.  Other reports pertaining to more general concerns—admission statistics, for example—are created regularly and distributed more broadly.  Each office seems aware of what information it is responsible for and with which offices that information is shared, but the personnel of these offices are not always aware of information generated by other offices, and which might be beneficial to their objectives.  On the other hand, ongoing information sharing between a number of offices has been regularized and dependable.  In general, there is an upward flow of information, corresponding to the organizational structure of the College, and there is some lateral flow between units based on the functional needs of the units.  However, information sharing occurs for the most part as a customary practice or in response to a specific request, rather than as part of an institutional strategy.  Many of those interviewed stated the need for an integrated central computing system that would make both the generation and the sharing of information more efficient.


There was a mixed response from administrative departments to the new IAP in which all units will participate.  Libraries have a strong culture of assessment and have been collecting and maintaining data for years, but the Head Librarian indicated that he and his staff have little indication of the impact the library and information literacy have on student success, and that they would welcome such data.  External Relations anticipates joining the Council for Aid to Education for the purpose of collecting a standard set of statistics that would help to establish a benchmark for assessing the College’s fund-raising performance.  Some administrative units that operate with considerable autonomy in decision-making believe they have sufficient information to establish priorities in the process of annual planning and fear that more structured assessment will consume more time than it is worth.  Other departments report that although they receive insufficient feedback and inadequate information concerning institutional priorities from supervisors, they are still able to provide satisfactory service.  There seems to be a sense that all is well within an administrative unit unless one is advised to the contrary.  As assessment moves forward at Daemen, such assumptions will need to be challenged, while at the same time, staff will require support and meaningful assurance of the value of systematic assessment.

Institution-wide Assessment.  There have been significant changes in Daemen’s priorities and in associated unit activities over the past several years.  In some instances these changes occurred in response to unit or Cabinet-level analyses and strategic planning.  Sometimes, however, changes seem to have been made without sufficient basis in concrete evidence, or have been made primarily in reaction to shifting internal and/or external pressures.  In Enrollment Management, for example, the Dean reported that “priorities have changed considerably,” and “the department has been re-invented in the past two or three years.”

A number of administrative units (e.g., Admissions, Registrar, Business Office, Financial Aid, Personnel, and Academic Grants) have become subject to the reporting requirements of external agencies and associations of which the College is a member.  The record keeping necessary to be compliant with these external requirements has impacted the operations and staff priorities of such units.  For example, the USA Patriot Act has generated additional paperwork within Admissions with new requirements for documentation and tracking of international students.


In the area of Maintenance, a shift in priorities has been reflected in the adoption of a policy of non-deferral of maintenance, necessarily involving increases in budgetary allocations.  Student Affairs priorities have become even more student-centered with emphasis on both the educational and developmental aspects of student life.  An ad hoc Grants Task Force evaluated the process of grants administration and created a handbook to regulate that process.  The group’s recommendation to appoint a post-award grants manager was accepted and implemented in 2004.  The impact of all of these changes and initiatives invites periodic evaluation to inform subsequent decision-making.


Many offices routinely generate systematic data on vital institutional functions and concerns regarding the recruitment of students, the certification of students and programs, retention of students, adherence to federal and state regulations, post-graduate success of students, and monitoring of donor support.  Although the collection and reporting of data at Daemen is widespread, it has been rare that this information has systematically influenced institutional decision-making.  National surveys in which the College participates generate a wide range of information that would be useful, if properly employed, in supporting measures related to student learning. The College has implemented a new core curriculum which articulates the competencies implied in the Daemen mission statement and is intended to deliver those aspects of higher education most valued by the faculty and administration of the College.  Because the core is in its infancy, however, little is known about its success, or lack of success, in achieving its learning outcomes.  Thus, the need for a comprehensive assessment plan of the core curriculum has been identified as a priority and a Core Assessment Committee is currently developing this plan.

Over the past several years, the College has successfully garnered grant support for new projects, centers, and programs.  Several existing academic programs have also been expanded on campus and are now offered at distant extension sites, providing exciting opportunities for faculty and student engagement.  Outcomes and effects of such activities  also need to be addressed within the IAP and strategic planning process at their inception, and as decisions are made regarding the sustainability of grant-funded initiatives as they transition to funding through the College’s operating budget.

Changes in Institutional Assessment

As evident in the focal group’s findings, recent assessment procedures have not been well integrated and communication of assessment-related matters has been inefficient and often ineffective.  Acknowledging this circumstance, the College has developed a new comprehensive IAP.  The implementation of the plan will require and is currently founded in a spirit of collaboration and commitment at all levels and across all areas of the College and will certainly become a cornerstone of the College’s future advancement and growth.
As indicated in the following description of the IAP, the new process is mission-focused at the unit level as well as at each analysis and decision point.  The process makes systematic use of multiple quantitative and qualitative measures that may be gathered through either direct or indirect means.  The need to improve the College’s information system is paramount, as accessibility will be critical for maximizing the use of abundant existing data as well as for facilitating communication.  Faculty, staff and administration have repeatedly emphasized that the new assessment plan and the associated effort and commitment will be of value only if the data and analyses are effectively used in planning and decision making.  The College community has heartily endorsed the spirit and substance of the plan but unless it is adequately supported and all constituencies contribute positively to its function, it is unlikely that this spirit of collaboration and commitment can be sustained.

Update of the College’s strategic plan must be formally linked to the processes, outcomes and timetable of the evolving IAP.  The initial cycle of reporting and feedback is planned for 2005 with the timing of reporting and feedback sequenced with regular, ongoing institutional cycles associated with budget planning, enrollment reporting, and key academic calendar events.  An overview of the implementation schedule and a table describing the planned sequence for generating academic-department comprehensive self studies is included in Appendix 3.2.

The Cabinet will be accountable for the evaluation of the plan as it is implemented.  The Director of Assessment and Institutional Research will facilitate this process, with support from an ad hoc committee of representatives from across the campus to ensure essential input and communication in the plan’s evolution. 

The IAP is designed to collect information about the performance of College departments and programs in order to identify strengths and weaknesses, make informed decisions, and improve the educational experiences of our students.  The Cabinet member responsible for each of the five functional areas is charged with gathering, assembling, and submitting information to the President and the Cabinet as a whole.  Information will be presented in a succinct report format appropriate to the unit within the functional area.

 
Each unit (academic department and program, administrative unit, center, and grant funded program within a functional area) will regularly gather a variety of information and analyze the information through formal and informal assessment activities and processes.  Strengths, weaknesses, needs, and plans will be communicated to the Cabinet member through a standardized report format.  After the assessment reports are reviewed and discussed by the Cabinet as a whole, they will be housed in the Office of Assessment and Institutional Research.  Unit reports will also be reviewed annually for substance and feasibility by each unit’s administrative head.  Such sharing of information will provide for open communication of goals, achievements, and needs among areas and between administrative levels of the College.  This process is essential to comprehensive institution-wide assessment as well as to guiding institution goal setting, financial planning, and decision-making.


Each unit will submit an Annual Assessment Report using College-wide criteria, summarizing the unit’s review processes and results.   Unit assessment reports will be submitted online and will minimally include: mission of the unit; outcomes (goals and objectives); measures/evidence of how well the goals are being met; results of data analysis; action plan; future assessment plan; self-evaluation of unit resources; and instructional costs and productivity assessment.  In addition to annual reporting, academic departments will complete a comprehensive departmental self-study every three years.  The comprehensive self-study report addresses each of the department’s student learning outcomes, whereas annual assessments may focus on a select set of outcomes for the reporting year.  Thus, some data gathering is conducted each year as an ongoing part of the unit’s overall assessment plan.

One copy of the report is to be submitted by July 1, along with any supporting documents, to the appropriate dean or vice president  for review of its appropriateness, substance, and feasibility.  Academic departments/programs will send supporting documents to their divisional deans.  Deans and vice presidents will provide written feedback to the unit, including opinions and recommendations by August 1.  The Director of Assessment and Institutional Research will also review the documents as part of the procedural audit to ensure the report’s completeness and coherence with and integration into the College’s IAP.  

Each Cabinet member will write a summary report by September 1.  This report will be shared with the individual units by the appropriate deans/supervisors.  The summary reports will provide a comprehensive analysis of the various units’ key outcomes, action steps, plans, and necessary resources.  These summaries will not include all of the supporting information, unless requested.  They serve as a formal mechanism for communicating overall feedback to the units served, communicating with peers for planning and decision making purposes, and communicating goals, outcomes and needs to the Cabinet for institutional planning and decision making.   

Summary reports will be the foundation for annual reports generated by each Cabinet member for annual assessment.  The Cabinet will identify indicators of achievement of institutional goals to be used as benchmarks for comparison and decision making purposes.  A written summary from the President showing the integration of the reports and how they relate to the College’s strategic plan will be made available to all units by October 1.  Progress of the plan will also be discussed in the President’s annual State of the College address.
The Director of Assessment & Institutional Research (DAIR) serves three fundamental roles in the assessment process.  First, the DAIR performs procedural audits of unit assessment plans to ensure they are compliant with the institutional assessment policies and procedures and to ensure that adequate data is being gathered across the campus to serve the needs of the units and the College.  Second, she serves as a resource to the units, deans, and the Cabinet and may provide assistance in the selection and use of appropriate outcome measures, and in completing and distributing the analysis of outcomes data.  Finally, the DAIR assists the Cabinet in coordinating the ongoing design and implementation of the institutional assessment plan to assure its effectiveness and appropriateness.  The DAIR will forward a summary of Cabinet members’ written reports to the Faculty Senate indicating how the process is functioning.

Annual reporting procedures and report format instructions are available in the document room. The diagram included in Appendix 3.1 illustrates the reporting and feedback communication flow integral to the new IAP.
Conclusion and Recommendations
Strengths
· Daemen generates a large amount of direct and indirect data on student learning and development.  Routine data collection and reporting is widespread.  Substantial data analysis, planning and action occur as a regular part of the administrative procedures of the College and within the Cabinet. 
· A number of academic departments, particularly in the H&HS Division, are familiar with the processes of assessment required for program accreditation.  Departments in the A&S Division have made progress toward defining learning outcomes and are seriously engaged in developing more effective plans to assess them.
· Administrative departments assess the effectiveness of their performance in terms of meeting established deadlines, satisfying constituencies, and functioning efficiently. Assessment is prompted by the perceived need to better manage unit operations.  A number of administrative departments routinely collect institutional data, maintain records, and prepare annual reports of departmental operations.

· The members of the President’s Cabinet are committed to assessment and strategic growth.  There is a willingness and openness to sharing information among departments across the campus.  The current, generally upward, flow of information among structural units provides a framework for the eventual flow of assessment information.  The process of self-study embedded in the new IAP provides an opportunity for improved communication, accountability, and practices that may lead to more structured planning and institutional renewal.

Weaknesses

· While some change has occurred in response to consultant input and needs-assessment analysis, the establishment of new priorities is too often not based on direct assessment.  Assessment and strategic planning processes are not sufficiently formalized and coordinated to foster strategic institutional growth.  There is insufficient evidence that documents produced for external accreditation reviews have been used by the College for broader planning or decision-making purposes.  
· General institutional data and records maintained in certain administrative departments are not readily available in a format accessible to academic personnel who might have use for them.  The acquisition of data for individual departmental use has been labor-intensive and its frequently unique format precludes its efficient use by other departments.  Much systematic data collection at the College is designed to meet the requirements of external agencies and does not always fit the needs of internal users, especially for the assessment of processes and outcomes. 

· The College’s information-gathering, analysis, and communication are hampered by the lack of an integrated information technology network.  The current information management system is inadequate and places limitations on the kind of effective data management necessary for assessment processes.

· Other than year-end reports in some areas and budget development, few methods of assessment have been used to regulate ongoing processes in administrative departments.  In the academic affairs area, responsibility for mentoring departments in matters of assessment has fallen to the divisional deans.  The College must consider providing more sophisticated support for training, as well as distribution of raw data and data analysis in order to facilitate the unit assessment process and ensure that self-studies are completed accurately and comprehensively.

· Structured communication mechanisms are insufficient and accountability is not well defined within the assessment and planning structure. Budget approval may currently be the only meaningful source of feedback influencing planning in some units.  

· An assessment plan for the new core curriculum remains to be finalized and implemented. 
Recommendations

1.  The College community must maintain its resolve and commitment to the successful implementation of a continuous, comprehensive assessment process to ensure that departments remain focused on improvements necessary to maximize student achievement of contemporary program learning outcomes.  The continued development of an assessment plan for evaluation of the evolving core curriculum should be a central focus of efforts in the immediate future.

2.  The Cabinet and Board of Trustees should re-establish a standing long range planning committee to develop and oversee a continuous process of strategic planning.  The strategic plan should be a living document that evolves as the institution evolves, is reviewed on at least an annual basis, and is intimately linked to the IAP and operating procedures of the College.

3.  The College’s information systems and technology infrastructure is inadequate.  Upgrade to a robust and integrated system should be made a priority within the institutional budget and strategic plan.  This investment will be critical to the essential data gathering, sharing, analysis, and communication necessary for effective and efficient implementation and maintenance of the new IAP. 

4.  A faculty and staff development program should be launched to support necessary training in the area of assessment and related technologies and methodologies.  
5.  The College administration must work to ensure that information sharing and structured feedback is a consistent and open process.  The administration should  support departmental assessment activities through the supply of data such as program enrollment demographics and cost analysis fundamental for use in unit assessment procedures. 

CHAPTER 4: MATRICULATION AND STUDENT DEVELOPMENT


This chapter focuses on the Daemen student, evaluating admissions and student support services in light of Standards 8 and 9.   Key sources for this analysis included interviews with enrollment management and student services personnel, reports generated by the Registrar and Enrollment Management, including the Enrollment Management Annual Report 2004, the Recruitment Plan for Fall 2003-2005 Enrollment, the Admitted Student Questionnaire (ASQ), and the November 2004 report of our financial aid consultants, George Dehne and Associates.  These reports are available in the document room. 

Student Admissions
Policies and Standards

First-year students apply for admission to the College by submitting an application form along with an official high school transcript, and SAT or ACT scores.  Optional documentation includes a personal essay, letters of recommendation, and a personal interview. (For some programs of study, some or all of these are required.)  Transfer students are admitted based on cumulative college(s) grade point average (GPA).  

Admissions standards have been consistent for the past five years, and are outlined below:

Table 1  Admission Standards
	Level of Admission
	Class
	Grades

  High School

  College
	SAT combined/

ACT

	Level I:  Automatic Admission
	Freshman
	90 or higher
	1020 /22

	Level 2:  Regular Admission
	Freshman
	80 or higher
	 900 /16

	Level 3: Conditional Admission*
	Freshman
	75-79 or GED
	 800 /13

	
	
	
	

	Level 1:  Automatic Admission
	Transfer
	3.0 or higher
	n/a

	Level 2:  Regular Admission
	Transfer
	2.0 or higher
	n/a

	Level 3:  Conditional Admission
	Transfer
	1.8 or 1.9
	n/a

	* A case for success must be  made by the student, and for Fall 2005 these have been limited to 20 HEOP students and 60 Vision for Success students



  Source:  Office of Enrollment Management
Table 2 compares Daemen admission standards with those of our main competitor institutions: 

Table 2  Comparative Admission Standards
	Institution
	High School GPA
	SAT/ACT

	Canisius College
	85 (2.8)
	1000/21

	D’Youville College
	78 (2.0)
	  870/16

	Daemen College
	80 (2.2)
	  900/17

	Medaille College
	78 (2.0)
	  750/15

	Niagara University
	85 (2.8)
	1000/21


     Source:  Office of Enrollment Management
Recommendations for changes to Admissions standards are gathered from a variety of sources including the two divisional deans and all department chairs.  All recommended changes are written in the Recruitment Plan submitted to the President.  Our student profile has remained relatively steady in terms of race, gender, and program of study (See appendices 4.1 and 4.2).  
Student Recruitment

Prospective students are identified from a variety of sources such as local and national college fairs, high school presentations, high school guidance counselors, personal interviews, open houses, the Early Summer Preview program, the On-Campus Information Day program, general referrals, and advertising initiatives.  Transfer and non-traditional students are recruited primarily through articulation agreements with community colleges, transfer student college fairs, and college fairs held at businesses and community events for adult learners wanting to return to or begin their college careers.
Daemen competes for students with several private and public institutions in the immediate Buffalo area.  The lack of economic and population growth in this region requires the College to become more aggressive and more efficient with limited resources.   Data from our ASQ and Carnegie Communications surveys indicate that Daemen is still not as well known in our primary market as we need to be.   Beginning with the conceptual work provided by the consulting firm Brainworks in 2000, and continuing with Carnegie Communications, we are refining our branding image. The current icons in use include: the globe, Daemen College nameplate, logo— A World of Opportunity –and recruitment slogan—What You Want.  These branding icons are used separately or combined on our publications and web site.  While our logo will remain constant, the use of slogans will have a shorter shelf life (most likely 2-3 years).

The Admissions Office is also moving toward more intrusive and timely interaction with prospective students to qualify them at the inquiry level.  Commonly referred to as prospect management, this approach enhances the “funnel method” of communicating with a large number of prospective students.    By working with a large inquiry base we are able to develop prospects and provide marketing information to those in our immediate market as well as to those in markets we are beginning to cultivate.  The prospect management model affords a more intense and personal relationship building process and involves identifying, qualifying, and then working closely with those who are most likely to attend.  The numbers our counselors must work with in this process are much fewer but should bring a higher yield.  


We have increased opportunities for student visits, adding a Scholarship Day and revising our scholarship matrix to remain competitive.  Since data from our ASQ shows that both traditional mail and electronic information are equal in effectiveness for recruiting students, the College uses both forms of communication in its marketing efforts.  Admissions standards are listed on the website as well as in the viewbook, one of the first publications sent to prospective students.  Application for financial aid is also described in detail.

In order to address more effectively the differing recruitment strategies for undergraduate and graduate students and to improve strategic use of admissions-related data, Enrollment Management reorganized in Spring 2005 into three main functional areas – undergraduate admissions, graduate admissions, and enrollment research, appointing directors for each area.  Once solely an undergraduate institution, Daemen offers an increasing number of graduate programs.  Although undergraduate education is still our primary focus, program changes such as the following have significantly altered our enrollment profile:  Physician Assistant program now at master’s level; Physical Therapy now at doctoral level; new master’s level teacher certification programs, and new master’s programs in Executive Leadership and Change, Global Business, and Accountancy.

Annually, counselors are required to attend professional training on internal as well as external issues affecting Admissions.  Each year the Admissions Office also holds retreats to discuss changes for the coming year and to decide how to implement new ideas.  Faculty members are annually invited to give presentations to the Admissions staff on new programs and changes in curriculum and requirements.   Faculty also participate in student recruitment by giving presentations during open houses and new student orientation, and by participation in other planned events for prospective students and parents.  

Financial Aid

  In the context of the College’s dramatic enrollment shift of 1999-2000, specifically a sharp drop in Physical Therapy enrollments, the College’s enrollment management consultants at that time, Miller and Cook, recommended a leveraging model which offered merit-based scholarships at the front end of the recruitment process in order to entice people to consider Daemen who would not otherwise have been inclined to do so.  Their recommended award matrix was followed until recent updating in consultation with George Dehne and Associates (GDA) in November 2004.  During the time Miller and Cook’s recommended matrix was in place,  the percentage of accepted freshmen actually enrolling at the College increased from 22 percent to a high of 28 percent with an average enrollment yield of 25.5 percent over the five-year period. 

The key problem with continuing use of the Miller/Cook model has been that the amount of our scholarships has not been sufficiently competitive.  While tuition has increased steadily over the last five years, scholarship amounts have remained constant.    Recent surveys of freshmen and transfer students who withdrew after depositing indicate that financial aid ranked highest, by a factor of at least two, compared to any other reason for deposit withdrawal. Out of 46 deposit withdrawals among freshmen in 2003, 27% indicated financial aid as the reason for their withdrawal. In 2004, 30.35% of 50 freshmen who withdrew indicated that financial aid was the issue.  
Using limited financial aid resources to achieve institutional enrollment goals and maximize net tuition revenue is perhaps the greatest enrollment management challenge the College has to face.  Daemen cannot afford to be “need blind” with our admissions decisions, meet one hundred percent of the demonstrable financial need of our enrolled students, and, at the same time, attract the level of quality and diversity we feel is appropriate for our institution.  Our aid resources have to be managed in a systematic way to achieve the desired results.


 In concert with our prospect management recruitment strategy, admissions counselors are now trained to lead with product not price, making the case for the College generally and the major specifically, then explaining to prospective students how they can afford to attend Daemen.  If this presentation is done effectively, counselors develop a relationship with the prospect during the recruitment process, establishing themselves as credible counselors rather than discounting sales people. 

Offering $2,000 and $4,000 scholarships to students with modest academic credentials, as recommended by Miller and Cook, has also done little to enhance the image and reputation of the College among sophisticated families and high school guidance counselors, and as a result, may even have been counterproductive.  While it is clear that Daemen still needs to enroll a number of students with marginal academic records, these students can be recruited with need-based grants rather than “merit” awards, thereby sending a much more positive message to the College’s major markets.
 
Due to the competition for students in our local market, an area with a declining population and many colleges, we have increased our scholarship levels in order to keep pace with our competitors.  These increases are effective Fall 2005 and include six new Trustee Scholarships.  We have also extended our recruiting area to include markets in New York State in order to make up for the declining number of students in the area and to take advantage of New York’s tuition assistance program for residents.  The College’s investment in this area is already yielding results with increased enrollments in Fall 2005.

Student Persistence

Daemen College has made progress toward increasing graduation and retention rates, an identified area of serious weakness in 1996, and an area where improvement is still needed.  An upward trend in student persistence does appear to indicate higher levels of both student success and student satisfaction with Daemen College on all levels, both academic and extra/co-curricular.  Several efforts in recent years have contributed to improved student persistence.  The Early Alert program developed in Spring 2002 is described in detail in the Academic Advisement section below.   The Higher Education Opportunity Program (HEOP), funded jointly by the State of New York and the College, and the Vision for Success Program (Vision), funded by the College, provide academic support services and financial aid to students meeting criteria of educational and economic disadvantage.  The Learning Center provides tutoring; regular workshops on such topics as time management, test-taking strategies, and communication skills; and supplemental instruction in targeted “gateway” courses.  
 
Retention rates from first to second year rose for all students by 3.8% between 1997 and 2003 to 72.1% (CSRDE Retention Survey, appendix 4.2).  From second year until graduation there has been an upward trend in retention and graduation rates, with the best years being 2002 and 2003.   Six-year graduation rates have risen to 37.0% for the entering class of 1998 from 32.3% for the entering class of 1995 (appendix 4.3).
As the text of this self-study was being finalized, the retention rate for the entering class of 2004 was released – a disappointing 65.9%.  Analysis of this drop following several years of improvement is obviously a high priority for the College and key personnel have immediately commenced assessment of this finding.  
A study of conditionally admitted students (entering Fall 2000 and Fall 2001) shows that 55% persisted at least four semesters (average GPA of 2.52), and 28% persisted for two semesters (average GPA 1.72) (appendix 4.4).  Student profiles of conditionally admitted students demonstrate that we have slowly worked to decrease the number of conditionally admitted students from 107 in the fall of 2001 to 90 in the fall of 2004.  Moreover the HS GPA for these students has also increased from 78.14 in 2001 to 81.56 in 2004.
Student profiles for conditionally admitted students also show improvements in first semester performance.  During Fall Semester 2001, freshmen who were conditional admits earned an average of 2.02, 58% earned 2.00 or higher and 42% were below 2.00.  In 2003, freshmen who were conditional admits earned an average of 2.14, 64% earned a 2.00 or higher and 36% were below 2.00.  
Moreover, while barely 10% of the students from the 2001 cohort earned a 3.00 or higher, in 2003 that number increased to 17%.  Student Profiles for Regular Admit students have shown that the median HS GPA has remained consistent at the 88% mark ( 88.07 in 2001 and 88.62 in 2004).  However, average SAT scores have increased from 1017.6 in 2001 to 1028.0 in 2004.

It should be noted, however, that the number of conditionally admitted students, expressed as a percentage of entering class enrollment, did not decline but generally increased over the past five years: 26.7% in Fall 2000, 23.3% Fall 2001, 24.1% Fall 2002, 25.4% Fall 2003, 30.6% Fall 2004 (Institutional Research Report: Five Year Trends and Preparation of Incoming Students 2000-2004; DR). 
Effective with the entering class of 2005, however, the number of conditional admits has been capped at 80 students (approximately 20% of the entering class), with all such students served either through the HEOP (20 students) or the Vision program (60 students).  Although a special advisor in the Academic Advisement Office has worked with conditionally admitted students who were not enrolled in one of these programs, the decision to limit conditional admissions and to ensure that every such student is included in a supportive and holistic enrichment program is expected to contribute to improved student retention.

Retention rates for minority students are an area of concern.  While black students show rates of persistence comparable to white students into the second and third years of study, they do not continue to persist to graduation at the same rate.  Black students at Daemen are also less likely to graduate within six years than are black students at comparable institutions, as Table 5 shows: 
	Table 5   Comparison of Persistence & Completion of Black Students at Daemen College
	

	           with Persistence and Completion of Black Students at Other Private Institutions in CSRDE*

	
	
	
	
	
	

	 
	 
	 
	         Cumulative Graduation Rates

	 
	           Persistence
	% Completed
	% Completed
	% Completed

	 
	% to 2nd Yr.
	% to 3rd Yr.
	in 4 Yrs.
	in 5 Yrs.
	in 6 Yrs.

	Black Students
	 
	 
	 
	 
	 

	Daemen College
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Unfortunately, despite general tends toward improved overall retention and persistence rates, there is a regression for minority students.  While this trend is most marked for black students, other minorities, with the exception of Asian and Non-Resident students, also continue to meet with little success in terms of graduation. 

 A notable exception to this trend, however, is the HEOP, enrollment in which is predominantly minority.  According to the HEOP Director, graduation rates of black students enrolled in HEOP were 41% in 2004 and 53% in 2005.  These rates speak volumes for the special attention and initiatives offered through the HEOP.  Approximately 4% of the Daemen College student enrollment is enrolled in HEOP.  
Overall, Daemen is making progress in retention and graduation rates, but the programs and services that support these efforts need increased and ongoing financial and personnel support in order that the benefits of these initiatives can be realized by all populations.

Enrollment Management Assessments


Daemen participates in the National Survey of Student Engagement (NSSE), and the Cooperative Institutional Research Program (CIRP) of the Higher Education Research Institute (HERI).  Data from both surveys are available in the document room.

Areas reflecting significantly or substantially more educational engagement by Daemen students than their counterparts at baccalaureate general schools and at all NSSE 2004 institutions are:


Academic and Intellectual Experiences

· Prepared for class.

· Put together ideas or concepts from different courses.

· Participated in a community-based project as part of a regular course.

· Used e-mail to communicate with an instructor.

· Made a class presentation.


Enriching Educational Experiences

· Participate in a learning community or some other formal program where groups of students take two or more classes together.

Daemen students reflect less educational engagement than their counterparts in these areas:


Additional Collegiate Experiences

· Attended an art exhibit, gallery, play, dance or other theatre performance.

· Exercised or participated in physical fitness activities.

· Participated in experiences to enhance their spirituality.


Enriching Educational Experiences

· Study abroad.


Time Usage

· Daemen students worked off-campus more.

· Daemen students participated less in co-curricular activities (organizations, campus publications, student government, social fraternity/sorority, intercollegiate or intramural sports, etc).


Educational and Personal Growth

· Speaking clearly and effectively.

· Developing a deepened sense of spirituality.

In general, Daemen College seniors are more engaged in effective educational practices than their counterparts elsewhere.  Conversely, Daemen College freshmen tend to be less educationally engaged and more likely to work long hours off-campus than students at similar campuses.

Recommendations

1.  There should be a more concerted and comprehensive effort to involve new students in campus activities and help them find financial resources on-campus, rather than off-campus, so that they become more committed to the total student experience at Daemen College.  
2.  There is merit in continuing our intentional movement toward the prospect management model of recruitment of students.  Although the model is about finding good and interested prospective students, it is also about ensuring that financial aid awarding systems are in place to reward students for performance and for need.  
3.  Continue incremental implementation of GDA’s recommendations related to recruitment and financial aid awarding.

4.  Overall, the recruiting messages from the Office of Admissions seem to be in concert with the mission and goals of the College.  Initiatives that are already in place to refine these messages and educate the admissions staff should continue.

5.  Assessment of the disparity between persistence rates of white and minority students is clearly indicated, including analysis of the relative success rates of students participating in the HEOP.
Student Services

All student services are related to Daemen’s mission of preparing students for life, occupation, and leadership in an increasingly complex world – by recognizing implicitly or 

explicitly that each student is a part of a local and global community, by offering opportunities for students to be or become comfortable with diversity, and by facilitating development of informed citizens who are continuing a life-long journey of learning.

Whether faculty member or staff member, employees work with students to ensure that both educational and co-curricular decisions are sound and that they contribute to future success.  Numerous examples and anecdotal evidence were cited during this self-study by academic and student affairs staff to substantiate the claim that in general Daemen College employees are very student-centered.  While ultimately it is, and should be, the student’s responsibility to be successful academically, our employees’ expertise and sincere care for our students’ well-being is a much remarked upon characteristic of the campus environment.
Although there have been many student support service initiatives, the number of personnel has often not grown commensurately.  While student service areas have also taken good advantage of technologies such as email and the website, expansion of support technology is also necessary to improve student services, both directly (e.g., online registration capability) and indirectly (e.g., more effective student data analysis to inform programmatic change).

Academic Support Services

Academic Advisement.  The Office of Academic Advisement, headed by the Executive Director of Academic Support Services, has undertaken a number of projects targeted at student improvement, with a particular emphasis on retention.  The “Early Alert” working group exemplifies the office’s philosophy of “intensive, intrusive” advising:  this group of administrative staff from both academic and student affairs meets weekly to determine appropriate interventions with students at risk, as identified by group members themselves, and by faculty, who are requested to provide names of students of concern.  Mid-term deficiency grade reports also provide pertinent data.

Effective Fall 2001, the College implemented an Academic Restoration program targeting first-semester freshmen with GPAs <1.0.  Administered through the advisement office, this program offers students the opportunity to appeal academic suspension from the College by agreeing to adhere to a highly structured academic contract mandating class attendance, regular meetings with advisors, and follow-through on any faculty or advisor recommendations (e.g., tutorials, workshops).   Evidence of the program’s success thus far has been primarily anecdotal, with certain students displaying marked turnarounds;  formal assessment will occur during the 2005-06 academic year.
The Executive Director for Academic Support Services also administers the Peer Mentor Program, pairing first-year students with upper-level students who advise them on academic and extracurricular matters.  With his staff, he works closely with faculty dealing with particular student concerns, provides guidance in academic policies and procedures, and is currently serving as coordinator of the IND 101 first-year experience course.

The Learning Center.   The Learning Center uses the term “academic coaching” rather than “tutoring,” to efface the stigma that “tutoring” carries for some students and to emphasize such parallels between athletic and academic performance as the need for sustained attention and effort in one’s “work out.”  Both student and professional coaches are available.  Student coaches are recommended by faculty and complete coach training.  Professional coaches for writing and for students with English as a Foreign Language are available on a limited basis depending on the number of and needs of students.  Learning Center staff also provide seminars on such topics as communication skills, study skills, problem solving, and test-taking strategies.  Learning Center staff also serve as the campus’s disability services providers. 

In recent years there has been a marked increase in the number of students seeking assistance through the Learning Center.   In addition to students who seek coaching voluntarily, 68 students in 2003 in need of writing skill development based on verbal SAT scores were required to attend coaching sessions.  In 2004, that number had risen to 120.  The number of students with documented disabilities has grown from 40 in 2002, to 48 in 2003, to 55 students in 2004.  Note-takers were required in 43 courses in 2002, 44 courses in 2003, and 69 courses in 2004. 
Statistics such as these and strong advocacy by faculty and staff have finally culminated in the creation of an Assistant Coordinator position in the Learning Center, effective Summer 2005.   Space considerations have also been addressed: through the generosity of a private donor, the Learning Center was recently expanded and fully refurbished, with particular improvements in facilities for accommodated testing.

Higher Education Opportunity Program (HEOP) and Vision for Success Program (Vision).  The Higher Education Opportunity Program provides various types of counseling (academic, financial, personal, and career), financial aid assistance, coaching, structured study, and a five-week pre-freshman summer program for economically and educationally disadvantaged students who might otherwise be denied access to higher education.  Vision for Success is a Daemen-sponsored program, established in 1998 to serve a similar population not meeting HEOP criteria.  As noted above, all conditionally admitted students, effective Fall 2005, will be served either by HEOP or Vision. 

Among the features of HEOP is a weekly one-hour supervised mandatory study time for first semester freshmen and any students on academic probation.   Workshops on study and life skills are also provided.  The 3.0 Club, initiated in 2000, recognizes students earning a semester average > 3.0 at a celebratory dinner.  Gold, Platinum, and Diamond levels further recognize those students who have earned the award for four, eight, or ten sequential semesters, respectively.   
Registrar.  The Registrar’s Office is responsible for providing a course schedule conducive to degree completion and helping students to meet the scheduling requirements of their academic programs.  Staff provide annual credit evaluations, on student request, to assist both students and their advisors in ascertaining progress toward degree completion.  They meet on a regular basis with students to review these evaluations and provide guidance in addressing any problem areas, such as overlooked course requirements, minimum GPA requirements for application to upper division in certain programs, and transfer credit issues.  This is labor-intensive work, hampered by the College’s lack of an information technology system which would streamline the recording, dissemination, and manipulation of transcript-related data.  Conversion to a new core curriculum has also complicated the task of tracking which students are subject to which requirements, all students admitted under the old Core being grandfathered on that curriculum.  The Registrar has been a key advocate for the pressing need to upgrade the College’s information systems.

The Registrar’s office has taken advantage of available technology, primarily website-based.  Registration procedures, academic calendars, course schedules, and the like are published on the College website; most important forms are available online.  Faculty advisors have online access to their students’ transcripts and degree audits.   Online registration capability, however, awaits a new information system.

Career Development.  Career development at Daemen is considered to begin from the very first semester.  Career development professionals do not define their role narrowly in terms of career placement, although placement is certainly an aspect of their services.  Integrated with Cooperative Education (discussed further in Chapter 6), Career Development works with students throughout their college career to help them assess career opportunities, develop interviewing and other essential presentation skills, and gain meaningful experience in a variety of available internships.  A close working relationship with faculty is cultivated, and the housing of Career Development under academic, rather than student, affairs underscores the College’s emphasis on the essential integration of academic program and career preparation.  

The Alumni Partners program, established in 2002 has been an especially fruitful recent undertaking, pairing current students with alumni in internships or less intensive experiences.  Students have been able to determine if an occupation is a good “fit” as well as gain tangible networking opportunities.   An exemplary partnership between academic affairs and external relations, the program has also fostered improved institutional connections with alumni, providing a meaningful opportunity, in the words of one alumna, “to be able to lend myself to young minds embarking on a fresh start.  Who can resist that opportunity?”

Co-curricular Programs

Athletics.  Athletics are available to students on three levels:  intercollegiate, through the American Mideast Conference of the National Association of Intercollegiate Athletics (NAIA); intramural and club sports facilitated by the Athletic Department; and recreational activities facilitated by both the Department of Athletics and the Office of Student Activities. Since 1997, the number of intercollegiate teams has grown from two – men’s and women’s basketball – to eight, with the addition of women’s volleyball (1997), men’s golf, men’s and women’s cross-country (1999), and men and women’s soccer (2000).  The enhancement of our intercollegiate program enabled our successful application for membership in the NAIA. 

Athletic scholarships are available, their amounts determined by NAIA guidelines and the College budget.  Allocations and continued student eligibility are monitored by staff in Athletics, Financial Aid, and the Registrar’s office. 

The number of full-time professionals in Athletics has not entirely kept pace with the growth in the College’s athletic programs, although some progress has been made.  Until 2000, the athletic staff consisted of a full-time Athletic Director (AD), and two half-time basketball coaches, who also served half-time as Academic Advisors.  In 2000, the Athletic Director and Men’s Basketball Coach positions were combined into one full-time position; the Women’s Basketball Coach, retaining this duty, also became full-time Assistant Athletic Director, with responsibilities for sports information.   The AD, Assistant AD and to some extent the Director of Student Activities must supervise all part time coaches, administer competition schedules, handle complaints and concerns, while also being expected to develop new clubs and recreational initiatives.  In summer 2005, the College’s part-time athletic trainer, who has also organized athletic travel, became full-time; this shift to full-time should prove helpful in administering our athletic program more effectively. The Athletic Department’s 2005-06 budget proposal to add a graduate assistant to assist in administration of the program and facilities has been approved and should help to address short-staffing in this area.
Since 1995, the number of student athletes has increased from 30 to 110, almost 272%.  As R. J. Light and others have observed, participation in athletics increases graduation rates, results in happier students, but, unfortunately, results in lower overall grades than the institutional average.
  Table 3 below shows that this pattern holds true for Daemen.  Further assessment of the academic performance, specifically grade point averages, is recommended.
	Table 3  First-time Freshmen, Freshmen Athletes Receiving Financial Aid, and Average Graduation Rates Over the Last 4 Cohorts for Completers within 150% of Normal time (see notes)

	
	Bachelor’s Degree-Seeking Full-Time Freshman
	Bachelor’s Degree-Seeking Full-Time Students with Athletic Aid Freshman Athletes

	
	Men
	Women
	Total
	Men
	Women
	Total

	1998 Cohort
	 83
	263
	346
	  3
	  6
	  9

	% completing in 4 years or less
	24%
	23%
	23%
	n/a
	n/a
	n/a

	% completing in 5 years or less
	41%
	34%
	35%
	n/a
	n/a
	n/a

	% completing in 6 years or less
	43%
	37%
	38%
	100%
	 83%
	 89%

	% completing within 150% of normal time
	43%
	37%
	38%
	100%
	 83%
	 89%

	Average graduation rate for cohorts 1995-1998
	36%
	38%
	37%
	  70%
	 90%
	 83%

	Notes:   Source: Institutional Research

             Raw numbers taken from IPEDS Graduation Rates Report 2004-05

            -Graduation Rates are averaged across the rates of completion within150% of normal program time for 

              the cohort years 1995 to 1998

            -Normal program time is considered four academic years for the baccalaureate.

             -n/a:  Not available

	


A study by the Assistant Athletic Director also sheds light on the academic success of student athletes.  All team members since 1992 were tracked.  Of 177 athletes, 125 graduated for a rate of 70.6%.  Broken out by sport, the rates are as follows:  
Table 4 Graduation Rates of Student-Athletes by Sport
	Sport
	Years
	Graduates
	Players
	Percent

Graduating

	Women’s basketball
	1992-2000
	36
	48
	  75.0

	Men’s basketball
	1992-2000
	26
	48
	  54.2

	Volleyball
	1997-2000
	21
	28
	  75.0

	Men’s golf
	1998-2000
	 7
	 9
	  77.8

	Women’s Cross Country
	1999-2000
	 8
	10
	  80.0

	Men’s Cross Country
	1999-2000
	 5
	 5
	100.0

	Women’s Soccer
	2000
	 7
	14
	  50.0

	Men’s Soccer
	2000
	15
	15
	100.0


Source: Athletics Department
This data demonstrates that student-athletes in fact persist to graduation at rates exceeding the general student population, although the significantly lower persistence rates of male basketball players is a matter of concern at Daemen, as it is nationally.  In addition, because many of our teams are relatively new, the athletic department projects that from the year 2000 forward, persistence rates in general should continue to improve and exceed that of the general student population.  

Student Activities 

Active student organizations and an emphasis on cultural programming are integral aspects of Daemen’s out-of-classroom learning.  There are currently 42 student organizations, 15 of which are academic clubs.  Cultural programming includes special theme dinners in the dining hall, topical discussions, and conscious efforts to ensure diversity of music and entertainment through the academic year.
In 1998 the Office of Student Activities added special funding lines for academic clubs.  This addition provides direct access to funds through the Student Activities Office.  Since the creation of this resource, the number of academic clubs has increased from seven to fifteen, and may account in part for the relative growth in activity of academic clubs and special interest groups, compared with the relatively lower profile of Greek organizations and purely social clubs, as reported by the Director of Student Activities.
Event publicity has also been enhanced in recent years by use of the “What’s Happening” page on the College website and the use of campus email to announce special events.

With commuters comprising over half of our undergraduate population, there are regular efforts to involve them more fully in campus life.  The most successful activities are those organized by commuter students themselves, the Commuter Student Association being relatively active or inactive depending on its leadership at any given time.  While there is ongoing staff and faculty interest in commuter students experiencing all that Daemen has to offer – outside as well as inside the classroom – it is also recognized that work, childcare, and other responsibilities frequently preclude regular participation in co-curricular activities.
Campus Ministry.  The interfaith Campus Ministry office offers counseling, marriage preparation, Bible studies, spiritual retreats, and social action projects.  New students are asked to complete a Campus Ministry Interest Form in order that the office may gain a better understanding of the needs and faith traditions of students.  The office also provides referrals to area houses of worship.   Following a 2003 assessment by the Vice President for Student Affairs and the Director of Campus Ministry, the office is working more actively with students who want to design campus programs with a religious dimension.  The Voices of Zion gospel choir formed two years ago, through student initiative, and now has over sixty members, setting a record for student involvement in campus ministry programs in the past decade.  These efforts will continue to offer students myriad ways to enhance their spirituality, addressing one of the areas in which the NSSE identified Daemen students as “less engaged” than their counterparts.

Orientation and Transition Services
Orientation and Transition Services provides students and their families with access to the services, information, and assistance needed to prepare them for their adjustment to college.  Greater attention to the importance of this area, with significant revamping of our programs, is believed to be one of several factors contributing to improved student retention in recent years.

Assessment in the late 1990s by professional staff and student orientation leaders indicated that some students found orientation, and thus transition, intimidating.  In 1999, the College implemented a two-phase orientation program – a two-day program in mid-summer followed by “Welcome Weekend” immediately prior to the start of the fall term – in lieu of the former practice of holding all orientation activities immediately prior to the start of classes.  The summer program, with its overnight stay, has proved less intimidating than the prior model where students were dropped off in September knowing that they would not be reunited with their families until the November break.  The phenomenon of homesick students seeking to withdraw during the first week of classes has all but disappeared.

Placement and registration procedures have changed.  Prior to 2002, students spent up to four hours during orientation taking placement tests in reading, writing, and mathematics, with roughly another two hours devoted to registering for classes, leaving too little time for orientation activities that helped students bond to the institution.  For some students, the placement testing process itself, and disappointing scores, contributed to the orientation process being a discouraging rather than a motivating experience.  Students are now pre-placed in appropriate math and English courses with the use of high school performance indicators and SAT/ACT scores; course schedules are prepared in advance, informed by placement data, the student’s intended major, and individual preferences indicated on an extensive questionnaire incoming students fill out in advance.

Previously under the direction of a single admissions counselor, the College’s orientation program has been since 2001 under the multi-disciplinary direction of a planning committee of administrators, faculty, and staff.  The position of Director of Orientation and Transition Services was created in 2002.  Student Orientation Leader positions changed from voluntary to paid in 1999, with a significantly more intensive training program for these key personnel implemented in 2003.   Although transfer students have attended college before, they have not attended Daemen:  to introduce new transfer students more adequately to Daemen’s policies and services, our traditional late summer “transfer registration day” was changed to Transfer Orientation in 2003.  Students, new or transfer, beginning their studies in January were traditionally registered for classes and sent on their way with little to no attention to their transition to Daemen.  A formal Spring Semester Orientation was introduced in 2003.  

Each of these developments speaks to the growing professionalism of the College’s orientation activities and awareness of their importance for student retention and academic success.  Student feedback is largely positive.  For example, orientation leader applications increased from 40 applications in 2002 to 87 in 2003: two-thirds of the applications came from freshmen saying that they wanted to be an orientation leader because they had found their orientation program to be very rewarding and they wished to give back to the new freshmen what they had received from their orientation leaders.
Beginning college is not a transition experienced by students alone.  To aid families in their transition and guide them on how best to support their new college student, a more comprehensive Parent & Family Orientation was implemented in 2003.  To further aid in the transition and support of new and current students, a Parent & Family Association was introduced in 2004.  The goal of the latter is to unite parents and welcome them to be active in supporting their students’ college career. 
Sophomores often come back to school with the excitement of their freshman year in the past but the goal of graduation too distant in the future.  A new sophomore transition program was implemented in Spring 2005 to support students at risk of “sophomore slump.” The sophomore program brings together sophomores, orientation leaders from their freshmen orientation and representatives from various support services.  An open dialogue on the sophomore slump, changing majors, getting involved on campus and how to get the most out of the college experience is included.
Student Life

Residence Life.  On-campus housing is administered by the Office of Residence Life.   Benefiting from a professional and para-professional student staff, the office’s goal is to provide a positive, dynamic residential experience by ensuring good facilities management as well as cultivating social, civil, intra-and interpersonal development. 
Residence Life uses several methods to deliver student support services.  The department employs resident assistants (RAs), student paraprofessionals who live in the residence halls with the students they serve.  Directly supervising the resident assistants are the Head Residents, two upper-level students with residence life experience who help to train and act as a resource to the resident assistant staff.  These RAs and Head Residents are trained by the professional Residence Life staff in areas such as programming, conflict mediation, and fire/emergency safety skills, including CPR.  They are also trained to identify problem behaviors in their peers, including but not limited to alcohol/drug abuse, eating disorders, depression, and academic/social problems.  The RAs thus act as first responders and can aid in referring residential students to available resources.  RAs and professional Residence Life staff conduct needs assessments of the residence halls and work to provide programming to address these needs:  community development, health and wellness, civic engagement and community service are typical areas of focus.
Compensation of our RAs has been below the norm for several years, and this past year a significant increase of 13% was secured.  In the summer of 2005, a three-year plan for upgrading student-staff compensation will be presented to the Cabinet for consideration and approval.  The hope is to ensure that by the end of the three year period, compensation is equal to room and board with an additional monetary increase for second and third year student staff members.
As discussed in Chapter 1, new apartment-style residence halls came on line beginning in 2001.  Prior to that time, residence hall occupancy was under capacity.  Now, however, campus housing demand exceeds capacity and for the last four years, some students have been housed off-site at a suite-style hotel (20 in 2001; 12 in 2002; 68 in 2003; 28 in 2004; 42 projected for 2005).  As the hotel is not within reasonable walking distance, a shuttle service is provided, with a van dedicated to this purpose purchased in 2004.  The Fall 2004 opening of 25 additional spaces in the freshman residence hall has been helpful, but the challenge remains of the disconnection that some of our off-campus “resident” students feel with campus life.

Two significant social policy changes have occurred in the past several years, both resulting from recommendations by the 1999 Task Force on Strategic Planning.  Visitation policies for members of the opposite sex have been liberalized, although neither Canavan Hall (for first year students) nor the apartment-style Campus Village are without limitations on hours and/or frequency of visits.  Formerly “dry,” the Campus Village residence halls now provide for students of legal age to possess strictly limited quantities of alcohol for personal consumption; Canavan Hall remains dry, as virtually all freshmen are underage.  These policy changes have placed the College more in tune with social policies prevailing on comparable campuses, while maintaining limits that support the safe and healthy environment we promote to students and parents as a distinctive feature of residence life at Daemen.  

Student Discipline.  Discipline as administered through the Office of the Vice President for Student Affairs supports the academic mission of the College by holding students accountable for actions that may be detrimental to their own student career or that may adversely affect other students in their academic or social pursuits.   The immediate objective is that the student not continue to violate our Student Code of Conduct.  Should a student be suspended for social reasons, the goal is that the student re-enroll after completing sanctions focused on his or her learning related to the incident.

Much progress has been made since our last self-study in moving away from a relatively authoritarian judicial process, managed solely by professional staff, to a student development centered model.   The current Vice President for Student Affairs, appointed in Fall 2003, considers student development and learning to be the primary desired outcomes of disciplinary action.  

A Peer Disciplinary Review Board (PDRB) was implemented in Fall 2003.  Trained students hear cases of fellow students who have violated the residence hall or campus regulations. Sanctions are issued by the Board as well.  Of the several cases heard each academic year, no appeals to the VP for Student Affairs have been made in the last two years, suggesting that sanctioned students are finding the judgments of their peers fair and reasonable.   The table below outlines the Board’s caseload and dispositions since its inception:

	Table 5   Peer Disciplinary Review Board Cases and Dispositions

	Spring 2005*
	5 cases/15 students

	Fall 2004
	6 cases/23 students

	Spring 2004
	25 cases/70 students

	Fall 2003
	26 cases/77 individuals

	*as of April 5, 2005


              Source:  VP for Student Affairs
The significant decrease in cases from the 2003-2004 academic year to the 2004-2005 academic year may have been due in part to the significant decrease in the number of first year residents of Canavan Hall during the 2004-2005 year.  Because the majority of students were living in doubles rather than in triples by that time, there were fewer interpersonal conflicts, noise violations, and other minor policy violations.  In addition, the year 2004-05 saw an increase in resident issues handled directly by professional staff due to the severity and/or complexity of the matter.
The Office of Residence Life predicts that due to increased numbers of resident students for the 2005-06 academic year, an increase in disciplinary cases will be experienced during 2005-06 resulting in an increase of cases heard by the PDRB.
Health Services.  The College’s Health Services Office arranges for off-campus medical services and organizes health education programs for the campus community. Health care is offered through Family Medical Care Center on nearby Maple Road and recently was expanded to include After Hours, an urgent care facility less than one mile from campus on Sheridan Drive.  Assistance with transportation is provided.  Education programs are offered in collaboration with academic departments such as Health Care Studies and through external human service agencies.   The responsibilities of this office also include maintaining accurate medical and insurance information, and ensuring that New York State Department of Health mandates are followed.   In addition, Health Services delivers medical goods such as sharps containers and wheelchairs, and organizes and maintains first aid kits on-campus.  In 2005 two Automatic External Defibrillators (AEDs) were purchased and placed in the Wick Center and Athletic Facility, with training provided to campus volunteers in CPR and the use of AEDs. 
Four psychotherapists are contracted to provide counseling for students who are experiencing personal, emotional, or social challenges.  They are available to meet with students either on-campus or at their offices.  Each student may receive up to fifteen, one-hour sessions, with the counselor of his or her choice, free of charge.  Counselors are diverse in gender, race, age, and religion, as well as in their areas of expertise.  

Campus discussion continues on whether there is a need to have a health care facility on campus, and whether a full-time counselor should be employed.  Developing and implementing an adequately staffed health center has been determined to be cost-prohibitive for an institution of our size; the current system is believed to provide quality, accessible physical and mental health care for our students, with the added benefit of counselor choice, which would not be available with a single staff counselor.  Where inadequacy has been identified, through a focus group of campus professionals and mental health care providers, is in the educational programming targeted to students.  The Director of Health and Insurance Services is identifying areas of need in addition to such current offerings as programs on eating disorders and sexuality education, and reaching out to our providers and pertinent faculty members for assistance with educational programming.  In addition, the IND 101 course for first-semester students provides for direct linkage with health and wellness programming.  A grant-funded Holistic Wellness Initiative, recently underway for the entire campus community, will benefit students as well as employees.

Student Accounts.  Several recent changes have provided a more personalized and user-friendly approach to students and their families.  In January 2002, the creation of the position of Bursar, reporting directly to the VPBA, who also supervises Financial Aid, has led to a more cohesive approach in settling student accounts.  These two offices now work more closely with one another and share the same goal – helping students pay for their education.  Improvements have been made in managing the delicate balance of accommodating individual student need while at the same time enforcing College policies.  Late fees, for example, were a frequent source of student complaint.  A waiver system has now been instituted, allowing a student a one-time fee waiver with the student’s written understanding that no future waivers will be permitted.  This procedure has provided a professional and non-confrontational way of addressing the issue as well as educating students about their financial responsibilities.  Student Accounts has also worked to improve extended payment plan options customized to suit a particular student’s needs.  The number of students/families enrolling in these plans has been growing every year.  

Food Service.  The College’s food service is outsourced to Hallmark Management Services of Columbus, Ohio and reports to the VP for Student Affairs.  In response to student demand, Hallmark implemented a “continuous meals” format in 2004, allowing students to eat any time between 7:00 AM and 7:00 PM, in any venue (main dining hall, the Patio, or the Cyber Café) by using their meal plan, paying cash, or by using the discount Daemen Bucks program.  There are special cultural-menu dinners, and a complaint board, and Food Service is cognizant of the needs of special populations such as vegetarians and vegans. In 2003, a Food Committee, chaired and run by students, began meeting regularly to provide feedback to food service management.  In Spring 2005 the Food Committee website went live:  menus, meeting minutes, and online comment and suggestion “cards” are available to students via the web.

Annual customer satisfaction surveys show improvement.  Overall satisfaction rates for 2004-05 were 87% in the “good”, “very good”, and “excellent” categories; for 2003-04 overall satisfaction was 74% in the same categories.  This improvement is attributed to stable management by Hallmark, and their ongoing training of new managers, with major focus on  customer service.  Student involvement with the Food Committee and the responsiveness of the management team to their concerns is also a contributing factor to increased satisfaction.

Security.  Security is outsourced to US Security Associates, Inc. and reports to the Vice President for Business Affairs.  Additional campus lighting and security camera placements were implemented in 2001, with cameras now feeding to a DVD for record and review.  
While subcontractor and personnel changes in recent years appear to have contributed to campus perceptions of a more student development centered, less “law enforcement” centered approach, there is no evidence of formal assessment of this area conducted by either US Security or the College.  Such assessment is recommended to determine effectiveness, customer satisfaction, and areas for continued improvement. 

Recommendations


  Personal contact with students is evident in all offices.  Information is delivered through presentation to groups of students both on- and off-campus, through electronic mail communications, through the website, and through committee work focused on improving student services.   Information about virtually all support services for students is available twenty-four hours a day, seven days a week on the web.  Thus, for example, a student traveling out-of-state with an athletic team could find the name and number of a counselor on the website, and call to schedule an appointment before her return to campus.   

Procedures for dealing with student issues are practiced consistently across student service areas, with an emphasis on proactivity.   There is evidence of a general, albeit unwritten, philosophy that “it is better to intervene before a crisis occurs than to deal with the fall-out from the crisis after it happens,” as the VP for Student Affairs emphasizes in RA training.  When problems do occur, staff routinely tend to work efficiently and collaboratively across departmental lines to gather information, communicate with appropriate parties, and ensure that the situation is dealt with in a timely, equitable, and sensitive manner.  There is also widespread consensus among support services staff, facilitated by unit heads such as the VP for Student Affairs and Associate Dean of the College, that sometimes there is no intervention that will “save” a student from failing academically or from making social decisions that disrupt one’s academic progress.  The hope is that a mistake will be a learning experience, and the staff do what they can to support the learning component in this context.

Our self-study reveals that most employees, regardless of position, care deeply about students.  Anecdotes abound of the care shown for individual students and their problems by the Vice President for Academic Affairs, by housekeeping staff, by faculty who are not even the student’s advisor or a major professor.  

Many qualified professionals, both on-campus and off-campus, are available to work with students on both academic and academic support issues.  Daemen is no exception to the nationwide trend, as documented by the National Association of Student Personnel Administrators (NASPA) and others, of students coming to college ill-prepared for the academic rigor and inadequately prepared for the transition to independent living.  The relative growth in Daemen’s student support staff over the past ten years acknowledges this fact.  At the same time, staff report feeling stretched and requests for additional support positions are commonplace.  Recommendations in this area include:

1.  Continue to assess the adequacy of human resources devoted to student personnel, including the use of graduate assistants/interns from the region’s several graduate programs in student personnel administration.

2.  Target areas of “less engagement” identified in the NSSE, such as study abroad, spirituality, and involvement in the fine and performing arts, for promotion of existing opportunities for student engagement and development of additional ones.

3.  Continue to monitor the quality and convenience of the College’s delivery system of physical and mental health care services.  A formal survey of student opinion is recommended. 

4.  As with other functional areas, student services departments would benefit greatly from an upgraded, integrated administrative computer database affording more efficient access to and sharing of student data among colleagues in different administrative departments.
CHAPTER 5: FACULTY AND THE CORE CURRICULUM

This chapter examines the performance, professional development, and working conditions of the Daemen faculty and continues with analysis of the College’s general education curriculum – our recently and substantially revised Core having significant impact on faculty and students alike.  The chapter focuses on Standards 10 and 12.
Faculty

Faculty Profile

During the 2004-2005 academic year, the composition of the full-time faculty was:

	Rank
	Tenured
	Non-Tenured
	Non-Tenure Track

	Professor
	15
	
	

	Associate
	27
	1
	

	Assistant
	4
	26
	

	Total
	46
	27
	3


2 tenured Professors and 1 tenured Associate Professor in the process of phased-out retirement are not included in this table.

Data Source: Institutional Research

The proportion of faculty with doctoral, first professional, or other terminal degrees has ranged from 69 to 83 percent over the period between 1995 and 2004, with an average of 28 percent among part-time faculty.  The majority of part-time instructors have master’s degrees in the field of instruction, e.g. Master of Arts, Master of Science, Master of Business Administration, or Master of Education.  None of these master’s degrees are considered terminal degrees in their field.  Of the current full-time faculty, 79% hold a doctorate or the appropriate terminal degree in their field while 25% of the part-time faculty possess the doctorate or appropriate terminal degree.

The revised faculty handbook states that the VPAA, the appropriate divisional dean, and each department chair shall jointly identify and document what constitutes an appropriate terminal degree for department faculty and shall define what constitutes appropriate scholarly and professional accomplishment as it applies specifically to members of that department (Section IX, B, pg 13).  This is in the process of being done and care should be taken that all departments do it.  Different departments, influenced in some cases by professional accreditation standards, have had different definitions and interpretations of what constitutes acceptable scholarship in the discipline, particularly for purposes of tenure.    With tenure and promotion recommendations made at the College level, by an interdisciplinary faculty committee, institutional consensus and an appropriate level of specificity are important to the smooth functioning of the tenure and promotion process, as well as to ensuring the desired positive effect of faculty research on teaching in the classroom.
The hiring procedure for full-time faculty is detailed in section VI B of the faculty handbook, and the criteria for new appointment to an academic rank are listed in section IX B. In departments that undergo external review for accreditation (Accounting/Management Information Systems, Business Administration, Education, Social Work, Physical Therapy, Nursing, Physician Assistant), the qualifications of candidates must additionally conform to accreditation standards.   Typically, it is the responsibility of the search committee to verify credentials of applicants for a position.   Ordinarily, new faculty are hired at the rank of Assistant Professor.   
Balance of full- and part-time faculty.  Some programs rely on part-time faculty more than others.  In some cases, especially at the graduate level and in undergraduate professional programs where professional exposure plays an important part in the educational experience, use of part-time faculty is an intentional instructional strategy: teachers, principals, accountants, physical therapists, social workers, physicians, among others, round out the academic instruction of our students.  Part-time instructors also provide the College with flexibility in the case of fluctuating enrollments and do serve, primarily in the arts and sciences, as a lower-cost work force.  Such instructors are typically graduate students at the nearby University at Buffalo or recently minted Ph.D.s, and our employment of such faculty is comparable to the use of graduate teaching assistants in the university setting.

Historically the number of full-time faculty declined from 1995 - 2002, but started to increase again in 2003 and 2004.  Much of the drop in numbers of full-time faculty was due to a retirement incentive offered in 1999, the year the College experienced a sharp decline in enrollment.  While new full-time faculty members were hired during that time, the new hires did not keep pace with departures, as the following table shows:
Table 1 Faculty Profile from 1995-2004
	  
	Full-time
	Part-time
	F/T as Percent 
	Doctorate or Terminal Degree
	FTE
	Tenured

	FALL
	Faculty
	Faculty
	of Total Faculty
	% F/T
	% P/T
	Faculty
	Faculty

	
	 
	 
	 
	 
	 
	 
	

	1995
	76
	75
	50%
	69%
	 - 
	102
	43

	1996
	75
	88
	46%
	72%
	 - 
	108
	49

	1997
	77
	96
	45%
	74%
	 - 
	109
	49

	1998
	72
	111
	39%
	83%
	 - 
	110
	46

	1999
	71
	104
	41%
	82%
	35%
	105
	47

	2000
	70
	112
	38%
	76%
	38%
	107
	45

	2001
	71
	128
	36%
	76%
	28%
	120
	47

	2002
	70
	123
	36%
	76%
	20%
	118
	44

	2003
	73
	126
	37%
	75%
	22%
	121
	45

	2004
	76
	139
	35%
	79%
	25%
	143
	46


Source: Institutional Research
Over this same period of time the College’s reliance on part-time faculty steadily increased.  Between fall 1995 and fall 2004, the number of part-time faculty members increased about 85 percent.  The majority of total student credit hours, however, are taught by full-time faculty. Data for the 2004 – 2005 academic year appears below:

Table 2  Credit Hours Generated by Full- and Part-time Faculty, 2004
	
	Fall 2004
	%
	Spring 2005
	%

	Full-Time
	15700
	59.85%
	14412
	60.34%

	Part-Time
	9600
	36.59%
	8734
	36.57%

	Administrators/Clinical Faculty
	934
	3.56%
	739
	3.09%

	Total
	26234
	100.00%
	23885
	100.00%


           Source: Information Resources Management

  Appendix 5.1 shows the number of student credit hours staffed by various faculty members by department for the year 2004-2005.  Departments covering the most student credit hours with part-time faculty are listed below.
Table 3  Highest Number of Credit Hours Taught by Part-Time Faculty
	Department
	
	Fall 2004
	Spring 2005
	Average

	Education
	Undergraduate
	1154
	1088
	1121.0

	
	Graduate
	3043
	2832
	2937.5

	Accounting/Business
	Undergraduate
	  999
	1542
	1270.5

	
	Graduate
	   42
	    27
	    34.5

	Art
	Undergraduate
	666
	  558
	  612.0

	English
	Undergraduate
	714
	  441
	 578.0

	Language
	Undergraduate
	480
	  408
	 444.0

	Natural Sciences
	Undergraduate
	322
	  338
	 330.0


Source:  Information Resources Management
Although this data provides the first step in determining which departments should be able to hire additional full-time faculty, other factors must be taken into consideration, particularly the need for certain full-time faculty to have reassigned time for administrative purposes.  For example, a faculty member in the Foreign Language Department is also the College’s Director of International Education.  The internationalization of the College’s curriculum is a priority for the College.   Faculty reassigned time is necessary to accomplish this goal. 

It should also be noted that program accreditation standards will influence the ratio of full- to part-time faculty.  The Education Department has hired additional full-time faculty for academic year 2005-06 in order to meet accreditation standards, the extent of its reliance on part-time faculty having been deemed unacceptable.

The College needs to embed future faculty hiring in its strategic planning and budgeting processes.  Setting a goal for student credit hours covered by full time faculty should be established.  Although data such as the above is gathered by the College, further assessment is indicated, including for example, analysis of the relationship between trends in use of part-time faculty and student enrollment trends.

Faculty Performance

The Faculty Handbook is the principal document governing the relationship between faculty and the College, including faculty performance expectations and criteria for tenure and promotion.  As discussed in Chapter 2, the handbook was recently comprehensively reviewed and revised.  There is wide consensus that this document represents a significant achievement in more clearly articulating the rights and responsibilities of faculty and the College’s expectations for teaching, research and service.  In particular, criteria for tenure and promotion are more detailed, less ambiguous, than those of the former handbook.

Excellence in teaching is explicitly designated the priority criterion for faculty performance evaluation.  Our promotional literature stresses small class sizes, personal attention and an excellent teaching faculty. The College’s faculty to student ratio has ranged from 14:1 to 15.5:1 over the years 2000 to 2004 (Fall 2000 14:1, Fall 2001 14:1, Fall 2002 15.5:1, Fall 2003 15:1, Fall 2004 15:1). Approximately 22 percent of all regular class sections have between two to nine students enrolled, and 27 percent have between 30 to 39 students enrolled.  Overall, about 88 percent of regular class sections at Daemen between Fall 2000 and Fall 2004 had fewer than 30 students enrolled. One of the major strengths of Daemen College is small class sizes in which faculty and students have the opportunity to know one another personally and to develop a synergy of academic accomplishment. 
	Table 4  Number and Percent of Class Sections with Undergraduates Enrolled in Fall 2004

	
	
	
	
	
	
	
	
	

	Class
	 
	 
	Undergraduate Class Size 
	 
	 
	Total

	Sections*
	2-9
	10-19
	20-29
	30-39
	40-49
	50-99
	100+
	Sections

	 
	 
	
	
	
	
	
	
	 

	Fall 2000
	67
	130
	81
	31
	11
	5
	4
	329

	  Percent
	20%
	40%
	25%
	9%
	3%
	2%
	1%
	100%

	 
	 
	
	
	
	
	
	
	 

	Fall 2001
	65
	119
	88
	47
	9
	8
	0
	336

	  Percent
	19%
	35%
	26%
	14%
	3%
	3%
	
	100%

	 
	 
	
	
	
	
	
	
	 

	Fall 2002
	69
	168
	129
	35
	5
	7
	0
	413

	  Percent
	17%
	41%
	31%
	8%
	1%
	2%
	0%
	100%

	 
	 
	
	
	
	
	
	
	 

	Fall 2003
	91
	144
	116
	28
	6
	5
	0
	390

	  Percent
	23%
	37%
	30%
	7%
	2%
	1%
	0%
	100%

	 
	 
	
	
	
	
	
	
	 

	Fall 2004
	116
	174
	83
	21
	6
	3
	0
	403

	  Percent
	29%
	43%
	21%
	5%
	1%
	1%
	0%
	100%

	 
	 
	 
	 
	 
	 
	 
	 
	 


Source:  Institutional Research
If a student encounters difficulties, faculty in most cases realize and try to help the student.  Faculty will refer students to Academic Advisement, the Learning Center or counseling services if the student is in need.  
Quality teaching performance is ensured through a number of different means.  Syllabi for new courses are reviewed by all full-time faculty in a department, the appropriate divisional dean, and the Educational Policy Committee of the College.  These syllabi include course learning objectives, outlines of topics to be covered, and suggested textbooks and other instructional materials.  Consistent with principles of academic freedom articulated in the Faculty Handbook, instructors are generally free to select their own textbooks on the basis of desired content and their own pedagogical expertise.  In certain departments such as the Natural Sciences, an agreed-upon common textbook is used by all faculty teaching sections of the same introductory course, General Biology being one example.

It is the responsibility of the search committee, in the case of full-time faculty hires, and the department chair or other designated full-time faculty, in the case of part-time hires, to assess a faculty member’s competence to teach the desired material.  Prospective hires typically give a classroom presentation as part of the on-campus interview process.  

Non-tenured faculty are evaluated annually and tenured faculty are evaluated on a three year cycle according to the Faculty Handbook.  Certain programs also have comprehensive exams that students must take during their time at Daemen (e.g., Accounting/MIS, Business Administration and Physical Therapy), as well as professional licensure exams taken upon graduation: these student outcomes also help to ensure quality faculty performances by assisting in identifying any patterns of deficiency in instructional content or delivery.   Interim student examinations may also be used; for example, Physical Therapy professional phase students take a comprehensive examination at the beginning and end of each semester.  Their scores are broken down by content area so that poor performance in a particular area can be related to the course responsible for teaching that material.  The department also conducts a comprehensive curriculum review each summer in which all faculty, full-time and adjunct, discuss their courses in detail with their colleagues.  
Student Evaluations.  The most commonly used tool to evaluate faculty members (both full-time and part-time) is the evaluation of faculty by students at the end of each semester.  The results of student evaluations are published on the web and available to both faculty and students.  Summaries of departmental and College-wide results are also made available so that both faculty and students can compare a specific faculty member’s evaluation with others in the department and the College.  Discursive comments that students are invited to include in addition to their answers to standardized questions are also disseminated to the faculty member and department chairperson.

There has been ongoing discussion of the reliability and validity of these student evaluations.  Some faculty assert a correlation between grades and evaluations: i.e., “easier” graders receive higher evaluation scores, while more challenging faculty are rated lower.  Although the College collects and reports grade distribution data for each department as well as the College as a whole, there has been no analysis of the correlation, if any, between a professor’s grades and his/her student evaluation results, in part because of incompatibilities of the technologies used for these respective data collections. 


Interestingly, as tables 5 and 6 below show, studies comparing student evaluations of full- and part-time faculty and grades given by full- versus part-time faculty show that part-time faculty tend to receive slightly lower evaluation results but tend to give more A grades.  
Table 5  Comparison of Student Evaluations of Full- and Part-time Faculty, Fall 2004
	QUESTION
	AVERAGE FULL-TIME FACULTY
	AVERAGE PART-TIME FACULTY
	DIFFERENCE

	Instructor clearly stated objectives
	4.52
	4.43
	0.10

	Instructor’s presentation of material was clear
	4.33
	4.24
	0.09

	Instructor provided useful feedback on may work
	4.28
	4.19
	0.09

	Grading policies were fair
	4.39
	4.37
	0.02

	Course increased my knowledge of the subject
	4.41
	4.30
	0.11

	Instructor was available outside of class
	4.43
	4.08
	0.35

	Exams & assignments were effective learning tools
	4.25
	4.20
	0.06

	Educational resources were useful
	4.23
	4.12
	0.11

	I found it helpful to attend class regularly
	4.48
	4.39
	0.09

	My overall assessment of the quality of instruction
	4.40
	4.26
	0.14

	My overall assessment of the educational value of this course to me
	4.28
	4.17
	0.11


Source:  Associate Dean of the College
Part-time faculty, on the average, scored lower than full-time faculty on student evaluations administered in Fall 2004.  However, overall assessment of the quality of instruction by part-time faculty is still above “very good” or 4.0 on the average. 

Table 6: Undergraduate Course Grades Assigned by Full-Time vs. Part-Time Faculty, F2004
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Source: Institutional Research
To address the perennial question of the linkage of grades and student evaluation, it is recommended that a task force be constituted for this purpose and charged with developing a multiple mechanisms method to discover if one variable really is related to the other.  Such analysis would also aid in the more overarching purpose of contributing to continuous improvement of classroom instruction, utility of assignments, feedback to students, and the like.  In addition, academic departments are urged to take steps to ensure, if they do not already, that the grading standards of their part-time faculty are in accordance with departmental standards.

In addition, the new Faculty Handbook explicitly articulates a variety of ways in which to assess teaching effectiveness and excellence (X.B.1).  A broadened conception of faculty evaluation should help to ensure against over-reliance on student evaluations. 

Mentoring of New and Junior Faculty.  The process for the evaluation of both untenured and tenured faculty is contained in Faculty Handbook section VII.   The methods by which junior faculty are mentored vary among departments.  Some departments have formal systems and in other departments mentoring takes place in an informal and often incidental manner.  The Accounting/MIS and Business Administration departments, for example, have a relatively formal process, with each non-tenured faculty member assigned to a tenured faculty member.  Mentoring takes places through various activities such as classroom observations, annual reviews, information sharing, and joint scholarly activity.  In departments with less formalized procedures, the mentoring of junior faculty effectively becomes the responsibility of department chairs, who may find themselves too burdened with day-to-day duties and too inexperienced in effective mentoring strategies to provide meaningful assistance to their junior colleagues.  While the chair will always have an important supervisory role, linking junior faculty with another full-time faculty member for advice, reflection and communication will reduce stress on chairs and provide the junior faculty with more than one source of information and professional perspectives.  Clearly, it is in the College’s best interest to ensure that effective procedures are in place for addressing any problem areas in faculty performance before they reach a critical point. 

Professional Development

 Daemen has made important gains in improving professional development opportunities for its faculty.  In a recent site visit letter (IACBE, 2/05), the College administration was commended for its leadership and support of excellence in teaching and learning.  This leadership and support is manifest in a number of ways including the professional development activities made available to faculty and the support provided for scholarly activities.
The College provides sabbaticals, summer stipends and reassigned time during the academic year for research, and travel monies for research and conference presentations, with faculty committees reviewing and approving applications for funding.  In addition, the College supports faculty development through a variety of grant-funded activities which are also intended to benefit the College as a whole.   For example, the College’s concerted effort to internationalize our curriculum led to successful application for a grant which has  provided the opportunity for faculty to travel abroad and interact with colleagues from other countries.  Faculty have recently traveled to Mexico, Ireland, Italy, the Dominican Republic and other countries. Spearheaded by the VPAA, efforts have been undertaken to explore collaborations and research and teaching opportunities in China.

One of the most important vehicles for faculty development has been the Consortium for Innovative Environments for Learning (CIEL), an organization of several liberal arts colleges, including Daemen.  The goal of CIEL, as stated on their website, is “to serve as an incubator for new practices for the improvement of student learning.”  Many faculty have participated in CIEL, traveling to other member colleges, meeting with other higher education faculty and collaborating on various activities.  The annual CIEL meeting in 2005 is hosted by Daemen College. 
The College also offers faculty regular workshops and forums on such topics as accommodating students with disabilities, academic advisement (especially regarding transition to the new core curriculum), and use of instructional technologies, such as Blackboard.

Notwithstanding an overall increase in funding for faculty development, there remains considerable concern regarding equity in such funding.  Some departments (typically in accordance with program accreditation standards) have travel budgets for conference attendance; some do not.  Faculty in departments without travel budgets must apply to the institutional faculty travel committee, which typically can afford to fund only those making presentations at conferences.  The Faculty Senate will be taking up this issue in 2005-06, examining funding patterns in recent years, and making recommendations. 
 In addition, a major impediment to faculty availing themselves of reassigned time or travel for professional development purposes is time.  With 24 hours (8 courses) the standard annual teaching load, sufficient time for research and other forms of faculty development often conflict with the need for prep time, student advisement, committee service, and community service.   Daemen faculty wear many hats and work hard, a topic further explored below.
Administrative Work and Service
Department Chairs.  The role of department chairs and their appointment procedure is described in section III B of the Faculty Handbook.  Chairs are elected by department faculty for a three-year term.  Although some departments have de facto permanent chairs, continually re-electing the same faculty member, the chairmanship in other departments tends to rotate.  Because the College effectively relies on its outgoing chairs to orient and train new chairs, problems have sometimes arisen in transition from one chair to another, depending on the ability or willingness of an outgoing chair to perform this function.   Departments should consider developing succession plans and strategies that would allow for both departmental stability and change of chair.  Specific expectations of the chair’s position should be developed, in departments where they do not already exist, with such important areas as faculty workload, hiring and mentoring junior faculty, budgeting, and departmental assessment addressed.  

Reassigned time for administrative duties.  There is no set schedule of reassigned time for administrative duties, the amount of which appears to be negotiated on a case-by-case basis with the VPAA.  The standard amount of reassigned time for department chairs is three credit hours per semester, with chairs of some larger departments receiving more, and a few chairs of small departments receiving less (i.e., three credit hours per year).  The Faculty Senate president, chairs of key committees (such as EPC), and other faculty providing administrative service (such as Core direction and direction of the Honors Program) also receive reassigned time in varying quantities.  


Questions of equitability of work load regularly arise in faculty discussions of reassigned time afforded, and not afforded, for certain functions.  To allay such concerns and provide a clearer basis for consideration of reassigned time requests and revisions, it is recommended that guidelines be incorporated within the Faculty Handbook.
Service.  The Faculty Handbook states that faculty are to “participate in meetings and to serve on committees” (12).  There are various standing committees, both appointed and elected.  In addition, various ad hoc committees and work groups are constituted for specific, finite tasks, their membership typically derived from the VPAA’s, or other convener’s, request for service.  Faculty volunteer for standing appointed committees by letting their interests be known to the Faculty Senate’s Committee on Committees.  The various committees and their membership are published on the website.  Elected committees, including the Senate, the EPC, and the Committee on Interdisciplinary Studies (CIS), are constituted in accordance with section V of the Faculty Handbook.  Faculty who do not wish to serve on an elected committee may request to have their names removed from the ballot.  
During the 2004-2005 academic year, all full-time faculty served on at least one committee, including this self-study’s seven focal groups, as illustrated in Appendix 5.2.  A conscious effort was made to ensure that faculty members who were not participating directly in the self-study would serve on the College’s appointed committees, and conversely, that self-study participants would not be expected to serve on other standing committees, unless they so chose.  The breadth of faculty committee service during this year is thus somewhat atypical.  There is in fact increased concern about faculty who do not “pull their weight” in committee service; this issue is expected to be formally addressed by the Faculty Senate in 2005-06.
Recommendations

1.  Faculty staffing projections, including the proportion of full- and part-time faculty should be a more prominent part of the College’s strategic planning processes.
2.  A study comparing student course evaluation results and grade distributions should be undertaken.   

3.  Effective mentoring of junior faculty, consistent with the College’s learning objectives and Faculty Handbook standards for performance, should be ensured at the departmental and College-wide level.

4.  Job descriptions should be developed for the chair of each department and a procedure for training new chairs should be instituted. 
5.  Written guidelines for administrative reassigned time should be developed.

General Education
This section addresses how the College’s revised core curriculum – popularly known as “the Core” – supports the mission and goals of the College; the conceptual framework from which the new Core arose; the structure of the revised Core; and its relationship to the academic majors.  
Genesis of the New Core Curriculum
Daemen College introduced a new core curriculum for the freshman class in Fall 2003.  The objective of the revision was to establish a new and more effective general education curriculum for the College, one that would support the recently revised mission and learning outcome goals of the College.  It was thought that a new Core was necessary to prepare students to meet the challenges of life in the global environment of the 21st century; to bridge a gap between students and faculty in the professional programs and those in the liberal arts and sciences; to empower students and faculty to engage in a quest for educational innovation and excellence; and to address the needs of a changing student body. 


The core competencies reflect the College’s commitment to providing students with the opportunity to develop personal attributes that will serve them throughout their lives as they grapple with personal life choices and navigate a world in which social, political and economic changes are rapid and far-reaching.  These competencies and their definitions are: I. Critical Thinking and Creative Problem Solving

Critical thinking employs intellectual skills such as observation, classification, analysis and synthesis in a reasonable and reflective manner to arrive at meaningful decisions. Creative problem solvers think analytically (cognitively and affectively) and integrate various forms of disparate information into a coherent evaluation process. They demonstrate the ability to reason both inductively and deductively, generate alternative choices, consider consequences associated with each choice, and arrive at a reasonable decision in both familiar and unfamiliar contexts.

II. Literacy in Information and Multimedia Technology

The capacity to effectively exploit technologies, including computers, software, the internet, and databases for research, communication, and presentation. Information technology skills support the attainment of practical, academic, professional, and personal goals, and help develop an acute perspective on the relevancy of these resources to social and personal issues and life-long learning. Proficiency requires an ability to evaluate information obtained electronically and to ascertain the effects of these technologies on the individual and society.

III. Communication Skills

Effective communication includes grammatical and technical competency as well as the ability to communicate across cultural boundaries with an awareness of the rhetorical effects of language in a variety of situational contexts (including non-verbal). An ongoing writing curriculum that begins in the core will strengthen abilities to organize ideas coherently and strategically, to choose words precisely for different levels of discourse, and to judge appropriate tone in a variety of discursive situations.

IV. Affective Judgment 

Affective judgment emanates from the relationship between sensory experience and emotional response. Unmediated sensory experience can move people to great emotional depths and can provoke powerful sensations of certainty, wholeness, ambiguity, and vulnerability, to name just a few, all in the absence of discourse or reasoned contemplation. This kind of awareness, which is commonly called "aesthetic experience", is traditionally nurtured in the arts but may also be triggered by a gesture, an object, an image, or an encounter with nature. Aesthetic or affective experience often provides the key to clarifying and synthesizing disparate events and perceptions, revealing the felt connectedness of our world. By acquiring affective judgment, one gains sufficient aesthetic sensibility to respond knowingly and probingly to the myriad appeals to affective consciousness that characterize contemporary culture and to participate more fully in the exploration of the human spirit.

V. Moral and Ethical Discernment

A nonjudgmental understanding of how moral and ethical standards are formed, how they influence most aspects of our lives, and how they often shape public discourse and policy. Moral and ethical discernment is linked to such concepts as integrity, objectivity, public interest and justice.

VI. Contextual Competency 

The ability to understand past and present issues affecting individuals, local societies, and global communities. People who possess contextual competency are comfortable with a global perspective, intercultural communication, diversity, and the existence of multiple and integrated causes for issues, events, and human behavior.

VII. Civic Responsibility  

An appreciation that the health of local, national, and global communities is dependent on the direct and active participation of all members in the well being of the community as a whole. Civic responsibility entails a life-long commitment to addressing problems these communities face.
Learning communities serve as a vehicle whereby students can learn about the interconnections between knowledge gained through various disciplines, and can hone interpersonal skills such as cooperation, negotiation, and conflict resolution.   Service learning embraces our belief that outside of the classroom students can develop empathy and commitment to tackling complex problems faced by their community, their country or the global community.  Ideally, our Core will merge seamlessly with work in the student’s major and prepare a graduate with breadth and depth of knowledge and the insight to put that education to work in all aspects of his or her life.

 A core curriculum committee, comprising the VPAA and six faculty members, worked throughout 2000-2001 to develop a curriculum proposal.  Full faculty review and comment were solicited, the proposal was approved by the Educational Policy Committee, and subsequently approved by a majority vote of the full faculty.  Operationalizing the concepts embodied in the proposal into a working curricular structure has been undertaken by the Committee on Interdisciplinary Studies, an elected faculty committee.  The work of the committee, including detailed minutes, is posted to the College website.  
Structure of the Core Curriculum

The Daemen College Core requires:

· Fulfillment of the seven core competencies

· CMP 101 English Composition

· Learning Community I (IND 101 + linked course)

· Learning Community II (two linked thematic courses)

· Three credit hours of service learning
· Three credit hours each in courses meeting requirements for:

Writing Intensive

Quantitative Literacy

Research and Presentation

Writing intensive, quantitative literacy, and research and presentation requirements may be met in either Core or major course work, but the total number of Core (non-major) credits required is 45.  At least nine credit hours of Core course work must be at the 300-400 level.

Each course approved for Core credit includes one of the core competencies as a primary competency and two or more of the core competencies as secondary competencies.  The course syllabus will explicitly state the learning objectives that relate to the competencies and the assessment techniques that will be used to determine if the student demonstrates mastery of the competency.  To facilitate advisement, student planning, and credit evaluation towards graduation, Core requirements are published as part of the program plan for each major and are available in hard copy from the Office of the Registrar or on departmental web pages where program plans for particular majors are listed.  
As outlined in Chapter 1, Table 1:  Learning Outcomes, Institutional Goals, and Core Competencies in Relation to Mission, each component of the College’s Mission Statement is addressed by at least one of the core competencies, with the exception of “Informed citizens who understand that learning is a life-long journey.”  Arguably, all of the core competencies, by focusing on metacognitive activities, rather than discipline-specific content, contribute to preparing graduates likely to achieve the goal of life-long learning.
Integration with the Majors.   During our last self-study, we found it difficult to address how our general education curriculum served all majors in the College.  A traditional, discipline-based approach to general education, the old core curriculum afforded breadth of perspective, but could also be criticized as a “salad bar” approach, somewhat arbitrarily requiring three credits of this and six credits of that because “it’s good for you.”  Our new Core, embracing critical thinking, moral and ethical discernment, information literacy, as examples, provides a solid foundation for advanced work in all the liberal and professional disciplines.   This approach to general education also ensures that a student who changes major at some point has still garnered those competencies that will be needed to succeed in the new area of study.  

Specific links between Core competencies and courses in the majors are made in writing intensive courses, research and presentation courses, and quantitative literacy courses.  Faculty concur that students do not achieve competence in writing within the first two years of college study, so courses outside of the Core have been designated as “writing intensive” with the purpose of carrying on development of this crucial competency throughout the student’s education.  To this end, a definition of what constitutes a “writing intensive” course was developed by the CIS and subsequently approved by the EPC in relation to the course learning objectives and percentage of the grade that is based upon quality of writing.  The policy is published on the CIS course site on Blackboard.

Subsequent to initial implementation of the new Core, a number of faculty raised the issue of adding Quantitative Literacy to the core competencies.  A proposed policy was developed by the CIS and presented in a faculty forum. This policy was approved by the EPC  in Spring 2005, and is in place for the entering class of  2005.   The Quantitative Literacy requirement can be met either by taking an appropriate core course or a course within or prerequisite to specific majors.  Similarly, since most majors have a capstone or other experience that involves research and public presentation, CIS revised the original policy governing Learning Community 3 so that the research and presentation requirement can now be fulfilled by courses already offered in the major.
An explicit link between the core competencies and the student’s entire undergraduate education has also been incorporated into the First Year Experience Course, IND 101.  As part of that course, each student develops a personal website using DreamWeaver software. Students are expected to write a narrative self-reflection and post it to their website.  The narrative self-reflection is intended to encourage “intentional learning” wherein the student is an active participant in planning his or her education and assessing progress toward individual goals.  The self-reflection can also serve as an outcomes assessment measure for the Core if faculty review the students’ views of their own progress and development.

The various pages of the website should encompass the student’s understanding of each of the core competencies.  It is expected that throughout the students’ undergraduate career, they will continuously update their website with evidence of development in the domain of each of the competencies.  Students can post examples of academic work as well as descriptions of extramural experiences such as service learning.  The student website serves as a portfolio of the student’s accomplishments relative to the Core that reflects core, major and extramural experiences related to each competency.  At the end of the student’s undergraduate education the website should serve as one outcome measure of the development of students with respect to each competency.

  Of note, however, is the relative emphasis, or lack thereof, that the various IND 101 instructors appear to be placing on initial website development, as well as whether there are adequate mechanisms in place throughout the student’s course of study to ensure that the web portfolio is used as intended.  More explicit and thorough integration of the core curriculum with the majors is expected to evolve.  For example, the Physical Therapy Department has already incorporated the narrative self-reflection into the professional student portfolio.  The student specifically reflects on the core competencies that form the foundation of professional competence.

Academic Festival represents another opportunity to link core competency development to the student’s overall educational experience.  Each April, classes are suspended for one day and lectures, drama, poetry, posters and other forms of presentation are made by students to the campus and outside community.  The festival has been a very successful addition to the learning environment at Daemen as it fosters active learning by individual students as well as groups of students.  Since the festival’s inception in Spring 2001, direct participation has averaged 200 students and 40 faculty sponsors, with many more students and faculty participating as observers.  Outreach to the public also occurs with a lecture, free and open to the public, opening the Festival.  Distinguished lecturers at Festival – and at other times during the academic year – have included Elaine Pagels, Joel Meyerowitz, Spike Lee, Naomi Wolf, Ice-T, Sherman Alexie, and Julian Bond.  Academic Festival programs are on display in the document room.
Campus Community Support for the New Core

Administrative support for the new core comes principally from the Vice President for Academic Affairs, the Committee on Interdisciplinary Studies, and the Core Director – a faculty position affording nine credit hours per semester of reassigned time for this purpose.  As described in Chapter 1, external funding, principally through the Center for Sustainable Communities and Civic Engagement and the CIEL, has provided professional development opportunities, including stipends for new course development and revisions of existing courses to meet core standards, to faculty teaching in the Core.

The CIS includes four faculty from each division who serve two year terms—half retire each year to provide for continuity.  The CIS elects its own chair who receives 3 credits of reassigned time per semester.  The two divisional deans, the VPAA, and the Core Director are ex-officio members.  General support for the core also comes from research functions in the offices of Assessment and Institutional Research, and Enrollment Management.  
The responsibilities of the Core Director include the scheduling and running of faculty development workshops, conducting preliminary reviews of all learning community proposals, serving on the CIS curriculum subcommittee, assisting faculty in learning community proposal preparation and implementation, preparing and overseeing an annual budget, recruiting faculty to teach in learning communities, working with the CIS on establishing and developing assessment methods, and working with the IND 101 coordinator and Service Learning office as needed.  There is some concern that nine credit hours per semester may not be sufficient time to accomplish oversight of Core implementation, including assessment.  The appointment of a full time core director should be investigated.

The labor-intensive nature of implementing a new general education curriculum, particularly one that is substantially different from its predecessor, has also been evident in changes that were made to the original Core format.  The CIS chair developed a projection of the number of learning communities that would be needed during the first four years of the Core.  The CIS then undertook to solicit from faculty courses that would be appropriate for the first two learning communities – the first-semester LC1, which links IND 101 with CMP 101 and one other course, and LC2, typically taken in the second semester of the freshman year, which comprises two linked thematic courses.

At the present time, learning communities 1 and 2 have been offered for two years and there have been sufficient faculty to offer an adequate number of the linked thematic courses that are part of those communities, in large part because many of the courses are revisions of courses previously offered as part of the Core.  As implementation of learning community 3 – the research and presentation component of the original Core – approached, it became clear to CIS that there were not sufficient faculty to offer a Research and Presentation learning community as part of the Core.  And indeed for most majors this would duplicate the experience students get within their major.  Therefore, LC3  may now be satisfied by appropriate courses within the student’s major if those courses have been approved by CIS as satisfying the objectives of LC3.  Only those students in majors without a capstone experience will need to take LC3 as a core course.  CIS will direct the development of this offering for the small number of students who will actually need to take it in the Core.   

There has also been difficulty recruiting sufficient faculty to teach IND 101, which has required an average of 17 sections in the fall semester.  Offering the course requires a large commitment of faculty time.  Some faculty in the smaller departments find the 3-credit non-major course competing with the time needed to serve courses in the major.  Some faculty in the humanities have also indicated they are unwilling to teach IND 101 for a variety of reasons that relate to their perception of insufficient value in the course.  Thus, some of the College’s more experienced faculty are unavailable for this course, leaving sections to be covered by newer, less experienced faculty.  At the same time, enthusiasm for and ability to teach in the Core are qualities the College is consciously gauging in its new faculty hires.
Faculty involvement in design, implementation and assessment.  Faculty have been involved at each stage of the design and implementation of the Core as described above.  The Committee on Interdisciplinary Studies has taken a leading role in implementation of the Core by writing policies regarding:  preparation of core course syllabi; the definition of learning communities and requirements for courses offered in learning communities; preliminary review of course syllabi with respect to the alignment of learning objectives with core competencies.  The core course syllabi were then reviewed by the EPC.   The Committee on Interdisciplinary Studies has also maintained a count of the number of courses approved with each of the core competencies as a primary competency to ensure students would have sufficient courses from which to choose as they planned their studies.

Several issues are germane to the role of faculty in implementation of the new core curriculum.  Because the Core introduces many changes and involves many components, faculty have at times reported some uncertainty in advising students.  The Core Director has prepared a compendium of core requirements for advisement purposes; the Registrar’s and Academic Advisement offices have also been active in this process.  Because the CIS has been evaluating, and at times adjusting the requirements of the Core, however, there is a recurring need for requirements to be communicated in a clear and timely way to all faculty and students.  

Issues associated with implementation of core courses, particularly IND 101, have been debated and discussed extensively at a number of faculty forums called by the Faculty Senate as well as by the Chair of the CIS.  A vigorous and active debate has been taking place since the first offering of IND 101 regarding whether student responses to the course are favorable or not, faculty opinions about the relative value of the course to the Core, and difficulties associated with linking the course thematically to other learning community courses. 
The debate has at times become heated and contentious and appears to reflect an issue broader than the First Year Experience course itself.  Some liberal arts faculty have questioned whether faculty in the professional programs have a legitimate role to play in the core curriculum which was previously the exclusive domain of the liberal arts and sciences, and the humanities in particular.  Also contributing to this debate is an underlying concern, not unique to the humanities faculty, that a competency based core curriculum may have compromised the principles of liberal education that incorporate breadth and depth of learning.  Could a student, for example, truly satisfy the Moral and Ethical Discernment core competency without ever being exposed to the discipline of philosophy?  Or Contextual Competency, without exposure to the disciplines of history or political science?
At the heart of this discussion lies a fundamental question.  What will the graduates of our revised core actually be like?  Faculty want students to have achieved the core competencies, certainly, but there is also the desire to produce graduates with a wealth of liberal learning, including an appropriate knowledge base in history, science, art, philosophy, languages, theater, mathematics.  As the College has not yet graduated students who began their Daemen experience in the new core, this pivotal question is as yet unanswered.
Assessment of the Core.   Originally conceived as the task of the Core Director, core assessment was quickly recognized as a process requiring involvement of several faculty members representing both academic divisions of the College, in addition to the Core Director.  Commencing in July 2005, the Core Assessment committee has made good progress in outlining responsibilities for development, implementation, and ongoing plan review, together with identification of essential assessment components.  The committee has articulated an assessment philosophy highlighting meaningful enhancement of student learning, a course-embedded approach, and ensuring closure of the feedback loop.  The committee expects to produce a finalized plan by March 2006 and is also encouraging collection of certain data on Core courses commencing Fall 2005.
In addition, extensive ongoing assessment of the IND 101 course has effectively served as a workshop for developing potential useful strategies for the Core as a whole.   IND 101 assessment has involved weekly meetings throughout the semester by faculty teaching sections; wrap-up faculty assessment at the end of each semester with subsequent modification of syllabi based on faculty and student input (examples available in the document room); surveys of IND 101 students regarding their response to the course; focal group discussions of students; and College course evaluations.  One survey (Fall 2003) asked students to rate the degree to which they believed they had met the learning objectives of the course.  Surveys were returned from 165 of approximately 300 students and the results indicated that students generally believed that they had done so.  Results of this survey were presented to the faculty at a faculty forum.  

Faculty teaching in thematically linked courses in learning community 2 also communicate about subject matter and student progress and evaluate how well LC2 is working.  Faculty have also attended workshops on learning communities and first year experience courses in order to learn from colleagues at other institutions who have undertaken similar programs.
Recommendations
1.  Implementation of a comprehensive assessment plan for the Core is an urgent priority for the College.  It is crucial that this process move forward expeditiously and that faculty in both the liberal arts and sciences and the professional programs are active participants in the outcome assessment process.  
2.  Continued attention should be given to possible gaps in our general education curriculum, such as was identified in implementing a quantitative literacy requirement.  There is some concern, for example, that the Core does not ensure an appropriate level of scientific literacy.

3.  Core assessment should include the difficult task of assessing whether the revised curriculum is aiding in student retention and persistence to graduation.  Is there evidence, for example, that learning communities create better ties between students in different programs, and thus aid in their identification with Daemen College rather than, more narrowly, just their major field of study?
4.  More discussion is needed of the differing levels of academic skills possessed by entering students, with focused dialogue between Core faculty and those faculty and administrators involved in addressing the needs of underprepared students.  The effectiveness of the new Core will depend in significant part on individual students possessing the basic skills to meet its expectations.

CHAPTER 6: FOCUSED EDUCATION


This chapter evaluates the quality of the College’s undergraduate degree offerings and its related educational activities, including off-site programs.  The focus is Standards 11 and 13.
Educational Offerings
Daemen College fulfills its mission to “prepare students for life and leadership in an increasingly complex world” through 45 undergraduate and graduate degree programs, housed in 17 departments in two divisions, Arts and Sciences, and Health and Human Services.  Classroom and field-based learning experiences are enhanced by opportunities for international education, an undergraduate honors program, capstone experiences, and a variety of student support services. 
In Fall 2004, our highest undergraduate enrollments were in Education (216 FTE), Natural Sciences (163), Business and Accounting (147), Physical Therapy (137), and Art and Graphic Design (119).  At the graduate level, Education again showed the highest enrollments, with 285 FTE.  In addition to Education, several smaller departments, such as History & Government and Psychology, have shown steady growth over the past five years, more than doubling their number of majors.  Physical Therapy enrollments (undergraduate and graduate combined) have declined by 33% from 2000 to 2004, but appear to be stabilizing, and arguably right-sizing, at a healthy 13% of total institutional enrollment currently.  Details of five-year enrollment trends are provided in appendix 6.1.
Program Development and Review

Development of new degree programs typically results from the initiative of Daemen faculty and/or the Vice President for Academic Affairs, who identify an area of interest in response to market needs and strength among the faculty within and/or across academic departments.  The design and purpose of each new and continuing academic program at the College are guided by the current and the envisioned future standards of the academic disciplines involved and the professional and career expectations of the graduate. 

The mission and goals of all new programs are developed collaboratively by the faculty, submitted to the Educational Policy Committee for review and approval, forwarded to the VPAA for administrative review and approval, and ultimately reviewed by the New York State Education Department (NYSED) as part of the program registration process.  The recent development of programs such as the M.S. programs in Executive Leadership & Change and Nurse Leadership and the B.S. in Health Care Studies are illustrative of the collaborative work of interdisciplinary groups of faculty in creating programs that meet the needs of the College and the communities we serve.  Continuous departmental assessment and institutional awareness of changes in professional standards have also led to the revision and advancement of already strong programs in Physical Therapy, to the professional doctorate, and Physician Assistant Studies, to the master of science level.  Individual departmental assessment and interdepartmental collaboration have also been the driving force behind curricular revisions and interdisciplinary program efforts among psychology, natural sciences, and history and government faculty, among others, leading to such programs as Environmental Studies, Forensic Studies, and Individualized Studies.

Daemen students are made aware of essential information regarding their academic program through the College Catalog, regular departmental meetings of faculty and majors, orientation to upper division/professional curricula in some programs (11 departments, 65%), or in departmental student handbooks distributed by several departments (six departments, 35%).   Components or derivatives of departmental statements of purpose are included in recruitment materials, ensuring that students can make informed decisions regarding the programs into which they are choosing to enroll.  Mission and program objectives are also conveyed to prospective students in open house presentations. 

As discussed further in chapter 7, departments are engaged in refining the mission and objectives of each program housed in their unit to ensure that objectives are clearly stated in terms of learning outcomes, are measurable, and will thereby more effectively serve these departments and their students.  This will be critical as the College reviews each department’s assessment plan in the annual institutional assessment reporting process, as ongoing assessments will be driven by intended student learning outcomes and will reference these in initiating and closing the departmental assessment loop.  The professional programs at Daemen that are monitored by specialized accrediting agencies (Accounting, Business Administration, Education, Nursing, Physical Therapy, Physician Assistant, Social Work) undergo regular, comprehensive self-study as a matter of course in attaining and maintaining their accreditations.  Program accreditation status is provided in appendix 6.2.  Those programs not evaluated by external accreditors have now established methods for evaluating their program goals and student learning outcomes and are more deliberately and systematically aligning these and their curricula both with the College’s mission and with the changing standards and expectations of their disciplines.  Specific measures and methods of assessment thus vary from department to department as do the mechanisms through which the departmental process occurs, e.g., meetings throughout the academic year and/or summer departmental retreats for systematic analysis, discussion and debate.  This practice of more focused reflection should lead to more evidence based decisions regarding program viability and need for curricular revision across all disciplines at the College.  

Transfer Students
Nearly one third (32%) of Daemen’s students are transfer students.  Transfer credit acceptance policies were revised in 2001 to ensure equitable and transfer-friendly practices in keeping with Daemen’s academic standards, and have also been revised to accommodate the new core curriculum.  Transfer credit policies are published on the College’s website.   In addition to general information on transfer credit policies, the website provides information on core requirements, links to sample credit evaluations, and links to searches of our transfer course equivalency database and our dual admission agreements with several two-year colleges. 

Revisions to transfer credit policies are normally implemented with the subsequent fall semester’s entering class.  If a particular policy revision benefits current students who transferred prior to the revision, however, the policy may be retroactively applied upon student request.

The transfer credit evaluator is housed in the Registrar’s Office.  As a non-stakeholder in this process, the evaluator is charged with overseeing the fair implementation of transfer credit policies, asking for policy clarification from appropriate faculty when required, and advocating on the student’s behalf if necessary since the evaluator recognizes that each student brings a unique educational background to Daemen. 


Since Daemen no longer has a discipline-based Core, transfer credit can be applied generously and across all curricula, except in the case of specific course work required for the major.  Admissions counselors, the transfer evaluator, academic advisement staff, and faculty, are available to respond to any inquiries about the evaluation.  Also, a student may challenge the evaluation by providing supplementary information such as a course syllabus and/or related assignments.  This information is reviewed either by the evaluator, the appropriate faculty member or both, and when warranted, credit is granted and the database is updated to reflect same.

Currently, the transfer credit evaluation process is a labor intensive process which can be facilitated with updated, more user friendly technology.  At this time, copies of evaluations must be sent to Admissions, faculty advisors and students in hard-copy only, which can delay advisement, registration and ultimately, a student’s decision to attend Daemen.  In addition, interfacing as well as interactive software could better aid prospective and current students in determining their course of study and could lead to more meaningful discussions with advisors regarding a student’s eventual educational and professional goals. 

Needs of Adult Learners.  Adult learners (25 years and older) comprise a significant proportion of the College’s enrollment: 14.5% of full time undergraduates; 54.4% of part time undergraduates; 63% of full time graduate students; and 87% of part time graduate students.  Most, though not all, of our undergraduate adult learners are transfer students.  Adult learners attend college with a special set of needs and expectations, typically balancing family and work commitments with the demands of academics.   Many adult students have to stop working or reduce their work hours in order to attend college.  Our financial aid office works with adult learners to create aid packages that include room, board, and transportation expenses to allow these students to apply for larger student loans to help them pay for their living expenses while they attend school.

The personal commitments of adult learners also limit the time they have available to access campus services.  Academic departments with a high proportion of adult learners (e.g., Nursing) and some administrative departments adjust services and hours for this population.  For example, the Health Services office is open the first two Friday nights of each semester to serve students in our weekend programs.  Regular concerns are expressed, however, that all College services are not sufficiently available to non-traditional students, with budgetary limitations appearing to be the primary impediment to expanding office hours or providing more online services, particularly online registration capability.
Distinctive Learning Environments

Experiential Learning.  Experiential learning opportunities at Daemen College foster the teaching-learning process by reinforcing the theoretical ideology of the classroom in pragmatic ways.  Daemen’s strong emphasis on experiential learning is evident in the mission statements of the College and many academic departments.

Experiential learning is available in numerous forms at Daemen, including service learning, cooperative education (popularly known as “co-op”), and the practica, labs, studios, and field work embedded in departmental curricula.

Service learning is defined as a credit-bearing, educational experience in which students participate in organized service activity in order to gain further understanding of course content, a broader appreciation of discipline, and an enhanced sense of civic responsibility, consistent with the College’s mission.  Service learning is required of all undergraduate students and satisfies the core competency of Civic Responsibility.  New service learning courses are in continual development to meet increased demand; a list of all service learning courses is available in the document room.
Co-ops are career-related internships used to foster students’ understanding of the world of work, to develop skills needed and expected in the workplace, to gain the experience necessary to determine which career paths may be most suitable, and to increase students’ overall marketability in the workplace.  Cooperative education is required of all business students, psychology majors who specialize in human services, and English majors who specialize in public relations/communications.  Many students in other degree programs also participate in a cooperative education experience to gain understanding and to explore career interests so as to declare or change majors.  Students work with a faculty member from the credit-granting department, their site supervisor, as well as staff in the co-op administrative department, all of whom participate in evaluation of student work.

An exceptional internship experience is available to Daemen students through the Washington Internship Institute in Washington, DC.  This program is open to all majors but may be of special interest to students in the arts and sciences. The program provides for a full course of study and an internship with a government agency, non-governmental organization, or other entity. The course of study is supervised by both a Daemen faculty member and by faculty at the Institute. The semester of study strengthens a student's educational experience, provides the opportunity to interact with students from around the country, and affords excellent educational opportunities in a city rich with public and private agencies. 

Experiential components are expressly included in programs offered in Education, Health Care Studies, Natural Sciences, Nursing, Physical Therapy, Physician Assistant Studies, Social Work, and Visual & Performing Arts.  Other departments also offer experiential learning as an option or component of the curriculum.  For example, the English department’s mission, in pertinent part, states that students may “(become) involved in their campus and local communities in the following program related ways: as members of the English Club, as peer tutors in the writing lab, and as reporters for the school newspaper.”  Students may earn credit for work on the newspaper.  A faculty advisor oversees the experience to ensure its academic merit.  Plans have been made to offer similar credit for students who tutor in the writing lab.

The Foreign Languages Department mission “is to prepare students to integrate fully their language skills for professional…fulfillment in their local and global communities.”  All students are encouraged to participate in an international education program. 
Many courses in the natural and health sciences contain laboratory components. These laboratory experiences further the College’s mission by allowing the students to be active participants in their own learning.  Students work both individually and collaboratively to solve problems creatively and think critically. The high faculty to student ratio in these settings encourages the development of substantive relationships between the College’s faculty and its students. 

In the Natural Sciences Department, the primary goal of lab experiences is that students gain proficiency in the process of experimental science and the ability to design experiments with appropriate controls according to the scientific method, perform experiments and generate data using appropriate field and/or laboratory techniques, and analyze and interpret experimental data.  Lower division students in Health Care Studies, Physical Therapy, and Physician Assistant Studies also participate in several of these natural science lab experiences.  Upper division course work in our health sciences programs contains many clinical laboratory components, consisting of hands-on learning situations for studying clinical practices, application of theory, and techniques. A major component of the Physical Therapy and Physician Assistant programs is the clinical exposures and clinical internships undertaken by advanced upper division students. During these experiences, the students are invigorated by professional environments that present challenges and demand innovation. These experiences are organized, monitored, and assessed according to guidelines created by their respective professional accrediting bodies. All PT clinical experiences are based on the “Normative Model for Physical Therapy Professional Education”, a document published by the American Physical Therapy Association (APTA) that establishes guidelines for three-way assessment by each of the involved parties (student, clinical instructor, and Daemen College). The effectiveness of the processes outlined in this document has been validated by the APTA, with the same processes used by accredited PT departments throughout the country. 
All of our natural and health sciences programs contain a student research component.  Student research projects are mentored by full time faculty, facilitating a relationship of mutual respect between the College’s faculty and its students.  Student research helps the students to acquire critical thinking and creative problem solving skills.  In most cases, research results are presented to the assembled department and to the College community at the Academic Festival.  Assessment of these projects includes faculty evaluation of students, student evaluation of their faculty supervisors, and the entire departmental faculty providing evaluation of the research supervisor at the conclusion of the project.  In many departments, research proceeds in tandem with a research methods course or seminar, in which the students are mentored through the process of doing a literature review of the topic, writing the research, and producing presentations based on the research.
International Education.  International Education is an area of significant emphasis and development in recent years, with new opportunities in Canada and Mexico available through the North American Mobility Program; programs in Finland, Germany, Ireland, and Italy; and an exchange program in China currently in development.  Daemen’s international education programs are designed to enhance degree programs and to meet the goals of the Mission Statement by preparing graduates “who are dedicated to the health and well-being of both their local and global communities.”  International Education opportunities offer experiential learning in both liberal arts and professional areas of study.   Students may study abroad for periods of a full academic year, semester, summer, or January term.  Descriptions of all international education programs are provided in the document room.  

These programs and course work are approved by Daemen faculty as appropriate, either through determination of transfer credit equivalencies or, in the case of programs offering courses for Daemen credit, through the usual syllabi approval processes.

Assessment of international education currently includes an extensive student survey (available in the document room).  Student responses have generally been 

very positive both academically and socially.  At this time there is not an adequate sample size to assess these programs adequately.  However, steps are being taken to increase student participation, including increases in financial aid, implementation of a three-week January term for study abroad, and increase in study abroad locations.  

Honors Program.  The Honors Program is designed to meet the intellectual needs of our best students, to ensure that their experiences at Daemen will challenge their minds and foster their potential to contribute both to the community and to society at large.  The campus community is also enriched by the presence of these high-achieving and motivated students.  The Honors Program encourages our best students to participate more actively in the academic life of the College and aims to attract, and retain, high quality incoming students.  

The Honors Program currently consists of 74 students from 12 different majors, about 4.5% of the undergraduate student population.   It is also possible for students who are not in the Honors Program to take courses for honors credit.  Fifty different courses from 18 departments have been offered for honors credit.  Appendix 6.3 lists the majors that have been declared by our current honors students and the courses that have been offered for honors credit to these students.


Since the program has been in existence for only three years, only minimal assessment of its accomplishments have been made.  This program will be assessed in accordance with the Institutional Assessment Plan; this assessment should include analysis of whether the program has positively impacted student retention, as intended.
Capstone Experiences.  Capstone experiences, a feature of three quarters of our undergraduate programs and all of our graduate programs, serve to integrate the student’s education throughout their matriculation by requiring the student to demonstrate knowledge from a variety of courses and functional areas within the major.  Appendix 6.4 provides a list of departments with undergraduate capstone experiences and how they are integrated into the degree program.  Many of these departments require a comprehensive research project involving the analysis of several areas in the field and using skills learned in many of the program’s classes.  Other programs use a practice-based capstone, such as student teaching for Education majors and a comprehensive patient examination for Physician Assistant students.


All graduate programs require a thesis or project, designed to promote independent scholarship and critical thinking.  In each program, the faculty have designed research courses leading to or culminating in a research project.  The objective of each of the courses is to mentor the student through an individual research topic or problem that the student must investigate and research. 

Students undertaking research involving human subjects must also prepare and submit their original research proposal to the College’s  Human Subjects Research Review Committee (i.e., Institutional Review Board/IRB) for final approval before conducting the study.  This process adds a significant learning dimension, requiring for example, knowledge of ethical standards and the ability to describe one’s research cogently to a multi-disciplinary faculty body.

Library Services and Information Literacy

The library is open 96 hours a week and the reference desk open 72.5 hours a week during the academic semester.  Extended hours are implemented during final exam weeks.  In response to student demand, the design of our new library allows for separation of study space and the collection, permitting 24-hour-a-day study space without the expense of professional staffing.  Distance learning and off campus accessibility to library resources is facilitated through an online catalog, including 3,613 electronic full-text monographs.  The library home page also provides links to full-text journal databases, full-text electronic reserves, and links to a variety of websites appropriate for scholarly research.  

  Information on library holdings as of June 30, 2004 is in the document room .  Interlibrary loan is available to all members of the Daemen community.  During the 2003-2004 academic year the library received 2,922 items from other libraries and provided 1,916 items to other libraries through interlibrary loan.  Physical accessibility to other Western New York libraries is facilitated by the INFOPASS system of the Western New York Library Resources Council.  With an INFOPASS, obtainable at the circulation desk, a Daemen student or faculty member may borrow materials in person from virtually any library in the area.  

To determine usage of library materials, including the kinds of information resources faculty desire students to use for research assignments, our librarians conducted a study in 2002 of citations included in student research paper bibliographies in six disciplines (DR).    Of the 674 total citations listed, 56% were to journal articles, 27% were to books, and 17% were to websites.  Library records also show that in 2003-04 reference librarians answered 2,227 reference questions and conducted a total of 48 classes of bibliographic instruction, including information literacy, serving 1,401 students.  

Collaboration occurs between faculty and library staff to foster information literacy skills in specific designated courses in the Core, by faculty invitation, and in our first year experience course, IND 101.   Promotion of information literacy skills by our librarians has taken place on a regular basis over the past several years, including the Head Librarian’s advocacy for specific inclusion of information literacy as a new core competency.  Currently collaboration occurs directly between the reference librarian who specializes in information literacy and the faculty.   Approximately three to four faculty invite this information literacy specialist to their classes each semester.   A random sample taken of 62 syllabi for classes offered in 2004 showed that 42% of the courses required use of library materials or incorporated components of information literacy (DR).

New Library.  The College’s academic program will be significantly enhanced by the capabilities of our new library, with groundbreaking anticipated in 2008.  Full details, including artist’s conception and architectural plans, are on display in the document room.  This facility will have the technology and capacity to support classroom instruction, provide information for independent research, and provide both the human and technological resources that support student academic achievement.   Highlights of the new library include:
· An increase in the number of patron computers from 24 to 140.

· An information commons that will include computers, printing stations, a student access scanner, and a white wall for audiovisual displays.  Here, students may work on any academic computer project, with the commons providing the space, the technology and the expertise needed for students to make use of scholarly information in all its forms.

· The Learning Center and Academic Advisement offices will be relocated here in a Center for Excellence in Learning and Teaching.
· A 36-seat electronic classroom, a 25-seat experimental classroom, and a 12-seat electronic laboratory seminar room will bring state-of-the-art teaching methods to campus.

· Group study rooms will facilitate contemporary pedagogies of collaborative learning, with quiet zones of the traditional library still maintained.

· Wireless computer access will be available throughout the facility.

Instructional Technology (IT).  All Daemen students have access to the online learning environment Blackboard, and a majority of Daemen faculty use Blackboard for support of traditional classes as well as for totally online courses.   Every Blackboard course includes a direct link to the Daemen library.  

Technology training and support are provided by the Director of Educational Technology and his staff for faculty in groups and individually.  Due to low participation rates by faculty in group sessions, IT staff have scheduled individual sessions at faculty or department request.  While more labor-intensive, such sessions do provide more targeted advice on topics and issues specific to the faculty member(s).   In addition, the IT staff provides training in Dream Weaver for all first-year students, requiring the development of over 40 sessions for approximately 400 students in the Fall 2003 semester and approximately 300 students in the Fall 2004 semester.  This addition to the staff’s training program has greatly reduced the available time to provide services to faculty.  The College has evaluated third-party solutions for training, identifying Element K as a suitable online provider of anytime/anywhere, self-paced software training. 

Recommendations
1.  A greater consistency in publicizing the mission and goals of our degree programs is indicated.  This information should be included for all programs on the website and in the College Catalog.  In addition, the College should consider the creation of student handbooks or information packets for each academic program that would articulate essential information including program mission statement, student learning outcomes, curriculum plan, program faculty teaching-learning philosophy, sample course offerings and the like.  These handbooks/brochures could be used for recruitment as well as for internal information sharing.  Finally, the College must maintain its resolve and commitment to continuous, comprehensive assessment processes to ensure that departments remain focused on improvements necessary to maximize student achievement of contemporary program learning outcomes.  It is essential that this analysis specifically include the interrelationship of the new Core and the majors.
2.  The Educational Policy Committee currently tracks NYSED guidelines for the approval of new programs, relying on programs themselves to be conversant in the requirements of any specialized accrediting bodies, if pertinent.  The EPC should also formalize Daemen-specific guidelines for evaluation of new programs, to ensure consistency with the mission and stated learning outcomes of the College.  As the body formally charged with responsibility for the academic program of the College, the EPC should establish a mechanism for regular program review; such review would need to be coordinated with the Institutional Assessment Plan (IAP) mechanisms, described in Chapter 3 – and the ambiguity of the EPC’s assessment-related responsibilities in the new IAP clarified.
3.  Although each graduate program has a capstone requirement, the Graduate Committee on Academic Standards should develop College-wide guidelines on expectations and standards for the thesis or project, while ensuring control at the departmental level of specific requirements to satisfy accreditation and professional standards.  Graduate programs might also consider opening students’ final oral presentations to faculty and students from other graduate programs.   It would be appropriate for the library to receive copies of the final thesis/project to archive for future use and reference.

4.  Recommended areas for Honors Program assessment include: determination of optimal program enrollment and sufficiency of course offerings; evidence that the program attracts students who would not otherwise have attended Daemen; rates of student persistence; evidence that the honors program does enrich the educational experience of students, the teaching experience of faculty, and does make a tangible, positive contribution to campus life.
5.  In addition to existing assessment of student satisfaction, the International Education program is also encouraged to examine the profile of students taking advantage of international education experiences.  E.g., are students concentrated in particular majors or other recognizable cohorts?  Is there evidence that study abroad enhances the student’s overall experience – e.g., increased GPA, increased retention rates, career or graduate school outcomes?  Is there evidence that our International Education programs attract prospective students?
 

Related Educational Activities

This section describes the College’s delivery and oversight of educational activities which relate to and support our institutional mission and student attainment of learning objectives.

Basic Skills and Non-Credit Course Offerings
On average, approximately one-quarter of our first-year students have not met all standards for regular admission.  In addition to the discussion in Chapter 4 of student profile and services for students at academic risk, it is noted here that all Daemen College students, regularly as well as conditionally admitted students, who are underprepared in the areas of mathematics, writing, or reading comprehension as evidenced by review of high school transcripts and SAT/ACT scores, have access to an array of student support services including non-credit-bearing enrichment courses in mathematics, essential reading skills, and grammar and rhetoric.  Students in the Higher Education Opportunity Program (HEOP) also take non-credit-bearing preparatory work during a mandatory, five-week, pre-freshman summer program. 
Registration in ENG 091 Essential Reading Skills is mandatory for all students for whom it is indicated.  Registration in college-preparatory mathematics offerings had been effectively required of all students needing remediation due to a credit-bearing mathematics requirement in the old core curriculum.  Ongoing faculty discussion of the absence of any mathematics requirement in the initial articulation of the revised core curriculum culminated in the 2005 addition of a quantitative literacy requirement, the non-credit-bearing MTH 097 Basic Mathematics course now being the minimal prerequisite for any course approved for quantitative literacy credit. 

Our assessment of an alternative approach to writing remediation – concurrent registration in credit-bearing English Composition and a supplemental writing lab – has resulted in a return to our former practice of sequential, course-based instruction, moving from one or two non-credit courses (as indicated by student level) to credit-bearing composition.  Supplemental instruction proved insufficient to address the level of weakness in the writing of some students; their consequent frustration with the expectations of CMP 101 led, in sections with a significant concentration of such students, to questioning of course standards and assertions of the “unfairness” of instructor expectations.  Similarly, these pressures resulted in a de facto lowering of CMP 101 exit standards by some instructors, especially part-time faculty.


As with many institutions nationwide, student writing deficiencies remain an area of serious concern at Daemen.  We are attempting to address these through a combination of course work, Learning Center-based academic coaching, and the inclusion of writing intensive course requirements in the core curriculum.  We will undoubtedly continue to monitor the efficacy of these efforts. 

Certificate Programs
Daemen offers six certificate programs intended for part-time, non-degree seeking students.  Course work for certificates in Accounting, Government and Urban Problems, and Human Resource Management is offered through undergraduate degree programs and does not require a degree for entry.  The post-master’s certificate program in Adult Nurse Practitioner and post-baccalaureate certificate programs in Palliative Care Nursing and Nursing Executive Leadership require the appropriate credential for entry.  All certificate programs are registered with the New York State Education Department, having first been approved by the EPC and VPAA.

Each certificate program has a curriculum design similar to those of degree programs; expectations of student learning and articulation of program requirements are clearly noted and readily available online.   In addition, the Advanced Adult Nurse Practitioner certificate permits completers to sit for the Adult Nurse Practitioner certification exam; the Palliative Care certificate permits completers to sit for the Hospice and Palliative Care Nursing exam.

Although our certificate programs are designed primarily for individuals to obtain the course content they seek in a condensed format, credits can subsequently be applied toward a baccalaureate or master’s degree at a later date. These programs tend to attract only small numbers of students, but the College continues to provide them as alternatives for individuals who are unable or uninterested in pursuing a degree at the present time.

Additional Instructional Sites


The College operates two off-site programs in New York City, each in partnership with a locally based organization.  The College also offers distance learning in videoconferenced and web-based formats to several targeted populations, as well as a program for Canadian students seeking teacher certification through the Ontario College of Teachers.
M.S. in Special Education Programs, Brooklyn.  The College was approached by the New York State Education Department to assist with the current shortage of certified teachers.  During the 2001-2002 academic year, approximately 13,000 teachers who did not meet preparation standards were teaching in New York State with temporary licenses.  Moreover, NYSED mandated in 1999 that temporary licenses would no longer be issued, effective September 2003.  The federal No Child Left Behind Act of 2001 also directed that only certified teachers could be hired after the first day of the 2002-2003 school year, and that every teacher hold certification in the area being taught by the end of the 2005-06 school year. These two factors left New York State with a need for over 13,000 certified teachers as of Fall 2003.  With the majority of this shortage in New York City, the Education Commissioner encouraged institutions to work with the New York City Board of Education to implement the Alternative Teacher Preparation Program to assist those already working in the classroom without the appropriate credentials.
Daemen partnered with a private organization, Testing and Training International, Brooklyn, to work with private schools and one public school to help women teachers from the Orthodox Jewish community obtain their certification. 
 Our Brooklyn program flows naturally from the College’s mission statement that places high value on serving communities that have special needs not provided for under ordinary conditions.  The program also demonstrates the ability of the College to provide high quality education in a variety of cultural and religious contexts.
Assessment of the Brooklyn program is consistent with that of graduate programs offered on campus.  Admissions criteria, plan of study for each program, expectations for the research thesis, and practicum placements are reviewed and evaluated.  Daemen College also offers students opportunities to evaluate course work, faculty, and related support services.  Graduate exit surveys are conducted to assess the pedagogical content of the program. This feedback is shared with the faculty and administration to identify areas for program revision and improvement.

M.S. in Global Business Program, Manhattan.  This program, in partnership with the National Institute, Inc. (NI), is open to all qualified candidates, but primarily meets  educational needs in the NYC Chinese community.    Daemen provides the curriculum, faculty support, administrative oversight and approvals for staff, student admissions and academic standards, and assessment of student learning outcomes and program evaluation.  NI’s support staff includes two student advisors who are available to provide support services such as providing program information and services in admission, registration, scheduling, INS documentation and compliance requirements, and graduation requirements.  

The first cohort of seven students began taking classes during the spring semester of 2004.  Three students thus far have completed the program, receiving their degrees in May 2005.  A second cohort of five students has begun taking prerequisite classes; enrollment is expected to reach ten students by the time graduate courses begin, in accordance with our Memorandum of Agreement with NI on minimum enrollments.

Enrollments remain a matter of concern and ongoing discussion between Daemen and NI.  Continued assessment by the VPAA and Daemen faculty is indicated on the long-term viability of this partnership.
   Distance learning sites.    The College has access to distance learning sites throughout Western New York, nationally, and internationally in Ireland. The College currently owns video conferencing equipment at four remote sites and owns a 50% share of a multi-point conferencing unit used to offer courses to secondary institutions.  Faculty who teach in distance learning course are either full time Daemen College faculty or adjuncts approved by our department chairs.
   The College currently uses three modes of video conferencing – ISDN, broadband, and H.323 IP-based video conferencing.  The usage of the latter, an internet-based technology, is growing worldwide and becoming more robust as bandwidth increases and technologies improve.  We anticipate using this technology nearly exclusively in the future.
   The Nursing and Physical Therapy departments are the predominant users of distance learning capabilities, with Nursing offering two totally web-based classes each semester and using videoconference capabilities to reach Nursing students in rural locations.   Web-enhanced courses, defined as provision of at least 50% of instruction online, are offered by a variety of departments.  Complete summaries of users of all distributed learning technologies are available in the document room.

    Our distance learning capabilities are also used to deliver college-level course work to high school students through the Western New York Distance Learning Consortium and the Buffalo Independent Secondary School Network (BISSNET).  Administered by the Director of Educational Technology in collaboration with Daemen faculty, these programs provide a welcome service to high schools and students, raise the College’s profile, and tangibly contribute to student recruitment, with nine student participants thus far matriculating at Daemen.
As Daemen’s use of instructional technologies continues to evolve, both on-campus and relative to off-site instruction, upgrades in infrastructure will be indicated.    The College is currently working to quadruple the network bandwidth that is available to the campus and is also evaluating what network infrastructure upgrades need to be undertaken to take full advantage of this increased bandwidth.
Canadian Scholars Program (CSP).  Although technically on-site, with classes offered on campus in a weekend format (Friday night and Saturday), the Canadian Scholars Program  is examined here because of its resemblance to off-site programs: it has its own schedule, a defined student population enrolled in cohort format, and its own course content, adjusted to meet both NYSED and Ontario College of Teachers requirements for teacher certification.  In common with other New York colleges and universities bordering Ontario, Daemen has responded to the province’s serious teacher shortage, and lack of sufficient Ontario university seats to meet demand, by creating a program specifically designed for this population of baccalaureate degree holders desiring to pursue a teaching career.  In Fall 2004, Canadian Scholars constituted almost half of our Education enrollments (undergraduate and graduate combined) and a very significant 13.1% of institutional FTE.  In Summer 2005, the College allocated a full-time administrative line to coordinate both the CSP and the Brooklyn program.   Enrollments in the CSP are expected to remain stable for at least the next few years, and the College administration is monitoring any signs of change.
Recommendations 

1.  In order to more consistently and objectively appraise the abilities of students in need of remediation in basic skills, it is recommended that a more systematic procedure be initiated for identification of students who show evidence of the ability to succeed in college, yet require appropriate support services to enable their success.  Input should be obtained from faculty and administrators, specifically Learning Center, Academic Advisement, and HEOP/Vision staff.
2.  The College formed a technology advisory committee several years ago to address the continuing need to evaluate both current and emerging technologies.  The committee was instrumental in addressing pressing needs for more current computer technology and software but now needs to focus on our growth and infrastructure needs for the next three to five years.   It is well known that the technology available to students is an important factor evaluated by both students and parents when choosing a college.  As technology usage grows, so does the need for support staff both to work with hardware and provide assistance to users. Technical support staff has increased at the College but may need to increase even more if we are to continue to provide an optimal level of service.  
CHAPTER 7: ASSESSMENT OF STUDENT LEARNING

This chapter examines the extent to which student learning is being assessed at the course and departmental/program level, in keeping with Standard 14.   In addition to analyzing the degree of alignment that exists between the College’s mission and goals and departmental/program goals and learning objectives, assessment strategies are also reviewed along with mechanisms for “closing the loop.”  Finally, departmental/program assessment plans are examined to analyze the degree to which they are modified in light of what is learned from the experience of implementation.


The self-study process has helped us to understand the following:

1. Student assessment is an ongoing process.   The formal process of gathering data on student assessment is in an intermediate stage at Daemen, with some departments much farther along in the process than others. 

2. Through our collection of data we have found areas where we excel and areas where we need to improve. 

3. In general the professional programs and social sciences faculty approach student assessment very differently than do faculty in the humanities.  While it is understood that different disciplines require differing standards of assessment, it is also apparent that faculty in departments whose students must pass licensing exams are more experienced in the world of measurable goals and objectives, many of which are outlined to them by outside agencies.  

4. This self-study has raised the level of awareness and understanding that accreditation is no longer viewed as an end in itself but as an ongoing conversation among ourselves, our colleagues, students, and professions.

Congruence of Institutional and Departmental Missions and Goals


The focal group responsible for this topic began its analysis of student learning by gathering departmental and program learning objectives, then assessing their degree of  alignment with the College’s mission and goals.  Departmental assessment plans are available in the document room.

A matrix analysis was developed and completed to determine the level of congruence between departmental mission statements and the mission statement of the College as a whole.  "Congruence" was operationally defined in terms of the following five criteria: 

1. Shared vision/philosophy

2. Compatible goals

3. Similar focus/values

4. Compatible language

5. Compatible purpose

The following analysis represents the findings.  Percentages are based on a total of 14 mission statements that were submitted to the focal group; one departmental mission statement was outstanding at the time of this analysis (but has since been submitted).
A. Eight (57%) departments currently meet all five criteria and do not require revision; these departments are: Accounting/Information Systems, Business Administration, Foreign Languages, History & Government, Natural Sciences, Nursing, Physical Therapy, and Psychology.
B. Four (29%) departments address components of all five criteria, but could more clearly indicate congruence in each of the five areas if minor revisions are made. 

· English: The focal group determined that the initial and closing paragraphs of the department’s mission statement eloquently express the five criteria and alone address congruence between the departmental and College mission; the middle paragraph, while well developed and well articulated, seems to include information that may be beyond the scope of a mission statement and more appropriate for a discussion about program goals and student assessment measures.
· Health Care Studies: The focal group suggested that the mission alone as currently stated does not explicitly address congruence criteria, but would more than adequately meet all five criteria if the department incorporates the "congruence" rationale currently stated separately from the mission, into the mission statement itself .
· Mathematics: Congruence across the five criteria would be more clearly achieved if the department incorporates the goals enumerated after the mission statement into the actual mission statement itself.
· Visual & Performing Arts: Congruence across the five criteria would be more apparent to an outside reader if stated goals (which follow the mission) are incorporated explicitly into the current mission statement; the focal group's general assessment was that the department needs to articulate in more explicit language how the philosophy of the program and academic experiences of students in the program align with the vision/philosophy of the College.
C. One (7%) department clearly addresses three of the five criteria, but would be better served if the following revisions are made:

· Social Work: While the program is professionally oriented, alignment of vision/educational philosophy and values/focus would be more clearly apparent to readers if the department articulated more explicitly the overlap between the program values/academic philosophy and the academic philosophy and values of the College curriculum as a whole.  (Nothing in the current departmental mission is incompatible with the College mission; rather, some areas of alignment need to be made more explicit.)
D.  One (7%) department, Philosophy and Religion, has more than 99% of its teaching taking place in the Core.  Given the fact that they effectively do not have a major program (three Religious Studies majors have been graduated in the last 15 years, and there is one major now), the department’s assessment will be taking place in the context of Core assessment. Assessment Methods


Assessing student learning also involves analyzing the instruments used by departments and programs to determine whether students are mastering their respective learning objectives.  Departments and programs were requested to provide all the mechanisms used to perform this function.  Analysis of the data provided by department chairs and program directors reveals a variety of direct and indirect measures of assessment used by our undergraduate and graduate programs (see  appendix 7.1).   All departments with majors routinely use information from course evaluations and grade distributions as indirect measures of student performance.  Examination scores, including typical written formats or more practical formats (used particularly in foreign language, science, and allied health programs), as well as student papers provide indicators for course-level performance.  To evaluate program effectiveness, eighteen programs (77%) have a required capstone project or course which is intended to serve as a holistic learning experience helping students to tie together the various elements of the department or program.  Examples of such experiences are the research project required of all psychology majors and the field internship courses required of all social work majors.  Eight programs use information from standardized exams (comprehensive subject-based, licensure, or certification).  Student portfolios are required by nine programs and five programs are currently developing these as a tool to gauge student progress.  The Academic Festival offers an opportunity to showcase student work and six programs require student participation in this event.  

 
In addition to course and subject-related assessment, departments incorporate assessment measures that address student preparedness for careers.  Many of the professional programs survey employers or supervisors of field placements.  Students seeking teaching certification are evaluated during their student teaching placements.  Over 50% of our programs use a student or alumni survey to obtain feedback to inform curricular change.   


All departments use a range of indirect and direct assessment measures; however, in several departments, certain of their measures have been only minimally implemented.  Few departments report using job or graduate school placement data in their assessments.  Institutional support may be required to acquire this information.  Departments do not appear to routinely survey faculty or hold focal groups to discuss student and faculty concerns.   As assessment plans are amended, departments should consider including data obtained from surveys and focal groups in their future assessment efforts.
Use of Assessment Findings

 
The final step in the process of assessing student learning in departments and programs is to use the results of assessment to improve both teaching and learning.  Constructive dialogue among departmental faculty members would focus on educational quality and return, periodically, to the basic questions:  What are the educational goals?  How well are they being achieved?  What changes should be made in light of assessment findings?   Answers to these questions would constitute the final piece of assessment – closing the feedback loop.


To answer questions relating to programmatic change and renewal, department chairs were asked to describe, in narrative form, the processes by which assessment findings are used to improve both student learning and teaching, along with broader issues related to program mission, goals, and objectives.  These narratives were analyzed by a focal group member, using the qualitative research methodology of content analysis to look for common themes.  Findings were aggregated when appropriate and included in the following tables.

Table 1  How are assessment results used for change and renewal to improve teaching and learning?

	Assessment results are examined using formal structures and processes and this is done on a regular basis
	Assessment results are examined in the normal course of business using regularly scheduled departmental faculty meetings
	Assessment plan has been developed recently yet assessment has been ongoing, albeit informally 
	Assessment plan has been developed but too little data has been collected at this time (new program)
	No response

	Nursing

Physical Therapy 

Physician Assistant
	Business Administration

Education

Social Work
	Foreign Language

English

History & Gvt. 
Mathematics

Natural Sciences

Psychology
	Executive Leadership

Health Care Studies
	Philosophy & Religion



The data in table 1 indicates an uneven pattern of “closing the loop.”   Three departments have formal assessment meetings with all departmental faculty who engage in a careful review of assessment results.  The Nursing and Physician Assistant faculties meet every semester.  Physical Therapy faculty meet for a week during the summer.  Careful notes are taken at the meetings of this department which serve as a record of the deliberations.  In addition, assessment in each of these programs is ongoing through routine use of informal and electronic communications as needed, faculty meetings held every other week throughout the academic year, and participation in divisional meetings.


The business (business administration and accounting) and social work faculty collect a significant amount of assessment data which is used for program renewal, but the structure and process of that analysis is less formalized.  In both cases, program faculties address assessment in the normal course of their regularly scheduled departmental faculty meetings.  


A third group of the College’s departments and programs assess student learning but not as yet according to carefully developed formal assessment plans.  In each case, these departments have indicated that once their assessment plans have been formalized, a more comprehensive review process will be conducted in accordance with the College’s new Institutional Assessment Plan and its stipulation of a three-year cycle for departmental/ program self-study.


One department (Visual & Performing Arts) had not yet formalized program assessment plans.  Lastly, Health Care Studies has only recently begun to offer a degree and has yet to collect sufficient data to engage in substantive analysis.  Philosophy and Religion indicated their participation in core curriculum assessment, as noted above.


Periodic review of an assessment plan is another means of closing the feedback loop.  Departments and programs were therefore asked to describe the process by which their assessment plans are reviewed as well as what changes are made as a result of the review.   Once again, content analysis was done with the intent to find common themes so that information could be aggregated.  Table 2 represents that aggregation.


Currently, six of the College’s departments/programs periodically review their assessment plans.  In three cases (Physical Therapy, Physician Assistant, and Social Work) examples were provided to demonstrate how review has led to changes in the assessment plan.  An additional eight departments/programs describe the assessment review process in their recently developed plans for student assessment.  One department has not yet developed program assessment plans but will take up the issue in the near future.  Finally one of the College’s departments/programs did not respond by the time the focal group’s report was completed.

Table 2  Is  your assessment plan reviewed periodically?  If so, are changes to the plan made and how?
	Assessment plans are reviewed at specified intervals
	Assessment plans are reviewed in conjunction with professional accreditation cycles
	Assessment plans have only recently been developed but provisions exist in the plan for periodic review
	Assessment plans have not yet been developed but plans are in the works
	No response

	Business—yearly
Nursing—every semester

Physical Therapy—yearly

	Education

Physician Assistant

Social Work
	Exec. Leadership

Foreign Lang.
English

Health Care Std.
History & Gvt.
Mathematics

Natural Sciences

Psychology
	Visual And Performing Arts
	Philosophy & Religion


Student Achievement of Learning Objectives


Academic departments at Daemen College use a variety of methods to communicate their mission and goals to students, as illustrated in Table 3.  
Table 3  Methods of Communicating Mission and Goals
	Table C

DEPT
	Hand

book
	Web

site
	Dept 

mtg
	Open 

house
	Applic

Upper Div
	Anything else current?
	Planned projects

	Art
	X
	X
	X
	
	X
	Advisement, portfolio review, BFA critiques,  Art Club, Dept bulletin board
	Website update

	Business
	
	
	
	
	
	College catalog, course outlines
	Creating website

	EDU
	
	X
	X
	X
	X
	FAQ on website, list serve for El Ed, advisement
	List serve for Secondary ed

	English
	
	X
	X
	
	X
	Advisement, list serve, English Club
	Website under revision

	Exec Leadshp
	X
	X
	
	
	
	Promotional mailings,  orientation, student personal learning objectives reflect dept mission and goals
	

	For Lang
	
	X
	X
	X
	
	advisement
	handbook

	Health Care St
	
	X
	X
	X
	
	Department handouts, student advisement
	Brochure 

	H&G
	
	X
	X
	
	X
	Course syllabi, programmatic brochures, advisement, dept and course list serve, clubs
	handbook

	IST
	
	
	
	X
	
	Advisement
	Website under design

	MATH
	
	X
	X
	X
	
	Office hours, advisement, Math Club, course assignments, professional publications available in student lab
	

	NAT SCI
	X
	X
	X
	X
	X
	Yearly seminar course
	Website update

	Nursing
	X
	X
	
	
	
	College catalog, course syllabi
	

	PA
	X
	
	
	
	X
	course syllabi, orientation, students sign acknowledgment for LO form
	

	PT
	X
	X
	X
	
	X
	Professional phase Orientation, Freshman & Sophomore Seminars, advisement, peer mentors
	Website under revision

	PSY
	X
	X
	X
	X
	X
	Course syllabi & course email, during advisement, Psy majors list serve, Psy Club, Psy monthly newsletter
	Peer mentor, freshman orientation & welcome social

	Social Work
	X
	X
	X
	
	X
	
	


Every department reports either having this information available on their website or being in the process of developing a website.  Eight departments use handbooks to inform students of learning objectives.  Nine departments discuss mission and goals in applications to upper division.  Most departments rely on departmental meetings and individual advisement sessions to supplement the more formal methods of keeping students informed and on track.  Some departments use email list serve, peer mentors, clubs, orientation programs or departmental professional seminars to keep students up to date on the mission and goals of their major.  
Each academic department was also asked to demonstrate the extent to which program-level student learning objectives were or were not reflected in each course offered within the department.  As with earlier analysis, there is no single approach used to assure alignment of course-level student learning objectives with departmental objectives.

From the data gathered, it is apparent that there are two different strategies for demonstrating alignment of course-level student learning objectives with program objectives.  Three show direct linkage either on each of the program’s course syllabi or in the program’s self-study by identifying the explicit program objective for each of the course learning objectives.   Physical Therapy and Social Work identify linkages in both sets of documents.

Table 4  Course-Level Student Learning Objectives’ Alignment with Program Objectives

	Each student learning objective for every course is linked to one or more department/program learning objectives
	Each course is directly linked to one or more department/program learning objectives
	Currently there is no evidence of linkage in any of the department’s documents
	The department intends to develop a means through which the linkage of course learning objectives is shown. 
	No response

	Nursing

Physical Therapy

Social Work


	Education

Foreign Language

Health Care Studies

Mathematics

Natural Sciences

Psychology
	English

History & Government

Physician Assistant

Visual & Performing Arts
	English

Exec. Leadership

History & Government

Physician Assistant

Psychology

Visual & Performing Arts
	Business

Philosophy & Religion



Six of the College’s departments and programs have identified the linkage between courses offered in the department and their program learning objectives.  These programs show the linkage between a program objective and all courses which correspond with the objective.  In one case (Psychology) identifying the linkage between courses is a work in progress.  Thus 56% of Daemen’s departments and programs have evidence of course-level student learning objectives aligning with their program-level objectives.


Currently, four of Daemen’s departments and programs have no evidence of linkage between course-level student learning objectives and program objectives, but all four plan to articulate this linkage in the near future.  Finally, two programs did not respond to this inquiry.


Data provided by department chairs and program directors demonstrate that the level of assessment of student mastery of department/program student learning objectives is also varied and uneven.  

Table 5
How do departmental/program assessments demonstrate that students are mastering learning objectives?


	Professional licensing/certification exam performance
	Evaluation of performance in professional internship setting
	All courses are linked directly to program objectives; meeting course objectives suggest mastery of program objectives
	Capstone experiences are used 
	Course-level student learning objectives are used but are not linked to program-level learning objectives

	Accounting

Education

Nursing—nurse practitioner only

Physical Therapy

Physician Assistant
	Education

Nursing

Physical Therapy

Physician Assistant

Social Work
	Health Care Studies

Natural Sciences
	Business

Exec. Leadership 

English

Natural Sciences

Nursing

Physical Therapy

Physician Assistant

Psychology

Social Work

Visual & Perf.Arts
	Business

Foreign Language

History & Government

Mathematics



Not surprisingly, departments and programs with external professional accreditation responsibilities have more direct and quantitative data to demonstrate student mastery of program learning objectives.  Programs such as Physical Therapy and Physician Assistant are also able to report the percentage of graduates who pass licensing/certification exams.  For example, the Physical Therapy Department reports an average 96% first attempt pass rate on the professional licensing exam over the past three years.  Program data shows that 23 of the 27 Doctor of Physical Therapy class of 2004 have taken the physical therapy licensure exam and passed, one student passed on the second attempt with the remaining three students taking the exam following completion of their clinical internships.  The Physician Assistant program reports that since its first class of 1998, their graduates have achieved a pass rate on the PA licensing exam of almost 99% on the first try.  This is well above the national average of 90% for PA programs.  Other departments and programs rely primarily on coursework performance to demonstrate student learning.  A third group of departments and programs might be categorized as falling somewhere between these two positions.


Programs such as English and History & Government rely on assessment of course level student learning, concluding that all students who successfully complete the respective courses of study have met program objectives.  These departments, however, have begun to develop more sophisticated assessment plans; upgrading their assessment methodologies should enable them to assess the validity of this conclusion.


Similar issues pertain in programs which fall between those with a high degree of certainty concerning student mastery of student learning objectives (e.g., Nursing, Physical Therapy, Physician Assistant) and those programs where there is less certainty.  Some programs have professional internships (e.g., Education and Social Work) where students are able to demonstrate mastery to the satisfaction of school and agency supervisors as well as College faculty.  A third group of programs (e.g., Business, Natural Sciences, Psychology) have senior thesis or other capstone requirements which are tied to program-level student learning objectives.  In either case, students who successfully complete their professional internships or their capstone/senior thesis are presumed to have demonstrated mastery of program objectives.  In addition, most of these programs use portfolios already or plan to use them to assess student mastery of learning objectives.  These programs will therefore be able to triangulate multiple assessment tools to determine mastery.


Finally, data on the Health Care Studies program is incomplete but because the degree of linkage between course level student learning objectives and program level objectives is clearer, assessing mastery of course objectives is a more certain indicator that students are mastering program learning objectives than in programs where the linkage is less clear.

Recommendations

1.  Continue to hold workshops on assessment for all faculty.
2.  Identify individuals within departments and cross-departmentally, as appropriate, who:

· review each department/program assessment plan and provide feed back;
· follow up and monitor the assessment plan;
· take responsibility for assessment for that department, including ensuring that the assessment process is an ongoing process;
· help in data analysis and interpretation, perhaps with the assistance of a designated statistical expert on campus.

· oversee that data is used to modify assessment plans when needed.

3.  Create an ongoing discussion of the results of assessment for all departments for the purpose of sharing, learning and improving student learning.
4.  Link departmental assessment of student learning in courses taken in the major with core courses. 

5.  Make all assessment plans available for review by the campus community to encourage cross-curricular review and sharing of best practices in assessment.
6.  Create methods to track graduates by department, where this is not already taking place, so that this information can be incorporated in assessment results.

7.  Provide support services for assessment design (e.g., survey development and other assessment tools with topic expertise from faculty), implementation (e.g., online, mailings), data entry and analysis, and correlation analysis with various assessments (e.g., student academic, clinical, licensing exam, work performances).  This support could be in the form of technical help, faculty development programs, and data sharing by other academic and administrative departments of the College.
Conclusion


From the outset of the self study process, the Steering Committee expressed the intention to produce a living document – one that would continue to serve the College community in the months and years ahead, not a report destined to be shelved once it had served the more narrow purpose of reaffirmation of accreditation.  Thanks to support at the highest levels for thorough analysis and candor, and hard work by many capable people at all levels, we believe that we have produced the living document we envisioned.  We are grateful to all who participated in this process and commend this report to the campus community for ongoing use.


A self-study report is a snapshot, however, inevitably a little out of date.  Intensive study concluded nearly a year ago; the bulk of the report was finalized in November 2005.  As this document goes to press, we would take the opportunity to add a brief postscript of significant developments as of January 2006:

· The Core Curriculum Assessment Plan has been finalized and is in early stages of implementation, with faculty voluntarily participating in assessment efforts during the Fall 2005 term.  Subsequently, broader participation will result in each of the seven Core competencies assessed over a three-year period beginning in 2006.

· Development of a new Strategic Plan is well underway, with release of a first draft anticipated during the Spring 2006 term.  The Strategic Planning Committee and its subcommittees are focused on five areas: academic excellence, student success, technology, aesthetics, and finances.  A parallel Facilities Planning Committee has also been established.

· In light of last year’s downturn in our first to second year student retention rate (entering class of 2004), the Vice President for Academic Affairs is working with a group of key administrative staff to evaluate current practices, identify strategies, establish five-year retention and graduation goals, and provide direction as needed to academic departments, administrative units, and pertinent campus committees. 

· The entering freshman class of 2005 has a stronger profile than the class of 2004, with 366 students, an average GPA of 87.52, median combined SAT of 1020, and average ACT of 21.38.   Conditionally admitted students comprise 19% of the entering class, an historic low for the College, with all conditionally admitted students provided supportive services under either the HEOP or Vision Program.  Graduate student enrollment continues to increase, with 577 FTE in Fall 2005.

� Light, R. J. (2000).  Making the most of college:  Students speak their minds.  Cambridge, Massachusetts:  Harvard University Press.
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