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CONCENTRATION

1)  Sonnets, seat time, and senile dementia
By way of bona fides:  As with many Americans, my own extended family has over the years given me plenty of direct contact with senile dementia, the general label for Alzheimer’s disease.  In addition, a longish stay in a VA hospital (I’m a WWII vet) brought me into contact with the “reality orientation” anti-Alzheimer’s program developed some years back by Dr. Joseph Folsom, Dr.  Arthur Cherkin, and others.  

On the basis of this experience I subsequently wrote a fictionalized case study about reality orientation that was published as  A Piano for Mrs. Cimino (Prentice Hall and Reader’s Digest), and whose multi-language film version starring Bette Davis still gets shown worldwide. 

Names, words, concentration, and Shakespeare. . . . As might be expected, given my family background, I started to worry about my own reality orientation program when I retired at age 70 from academic life.  Like other Americans, my worries centered upon the three most visible symptoms of Alzheimer’s: going blank on proper names, going blank on words, and — most frightening — loss of concentration, e.g., “what is it we were just talking about?”  

This last I attacked through an emphasis upon memorization: poetry, prose, and music — including Shakespeare’s 20 most anthologized sonnets. I should add here that today almost everyone I meet (including my fellow columnists at Education News.org) accepts my premise that “Concentration trumps Intelligence seven days a week!” 

I should also add by way of a fast forward that I’m now 85 (as of 10/25/2009) and beginning to worry much more about my own mental health than I did as recently as last year.  To be specific, a couple of days ago I started to recite my 20 sonnets to myself as a time killer while sitting in a reception room and discovered that I was drawing largish partial blanks on almost all of them.  I also discovered, thank heavens, that I could also fill in those blanks right then and there if I relaxed, went through them much more slowly, and reconstructed them on the basis of memory clues I had used in learning them in the first place some ten years earlier.

By way of putting my “re-remembering” hopes to a further test, I went to the gym next day and recited each sonnet to myself (quietly, of course) in line by line synchronization with each exercise sequence. To my surprise my performance was almost perfect this time — ample demonstration, to me at least, that alpha-wave concentration can produce measurably productive mental health results.
Measurable re-remembering. . . . The operative term here, especially today, is MEASURABLE, judging from the fact that California’s Division of Weights and Measures now calls itself a Division of Measurable Standards (e.g., “Pennsylvania grade oil”), thereby emphasizing the crucial importance of clearly defined benchmarks (e.g., “standardized” testing) in measuring levels of effort and achievement.  So I felt that my method of learning, remembering, and re-remembering formal verse might today be perceived as more cutting edge than a few years ago.  

That edge has also been honed by our growing recognition of the Alzheimer’s problem.  According to a recent Harris poll, over 50% of us now worry about Alzheimer’s more than diabetes, heart attacks, or stroke.  As well, our news media continue to recognize the importance of NIH figures, e.g., 5.3 million cases (one seventh of the world total, according to WHO).  So I feel what’s here speaks to a recognized public need.  

But why Shakespeare, especially for Americans?  The answer can be summed up in one phrase: Perceived Relevance.  Right now his name gets over 64 million internet hits, as opposed to only 2 million for our Nobel prizewinner William Faulkner.  Just as important, his vocabulary is almost completely covered and available in the online Random House Unabridged Word Genius full service dictionary.  

As for his poetry, these 20 famous sonnets are the ones that stay on and on in our public consciousness, measurably so as indicated by their anthology status in the Columbia Granger’s® Guide to Poetry Anthologies.  “Shall I compare thee to a summer’s day?”  “Let me not to the marriage of true minds,” “The expense of spirit in a waste of shame,” etc. — these are already familiar to many of us through movies (“Shakespeare in Love”) and countless informal performances.  So I feel there’s enough familiarity here to breed both high speed learning and the pleasure of getting reacquainted with some old and worthwhile friends.

I hope some of our professional educators, especially those facing senile dementia problems in their own families, give serious thought to what’s here.  If minds are terrible things to waste, surely it’s even worse when our behavior increases the risk that we may lose them completely.  

Starting with a jump ahead. . . . By way of reader friendliness:  Some years back one of my granddaughters, age four, asked me why strawberries were called “strawberries,” after which she looked sharply at me and said, “But don’t tell me MORE than I want to know.”  So by way of heading this wholesome warning, I urge businesslike readers to jump ahead to Chapter Six, which focuses explicitly upon our stated goal of using 20 Shakespearean sonnets as concentration targets.  
What precedes Chapter Six, though dear to my heart, simply presents a general picture of textual memorization with easy examples.  The same skipping option can be applied to our last six  chapters, since these shift away from Shakespeare to focus other Alzheimer’s concerns, namely, going blank on words and proper names.
I hope many readers will find chapters 2, 3, 4, and 5 useful.  But I also feel these jump-ahead/ skip options deserves consideration by businesslike readers who want to cut to the chase, as the saying goes.

***

2) Let's start by taking Shakespeare seriously

Learning Shakespeare by heart?  By American readers, not just actors?  And for that matter: why the sonnets, not those marvelous songs and soliloquies?  The answer can be summed up in one phrase: timeless continuity.

     We need no "voice from the grave," as the Hamlet quotation goes, to tell us that Shakespeare as a playwright and poet still gets more attention from the American public than any other author, past or present.  And certainly his twenty greatest sonnets turn up again and again in anthologies, public recitations, and in films — "Sense and Sensibility," is a recent one.  Less obvious, perhaps, is the dramatic continuity that holds the sonnets together, so that as a group they tell a compelling story all the more fascinating in its mystery and puzzlement.

     Consider, for example, the opening lines, taken in sequence, of the following four sonnets.



 . . . Shall I compare thee to a summer's day? 



 . . . How like a winter hath my absence been?  



. . . My mistress' eyes are nothing like the sun. 



. . . Two loves have I, of comfort and despair.  

     Surely we need no scholar come from the library stacks to point out the implicit drama represented by these four lines: friendship followed by separation, then a passionate sexual involvement followed by a destructive and agonizing romantic triangle.  And the best part of it is that our literary affections can work both sides of the street.  Which is to say that we can enjoy each sonnet as a coherent statement on its own and also as part of a larger between-the-lines story.

     But how practical is it for us as Americans today to learn one Shakespearean sonnet by heart, much less twenty of them?  The answer can be summed up in another phrase: Shakespearean-style memory power.  We know, for example, that Shakespeare spent most of his career as an actor-businessman memorizing and performing roles in plays written by other writers.  And we also know that like his contemporaries he had a rich and effective memory theory to draw upon, to the degree that the Jesuit Matteo Ricci was able to take possession in his mind of almost all of European knowledge, and carry it with him on his mission to imperial China. 

    Small wonder Shakespeare was able to write plays and poems that are truly "memory friendly," especially for adults.  Enough so that our adaptation of Renaissance memory theory will equip you to master these sonnets with just fifteen minutes a day of direct effort.

     Fifteen minutes a day of direct effort?  I know this sounds like an extravagant promise.  But I also know you'll agree that our busy, busy minds and memories work around the clock, even when we try to stop them.  So as you'll discover, fifteen minutes a day three times a week will very effectively open the door to your rhythmic "muscular" memory and to your subconscious memory, both of which will be working for you while you're walking, taking a break, or lying awake in the early morning.  Shakespearean-style learning and your natural round-the-clock memory power — it's an ideal partnership, isn't it?

     The reason for my confidence here can be summed up in still another phrase: personal best input-impact measurement!  In the last twenty years, as you know, personal best physical fitness programs have become more and more important in our lives, thanks largely to their emphasis upon accurate input readings and impact readings — just like Benjamin Franklin clocking a hour of barbell exercise and its impact in bringing his pulse rate up from 60 beats a second to 100.  Since our Shakespearean-style approach has the same emphasis, you'll be able to keep specific track of how you're doing, including its positive impact upon your memory and concentration effectiveness.

     As far as personal best mental fitness programs go, I feel our accurate-measurement feature represents a major breakthrough today.  Right now, for example, there must be at least 60 million Americans worrying during the day about whether or not they're going to get a good night's sleep (I've been one of them).  Let me emphasize here my respect for the research that's being done in this country regarding cognition and meditation, along with the good advice given to us on the basis of that research.  But just like a classroom lecture, I think you'll agree, good advice tends to get forgotten and bogged down in good intentions, lacking solid do-it-yourself procedures and testing tools.

     Timeless continuity, Shakespearean-style memory power, fifteen minutes a day, and plenty of accurate input-impact measurement — these are the key features of the pages that lie ahead.  But the energy behind them comes from the great man of mystery himself.  It's the kind of energy that you will be drawing upon for years to come if you open your heart and mind to it at this point in your life.  So why not give this magic a chance — and yourself!  

     And how better to describe that magic than to close this chapter with a classic sonnet (Petrarchan style) by Matthew Arnold.



TO SHAKESPEARE


Others abide our question; thou art free.


We ask and ask; thou smilest and art still,


Out-topping knowledge.  For the loftiest hill


That to the stars uncrowns his majesty,


Planting his steadfast footstep in the sea,


Making the heaven of heaven his dwelling place,


Spares but the cloudy borders of his face 


To the foiled searching of mortality.


And thou, who didst the stars and sunbeams know,


Self-schooled, self-scanned, self-honored, self-secure,


Didst tread on earth unguessed at.  Better so!


All pains the immortal spirit can endure,


All weakness which impairs, all griefs which bow,


Find their sole speech in thy victorious brow.

Despite the old-style Victorian language of this tribute, I hope its sincerity and good sense comes across to you.  If it does, I'm confident you'll put plenty of yourself into these twenty sonnets.  And get just as much in return! 

***
3)  Shakespearean-style memory power 

As each of us knows from experience, learning styles vary greatly from one person to another.  Just as some children are born with the ability to sing in tune, others are born with an "Irish ear" that equips them to learn poems by heart with effortless quickness.  Still others are born with a knack for concentration that in the long run produces far more impressive results than what's achieved by those with higher aptitude test scores.  

Some of us learn well on the basis of what we can hear in our mind's ear; others on the basis of what we can see in the mind's eye.  And still others need to bring our hands and bodies into action as much as possible.  To be human is to be different — and to learn differently!

Shakespearean-Style Learning and Multi-Memory Resources

Though individual emphases may differ, our preference for, say, mind's ear learning does not exclude the use of our mind's eye, especially in meeting visual challenges like recognizing highway signs or the faces of people we've met recently.  Practically considered, then, it's to our advantage to have access to all of our memory resources, along with an understanding of the role each can play in meeting a specific memory challenge.  To Shakespeare, as to us, there were different kinds of memory resources to draw upon, both in his own learning and in the artistry with which he constructed "memory friendly" poems and plays.

          Our primary memory resource, especially as children, is what we can take in and store on a sequential basis, including what's repeated again and again.  Even though the use of rote-repetition is discouraged today in many schools, that's still how most of us master what needs to be hammered into our minds, be it a dramatic role or a list of anatomical terms.  And as most of us have discovered, rote-repetition works even better when we can bring the muscles of our hands and feet into play, as in song-linked dances (the Hokey-Pokey, etc.).  Early in his life, as an Elizabethan schoolboy, Shakespeare learned to respect the powers of our sequential and muscular memories.  

As he matured, though, Shakespeare learned more and more to draw upon his mind's eye, non-sequential memory, seeing the "big picture" himself and building structural elements into his work that learners can visualize on their own and work with.  Some of these elements came from common sense principles of organization that he learned in school, and some came from contemporary memory theory.  In addition, and just as important, he learned as a working actor how how much we need good cues, especially those that involve relationships between specific key words.  For adult learners, then, Shakespeare's appeal to our structural memory and to our relational-memory is immensely helpful. 

Sequential memory, muscular memory, structural memory, and relational memory — these are basic resources we all share, even though their names may vary from one psychology textbook to another.  As we'll see, Shakespeare's genius equipped him to draw upon all of them in any one work, thereby making the work far more understandable for playgoers and far more memorable for actors, including those of our own time.

Shakespearean-Style Memory Elements in an A.E. Housman Poem. . . . Practically considered, we can very easily see all four of our basic memory resources at work in the short poem, "With Rue My Heart is Laden," by A.E. Housman.  Here's the first stanza, followed by a description of how it works from a sequential-memory perspective.

With rue my heart is laden

For golden friends I had,

For many a rose-lipped maiden

And many a light-foot lad.

Since this is a sequence of words in English, our sequential memory immediately brings into play our experience with the English language, especially how nouns and verbs are fitted together into sentences.  Not surprisingly, then, our experience will equip us to fill in the omitted words in the following version.

With rue my heart is . . . .

For golden friends I . . . .

For many a rose-lipped . . . . . .

And many a light-foot . . . .

Going further, our sequential memory will help us to learn the whole stanza by heart if we keep repeating it and omit a few more words each time through, balancing a left-to-right approach with right-to-left.

With rue my . . . . . . . . . .

For golden . .. . . . .

For many a . . . . . . . .

And many a . . .. . . . . . .

. . . . . my heart is laden

. . . . . .  friends I had,

. . . . . . .a rose-lipped maiden

. . . . . . .a light-foot lad.

***
. . . . . . . . . . . . . laden

. . . . . . . . . . . . had,

. . . . . . . . . . . . . . .maiden

. . . . . . . . . . . . . . lad.

With the printed page, you can use the palm of your hand or a small piece of paper to cover words.  In speech, the same effect can be created fill-the-blank style if the speaker simply reads part of the line aloud to a student and then pauses.  If you're comfortable with sequential learning (many actors are), you could probably master all of our 20 sonnets on this progressive repetition basis.  Certainly the last version, which uses only the rhyming words at the end of each line, is an excellent test of your mastery.

Unfortunately, the results of sequential learning don't stick in our minds very well, very much as though our mind on its own decides to erase the blackboard at the end of our activity period.  Consequently many of us need to work with a poem's rhythm as a basis for bringing our muscular memory into play.  By way of emphasizing the rhythmic element, here's the second stanza with hyphenated syllable divisions, and with acute accent marks (´) on the vowels of stressed words and syllables.

By bróoks too bróad for léap-ing,

The líght-foot bóys are láid;

The róse-lipped gírls are sléep-ing

In fíelds where ró-ses fáde.

Our explicit distinction between stressed and unstressed syllables permits us to "count out" the rhythmic pattern of each line as "and óne and twó and thrée," which opens the door to finger counting: thumb for 1, index for 2, middle for 3, etc.  Now we can bring our muscular memory into play by counting on our fingers at the same time we're reciting each line to ourselves in our mind's ear.  All this without recourse to complicated literary terminology (iambs, trochees, and the like).

As for our large muscles, we can bring these into action through left-right marching, either tapping the feet or actually taking a stroll with the traditional emphasis upon the left foot.  Since léft-right marching operates best in units of four, we will need to add a extra stressed beat to each line, representing it as "(rést)" or "(and rést)"   Here's the pattern first, followed by the stanza.


   1
      2           3            4

and óne and twó and thrée and fóur 

and léft right léft right léft right léft

By bróoks too bróad for léap-ing (rést),

The líght-foot bóys are láid (and rést);

The róse-lipped gírls are sléep-ing (rést)

In fíelds where ró-ses fáde (and rést).

Pretty primitive stuff this.  Call it sing song if you wish.  But this kind of rhythmic chanting has been with us since the days of homo erectus, according to the distinguished American historian William McNeill.  And it was certainly there for Shakespeare as a schoolboy, "satchel in hand, creeping like snail unwillingly to school."  

         Count it out and march it out — this is a surefire method for helping your muscular memory to work for you.  All you have to do is to keep track of the strong-stress words and syllables, and the rest will fall naturally into place for you.  

         Occasionally you'll encounter an extra syllable, as in mán-y a and the two-syllable rhyming words léap-ing and sléep-ing.  Most of the time, as you'll discover, words of more than one syllable match the pattern very neatly.  But sometimes the pattern requires them to "fight," against what sounds natural to our ear.  So remember that muscular sing-song learning is only a step toward a natural recitation, not an end in itself.

         Just as some of us still work well with sequential memory, others of us are bound to favor muscular memory.  But since these two resources usually work best for us when we're under the age of sixteen, it's clear that as adults we need to take advantage of our structural memory, in effect seeing the big picture as a basis for fitting the details into their proper place.  Here's a structural picture of our poem that provides a heading in bracketed italics for each two-line section.




[golden friends]




lines one and two



[maidens and lads]




lines three and four




[light-foot boys]




lines five and six



[rose-lipped girls]




lines seven and eight
Our outline headings are arbitrary, of course.  If you were working with this poem on your own, you might come up with a completely different outline as a tool for constructing your own mental "big picture."  The important consideration is to think of something  that will in effect signal what's coming to your visual memory.  Since the outline headings are quite separate from the actual words of the poem, it's very practical to use them in connection with a rhythmic representation that indicates our strong-stress words and syllables.

Visual-Rhythmic Version of "With rue my heart is laden"
[golden friends]

With rúe my héart is lá-den

For góld-en fríends I hád,

[maidens and lads]
For mán-y a róse-lipped máid-en

And mán-y a líght-foot lád.

[light-foot boys]
By bróoks too bróad for léap-ing,

The líght-foot bóys are láid;

[rose-lipped girls]
The róse-lipped gírls are sléep-ing

In fíelds where ró-ses fáde.

Visual headings are essentially cues that help your memory make a better than random guess about what's coming next.  And so are the rhyming words that close each line.  Once you recognize that alternate lines rhyme, you can partially predict what's coming up.  Your encounter with laden in the first line, for example,  brings up guessing possibilities like Aden and played in, along with the actual word maiden in line three. 

         Rhyming patterns in a poem are customarily identified with lower-case letters: aa for two consecutive lines that rhyme; abab for alternate-rhyme lines in a four-line stanza, etc.  Where two or more stanzas that share the same pattern are involved, we can use the same abab identification, even though the actual rhyming word-endings may be different.  As you'll discover, this kind of rhyme-identification for four-line stanzas fits all Shakespearean-style sonnets.  A built in "memory friendly" advantage for us.

         Another kind of cue that poets like Housman and Shakespeare use is alliteration.  This cue helps our mind's ear to links words together that began with the same spoken-language consonant sound (not necessarily spelled the same way, of course).  In our first two lines, for example, heart alliterates with had, just as rue alliterates with rose-lipped.  As you'll discover alliteration cues like these turn up all through a poem, as opposed to staying put at the end of a line like rhyming cues.  

         A third kind of cue is the deliberate repetition of a key word.  Housman, for example, links his two stanzas together by his repetition of rose-lipped and light-foot.  And a fourth is the use of words that seem to go together as members of the same "word family," as with friends, maiden, lad, boys, and girls.  

How does this kind of multi-feature cueing work?  Imagine for a moment that your memory contains a giant set of dictionaries, including a rhyming dictionary, a conventional alphabetized dictionary, and a thesaurus listing words according to meaning.  If so, your knowledge of a poem's rhyming pattern will send you subconsciously searching your rhyming dictionary.  And simultaneously, your awareness of alliteration possibilities will send you searching through your alphabetical dictionary, and your awareness of word-family relationships will bring your thesaurus-dictionary into action.  All this as part of your poetic-memory power at work — sometimes even when you're asleep! 

Getting Acquainted with Shakespearean-Style Learning Grids

We've seen that our Housman poem, though short, has a number of features all working together to produce a kind of energy that makes a poem like this far easier to learn by heart than a random list with the same number of words in it (42) or even a sequence of newspaper sentences of the same length.  By way of demonstrating that energy, we can omit our poem's actual words in favor of representing its key features in a two-dimensional grid, in which the numbered "down" rows stand for lines and the numbered "across" columns stand for word-positions — just like a crossword-puzzle grid.  Here's a list of the features we'll represent on our grid, followed by the symbols we'll use in representing them.

Lines that rhyme:  We'll use lower case letters after line numbers.

Individual words:  We'll use their initials, including consonant clusters.

Extra syllables:  We'll indicate these with hyphens.

Words that alliterate:  We'll capitalize their consonants.

Direct word-repetition:  We'll use brackets.

Related words belonging to the same "family":  We'll use braces.

Visual outline-headings:  We'll use italicized phrases in brackets.  

Line endings: We'll provide the last word, spelled out.

The following learning-grid version replaces the poem's actual words with a "shorthand" representation using the above features.  To someone unfamiliar with the poem, it would of course be meaningless. But just like a crossword puzzle, I'm willing to bet it will make a lot of sense to your "poetic detective" skills, enough so that you will be able to guess nearly all of the words very quickly.  

Learning Grid Version of "With rue my heart is laden"


1
2
3
4
5
6
7


[golden friends]

1a.

w
R
m 
H
i 
Laden

2b.

[f]
G- 
{Fr}
I
Had



[maidens and lads]
3a.

[f]
[M-]
a
[R-]
{Maiden}

4b.

 a
[M-]
a [
[L-]
{Lad}.



[light-foot boys]
5a.

B
 Br
 t
Br
f
Leaping,

6b.

th
[L-]
 {B}
a
Laid.



[rose-lipped girls]
7a.

th
[R-]
{G}
a
 sleeping

8b.

 i
F
 wh
R-
 Fade.

A map like this is not exactly the same as its territory, as the saying goes.  From a spoken-language point of view, we may have to represent words like one and knew as "(w)one" and "(k)new" to indicate their spelling doesn't exactly match their sound.  Along the same phonetic lines, we'll identify our "soft" C's and G's in ceiling and gentle by including their following vowels — as in "ce" and "ge".  Also, we'll pay more attention to "content" words than to "helping" words (articles, prepositions, conjunctions, etc.). 

Getting Acquainted with Sentence Style Crossword Formats
     Our emphasis upon content words opens the door to the use of  crossword-style cues in a sentence by sentence presentation of our target in which the content words are replaced by definitions.  As in the following

With sorrow my cardiac-organ is burdened, For aureate warmly-regarded-acquaintances I possessed; For many a red-flowered labial-organed young- woman, And many a not-heavy pedal-extremity young-man.

By shallow- streams too wide for jumping, the not-heavy pedal-extremity young-males are deposited; The red-flowered labial-organed young-females are dozing in pastures where red-flowers lose-color.
 We can also bring our key-feature cues into play by numbering each content-word replacement and by cross-reference linking, using the symbols (R) for rhyme, (A) for alliteration, and (D) for duplication, that is, a word which is repeated.  To save space we'll signal our cue after the linking has been established.  Since Had (#6) comes after Heart (2), for example, it would carry the alliteration cross-reference "A2" immediately after its identification number.  Since the defintions in effect set up a kind of "interference" with your poetic memory, you may find the cross-referencing very helpful in the following.

A Sentence Style Crossword Version of "With rue my heart is laden" 
With [1] sorrow my [2] cardiac-organ is [3] burdened, For [4] aureate [5] warmly-regarded-acquaintances I [6, A2] possessed; For many a [7, A1] red-flowered [8, A3] labial-organed [9, R3] young- woman, And many a (10, A-3] not-heavy [11, A5] pedal-extremity [12, R6] young-man. 

By [13] shallow-streams too [14, A13] wide for [14, A12] jumping, the [15, D10] not-heavy [16, D11] pedal-extremity [17, A14] young-males are [18, A12] deposited; The [19, D7] red-flowered [20, D8] labial-organed [21, A4,] young-females are [21, R14] dozing in [22, A11] pastures where [23, D19] red-flowers [24, R18, A16] lose-color.
At this point, assuming normal reading speed, you've encountered our memory target from five different perspectives: standard text, visual-rhythmic, cueing notes, learning grid, and sentence-style crossword format.  So I'm quite sure you could very easily and quickly right now "retranslate" the above version back into the original wording — rue for sorrow, heart for cardiac-organ, etc.  

    This kind of translation-retranslation process is quite close to what Shakespeare used in grammar school.  As a student, scholars tell us, he would be asked to translate a page of Cicero in English, put it aside for a while, and then retranslate the English back into Latin.  The teacher would then compare the student's retranslation with Cicero's original, making comments on the order of, "Nay, nay, Tully [Marcus Tullius Cicero] would not have put it so."  For Shakespeare, and for most of his popular audience, this kind of training developed a very high level of verbal skill.  And the approach still works.

     If you want to have some fun with Shakespearean "translation," simply take a song lyric or prose passage you already know by heart and make the appropriate substitutions.  Here by way of illustration is how our Pledge of Allegiance comes out.

I promise loyalty to the official-banner of the permanently-joined large-governmental-units of the-continent-discovered-by-Columbus, and to the non-monarchial-system-of-government for which it serves-as-a-symbol, one geographical-place-of-birth under the deity, not-capable-of-being-divided, with freedom-to-act and an-equitable-system-of-jurisprudence for everybody.

     There's no doubt this "translation" as it stands resembles what a bumptious junior high school student might do with pencil and paper.  But if you take a song lyric, for example, you can probably do a content-word translation like this in your head right now  Along the same lines, you could also create a full translation into "Pig Latin" on your own — "eye-yay edge-play allegiance-yay ootay uhthay ag-flay," etc. (some singers learn lyrics this way).  And more ambitiously, you could try your hand at a genuine translation of your target into a foreign language like Spanish or Italian.  All this created — and that's the right word, isn't it? — in your head in a specific shape that you can remember, and even recite to someone else.

     Are personal-best concentration challenges like these worth your time?  We know that in a laboratory setting, for example, that this kind of in-the-head translation activity will produce a very high electro-encephalographic reading for you, far more so than random thinking or even reading.  And we also know it's this kind of solitary concentration that keeps the brain cells healthy, along with being the great strength of our species — as portrayed in Rodin's great statue, "The Thinker."  

     As for Shakespeare, there's a direct statement by Mistress Quickly in "Merry Wives of Windsor" regarding matching the words of the Hundredth Psalm with the tune to "Greensleeves."  Melodic translation, charades, word golf (Lewis Carroll's invention), jigsaw puzzles, acrostics, card games like whist and bridge — activities like these helped to keep our ancestors mentally fit at a time when mental fitness, not "education," was considered just as important as physical fitness.

Mind's Ear Reviewing. . . . Overall, we can fairly describe our learning-grids and crossword formats in one phrase: suggestive simplicity.  The simpler a presentation is, I'm sure you've discovered, the more work your natural poetic memory does, and the stronger your recollection becomes.  By way of putting the strength of that recollection to the test, even if you've been scan-reading this chapter, here's a mind's ear review covering our Housman poem.  Give it a try, and I think you'll be pleasantly surprised at how well you do.

Mind's Ear Review for "With rue my heart is laden"

Score one point for each correct fill-the-blank answer.

1-4). . . . laden . . . . had . . . . ____ . . . . ____

5-8). . . .leaping . . . . laid . . . . ____ . . . . ____

Now score ten points for each line you can remember correctly — all of it, every word.  Divide the total possible points (4 + 80 = 84) by your total number of correctness points to determine your correctness percentage.  For an achievement-point score, multply the number of words in this poem (42) by your correctness percentage.
If this kind of test strikes you as surprisingly easy, you're absolutely right!  It's the last step in a natural-speed reading experience that has tapped into four different memory resources: sequential, muscular, structural, and relational.  Even more important, these last two resources, structural and relational memory, are exactly the kind of tools adults use in working crossword puzzles.  So this sequence has brought your adult memory power into play, as opposed to the brute force rote-memory power that children use so effectively — and that we lose as we grow older.

         By way of a confidence-building jump into deep water, here's a learning-grid representation of the first part of our national anthem, "The Star-Spangled Banner."  Even if you're a bit shaky on the words — many Americans are now — I'll bet you will surprisingly well in jogging your subconscious memory with this abbreviated picture.   And remember, your memory-jogging will be an act of concentration, as opposed to passively repeating a target over and over again in the hope something will "stick" after a while.

A Learning Grid Version of "The Star Spangled-Banner" 
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From an adult-learner's point of view the most attractive characteristic of a learning-grid approach can be summed up in one phrase: partial two-dimensional achievement.  If at this point, for example, you tried to recite our Housman poem straight through, there's a very good chance that you would sooner or later go blank on a word and stop, even though your knowledge of lines further on might be quite substantial.  

With our grid, however, you can skip over words you've forgotten and then come back to them later if you wish — all very much like a poetic crossword puzzle that reduces your chances of preliminary discouragement and increases your chances of preliminary success.  And even without a grid in front of you, your structural memory and relational memory will offer you plenty of help if you relax and go over your target in your mind's ear, as opposed to taking on a spoken-recitation challenge.

         Is there a place for partial-achievement test-style challenges like these in a personal best mental fitness program?  Very much so, I would say, especially when you consider the importance of measurement in personal best fitness programs and the health-spa slogan, "A fitness program without a test is personal theater, not personal best." 

Where you're starting from and how you're doing day by day — this kind of test-performance information is crucially important to your long run personal growth and self-esteem.  And believe me, there's no thrill like the feeling that your memory skills are improving, along with your concentration power.

 For Shakespeare, as for us, the basic dimension was linear, encompassing sequential memory and rhythmic, muscular memory, both of which work superbly with children. But as I've tried to show, the second, structural-emphasis dimension is equally important in its emphasis upon the "big picture" and various word-linking features.  

If you want to put this to a personal-best test right now, simply close the book, let your mind go blank for a moment, then try to bring Housman's "With rue my heart is laden" back to your mind's ear and your mind's eye.  I think you'll be pleasantly surprised at how well you do and at how well Shakespearean-style learning sticks in your conscious memory — just as it did for him, for his actors, and for the Elizabethan public as a whole.

Taking Stock. . . . Shakespearean-style memory power is both primitive and sophisticated.  The primitive element is essentially linear in its emphasis upon step-by-step sequential and muscular memory.  The sophisticated element is essentially two-dimensional in its emphasis upon structural outlining and relational cues like those of rhyme, alliteration, and key-word repetition.  Depending upon your personal learning style and upon what works well for you, you may want to emphasize one of these four strategies more than the others.  

The marvelous feature of our memories is that they belong to us, not someone else.  They are there for us to explore on our own, finding out how they work and how their power can be strengthened. This above all was what Shakespeare did and what Matthew Arnold meant in describing him as "self-schooled, self-scanned, self-honored, self-secure."   And isn't the confidence that comes from being "self-schooled" far more lasting than what we get from other sources today, including formal education? 

4) Let's learn Joyce Kilmer's "Trees" by heart

As has been emphasized throughout:  Each of us is different, and each of us in effect marches to a different learning-drummer.  Hence the need for a presentation format that will cover all our possibilities: sequential memory, muscular memory, structural memory, and relational memory.  Here's a brief review of our six-feature format as a prelude to a presentation of a longer poem, Joyce Kilmer's "Trees."

Standard text version of Joyce Kilmer’s “Trees” 
Right now the printed text of a poem will vary a great deal from edition to edition, depending upon what decisions the editor makes regarding spelling, capitalization, punctuation, print size, stanza divisions, etc.  Since our goal is mind's ear mastery, not just normal-speed reading, our standard-text version is intended to be as memory-friendly as possible.  The structure of "Trees," for example invites framing the body of the poem with its opening and closing couplets.  Along the same lines, the Shakespearean-sonnet form invites presenting it as three 4-line stanzas with a closing couplet, as was standard practice during the 19th century practice, I might point out.

If your sequential memory is strong, you can get off to a flying start with the standard-text version of "Trees" by using hand cueing, as in the Housman poem.  And you can certainly bring your mind's ear into the process right away by reading the lines aloud, paying particular attention to the pauses signaled by the punctuation marks.  A good test here, especially for short poems, is that of trying to remember the rhyming words at the end of each line.  Doing this, you'll discover, will require you to think of the line as a whole first!

Visual-Rhythmic Version.  As with the Housman poem, this will give you italicized outline-headings and a text-version that indicates stress words and syllables, including syllable divisions.  Since "Trees" is a four-beat poem, we will not need to use rests.  As in the following.

I thínk that Í shall név-er sée

A pó-em lóve-ly ás a trée.

If your muscular memory is strong, by all means emphasize the stressed syllables in your mind's ear, linking them up to hand counted and left-right marching — even if you're sitting quietly in a comfortable chair.  Occasionally the stressed syllable representation will in effect "fight" against your natural pronunciation of multi-syllable words.  And you may occasionally encounter "extra" unstressed syllables, as in Housman's má-ny a.  Hence the importance of forcing yourself to make sure each line fits the rhythmic pattern perfectly in your mind's ear.
Sing-song or no sing-song, this kind of imprinting will stay with you and come back when you're walking or snapping your fingers or tapping your foot.  If your structural memory is strong, you'll want to look closely at the italicized outline-headings.  If you can think of better ones, incidentally, by all means do so — the shorter and more succinct, the better.  For adults over twenty, remember, structural memory is often an excellent position of strength, far more so than it is for children.  Simply put, children are much better than adults at sequential learning, and adults are much better than children at structural learning; and we're all about the same in our responsiveness to muscular learning.  

Cueing Notes.  Apart from explanations, if called for, these will appeal to your relational memory, which is also far stronger in adults than it is in children.  Alliterative linkings, repeated words, pattern variations — these may call for comment.  Where appropriate, I'll identify groups of related words, as with Housman's friends, maiden, lad, boys, girls.  But since these "word families," like the outline headings, represent a personal judgment, it seems wise to keep them to a minimum — as opposed to what's factually there in front of your eyes.

Learning-Grid Version.  As with the Housman poem, this will hit your eye like a crossword puzzle in a completely unknown language.  But my experience with workshop participants convinces me that the poem as a whole will very quickly take shape in your awareness if you wait for a few seconds, very much like waiting for a Polaroid photo to come into view.

Sentence-Style Crossword Version.  This follow the same pattern as with our Housman poem, using the same relational abbreviations: (A), alliteration; (R) rhyme; (D) word-duplication.  To save space we won't signal word-family relationships. 

Mind's Ear Review.  As with our Housman poem, this will give you a fill-the-blank task followed by asking for complete lines.  Remember, though, this is a personal-best process, not a competition.  Hence the need to keep current by revisiting your mind's ear possessions, especially during empty-time moments.  If you're stuck in traffic, for example, what's wrong with placing a cellular phone call in your own head to your memory, especially when your busy round-the-clock mind is clamoring for a little self-stimulation and encouragement?

As far as encouragement goes, I can predict right now that ten minutes spent with the following five-step presentation of "Trees" will produce very satisfactory results for you.  

Joyce Kilmer’s “Trees” in five steps
Standard Text Version

I think that I shall never see

A poem lovely as a tree:

A tree whose húngry mouth is pressed

Upon the earth's sweet, flowing breast;

A tree that looks to God all day,

And lifts her leafy arms to pray;

A tree that may in summer wear

A nest of robins in her hair;

Upon whose bosom snow has lain;

Who intimately lives with rain.

Poems are made by fools like me;

But only God can make a tree.

Visual-Rhythmic Version

[assertion: tree more lovely than poem]
I thínk that Í shall név-er sée

A pó-em lóve-ly ás a trée:

[earth-to-sky perspective]
A trée whose hún-gry móuth is préssed

Up-ón the éarth's sweet, flów-ing bréast;

A trée that lóoks to Gód all dáy,

And lífts her léaf-y árms to práy;

[summer-to-winter perspective]
A trée that may in súm-mer wéar

A nést of rób-ins ín her háir;

Up-ón whose bós-om snów has láin;

Who ín-timáte-ly líves with ráin.

[explanation: tree made by God]
Po-éms are máde by fóols like mé;

But ón-ly Gód can máke a trée.

Cueing Notes

A perennial favorite; regular 4-beat meter; 12 lines, 80 words;  easy-to-remember couplet rhyme scheme of aa, bb, cc,   Some alliteration: Lovely- fLowingLooks-Lifts-Leafy; Made-Make-Me, etc. Note the direct repetition of tree, poem, God, made/ make.  Just as Housman gives us indirect repetition via a word family (friends, maiden, lad, boys, girls), so Kilmer gives us an "anatomy" word-family: mouth, breast, arms, hair, bosom.  If you're stuck in moving from the first couplet to the second, the LoveLy-fLowing alliterative link is a good cue to keep in mind, along with the linking of Poem to Pressed.
Learning-Grid Version
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Sentence-Style Crossword Format Version
Lines 1-6
I [1] opine that I shall [2] at-no-time [3] behold a [4] verse-composition [5] beautiful as a [6, R3] plant-with-a-trunk. 

A [7, D6] plant-with-a-trunk whose [8] famished [9] oral-cavity is [10, A4] pushed-down upon the [11] terrestial sphere's [12] sugary [13] streaming [14, R9] bosom.  

A [15, D7] plant with a trunk that [16, A5] stares at [17] the deity all [18] twelve sunlit hours, and [19, A16] raises her [20, A19] foliage-bearing [21] hand-attached-appendages to [22, R18, A10] commune with a deity.

Lines 7-12
A [23, D15] plant-with-a-trunk that may in [24] the-hot-season [25] put on A [26] twiglike-receptacle of [27] red-breasted-birds in her [28, R-25] top-of-the-head-hirsute growth.  

Upon whose [29, D-10] breast [30] white-frozen-precipitation has [31] rested, who [32] very-familiarly [33, A-31] co-exists with [34, R-31, A-27] liquid precipitation.  
[35, D4] verse-compositions are [36] created by [37] simpletons like me.  But only [38, D17] the deity can [39, D36] create a [40, R-me, D23] plant-with-a-trunk.  
Just as with a crossword puzzle, it's quite practical to skip around and decipher the original content-words in any sequence you wish.  Even if only a few words jump out at you right away, you'll find they will serve as an excellent position of strength for recognizing earlier words you may have had trouble with.

Mind's Ear Review

Score one point for each correct fill-the-blank answer.

1-6). . . . see . . . . ____ . . . . pressed . . . . ____ . . . . day . . . . ____

7-12). . . . wear . . . . ____ . . . . lain . . . . ____ . . . . me . . . . ____

Now score ten points for each line you can remember correctly.  Divide the total possible points (6+120=112) by your correctness- score to determine your correctness-percentage.  For an achievement-point score, multiply the number of words in this poem (80) by your correctness-percentage.  

Taking Stock  

Since "Trees," with 80 words, is twice as long as the Housman poem (42 words), you should be very proud of your progress and confident of your ability to master Shakespeare's sonnets, nearly all of which are less than 120 words long.  And remember, it's the concentration effort you make that will be producing a long term impact upon your learning skills.   So keep your spirits up and trust your natural round-the-clock memory power.

***
5) The Shakespearean sonnet as a literary form 

Objectively considered, the ultimate measure of social importance is that of having one's name turned into an adjective: Elizabethan from Queen Elizabeth, Freudian from Sigmund Freud, Marxist from Karl Marx, Darwinian from Charles Darwin, etc.  So it's not surprising that William Shakespeare's name has become an adjective describing a type of sonnet pattern with the rhyming pattern abab, cdcd, efef, gg — abab, abab, abab, aa, if we present it as three stanzas and a closing couplet.  

Nor is it surprising that Francesco Petrarch's name is associated with another sonnet pattern, one in which the first two quatrains, or "octave," have a rhyming pattern of abba abba, followed by a variable-rhyme 6-line seset — usually efgefg, as in our Matthew Arnold poem.  

Shakespearean and Petrarchan sonnets continue to be written today.  Hence it will be productive if we bypass the challenge of Shakespeare's language for a moment and concentrate on the form itself, trying out a Shakespearean-style learning strategy with a Shakespearean-style sonnet written during the 19th century by John Keats.  

As in Shakespeare's own sonnets, the poem's first line, "When I have fears that I may cease to be," can also serve as a title, thereby removing the need for capitalizing most of the initial letters.  In presenting this sonnet we can start out with the standard-text version, just as we did with our short Housman poem.  Then we'll present a visual-rhythmic version, some cueing notes, a learning-grid version, a sentence-style crossword version, and a mind's ear review.  As with "Trees," here's the sequence our presentation will follow.

Presentation sequence

(1) Standard-Text Version.  This will follow modern editorial practice regarding spelling and punctuation.  But it will also follow the traditional procedure of representing a 14-line Shakespearean-style sonnet in three 4-line stanzas, sometimes called "quatrains," followed by a two-line rhyming couplet.  If you're comfortable with sequential learning, by all means use your hand-cueing skills with this version.

(2)  Visual-Rhythmic Version.  As with "Trees," the visual-headings are intended to give you a big picture or "overview," as they say, of the sonnet as a whole.  The stressed-syllable markings, as with "Trees," are intended to hammer the words into your mind's ear on a highly patterned "singsong" basis.  Since there are five stressed syllables in each line, our muscular memory approach requires five counts and three pauses to fit in with a natural eight-beat marching pattern — as in the following treatment of the first two lines.  

    1           2          3              4           5            6            7           8

and óne and twó and thrée and fóur and fíve (and rést and rést and rést) 

and léft right léft ríght léft ríght léft ríght léft ríght léft ríght léft ríght léft 

When Í have féars that Í may céase to bé (and rést and rést and rést) 

Be-fóre my pén has gléaned my téem-ing bráin (and rést and rést and rést) 

(3) Cueing-Notes.  These will indicate the poem's popularity ranking via  the Columbia University Granger's® Index, along with its appearance in key anthologies, especially the recent American Academy of Poets (AAP) "Committed to Memory."  The number of words will be given, and some of the alliterative linkings will be identified.  Also key-word repetitions, as opposed to prepositions and articles.  Words belonging to "word families," if any, will also be identified.

Unusually difficult words will be explained.  But for the most part you should rely on your wits and a good desk dictionary to "crack" this part of the code if you have to.  These notes, incidentally, are not intended to take the place of your own imagination and creativity.  The more linking devices you see in each poem on your own, the more you will fix it in your own mind, and treasure it.  Remember, it's the intellectual effort you make that will improve the health of your brain cells and your concentration, not how much information is on the page in front of you — "no pain no gain," as the personal-best physical fitness trainers say. 

(4) Learning-Grid Version.  As with "Trees," this will have numbered rows and columns with abbreviated representations of our key features: rhyme, initial letters, extra syllables, alliteration, direct word-repetition (excluding I), indirect word-repetition, and line-closing words.  Since we'll be using three stanzas and a couplet, we'll use a self contained rhyming pattern for each unit: abab, abab, abab, aa.  If there's potential confusion with repeated words we'll put their second letter in their bracket. Remember, the learning-grid represents words, not stressed syllables.  Here, excluding outline headings, is a representation of the sonnet's first two lines: "When Í have féars that Í may céase to bé/ Be-fóre my pén has gléaned my téem-ing bráin."  


1
2
3
4
5
6
7
8
9
10


1a.
wh
I
H
f
th
I
M
ce
T
Be

2b.
B-
[M]
P
H
gl
[M]
T-
Brain;

Sentence-Style Crossword Version.  This will follow the same pattern as with "Trees" and the Housman poem.

Mind's Ear Review.  This will also follow the same pattern as with "Trees" and the Housman poem.

As you proceed through this presentation-sequence, even if you're reading what's here at your normal reading speed, I can predict you'll do surprisingly well in identifying the words represented on the learning grid.  If you slow down to get a feel for how the rhythmic version sinks into your muscular memory, you will do even better.  And best of all, when you come back to your target a few days later, you will be very pleased at how much of this crossword puzzle "sticks" — far more so than in conventional rote-sequence learning.

Presentation of a Shakespearean sonnet by John Keats 
Standard-Text Version
When I have fears that I may cease to be

Before my pen has gleaned my teeming brain,

Before high-piléd books, in charactery,

Hold like rich garners the full ripened grain;

When I behold, upon the night's starred face

Huge cloudy symbols of a high romance,

And think that I may never live to trace

Their shadows with the magic hand of chance;

And when I feel, fair creature of an hour,

That I shall never look upon thee more,

Never have relish in the faery power

Of unreflecting love; — then on the shore

Of the wide world I stand alone, and think

Till love and fame to nothingness do sink.

Visual-Rhythmic Version

[fear of leaving work unfinished]
When Í have féars that Í may céase to bé

Be-fóre my pén has gléaned my téem-ing bráin,

Be-fóre high-pí-led bóoks, in chár-ac-trý,

Hold líke rich gárn-ers thé full rí-pened gráin;

[fear of leaving adventures yet to come]
When Í be-hóld, up-ón the níght's starred fáce

Huge clóud-y sým-bols óf a hígh ro-mánce,

And thínk that Í may név-er líve to tráce

Their shád-ows wíth the má-gic hánd of chánce;

[fear of leaving love cut short]
And whén I féel, fair créa-ture óf an hóur,

That Í shall név-er lóok up-ón thee móre,

Nev-ér have rél-ish ín the fáer-y pówer

Of ún-re-fléct-ing lóve; — 

[conclusion: a feeling of sad isolation]





. . . . . . . . . . . . . . . . . . .  then ón the shóre

Of thé wide wórld I stánd a-lóne, and thínk

Till lóve and fáme to nóth-ing-néss do sínk.

Cueing Notes
Popularity ranking according to Granger's® Poetry Index: 141.  Number of words: 111.  Three stanzas, each rhyming abab, with a closing couplet rhyming aa.  Alliteration:  before-brain-books-behold, garners-grain, rich-ripened, feel-fair-faery, wide-world, etc.  Repeated words: before, high, never, think, love.   A "romantic" word family: romance-magic-faery. 

Since Keats admired Shakespeare greatly, it's not surprising that this follows a Shakespearean "periodic sentence pattern:  a single sentence composed of three when-clauses followed by a concluding then-clause.  The clauses themselves are modern in structure, with subjects preceding verbs all the way through, as opposed to Shakespeare's practice of occasionally putting direct objects first.  

Learning Grid Version
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Sentence-Style Crossword Format Version

     When I [1] possess [2] anxieties that I may [3] not continue to [4] exist, before my [5] writing implement has [6] scraped my [7] fecund [8] organ of thought; before [9] lofty- [10, A5] heaped [11, A8] volumes in [12, R4] printed form [13] store like [14] opulent [15] granaries the [16, A2] completely- [17, A14] ready to be picked [18, R8, A15] cereal plants;

When I [19, A8] see upon the [20] a dark 12-hour period's [21] displaying astral objects [22, A16] countenance, [23, A9] very large [24] nebulous [25, A21] representations of a [26, D9] lofty [27, A17] marvelous tale, and [28] speculate that I may [29, A20] at no time [30] continue to exist to [31, R22] outline by hand their [32] dark images with the [33] sorcerous [34, A26] a manual portion of  the anatomy of [35, R27] aleatory uncertainty.
And when I [36] sense, [37, A36] lovely [38] living entity of an [39] 60-minute period, that I may [40, D29] at no time [41] behold thee [42] again; [43, D40] at no time [44] possess [45] gustatory delight  in the [46] pertaining to magical creatures [47, R39] great strength of [48] non-speculating [49] deep affection; then on the [50, R42] bank,

Of this [51] broad [52] terrestial sphere I [53] take a vertical position and [54, R58, D28] speculate, till [55, D49] deep affection and [56] lasting reputation to [57] total lack of substance do [58, R54] plunge downward.

Mind's Ear Review

Score one point for each correct fill-the-blank answer.

1-4). . . . be . . . . brain  . . . .  ____ . . . .  ____

5-8). . . . face . . . . romance . . . .  ____ . . . .  ____

9-12). . . . hour . . . . more . . . . ____ . . . . ____

13-14. . . . think . . . . ____

Now score ten points for each line you can remember correctly.  Divide the total possible points (7+140=147) by your correctness- score to determine your correctness-percentage.  For an achievement-point score, multiply the number of words in this poem (111) by your correctness-percentage.  

Some Notes on Input-Impact Measurement

Our mind's ear review will give us a good picture how how we're doing.   But we also want to know how much personal benefit we're getting out of what we're doing, very much like stepping on the scales after a couple of weeks spent in conscientious daily exercise.  Input and impact — this kind of knowledge can go very far in keeping our spirits up, just as it does in countless personal-best physical fitness programs currently in use.  Now that you're familiar with how to measure your learning achievement, this is an ideal time to establish a link between your achievement as input and its long term impact upon your overall mental fitness. 
         Input-impact fitness measurement!  If anyone deserves major credit for the idea, it's probably Benjamin Franklin.  When he was housebound in soggy, foggy London, for example, he decided to get his exercise with five-pound barbells and check the results against his pulse. And in one of his letters he reported with satisfaction that a one-hour work brought his pulse up from sixty beats a minute to one hundred. 
         Long before his London days, Franklin as a young printer's apprentice would get his intellectual exercise adapting an essay by, say, Addison into rhyming-verse form.  After waiting a few days, young Benjamin would then come back and translate his verse back into prose (just like our paraphrase activity), after which he would compare his "translation" against Addison's original as a way of seeing how much specific progress he was making.  

Measurable exercise input and measurable exercise impact (pulse rate and progress assessment), paralleled by measurable concentration input and measurable concentration impact upon general prose style — Franklin's basic method still makes sense.  And I think you'll agree that there's plenty of it going on today in our health spas and in our mental-fitness programs, especially SAT examination tutorial services.

Your performance on our mind's ear reviews will certainly give you plenty of input information, especially if you keep track of the overall number of words you learn.  Beyond that, you will certainly know where you stand when you come back to specific targets and try to repeat them out loud, either to yourself or to someone else.

But what kind of measurable impact on your mental fitness can you expect?  More precisely, what impact can you expect if you achieve an overall accuracy level of at least 70% with these twenty sonnets — roughly 2,000 words?  My experience with students indicates that you will see a major improvement in your sentence comprehension, especially if at this point you reach the bottom of a page and find yourself retracing your steps to reread sentences that slipped by you.  I would also predict far fewer memory slips with proper names and specific words.

More formally, I would predict greatly improved performance on the kinds of mental fitness tests now used by American psychologists in one-on-one diagnostic settings.  One of these, used with young and old subjects, is a "playback" test, which simply calls for the accurate repetition of a sentence or phrase that's been read aloud.  Here I would predict a 50% improvement.  Which is to say that you will be able to handle substantially longer sentences than before — roughly 40 words long, as opposed to 25 words long.

A second formal test requires summarizing in your own words the content of a program you've just viewed or listened to.  If you've even heard a ten-year old "tell the story" of a recent movie, I think you'll agree that this is a splendid test of our spoken-language awareness, even though it's more difficult to evaluate and scale than a straight "sentence playback" task.

The third test is quite challenging, and widely used in psychiatric evaluations.  It starts with reading aloud a common English-language proverb like "two heads are better than one," followed by a request to "explain in your own words what the proverb means."  

Very low down on the performance scale, of course, are literal interpretations like "two heads are nice if you want to wear hats, or see what going on behind you."   Higher up are forceful rephrasings like "collective judgment is usually superior to individual opinions."  The skill involved, incidentally, is basically the same as our ability to "get" the point of a specific joke.

I should emphasize here that these spoken-language awareness tests are used with all ages, not just senior citizens.  Also that they measure comprehension, not intelligence or formal education.  Since poetry, especially Shakespeare's sonnets, is a spoken-language form, your experience with it will produce a dramatic improvement in your spoken-language comprehension, which is customarily taken as a reliable index of our social awareness and mental alertness.   

Standard text, visual-rhythmic version, cueing notes, learning-grid version, sentence-style crossword version, mind's ear review — these are what you'll encounter in our presentation of each sonnet.  If this introductory presentation of "When I Have Fears" makes sense to you, you should have absolutely no trouble with the twenty sonnets, individually and as a group.  And the experience in personal growth terms, I can promise you, will be absolutely exhilarating — just like "some watcher of the skies" or "stout Cortez," as Keats put it in another sonnet.

What About Shakespeare's Language?

The underlying purpose of this book is that of building confidence in yourself, in our method, and in Shakespeare's sonnets themselves as practical targets for your personal-best memory effort.  So it's highly appropriate at this point, I feel, to take a good look at exactly how difficult Shakespeare is for the modern American reader, along with ways in which that difficulty can be reduced

Based on my experience with students, I can honestly predict that the sonnets will be easier for you, not harder than many poems written today. Shakespeare's pronunciation, on the whole, will give you very little trouble.  Some of the rhymes may strike you as odd, but no more so than Edgar Allan Poe's rhyming of "haunted" with "enchanted" and "face" with "Greece."  The sentence structure, granted, is more free than ours in placing direct objects before the verb.  And "his" for "its" will jar at first.  But since these slight differences will turn up again and again, my prediction is that you will be quite comfortable by the time you master your fifth sonnet.  

Shakespeare, like the King James version of the Bible, punctuated largely on the basis of pausing, with the result that editors today Take care, substantial liberties with their placement of periods, colons, semicolons, and commas.  In view of these liberties, I've tried to be consistent about ending complete sentences with either periods or semicolons.  
 As you'll discover, some sonnets are in effect one long sentence, with the result that the semicolon is also used as a "strong" comma.  The result, I feel, is a pretty clear signaling to the reader of where subjects and verbs are, or can be sniffed out.

You'll find that verbs tend to precede subjects more than they do in modern English.  But my experience indicates that the meaning of the sentence as a whole falls into place very nicely once the individual words make sense.  Hence the usefulness of our sentence-style crossword version, since they in effect offer you a word-by-word translation.  

 I've tried to be consistent about contractions, expanding "t'have" to "to have," "wandring" to "wandering," and "heav'n" to "heaven."  As you'll recall, our strong-beat emphasis means that we don't have to worry about an extra unstressed syllable every now and then.  Better familiar words in a familiar visual shape, I think you'll agree.  Although Shakespeare uses parentheses, many editors replace them with paired commas, and I've followed their practice.

 Not all Shakespeare's words are familiar to us now.  Overall his vocabulary is immense; the man apparently knew everything about everything and even invented his own words!  In addition, he uses deceptively familiar words in an unusual way ("false friends," language teachers sometimes call them).  You'll discover, though, that your desk dictionary will consistently list Shakespearean meanings for familiar words, sometimes identifying them as "archaic" or "obsolete."  Here again our sentence-style crossword versions will help you, after which you can start digging around in your desk dictionary as much as you wish.  That's what Shakespearean scholars have always done, after all.  And I'm quite sure many of them, living and dead, will welcome you into their company.

           Small inconveniences aside, what opens Shakespeare's language up to you is his sheer genius.  Nearly every word, including its ambiguous echos, will strike you as just the right word in the right place — impossible to forget once you wedge it into your mind.  And I urge you to put this proposition to the test by trying your hand with a modern poem and keeping track of the difficulties you have learning it by heart — e.g., T.S. Eliot and Alan Ginsberg.  
         To me, Shakespeare is much easier word for word than Robert Frost and way, way more "memory friendly" than Walt Whitman and other free verse poets.  So if you give William Shakespeare a try, I think you'll agree that he's the ultimate modern poet for us: now and fifty years from now — a point recently made with great gusto by Harold Bloom.

Taking Stock

Granted variations in learning style, I think you'll agree at this point that we have the decks well cleared for productive action on your part.  Right now, for example, you now have a clear picture of what the overall form of a Shakespearean sonnet is, along with a grasp of our four basic memory resources and the presentation format we'll be using.  Most important, I hope, you now have plenty of confidence in our method, in Shakespeare, and in yourself.  

          Our goal, to reiterate, is to come as close as we can to getting these 20 sonnets installed as permanent residents in your mind.  If you want a detailed  understanding of Shakespeare and his world, this is not the book for you.  To be quite frank, I've had to resist the urge to fill these pages with observations and opinions culled from many years of university teaching — is there any professor not in the habit of telling questioners "more than they want to know"? 
         But just as a sonnet concentrates on getting the job done in 14 lines, so I've concentrated here upon learning these sonnets by heart as our primary goal. 

A sonnet, of course, is not an epic poem.  Nor are these 20 sonnets the equivalent of Shakespeare's plays in covering what Matthew Arnold described for us as "all pains which the immortal spirit can endure, all weakness which impairs, all griefs which bow."  But Shakespeare wouldn't be Shakespeare if he couldn't encompass a fair share of pain, weakness, and grief in these 20 sonnets.  Nor would we be taking them seriously today.  And treasuring them.  As I'm sure you will.

6)  Shakespeare's sonnets as a whole and the story they tell

The Poet and the Sonnets
  Although we actually know quite about a man named William Shakespeare, what we know doesn't go very far in helping us to understand his genius and his works; hence Matthew Arnold's line, "We ask and ask; thou smilest and art still."  

         As indicated by the standard biographies, Shakespeare was a working actor and a good businessman who accumulated a sizable estate to leave his heirs.  So how on earth did this country fellow from Stratford — "self-schooled, self-scanned, self-honoured, self-secure" — manage to learn so much about the world and about human nature?  This pairing of ordinariness with genius has always been a puzzle for us, very much as if it were to turn out a hundred years from now that William Faulkner's novels were actually written by William Holden or Madonna.  
         Small wonder that we continue to have scholars turning up on talk shows claiming that "Shakespeare" was actually someone else — Francis Bacon, for example, or Christopher Marlowe.

The sonnets themselves are also a puzzle.  Although they were published in good order, the actual sequence of composition is open to question, along with the spelling and punctuation.  The sonnets are clearly written by an "I" whom we identify as the Poet, thereby distinguishing him from the actual flesh and blood William Shakespeare.  And most of them are written to a "you" whose identity is still a puzzle, apart from the fact that he's younger than the poet and of higher social rank.  As for the "dark lady" of the triangle, she's even more of a puzzle.  

         The Poet, the Young Friend, and the Dark Lady — these are our characters.  Since the last two are nameless today, what we have in these 154 sonnets, to echo Winston Churchill, is something of a puzzle wrapped in mystery and written by an enigma "out-topping knowledge."

 Early Friendship: Sonnets 12, 18, 29, 30, and 33 
As I've already indicated, my purpose in pointing to a story behind these twenty sonnets is a practical one; I'm confident you'll get far more out of the sonnets if you see them as forming a coherent whole.  As an aide-memoire, then, here's a sonnet-by-sonnet sketch of what's represented in our first section — or "might conjecturally be assumed to be represented," if we want to put matters more cautiously.

Sonnet 12, "When I do count the clock that tells the time. "  Like nearly all of the sonnets which precede it, this gets the friendship started on an age-difference basis with the Poet advising his young friend to get married and start a family.  The Poet, incidentally, emphasizes the need for siring children as a way of overcoming the grim fact of advancing age and the passage of time.   As we'll see later on, this age/ time theme will turn up again and again.

Sonnet 18, "Shall I compare thee to a summer's day."  A very, very popular sonnet, this in effect turns conventional comparisons like "my love is like a red, red rose" upside down.  It points out, for example, that summer has many limitations, as opposed to the young man's "eternal summer," which will be live on as long as the poem lives — an "immortality through art" theme which will turn up again.  Despite its popularity, though, many modern readers are shocked by how passionately the Poet addresses a young man, not a young woman.  Is a homosexual relationship involved in these sonnets?  Since current scholarship is divided, we will have suspend judgment until we move further along.

Sonnet 29.  "When in disgrace with Fortune and men's eyes."  Clearly an older man's poem, this is a classic statement of depression that is followed by thinking of how "thy sweet love" chases the dark clouds away.

Sonnet 30.  "When to the sessions of sweet silent thought."  Another classic statement, this time regarding "remembrance of things past," familiar today as the English-language title of Marcel Proust's monumental sequence of novels.  More dark reveries, followed by bright and cheering thoughts of the beloved.

Sonnet 33.  "Full many a glorious morning have I seen."  Our first intimation that the friendship has its problems, including busy schedules and social obligations.  But without physical separation, would we have had these sonnet-letters — 154 of them?

Development of the Sonnet-Sequence Story

A maturing friendship, as we know, must offer something to both participants, especially when there's a difference in their ages.  The poet's contribution therefore clearly lies in his ability to immortalize his friend, or beloved, through his art.  

         The three sonnets in our next section show the Poet growing in confidence regarding his art and regarding what he is bringing to his relationship with the Young Friend.  In the section after this, though, the relationship gets into its third year; and the Poet becomes increasingly aware of his age, his mortality, and his discontent with life.  So it's beginning to look as though this close rewarding friendship is beginning to wind down.

         Our fourth section reveals, somewhat shockingly, the Poet becoming involved in an intense sexual relationship with the Dark Lady a woman of uncertain age and character (an aristocrat? a prostitute?).  The famous "Let me not to the marriage of true minds" falls chronologically into this group, which also includes a compelling indictment of sex for the sake of sex —"The expense of spirit in a waste of shame."   

         The introduction of the Dark Lady into our story raises questions regarding the apparent homosexuality of the Poet's original involvement.  Scholars being what they are, the case has been made both ways, and with enough plausibility to let you make up your own mind on the issue.  But the intensity of the poems in the sexual-involvement section leaves little doubt that Shakespeare's life colored some of the heterosexual passion and agony he put into "Othello," "Hamlet," and "King Lear."

         With horrifying logic, the Dark Lady moves on to cap an ending to our story by now getting sexually involved with the Young Friend, thereby creating a destructive triangle rich in deceit and conflict.  Equally logical, the Poet's conquest of his suffering requires him to think seriously about withdrawing from affairs of the heart and the world.  

     Poet meets boy, poet meets woman, woman seduces boy, man gets religion — how true is this story of "weakness which impairs," as Arnold's sonnet put it?   Since we know very little about the people involved, our narrative is fundamentally speculative: one more chapter in the "foiled searching" by scholars and ordinary readers into the life of an Elizabethan B-level actor whose achievements and character will always puzzle posterity.  
Distraction Power of the Sonnet Story

Speculative though it is, our story certainly pulls these twenty sonnets together.  It permits us to see them as a whole, as a meaningful sequence, after we've learned them one by one.  Which means that we can now remember them as a sequence late at night, much as though they comprised one long 20-section poem.  
         Just as Humpty Dumpty advised Alice, all we need to do is to "start at the beginning, go on to the end, and then stop,"  and we'll be summoning up from our memory a strong, coherent shape with which to drive away some dark thoughts beginning to take shape in our consciousness.  

About consciousness. . . .  Pleasant or painful, there's not one of us who would willingly give it up, as Dostoyevsky pointed out in "Notes from Underground."  And yet there are times when we dread the thoughts that slide into our minds: following their own logic, not ours.  
         Stress, anxiety, depression, sleeplessness — these are what I call the Four Horsemen of Spiritual Anguish.  And I'm sure you'll agree that there are times in our lives when we would do almost anything, legal or illegal, to drive them out of our minds — or drown out the sound of their voices.

         Imagine yourself, for example, totally alone late at night and beginning a pleasant enough reverie about happy times of your childhood.  How long, I ask you, before that pleasant reverie begins to grow darker and darker, to the degree that you want to stop it but can't?  Just like someone deciding to "whistle a happy tune," your decision to draw upon your sonnet repetoire as a source of distraction power stands a very good chance of driving what Winston Churchill called his "Black Dog" away.  

         I'm not making any guarantees here, one reason being that formal impact measurement is very difficult in spiritual-anguish matters.  But I've certainly seen memorization for distraction-power purposes work for many Americans, especially when they accumulate substantial resources to draw upon.  This will be true for you, I'm sure, after you've mastered your first group of sonnets.  And even more so as you move further along.

Taking Stock. . . . From a scholar's point of view, all we've done here is to open the door to Shakespeare's sonnets.  We haven't dealt with their historical allusions, for example; nor have we dealt with what was going on in Shakespeare's own life.  
    Remember, the "Poet" we're talking about lives in the sonnets, not in London and Warwickshire.  Remember, too, our sonnet-story is pretty speculative, primarily intended to serve as an aide memoire, as the saying goes.  As a source of distraction power, too, if you feel you can use it.

         What lies ahead for you is a sequence of five sections, each of which contains between three and five sonnets and will be introduced by a few preliminary notes.  Each sonnet, paralleling our Keats sonnet, will then be presented in six steps: standard-text version, visual-rhythmic version, cueing notes, learning grid version, sentence-style crossword version, and mind's ear review. 

         Since the rhyme scheme is the same throughout, we won't indicate it.  I'm pretty sure you'll discover that your hands are an excellent muscular-memory learning tool.  Don't neglect, for example, the process of hand-cueing to establish preliminary mastery of your standard-text version.  And remember thating out your visual-rhythmic version on your fingers will set up movement rhythm for use later on.  
     Other possibilities include the use of pencil and paper — actors like John Gielgud use these — and building in performance gestures from the start.  Shrugs, raised eyebrows, shakings of the head, turning and pointing — these and other resources are all there in your natural communication repetoire wanting to be put to work if you wish.

         Above all, trust your subconscious memory!  Why we suddenly forget things we "know" is certainly a puzzle.  But so is why we suddenly remember things we thought we had forgotten.  If you want to put this proposition to the test, simply put this book away for a few minutes and then try to remember what you had just finished reading.  Even though you may go blank at first, you'll find that more and more will flow back into your consciousness from your subconscious memory if you give it a chance.  And is not the exploration of how our own minds work as much of an adventure for us as it must have been for Shakespeare?

7)  Let's begin with five early-friendship sonnets!

Preliminaries. . . . Since these five sonnets have already been covered as part of our earlier discussion of the sonnet story, we'll move directly to our sonnet-by-sonnet presentation.

Sonnet 12:  When I do count the clock that tells the time

Standard-text version

When I do count the clock that tells the time,

And see the brave day sunk in hideous night;

When I behold the violet past prime,

And sable curls all silvered o'er with white;

When lofty trees I see barren of leaves,

Which erst from heat did canopy the herd,

And summer's green all girded up in sheaves

Borne on the bier with white and bristly beard;

Then of thy beauty do I question make

That thou among the wastes of time must go,

Since sweets and beauties do themselves forsake,

And die as fast as they see others grow.

And nothing 'gainst Time's scythe can make defence,

Save breed to brave him, when he takes thee hence.

Visual-Rhythmic Version
[day sunk in night]
When Í do cóunt the clóck that télls the tíme,

And sée the bráve day súnk in híd-eous níght;

[violet; sable curls]
When Í be-hóld the ví-o-lét past príme,

And sá-ble cúrls all síl-vered ó'er with whíte;

[lofty trees and summer's green]
When loft-y trées I sée bar-rén of léaves,

Which érst from héat did cán-o-pý the hérd,

And súm-mer's gréen all gírd-ed úp in shéaves

Borne ón the bíer with whíte and bríst-ly béard;

[beauty questioned]
Then óf thy béaut-y dó I quést-ion máke

That thóu a-móng the wástes of tíme must gó,

Since swéets and béaut-ies dó them-sélves for-sáke,

And díe as fást as théy see óth-ers grów.

[only procreation conquers Time]
And nóth-ing 'gáinst Time's scýthe can máke de-fénse,

Save bréed to bráve him, whén he tákes thee hénce.

Cueing Notes

Frequently anthologized, including the Norton Anthology of English Literature; 118 words.  Lots of alliteration: Count-Clock, Tells-Time, Past-Prime, Sable-Silvered, etc.  Repeated words: time, brave, white, beauty/ beauties.  A "perception" word family: count, see, behold.  Notice how Shakespeare "plants" his key words time and brave in the first two lines and drives them home in lines 13 and 14.  This is a favorite memory-friendly device of his.

  Like Keats' "When I have fears," this is this has a long sentence composed of three when-clauses followed by a concluding then-clause.  It closes with a short, forceful couple-sentence.  The word order in the first line of stanza tree is also a bit odd for us, since the sense is really "then I do make (a) question of (regarding) your beauty."  

         The word brave carries the bravery-sense of "to challenge" in line 14; in line 2 it means "handsome."  The word breed means "procreation," which is what the Poet is urging his young friend toward — not just marriage.  The rhythm calls for bar-rén, as opposed to our normal pronunciation stress pattern of bár-ren (also a linked contrast with breed).  Remember, though, a strong-rhythm emphasis in your mind's ear is only a memory tool.  It is not the natural emphasis you will want to use in speaking and in recitation, even to yourself — unless you're trying to call upon the assistance of your muscular memory.

         These cueing notes, of course, merely scratch the surface of Shakespeare's genius.  I can predict that you personally will see something new almost every time you go through one of these sonnets — on the page or in your head!

Learning-Grid Version
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Sentence-Style Crossword Version

     When I do [1] calculate the [2] timepiece that [3] indicates the [4] passage of time, and [5] behold the [6] splendidly attired [7] 12 sunlit hours [8] submerged in [9] visually repulsive [10] 12 moonlit hours; when I [11] see the [12] small purplish flower past [13, R-4] the height of its powers, and [14] very black [15] ringlets all [16] argent-colored with [17, R-10] a very light color.

When [18] very high [19] plants with trunks I [20] behold [21] empty of [22] green foliage items, which [23] a while back from [24] high temperatures did [25] shade like a tent the [26] a group of grazing animals, and [27] the warmest season's [28] emerald color all [29] bound up in [30, R-22] bundles, [31] carried on the [32] stand for a coffin with [33] a very light color and [34] coarse-haired [35, R-26] lower facial hair;

         Then of thy [34] loveliness do I [35] a query [36] shape, that thou among the [37] desolate lands of [38] the passage of days must [39] travel, since [40] sugary treats and [41, D-34] lovelinesses must themselves [42] desert, and [43] expire as [44] rapidly as they [45] behold others [46] increase naturally.

And [47] no entity 'gainst [48] the passage of days' [49] agricultural implement with a long curving blade can [50] shape [51, R55] protection save [52] procreation, to [53, A52] defy him when he [54] transports thee [55, R51] away from here.
Mind's Ear Review

Score one point for each correct fill-the-blank answer.

1-4). . . . time . . . . night  . . . .  ____ . . . .  ____

5-8). . . . leaves . . . . herd . . . .  ____ . . . .  ____

9-12). . . . make . . . . go . . . . ____ . . . . ____

13-14. . . . defence . . . . ____

Now score ten points for each line you can remember correctly.  Divide the total possible points (7+140=147) by your correctness- score to determine your correctness-percentage.  For an achievement-point score, multiply the number of words in this poem (118) by your correctness-percentage.  

Sonnet 18: Shall I compare thee to a summer's day?

Standard-Text Version

Shall I compare thee to a summer's day?

Thou art more lovely and more temperate.

Rough winds do shake the darling buds of May,

And summer's lease hath all too short a date;

Sometime too hot the eye of heaven shines,

And often is his gold complexion dimmed;

And every fair from fair sometime declines,

By chance or nature's changing course untrimmed.

But thy eternal summer shall not fade,

Nor lose possession of that fair thou owest;

Nor shall Death brag thou wanderest in his shade,

When in eternal lines to time thou growest.

So long as men can breathe or eyes can see,

So long lives this, and this gives life to thee.  

Visual-Rhythmic Version

[a comparison with summer rejected]
Shall Í com-páre thee tó a súm-mer's dáy?

Thou árt more lóve-ly ánd more tém-per-áte.

[two time-of-year reasons]
Rough wínds do sháke the dár-ling búds of Máy,

And súm-mer's léase hath áll too shórt a dáte;

[three natural-change reasons]
Some-tíme too hót the éye of héav-en shínes,

And óf-ten ís his góld com-pléx-ion dímmed;

And év-ery fáir from fáir some-tíme de-clínes,

By chánce or nát-ure's cháng-ing cóurse un-trímmed.

[three advantages of eternal summer]

But thý e-tér-nal súm-mer sháll not fáde,

Nor lóse pos-séss-ion óf that fáir thou ów-est;

Nor sháll Death brág thou wánd-erest ín his sháde,

When ín e-tér-nal línes to tíme thou grów-est.

[this poem offers eternal summer to its subject]

So lóng as mén can bréathe or éyes can sée,

So lóng lives thís, and thís gives lífe to thée. 

Cueing Notes

     Popularity: 23; also contained in AAP's 100 best; 117 words.  Alliteration: Summer's-Shake-Sometime-Shines, Chance, Changing, Fair-Fade, Long-Lives-Life, etc.  Repeated words: summer, fair, eternal, eye/ eyes, sometime, eternal, long, lives/life, etc.  There's a "negative nature" word family: rough, shake, hot, dimmed, declines, untrimmed, fade.

     The word wanderest can be pronounced as three syllables or as two.  Either way the strong-accent rhythm remains the same, just as in Housman's "mán-y a róse-lipped máid-en."  The same option applies to owest and growest and to heaven, which very often is pronounced as one syllable and even written heav'n at times.  In recitation, though, contractions like these often come across as archaic and artificial.  Use your own judgment in making decisions about specific cases.

Learning-Grid Version
(ABBREVIATIONS: extra syllables indicated by hyphens; alliterating words capitalized; repeated words enclosed in brackets; word-family members enclosed in braces.) 
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[three advantages of eternal summer]
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[this poem offers eternal summer to its subject]
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Sentence-Style Crossword Version

ABBREVIATIONS: Content words are numbered in brackets for cross reference.  In cross referencing, alliteration with a preceding numbered word is indicated by (A), rhyming by (R), and repetition by (D), for "duplication."

     Shall I [1] liken thee to a [2] the hot season's [3] 12 sunlit hours?  Thou art more [4] beautiful and more [5] moderate in climate.  [6] Harsh [7] agitations of the air do [8, A-2] rattle the [9] very dearly loved [10] small rudimentary foliage items of [11, R3]] fifth month and [12, D2] the hot season's [13, A4] rental agreement hath all too [14, A8] brief a [15, R5, A3] specific point in time.

     Too [16] very warm the [17] organ of vision of [18, A16] the sky [19, A12] on an indeterminate occasion [20, A8] beams down, and [21] frequently is his [22] aureate metal [23, A1] natural color [24, A15] darkened.  And every [25] attractiveness from [26, D25] attractiveness [27, D19] on an indeterminate occasion [28, R20] slides downward, by [29] luck or [30] the material world's [31, A29] varying [32, A26] direction [33, R24] disturbed. 
     But thy [33] lasting into perpetuity [34, D12] the hot season shall not [35, A26] lose color nor [36, A13 ] come to be without [37] the ownership of that [38, D26] attractiveness thou [39] own, archaic sense; nor shall [40, A15] the cessation of life [41] boast thou [42] roam aimlessly in his [43, R-35, A8] dark shadow, when in [44, D33] lasting into perpetuity [45, A13] furrows to [46] the passage of days thou [47, R39, A22] become attached. 
     So long as [48] male people can [49, A41] ingest air and [50, D17] organs of vision can [51, R-thee, A-34] behold, so long [52, A45] exists this, and this [53, A22] bestows [54, A52] biological existence to thee.

Mind's Ear Review

     Score one point for each correct fill-the-blank answer.

1-4). . . . day . . . . temperate . . . .  ____ . . . .  ____

5-8). . . . shines . . . . dimmed . . . . ____ . . . . ____

8-12). . . . fade. . . . owest . . . . ____ . . . . ____

13-14). . . . see . . . . ____

 Now score ten points for each line you can remember correctly.  Divide the total possible points (7+140=147) by your correctness- score to determine your correctness-percentage.  For an achievement-point score, multiply the number of words in this poem (117) by your correctness-percentage. 

Sonnet 29:  When in disgrace with Fortune and men's eyes

Standard-Text Version
When ín disgrace with Fortune and men's eyes,

I all alone bewail my outcast state,

And tróuble déaf Heaven wíth my bóotless críes,

And look upon myself and curse my fate;

Wishing me like to one more rich in hope,

Featured like him, like him with friends possessed,

Desiring this man's art and that man's scope,

With what I most enjoy contented least;

Yet in these thoughts myself almost despising,

Haply I think on thee, and then my state,

Like to the lark at break of day arising,

From sullen earth, sings hymns at heaven's gate;

For thy sweet love remembered such wealth brings

That then I scorn to change my state with kings.

Visual-Rhythmic Version

[outcast and depressed]
When ín dis-gráce with Fór-tune ánd men's éyes,

I áll a-lóne be-wáil my óut-cast státe,

And tróu-ble déaf Heaven wíth my bóot-less críes,

And lóok up-ón my-sélf and  cúrse my fáte,

[envious and discontented]
Wish-íng me líke to óne more rich in hópe

Fea-túred like hím, like hím with fríends pos-séssed,

De-sír-ing thís man's árt and thát man's scópe,

With whát I móst en-jóy con-tént-ed léast;

[sudden cheerfulness]
Yet ín these thóughts my-sélf al-móst des-pís-ing,

Hap-lý I thínk on thée, and thén my státe,

Like tó the lárk at bréak of dáy a-rís-ing,

From súl-len éarth, sings hýmns at héav-en's gáte;

[the reason: remembrance of love]

For thý sweet lóve re-mém-bered súch wealth bríngs

That thén I scórn to chánge my státe with kíngs.

Cueing Notes

     Popularity: 120; 115 words.  Alliteration: Disgrace-Deaf, Forune-fate-featured-friends, Bewail-Bootless, Heaven-Hope-Haply-Hymns, Cries-Curse, State-Sullen-Sings, ect.  Repeated words: my/ myself/ me, men's/ man's, state (3), heaven/ heaven's, thoughts/ think. 

Like S12, this is a one-sentence poem.  It opens with a when-clause in the octave, which is answered in the sestet with yet . . . then . . . for. The word order in the octave is quite modern: When . . . beweep . . . and trouble . . .  and look, wishing . . . desiring.  A more modern word order for the sestet's opening would be  Yet, almost despising myself in these thoughts, haply . . . .  As you'll discover, nearly all of Shakespeare's sentences fall into place if you keep track of the verbs, especially those which are linked to the subject.
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[the reason: remembrance of love]
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Sentence-Style Crossword Version

     When in [1] disrepute with [2] luck and [3] male persons' [4] organs of vision, I all [5] in solitude [6] mourn audibly my [7] exiled [8] condition; and [9] bother [10, A1] hard-of-hearing [11] the celestial abode with my [12, A6] profitless [13] lamentations, and [14] gaze upon myself, and [15, A13] damn my [16, R8, A2] destiny.

     [17, A-when] desiring me like to one more [18] abundantly supplied in [19, A11] favorable expectations, [20, A16] having facial characteristics like him, like him with [21, A20] intimate acquaintances [22, A27] endowed, [23, A10] wishing this man's [24] technique and that man's [25, R19 A8] breadth, with what I most [26] take pleasure in [27, A15] satisfied least;

     Yet in these [28] speculations myself almost [29] holding in contempt, [30] by chance I [31] speculate on thee, and then my  [32, D8] condition, like to the [33, A-like] small singin bird found in meadows at [34] opening of [35] 12 sunlit hours [36, R29] moving up from [37] sulky [38] soil, [39] warbles [40] religious songs at [41, R11] the celestial abode's [42, R32] movable barrier.

     For thy [43, A39] sugary [44, A33] deep affection [45] recollected such [46] riches] [47, R51] delivers that then I [48, A43] refuse contemptuously to [49] trade my [50, D32] riches with [51, R47] monarchs. 

Mind's Ear Review

     Score one point for each correct fill-the-blank answer.

1-4). . . . day . . . . temperate . . . .  ____ . . . .  ____

5-8). . . . shines . . . . dimmed . . . . ____ . . . . ____

8-12). . . . fade. . . . owest . . . . ____ . . . . ____

13-14). . . . see . . . . ____

 Now score ten points for each line you can remember correctly.  Divide the total possible points (7+140=147) by your correctness- score to determine your correctness-percentage.  For an achievement-point score, multiply the number of words in this poem (117) by your correctness-percentage. 

Sonnet 30:  When to the sessions of sweet silent thought

Standard Text Version

When to the sessions of sweet silent thought

I summon up remembrance of things past,

I sigh the lack of many a thing I sought,

And with old woes new wail my dear time's waste.

Then can I drown an eye unused to flow

For precious friends hid in death's dateless night,

And weep afresh love's long since canceled woe,

And mourn the expense of many a vanished sight.

Then can I grieve at grievances forgone,

And heavily from woe to woe tell o'er,

The sad account of long fore-moanèd moan,

Which I new pay, as if not paid before.

But if the while I think on thee, dear friend,

All losses are restored, and sorrows end.
Visual-Rhythmic Version
[remembering the past]
When tó the séss-ions óf sweet sí-lent thóught

I súm-mon úp re-mém-brance óf things pást,

[two regrets]
I sígh the láck of mán-y a thíng I sóught,

And wíth old wóes new wáil my déar time's wáste.

[three griefs]

Then cán I drówn an éye un-úsed to flów

For pré-cious fríends hid ín death's dáte-less níght,

And wéep a-frésh love's lóng since cán-celed wóe,

And móurn the ex-pénse of mán-y a ván-ished síght.

[two kinds of bitterness]
Then cán I gríeve at gríev-an-cés for-góne,

And héav-i-lý from wóe to wóe tell ó'er,

The sád ac-cóunt of lóng fore-móan-èd móan,

Which Í new páy, as íf not páid be-fóre.

[healing thoughts of present friendship]
But íf the whíle I thínk on thée, dear fríend,

All lóss-es áre re-stóred, and sór-rows énd.
Cueing Notes
     Popularity ranking; 117 words.  Alliteration: SeSSions-Sweet-Silent-Summon-Sigh-Sought, Woes-Wail-Waste, Flow-Friends, Death's Dateless, etc.  Repeated words: woes/ woe, new, grieve/ grievances, moan/ moanèd. pay/ paid, thought-think.  Also a "commerical-legal" word family: sessions, summon, dear ("expensive"), precious, expense, account, pay, losses.

     Like Keat's "When I have fears,"  this avoids the octave-sestet organization in favor of three parallel quatrains, each one a complete sentence, followed by the contrasting couplet: when . . . then . . . then . . . but.   The modifier new probably goes with wail, paralleling new pay, rather than with the preceding woes.
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Sentence-Style Crossword Version
     When to the [1] court meetings of [2, A1] sugary [3, A2] noiseless [4] cogitation, I [4, A3, W1] subpoena up [5] recollection of [6] matters [7] over and done with, I [8, A4] breathe out audibly the [9] unavailability of many a [10] matter I [11, R4 A5] searched for, and with [12] aged [13] afflictions [14] afresh [15, A13] mourn my [16, W4] precious [17] passage of days' [18, R7, A15, W4] useless expenditure.


     Then can I [19] immerse an [20] organ of vision [21] unaccustomed to [22] stream for [23, W18] dear [24, A22] intimate acquaintances [25] concealed in [26, A19] the cessation of life's [27, A26] without a definite point in time [28] 12 sunless hours, and [29] shed tears for [30] anew [31, A9] deep affection's long since [32, W23] eliminated [33, R22, D13] affliction, and [34, A-many] lament the [35, W32] using up of many a [36] disappeared [37, R28] view.
     Then can I [38] mourn at [39, D38, W35] resentments forgone, and [40] weightily from [41, D33] affliction to [42, D41] affliction [43, W39] count o'er, the [44] mournful [45, W43] reckoning of long fore- [46] groaned [47, D46, R-forgone] groan, which I [47] afresh [48, W45] discharge, as if not [49, D48] discharged [50, R43] previously.

     But if the while I [51, D4] cogitate on thee, [52, D16] precious [53, D24] intimate acquaintance, all [54, W49] deprivations are [55] returned, and [56, A44] griefs [57, R53] terminate.
Sonnet 33:  Full many a glorious morning have I seen

Standard-Text Version

Full many a glorious morning have I seen

Flatter the mountain top with sovereign eye,

Kissing with golden face the meadows green,

Gilding pale streams with heavenly alchemy;

Anon permit the basest clouds to ride

With ugly rack on his celestial face;

And from the forlorn world his visage hide,

Stealing unseen to west with this disgrace.
Even so my sun one early morn did shine

With all triumphant splendor on my brow;

But out alack, he was but one hour mine;

The region cloud hath masked him from me now.

Yet him for this my love no whit disdaineth;

Suns of the world may stain when heaven's sun staineth.

Visual-Rhythmic Version

[the morning sun]
Full mán-y a glór-ious mórn-ing háve I séen

[first flatters]
Flat-tér the móun-tain tóp with sóv-ereign éye,

Kiss-íng with góld-en fáce the méad-ows gréen,

Gildíng pale stréams with héaven-ly ál-chem-ý;

[then permits clouds to mask it]
Anón per-mít the bás-est clóuds to ríde

With úg-ly ráck on hís cel-és-tial fáce;

And fróm the fór-lorn wórld his vís-age híde,

Steal-íng un-séen to wést with thís dis-gráce.                                                      [a personal-friend sun becomes clouded]

Even só my sún one éar-ly mórn did shíne

With all tri-úm-phant splén-dor ón my brów;

But óut a-láck, he wás but óne hour míne;

The ré-gion clóud hath másked him fróm me nów.

[acceptance of worldly and heavenly clouds]
Yet hím for thís my lóve no whít dis-dáin-eth;

Suns óf the wórld may stáin when héaven's sun stáineth.

     Popularity ranking:      ;      words.  Alliteration: full-flatter-face-forlorn, many-morning-mountain-meadows, glorious-golden-green-gilding, seen-sovereign, etc.  Repeated words: sun/ suns, stain/ staineth, morning/ morn, clouds/ cloud.  An "extravagant beauty" word family: glorious, flatter, sovereign, golden, gilding, alchemy, celestial, triumphant, splendor.  Your desk dictionary will list at least four different words as "rack" — and each one fits!

     The octave (first eight lines) is one sentence in which morning as the direct object is linked to flatter and permit, each of which is modified by other verbs.  It's probably the clouds, not the sun, which "hide his (the sun's) visage from the forlorn world."  The expression region cloud may means "region's cloud" or "regnant cloud" (the beloved's mother?).  As in Sonnet 29, this has several lines beginning with two-syllable words whose natural pronunciation "fights" against what the rhythmic pattern requires, namely, kiss-ING, gild-ING, and steal-ING.  
     As you'll discover, this feature turns up quite frequently in the sonnets and in the plays, to the degree that scholars like Halle and Keyser have calculated the proportion as "over half," noting that the natural urge in speech is to begin sentences with a strongly stressed syllable or word.  In your spoken performance later on you will certainly want to take advantage of this feature.  But for the present, remember to stick with the rhythmic pattern as your mnemonic friend.
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[a personal-friend sun becomes clouded]
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[acceptance of worldly and heavenly clouds]
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Sentence Style Crossword Version

     Full many a [1] splendid [2] first part of the day have I [3] observed [4] pay complimentary attention to the [5, A2] large hill [6] peaks with [7] kingly [8] organ of vision, [9] touching with the lips [10] aureate-yellow [11, A4] countenance the [12, A5] grasslands [13, A1] of emerald color, [14, A13] making golden [15] almost colorless [16] flowing brooks with [17] celestial [18, R8] magical chemistry;

     [19] subsequently [20, A15] allow the [21] most low [22] visible collections of water particles to [23] travel sitting down with [24] visually repellent [25, A23] destructiveness on his [26] heavenly [27] countenance.  And from the [28, A-from] forsaken [29] planet his [30] face [31, R23] conceal, [32, A16] stealthily departing [33] unobserved to [34] setting-sun point of the compass with this [35, R27] public shame.

     Even so my [36, A32] heavenly orb one [37] not late [38, D2] first part of the day did [39, R-mine] beam with all [40] conquering [41, A39] magnificence upon my [42] forehead.  But out alack, he was but one [43] 60-minute period mine.  The [44] district [45, D22] visible collection of water particles hath [46, A-mine] concealed him from me [47, R42] at this time.

     Yet him for this my [48] deep affection no [49] bit [50, A] despises.  [51, D36] bright orbs of the [52, D29] planet may [53, A51] show a blemish dark when [54] celestial [55, D51] bright orb [55, R50, D53] shows a blemish.

Taking Stock
     At this point, let's assume you've gone through what's here at your normal reading speed, and that you're reasonably pleased with your preliminary mastery of the five sonnets we've covered.  If so, don't get discouraged later on if you draw a blank now and then.  Rather, think of your 5-sonnet repetoire as a path you want to keep in good repair by use..  It's the concentration that produces benefit, after all, not the achievment-trophy by itself.  So don't be afraid to review and check your sources every now and then.  You'll be surprised, incidentally, how your memory will often revise what you've learned in the interests of "making sense."

     In the long run you'll want to put your own personal-best stamp on all this, so that's it truly your program, not just a number of well-meaning suggestions from someone else.  So if you want to explore some new challenges before moving on, here are some possibilities to consider.

     Performance.  Don't be discouraged if you try to recite one of these to a friend and find yourself going blank.  Call it stage fright or just plain nervousness, it's bound to happen.  Remember, the strong-rhythm strategy that locks these lines into your muscular memory is a far cry from the performance strategy you'll want to use in communicating them to an audience, or to a single listener.  

     It's usually a good idea to experiment by yourself with different possibilities regarding emphasis, pausing, tone of voice, etc.  After this, I feel a single listener is the best place to start, even if it's only a family pet.  In my experience, by the way, dogs and cats love to hear this stuff, especially when it's presented in a soothing "pet-friendly" voice.  Make sure, though, you know what you're doing — our family cat walks out on me in disdain when I stumble.

     While humans will tolerate more incompetence than pets will, I think you should recognize here that reciting poetry is fundamentally a "personal theater" action.  So don't be surprised if your listener becomes obviously restless at your gobbling up a chunk of uninterrupted conversational times.  The normal recitation time for a sonnet, incidentally, is roughly 60 seconds — hence Dante Gabriel Rossetti's that a "sonnet is a moment's monument."

     The Homosexual Issue.  Traditionally, the function of a recited poem in a discussion has been that of illustration or support, very much like Biblical quotations used by ministers.  From this perspective your recitation of a sonnet would have far less personal theater to it if you used it in connection with a larger issue like, say, the difference between Shakespeare's language and modern English, or the difference between Shakespeare's attitude toward Nature and that of Wordsworth.  And believe me, your ability at this point to quote at length from five sonnets will give what you want to say plenty of authority.

     As I've already indicated, a key issue represented by these five sonnets is that of Shakespeare's homosexuality.  As might be expected in the case of someone whom Arnold described as "out-topping knowledge" and "thou smilest and art still," this issue can be argued both ways. 

     In support of the homosexual interpretation, for example, Eve Sedgewick has written in Between Men: English Literature and Male Homosexual Desire that "Shakespeare's Sonnets seem to offer a single, discursive deeply felt narrative of the dangers and vicissitudes of one male homosexual adventure."  And Joseph Pequigney supports this view by pointing to the sexual implications of words like ride in his Such is My Love: A Study of Shakespeare's Sonnets, thus opening the door to an offbeat interpretation of "basest clouds to ride . . . on his celestial face."    

     By way of further illustration, let's consider Sonnet 12, "When I do count the clock."  Granted that the closing couplet contains heterosexual advice regarding the need to start a family ("breed"), it's still a fact that this avuncular recommendation occupies only two lines, as opposed to the preceding twelve.  Since the twelve lines in effect celebrate gathering "rosebuds while we may/ old time is still a-flying," and since the young man is addressed in terms of "sweets and beauties,"  the homosexual implications are certainly there, or appear to be there, for those who want to search them out — including deviant meanings for words like die.  

     My purpose here can be summed up in one phrase: performance energy.  As a performance piece Sonnet 12 won't be very interesting to most of your friends, I think you'll agree.  But when you bring it up as a puzzle, I'm positive everyone will listen to what you have to say, especially if you invite further discussion by presenting both sides of the issue.  

    As stated earlier, you will have every reason to be very proud of your mastery of five Shakespearean sonnets.  How many people do you know who can right now match a feat like that?  With that kind of personal-best pride going for you, you'll certainly be able to move further ahead and achieve even more gratifying results.  

8) Sonnets as eternal art forms
Preliminaries. . . . In "Shall I compare thee to a summer's day?" Shakespeare expresses his belief that art, especially poetry, has a lasting quality:  "As long as men can breathe and eyes can see,/ So long lives this, and this gives life to thee."  It was a favorite theme with Latin authors (ars longa, vita brevi), and even with Longfellow later on ("Art is long and time is fleeting").  But Shakespeare, far more than other authors, returns to it again and again, enough so to invite some speculation regarding his reasons.

     One reason is that in terms of his own direct experience poetry actually did seem to outlast physical monuments: buildings, statues, etc.  In grammar school, for example, Shakespeare and his fellow students read the poetry and prose of Roman authors whose works, including their letters, had clearly survived for over 1,500 years — far more so than the ruins of the fortifications and public buildings they had left behind them in England (Hadrian's Wall, Bath, etc.).  

     A second reason is that the permanence of art contrasts with the impermanence of life in general.  The passage of time, change in nature, change in society, individual aging and death — these great concerns are bound to walk onstage with art as a theme, and maybe even steal the show.  For example, "When in disgrace with Fortune and men's eyes" ends with a celebration of the importance of friendship.  But most of us will surely agree that the poem's description of sadness and depression makes a far more powerful and lasting impact.  What we remember, after all, is usually a pretty good test of what's important to us.

     As I count them up, Shakespeare wrote over twenty sonnets in which the permanence of art is dealt with, along with another twenty in which the theme is expressed less directly.  Here are the most famous three.

Sonnet 55.  "Not marble, nor the gilded monuments."  
This may well be our strongest expression of the permanence-of-art theme.  It's stated at the outset and restated all the way through.  And its conjunction with impermanence examples drawn from warfare and civil disturbance gives it more power than with conventional statements regarding "this, too, shall pass away."

     Sonnet 60.  "Like as the waves make toward the pebbled shore."  Less confident, less assertive, this emphasizes the passage of time all the way through.  The presence of the waves gives this a direct conversation quality, much as though the Poet and his young friend were rowing down the Thames together.

    Sonnet 65.  "Since brass, nor stone, nor earth, nor boundless sea."  This directly focuses upon the impermanence of beauty in a hazardous world.  Its conclusion regarding the permanence or art is far more tentative, far more uncertain, than in the previous two.  

     After your mastery of our first five sonnets, these three will go quite smoothly for you one by one.  You may discover, however, that your new friends seem to be driving your earlier acquaintances out of your conscious memory — "retroactive inhibition," psychologists sometimes call it.  As you move forward, then, keep your conscious awareness under control by reviewing what you've mastered.  A quick self-test during your 15-minute session will work wonders.  And so will going over your possessions — that's what they really are, aren't they? — in your mind.

     Our states of mind vary greatly, of course.  Apart from dreaming, there seems to be a state of semi-consciousness, or "twilight sleep" that occurs when we're dropping off or just waking up.  For many of us the subconscious memory seems to be much more accessible during this relaxed, semi-conscious state, enough so that something "forgotten" is far more apt to swim back then than at other times.  In the case of "Since brass, nor stone," for example, I went completely blank on it one day, only to discover it swimming up to my surface consciousness the next morning.  So even though our memories play tricks on us, they can also bring us interesting gifts at time.  Often very unexpectedly.

Sonnet 55:  Not marble nor the gilded monuments

Standard-Text Version
Not marble nor the gilded monuments 

Of princes shall outlive this powerful rhyme;

But you shall shine more bright in these contents

Than unswept stone, besmeared with sluttish time.

When wasteful war shall statues overturn,

And broils root out the work of masonry,

Nor Mars his sword nor war's quick fire shall burn

The living record of your memory.

'Gainst death and all oblivious enmity

Shall you pace forth; your praise shall still find room

Even in the eyes of all posterity

That wear this world out to the ending doom.

So, till the Judgement that your self arise,

You live in this, and dwell in lovers' eyes.

Visual-Rhythmic Version
[this rhyme shall outlive marble]
Not már-ble nór the gíld-ed món-u-ménts 

Of prín-ces sháll out-líve this pówerful rhýme;

But yóu shall shíne more bríght in thése con-ténts

Than ún-swept stóne, be-sméared with slút-tish tíme.

[war shall not destroy your memory]
When wáste-ful wár shall stát-ues ó-ver-túrn,

And bróils root óut the wórk of má-son-rý,

Nor Márs his swórd nor wár's quick fíre shall búrn

The lív-ing ré-cord óf your mém-o-rý.

[death and enmity shall not destroy your praise]
'Gainst déath and áll ob-lív-ious én-mi-tý

Shall yóu pace fórth; your práise shall stíll find róom

Even ín the éyes of áll pos-tér-i-tý

That wéar this wórld out tó the énd-ing dóom.

[this rhyme will live until Judgment Day]
So, till the Júdge-ment thát your sélf a-ríse,

You líve in thís, and dwéll in lóv-ers' éyes.

Cueing Notes

     Popularity: chosen for AAP book;     words.  Alliteration: Marble-Monuments-More-Masonry-Mars-Memory, Princes-Powerful, Shine-Stone-Sluttish-Statues, Wasteful-War-Work, Pace-Praise-Posterity, etc.  Repeated words: shall, wars/ war's, live/ outlive/ living.  A large "damage" word family: unswept, besmeared, sluttish, wasteful, war, broils, sword, fire, burn, death, enmity, doom.

     Each stanza is a complete sentence, as opposed to being part of a longer sentence where the listener must hold it all in his or her mind until the closing period falls into place; hence the term "periodic" sentence.  In stanza three, the indpendent clause 'Gainst death . . . pace forth terminates in the middle of a line, as opposed to the conventional end-of-the-line position.  This striking "sentence spillover" effect, which is called enjambment (on-jam-maw), creates the feeling of natural conversation and thought.       

     Vocabulary.  The expression Mars his sword is equivalent to Mars's sword, along the same lines as Thomas Jefferson: His Life and Times.  There's no historical precedent for it, since the possessive actually goes back to an ending — as in the old wives tale.  The rhythmic pattern calls for con-ténts, as opposed to our natural pronunciation cón-tents.  The sense of broils is "quarrels, riots," as in "to embroil."  The allusion to the Day of Judgment is one of the few explicitly Christian allusions in the sonnets.  To many scholars Shakespeare's ability to balance Christian doctrine and pagan stoicism is still a puzzle.  More of a Roman than an Elizabethan, he's been called.

     Why the pronoun you instead of thou?  It's more formal, less intimate.  An awkward point in the relationship perhaps.
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Sentence-Style Crossword Version
     Not [1] crystaline limestone used for statuary nor the [2] gold-coated [3, R1] memorials of [4] monarchs shall [5] exist beyond this [6, A4] mighty [7] poem;  But you shall [8] beam more [9] luminously in these [10, R3] aggregated words than [11] non-brushed [12] rock [13] besmudged with [14, A12] slovenly [15, R7] the passage of days and years.

     When [16] uselessly destructive [17, A16] armed conflicts shall [18] stone images [19] tip over, and [20, A] riotous quarrels [21] pluck out the [22, A17] product of [23] stoneworking, nor [24, A23] the god of war his [25, A18] thrusting weapon nor [26] armed conflict's [27, D17] rapid [28] conflagration shall [29, A20] incinerate the [30, D3] existing [31] account of your [32, R23] recollection.

     'Gainst [33] the cessation of life and all [34] forgetful [35] unfriendliness, shall you [36] step forth; your [37, A36] laudatory commendation shall still [38, A28] discover [39, A31] a portion of space even in the [40] organs of vision of all [41, R35, A37] those who come after that [42] rub upon this [43] planet out to the [44] terminating [45, R39] judgment.

     So, till the [46] doomsday decision that your [47] own personal identity [48, R51] stand up, you [49, D30] exist in this, and [50] reside in [51, A48] passionate admirers' [52, R47, D40] organs of vision.

Sonnet 60:  Like as the waves make towards the pebbled shore

Standard-Text Version

Like as the waves make towards the pebbled shore,

So do our minutes hasten to their end;

Each changing place with that which goes before,

In sequent toil all forwards do contend.

Nativity, once in the main of light,

Crawls to maturity, wherewith being crowned

Crooked eclipses 'gainst his glory fight;

And Time that gave doth now his gift confound.

Time doth transfix the flourish set on youth,

And delves the parallels in beauty's brow,

Feeds on the rarities of nature's truth;

And nothing stands but for his scythe to mow.

And yet to times in hope my verse shall stand,

Praising thy worth, despite his cruel hand.

Visual-Rhythmic Version

[a time-waves analogy]
Like ás the wáves make tówards the péb-bled shóre,

So dó our mín-utes hást-en tó their énd;

Each cháng-ing pláce with thát which góes be-fóre,

In sé-quent tóil all fór-wards dó con-ténd.

[maturity's glory eclipsed by time]
Na-tív-i-tý, once ín the máin of líght,

Crawls tó ma-túri-ty, whére-with bé-ing crówned

Crook-éd e-clíp-ses 'gáinst his glór-y fíght;

And Tíme that gáve doth nów his gíft con-fóund.

[youth and beauty mowed down by time's scythe]
Time dóth trans-fíx the flóur-ish sét on yóuth,

And délves the pár-al-léls in béau-ty's brów,

Feeds ón the rár-i-tíes of ná-ture's trúth;

And nóth-ing stánds but fór his scýthe to mów.

[but this verse will endure]

And yét to tímes in hópe my vérse shall stánd,

Prais-íng thy wórth, de-spíte his crú-el hánd.

Cueing Notes

     Popularity ranking: 344;     words.  Alliteration: Pebbled-Place, Minutes-Main-Maturity, Beauty's-Brow, Stands-Scythe.  Repeated words: time/ times, stands/ stand, gave/ gift.  A "negative impact" word family: toil, crooked, transfix, delves, feeds on, scythe, mow, cruel.

     Another straightforward stanza-sentence organization.
The general sense of the metaphors in stanza three is clear enough; but their ascending "violence" is somewhat jolting, what with Time first using a bow, then a spade, and then voraciously eating away.  Though not violent, the waves-minutes metaphor is certainly striking in a Shakespearean way.  
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Sonnet 65:  Since brass, nor stone, nor earth, nor boundless sea

Standard-Text Version

Since brass, nor stone, nor earth, nor boundless sea,

But sad mortality o'erseays their power,

How with this rage shall beauty hold a plea,

Whose action is no stronger than a flower?

O how shall summer's honey breath hold out

Against the wrackful siege of battering days,

When rocks impregnable are not so stout,

Nor gates of steel so strong, but Time decays?

O fearful meditation!  Where, alack,

Shall Time's best jewel from Time's chest lie hid?

Or what strong hand can hold his swift foot back?

Or who his spoil of beauty can forbid? 

O none, unless this miracle have might,

That in black ink my love may still shine bright. 

Visual-Rhythmic Version

[can beauty survive mortality?]
Since bráss, nor stóne, nor éarth, nor bóund-less séa,

But sád mor-tál-i-tý o'er-swáys their pówer,

How wíth this ráge shall béau-ty hóld a pléa,

Whose áct-ion ís no stróng-er thán a flówer?

[can summer survive the passage of time?]
O hów shall súm-mer's hón-ey bréath hold óut

A-gáinst the wráck-ful síege of bát-tering dáys,

When rócks im-prég-na-blé are nót so stóut,

Nor gátes of stéel so stróng, but Tíme de-cáys?

[fighting time — where, what, who?]
O féar-ful méd-i-tá-tion!  Whére, a-láck,

Shall Tíme's best jéw-el fróm Time's chést lie hid?

Or whát strong hánd can hóld his swíft foot báck?

Or whó his spóil of béau-ty cán for-bid? 

[maybe through verse love will still shine]

O nóne, un-léss this mír-a-clé have míght,

That ín black ínk my lóve may stíll shine bríght. 

Cueing Notes

     Popularity: 398;    words.  Alliteration: Brass-Boundless-Beauty-Breath, Stone-Sea-Sad-Stronger-Summer's-Siege, etc.  Repeated words: how, beauty, shall, O, hold, stronger/ strong, time/ time's.  A "beseiger" word family: rage, wrackful, seige, battering, decays, spoil.  Note also the sequence of question-signals: how, how, where, what, who.

     Like S60, "Like as the waves," this has a three-point structure, as opposed to the octave-sestet structure of sonnets like S18, "Shall I compare thee to a summer's day?"  Lots of questions: how, how, when, where, what, who.  These questions are answered in the couplet, albeit with less confidence than in S60 and S18.  The sense of lines 1 and 2 is probably "since sad mortality over-sways the power of brass, stone, earth, and  boundless sea."


The sense of sad is probably "heavy."  The sense of with is "against," as in "to withstand."  Remember, frequently used words like these will often have over twenty different meanings listed for them in a desk dictionary, including the sense in which Shakespeare is using them — the "dangerous sense," C.S. Lewis called it in his "Studies on Words."  So feel free to let any puzzlement you have drive you on an exploration trip to the nearest dictionary.  Is there any of us who doesn't come back with a productive surprise or two from such a trip?
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Sentence Style Crossword Version

     Since [1] a copper-zinc alloy, nor [2] rock, nor [3] dirt, nor [4, R1] limitless [5, R2] large body of water, but [6] heavy-hearted [7] the state of being subject to death [8] overcomes their [9] strength, how with this [10] furious anger shall [11, R4] loveliness [12] keep a [13, A9] defense, whose [14] forceful exertion is no [15, A6] more powerful than a [16] plant's blossom?

     O how shall [17] the hot season's [19] sweetness from bees [20] ingestion of air [21] last out against the [22] damaging [23, A17] prolonged assault of [24, A20] hammering [25] 24-hour periods, when [26, A22] stones [27] impervious are not so [28, A23] sturdy, R-out nor [29] doors of [30, A28] carbonized iron, so [31, D15, A30] powerful but [32] the passage of days [33, R25] decomposes?

     O [34] frightening [35] contemplative thought!  Where, alack, shall [36, D33] the passage of days' [37] most choice [38] precious stone from [39, D36] the passage of day's [40] strongbox [41] recline [42] concealed?  Or what [43, D31, ] powerful [44, A42] body part with fingers can [45, A44] restrain his [46, A43] rapid [47] bodily part with toes back, or who his [48, A46] depredation of [49] loveliness can [50, R42,  A34] command to cease?

     O none, unless this [51] marvel have [52, R57, A51] strength, that in [53, A49] very dark [54] liquid for writing my [55] deep affection may still [56] beam [57, R52] luminously.

Taking Stock

     With nine of Shakespeare's early sonnets behind you, I'm sure you'll agree that you have good reason to be very proud of yourself.  My assumption here is that you've learned them to the point where you can pull them up from your memory with reasonable accuracy, even if it takes you some time here and there to search for an elusive word or phrase.  Don't be afraid, incidentally, to back and check you recollection against the actual text.  Most of us have a tendency to substitute words that logically "should" be there and aren't.

     I would also assume that your personal-best efforts are beginning to produce some tangible personal-best results.  After almost a thousand words learned, you'll certainly see the sonnet-learning process go more smoothly for you.  And I'm quite sure your overall sentence comprehension and general reading effective are beginning to show signs of improvement.  If so, you may want to consider the following alternatives as ways of increasing your challenge level, very much like a walker taking on faster speeds and longer distances.

Variations in Recitation Format. . . . The major strength and the major weakness of our muscular memory can both be summed in one word: monotony!  It's the monotonous retracing of our movements, after all, that in the long run produces preliminary mastery of a dance step or a golf swing or a tennis stroke.  But since our long term goal is flexible mastery, not rigid by-the-numbers behavior, we ultimately need to break away from our monotonous pattern and move up to another level.

     In music and drama, a traditional device for breaking a monotonous pattern is simply that of increasing the tempo.  Many dramatic directors, for example, clap their hands faster as a way of pushing their actors, just as musical directors take a difficult passage very, very slowly at first, getting a little faster with each repetition until the desired tempo at first.  In view of the close tie between poetic rhythm and marching rhythm, we can very easily and productively increase our level of challenge by shifting over to what the drill sergeants used to call "double time."

     As you'll discover, double-time recitation, even in your mind's ear, is quite a challenge when you're walking at a normal pace, very much like Stanslavsky's asking his actors to recite their lines while simultaneously moving a heavy grand piano from one side of the stage to another.  So don't be discouraged if you suddenly find yourself going blank on lines you thought were totally under personal control.

    You may also discover a noticeable improvements your sense of simultaneous rhythm.  When this kicks in you will be able to vary your delivery quite a bit while still remaining aware of where your feet are on a left-right basis.  If you listen closely to good rap artists, you'll see that they are masters of this double-awareness, very much in the tradition of the great "talking blues" singers.

Creative Translation
     By way of additional challenge, especially if you know a lot of songs, you can try your hand at matching an appropriate tune to the words of a sonnet.  Tunes like "Danny Boy" and "O Promise Me" work amazingly well, you'll discover; and so does "Abide with Me," along with other hymns whose lyrics follow a 5-beat pattern.  If you know a foreign language, translating a sonnet from English into a target language like Spanish is a marvelous concentration-builder, especially if you do it in your head.  

Public Speaking Skills. . . . When colleges ask their recent graduates about their education, the only complaint that turns up again and again is "I didn't get enough experience in public speaking."  Sweaty palms, stammering, going blank in mid sentence — these symptoms are familiar to all of us, especially when we're required to stand up in front of a large audience whose attention can wander away at any time.  If you're by nature shy, and most of us certainly are, your nine-sonnet achievement certainly invites attention from a public-speaking perspective.

     At the base of your achievement, I think you'll agree, lies a kind of double awareness, since you're always simultaneously aware of the words you're saying and how you're saying them — pauses, tone of voice, emphasis, etc. — far more than when you're talking on the spur of the moment.  It's because of the need for this double awareness that the training of public speakers has traditionally emphasized the memorization and recitation of poems, including Theodore Roosevelt's shouting of Longfellow's "King Olaf" into the wind during a rainstorm.  

     Today, unfortunately, books on public speaking ignore memorization help in favor of more general advice like "Be brisk, be brief, be gone!"  Based on the substantial checking I've done in bookstores, I've concluded that how-to books on public speaking are apt to create more confusion than progress, since they in effect give students more, not less, to worry about when they to make a strong impact upon their audience, even if only one listener is involved.  

    In making an impact, our major need is that of adaptability.  Since audiences vary, we must say whatever it is we want to say while at the same time doing it in a way that is acceptable and attractive to the human being or beings istting across from us.  Once you've learned a sonnet, then, you have a marvelous opportunity to experiment with as broad a range of personal-choice alternatives as you wish, depending upon the circumstances you're dealing with or imagine.  As you might imagine, the style in which I present "Shall I compare thee to a summer's day?" to our family Siamese is quite different from how I present it to our neighboring Labrador Retriever.

     Shakespeare's words, his phrases, his sentences — none of these are carved in granite as far actual performance goes.  So free free to experiment in your mind's ear with various passibilities.  And if you can remember your experiments later on, that's even better!

     As we move further along, I'll have other suggestions to consider, very much like optional side trips in a tour.  Remember, though, the sonnets are our main target.  And with nine of them in your personal possession at this point, I'm sure you feel that the trip so far has been productive — and enjoyable! 

9) Awareness of Age Sonnets
Preliminaries. . . .  This section emphasizes how much comfort the friendship brings to the Poet, as opposed to his celebration of the immortality his art will bring to the younger man.  We've encountered this theme already in "When in disgrace with Fotune and men's eyes" and other sonnets.  But here it gets a full and somber treatment, very much like Goya's painting of a man thinking dark and gloomy thoughts.

     Sonnet 66.  "Tired with all these, for restful death I cry."  In modern terms we might describe this as a list of eleven "pet peeves."  But since they come from a powerful mind, they represent a powerful indictment of Shakespeare's society and, by implication, our own.

     Sonnet 71.  "No longer mourn for me when I am dead."  This parallels Christina Rossetti's "Remember me when I am gone away," another sonnet expressing affection, gratitude, and a reluctance to bring pain to the beloved, even in grief.  More of an  indictment of the natural process of aging and death.

     Sonnet 73.  "That time of year thou mayst in me behold."  This is Shakespeare's most famous sonnet, judging from its ranking in the Granger's® Index — number four!  Like S71 this embodies a strong awareness of mortality, doing so with three powerful images: autumn leaves, sunset, and the embers of a fire.  

     Sonnet 97.  "How like a winter hath my absence been."  More than most, this sonnet invites reading between the lines regarding what has taken the Poet away from the young man.  

     Sonnet 104.   "To me, fair friend, you never can grow old."  A specific indication here that the friendship has thus far lasted three years, along with producing 100 sonnets (roughly one each three weeks).  This turns the theme of aging toward the young, pointing out that the process of aging, though imperceptible, still proceeds — like the hour hand on a clock.  Omnivorously intelligent and perceptive, Shakespeare drew his comparisons from every aspect of his world and ours, very much like shining a powerful searchlight into a corner we've never looked at before.

Sonnet 66:  Tired with all these, for restful death I cry

Standard Text Version

Tired with all these for restful death I cry:

As to behold desert a beggar born,

And needy nothing trimmed in jollity,

And purest faith unhappily forsworn,

And gilded honor shamefully misplaced,

And maiden virtue rudely strumpeted,

And right perfection wrongfully disgraced,

And strength by limping sway disablèd,

And art made tongue-tied by authority,

And folly, doctor-like, controlling skill,

And simple truth miscalled simplicity,

And captive good attending captain ill.

Tired with all these, from these I would be gone,

Save that to die, I leave my love alone.

Visual-Rhythmic Version
[tired of living, ready for restful death]
Tired wíth all thése for rést-ful déath I crý:

[inequities: desert, needy-nothing, faith] 
As tó be-hóld de-sért a bég-gar bórn,

And néed-y nothing trimmed in jollity,

And purest faith unhappily forsworn,

[unfair to honor, virtue, perfection, strength]
And gilded honor shamefully misplaced,

And maiden virtue rudely strumpeted,

And right perfection wrongfully disgraced,

And strength by limping sway disablèd,

[unjust to art, skill, truth, good]
And art made tongue-tied by authority,

And folly, doctor-like, controlling skill,

And simple truth miscalled simplicity,

And captive good attending captain ill.

[but love outweighs readiness to die]
Tired with all these, from these I would be gone,

Save that to die, I leave my love alone.

Cueing Notes

     Popularity ranking: 343;     words.  Alliteration: Death-Desert, Behold-Beggar-Born, Needy-Nothing, Shamefully- Strumpeted-Strength-Sway, Rudely-Right, Tongued-Tied, Captive-Captain, Leave-Love.  Repeated words and phrases: tired with all these, death/ die, simple-simplicity (in the sense of "simple-minded."  A large "well deserving" word family: desert, faith, honour, virtue, perfection, strength, art, skill, truth, good.  A small "wrong-doer" family, mostly toward the end: limping sway, authority, folly, captain ill (these distinguished by a superscript after closing bracket).

     "Needy nothing" I take as a "character name" like "Good Deeds" (in Everyman) or "Crafty Conveyance" in Bale's play, "King John," paralleling expressions like "Goody Two-Shoes."

     This is a fascinating 11-item laundry list without any apparent structure at first glance.  The first line of each stanza, though, uses a past participle: tired, gilded, tongue-tied.  In addition, the remaining lines of each stanza either use no modification at all, or noun modifiers, or adjectives.  Thus each stanzas in effect draws the four same cards from the modification deck: (P) past participle, (0) no modification, (N) noun modifier, (A) adjective — though not necessarily in the same sequence after (P).  

      Here is a stanza-by-stanza modification profile: S1: P, 0, N, A; P, N, A, 0; P, 0, A, N.  And here, stanza by stanza, are the words: tired, (0), needy, purest; gilded, maiden, right, (0); tongue-tied, (0), simple, captive.   From this perspective the list certainly makes far more mnemonic sense than a purely random sequence.

      Did Shakespeare create this "memory friendly" list on purpose?  We'll never know.  But it's certainly worth pointing out that he liked the "golden section" combination of 5 items with 3, and that Sir Walter Ralegh wrote "crossword" poems that could be read across and down at the same time.  Certainly I'm always noticing new things in each poem when I come back to, far more so than with other authors.  The great Art historian E.H. Gombrich once defined great art as "effective surprise."  Which is to say that someone like Shakespeare makes sense in a memory-friendly way, but usually in a rather mysterious fashion.
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[inequities: desert, needy-nothing, faith] 
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[unfair to honor, virtue, perfection, strength]
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[unjust to art, skill, truth, good]
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[but love outweighs readiness to die]
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Sentence Style Crossword Version

     [1] Exhausted with all these, for [2] relaxing [3] cessation of being I [4] call out, as to [5] see [6, A3] merit a [7, A5] mendicant [8, A7] by virtue of nativity, and [9] impoverished in [10, A9] naught [11] decked out in [12] festiveness, and [13] pristine [14] loyalty [15] inappropriately [16, A13] perjured against, 

     and [17] goldenly decorated [18] public reputation [19] unconscionably [20] mis-positioned, and [21, A20] virginal [22] moral excellence [23] harshly [24, A19] made a prostitute, and [25] correct [26] flawlessness [27. A23] incorrectly [28] brought down in public esteem, and [29] powerfulness by [30] hobbling [31] control [32, A28] made relatively powerless, 

     and [33] creative achievement [34] rendered [35] inarticulate] by [36] high rank and power, and [37] foolishness, [38] in the manner of a physician, [39] having power over [40] acquired ability, and [41, A40] uncomplicated [42, A35] verity [43] improperly termed [44, D41] obtuseness, and [45] prisoner [46] virtue [47] ministering to [48, A45] a non-field grade army office [49] evil.

     [50, D1] exhausted with all these, from these would I be [51, R55] departed, save that to [52, D3] cease existence, I [53] let remain my [54] object of affection [55, R51] in a state of solitude.

Sonnet 71:  No longer mourn for me when I am dead

Standard Text Version

No longer mourn for me when I am dead

Than you shall hear the surly sullen bell

Give warning to the world that I am fled

From this vile world with vilest worms to dwell.

Nay, if you read this line, remember not

The hand that writ it; for I love you so,

That I in your sweet thoughts would be forgot,

If thinking on me then should make you woe.

O if, I say, you look upon this verse,

When I perhaps compounded am with clay,

Do not so much as my poor name rehearse,

But let your love even with my life decay,

Lest the wise world should look into your moan,

And mock you with me after I am gone.
Visual-Rhythmic Version

[don't mourn: bell, vile world and worms]
No longer mourn for me when I am dead

Than you shall hear the surly sullen bell

Give warning to the world that I am fled

From this vile world with vilest worms to dwell.

[after reading this, forget me]
Nay, if you read this line, remember not

The hand that writ it; for I love you so,

[your thoughts of me may cause you pain]
That I in your sweet thoughts would be forgot,

If thinking on me then should make you woe.

[don't speak my name, let your love decay]
O if, I say, you look upon this verse,

When I perhaps compounded am with clay,

Do not so much as my poor name rehearse,

But let your love even with my life decay,

[your grief may make you vulnerable]
Lest the wise world should look into your moan,

And mock you with me after I am gone.
Cueing Notes
     Popularity ranking: 342;      words.  Alliteration: mourn-me, surly-sullen, warning-world-worms, read-remember, writ-woe, compounded-clay, love-life, moan-mock-me.  Repeated words: world, vile/ vilest, thoughts/ thinking, look, love.  A "grief" word family: mourn, dead, worms, woe, clay, decay, moan.

     Stanza one is one sentence that speeds forward without any clausal interruption.  Stanza two has lots of internal punctuation, including a semicolon in the middle of a line to separate two complete sentences.  Stanza three and the couplet form a one-sentence sestet-unit.  A departure here from Shakespeare's usual practice of handling the closing couplet as a separate sum-it-up unit.
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[don't mourn: bell, vile world and worms]
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[after reading this, forget me]
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[your grief may make you vulnerable]
13.
L
th
W
[W]
sh
[L]
i-
y
{moan},

14.
a
M
y
w
M
a-
I
[a]
gone.

Sentence Style Crosswrd Version

     No longer [1] grieve for me when I am [2] deceased than you shall [3] perceive aurally the [4] bad-tempered [5] glum [6, A5] metallic object for ringing [7] bestow [8] cautionary notice to the [9, A8] planet that I am [10] departed in haste from this [11] loathsome [12, D9] planet with [13, D11] the most leathsome [14, A12] small, limbless creeping creatures to [15] reside.

     Nay, if you [16] peruse this [17] horizontal sequence of words, [18] recollect not the [19] organ with fingers that [20, A14] penned it; for I [21, A17] adore you so, that I in your [22] sugary [23] speculations would be [24] misplaced, if [24, D23] speculating on me should [25] cause you [26, R-so] emotional distress.

     O, if, I [27] assert, you [28, A21] glance upon this [29] poem-section, when I [30] possibly am [31] intermingled with [32, A31] earthy substance, do not so much as my [33, A30] wretched [34] personal appelation [35, R29] repeat, but let your [36, D21] deep affection even with my [37, A36] existence [38, R32] decompose.

     Lest the [39] sagacious [40, D12, A-30] planet should [41, D28] glance into your [41] audible expression of pain, and [42, A41] make fun of  you with me after I am [43, R41] departed.
Sonnet 97:  That Time of Year Thou  Mayst in Me Behold

That time of year thou mayst in me behold

When yellow leaves, or few, or none, do hang

Upon those boughs which shake against the cold,

Bare ruined choirs where late the sweet birds sang.

In me thou seest the twilight of such day

As after sunset fadeth in the west,

Which by and by black night doth take away,

Death's second self, which seals up all in rest.

In me thou seest the glowing of such fire,

That on the ashes of his youth doth lie,

As the death-bed whereon it must expire,

Consumed with that which it was nourish'd by.

This thou perceivest, which makes  thy love more strong,

To love that well which thou must leave ere long.

Visual-Rhythmic Version

[autumn leaves]
That tíme of yéar thou máyst in mé be-hóld

When yellow leaves, or few, or none, do hang

Upon those boughs which shake against the cold,

Bare ruined choirs where late the sweet birds sang.

[evening twilight]
In me thou seest the twilight of such day

As after sunset fadeth in the west,

Which by and by black night doth take away,

Death's second self, which seals up all in rest.

[dying embers of a fire]
In me thou seest the glowing of such fire,

That on the ashes of his youth doth lie,

As the death-bed whereon it must expire,

Consumed with that which it was nourish'd by.

[a dying beloved inspires stronger love]
This thou perceivest, which makes thy love more strong,

To love that well, which thou must leave ere long.

Cueing Notes
Popularity ranking: 4 (very, very high); 118 words;  Alliteration:  year-yellow, behold-boughs-bare-birds-black-bed, shake-sweet-sunset-second-self-seals-strong, late-love-leave, etc.  Repeated words and phrases: in me/ in me thou seest, of such, leaves/ leave, death's/ death, love.  A large "deterioration" word family: yellow, bare, twilight, fadeth, night, ashes, consumed.  Note also behold and perceivest as variations of "see."

Three single-sentence stanzas. Since the correspondences in each of the three metaphors are very, very clear, this poem has always been a favorite with teachers, and students.  Along with fitting many iambic pentameter tunes, including "Away in a Manger," this goes very well with Schumann's "Traumerei," whose 20-note phrases each accomodate two 5-beat lines very neatly, especially if the last musical phrase is repeated to cover lines 13 and 14.  
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[dying embers of a fire]
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[a dying beloved inspires stronger love]
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Sentence Style Crossword Version
     That [1] chronological point of [2] 365-day period thou mayst in me [3] see when [4, A2] amber-colored [5] foliage, or none, or [6] a very small amount do [7] bend downward upon those [8, A3] branches which [9] shiver against the [10] absence of warmth [11, A8] naked [12] dilapidated [13] stalls for singers, where late the [14, A9] sugary [15] winged creatures [16, R7, A14] warbled.

     In me thou [17, A16] beholdest the [18, A1] early evening of such [19] 24-hour period as after [20, A17] sinking of the heavenly orb [21] loses color in the [22] left-hand compass point, which by and by [23, A11] very dark [24] sunless 12 hours doth [25, A18] remove away, [26, A19] the cessation of being's [27, A20] right after first [28, A27] personal individuality that [29, A28] fastens irrevocably up all in [30, R22, A12] a relaxed state.

     In me thou [31, D17] beholdest the [32] luminosity of such [33] combustion, as on the [34] powdery residue of his [35] personal early period  doth [36, R-by] recline, as the [37, D26] cessation of being [38] couch whereon it must [39, R33] breathe its last, [40] devoured by that which it was [41, A24] sustained nutritiously by.

     All this thou [42] beholdest, which [43] causally shapes thy [44] deep affection more [R-long] powerful to [45, D44] hold in affection that well which thou must [46, D5, A45] depart from ere long. 

Sonnet 97:  How like a winter hath my absence been

Standard Text Version

How like a winter hath my absence been

From thee, the pleasure of the fleeting year?

What freezings have I felt, what dark days seen?

What old December's bareness everywhere?

And yet this time removed was summer's time,

The teeming autumn big with rich increase,

Bearing the wanton burthen of the prime,

Like widowed wombs after their lords' decease.

Yet this abundant issue seemed to me

But hope of orphans, and unfathered fruit;

For summer and his pleasures wait on thee,

And thou away, the very birds are mute;

Or if they sing, 'tis with so dull a cheer

That leaves look pale, dreading the winter's near.

Visual-Rhythmic Version

[absence compared to winter]
How like a winter hath my absence been

From thee, the pleasure of the fleeting year?

[3 features: freezings, dark days, bareness]
What freezings have I felt, what dark days seen?

What old December's bareness everywhere?

[actual time was summer's harvest]
And yet this time removed was summer's time,

The teeming autumn big with rich increase,

Bearing the wanton burthen of the prime,

Like widowed wombs after their lords' decease.

[yet absence made it feel like winter]
Yet this abundant issue seemed to me

But hope of orphans, and unfathered fruit;

For summer and his pleasures wait on thee,

And thou away, the very birds are mute;

[and absence made the birds sing cheerlessly]
Or if they sing, 'tis with so dull a cheer

That leaves look pale, dreading the winter's near.

Cueing Notes

     Popularity ranking: 397;      words.  Alliteration: Fleeting-Freezings-Felt, Dark-Days-December's, Bareness-Big-Bearing-Burthen, Time-Teeming, Removed-Rich, Wombs-Winter, unFathered-Fruit, Summer-Sing, Pleasures-Pale, Leaves-Look.  Repeated words: winter/ winter's, pleasure/ pleasures, summer's/ summer.  A large "pregnancy" word family: teeming, big, bearing, wanton, wombs, issue, orphans, unfathered, fruit.

     Like sonnet 18, this opens with a comparison question on the order of "Shall I compare my absence from thee to a winter?"  Stanza two, though, points out the time is actually summer flowing into autumnal harvest.  Your desk dictionary includes a broader sense for summer that is closer to that of Shakespeare's time ("Summer is i-comen in," etc.).  It also includes a Shakespearean sense of prime as "the spring of the year."   

    Remember, for Shakespeare and us a word usually has many meanings and many potential uses, not just one.  Hence we must always work both sides of the semantic street: using our general word-knowledge to figure out what a specific sentence means, and using our sentence-judgment to figure out what a specific word means.  Shakespeare's use of near, for example, as a noun ("being near") certainly comes a a jolt, much like she and compare as nouns in Sonnet 120, "as any she belied with false compare."
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[actual time was summer's harvest]
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[yet absence made it feel like winter]
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[and absence made the birds sing cheerlessly]
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Sentence Style Crossword Version

     How like a [1] coldest season hath my [2] non-presence been from thee, the [3] source of enjoyment of the [4] swiftly passing [5] 365-day period? What [6] water congealings have I [7] experienced sensorily, what [8] gloomly in color [9] 24-hour periods [10] beheld?  What [11] aged [12] the 12th month's [13] nakedness everywhere?

     And yet this [14] chronological period [15] taken away was [16] the warm season's [17] chronological period, the [18] fecund [19] harvesting season [20] large with [21] opulent [22] growth, [23] carrying the [24] recklessly luxurious [25] load of their [26] flourishing spring, like [27] husbandless [28] uteruses after their [29] master's [30, R22] death.

     Yet this [31] numerous [32] springing forth [33] appeared to me but [34] expectation of [35] parentless children, and [36] un-sired [37, A36] vegetable product, for [38, A33] the hot season and his [39] enjoyments [40] stay arrival on thee, and thou away, the very [41] winged creatures are [42, R37] voiceless.

     Or if they [43, A38] warble, 'tis with so [44] obtuse and unfeeling a [45, R51] disposition that [46] foliage items [47. A46] appear [48, A39] colorless, [49, A44] fearing the [50] cold season's [51, R45] state of proximity.

Sonnet 104:  To me, fair friend, you never can grow old

 Standard Text Version
To me, fair friend, you never can be old,

For as you were when first your eye I eyed,

Such seems your beauty still.  Three winters cold

Have from the forests shook three summers' pride.

Three beauteous springs to yellow autumn turned, 

In process of the seasons have I seen;

Three April perfumes in three hot Junes burned,

Since first I saw you fresh, which yet are green.

Ah, yet doth beauty, like a dial hand,

Steal from his figure, and no pace perceived;

So your sweet hue, which methinks still doth stand,

Hath motion, and mine eye may be deceived.

For fear of which, hear this thou age unbred:

Ere you were born was beauty's summer dead.

Visual-Rhythmic Version
[the beloved will never be old]
To me, fair friend, you never can be old,

[you're the same as three winters ago]
For as you were when first your eye I eyed,

Such seems your beauty still.  Three winters cold

Have from the forests shook three summers' pride.

[3 springs to autumn, 3 Aprils to 3 Junes]
Three beauteous springs to yellow autumn turned, 

In process of the seasons have I seen;

Three April perfumes in three hot Junes burned,

Since first I saw you fresh, which yet are green.

[but perhaps beauty's loss goes unperceived]
Ah, yet doth beauty, like a dial hand,

Steal from his figure, and no pace perceived;

So your sweet hue, which methinks still doth stand,

Hath motion, and mine eye may be deceived.

[if so, your beauty will have been incomparable]
For fear of which, hear this thou age unbred:

Ere you were borne was beauty's summer dead.

 Cueing Notes

     Popularity ranking: not in top 500, but in Norton Anthology;     words.  Alliteration: Fair-Friend-First-Forests, Such-Seems-Still-Shook-Summers'-Springs-Seasons-Seen-Saw, Burned-Beauty, Pace-Perceived, Sweet-Still-Stand, Methinks-Motion-Mine, etc.  Repeated words: eye/ eyed, beauty/ beauteous/ beauty's, three, summer'/ summer.  A "motion" word family: shook, turned, process, steal, pace, motion.

     As he often does, Shakespeare "sets up" two key words, beauty and summer, in stanza one, and then slides them into his forceful closing couplet.

     The first two stanzas express praise, "you still are green."  The sestet expresses doubt via the clock analogy, and closes with a defiant assertion like the one in Sonnet 116 — "I never writ, no no man ever loved."  I take "burned" to be an active verb, not a past participle paralleling "turned."  
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[you're the same as three winters ago]
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[3 springs to autumn, 3 Aprils to 3 Junes]
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[but perhaps beauty's loss goes unperceived]
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[if so, your beauty will still have been incomparable]
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Sentence Style Crossword Version

     To me, [1] light-complexioned [2] intimate acquaintance, you never can be [3] aged.  For as you were when first your [4] organ of vision I [5] viewed with my own organ of vision, so seems your [6] loveliness still.  Three [7] cold seasons have from the [8] extensive groups of trees [9] dislodged three [10] the warm season's [11] self-esteemed lofty splendor.

     Three [12] lovely [13] growing seasons to [14] amber colored [15] harvest season [16] transformed in [17] the continous action of the [18] 3-month periods have I [19] beheld; three [20] 4th month [21] fragrances in three [22] very warm [23] 5th months [24] underwent combustion, since first I [25] beheld you [26] newly arrived, which yet are [27] emerald colored.

     Ah, yet doth [28] loveliness, like a [29] clock face [30] longish minute-hour indicator [31] surruptitiously depart from his [32] surface form, and no [33] step movement [34] observed; so your [35] sugary [36] variety of color, which [37] it seems to me still doth [38] hold out, hath [39] movement, and mine [40] organ of vision may be [41] misled.

     For [42] anxiety regarding impending danger of which, [43] listen to this, thou [44] period of human history [45] unpropogated: ere you were [46] brought forth by birth was [47] loveliness's [48] warm season [49] no longer living.

Taking Stock

     Since the last sonnet in this group indicates the friendship began three years earlier, the Poet's involvement with his young friend has obviously been quite intense.  With 104 sonnets written during roughly 1100 days, it's clear Shakespeare was writing, as usual, quite rapidly, averaging one sonnet every eleven days.  And this in addition to his acting, role memorization, and dramatic writing.  Very probably, like Mozart, he composed in his head and wrote it down in ready-to-go form with pen and ink later on as one who "never blotted a line," according to his contemporary Ben Jonson.

     Could you at this point compose your own sonnet-in-the-head and then write it out?  Based on my experience I would say no.  But I think you could come close if you stacked the deck a little by, say, doing one stanza at a time.  Or you might take on all fourteen lines if you picked your rhymes in advance, very possibly using the rhymes of a sonnet you've learned as a kind of template.  Or you could work with a five-beat melody like Danny Boy or O, Promise Me.  As you'll discover, it's a marvelous concentration challenge.

     After Sonnet 104, Shakespeare went on to compose fifty more sonnets, taking a more leisurely pace as the friendship begins to run its course.  As you will call, the Poet has consistently addressed his beloved as "thou," as form reserved for use with intimates in Shakespeare's time, just as it is today in French and Spanish.  But in Sonnet 104 the Poet shifts over to "you," very possibly a sign that the friendship is beginning to move a little toward coldness and distance.  

     But to reiterate:  All we can do here is to speculate about what's been going on and about what may lie ahead for the Poet and his friend.  And remember, our speculations are primarily intended to give us a narrative framework for remembering our sonnets in a sequence that makes sense.  Call it a clothesline if you wish, a "big picture" device like this always increases our personal control over what's in our memory, very much like a comedian's "story" with jokes.  

     By way of an experiment, you could simply write out the punch lines for ten jokes out of the Reader's Digest, and then put them into a sequence that, however farfetched, seems to imply a story-sequence of some kind.  Or you could start with a story and then go looking for appropriate jokes to fit it.  The second alternative is pretty close to Shakespeare's dramatic practice, since he borrowed nearly all of his plots from other sources and then breathed his genius into them.  

10) Four sexual-involvement sonnets

Preliminaries. . . . If Shakespeare had stopped writing sonnets after the first hundred, we would have a magnificent body of work, but not much of a story.  As we've seen, the Poet's friendship is obviously beginning to cool, judging from sonnet 104; and as we'll certainly see in this section, some unexpected complications lie ahead.

     Sonnet 116. "Let me not to the marriage of true minds."  Very probably the intended recipient of this sonnet is the Poet's young friend.  But the content is certainly less joyful, less secure, than in the early friendship sonnets.  So we can't rule out the possibility that someone else is involved, someone with whom there's the possibility of conflict.  Given our romantic sensibilities today, many Americans love this sonnet, which echos a popular song of some years back — "Love Means Never Having to Say You're Sorry."  But it's worth noting that the film "Sense and Sensibility" used it in connection with a relationship that was headed for big trouble.  

     Sonnet 121.  "'Tis better to be vile than vile esteemed."  Like 116 this speculates on the relationship and on appearances.  It's impossible to imagine the Poet expressing himself like this in the same context as "Shall I compare thee to a summer's day?" or even "when in disgrace with fortune and men's eyes."  Obviously something new is going on in the Poet's life.

     Sonnet 129.  "The expense of spirit in a waste of shame."  Here for the first time we encounter an explicit recognition of sexual passion and its horrifying power over human beings, including Othello, Antony, Cleopatra, Troilus, Cressida, Romeo, Juliet, and many other Shakespearean characters.  Homosexual or not, it's hard to believe that the Poet's early friendship had this kind of sexual intensity to it.

     Sonnet 120.  "My mistress' eyes are nothing like the sun."  Apparently the Poet is now involved with a woman, the famous "dark lady" of the sonnets.  The scholars have never identified her, but she's certainly still alive and breathing in these poems, along with that curious mix of attraction and conflict that Shakespeare dramatized again and again in his plays.  Logically we would have expected the Young Man to get sexually involved, not the older Poet.  But neither Life nor Art are always that logical.  Nor will they ever be. 

Sonnet 116:  Let Me Not to the Marriage of True Minds

Let mé not tó the márriage óf true minds

Admit impediments; Love is not love

Which alters when it alteration finds, 

Or bends with the remover to remove.

O, no! It is an ever-fixéd mark

That looks on tempests and is never shaken;

It is the star to every wand'ring bark,

Whose worth's unknown, although his height be taken.

Love's not Time's fool; though rosy lips and cheeks

Within his bending sickle's compass come,

Love alters not with his brief hours and weeks,

But bears it out  even to the edge of doom.

If this be error, and upon me proved,

I never writ, nor no man ever loved.

Visual-Rhythmic Version

[true minds should not try to alter each other]
Let mé not tó the márriage óf true minds

Admit impediments; Love is not love

Which alters when it alteration finds, 

Or bends with the remover to remove.

[love is a fixed, unshakable star]
O, no! It is an ever-fixéd mark

That looks on tempests and is never shaken;

It is the star to every wand'ring bark,

Whose worth's unknown, although his height be taken.

[despite time, love will endure]
Love's not Time's fool; though rosy lips and cheeks

Within his bending sickle's compass come,

Love alters not with his brief hours and weeks,

But bears it out  even to the edge of doom.

[it's inconceivable that I should be wrong]

If this be error and upon me proved,

I never writ, nor no man ever loved.

Cueing Notes
     Popularity ranking: 24 (very high); 109 words.  Alliteration: Me-Marriage-Minds-adMit-impediMents-Mark, Wandering-Worth, Bark-Bending-Brief-Bears, siCKle's-Compass-Come.  Repeated words:  love/ love's/ loved, alters/ alteration, bends/ bending, remover/ remove.  I take "his height" to refer to the bark, not the star, since a ship's "elevation" was customarily takes to determine latitude, longitude ("worth") being still indeterminable in Shakespeare's time. 

     As a learning difficulty, note how sentences often have a "carryover" (enjambment) to the following line, thereby creating an "all in one breath" recitation effect.  A straightforward  three stanza structure closed off with an assertive couplet.
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[true minds should not try to alter each other]
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[love is a fixed, unshakable star]
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[despite time, love will endure]
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[it's inconceivable that I should be wrong]
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Sentence Style Crossword Version

     Let me not to the [1, A-me] nuptial ceremony of [2] faithful [3, A1] intellects [4] permit entry to [5] obstacles; [6] affection is not [7, D6] affection which [8] makes changes when it [9] change [10, R3] encounters, or [11] turns with the [12] shifting agent to [13, R7, D12] shift.

     O no, it is an [14] lasting [15] positioned [16] sign that [17] gazes on [18] mighty storms and is never [19] rattled; it is the [20, A19] astral entity to every [21] aimlessly traveling [22, R16] small ship, whose [23, A21] actual position-value's [24] not comprehended, although his [25] latitidude-relevant elevation be [26, R19] grasped.

     [27, D7] Affection's not [28] the passage of days' [29] court jester.  Though [30] ruddy [31, A27] labial parts and [32] roundish sides of the face within his [33, A22] curving [34] small scythe's [35] range [36, A35] arrive, [37, D27] affection [38, D9] changes not with his [39] short [40, R32] 60-minute periods and [41, A23] 7-day periods, but [42, D11, A39] sustains it out even to the [43] border of [44, R36] Judgment Day.

     If this be [45] inaccuracy and upon me [46, R49] demonstrated logically, I never [47, A41] made marks with a pen, nor no [48, A-me] male person ever [49, R46, D37] felt affection.

Sonnet 121:  'Tis better to be vile than vile esteemed

Standard Text Version

'Tis better to be vile than vile esteemed,

When not to be receives reproach of being,

And the just pleasure lost, which is so deemed,

Not by our feeling but by others' seeing.

For why should others' false adulterate eyes

Give salutation to my sportive blood?

Or on my frailties why are frailer spies,

Which in their wills count bad what I think good?

No, I am that I am, and they that level

At my abuses reckon up their own;

I may be straight though they themselves be bevel;

By their rank thoughts my deeds must not be shown,

Unless this general evil they maintain: 

All men are bad, and in their badness reign. 

Visual-Rhythmic Version

[a bad reputation is intolerable]
'Tis better to be vile than vile esteemed,

[when guilt exists in other's eyes, wrongly]
When not to be receives reproach of being,

And the just pleasure lost, which is so deemed,

Not by our feeling but by others' seeing.

[why should greater sinners judge my small slips?]
For why should others' false adulterate eyes

Give salutation to my sportive blood?

Or on my frailties why are frailer spies,

Which in their wills count bad what I think good?

[I reject the judgment of my moral inferiors]
No, I am that I am, and they that level

At my abuses reckon up their own;

I may be straight though they themselves be bevel;

By their rank thoughts my deeds must not be shown,

[apart from the fact that we are all sxinners]
Unless this general evil they maintain: 

All men are bad, and in their badness reign. 

Cueing Notes

     Widely anthologized;    words.  Alliteration: Receives-Reproach, Feeling-False, Salutation-Sportive-Spies, Why-Whoch-Wills, reckon-rank.  Repeated words: vile, be/ being, frailties/ frailer, bad/ badness.  A " public judgment" word family: esteemed, reproach, seeing, salutation, spies, count, level, reckon, maintain.

     The adjective frailer is here used as a subject: "Why are frailer people than I spies on me?  If they're women ("frailty, thy name is woman), their "wills" may refer to their gentlemen friends or "Will Shakespeares."  If not, the reference is to our capacity for volition.  John Aubrey in "Brief Lives" tells an amusing story about the actor Richard Burbage demanding admission to a lady's chamber on the grounds that he was  "Richard the Second," only to be told by a man's voice within that "William the Conqueror came before Richard the II."  

     "The sentence "I am that I am" means "I am what I am," and has something of a Biblical echo.  I take the verb may in the archaic, Shakespearean sense of "can, be able to."  Your desk dictionary lists "dominate" as a meaning for reign, which makse more sense than "rule," I suspect.

     A mysterious, hard to interpret sonnet.  If we think of this as a letter, it's very hard to imagine the context in which it was written, and to whom.  To the Young Friend, perhaps, or to someone else?   Whatever the accusation was, it's not categorically denied here.  Instead, it's in effect explained away — given a "spin" we would say today.  
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[why should greater sinners judge my small slips?]
5.
F
[Wh]
sh
[o-]
F
a---
eyes

6.
g
S---
t
[m]
Sp-
Blood?

7.
o
o
[m]
[Fr]-
[Wh]
a
[Fr]-
Spies,

8.
Wh
i
th
W
c
[Ba]
Wh
I
th
good?



I reject the judgment of my moral inferiors]
9.
n,
[I
a]
th
[I
a],
a
th
th
level

10.
a
[m]
a--
R-
u
th
own;

11.
I
m
[B]
str
th
Th
Th-
[B]
Bevel;

12.
b
Th
R
Th
[m]
d
M
n
[B]
shown,



[apart from the fact that we are all sxinners]
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Sentence Style Crossword Version

     'Tis [1] more good to be [2] loathsome than [3, D2] loathsome [4] considered to be, when not to be [5] gets [6, A5] blame of being, and the [7] proper [8] enjoyment [9] forfeited, which is so [10, R4] decided, not by our [11] emotional sensation but by other's [12, R-being] beholding.

     For why should others' [13, A11] untrue [14] promiscuous [15] organs of vision [16] bestow [17, A12] recognition to my [18, A17] gamelike [19] nature? Or on my [20, A13] weaknessess why are [21, D20] those more weak [22, R15, A18] surreptitious observers, which in their [23] deliberative faculties (also short for "Williams") [24] reckon [25] evil what I [26] consider [27, R19] virtuous.

     No, I am that I am, and they that [28] take aim at my [29] corrupt practices [30] count up their own; I [31] can be [32, A22] honorable though they themselves be [33, R28] slanted.  By their [34, A30] disgusting [35] speculations my [36] actions must not be [37, R-own] displayed,

     Unless this [38] widespread [39] lack of virtue they [40. R44] assert: all [41, A40] male people are [42, D25, A33] evil, and in their [43,D42] evil-ness [44, R40] predominate.

Sonnet 129:  The expense of spirit in a waste of shame

Stanard Text Version

The expense of spirit in a waste of shame

Is lust in action; and, till action, lust

Is perjured, murd'rous, bloody, full of blame,

Saváge, extréme, rude, crúel, nót to trúst;

Enjoyed no sooner but despiséd straight;

Past reason hunted; and no sooner had,

Past reason hated as a swallowed bait

On purpose laid to make the taker mad;

Mad in pursuit, and in possession so;

Had, having, and in quest to have, extreme;

A bliss in proof, and proved, a very woe;

Before, a joy proposed; behind, a dream.

All this the world well knows; yet none knows well

To shun the heaven that leads men to this hell.

Visual-Rhythmic Version
[lust prior to action: 4 features, then 5 more]
The expénse of spírit ín a wáste of sháme

Is lust in action; and, till action, lust

Is perjured, murd'rous, bloody, full of blame,

Saváge, extréme, rude, crúel, nót to trúst;

[2 before-after features: despised, hated as bait]
Enjoyed no sooner but despiséd straight;

Past reason hunted; and no sooner had,

Past reason hated as a swallowed bait

On purpose laid to make the taker mad;

[2 more before-after features: mad, extreme]
Mad in pursuit, and in possession so;

Had, having, and in quest to have, extreme;

[2 paradoxes: bliss-woe, joy-dream]
A bliss in proof, and proved, a very woe;

Before, a joy proposed; behind, a dream.

[final paradox: heaven-hell]
All this the world well knows; yet none knows well

To shun the heaven that leads men to this hell.


Cueing Notes
     Popularity ranking: 105; 110 words;.  Alliteration: expenSe-Spirit-waSte-Shame-Savage-Sooner-Straight-Sooner-Swallowed, Bloody-Blame, Hunted-Had-Hated, Perjured-Past-Purpose-Pursuit-Possession-Proof-Proved-Proposed.  Repeated phrases and words: past reason; lust, action, extreme, mad, had/ having/ have, proof/ proved, well-knows.  A "predatory" word family: bloody, savage, hunted, bait, laid, taker, pursuit, quest.

     Two xy-yx ("chiasmus") combinations: lust . . . action/ action . . . lust; well knows/ knows well.  Also lots of contrasting word play: enjoyed/ despised, hunted/ hated, pursuit/ possession, bliss/ woe, joy/ dream, heaven/ hell. 

     Is this poem nothing more than a word game?  Or does it tell us about something new in the Poet's life?  From a meditative point of view, this makes a splendid contribution to anyone's "interior dialogue," especially when one is fighting to keep a sober perspective regarding human relationships.  Well worth considering for sex-education classes, along with "Othello."
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[lust prior to action: 4 features, then 5 more]
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[2 before-after features: despised, hated as bait]
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[2 more before-after features: mad, extreme]
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[2 paradoxes: bliss-woe, joy-dream]
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[final paradox: heaven-hell]
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Sentence Style Crossword Version

     The [1] costly loss of [2] conscious vitality in a [3] desolate place of [4, A2] humiliation is [5] sexual desire in [6] a state of activity, and till [7] a state of activity, [8] sexual desire is [9] false under oath, [10] desiring to kill, [11] stained with gore, full of [12, A11] imputed fault, [13, A4] uncivilized, [14] excessive, [14] discourteous, [15] sadistic, not to [16] repose confidence in.

     [17] experienced with pleasure no sooner than [18] scorned [19, A13] immediately, past [20] rationality [21] chased, and no sooner [22, A21] possessed, past [23, D20] rationality [24, A22] detested as a [25] orally ingested [26] lure on [27] intentional grounds [28] placed down to [30] render the [31] swallower [32] insane.

     [33, D32] insane in [34] the act of giving chase and in [35, A34] the having of so; [36, D22] possessed, [37, D36] possessing and in [38] search to [39, D37] possess, [40] excessive; a [41] heavenly joy in [42] the act of testing and [43, D42] tested, a very [44] grievous affliction.  Before, a [45] pleasure [46, D43] put forward; behind, a [47] images occurring during sleep.

     All this the [48, A44] planet [49, A48] thoroughly [50] is aware of, yet none [51, D50] is aware of [52, D49] thoroughly to [53] avoid the [54] celestial region that [55] guides [56] male people to this [57, R52, A56] infernal region.

Sonnet 130:  My mistress' eyes are nothing like the sun

Standard Text Version

My mistress' eyes are nothing like the sun;

Coral is far more red than her lips' red;

If snow be white, why then her breasts are dun;

If hair be wires, black wires grow on her head.

I have seen roses damasked, red, and white,

But no such roses see I in her cheeks;

And in some perfumes there is more delight

Than in the breath that from my mistress reeks.

I love to hear her speak, yet well I know

That music hath a far more pleasing sound;

I grant I never saw a goddess go: 

My mistress when she walks treads on the ground.

And yet by heaven I think my love as rare

As any she belied with false compare.

Visual-Rhythmic Version

[a "false compare" assertion: eyes not like sun]
My mistress' eyes are nothing like the sun;

[3 color-false comparisons: lips, breasts, hair]
Coral is far more red than her lips' red;

If snow be white, why then her breasts are dun;

If hair be wires, black wires grow on her head.

[skin and smell: roses/ cheeks; perfumes/ breath]
I have seen roses damasked, red, and white,

But no such roses see I in her cheeks;

And in some perfumes there is more delight

Than in the breath that from my mistress reeks.

[2 actions: speaking, walking]
I love to hear her speak, yet well I know

That music hath a far more pleasing sound;

I grant I never saw a goddess go; 

My mistress when she walks treads on the ground.

[mistress is superior to such "false compares."]
And yet by heaven I think my love as rare

As any she belied with false compare.

Cueing Notes

     Popularity ranking: 197;      words.  Alliteration: eyeS-Sun-Snow-Seen-Such-See-Speak, Breasts-Black, Dun-Damasked-Delight, More-Mistress-Music, Grant-Goddess-Go-Ground, ect.  Repeated phrases and words:  my mistress, red, her, wires, seen/ see, roses.  A "negative connotation" word family: dun, wires, black, reeks, treads.  Should a lover describe his beloved as "reeking" and "treading"?  Lots of short sentences in this sonnet.

     This is an "anti-extravagance" poem — "My love is like a red, red rose," etc.,  It echos Sir Walter Ralegh's "The Nymph's Reply to the Shepherd," which was evoked by Marlowe's pastoral fancy, "Come Live with Me and Be My Love."  After demolishing a host of conventional comparisons, the Poet's closing couplet has the ring of sincerity to it.

      Or does it?  Since it follows right on the heels of Shakespeare's attack on lust (Sonnet 129), some of us may want to read a certain amount of ambivalence into this regarding the "dark lady," whoever she is.  
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[3 color-false comparisons: lips, breasts, hair]
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[skin and smell: roses/ cheeks; perfumes/ breath]
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[2 actions: speaking, walking]
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[mistress is superior to such "false compares."]
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Sentence Style Crossword Version

     My [1] sweetheart's [2] organs of vision are nothing like the [3] heavenly orb; [4] hard red polyp-skeleton is far more [5] ruby-colored than her [6] mouth's margin's [7] ruby color; if [8] frozen whit precipitation be

[9] very light-colored, why then her [10] mammary glands are [11] grayish brown; if [12] skin filaments be [13] slender pieces of metal, [14] very dark [15] slender pieces of metal [16] flourish on her [17] top part of the body.

     I have seen [18] red flowers [19] pink, [20] ruby-color, and [21] very light color; but no such [22] red flowers [23] behold I in her [24] roundish sides of theface; and in some [25] pleasant odors is there more [26] pleasure than in the [27] respiration that from my [28] sweetheart [29] smells strongly.

     I [30] strongly like to [31] listen to her [32] talk; yet well I [33] am cognizant that [34] vocal-instrumental sounds hath a far more [35] gratifying [36] listening sensation. I [37] concede I never [38] beheld a [39] female goddess [40] proceed; my [41] sweetheart when she [42] perambulates [43] steps on the [44] dry land.

     And yet by [45] the celestial region I [46] deem my [47] object of affection as [48] unusually special as any she [49] misrepresented with [50] inaccuate [51] likening.

   Taking Stock

     These four sonnets could fairly be headed "Letters to Myself."  Certainly there's no direct address, "thou" or "you" to a specific recipient.  Instead, the Poet is moving back into his own mind, driven my an urge to make sense out of a warm friendship that's being replaced by one with far more fire to it, especially from the Dark Lady.  Lady Macbeth, Beatrice, Rosalind, Portia, Juliet — these forceful women all have a touch of the Dark Lady to them, I feel.  And so do the sparks struck off by their interaction with Shakespeare's men.

     But do the sexual-involvement sonnets actually prove that Shakespeare was a heterosexual, not a homosexual?  For some scholars the jury is still out, pointing as they do to the destructive energy of heterosexual coupling, as opposed to the joyful relationship between two men caught up in the "love that dare not speak its name."  Practically considered, though, this is the energy Shakespeare drew from in writing his plays, along with the perspective that puts a little of his own agony and joy into each of his characters, good and bad.  

     Andre Gide once wrote that Shakespeare gives each of his major characters, including the unsympathetic ones, a chance to justify himself or herself on stage.  On a small scale the sonnets do the same thing with personal emotions, very much like picking up a distinctively shaped small stone on the sea shore and examining it closely.  So it's not too far off the mark to think of each sonnet as a separate "character" in the author's mind — and in ours, too, once they take up residence and start "talking" to us.

     And isn't it better to have Shakespearean "voices" in our head than other kinds of dark mutterings and scoldings?  

11) Three destructive-triangle sonnets

Preliminaries. . . . There's worse to come in our sonnet story.  The Poet's sexual involvement with the Dark Lady brings with it the natural suspicion that an older man always has regarding the appetites and carryings on of a younger woman.  And in this instance the suspicions turn out to be correct.  

     Just like a heart-wrenching soap opera, the Dark Lady has chosen as her next seduction none other than the Poet's young friend.  Nor is her choice without irony, since the Poet began the friendship by urging this fine young man to "get involved" with a woman and beget children. Here's how our story plays out in our last three sonnets.

Sonnet 138:. "When my love swears that she is made of truth."  
A far cry this, from the dead center marksmanship of the first hundred sonnets.  It's an exercise in subtle logic chopping, just like "'Tis better to be vile than vile esteemed."  Also an indication that the Poet and the Dark Lady are caught up in mutual deception, and know it.

    Sonnet 144.  "Two loves have I, of comfort and despair."  Here's our triangle brought into the open, with the Poet unable to do anything but torture himself with his suspicions. . . . Sonnet 146: "Poor soul, the center of my sinful earth."  This sonnet expresses the Poet's determination to break out of his destructive relationship by seeking spiritual fulfillment — "getting religion," we might call it.   

Since the closing sonnets, 147 to 154, continue to deal with nuances of love, we can't actually say this sonnet puts a happy ending to our story.  But since the determination is there, we can certainly expect the Poet to get free of his entanglement in time — and be the wiser for it.

The parallel I can think of to our story is the first part of Proust's Remembrance of Things Past, often called "Swann's Way."  In it Swann, a French gentleman, becomes infatuated with an unfaithful mistress, Odette de Crecy.  Pages and pages later he suddenly realizes, as will our Poet, that he is truly over his infatuation.  And he ruefully tells himself that he suffered the torments of the damned trying to win and keep the love of a "woman who wasn't really my type."  

Sonnet 138:  When my love swears that she is made of truth

Standard Text Version

When my love sweats that she is made of truth,

I do believe her, though I know she lies,

That she might think me some untutored youth,

Unlearnèd in the world's false subtleties.

Thus, vainly thinking that she thinks me young,

Although she knows my days are past the best,

Simply I credit her false-speaking tongue;

On both sides thus is simple truth suppressed.

But wherefore says she not she is unjust?

And wherefore say not I that I am old?

O love's best habit is in seeming trust,

And age in love loves not to have years told.

Therefore I lie with her, and she with me;

And in our faults by lies we flattered be.

Visual-Rhythmic Version

[my love lies and I know it; yet I believe her]
When my love sweats that she is made of truth,

I do believe her, though I know she lies,

[why? so she'll think I'm naive — and young]
That she might think me some untutored youth,

Unlearnèd in the world's false subtleties.

[we both know the other is lying]
Thus, vainly thinking that she thinks me young,

Although she knows my days are past the best,

Simply I credit her false-speaking tongue;

On both sides thus is simple truth suppressed.

[why do we do this? love requires pretence]
But wherefore says she not she is unjust?

And wherefore say not I that I am old?

O love's best habit is in seeming trust,

And age in love loves not to have years told.

[pretense produces the flattery we need]
Therefore I lie with her, and she with me;

And in our faults by lies we flattered be.

Cueing Notes

     A standard anthology poem;   words.  Alliteration: Love-Lies, Swears-She-Some-falSe-Subtleties-Speaking-Suppressed-Says-Seeming, False-Faults-Flattered, Believe-Best-Both, etc.  Repeated phrases and words: wherefore-says/ say; love/ love's, truth, know/ knows, lies/ lie,  false, think/ thinking/ thinks, best, simply/ simple.

     Your desk dictionary will tell you that unjust has an archaic meaning "dishonest," which fits the context better than "unfair," I think you'll agree.  Note also that repeated words can carry different meanings.  As in Sonnet 66, simple means "plain, direct," while simply, like simplicity, means "foolish, like a simpleton."  Shakespeare balances his word play here with fairly clear sentence structure, including the two rhetorical questions.  If Love means "never having to say you're sorry," as in Sonnet 116, our next step is to assert it also means "never having to tell the truth."  Wit floating on the surface of bitterness — that's a good description of what's here.  And brilliantly so!
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[why do we do this? love requires pretence]
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13.
th-
I
[Li]
w
h,
a
[Sh]
w
[Me].

12.
a
i
o
F
B
[Li]
w
Fl-
Be.

Sentence Style Crossword Version

     When my [1] object of affection [2] declares solemnly that she is [3] composed of [4] veracity, I do [5] give credence to her, though I [6] am aware she [7] prevaricates, that she might [8] deem me some [9] uninstructed [10, R4] juvenile, [11] inexperienced in the [12] planet's [13] non-veracious [14, R7]  minute clevernesses.

     Thus [15] unproductively [16, D8] deeming that she [17, D16] deems me [18] juvenile in age, although she [19] is aware my [20] 24-hour periods are [21] beyond the [22] highest quality, [23] foolishly I [24] attach credibility to her [25, D13] non-veracious [26] talking [27, R18] tipped organ of speech.  On both sides thus is [28] plain [29] veracity [30, R22, A28] crushed down.

     But wherefore says she not she is [31] dishonest?  And wherefore say I not that I am [32] aged.  O [33] affection's [34] highest quality [35] customary practice [36] consists in [37, A30] simulated [38, R31] confidence, and [39] a state of advanced years in [40, D33] a state of affection for another [41, D40] strongly desires not to have [42] 12-month periods [43, R32] counted.

     Therefore I [44, D7] recline with her, and she with me; and in our [45] personality flaws by [46, D44] falsehoods we [47] over-praised be.

Sonnet 144:  Two loves have I, of comfort and despair

Standard Text Version

Two loves I have, of comfort and despair, 

Which like two spirits do suggest me still.

The better angel is a man right fair,

The worser spirit a woman coloured ill.

To win me soon to hell my female evil

Tempteth my better angel from my side,

And would corrupt my saint to be a devil,

Wooing his purity with her foul pride.

And whether that my angel be turned fiend,

Suspect I may, yet not directly tell;

But being both from me, both to each friend,

I guess one angel in another's hell.

Yet this shall I never know, but live in doubt,

Till my bad angel fire my good one out.

Visual-Rhythmic Version

[good love and bad love in conflict]
Two loves I have, of comfort and despair, 

Which like two spirits do suggest me still.

[a fair man versus a dark woman]
The better angel is a man right fair,

The worser spirit a woman coloured ill.

[dark woman tempting fair man]
To win me soon to hell my female evil

Tempteth my better angel from my side,

And would corrupt my saint to be a devil,

Wooing his purity with her foul pride.

[is bad love winning?]  

And whether that my angel be turned fiend,

Suspect I may, yet not directly tell;

But being both from me, both to each friend,

I guess one angel in another's hell.

[the relationship must run its course]
Yet this shall I never know, but live in doubt,

Till my bad angel fire my good one out.

Cueing Notes

     Widely anthologized;      words.  Alliteration:  desSpair-Spirits-Suggest-Still, Fair-Female-Foul-Fiend-Friend-Fire, Worser-Woman-Win-Wooing, Purity-Pride, Being-Both.  Repeated phrases and words: better angel; two, spirits/ spirit, angel, hell, both.  A large "sin" word family: hell, tempteth, corrupt, devil, foul, pride, fiend, bad, fire.  Your desk dictionary lists a older meaning for fire as "to drive away by fire," which fits better than our modern sense of "to discharge from employment."

     There's a popular song which begins, "Two loves have I," as opposed to Shakespeare's "Two loves I have."  In choosing between sequence-options like these, Shakespeare seems to favor placing "content" words in the accented beat position: "two lóves I háve, "that thén I scórn," etc.  Right after a line's second accented beat there's often a natural pause, or "caesura" (literally a "cut").  So the second beat and the last beat are the key points in each line's rhythmic architecture, as George Saintbury pointed out in his magisterial History of English Prosody.  

     Even today this kind of morality play conflict turns up in old movies with Conscience wearing a halo and  Temptation wearing horns and carrying a pitchfork.   Though many Shakespearean characters look and sound like real people, what they "stand" for draws from the morality play tradition.  Since they "stand" for impulses, good and bad, that exist within each of us, characters like these are often more interesting to us than "real" people.  
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Sentence Style Crossword Version
     Two [1] objects of affection I [2] possess, of [3] reassurance and [4] hopelessness, which like two [5] incorporeal beings do [6] come to mind still.  The [7] more positive [8] spiritual being is a [9] male person right [9a, R4] light complexioned, the [10] more negative [10a, D5] incorporeal being a [11] female person [12] having a hue [13, R-still] dark.

     To [14] successfully get me [15] shortly to [16] the infernal region, my [17] non-male [18] badness [19] seduceth my [20, D7] more positive [21, D8] spiritual being from my [22] lateral position, and would [23] lower morally my [24, A15] holy person to be a [25, R18] demon, [26, A-would] courting his [27] uncorrupted wholesomeness with her [28] putrid [29, R22, A27] arrogance.

     And whether that my [30, D21] spiritual being be [31] changed into [32, A28] an evil spirit, [33, A24] imagine without proof I may, yet not [34, A25] immediately [35, A31] determine; but being both [36] away from me, both to each [37, R32,  A32] intimate acquaintance, I [38] surmise one [39, D30] spiritual being in another's [40, R35, D16] infernal region.

     Yet this shall I never [41, A-never] be aware of, but [42] exist in [43, R47, A34] a state of uncertainty, Till my [44] evil [45, D39] spiritual being [46, A37] drive away heatedly my [47] virtuous one out.

Sonnet 146:  Poor soul, the center of my sinful earth

Standard Text Version

Poor soul, the center of my sinful earth,

Lord of the rebel powers that thee array,

Why dost thou pine within and suffer dearth,

Painting thy outside walls so costly gay?

Why so large cost, having so short a lease,

Dost thou upon they fading mansion spend?

Shall worms, inheritors of this excess,

Eat up thy charge?  Is this thy body's end?

Then, soul, live thou upon thy servants' loss;

And let that pine to aggravate thy store.

Buy terms divine in selling hours of dross:

Within be fed; without be rich no more.

So shalt thou feed on death, that feeds on men;

And death once dead, there's no more dying then.

Visual-Rhythmic Version

[soul addressed as lord of the body?]

Poor soul, the center of my sinful earth,

Lord of the rebel powers that thee array,

[why so much attention to body?]
Why dost thou pine within and suffer dearth,

Painting thy outside walls so costly gay?

[why so much expense for so little return]
Why so large cost, having so short a lease,

Dost thou upon they fading mansion spend?

Shall worms, inheritors of this excess,

Eat up thy charge?  Is this thy body's end?

[bodily mortification yields spiritual growth]
Then, soul, live thou upon thy servants' loss;

And let that pine to aggravate thy store.

Buy terms divine in selling hours of dross:

Within be fed; without be rich no more.

[spiritual growth yields immortality]
So shalt thou feed on death, that feeds on men;

And death once dead, there's no more dying then.

Cueing Notes

     Popularity ranking: 198;      words.  Alliteration:  Soul, CEnter, Sinful, Suffer-So-Short-Spend-Shall-exCESS-Servants'-Store-Selling, Poor-Powers-Pine-Painting, Fading-Fed-Feed-Feeds, Death-Dead-Dying.  Repeated phrases and words: no more; soul, pine, why, dost, thee/ thou/ thy, costly/ cost, within/ without, be, fed/ feed/ feeds, death.  A "household management" word family: lord, painting, walls, costly, cost, lease, mansion, inheritors, charge, servants', store, buy, selling, rich.

     A traditional internal-conflict debate, much like the conflict between good angel and bad angel.  This one, though, focuses upon a conflict between soul and body.  Hence the series of questions in stanzas one and two, as if the "superego" is urging the "ego" to control the "id" and its destructive urges.  These are followed by more direct advice: live thou, let that pine, buy terms (long periods of time), etc. 
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Sentence Style Crossword Version

     [1] impoverished [2] spirit of the self, the [3] innermost point of my [4] commandment-breaking [5] terrestial sphere, [6] master of the [7] revolutionist [8, A1] capabilities that thee [9] dress ornamentally.  Why dost thou [10, A8] languish within and [11, A2] endure [12, R5] deprivation, [13, A10] covering with pigment thy [14] external [15] ramparts so [16] expensively [17, R9] showy?

     Why so [18] above-average in size [19, A16] expense, [20] possessing so [21 brief a [22] rental contract, dost thou upon thy [23] gradually disappearing [24] large house [25] pay out?  Shall [26] small underground snakelike creatures, [27] legatees of this [28, R22] indulgence, [29] gobble up thy commitment?  Is this thy [30] physical identity's [31, R25] final purpose?

     Then, [32, A25] spirit of the self, [33, A18] exist thou upon thy [34, A32] domestic employees' [35, A33] deprivation, and [36] make that [37, D10] languish to [38] make heavier and more solid thy [39, R-more, A34] supply of resources.  [40] purchase [41] long periods of time [42] sacred in [43] vending [44] 60-minute periods of [45, R35] waste product.  Within be [46] nourished; without be [47] wealthy no more.

     So shalt thou [48, D46] eat for nourishment upon [49] the cessation of life, that [50, D48] eats on [51, R-then] male human beings; and [52, D49] the cessation of life once [53, A52] without life, there's no more [54] ceasing to live then.

Taking Stock

    This is the last sonnet of our destructive-triangle group, which closes our 20-sonnet story with three characters: the Poet, the Young Friend, and the Dark Lady.  The Poet, however, continues his frustrating relationship with the Dark Lady, as indicated in sonnets 147, 148, 149, 150, 151, 152.  The sequence then winds down with two conventional "Cupid" sonnets, 153 and 154, that for all practical purposes could be addressed to anyone: a new romantic interest, perhaps.  Or perhaps these two had been written some years earlier.  

     Whatever the circumstances, we're left with the sonnets, each of which is a thrill to read and a jewel to possess in one's memory.  Our story, conjectural though it may be, still holds together as a setting for these twenty jewels.  If you've got some time on your hands simply start with "When I do count the clock that tells the time," and go on from there, reconstructing a general picture before focusing on individual sonnets.  If you do, I think you'll be quite pleased with the level of your achievement.

     How much should you expect of yourself?  Overall, I feel a 70% performance level on the "mind's ear" reviews is just fine.  In my experience, students who reach that level sonnet after sonnet usually come back later on to pick up the mnemonic pieces and improve their mastery.  Just as with physical fitness programs, it's your effort that's important, not how well you can impress your friends and family with your achievement.

     What personal best results can you expect from your effort?  With a 70% performance level and 20 sonnets (over 2,000 words), I'm certain you'll see substantial improvement in your sustained-concentration ability.  And this will show up most clearly in improved reading comprehension and speaking effectiveness.  You'll see some memory improvement, too, though not necessary up to the memory-expert level.

      Beyond informal measures like these, there are some clinical tests worth mentioning.  One is the "playback" test, which measures your ability to repeat accurately a sentence you've just heard.  And quite a challenge it is when the sentence gets longer than 20 words.  another test is the "summary" test, which measurely your ability to listen to a newspaper story being read aloud and then retell it concisely "in your own words," as the saying goes.  

    The third test of concentration ability is an "interpretation" test, which gives a proverb like "two heads are better than one," and asks you to "say what it means in your own words."  In my experience many Americans get very nervous when facing a test like this, very possibly because we tend to become very literal-minded when we're under stress.  A variant of this ask for an explanation of "what's funny" about a specific joke about, say, an octogenarian married couple, detesting one another for sixty years, who postponed getting a divorce because "we wanted to wait until the children were all dead."

     As should be apparent, your work with these twenty sonnets has greatly excercised your playback, summary, and interpretation skills.  Which is why, I hope you'll agree, poetry is ultimately a practical art for us, just as much so as artithmetic and far more so than some of the "soft" social sciences.  In the long run, though, you'll have to be your own personal best judge of whether the time you spent was worthwhile — and whether you feel like going further.

12)  Some other Shakespearean-style memory challenges

Learning Additional Sonnets
If you want to stay with Shakespeare, his remaining 134 sonnets offer you a luxurious pasture in which to graze, to say nothing of Shakespearean-style sonnets by his contemporaries: Sidney, Spenser, and Samuel Daniel, to name a few.  Moving up toward the present, though, you'll find the sonnet as a form shifts more toward the Petrarchan style, as in Matthew Arnold's "To Shakespeare," which we used to close our first chapter.  Any good anthology will give you plenty to choose from.

     Since you'll be working on your own, here's a four step creative procedure that will help you to take personal possession of your memory target.  With a minimum of "busy work," too.


1) Stresses.  By way of giving your muscular memory something to work with, you should identify each stressed syllable in your target.  If you dispense with syllable divisions, you can do this with light pencil markings on the page itself.  And if your rhythmic awareness is pretty strong, you can even "count it out" in your head, keeping track on your fingers.  In my experience, though, the physical act of making these marks strengthens both awaresness and memory, very much like making a shopping list and then throwing it away.  Here's what a stress-added version of the Arnold poem looks like.

To Shakespeare (stresses added)

Othérs abíde our quéstion; thóu art frée.


We ásk and ásk; thou smílest ánd art stíll,


Out-tópping knówledge.  Fór the lóftiest híll


That tó the stárs uncrówns his májestý,


Plantíng his stéadfast fóotstep ín the séa,


Makíng the héaven of héaven his dwélling pláce,


Spares bút the clóudy bórders óf his fáce 


To thé foiled séarching óf mortálitý.


And thóu, who dídst the stárs and súnbeams knów,


Self-schóoled, self-scánned, self-hónored, sélf-secúre,


Didst tréad on éarth unguéssed at.  Bétter só!


All páins the immórtal spírit cán endúre,


All wéakness whích impáirs, all gríefs which bów,


Find théir sole spéech in thý victórious brów.

2)  Headings.  Your next step toward taking possession is that of breaking the poem down into subunits and giving each a succinct heading in your own words.  In my experience, this step usually involves some groping and rephrasing; so don't shrink from erasing and crossing out as you progress toward your own "big picture" of no more than five headings.  Here by way of illustration are five headings our poem, each followed by the lines it describes.

     A master: unquestioned, unquestionable (line 1)

     Beyond knowledge: like a lofty hill (lines 2-3)

     Star, sea, heaven, cloud-bordered (lines 4-8)

     Self schooled, unrecognize (lines 9-11)

          Expressing: all pains, weakness, griefs (lines 12-14)
3) Initial Letters.  Once you're satisfied with your headings, you can produce a preliminary grid with initial letters, hyphens, and rhyming words.  Since you'll be coming back to add relational indications, you should keep the capitalization of the original.    As you'll discover, this fits very handily and quickly on a single 8½ x 11 notebook page, far more so than a time-consuming hand written version.  And just like indicating stresses, it's a personal-decision physical action that helps to lock the poem into your muscular memory. 
Preliminary Learning Grid Version



[a master: unquestioned, unquestionable]

1.
O-
a-
o
qu-;
th
a
free.



[beyond knowledge: like a lofty hill]
2.
W
a
a
a;
th
sm-
a
a
still,

3.
O--
kn-.
F
th
l--
hill.



[star, sea, heaven, cloud-bordered]
4.
Th
t
th
st
u-
h
majesty,   

5.
 Pl-
h
s-
f-
i
th
sea,

6.
M-
th
h-
o
h-
h
dw-
place,

7.
Sp
b
th
cl-
b-
o
h
face

8.
T
th
f
s-
o
mortality.



[self-schooled, unrecognized]
9.
A
th,
wh
d
th
st
a
s-
know.

10.
S
sch,
s
sc,
s
h-,
s
secure.
11. 
D
tr
u-
th
e
u-
a.
B-
so!



[expressing: all pains, weakness. griefs]
12.
A
p
wh
th
i--
sp
m
endure,

13.
A
w-
wh
i-,
a
gr
wh
bow,

14.
F
th
s
sp
i
th
v--
brow.
4) Linking.  You're now in a position to make your decisions regarding the linking relationships of alliteration and word-repetition.  In my experience, some of these tend to jump into our awareness rather unexpectedly, often as second thoughts.  So I feel it's better to give yourself plenty of retroactive flexibility: using circles or parenthese to indicate alliteration, and brackets to indicate word repetition.  If you want to indicate word-families via braces, do so by all means.  But I usually stay clear of them in a simple, handwritten grid.

Learning Grid Version with Linking Indications



[a master: unquestioned, unquestionable]

1.
O-
a-
o
qu-;
th
a
(f)ree.



[beyond knowledge: like a lofty hill]
2.
W
[a]
a
[a];
th
(s)m-
a
a
(s)till,

3.
O--
[kn]-.
(F)
th
(l)--
hill.



[star, sea, heaven, cloud-bordered]
4.
Th
t
th
[st]
u-
h
(m)ajesty,   

5.
 (P)l-
h
(s)-
f-
i
th
(s)ea,

6.
(M)-
th
[h-]
o
[h-]
h
dw-
(p)lace,

7.
(S)p
(b)
th
cl-
(b)-
o
h
(f)ace

8.
T
th
(f)
(s)-
o
(m)ortality.



[self-schooled, unrecognized]
9.
A
th,
wh
[d]
th
[st]
a
(s)-
[know].

10.
[S]
(s)ch,
[s]
(s)c,
[s]
h-,
[s]
(s)ecure.
11. 
[D]
tr
u-
th
e
u-
a.
B-
(s)o!



[expressing: all pains, weakness. griefs]
12.
[A]
p
wh
th
i--
(s)p
m
endure,

13.
[A]
w-
wh
i-,
[a]
gr
wh
(b)ow,

14.
F
th
(s)
(s)p
i
th
v--
(b)row.
Practical Considerations.  The virtues of this 4-step process can be summed up in two words: speed and creativity.  Start to finish, it usually takes no more than seven minutes.  And yet there's plenty of personal decision-making involved in each step.  To indicate stresses, for example, means imposing your awareness of the pattern, even when specific words "fight" against it.  And certainly the headings will be uniquely yours, along with your decisions regarding which words to signal as alliterative and which to signal as word repetitions.  

     Best of all, you will have produced your own "memory jogger" document, one that you use to test yourself and strengthen your recollection later one.  With hundreds of sonnets to choose from, Shakespearean-style and Petrarchan-style, you'll be able to use this speed-creativity approach again and again, and even extend it to cover 4-beat poems, expecially those that have four 4-line stanzas: Emerson's "Concord Bridge," Henley's "Invictus," Clough's "Say Not the Struggle Naught Availeth," etc.

Shakespearean Soliloquies

Rewarding though his sonnets are, Shakespeare's plays are still his enduring achievement, especially the great speeches and solitary musings, many of which still appear in anthologies as individual poems: Jacques' "The seven ages of man" from "As You Like It," for example.  Though they're longer and in blank verse (unrhymed 5-beat lines), they're still worth your attention.  As might be expected, actors still use a soliloquy like Hamlet's "To Be or Not to Be" as an audition piece. 

    Assuming we're working with an anthology or with the "Hamlet" itself, our first step, as before, is that of marking the stresses.  After this, we can divide it into two shorter sections and construct a learning grid for each.  As in the following.

To be or not to be (stresses added)

To bé, or nót to bé, — that ís the quéstion: —

Whethér 'tis nóbler ín the mínd to súffer

The slíngs and árrows óf outrágeous fórtune,

Or tó take árms agáinst a séa of tróubles,

And, bý oppósing, énd them? — To díe, — to sléep

No móre; and, bý a sléep, to sáy we énd

The héart-ache, ánd the thóusand nátural shócks

That flésh is héir to, — 'tís a cónsummátion

Devóutly tó be wíshed.  To díe, — to sléep;

 — To sléep! perchánce to dréam: — ay, thére's the rúb;

For ín that sléep of déath what dréams may cóme,

When wé have shúffled óff this mórtal cóil,

Must gíve us páuse: — there's thé respéct

That mákes calámitý of só long lífe;

For whó would béar the whíps and scórns of tíme,

The oppréssor's wróng, the  próud man's cóntumelý,

The pángs of déspised lóve, the láw's deláy,

The ínsolénce of óffice, ánd the spúrns

That pátient mérit óf the unwórthy tákes,

When hé himsélf might hís quiétus máke

With á bare bódkin? whó would fárdels béar,

To grúnt and swéat undér a wéary lífe,

But thát the dréad of sómething áfter déath, —

That úndiscóvered cóuntry fróm whose bóurn

No trávelér retúrns, — púzzles the wíll,

And mákes us ráther béar those ílls we háve,

Than flý to óthers thát we knów not óf?

Thus cónscience dóth make cówards óf us áll;

And thús the nátive húe of résolútion

Is sícklied ó'er wíth thé pale cást of thóught;

And énterpríses óf great píth and móment,

With thís regárd, their cúrrents túrn awrý, 

And lóse the náme of áction.

To Be or Not to Be — Learning Grid, Lines 1 to14


[the dilemma: life or suicide]
1.
[T 
b]
o
n
[t
b],
th
i
th
question: 



[life-suffering versus termination]
2.
Wh-
't
n-
i
th
m
[t]
(s)uffer

3.
Th
(s)l
a
a-
o
o--
fortune,

4.
O
[t]
(t)
a
a-
(s)
o
(t)roubles,

5a.
A, 
b
o--,
e
them?




[death as sleep]
5b





[T
d],
[t
(s)leep] 

6.
N
m;
a
b
a
[sl],
t
(s)
w
end

7.
Th
h-,
a
th
th-
n--
(sh)ocks


8.
Th
fl
i
h
t, 
't
a
(c)onsummation

9.
D--
[t
b]
w.
[T
d],
[t
(s)leep];



[death sleep as after-death dream] 
10. 
[T
sl]!
(p)-
[t]
[dr]:
a,
th
th
rub;

11.
F
i
th
[sl]
o
[d]
wh
[dr]
m
(c)ome,

12.
Wh
w 
h
(sh)
o
th
m-
(c)oil,



[fear of after-death afflicts life]
13.
M
g
u
(p):
th
th
respect

14.
Th
[m]
(c)---
o
(s)
(l)
(l)ife.

To Be or Not to Be — Learning Grid, Lines 15 to



[why bear the unbearable: 7 examples
15.
F
wh
(w)
[b]
th
(wh)
a 
(s)c
o
(t)ime,

16.
Th
o--
(w)r,
th
(p)r
m
contumely

17.
Th
(p)
o
(d)-
(l),
th 
(l)
(d)elay,

18.
i--
o
o-,
a
th
(s)purns

18.
Th
(p)-
m-
o
th
u--
(t)akes,



[bodkin alternative; the unbearable restated]
19.
Wh
h
h-
(m)
h
qu--
[(m)ake]

20.
W
a
(b)
(b)-?
Wh
w
f-
[bear],

21.
T
gr
a
sw
u
a
w-
life,




[after-death fear stronger than the unbearable]


22.
B
th
th
dr
o
s-
a-
death, 

23.
Th
u---
c-
fr
wh
(b)ourn

24.
N
tr---
r-,
(p)-
th
will,

25.
A
[m]
u
r-
[b]
th
i
w
have,

26.
Th
fl
to
o-
th
w
k(n)
(n)
of?



[inward thinking creates fear]
27.
[Th]
(c)-
d
[m]
(c)-
o
u
all;

28.
A
[th]
th
(n)-
h-
o
resolution

29.
I
s-
o
w
th
(p)
(c)
o
thought;



[and fear cripples action]
30.
A
e---
o
gr
(p)
a
moment,

31.
W
th
r-,
th
(c)
t
awry,

32.
A
l
th
n
o
action.

Practical Considerations.  The principal advantage of this divide-and-conquer approach is that it breaks down any memory target into smaller, more manageable sections.  In so doing it runs the risk of losing sight of larger perspectives and architectural features.  Hence the need for thinking seriously about what the target means as a whole — its "spine" as some theatrical directors call it.  

     Remember the speed-creativity version you put together is just a preliminary step toward mastery, not a major objective.  Any great work has countless linking features you can search for on your own.  And don't forget the resources of your desk dictionary in sniffing out what a specific word means in context, including some hidden puns here and there. 

Prose and Free Verse Memory Targets

 Important though structure is, our primitive heritage guarantees that we'll have trouble with anything we can't feel rhythmically.  In my experience, traditional poetry is on the whole three times as easy to learn by heart, and twice as easy as poems whose lines vary greatly in length and rhythmic pattern — Whitman is certainly a good example.  On the other hand, it's not unlikely that you may want to take on this kind of challenge sometime.  So it makes sense at this point to see how our speed-creativity approach works with a classic patriotic target, Lincoln's Gettysburg Address.

     Since the Gettysburg Address customarily appears in regular printed form, our first step is to set it up as a poem with lines with no more than eight stressed syllables or words in each line.  As in the following.


The Gettysburg Address — Line Divisions and Stresses Added

By Abraham Lincoln (1809-1865)

Fourscóre and séven yéars agó our fáthers bróught fórth

on this cóntinént a new nátíon, concéived ín líbertý

and dédicáted tó the próposítíon thát 

all mén áre creátéd équál. 

Nów we áre engáged in á great cívil wár, 

testing whéthér that nátion, or ány nátion só concéived  

ánd só dédicáted, can lóng éndúre.  

We are mét on a great battlefield of that war. 

We have cóme to dédicáte a pórtion óf thát fíeld,  

as a fínal résting pláce for thóse who hére gáve their líves

that that nátíon  might líve. Ít is áltogéther fítting

and própér that wé shóuld dó thís.

Bút ín a lárger sénse, 

wé cánnot dédicáte, 

wé cánnot cónsecráte,

we cánnót hállow thís gróund.  

The bráve men, líving and déad, who strúggled hére have cónsecráted ít 

fár abóve our poor power to add or detract.

The wórld will líttle nóte nor lóng remémber whát we sáy hére.  

Bút ít can névér forgét what théy did hére.  

Ít ís fór ús,  the lívíng, 

ráthér tó be dédicátéd

hére to thé unfínished wórk which thóse who féll here háve

thus fár só nóblý advánced.  

It is ráther for ús to be hére dedicáted to thé great tásk remáining befóre us, 

thát fróm these hónored déad we táke incréased devótíon

to thát for whích they gáve the lást full méasure óf devótíon,  

that wé hére híghly resólve that these déad shall nót have díed in váin, 

thát thís nátíon únder Gód

sháll háve a néw bírth of fréedóm,

and that góvernment óf the péople bý the péople fór the péople  

sháll nót pérish fróm the éarth.

Cueing Notes

     A very popular recitation piece for patriotic occasions; 266 words.  As with 5-beat lines, each line of this representation will fit into an 8-beat march-along pattern: and one and two and three and four and five and six and sev'n and eight.  In the interest of natural phrase groupings, some lines may take up the full eight beats, while others may take up as few as five.  Note that unstressed words or syllables may as "pick-ups" precede the first stressed beat of a line.  Note also that some two-syllable words may have two stressed beats without intervening stressed syllables, as in "ná-tíon."

     The specific design of this poetic-rhythm translation is based upon the Norman Cousins assertion that he, in a UCLA electro-encephalographic experiment, matched up in his mind's ear the Gettysburg Address with the tune to Battle Hymn of the Republic. If you go through this in a slow, regular tempo, emphasizing the stressed beat, you will sooner or later "hear" the Battle Hymn melody in your mind's ear — and it will stay there for a long, long time.

     Alliteration: Fourscore-Fathers-Forth, Continent-Conceived-Created, Field-Final-Fitting, Portion-Place-Proper-Poor-Power, Living-Little-Long, Note-Nor-Never, Forget-unFinished-Fell-Full, Here-Highly.  An extraordinary number of word-repetitions: new-nation, dedicated, great, war, lives/ live/ living, consecrate, dead, here (many times!), devotion, people.

     Lincoln knew his Bible and his Shakespeare.  So it's not surprising that his dignified low-key ending can be represented as two lines of perfect Shakespearean iambic pentameter: "óf the péople bý the péople fór/ the péople sháll not pérish fróm the éarth."   Scholars and literary critics still study this short rhetorical jewel.  One of the best is Lane Cooper's Aristotelian analysis of how it's put together.

     I've taken on the Gettysburg Address here because I feel it's an excellent test of our speed-creativity approach.  If you personally feel the test is successful, then I feel you'll agree that the approach will help you meet many, many other memory challenges: long poems, non-metrical free verse, dramatic roles, etc.  As you can see, the trick lies in breaking the target into manageable sub-units and then treating each as though it were a sonnet with no more than five outline headings.

Learning Grid Version — Sentences 1 to 6



[our past: a nation dedicated to equality]
1.
F-
a
s-
y
a-
o
f-
br
forth

2.
o
th
(c)--
a
[(n)]
[(n)-],
[(c)-]
i
liberty

3.
a
[d---]
t
th
pr---
that

4.
a
m
a
(c)r--
equal.



 [our present: a civil war testing the nation's dedication]  

5.
N
[w]
a
e-
i
a
[gr]
ci-
[war],

6.
t-
wh-
th
[n-],
o
a-
[n-]
s
[conceived]

7.
a
s
[d---]
c
l
endure.

8.
[W]
a
m
o
a
[gr]
b--
o
th
[war].

[the occasion: dedicating a military cemetery]
1.
W
h
c
t
[d--]
a
(p)-
o
th
(f)ield

2a.
a
a
(f)-
r-
(p)l
(f)
th
wh
h
g
th

2b

(l)ives

3.
th
th
[n-]
m
[l].
I
i
a---
(f)itting

4.
a
(p)r-
th
[w]
sh
d
this.



[a problem: we cannot truly consecrate this cemetery]
5.
B
i
a
l-
sense,

6.
[w
c-]
[dedicate].

7.
[w
c-]
[consecrate]

8.
[w
c-]
h-
th
ground.

Learning Grid Version — Sentences 7-11



[the reason: brave men have consecrated it with their blood] 
9a.
Th
br
m,
[l]-
a
[d],
wh
str-
[h]
h

9b.

[c---]
it


10.
f
a-
o
(p)
(p)-
t
a
o
detract.

11a.
Th
(w)
(w)
(l)-
(n)
(n)
(l)
r--
wh
[w]
s

11b.

[here].

12.
B
i
c
(n)-
f-
wh
th
d
[here].



[the solution: let the living dedicate themselves]
13.
I
i
f
u,
th
[liv]ing,

14.
r-
t-
b
[dedicated]

15.
[h]
t
th
u--
w
wh
th
wh
(f)
[here]
have

16.
th
(f)
s
n-
advanced.



[reason: so that the dead shall not have died in vain]
17a.
I
i
(r)-
f
u
t
b
[h]
[d---]
t
th

17b.

[gr]
t
(r)--
b-
us,

18.
th 
fr
th
h-
[d]
[w]
t
i-
[devotion].

19a.
t
th
f
wh
th
g
th
l
f
m-
o

19b.

[devotion],

20a.
th
[w]
[h]
(h)-
r-
[th]
th
[d]
sh
n
h

20b.

d
i
vain.



[the goal: a new birth of freedom and equality]
21.
[th]
th
[n-]
u-
God

22.
sh
h
a
[n]
b
o
freedom,

23a.
a
th]
g--
o
[th
p-]
b
[th
p-]
f
[th

23b

people]

24.
sh
n
(p)-
fr
th
earth.

Taking Stock

     Learning one Shakespearean sonnet is certainly not the same as learning them all.  But it's a grand position of strength for other adventures.  Be it Shakespearean or Petrarchan, the sonnet form still gets plenty of attention from contemporary poets.  And it's just a short step over to other traditional-rhythm forms like the A.E. Housman poem we looked at.  As for longer poems, the divide-and-conquer approach used to present Hamlet's soliloquy can be used with other ambitious targets, including non-verse targets.

     How long should a memory target be?  Practically considered, I would stick with poems of between 50 and 150 words at first, including hymns and song lyrics.  This policy will give you a marvelous introduction to the range of styles and forms in English-language literature.  If you're interested in performance, on the other hand, and why not? I would move up to between 300 and 600 words.  Browning's "My Last Duchess," for example, always works well, and so does "Casey at the Bat," both of which are in the American Academy of Poets' "Committed to Memory: 100 Best Poems to Memorize."

     But how about Shakespeare?  There are plenty of other soliloquies to chose from, at least four of them in "Hamlet" alone.  And more ambitiously, since many scholars see the Sonnets as a master key to the plays, you're better equipped than most to start reading them on your own, along with biographical works and other attempts to explain what was going on in his life and world.  

     The important consideration here can be summed up in one short sentence: Take yourself seriously!  If at this point you have mastered with confidence only five of these 20 sonnets, you're still far more familiar with Shakespeare's language and ideas than most Americans, including instructors who depend on lecture notes.  So don't be afraid to make your own judgments, and express them if need be.  You've certainly "paid your dues," as the saying goes.

     Learning five sonnets may not seem like much.  But in my experience the impact upon students is overwhelming, especially if they're over thirty.  It's the personal best satisfaction that produces this impact, I feel: very much like climbing a mountain with nobody watching.  And as for learning all twenty, roughly 2000 words, that's like taking on a pair of wings, I'm sure you'll agree.  So while I hope you go further, I think you have every right to stop right here and say, "I've done it!"

     And with immense pride, I hope.

***
13) A Shakespearean personal best mental fitness program

Preliminaries. . . . It's measurement that makes personal best physical fitness programs work for Americans, whether it's weight control or building up bodily resilience — the defining factor in good health, according to some of the physicians at the Loma Linda School of Medicine.  If we're willing to keep track of exactly how much we walk each morning, or how much we eat each day, we will sooner or later see some kind of impact upon other physical health measures: weight, cholesterol, blood pressure, running speed and endurance, etc.  The higher our input, the higher the resulting impact — the physical equation is ruthlessly simple.

     As far as mental fitness goes, the equation is equally simple, especially in terms of current research.  According to this research, it's concentrated mental effort that strengthens and revives brain cells:  The higher our concentration input, the higher the resulting neurological impact — another ruthlessly simple equation for us.  But one, unfortunately, for which the measurable evidence is far more sketchly, since our cognitive scientists have a long way to go in developing the mental-fitness equivalent of scales, treadmills, and blood tests.  

     Lacking solid unequivocal measurement techniques, how should we design our own personal best mental fitness program?  As far as you as an individual reader are concerned, I'm sure you'll agree that trial and error is the best route, one that recognize how much we each vary in disposition and temperament, to say nothing of education and time availability.  But assuming you at this point have the sonnets under control, here what you can do with them as a way of heightening your concentration effort, along with keeping track of how much your concentration ability is improving.  And isn't concentration, not just memory, what's ultimately important — in both sports and intellectual matters?

Distraction Challenges to Concentration

     The great director Stanislavsky used to test how well his actors had mastered their lines by asking them to recite and move a heavy grand piano simultaneously.  So by way of determining how you're actually doing, here are some challenges to take on, all of them drawn from what has traditionally worked well for serious actors.

     Increased Speed.  If you pick a faster tempo, you'll find you tend to go blank more frequently, even though you feel you could recite that sonnet in your sleep.  Some directors achieve this challenge by clapping their hands during rehearsal, thereby prodding the actors and making them nervous — all in the interests of a relaxed, under control, flawless performance later on.

     Increased Volume.  Theodore Roosevelt as a boy would recite Longfellow's "King Olaf" into the teeth of a roaring storm.  You'll find raising your voice will tax your recall ability — and strengthen it.

     External Distractions.  The strength of poetic memory is its ability to drown out competing dark thoughts.  Hence a good test is to see how well we can recite a sonnet to ourselves when the television is going full blast, or even when we're at a noisy party.  Do a lot of Americans at parties take refuge in this kind of in-the-head escape?  Maybe so, judging from the glazed eyes and half smiles I see every now and then.  You'll also find that reciting a sonnet to someone else is more difficult than running it through in your mind's ear, one reason being that you're forced to stay in touch with your listener's reaction. — just like an effective public speaker!

     Physical Distraction.  If you try to recite a sonnet twice as fast while you're walking, this is almost as hard as the Stanislavsky challenge.  The same is even more true if you're doing physical exercises.  Since counting by eights is used more and more today and our health spas, the  8-beat framework we use for march-along sonnet recital may be well worth trying out in some kind of "Shakespeare-a-cise" program — either on your own or in a group.

     Vocal Distraction.  Just as Demosthenes practiced speaking with pebbles in his mouth, so many actors today practice their lines in a deliberately garbled form: backwards, or in something on the order of Pig Latin or Double Dutch.  Pig Latin, as you may remember, calls for a "yay" to be appended to words that begin with vowels, and for shifting the initial consonant, or cluster, to the end of the word and adding "ay."  As in the following two opening lines, first from Sonnet 12 and then from Sonnet 18.


S12.  En-hay eye-yay oo-day ount-cay uh-thay ock-clay at-thay ells-tay 


uh-thay ime-tay 


S18.  Al-shay eye-thay ompare-cay ee-thay oo-tay uh-yay ummer-say 


ay-day?

     Practical Considerations.  Nothing fancy here.  Remember, though, the better you remember a sonnet, the less you're actually concentrating when you go through it.  Hence the usefulness of taking on an in-the-head challenge for personal-growth purposes.

Melodic Translation

Poetic rhythm and musical rhythm have always walked together, including the rhythmic elements in melodies.  As indicated by sheet music versions, we sometimes have to hold out a word's vowel for two notes, just as we sometimes have accomodate two syllables by repeating a note.  In print we can indicate the first of these flexibility devices by placing two dots after the vowel, as in "O. . h, say can you see."  And we can indicate the second by joining the repeated-note syllable to its predecessor with an equal sign.  Here by way of illustration are the first stanza of "When Irish Eyes Are Smiling" matched up with the first stanza of Housman's "With rue my heart is laden."


When Í-rish éyes are smí-ling,/  Sure 'tis líke a dáy in Spríng;


With rúe my héart is lá-den/ Fo. . r góld-en fríends I hád.


In the lílt of Í-rish láugh-ter/ You can héar the án-gels síng.

 
Fo . . r mán=y a róse lipped máid-en,/ And mán=y a líght foot lád.

     Since both lyrics are fundamentally poems with 3-beat lines, the match is pretty easy, even if you do it in your head.  And the same is true if you select melodic targets with 5-beat lines for sonnet matching.  Here are matches for threeopening lines, from Sonnets 29, 30, and 33.


O Dánny Bóy, the pípes are plá . . yíng/ 


When ín disgráce with fórtune ánd men's éyes/

From híll to híll, and dówn the móunt-ain síde.


I áll alóne bewéep my óutcast státe.  (S29)


Abíde with mé; fast fálls the éventíde.


When tó the séssions óf sweet sílent thóught

The dárkness déepens; Lórd, wíth me abíde.


I súmmon úp remémbrance óf things pást (S30)

O . . sáy can you sée, by the dáwn's ear-ly líght


Fu . . ll mán-y a glór-i-ous mórn-ing I=have séen

What so proud-ly we hailed, by the twi-light's last gleam-ing.

Flat-ter thé mount-ain tóp wi . . th sov-er-eign éye.  (S33)
     Practical Considerations.  As indicated by out first two melodic translations, the task is quite easy if you choose a target melody with a five-beat lyric.  Unfortunately, most of our melodies fit lyrics with 3-beat lines, 4-beat lines, or a mixture of the two.  In the case of Sonnet 33, for example, there's quite a bit of pushing and shoving called for to make it match up with the multi-syllable 4-beat rhythm of our Star Spangled Banner.  Even if you can make a good line-by-line match in your head, it's often quite a challenge to remember your solution later on.

     If you have your sonnet well memorized, melodic translation is relatively easy and a lot of fun, even for those of us who would never sing in front of someone else.  And just as important, it's a measurably high-level concentration activity that improves brain-cell health, as indicated by the UCLA experiments.

Content Paraphrases. . . . Our ability to comprehend what we read or hear is crucially important to our survival.  As we grow older, for example, we can often slide back to the literal-mindedness of childhood, failing to set the point of subtle jokes or rambling away from the central thread of a discussion.  To get past the actual words to what they mean — this is a central language skill.  And well worth testing and exercising.

     The best test has traditionally been that of paraphrase: saying the same thing in different words, or "in your own words," as it's sometimes called.  Crossword puzzles test this meaning-comprehension skill; so does the spoken-language request for a story-summary, or for an interpretation of a proverb like "A stitch in time saves nine."   And so, from a sonnet perspective, does a request for an appropriate synonym or phrase to replace a specific target word.

     At the outset it's a good idea to have a dictionary handy.  But in time you can expect to handle these "crossword puzzles in the head" quite effectively, and with a lot of pleasure, especially as you search for a replacement that fits the context just right: le mot just, as it were.  And believe me, the improvement in your ability to handle this challenge is an excellent indication of how much impact your memorizing effort is making upon your general mental fitness!

    Here, by way of illustration, are content paraphrases for the first stanzas of

Sonnets 55, 60, 65, 66, and 71.  Unless otherwise indicated, each bracketed paraphrase replaces a single word in the original.  Since the paraphrases create distraction, remembering the source word may be a challenge for you.  Needless to say, you should make up your own mind regarding the appropriateness of each of the content paraphrases.

S55.  Not [crystaline limestone used for statuary] nor the [gold-coated] 


[memorials] 

Of [monarchs] shall [exist beyond] this [mighty] [poem]; 

But you shall [beam] more [luminous] in these [aggregated words]

Than [non-brushed] [rock] [besmudged] with [slovenly] [the passage of days 

and years].  (S55)

S60.  Like as the [watery undulations] [move] toward the [small-stone 


covered] [ocean edge],

So do our [60-second units] [rush] to their [termination];

Each [alternating] [position] with that which [progresses] before,

In [consecutive] [effort] all forward do [strive].  (S60)

S65.  Since [alloy of copper and zinc], nor [rock], nor [soil], nor [limitless] 

[ocean],

But [heavy-hearted] [vulnerability to death] [overcomes] their [strength],

How with this [anger] can [loveliness] [maintain] a [case],

Whose [movement] is more [destructible] than a [the blossom of a plant]?

S66.  [Exhausted] with all these, for [relaxing] [cessation of being] I [call 

out],

As to [see] [merit] a [mendicant] [by virtue of nativity]

And [lacking] [ naught] [decked out] in [festiveness],

and [most uncorrupted] [loyalty] [inappropriately] [ perjured against] 

S71.  No longer [grieve] for me when I am [deceased]

than you shall [perceive aurally] the [bad-tempered] [glum] [metallic object 

for ringing]

[bestow] [cautionary notice] to the [terrestial sphere] that I am [departed in 

haste] 

from this [loathsome] [terrestial sphere]  with [very, very loathsome [small, 

limbless creeping creatures] to [reside].

Practical Considerations.  As already intimated, any one of these paraphrases could be questioned:  Why "bestow" as a replacement for "give" instead of "signal," which certainly fits the context better?  As you'll discover, what's involved is a juggling act in which one wants the replacements to make grammatical sense, thereby permitting the words to be read aloud in sequence.  As well, one wants to match up with a respectable dictionary meanings for the word, along with capturing what the word actually means or is referring to in that specific sentence.  But it's still a marvelous feeling when you feel you've "got it right."

     If you want to try these content paraphrases out with your friends and family, go ahead.  But I think you'll be surprised out how poorly some of them do with relatively easy targets like "I [pledge] [allegiance] to the [flag] of the [united] [states] of [America].  So be tactful — and cautious!

Source-Based Original Poetry

The grand feature of great poetry is its ability to encourage new poetry.  Traditionally, for example, aspiring poets would take a source poem as a pattern model: a template, in a way.  Then they would write a source-based original poem using metrical forma and even the specific rhymes of their model, very much like Cyrano de Bergerac "getting his rhymes" set in advance before going on to improvise a ballade and fight a duel simultaneously. 

     By way of illustration here's a complete sonnet based on the full text, all 14 rhyming lines, of Sonnet 73, "That time of year thou mayst in me behold."  It's follwed by two shorter poems: one based on the first stanza of Sonnet 97, and a second based on the first stanza Sonnet 104.  If you start out with four-line stanzas, you'll find they can actually be done in the head — and remembered!  Another thrill waiting in the wings for you. 

Sonnet 73, Full Text as Source

I heard the ocean cry aloud: Behold

the handsome sun-kissed seascape that I hang

for your approval!  Praise it!  Don't be cold,

or sulk about the roaring songs I sang

in darkness past.  This is another day;

and all my storms are buried in the west,

their thunder and their lightning put away.

Take off your shoes and socks; lean back and rest.

The sand is warm, and you can build a fire

if you prefer; there's lots of driftwood.  Lie

down!  Let cares and covenants expire

of their free will as fleecy clouds slip by.

He paused for breath.  I felt the wind grow strong,

and knew I had postponed my flight too long.

Sonnet 97, First Stanza as Source

If hard-eyed lawyers ask us where we've been,

Or what we did at this same time last year,

And we can't say, or lie, we will be seen

As simpletons in courtrooms everywhere.

Sonnet 104, First Stanza as Source

To live alone!  To fill the mind with old

Concoctions, jokes; and outside to be eyed

By strangers as a strange creature!  The cold 

Doorways of time give us small cause for pride.

Practical Considerations.   There's absolutely nothing wrong with bringing pencil and paper into play, just like a crossword puzzle.  But if you know the original, your chances of bringing off feats like these in your head are surprisingly good.  As you'll discover, thinking of good lines is far easier than remembering them afterwards.  Hence the usefulness of your source's rhyming words as a memory tool.    

     For what it's worth, I never dreamed I could handle this kind of creative challenge until after I started memorizing poetry in earnest.  

Practical Considerations.  As indicated by the Italian maxim traditore tradutore ("a translator is a traitor"), any translation represents a a personal judgment open to question.  Hence its usefulness as a mental fitness exercise.

     Shakespeare, for example, was given consistently asked in grammar school to translate a passage of Cicero into Latin, then wait for a week and translate his translation back into Latin, after which the instructor would compare the results with the original, saying, "Nay, nay, Tully [Cicero] would not have writ it so," and explaining why.  This according to T.W. Baldwin's "Shakespere's Small Latin and Less Greke."  So if you try your hand in earnest at this kind of task, you'll be in good company, including Benjamin Franklin, who worked out a similar approach with English prose from Addison's "Spectator."  

     Memorization and in-the-head translation — they're both primary tools for putting "down" time to use, whether it be late at night or an spent in stalled traffic.  Even more important, they free us from the need for constant outside stimulation.  If the goal of "being comfortable in your own skin" makes sense to you," isn't it even better to be "comfortable with what's going on in your own head"?

Taking Stock

         From an input-impact perspective, memorizing poems is the key input element in a personal best mental fitness program.  As in any exercise program, modest or ambitious, the poems you choose to learn by heart are measurable as far as length goes, and the accuracy with which you learn and retain them is also quite measurable.  As well, the major challenge is going to be that of will power and personal-best discipline.  And believe me, the temptation to loaf and give up is surprisingly constant, I've discovered — even for high-performance tri-athletes I've talked with.

     But how much good will all this mental-fitness effort do for you personally?  In this chapter we've looked at a number of translation-style activitities based on memorized poems.  While the performance of these activtities is not as measurable in specific terms as memorization itself, I think you'll agree that they offer you a marvelous opportunity to keep track of exactly how much mental-fitness improvement is taking place over a period of time.  

     Their key feature, I feel, can best be described as "never did it, never thought I could do it."  And to me, that's what creates the basic excitement in a program like this.  If you feel at this point that feats like these are simply inconceivable, that simply underscores the need, as in any personal best program, to start with very modest expectations — of yourself and of what results you'll be achieving.  

     As has been indicated, the key consideration here is accurate measurement of input and impact.  From a larger perspective, of course, you can expect to see other kinds of personal growth: reading comprehension, short-term memory improvement, public speaking, language skills, and general self confidence.  Important though these are, I think you'll agree that they involve matters of personal judgment, including a certain amount of self deception. 

     In my own case, for example, I found that my ability to concentrate on music had improved a great deal, to the degree that I was able to memorize classical-repetoire pieces, including the correct fingering.  But lacking before-and-after evidence, a claim like that is pretty far fetched.  So in my workshops, I stick to what can be demonstrated on the spot — and counted.

A Closing Note

     Our primary focus throughout has of course been on William Shakespeare: his sonnets, his memory-friendly style, and what I've described as Shakespearean-style learning.  But since my approach grows out of my contact with students over the years, I've opened a few other doors here and there that may be of personal interest to, especially when it comes to experimenting with the potentialities of your own mind.  And may not the exploration of inner space be a far more important "final frontier" for us than dreaming of high-powered rocket wizardry?

     Good luck in your own intellectual travels!  And remember, anyone, repeat, anyone, who digs in and learns twenty of Shakespeare's sonnets by heart is a very, very special person, especially when he or she can look back and honestly say, "Never did it; never thought I could!"
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14)  Vocabulary re-empowerment through dictionary-based learning and testing
Economic recovery and vocabulary empowerment    

No doubt about it, going blank on ordinary words in conversation is a highly visible signal of Alzheimer’s.  Though less serious and disabling than lapses in concentration (the target of our Shakespeare program), word blanking is certainly more difficult to shrug off than going blank on proper names.  What follows, though relatively brief, is intended to offer some practical alternatives to readers interesting in this particular facet of cognitive deterioration.

     By way of professional candor: What’s here has been adapted from a dictionary-based approach to vocabulary learning and testing.  Although it emphasizes high tech vocabulary and subject fields, it also vocabulary learning in general, including both multiple-meaning and meaning-in-context challenges.  So I feel it’s worth including, since Shakespeare himself had a far larger and more sophisticated vocabulary, as indicated by concordances that have been compiled by scholars. 
As Thomas Kuhn taught us, misery loves innovation even more than company.  Small wonder our recession worriers — and who isn’t one these days, directly or indirectly? — are desperately looking for new and practical ways to increase their job mobility.  Statistically considered, since most unskilled jobs are already filled, jobseekers from shrinking fields of employment are being advised to broaden their search to include entry level jobs in new high tech fields that are either stable or expanding, e.g., health care.

Let’s grant that each high tech field has its own hands-on skills.  But it’s also true that each field, e.g., plumbing, has its own high tech vocabulary which each candidate for employment is expected to know or learn, including correct pronunciation, very much like an aspiring restaurant server learning the complete menu by heart.  Hence the desirability of acquiring preliminary mastery of an employment field’s high tech vocabulary well in ADVANCE of the first interview, not in a panicky last minute cram session.  .

Until recently, the only way we could acquire a preliminary mastery of, say, health care terms was to take a course (inconvenient and expensive) or to study a specific-field booklet (usually limited in scope).  Today, however, our current partnership between print dictionaries and their electronic versions gives any job candidate quick access to an amazingly efficient learning tool for mastering a wide range of high tech vocabularies in current use.  Here’s the why and how of our dictionary-based learning and testing route.

Dictionary based learning and the need for authority 
Practically considered, be it a game of Scrabble or a court case, the primary authority of an American dictionary stems from our language itself, which many of us today, especially overseas, call Standard Worldwide American Pronunciation English.  As indicated in public sources like Time Almanac, SWAPE is right now an official or official alternate for over two billion human beings on this planet, and our high tech vocabulary stretches even further.  To  test SWAPE’s  extended domain, log on to dictionary.reference.com/translator and request translations of CARDIOVASCULAR into a number of foreign languages, including Russian and Korean.  

As indicated by our medical example, SWAPE could also be called “standard worldwide HIGH TECH American pronunciation English.  Rather than being “borrowed” from Latin or Greek, CARDIOVASLCULAR and thousands of other technical terms were coined by Renaissance scientists after 1500 using Greek and Latin roots like CARDIO- and VAS (“vessel”).  Far more than its European neighbors, English was unique in borrowing these “inkhorn” coinages directly into the language (Shakespeare loved them).  

The result is that SWAPE, though primarily an Ameriphone language, also comprises an international high tech component which we can call Greco Latin International Technical Terminology (GLITT, for short).  
Since its technical fields are clearly identified in SWAPE dictionaries (Anatomy, Economics, etc.), GLITT has a separate pick-and-choose status for aspiring technical professionals all over the planet, including those whose SWAPE competence is relatively low.  For them, American full service dictionaries are just as useful and productive as they are for Americans themselves (cf., the Asian and Near Eastern names in professional buildings, especially in California).  

Standard lexicography. . . . Like Tolstoy’s “happy” families, good dictionaries are all “lexicographical” in the same way.  What this means is that, going back to Samuel Johnson, dictionary makers have traditionally assembled many, many specific quotation-examples for specific words and then arranged them in terms of chronological sequence and frequency of use (both of which usually coincide), along with their various part-of-speech functions (noun, verb, adjective), especially in our most frequently used 5,000 words.  Unabridged, college size, desk size (smaller)  — these all march to the same procedural lexicographical drummer in every civilized nation today.

Unfortunately, a few instances of what might be called “rogue lexicography” now depart from traditional practice in defining groups of words, e.g., “high school” or “cardiovascular conditioning,” as words, not as “multiple word entries.”  Another departure lists different part-of-speech forms as different entries, e.g., ADENOID (1) for the noun and ADENOID (2)for the adjective.  Departures like these do not invalidate the use of a rogue dictionary for reference purposes.  But they greatly weaken the legal authority of a dictionary (a traditional role) and its usefulness as an international high tech vocabulary learning tool.

High tech vocabulary coverage. . . . For job seekers, of course, high tech vocabulary coverage is the primary consideration, be it a giant unabridged dictionary or one of the smaller desk size dictionaries being distributed by the millions each year to American third graders by dictionaryproject.com.  A fuller discussion of current dictionaries is presented in “America’s Big Four Electronic Dictionaries and Their Looming Competition,” which can be quickly accessed, read, and downloaded via pilambda.org/horizons/v86-4/oliphant.pdf. 

Vocabulary testing and measurable standards . . . . As far as authority goes, the importance of standard lexicography, especially today, can be summed up in one phrase: MEASURABLE STANDARDS.  Like many states, California has officially replaced its former Division of Weights and Measures with a Division of Measurement Standards, along with a commitment to the science of metrology, which would certainly encompass lexicology, lexicography, and vocabulary testing.  

Going further, since the international status of Standard Worldwide American Pronunciation English already requires a pronunciation standard backed up with dictionary authority, the growing use of international high tech terminology (e.g., WHO) invites the use of a specific full service dictionary like Random House Unabridged (1.2 million word-definition combinations) as an international measurement standard in the construction of special-field vocabulary tests 

Electronic or print, the American dictionary today has always been an efficient and authoritative learning tool.  At a recession-driven time when job seekers are seeking new fields and new challenges, dictionary-based high tech vocabulary learning and testing is well worth exploring — even on the high school and pre-high school levels. 

Dictionary based learning and the need for comprehensiveness
A dictionary is much more than a glossary, which is fundamentally just an alphabetized list of words and definitions.  In addition to ordinary words, the bold-faced entries of a full service dictionary include word elements like cardio- and proper names, along with phonetic transcriptions, multi-word entries, spelling variants, etc.  Since the term  “entries” can be misleading, many dictionaries now list their number of word-definition combinations, e.g., 1.2 million for the unabridged Random House, which can be accessed free of charge at dictionary.com, and downloaded via wordgenius.com.  Paralleling dictionaryproject.com,  the Big Dictionary Project offers a free download to schools via eis-usa.com/pub/wgrubdp.exe.  

For learners, what a dictionary entry covers is just as important as its word-definition combinations.  Simply put, since we all have slightly different personal Velcro pads to help knowledge “stick,” a full service dictionary entry, much like a large display case, is bound to give our memory more  potential Velcro “hooks” than a simple glossary presentation of headword and definition.  

Pre-definition entry items. . . . After its boldfaced headword, a full service dictionary customarily presents a phonetic transcription of its standard pronunciation, sometimes followed by variant forms.  After this may come click-access to an audio version (very helpful), followed by derivative forms (e.g. singable) “irregular” forms (sang, sung), pronunciation variants, and primary part-of-speech membership (verb, noun, or adjective).

Definitions. . . . As also set forth by Zipf (inverse squares), the frequency of specific definitions diminishes according to their “long tail” position.  This means that the difficulty level of a definition-based crossword style question can be determined via its definition position number (the higher, the more difficult) and its number of letters.  Via this formula a crossword-style RUN question using definition 20, “to empty contents,” would come as more difficult (20+3) than one based on the first (and only) definition of CARDIOVASCULAR (1+14).  
     For American jobseekers, the listing of a subject field in italics after a definition’s ID number can be very useful, e.g., the listing of Accounting after Def. 11 (“profitable, busy”) for the entry word (also called “headword”) ACTIVE.  Using the electronic version of an unabridged dictionary like Random House, we can input our subject field in the definition slot and produce a study list of over a hundred basic accounting terms, along with reducing its difficulty level by specifying the number of letters via the dictionary’s “wild card” feature.  NOTE. . . . American dictionaries, even Random House, routinely omit information regarding field labels.  Unit Eight therefore presents a complete field-label access resource for aspiring jobseekers, vocabulary students, and makers of tests. 

     Another attractive feature of dictionary definitions is their use of illustrative phrases and sentences, as in Def. 11 for HEAT: warmth or intensity of feeling; vehemence; passion: He spoke with much heat and at great length.  As we’ll see later on, we can use this feature to construct tests that measure our ability to recognize non-literal, figurative meanings in what we hear and read.
Post-definition entry items. . . . This section may include the date for which the use of the entry word is first documented, usually in the sense represented by its first definition.  Its etymology (word history) may also appear here, along with suggestions regarding usage.  Various cross references, e.g.,CARDIO- and VASCULAR, the latter of which will produce[image: image1.png]
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 VASCULUM and -AR, which will lead to VAS and –CULE.  These cross references, it should be emphasized, can be accessed very, very rapidly via click or drag-and-drop.
No matter what age we are, learning vocabulary words can be a dreary business, far more than learning to appreciate great painting.  To put it bluntly, what’s called for is “sticky” in-your-head learning — call it memorization if you wish — rather than the non-sticky in-your-face partial, forgettable learning that characterizes listening to lectures and class discussion.  Since each of us is different, with a different brain and different experiences to draw upon, what we remember and how we remember it is bound to vary — much as though we each had different pieces of Velcro in our heads. 

An electronic dictionary gives each specific word-definition target many high speed opportunities to “stick” in the minds of those who scan-read a particular entry.  To some the pronunciation (rhythm, rhyme) may stick; to others it may be the etymology or an illustrative passage.  Given over fifteen different non-definition memory clues in many entries, every learner has a far better chance with these Velcro entries than with a bare bones word list, glossary, or even a set of Viz Ed cards.

***
15)  Dictionary-based learning and the need for testing and test taking
To separate learning from testing is like separating a game of golf from its scorecard.  As learners, even working on our own, we need to know the results of our efforts, ideally using a measurement standard that holds true year after year, e.g., the scales in a physician’s office.

Definition-focus tests. . . .  Most of us are familiar with definition-focus formats via Jeopardy, crossword puzzles, and the challenging Scripps National Spelling Bee, e.g., “Please spell the word which Random House Unabridged defines as  “of, pertaining to, or affecting the heart and blood vessels.”  We can make the question easier by adding a number-of-letters clue, or even a phonetic transcription, e.g., /kahr'dee oh vas"kyeuh leuhr/.  By way of increasing practicality, we can require our one-word answer to be represented by a request for its second vowel letter based on five alternatives: A, E, I, O or U, “none of these.”  If we do this, we have a test that can be machine scored without calling for costly abcde arrays of “foils” or “distractors” masking a guessing-game challenge.

The important consideration here is that our definition-focus question format has only ONE correct answer which itself is only one word —  spoken, spelled, written out, or designated via multiple choice options.  Overall, a full service dictionary like Random House Unabridged offers 1.2 million such questions, each of which can be rated and ranked for word frequency, question difficulty, and even spelling difficulty.

Headword-focus questions. . . .Question that focus upon a headword are usually confusing and unproductive, e.g., “What does HEAD mean?”.  But they can work surprisingly well as specific-feature questions, e.g. “Which syllable in CARDIOVASCULAR gets the principal emphasis (i.e., “stress”).  Other headword questions can focus upon etymological source, phonetic transcription, spoken pronunciation, entry date, etc.  Consequently, they can function as memory jogging study questions.  Headword focus for learning, definition-focus for challenge and achievement — this combination works especially well with high tech vocabulary learning.

The most ambitious use of dictionary based learning and testing focuses upon our ability to understand which meaning of a word fits its occurrence in a specific context, spoken or written.  Certainly a 7-year-old worries just as much about PLUTO in “Mickey Mouse became an astronaut because he wanted to find Pluto” as a 70-year-old worries about heads in the Alzheimer’s diagnostic question, “What does the proverb, ‘two heads are better than one’ mean to you?”  Hence the desirability of using a dictionary’s illustrative phrases and sentences as elements in questions like the following.

Dictionary-based meaning-in-context tests
Dear test taker. . . . Each of the following questions begins with a 4-letter headword (in caps) accompanied by an illustrative example (in italics).  After this appear three definitions, only one of which actually contains our illustrative example.  Would you please indicate (a, b, or c) which of the these three definitions actually contains our example.  (By way of an additional clue, each definition is followed by its entry-sequence number in parentheses.)  

     Q1 HEAD: wise heads; crowned heads....(a) the upper part of the body in humans joined to the trunk by the neck, containing the brain, eyes, ears, nose, and mouth (d1).... (b) a person considered with reference to his or her mind, disposition, attributes, status, etc.(d6).... (c) froth or foam at the top of a liquid (d13). 

     Q2 HEAP: to heap a plate with food.... (a) to accumulate or amass (d6).... (b) to give, assign, or bestow in great quantity (d7).... (c) to load, supply, or fill abundantly (d8) 

     Q3 HEAR: to hear a case.... (a) to listen to; give or pay attention to (d3).... (b) to be among the audience at or of (something) (d4).... (c) to give a formal, official, or judicial hearing to (d5). . . . [correct answers: b; d; d]. 

COMMENT. . . . As indicated by their entry-sequence numbers, dictionary definitions are presented in an ascending familiar-unfamiliar (concrete-to-abstract pattern).  This means that for practical purposes the difficulty level for each question can be objectively linked to two target-features: its number of letters and the position-sequence number of the correct definition-answer, e.g., a ranking of 10 (4+6) for our HEAD question as opposed to 12 (4+8) for the one targeting HEAP. Consequently a dictionary based vocabulary program can clearly distinguish between tests and lists intended for 3rd graders students and those intended for pre-professional students.  It can make more efficient use of test-taking time by emphasizing the “definitional logic” in each entry, as in the following.

A time-saving dictionary-based meaning-in-context test. . . . Dear test taker. . . . Each of the following questions begins with a 4-letter headword (in caps) accompanied by an illustrative example (in italics).  After this appear the definition-sequence numbers of three definitions, only one of which actually contains our illustrative example.  Would you please indicate (a, b, or c) which of the these three definitions actually contains our illustrative example.  There’s no doubt that some guessing is involved.  But your growing familiarity with how multiple-meaning words work will help you a great deal.  

     Q1 HEAT: He spoke with much heat and at great length.... (a) d1. . . . (b)   d2. . . . (c)  d11
     Q2 HEEL: a heel of bread....  (a) d1. . . . (b)  d3. . . . (c)  d8
     Q3  HELP: Help me, I'm falling!...  (a) d1. . . . (d8). . . . d18 

COMMENT. . . . As they stand these timesaver format meaning-in-context questions probably come across as confusing.  But I’ve tried them out with nine-year-olds, and the results are very, very gratifying.  Given the 70,000 phrase-sentence examples in RH Unabridged, I have high hopes that dictionary-based meaning-in-context study and testing will soon play a larger role in both K-12 education and anti-Alzheimer’s achievement programs.

***

Dictionary-based electronic learning — what’s new about it?

Much of what’s here will work with print dictionaries, including “desk” size (40,000 entries) and “college” size (70,000 entries), some of which have electronic versions.  But for mastering  Greco Latin international technical terminology (GLITT), it’s essential to have access to the electronic version of a full service dictionary like Random House nabridged Word Genius.  From a lexico-electronic perspective, here’s what’s new in this user’s guide.

Measurement-standards. . . . As presented here, the RHUWG as an authoritative source equips the user to assemble lists of words and word-definitions combinations in many subject fields, which can then be rated and ranked according to word frequency, question difficulty, and even spelling difficulty (assuming, as with RHUWG, that the phonetics transcriptions employ key board characters).

The innovation level of these measurement standard features is very, very high.  To put it bluntly, this country is drowning in alphabetical vocabulary lists, along with “grade level” lists whose sources are mysterious (e.g., Dolch and Dr. Seuss).  Even worse, the “standards” of our “standardized” tests are changed from year to year according to the whim of educational bureaucrats and warring psychometrists.  The result, as pointed out by Richard Phelps and others, is a Lake Wobegon Effect via which every school system can legitimately claim its students are “above average.”

As we’ve seen, dictionary authority opens the door to transparent measurement standards, which then open the door to learner-friendly study lists with explicitly replicable difficulty ratings and rankings.  For all ages, not just PhD candidates, this feature is bound to come across as “fair” and “better.”

Access to high tech fields and abbreviations. . . . From the third grade on, most Americans acquire a  search perspective regarding how their home computers can handle documents, e.g., a search for the name  ZIPF in this document.  Electronic dictionaries simply extend this capability to include searches for word categories, e.g. 15-letter words, words that share the same field label, e.g., “anatomy,” and special lists like “all the 15-letter words in the field of Anatomy.”  

Chapter 19, by way of illustration, presents a study list of 375 anatomy terms broken down into 11 sub lists of single definition anatomy terms ranging in length from 15-letter terms down to 4-letter terms.  On a personal best basis, this list-construction feature equips students to expand their vocabulary in any direction they choose in roughly 200 separate fields, ranging from Anatomy to Geology, and including exotica like Numismatics, Petrography, and Golf (240 terms).

It’s worth noting here that dictionaryproject.com, with the help of service organizations like Kiwanis and Rotary, is now distributing free of charge two million desk size dictionaries to American third graders, and has been doing so for over ten years.  For practical purposes this means that nearly every K-12 student today has a dictionary that can be used as a low cost learning and testing resource, especially in connection with preliminary lists produced via a full service dictionary like Random House Unabridged WordGenius (wordgenius.com.

By way of illustration, let’s consider an RHUWG list for Zoology (874 terms).  In general we can expect to find half of these in a college-size dictionary and a fourth of them in a desk-size one.  To identify and list the actual terms themselves will require some crosschecking time.  But once constructed, a derivative list like this will work beautifully as a complete time-on-task assignment tool, e.g., “Using your dictionaries, please be prepared to take a spelling-bee style written test covering  the first 20 target words on the accompanying technical-field list.”

As far as abbreviations go, since an American dictionary’s authority is based upon the past, many of the etymologies and examples in today’s dictionaries go back to the 18th century.  The same is true of their abbreviations for many subject fields, e.g. anat. for Anatomy (fairly obvious), ophthal. for Ophthalmology (a bit strange) and vet. path. for Veterinary Pathology (stranger still).  In searches and list production — and this is an important point — one must often input the CORRECT ABBREVIATION, not the fully spelled out term itself.

What’s truly new about this user’s guide is the accuracy of the field abbreviations in Unit Eight.  As might be expected, I started by checking the abbreviation lists in our major American dictionaries (Merriam Webster, New World, American Heritage, and Random House), and was greatly disappointed.  So the listings here,  including their flaws, have been built one by one from the ground up — just like a corrected and expanded version of an old address book.  
To be frank, I feel the abbreviations here comprise a major empowerment tool for all American dictionary users, and I hope they will be recognized as such by all of those who take standard worldwide American pronunciation English and Greco Latin international technical terminology seriously.       

High speed electronic learning. . . . Print dictionaries still work beautifully as turn-the-page reference sources, especially in the browsing that can takes place when we look at our target’s same-page neighborhood, e.g., NEIGHBORHOOD, NEMATODE, NEMESIS, etc.  But memory-friendly linking requires plenty of time-consuming page-turning in a print dictionary, e.g., the linking of NEIGHBORHOOD with NEIGHBOR, BOER, BOOR, HOOD, and HAT — all of these potentially helpful VELCRO-learning clues.  

To put it simplistically, an electronic dictionary is fundamentally a high-speed dictionary page turner that opens the door to high speed personal best learning, as opposed to the single-stimulus rote-repetition learning required by word lists and glossaries (has anyone ever learned medical terms from a conventional glossary?).  Search options, click access, drag-and-drop — a high speed electronic adaptation usually takes up a minimum amount of disk space, e.g., only 14.7 megabytes for the RHUWG.  Half the time-on-task and 30% more retention — this is a fair estimate of the efficiency of dictionary based electronic learning.

Meaning-in-contest reading comprehension. . . . Among educators and parents, vocabulary learning is rarely a subject of discussion, much less spirited debate.  But reading as a topic of debate can bring many civilized Americans to the brink of physical violence, far more than traditionally explosive subjects like religion and sex education.  What our dictionary-based reading-comprehension questions do is to desensitize our reading debates by offering a wide range of potential tests at many levels of difficulty — all of them focusing upon our ability to comprehend what is “meant,” as opposed to what is said literally.

This non-literal ability of ours takes time to develop (many children remain literal-minded until middle school).  Nor can it be taken for granted, cf. the use of meaning-in-context tests in connection with the diagnosis of senile dementia.  Given the current disarray of American testing (e.g., recent criticisms of NAEP and other assessment programs), I believe this use of dictionary based testing could greatly improve reading speed and reading comprehension for millions of K-12 Americans, along with lowering current costs of instruction. 

To sum up:  Measurement standards, Access to high tech fields and abbreviations, High speed electronic learning, Meaning-in-context reading comprehension — these four features represent what’s new and important about dictionary based electronic learning.  Mnemonically considered their initial letters form the acronym M.A.H.M.  Though not a word, it’s pronounceable as /mahm/, enough so to make it “stick” for readers whose friends want to know what they’ve been reading.  If this “what’s new” section rings true to individual readers, I hope they will share the gist of it with their friends.

***       

Dictionary based electronic learning — who needs it? 

The basic energy behind this user’s guide comes from our recovering economy and the personal challenge it presents to jobseekers of all ages.  Broadly considered, though, a full service electronic dictionary opens many doors to many kinds of learners, including the following.  

Going back to Noah Webster and Abraham Lincoln, the American dictionary has always opened doors of learning opportunity to those of us who want to study and grow on our own, very much like solitary runners and bikers preparing for marathons, biathlons, and Iron Man events later on. Unit Eight presents a wide range of fields: not just Anatomy and Accounting, but also Astrology,  Heraldry, Sports, and Television.  Simply put, what’s here transcends conventional notions of “education,” enough so to offer interesting vocabulary targets to any American who wants to grow on his or her own.

Educators strapped for cash. . . .Our economic recovery has already required budget cutbacks for public and private education in America, thereby inviting consideration of learning programs that will meet traditional educational goals at a lower cost and still fit into our traditional T5 accountability framework of Time, Targets, Tests, Talent, and Transfer Impact.  

As far as learning time goes, a reasonable starting estimate for dictionary based electronic learning is that of between five and ten words per minute of seat time, at home or using a classroom computer.  Allowing additional time for review and multi-stage testing, a mid level time estimate for the 375 word targets in Unit Seven would be 45 hours, the traditional time called for a “one unit” course on the college level (1 classroom hour per week backed up by 2 study hours per week in an 18-week semester).  Given a normal distribution of academic talent, a teacher might expect an overall test performance score of 70%, but the explicit nature of the learning task will encourage less talented students (less precocious?) to spend more study time and earn higher performance standings.

The transfer impact of this time/ talent investment can be inferred by subsequent performance on a number of high status vocabulary-emphasis standardized tests.  The GRE, the GMAT. the LSAT, and the MCAT as a group devote at least half of their attention to vocabulary and vocabulary-related skills.  On the high school level the same transfer impact can be inferred from SAT and ACT tests.  On the K-8 level impact can be inferred from academic performance in high tech vocabulary courses like biology, chemistry, physics, and mathematics.    

Consensus Builders. . . .  Any nation in deep economic trouble will produce new leaders trying to build a new national consensus, ideally a mega-majority wave that will overflow conventional divisions of class, religion, ethnicity, and language.  For the early days of our republic it was Noah Webster’s concept of the American Language, along with Theodore Roosevelt’s “American” spellings that helped us break our cultural ties to England.  So it is not surprising that many activists today are calling for more consensus regarding the importance of “Cultural Literacy” and  so-called “English” language skills as instruments for achieving job mobility and geographical mobility in a society where Israel Zangwill’s healing concept of the Melting Pot has been neglected for many years.

As set forth here, the concept of dictionary based electronic learning offers very strong intellectual support to consensus builders via its replacement of “English” with “standard worldwide American pronunciation English” and “Greco Latin international technical technology.”  Even more important, it offers strong practical support via its identification of the Random House Unabridged WordGenius Dictionary as the ONLY available full service dictionary capable of achieving consensual-linguistic goals.  Finally, via Appendices One and Two, it offers ready-to-use consensual learning tools for widespread use throughout the nation.

Why shouldn’t American school children be just as proficient in SWAPE as pre-professional schoolchildren in Hong Kong, Mumbai, and Kiev? — surely a slogan like this will pull us together linguistically far better than leaky sound bites like Head Start and No Child Left Behind.

***

Alzheimer’s worriers 

Call it Alzheimer’s or senile dementia, our informal diagnoses of “second childhood” are dictionary-centered.  Going blank on proper names begins to appear in the late forties, going blank on ordinary words and technical terms shows up in our fifties and sixties.  Going blank on meaning-in-context (jokes, proverbs etc.) represents the gerontological end of the line for many seventy- and eighty-year olds, judging from the diagnostic use of questions like How do you interpret the proverb “Misery loves company”?  

Traditionally foreign language study, especially the vocabulary element, has been respected as an effective anti-Alzheimer step (the biographies of famous Americans and Europeans make for fascinating reading).  Given the foreign language component in the reality-orientation programs developed by Joseph Folsom and his Veterans Administration hospital colleagues, dictionary based electronic vocabulary learning clearly deserves serious attention by American gerontologists and service organizations, including retirement living “memory care” facilities.

NAs indicated by over seven million hits a day the subject of international technical terminology gets plenty of attention these days, much of it stemming from a perceived need for international standards regarding the formation of new technical terms and the definitions attached to them by scientists worldwide.  Practically considered, though, a student’s national dictionary — Chinese or Russian, British English or Canadian English — still remains his or her primary hold-in-the-hand learning tool.  Hence the desirability of a productive partnership between each national dictionary and the full service Random House Unabridged dictionary of standard worldwide American pronunciation English and Greco Latin international technical terminology.

One key element in that partnership can be summed up in the phrase Greco Latin.  Russian or British English, a term like CARDIOVASCULAR, though pronounced differently, is going to show up with pretty much the same spelling and the same definition.  The second key element might be called “hold in the hand screening,” which is to say that national dictionaries prepared for widespread national use save space by including only the more frequently used terms.  For a college-size hold-in-the-hand dictionary (1,000 pp.) this usually means half of what’s in RHUWG.  For a desk size (600 pp.) only a fourth are usually covered.  For beginning students, though, this reduced coverage feature offers a sharper focus upon what’s important, as opposed to an overwhelming assembly of study targets.

What a full service electronic dictionary brings to the partnership can be summed up in the phrase “information processing.”  This means producing preliminary field lists, ranking question difficulty, and even offering high speed study alternatives (etymologies, derivative forms, cross references).  From the national dictionary (non-English or English dialect) the partnership gets hold-in-the-hand convenience and practical scope; from the full service electronic dictionary the partnership gets scope, speed, and international authority.  Almost like the United Nations, some might say.

NOTE. . . . Our survey of what’s new about dictionary based electronic learning employed the acronym M.A.H.M as a way of identifying (and remembering) our four most important innovations, namely, Measurement standards, Access to subject field lists, High speed learning, and Meaning-in-context reading comprehension.  By way of answering our who-needs-it question, we can use the five-letter acronym P.E.C.A.N to represent Personal-best learners, Educators strapped for cash, Consensus builders, Alzheimer’s worriers, and National dictionaries.

To tell the truth, I myself was suspicious of acronyms, slogans, and catchy titles for a number of years.  Recently, though, I’ve found that the effort spent in devising one is a wholesome exercise, along with protecting a speaker from going blank on what comes next in his or her spoken presentation.  Since I hope some readers will go public with what’s here, I’ve used a few of these memory-friendly devices along the way.       

16) Health Literacy,  and  Dictionary Based Electronic Learning

Call it change or reform, will our new health care system actually have an impact upon how Americans think about their bodies?  By way of a yes we can cite Michelle Obama’s current involvement with the Health Literacy Foundation, along with the Obama administration’s praise of the Kaiser Permanente HMO, whose web site offers its 10 million members a health literacy glossary comprising 2,000 largely Greco Latin medical terms and over 6,000 separate word-definition combinations.

     But does the Health Literacy Foundation actually expect American health care consumers to learn medical jawbreakers like “cardiovascular” from wildly variable glossaries like those of Kaiser, University of Maryland, and others?  By way of a practical alternative, let’s look at how this goal can be reached via the online Random House Unabridged Dictionary at dictionary.com. 

     As far as testing formats go, our Scripps national spelling definition-based format is ideal, e.g. “Please spell the 14-letter medical term defined as ‘/kahr'dee oh vas"kyeuh leuhr/, adj. Anat. of, pertaining to, or affecting the heart and blood vessels.  As a practical step, this question format can also be translated into a multiple-choice “A-E-I-O-none of these” format asking for the target’s second vowel letter.  

     This testing format fits beautifully with full service dictionaries like RHU, which can produce study lists for different medical fields of different sizes with different levels of difficulty.  Using the WordGenius download of RHU, anyone, repeat anyone, searching for single-definition 14-letter terms in the subject field of “anatomy” (anat.) will quickly produce a 12-term study list as a first stage introduction to how our medical vocabulary works as a system.  

     And it IS a system according to Steadman’s Medical Dictionary (107,000 entries), which notes that 80% of those entries draw from a construction pool of only 1,200 Greco Latin word elements.

     But the most valuable feature of authoritative full-service dictionaries is the memory-friendliness of their entries for daunting entries like CARDIOVASCULAR. Pronunciation (transcription and audio), part of speech, subject field, definition, date of entry into the language, and click access to cross references — this range of memory clues offers each learner far more potential “stickiness” than skimpy learn-by-rote glossary definitions which are bound to vary from one HMO to another.

     Granted the desirability of health literacy, using a full service electronic dictionary like Random House Unabridged will free individual HMOs from reinventing their own lexicographical wheels.  All they need is to decide which RHU terms to list and what kind of personal best learning-testing program to offer their members (websites are cheapest). 

     For both HMOs and their individual members, the central advantage of dictionary based electronic learning and testing can be summed up in one phrase: Self Confidence.  Although HMO physicians have for years wisely advised many of their patients to lose weight and to exercise, and although patients themselves usually promise to follow this advice, HMO records clearly indicate that overall very few pounds come off and very few bikes get ridden, largely because patients themselves lack confidence in their ability to choose a diet-exercise regimen, stick with it, and produce measurably satisfactory results.

     If, as I’ve argued here, the lack of personal best self confidence plays a major role in the current persistence of low levels of patient compliance, then I believe American HMOs and medical leaders have good reason to take health literacy and Michelle Obama’s Health Literacy Foundation very seriously as a step toward transforming our present medical-services consumption industry into an interactive health improvement partnership between patients and practitioners.  

     The potential success of this partnership requires us to distinguish between “in your face” information and “in your head” information.  Right now the health literacy movement, like many worthy causes, is in its in-your-face “good idea” stage.  Let’s hope it moves into a confidence builder in-your-head slot for many of us, especially the thousands of fiftyish Americans yearning for some personal confidence magic that will help them lose twenty pounds — without drugs.  By way of illustration, here’s an in your head challenge that can work for almost and age and at every level, including the national audience that the Scripps National Spelling Bee has traditionally reached. 

 spelling bee comprises 375 single definition terms that appear in the Random House Unabridged Word Genius (RHUWG) dictionary under the heading, ANATOMY.  They are intended for use in a basic spelling bee definition-focus format, namely, “Please spell the 15-letter word whose RHUWG definition is “of, pertaining to, or affecting the cerebrum and its associated blood vessels.”  

In specific circumstances, a multiple-choice answer may ask for vowel-letter surrogates, i.e., “Please indicate your one-word answer (e.g., cerebrovascular by designating its SECOND vowel letter via one of the following alternatives (a) A; (b) E; (c) I; (d) O; (e) U or “none of these, ,” in which case the correct multiple-choice answer would be choice (b), letter E.  In one sense these multiple-choice answers will be easier, since they invite guessing.  On the other hand, their economy, especially for test correctors, permits five times as many questions in the same time space.  

Ideally the format of our MazdaMind Spelling Bee would call for each participant to learn all 375 target terms and face multiple-choice qualification rounds, followed by a live stand-up competition using the traditional spelling bee format.  Practically considered, sponsoring organizations can adapt what’s here to their own goals and constituencies.  Since the terms are grouped in their descending level of study, there’s no reason why one competition shouldn’t choose upon, say, 6-, 7-, and 8-letter targets, while another chooses its targets from the top (e.g., 15-, 14-, and 13-letter targets). 

This competition focuses upon anatomy terms because they comprise a clearly defined health literacy target, as opposed to an arbitrarily constructed more general list.  In this connection, though, it should be noted that the subject of anatomy was directly taught in many American elementary schools prior to the First World War (cf., final-grade reports of Missouri schools).  

By way of economy, it should be emphasized that this 375-term list as it stands, especially on a computer screen, gives IMMEDIATE drag-and-drop access to the complete Random House entries for  click-access cross references.  In booklet form, as with the yearly Scripps events, the same study materials will take up over a hundred 8x11 pages.  Quite apart from its health literacy relevance, this lists represents a very, very strong argument for dictionary based electronic learning as a low-cost high productivity learning tool.

As Thomas Kuhn taught us, misery loves innovation even more than company.  Small wonder our recession worriers — and who isn’t one these days, directly or indirectly? — are desperately looking for new and practical ways to increase their job mobility.  Statistically considered, since most unskilled jobs are already filled, jobseekers from shrinking fields of employment are being advised to broaden their search to include entry level jobs in new high tech fields that are either stable or expanding, e.g., health care.

Let’s grant that each high tech field has its own hands-on skills.  But it’s also true that each field, e.g., plumbing, has its own high tech vocabulary which each candidate for employment is expected to know or learn, including correct pronunciation, very much like an aspiring restaurant server learning the complete menu by heart.  Hence the desirability of acquiring preliminary mastery of an employment field’s high tech vocabulary well in ADVANCE of the first interview, not in a panicky last minute cram session.  .

Until recently, the only way we could acquire a preliminary mastery of, say, health care terms was to take a course (inconvenient and expensive) or to study a specific-field booklet (usually limited in scope).  Today, however, our current partnership between print dictionaries and their electronic versions gives any job candidate quick access to an amazingly efficient learning tool for mastering a wide range of high tech vocabularies in current use.  Here’s the why and how of our dictionary-based learning and testing route.

Dictionary based learning and the need for authority. . . . Practically considered, be it a game of Scrabble or a court case, the primary authority of an American dictionary stems from our language itself, which many of us today, especially overseas, call Standard Worldwide American Pronunciation English.  As indicated in public sources like Time Almanac, SWAPE is right now an official or official alternate for over two billion human beings on this planet, and our high tech vocabulary stretches even further.  To  test the extended domain of SWAPE’s impact, log on to dictionary.reference.com/translator and request a translation of CARDIOVASCULAR into a number of foreign languages, including Russian and Korean.  

As indicated by our medical example, SWAPE could also be called “standard worldwide HIGH TECH American pronunciation English.  Rather than being “borrowed” from Latin or Greek, CARDIOVASLCULAR and thousands of other technical terms were coined by Renaissance scientists after 1500 using Greek and Latin roots like CARDIO- and VAS (“vessel”).  Far more than its European neighbors, English was unique in borrowing these “inkhorn” coinages directly into the language (Shakespeare loved them).  

The result is that SWAPE, though primarily an Ameriphone language, also comprises an international high tech component which we can call Greco Latin International Technical Terminology (GLITT, for short).  Since its technical fields are clearly identified in SWAPE dictionaries (Anatomy, Economics, etc.), GLITT has a separate pick-and-choose status for aspiring technical professionals all over the planet, including those whose SWAPE competence is relatively low.  For them, American full service dictionaries are just as useful and productive as they are for Americans themselves (cf., the Asian and Near Eastern names in professional buildings, especially in California).  

Like Tolstoy’s “happy” families, good dictionaries are all “lexicographical” in the same way.  What this means is that, going back to Samuel Johnson, dictionary makers have traditionally assembled many, many specific quotation-examples for specific words and then arranged them in terms of chronological sequence and frequency of use (both of which usually coincide), along with their various part-of-speech functions (noun, verb, adjective), especially in our most frequently used 5,000 words.  Unabridged, college size, desk size (smaller)  — these all march to the same procedural lexicographical drummer in every civilized nation today.

Unfortunately, a few instances of what might be called “rogue lexicography” now depart from traditional practice in defining groups of words, e.g., “high school” or “cardiovascular conditioning,” as words, not as “multiple word entries.”  Another departure lists different part-of-speech forms as different entries, e.g., ADENOID (1) for the noun and ADENOID (2)for the adjective.  Departures like these do not invalidate the use of a rogue dictionary for reference purposes.  But they greatly weaken the legal authority of a dictionary (a traditional role) and its usefulness as an international high tech vocabulary learning tool.

For job seekers, of course, high tech vocabulary coverage is the primary consideration, be it a giant unabridged dictionary or one of the smaller desk size dictionaries being distributed by the millions each year to American third graders by dictionaryproject.com.  A fuller discussion of current dictionaries is presented in “America’s Big Four Electronic Dictionaries and Their Looming Competition,” which can be quickly accessed, read, and downloaded via pilambda.org/horizons/v86-4/oliphant.pdf. 

As far as authority goes, the importance of standard lexicography, especially today, can be summed up in one phrase: MEASURABLE STANDARDS.  Like many states, California has officially replaced its former Division of Weights and Measures with a Division of Measurement Standards, along with a commitment to the science of metrology, which would certainly encompass lexicology, lexicography, and vocabulary testing.  

Going further, since the international status of Standard Worldwide American Pronunciation English already requires a pronunciation standard backed up with dictionary authority, the growing use of international high tech terminology (e.g., WHO) invites the use of a specific full service dictionary like Random House Unabridged (1.2 million word-definition combinations) as an international measurement standard in the construction of special-field vocabulary tests.  

Electronic or print, the American dictionary today has always been an efficient and authoritative learning tool.  At a recession-driven time when job seekers are seeking new fields and new challenges, dictionary-based high tech vocabulary learning and testing is well worth exploring — even on the high school and pre-high school levels. 

A dictionary is much more than a glossary, which is fundamentally just an alphabetized list of words and definitions.  In addition to ordinary words, the bold-faced entries of a full service dictionary include word elements like cardio- and proper names, along with phonetic transcriptions, multi-word entries, spelling variants, etc.  Since the term  “entries” can be misleading, many dictionaries now list their number of word-definition combinations, e.g., 1.2 million for the unabridged Random House, which can be accessed free of charge at dictionary.com, and downloaded via wordgenius.com.  Paralleling dictionaryproject.com,  the Big Dictionary Project offers a free download to schools via eis-usa.com/pub/wgrubdp.exe.  

For learners, what a dictionary entry covers is just as important as its word-definition combinations.  Simply put, since we all have slightly different personal Velcro pads to help knowledge “stick,” a full service dictionary entry, much like a large display case, is bound to give our memory more  potential Velcro “hooks” than a simple glossary presentation of headword and definition.  

After its boldfaced headword, a full service dictionary customarily presents a phonetic transcription of its standard pronunciation, sometimes followed by variant forms.  After this may come click-access to an audio version (very helpful), followed by derivative forms (e.g. singable) “irregular” forms (sang, sung), pronunciation variants, and primary part-of-speech membership (verb, noun, or adjective).

The number of definitions will vary from one to over a hundred (e.g., 179 numbered definitions for RUN).  As set forth by G.K. Zipf, this feature gives us a quick formula for measuring a SWAPE word’s frequency of use, namely its number of listed definitions divided by its number of letters.  Via this formula RUN (179/3) comes out as very high frequency, while CARDIOVASCULAR (1/14) comes out as quite low.  

  For American jobseekers, the listing of a subject field in italics after a definition’s ID number can be very useful, e.g., the listing of Accounting after Def. 11 (“profitable, busy”) for the entry word (also called “headword”) ACTIVE.  Using the electronic version of an unabridged dictionary like Random House, we can input our subject field in the definition slot and produce a study list of over a hundred basic accounting terms, along with reducing its difficulty level by specifying the number of letters via the dictionary’s “wild card” feature.  

NOTE. . . . American dictionaries, even Random House, routinely omit information regarding field labels.  Unit Eight therefore presents a complete field-label access resource for aspiring jobseekers, vocabulary students, and makers of tests. 

Another attractive feature of dictionary definitions is their use of illustrative phrases and sentences, as in Def. 11 for HEAT: warmth or intensity of feeling; vehemence; passion: He spoke with much heat and at great length.  As we’ll see later on, we can use this feature to construct tests that measure our ability to recognize non-literal, figurative meanings in what we hear and read.
This section may include the date for which the use of the entry word is first documented, usually in the sense represented by its first definition.  Its etymology (word history) may also appear here, along with suggestions regarding usage.  Various cross references, e.g.,CARDIO- and VASCULAR, the latter of which will produce[image: image4.png]
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 VASCULUM and -AR, which will lead to VAS and –CULE.  These cross references, it should be emphasized, can be accessed very, very rapidly via click or drag-and-drop.

No matter what age we are, learning vocabulary words can be a dreary business, far more than learning to appreciate great painting.  To put it bluntly, what’s called for is “sticky” in-your-head learning — call it memorization if you wish — rather than the non-sticky in-your-face partial, forgettable learning that characterizes listening to lectures and class discussion.  Since each of us is different, with a different brain and different experiences to draw upon, what we remember and how we remember it is bound to vary — much as though we each had different pieces of Velcro in our heads. 

An electronic dictionary gives each specific word-definition target many high speed opportunities to “stick” in the minds of those who scan-read a particular entry.  To some the pronunciation (rhythm, rhyme) may stick; to others it may be the etymology or an illustrative passage.  Given over fifteen different non-definition memory clues in many entries, every learner has a far better chance with these Velcro entries than with a bare bones word list, glossary, or even a set of Viz Ed cards.

17) Practical testing

To separate learning from testing is like separating a game of golf from its scorecard.  As learners, even working on our own, we need to know the results of our efforts, ideally using a measurement standard that holds true year after year, e.g., the scales in a physician’s office.

Definition-focus tests. . . . Most of us are familiar with definition-focus formats via Jeopardy, crossword puzzles, and the challenging Scripps National Spelling Bee, e.g., “Please spell the word which Random House Unabridged defines as  “of, pertaining to, or affecting the heart and blood vessels.”  We can make the question easier by adding a number-of-letters clue, or even a phonetic transcription, e.g., /kahr'dee oh vas"kyeuh leuhr/. 

Headword-focus question formats. . . .       Headword-focus questions like “What does HEAD mean?” are usually confusing and unproductive.  But they can work surprisingly well as specific-feature questions, e.g. “Which syllable in CARDIOVASCULAR gets the principal emphasis (i.e., “stress”).  Other headword questions can focus upon etymological source, phonetic transcription, spoken pronunciation, entry date, etc.  Consequently, they can function as memory jogging study questions.  Headword focus for learning, definition-focus for challenge and achievement — this combination works especially well with high tech vocabulary learning.

The most ambitious use of dictionary based learning and testing focuses upon our ability to understand which meaning of a word fits its occurrence in a specific context, spoken or written.  Certainly a 7-year-old worries just as much about PLUTO in “Mickey Mouse became an astronaut because he wanted to find Pluto” as a 70-year-old worries about heads in the Alzheimer’s diagnostic question, “What does the proverb, ‘two heads are better than one’ mean to you?”  Hence the desirability of using a dictionary’s illustrative phrases and sentences as elements in questions like the following.

Dear test taker. . . . Each of the following questions begins with a 4-letter headword (in caps) accompanied by an illustrative example (in italics).  After this appear three definitions, only one of which actually contains our illustrative example.  Would you please indicate (a, b, or c) which of the these three definitions actually contains our example.  (By way of an additional clue, each definition is followed by its entry-sequence number in parentheses.)  

     Q1 HEAD: wise heads; crowned heads....(a) the upper part of the body in humans joined to the trunk by the neck, containing the brain, eyes, ears, nose, and mouth (d1).... (b) a person considered with reference to his or her mind, disposition, attributes, status, etc.(d6).... (c) froth or foam at the top of a liquid (d13). 

     Q2 HEAP: to heap a plate with food.... (a) to accumulate or amass (d6).... (b) to give, assign, or bestow in great quantity (d7).... (c) to load, supply, or fill abundantly (d8) 

     Q3 HEAR: to hear a case.... (a) to listen to; give or pay attention to (d3).... (b) to be among the audience at or of (something) (d4).... (c) to give a formal, official, or judicial hearing to (d5). . . . [correct answers: b; d; d]. 

COMMENT. . . . As indicated by their entry-sequence numbers, dictionary definitions are presented in an ascending familiar-unfamiliar (concrete-to-abstract pattern).  This means that for practical purposes the difficulty level for each question can be objectively linked to two target-features: its number of letters and the position-sequence number of the correct definition-answer, e.g., a ranking of 10 (4+6) for our HEAD question as opposed to 12 (4+8) for the one targeting HEAP. Consequently a dictionary based vocabulary program can clearly distinguish between tests and lists intended for 3rd graders students and those intended for pre-professional students.  It can make more efficient use of test-taking time by emphasizing the “definitional logic” in each entry, as in the following.

A time-saving dictionary-based meaning-in-context test

Dear test taker. . . . Each of the following questions begins with a 4-letter headword (in caps) accompanied by an illustrative example (in italics).  After this appear the definition-sequence numbers of three definitions, only one of which actually contains our illustrative example.  Would you please indicate (a, b, or c) which of the these three definitions actually contains our illustrative example.  There’s no doubt that some guessing is involved.  But your growing familiarity with how multiple-meaning words work will help you a great deal.  

     Q1 HEAT: He spoke with much heat and at great length.... (a) d1. . . . (b)   d2. . . . (c)  d11
     Q2 HEEL: a heel of bread....  (a) d1. . . . (b)  d3. . . . (c)  d8
     Q3  HELP: Help me, I'm falling!...  (a) d1. . . . (d8). . . . d18 

COMMENT. . . . As they stand these timesaver format meaning-in-context questions probably come across as confusing.  But I’ve tried them out with nine-year-olds, and the results are very, very gratifying.  Given the 70,000 phrase-sentence examples in RH Unabridged, I have high hopes that dictionary-based meaning-in-context study and testing will soon play a larger role in both K-12 education and anti-Alzheimer’s achievement programs.

***

18)  Dictionary based electronic learning — What’s new about it?

Much of what’s here will work with print dictionaries, including “desk” size (40,000 entries) and “college” size (70,000 entries), some of which have electronic versions.  But for mastering  Greco Latin international technical terminology (GLITT), it’s essential to have access to the electronic version of a full service dictionary like Random House Unabridged Word Genius.  From a lexico-electronic perspective, here’s what’s new in this user’s guide.

As we’ve seen, dictionary authority opens the door to transparent measurement standards, which then open the door to learner-friendly study lists with explicitly replicable difficulty ratings and rankings.  For all ages, not just PhD candidates, this feature is bound to come across as “fair” and “better.”

Access to high tech fields and abbreviations. . . . From the third grade on, most Americans acquire a  search perspective regarding how their home computers can handle documents, e.g., a search for the name  ZIPF in this document.  Electronic dictionaries simply extend this capability to include searches for word categories, e.g. 15-letter words, words that share the same field label, e.g., “anatomy,” and special lists like “all the 15-letter words in the field of Anatomy.”  

Unit Seven, by way of illustration, presents a study list of 375 anatomy terms broken down into 11 sub lists of single definition anatomy terms ranging in length from 15-letter terms down to 4-letter terms.  On a personal best basis, this list-construction feature equips students to expand their vocabulary in any direction they choose in roughly 200 separate fields, ranging from Anatomy to Geology, and including exotica like Numismatics, Petrography, and Golf (240 terms).

It’s worth noting here that dictionaryproject.com, with the help of service organizations like Kiwanis and Rotary, is now distributing free of charge two million desk size dictionaries to American third graders, and has been doing so for over ten years.  For practical purposes this means that nearly every K-12 student today has a dictionary that can be used as a low cost learning and testing resource, especially in connection with preliminary lists produced via a full service dictionary like Random House Unabridged WordGenius (wordgenius.com.

By way of illustration, let’s consider an RHUWG list for Zoology (874 terms).  In general we can expect to find half of these in a college-size dictionary and a fourth of them in a desk-size one.  To identify and list the actual terms themselves will require some crosschecking time.  But once constructed, a derivative list like this will work beautifully as a complete time-on-task assignment tool, e.g., “Using your dictionaries, please be prepared to take a spelling-bee style written test covering  the first 20 target words on the accompanying technical-field list.”

As far as abbreviations go, since an American dictionary’s authority is based upon the past, many of the etymologies and examples in today’s dictionaries go back to the 18th century.  The same is true of their abbreviations for many subject fields, e.g. anat. for Anatomy (fairly obvious), ophthal. for Ophthalmology (a bit strange) and vet. path. for Veterinary Pathology (stranger still).  In searches and list production — and this is an important point — one must often input the CORRECT ABBREVIATION, not the fully spelled out term itself.

What’s truly new about this user’s guide is the accuracy of the field abbreviations in Unit Eight.  As might be expected, I started by checking the abbreviation lists in our major American dictionaries (Merriam Webster, New World, American Heritage, and Random House), and was greatly disappointed.  So the listings here,  including their flaws, have been built one by one from the ground up — just like a corrected and expanded version of an old address book.  To be frank, I feel the abbreviations here comprise a major empowerment tool for all American dictionary users, and I hope they will be recognized as such by all of those who take standard worldwide American pronunciation English and Greco Latin international technical terminology seriously.       

High speed electronic learning. . . . Print dictionaries still work beautifully as turn-the-page reference sources, especially in the browsing that can takes place when we look at our target’s same-page neighborhood, e.g., NEIGHBORHOOD, NEMATODE, NEMESIS, etc.  But memory-friendly linking requires plenty of time-consuming page-turning in a print dictionary, e.g., the linking of NEIGHBORHOOD with NEIGHBOR, BOER, BOOR, HOOD, and HAT — all of these potentially helpful VELCRO-learning clues.  

To put it simplistically, an electronic dictionary is fundamentally a high-speed dictionary page turner that opens the door to high speed personal best learning, as opposed to the single-stimulus rote-repetition learning required by word lists and glossaries (has anyone ever learned medical terms from a conventional glossary?).  Search options, click access, drag-and-drop — a high speed electronic adaptation usually takes up a minimum amount of disk space, e.g., only 14.7 megabytes for the RHUWG.  Half the time-on-task and 30% more retention — this is a fair estimate of the efficiency of dictionary based electronic learning.

Meaning-in-context reading comprehension. . . . Among educators and parents, vocabulary learning is rarely a subject of discussion, much less spirited debate.  But reading as a topic of debate can bring many civilized Americans to the brink of physical violence, far more than traditionally explosive subjects like religion and sex education.  What our dictionary-based reading-comprehension questions do is to desensitize our reading debates by offering a wide range of potential tests at many levels of difficulty — all of them focusing upon our ability to comprehend what is “meant,” as opposed to what is said literally.

This non-literal ability of ours takes time to develop (many children remain literal-minded until middle school).  Nor can it be taken for granted, cf. the use of meaning-in-context tests in connection with the diagnosis of senile dementia.  Given the current disarray of American testing (e.g., recent criticisms of NAEP and other assessment programs), I believe this use of dictionary based testing could greatly improve reading speed and reading comprehension for millions of K-12 Americans, along with lowering current costs of instruction. 

To sum up:  Measurement standards, Access to high tech fields and abbreviations, High speed electronic learning, Meaning-in-context reading comprehension — these four features represent what’s new and important about dictionary based electronic learning.  Mnemonically considered their initial letters form the acronym M.A.H.M.  Though not a word, it’s pronounceable as /mahm/, enough so to make it “stick” for readers whose friends want to know what they’ve been reading.  If this “what’s new” section rings true to individual readers, I hope they will share the gist of it with their friends.

18) Dictionary based electronic learning in a recovering economy 

The basic energy behind this user’s guide comes from our recovering economy and the personal challenge it presents to jobseekers of all ages.  Broadly considered, though, a full service electronic dictionary opens many doors to many kinds of learners, including the following.  

Personal-best learners. . . . Going back to Noah Webster and Abraham Lincoln, the American dictionary has always opened doors of learning opportunity to those of us who want to study and grow on our own, very much like solitary runners and bikers preparing for marathons, biathlons, and Iron Man events later on. Unit Eight presents a wide range of fields: not just Anatomy and Accounting, but also Astrology,  Heraldry, Sports, and Television.  Simply put, what’s here transcends conventional notions of “education,” enough so to offer interesting vocabulary targets to any American who wants to grow on his or her own.

Educators strapped for cash. . . . Our economic recovery has already required budget cutbacks for public and private education in America, thereby inviting consideration of learning programs that will meet traditional educational goals at a lower cost and still fit into our traditional T5 accountability framework of Time, Targets, Tests, Talent, and Transfer Impact.  

As far as learning time goes, a reasonable starting estimate for dictionary based electronic learning is that of between five and ten words per minute of seat time, at home or using a classroom computer.  Allowing additional time for review and multi-stage testing, a mid level time estimate for the 375 word targets in Unit Seven would be 45 hours, the traditional time called for a “one unit” course on the college level (1 classroom hour per week backed up by 2 study hours per week in an 18-week semester).  Given a normal distribution of academic talent, a teacher might expect an overall test performance score of 70%, but the explicit nature of the learning task will encourage less talented students (less precocious?) to spend more study time and earn higher performance standings.

The transfer impact of this time/ talent investment can be inferred by subsequent performance on a number of high status vocabulary-emphasis standardized tests.  The GRE, the GMAT. the LSAT, and the MCAT as a group devote at least half of their attention to vocabulary and vocabulary-related skills.  On the high school level the same transfer impact can be inferred from SAT and ACT tests.  On the K-8 level impact can be inferred from academic performance in high tech vocabulary courses like biology, chemistry, physics, and mathematics.    

Consensus builders. . . . Any nation in deep economic trouble will produce new leaders trying to build a new national consensus, ideally a mega-majority wave that will overflow conventional divisions of class, religion, ethnicity, and language.  For the early days of our republic it was Noah Webster’s concept of the American Language, along with Theodore Roosevelt’s “American” spellings that helped us break our cultural ties to England.  So it is not surprising that many activists today are calling for more consensus regarding the importance of “Cultural Literacy” and  so-called “English” language skills as instruments for achieving job mobility and geographical mobility in a society where Israel Zangwill’s healing concept of the Melting Pot has been neglected for many years.

As set forth here, the concept of dictionary based electronic learning offers very strong intellectual support to consensus builders via its replacement of “English” with “standard worldwide American pronunciation English” and “Greco Latin international technical technology.”  Even more important, it offers strong practical support via its identification of the Random House Unabridged WordGenius Dictionary as the ONLY available full service dictionary capable of achieving consensual-linguistic goals.  Finally, via Appendices One and Two, it offers ready-to-use consensual learning tools for widespread use throughout the nation.

Why shouldn’t American school children be just as proficient in SWAPE as pre-professional schoolchildren in Hong Kong, Mumbai, and Kiev? — surely a slogan like this will pull us together linguistically far better than leaky sound bites like Head Start and No Child Left Behind.

Alzheimer’s worriers. . . . Call it Alzheimer’s or senile dementia, our informal diagnoses of “second childhood” are dictionary-centered.  Going blank on proper names begins to appear in the late forties, going blank on ordinary words and technical terms shows up in our fifties and sixties.  Going blank on meaning-in-context (jokes, proverbs etc.) represents the gerontological end of the line for many seventy- and eighty-year olds, judging from the diagnostic use of questions like How do you interpret the proverb “Misery loves company”?  

 Traditionally foreign language study, especially the vocabulary element, has been respected as an effective anti-Alzheimer step (the biographies of famous Americans and Europeans make for fascinating reading).  Given the foreign language component in the reality-orientation programs developed by Joseph Folsom and his Veterans Administration hospital colleagues, dictionary based electronic vocabulary learning clearly deserves serious attention by American gerontologists and service organizations, including retirement living “memory care” facilities.

National dictionaries. . . . As indicated by over seven million hits a day the subject of international technical terminology gets plenty of attention these days, much of it stemming from a perceived need for international standards regarding the formation of new technical terms and the definitions attached to them by scientists worldwide.  Practically considered, though, a student’s national dictionary — Chinese or Russian, British English or Canadian English — still remains his or her primary hold-in-the-hand learning tool.  Hence the desirability of a productive partnership between each national dictionary and the full service Random House Unabridged dictionary of standard worldwide American pronunciation English and Greco Latin international technical terminology.

One key element in that partnership can be summed up in the phrase Greco Latin.  Russian or British English, a term like CARDIOVASCULAR, though pronounced differently, is going to show up with pretty much the same spelling and the same definition.  The second key element might be called “hold in the hand screening,” which is to say that national dictionaries prepared for widespread national use save space by including only the more frequently used terms.  For a college-size hold-in-the-hand dictionary (1,000 pp.) this usually means half of what’s in RHUWG.  For a desk size (600 pp.) only a fourth are usually covered.  For beginning students, though, this reduced coverage feature offers a sharper focus upon what’s important, as opposed to an overwhelming assembly of study targets.

What a full service electronic dictionary brings to the partnership can be summed up in the phrase “information processing.”  This means producing preliminary field lists, ranking question difficulty, and even offering high speed study alternatives (etymologies, derivative forms, cross references).  From the national dictionary (non-English or English dialect) the partnership gets hold-in-the-hand convenience and practical scope; from the full service electronic dictionary the partnership gets scope, speed, and international authority.  Almost like the United Nations, some might say.

NOTE. . . . Our survey of what’s new about dictionary based electronic learning employed the acronym M.A.H.M as a way of identifying (and remembering) our four most important innovations, namely, Measurement standards, Access to subject field lists, High speed learning, and Meaning-in-context reading comprehension.  By way of answering our who-needs-it question, we can use the five-letter acronym P.E.C.A.N to represent Personal-best learners, Educators strapped for cash, Consensus builders, Alzheimer’s worriers, and National dictionaries.

To tell the truth, I myself was suspicious of acronyms, slogans, and catchy titles for a number of years.  Recently, though, I’ve found that the effort spent in devising one is a wholesome exercise, along with protecting a speaker from going blank on what comes next in his or her spoken presentation.  Since I hope some readers will go public with what’s here, I’ve used a few of these memory-friendly devices along the way. 
 A macho-mind health literacy spelling bee 

What follows can fairly be described as a social-consensus version of the perennial Scripps National Spelling Bee.  The social consensus element is set forth in a short section dealing with the Health Literacy Foundation and its goal of improving the overall health literacy of Americans.  That section is followed by a ready-to-fly subordinate health literacy program, namely, mastery of a mini-vocabulary of 375 single definition anatomy terms, as demonstrated by spelling-bee style test questions. 

Health literacy and dictionary based electronic learning. . . . Call it change or reform, will our new health care system actually have an impact upon how Americans think about their bodies?  By way of a yes we can cite Michelle Obama’s current involvement with the Health Literacy Foundation, along with the Obama administration’s praise of the Kaiser Permanente HMO, whose web site offers its 10 million members a health literacy glossary comprising 2,000 largely Greco Latin medical terms and over 6,000 separate word-definition combinations.

But does the Health Literacy Foundation actually expect American health care consumers to learn medical jawbreakers like “cardiovascular” from wildly variable glossaries like those of Kaiser, University of Maryland, and others?  By way of a practical alternative, let’s look at how this goal can be reached via the online Random House Unabridged Dictionary at dictionary.com. 

As far as testing formats go, our Scripps national spelling definition-based format is ideal, e.g. “Please spell the 14-letter medical term defined as ‘/kahr'dee oh vas"kyeuh leuhr/, adj. Anat. of, pertaining to, or affecting the heart and blood vessels.  As a practical step, this question format can also be translated into a multiple-choice “A-E-I-O-none of these” format asking for the target’s second vowel letter.  

This testing format fits beautifully with full service dictionaries like RHU, which can produce study lists for different medical fields of different sizes with different levels of difficulty.  Using the WordGenius download of RHU, anyone, repeat anyone, searching for single-definition 14-letter terms in the subject field of “anatomy” (anat.) will quickly produce a 12-term study list as a first stage introduction to how our medical vocabulary works as a system.  

And it IS a system according to Steadman’s Medical Dictionary (107,000 entries), which notes that 80% of those entries draw from a construction pool of only 1,200 Greco Latin word elements.

But the most valuable feature of authoritative full-service dictionaries is the memory-friendliness of their entries for daunting entries like CARDIOVASCULAR. Pronunciation (transcription and audio), part of speech, subject field, definition, date of entry into the language, and click access to cross references — this range of memory clues offers each learner far more potential “stickiness” than skimpy learn-by-rote glossary definitions which are bound to vary from one HMO to another.

Granted the desirability of health literacy, using a full service electronic dictionary like Random House Unabridged will free individual HMOs from reinventing their own lexicographical wheels.  All they need is to decide which RHU terms to list and what kind of personal best learning-testing program to offer their members (websites are cheapest). 

For both HMOs and their individual members, the central advantage of dictionary based electronic learning and testing can be summed up in one phrase: Self Confidence.  Although HMO physicians have for years wisely advised many of their patients to lose weight and to exercise, and although patients themselves usually promise to follow this advice, HMO records clearly indicate that overall very few pounds come off and very few bikes get ridden, largely because patients themselves lack confidence in their ability to choose a diet-exercise regimen, stick with it, and produce measurably satisfactory results.

If, as I’ve argued here, the lack of personal best self confidence plays a major role in the current persistence of low levels of patient compliance, then I believe American HMOs and medical leaders have good reason to take health literacy and Michelle Obama’s Health Literacy Foundation very seriously as a step toward transforming our present medical-services consumption industry into an interactive health improvement partnership between patients and practitioners.  

The potential success of this partnership requires us to distinguish between “in your face” information and “in your head” information.  Right now the health literacy movement, like many worthy causes, is in its in-your-face “good idea” stage.  Let’s hope it moves into a confidence builder in-your-head slot for many of us, especially the thousands of fiftyish Americans yearning for some personal confidence magic that will help them lose twenty pounds — without drugs.  By way of illustration, here’s an in your head challenge that can work for almost and age and at every level, including the national audience that the Scripps National Spelling Bee has traditionally reached. 

The macho-mind health literacy spelling bee. . . . This spelling bee comprises 375 single definition terms that appear in the Random House Unabridged Word Genius (RHUWG) dictionary under the heading, ANATOMY.  They are intended for use in a basic spelling bee definition-focus format, namely, “Please spell the 15-letter word whose RHUWG definition is “of, pertaining to, or affecting the cerebrum and its associated blood vessels.”  

In specific circumstances, a multiple-choice answer may ask for vowel-letter surrogates, i.e., “Please indicate your one-word answer (e.g., cerebrovascular by designating its SECOND vowel letter via one of the following alternatives (a) A; (b) E; (c) I; (d) O; (e) U or “none of these, ,” in which case the correct multiple-choice answer would be choice (b), letter E.  In one sense these multiple-choice answers will be easier, since they invite guessing.  On the other hand, their economy, especially for test correctors, permits five times as many questions in the same time space.  

Ideally the format of our MazdaMind Spelling Bee would call for each participant to learn all 375 target terms and face multiple-choice qualification rounds, followed by a live stand-up competition using the traditional spelling bee format.  Practically considered, sponsoring organizations can adapt what’s here to their own goals and constituencies.  Since the terms are grouped in their descending level of study, there’s no reason why one competition shouldn’t choose upon, say, 6-, 7-, and 8-letter targets, while another chooses its targets from the top (e.g., 15-, 14-, and 13-letter targets). 

This competition focuses upon anatomy terms because they comprise a clearly defined health literacy target, as opposed to an arbitrarily constructed more general list.  In this connection, though, it should be noted that the subject of anatomy was directly taught in many American elementary schools prior to the First World War (cf., final-grade reports of Missouri schools).  

By way of economy, it should be emphasized that this 375-term list as it stands, especially on a computer screen, gives IMMEDIATE drag-and-drop access to the complete Random House entries for each target, including click-access cross references.  In booklet form, as with the yearly Scripps events, the same study materials will take up over a hundred 8x11 pages.  Quite apart from its health literacy relevance, this lists represents a very, very strong argument for dictionary based electronic learning as a low-cost high productivity learning tool.

By way of honest encouragement. . . . I myself still have a long way to go in mastering every one of these 375 terms.  Understandably so, since I’m “disgracefully advanced in years,” as they say, which means I just can’t sponge up new words up.  But quite apart from being able to pronounce and recognize them when they turn up in hospitals, it’s a marvelous feeling to have a few of these click into place in one’s head, just like shooting pool, some might say.  So even if I fall short of the full 375, I feel the effort is fundamentally beneficial, especially to those who worry about their  ability to learn and remember what they’ve learned.

As a memory worrier, I tried to make my spelling bee challenge easier via an extra clue, i.e., “Please spell the 15-letter word whose first three letters are CER- and whose definition is  of, pertaining to, or affecting the cerebrum and its associated blood vessels.”  I also decided to start with “first impression” questions (syllable stress, part of speech, etc.), printing up one-page lists of 20 terms with plenty of room for scribbling (“tactile learning,” some call it).   Since each of us is bound to have a different memorization style (that’s what most learning is, isn’t it?), I can’t really recommend this approach for everyone, especially high school freshmen.  But I feel the “you and your memory” partnership deserves serious thought by each of us, especially in light of Marcel Proust’s “Remembrance of Things Past” (the only multi-volume book which many Americans have read twice — all the way through).  

Ninth grader or ninety-year-old anti-Alzheimer’s worrier,  I’m sure this list of words will be interesting and provocative to many of us.  Helpful, too, in strengthening our mastery of the high tech vocabulary component of Standard Worldwide American Pronunciation English (SWAPE) and its Greco Latin International Technical Terminologies (GLITT).

15 LETTERS:. . . . cerebrovascular  cricopharyngea  mechanoreceptor  parasympathetic   rhombencephalon  sinorespiratory  

14 LETTERS. . . . amphiarthrosis  anteroparietal  cardiovascular  galactophorous  hepatopancreas   interpupillary  intervertebral     laryngopharynx  myelencephalon     prosencephalon     rhinencephalon     scapulohumeral  

13 LETTERS. . . . arteriovenous     aryepiglottic     bulbourethral     extravascular     gastrocnemius     gastrohepatic     hemocytoblast     hypochondrium     interscapular     maxillofacial     mesencephalon     neurovascular     perichondrium     polyarticular     sustentacular     telencephalon     ventrolateral  

12 LETTERS. . . . buccolingual     craniosacral     diencephalon     diverticulum     dorsiflexion    epencephalon     erythroblast     fissipalmate     gubernaculum     hypogastrium     perinephrium     perionychium     perivisceral    reticulocyte      retrolingual     stereocilium     sternocostal     subauricular     synarthrosis    tricuspidate      unmyelinated     ventrodorsal     xiphisternum     zygapophysis  
11 LETTERS. . . . amphicelous     anapophysis     anteorbital     aponeurosis     canaliculus      conjunctiva     dentigerous     diapophysis      dorsiflexor      dorsispinal       dorsolumbar     enarthrosis     endarterium     endocardium     endometrium     enterocoele     epigastrium     epithalamus     gallbladder     gastrocolic  hippocampa    ipsilateral      lamellation     lumbosacral     mediastinum     mesothelium     myelination     nasopharynx     neurofibril     odontoblast     olecranioid     paleocortex     pericardium     pericranium    perineurium     perithelium     retrobulbar      rhomboideus   postorbital     stereotaxic      subcortical       subscapular        syndesmosis     synosteosis    syssarcosis     
10 LETTERS. . . . adventitia  ameloblast     anastomose    antitragus  approximal     bronchiole   buccinator     cancellous      cerebellum     colorectal    encephalon     endostosis    epicanthus    epicardium     epicondyle     epicranium   epididymis     epiglottis     epineurium   ganglionic    hypophysis      ligamentum     lymphocyte    medullated   mesorectum     mesovarium     metacarpus     metatarsus      myelinated     myocardium     neurilemma     neuroplasm     osteoblast    panniculus     pectoralis     perimysium     periosteum     peritoneum     prefrontal     premaxilla     presternum     quadriceps     sarcolemma  siderocyte     stalk-eyed     stylohyoid     subclavius     submaxilla     synostosis     

9 LETTERS ampullula     ankylosis     antihelix     arteriole    arthrodia      bronchial     browridge   bursiform  cerebroid    cholecyst     claustrum       endolymph     endosteum     endostyle     epimysium     esophagus     extensile     genitalia    ginglymus      gomphosis     hemoblast     hemolymph     hindbrain   ileocecal       lemniscus     lumbrical    malleolar     malleolus     mesentery     mesocecum     mesocolon     myelocyte     mylohyoid     neuroglia     normocyte     olecranon     oviferous    paranasal     perilymph      popliteal    popliteus   postaxial     posteriad       pupillary    sphincter  submucosa     subapical   supinator      trapezius    vestigium                                                                                                                                                                                                             
8 LETTERS  acromion     amniotic     asternal     atlantal    axilemma      bronchia      bronchus     calcific     cavitary    cervical     chondral     chorioid     cisterna      clitoris     cotyloid     duodenum     ependyma      extensor  fontanel      glabella      gnathite   gracilis     habenula    hemocoel      incisure     invertor      lipocyte    masseter       meninges     midbrain     modiolus     neuraxon  pancreas    peroneal     peroneus      phalange     phleboid     platysma    preaxial    pronator     pudendum     retinula     scalenus     sesamoid     splenius  subcutis     tailbone     trigonum     trochlea     urostyle    vertebra     

7 LETTERS bronchi    canthus    carpale   cochlea  dacryon    dendron      eardrum    enteron      entopic     epaxial     evertor    falcial     fossula     frontad     glottis     gluteal     gluteus    jejunum      laqueus     laterad     lobulus     malleus     mammary     metopic     nephron     nodulus     occiput     omentum       oviduct        parotic   pharynx    plantar     pontine     pylorus     salpinx    scleral      scrotum     triceps     urethra     ventrad     

6 LETTERS aboral     adnexa    8:02 AM   antral     biceps    cardia     celiac     cnemis     cornea     crista     dermis     diploë     dorsad     dorsal1     fornix     frenum     fundus    genial2    insula    intima      limbus2       meatus       mediad     medius    mucosa      rectum     narial      rectum     rectus      retina     sacrum     sclera     stapes    tectum     testis     thymus     tonsil     tragus    tunica      ureter     uterus     vastus     vermis     

5 LETTERS:  aorta     bursa  caput    cecum      derma1  ectad     ectal    fossa1     glans     gonad     gyrus     hymen    ilium      impar    lobus     nares     penis    psoas      pubis     pupil2        ramus     spina    sural     talus1     uncus    uvula     vomer     vulva     
4 LETTERS  anus    falx    gena   glia    iter    lien2       otic     ruga   uvea         

A note on difficulty ratings and rankings. . . . This difficulty-ranking system is based upon George Kingsley Zipf’s frequency-of-use findings regarding words and dictionary definitions.  Simply put, a word like NECK, with only four letters a more frequently used word and easier to spell than a word like CEREBROVASCULAR, which has fifteen letters.  On the other hand, the anatomical definition of NECK (number 10: a narrowed part of a bone, organ, or the like) is clearly  more unfamiliar and hence more  difficult to remember than definition 1 the part of the body of an animal or human being that connects the head and the trunk. Hence the sum of letters and definition number gives us a consistent way of rating each word’s learning difficulty and ranking words according to that criterion, e.g. ranking CEREBROVASCULAR as 16 (15+1) and NECK as 14 (4+10).   

The system ignores other factors like the familiarity of combining elements like –VASCULAR, but it still represents an acceptable objective standard for professional metrologists to use in rating and ranking the 1.2 million word-definitions combinations in an unabridged dictionary like Random House Unabridged (315,000 entries).

***
19) 162 subject-fields and their dictionary abbreviations

WARNING:  In using field labels, watch out for potential confusion between field labels themselves and context word in a definition  e.g., ARMOR; or between abbreviation and word, e.g. GRAM (for grammar) and GRAM (unit of measurement). Special Note:  The full version, with over 40,000 high tech terms, can be accessed as “An Access Dictionary of High Tech Internationalist English” can be accessed via http://www.nonpartisaneducation.org/Review/Resources/HighTechDictionary.pdf. 
Accounting (150)  Acou/stics (70)  Angling (80)  Aeronautics (299)  Aerospace  (99)  Agri/culture (70)  Amer/ican Hist/ory (45)  Anatomy (1138)  Anglican Ch/urch (50)  Animal Behav/ior ( 60)  Anthropol/ogy (77)  Archaeol/ogy   (82)    Archery (20)

Archit/ecture
(486)  Arith/metic (320)  Armor (190  (Artillery (90)  Astrol/ogy  (88)  Aviation (40)  Banking (90)  Baseball (540)  Basketball (130)  Billiards (60) Biochem/istry (853)  Biol/ogy (1011)  Bookbinding (70)  Bookkeeping (100)

Botany (1324)  Buddhism (90)  Building Trades (40)  Cards (270)  Carpentry (210)     Cell/ular Biol/ogy (190)  Chemistry (3389)  Class/ical Myth/ology  (3000)  Class/ical Pros/ody (20)  Coal Mining (300)  Com/merce  (150) Computers  (631) Cookery (300)

Cricket (100)  Crystall/ography (130)  Curling (40)  Dentistry  (135)     Drafting (30)  Diving  (70)  Eastern Ch/urch  (60)  Ecclesiastics (360)  Ecology  (118) Econ/omics (80)  Education (73)  Electricity
(627)  Electronics (442)  Embryol/ogy (150)

Eng/ineering
 (140)  Eng/lish Hist/ory (100)  Entomology (122)  Finance (120)  Fine Arts (130)  Football  (1210)  Fort/ification (70)  Fox Hunting (40)  Fr/ench Hist/ory (20)  French Cookery  (50)  Furniture (510)  Genetics (304)  Geog/raphy (76)

Geology  (604)  Geometry  (230)  Gk [Greek] and Rom/an Antiq/uities  (50)  Glassmaking (25)  Golf (240)  Gram/mar  (913)  Gymnastics (60)  Heraldry (400)

Hinduism (190)  Hist/ory (360)   Horol/ogy (80)  Horse Racing (50)  Hunting (270)

Immun/ology (600)  Insurance  (320)  Irish Legend (20)  Jainism
(10)  Jazz (170)  Jewelry (130)  Journalism (120)  Judaism (150)  Law (2109)   Library Science (60)  Ling/uistics (359)  Liturgy  (40) Logic  (380) Mach/inery (300)  Mathematics(1289)

Masonry (180)  Mech/anics (80)  Med/icine (944)  Metal Working (80)  Metall/urgy (300)  Meteorol/ogy (283) Mexican Cookery (25)  Mil/itary (603)  Motion Pictures (200)   Mineral (750) Mountain Climbing  (5)  Music (1434)  Mycol/ogy (180) Naut/ical (1252)


Numismatics (40)  Ophthal/mology  (180)  Opt/ics (800)  Ornithol/ogy (123)  Parl/iamentary proc/edure 15)  Pathol/ogy (2113)  Petrog/raphy  (40)  Pharm/acy (952)

Philately (60)  Phonetics (304)
Photog/raphy (330)  Physical Chem/istry (150)

Physical Geog/raphy (40)  Physics (1289)  Physiol/ogy  (334)  Plant Pathol/ogy  (150)  Plumbing  (90)  Poker  (80)  Printing (361)  Prosody (202)  Psychiatry (236)  Psychoanal/ysis  (80)  Psycho’logy (361)  Radio and Television (1100)  Railroads (150)

Real Estate  (160)  Rhetoric (86)    Rocketry (90)  Rom/an Cath/olic Ch/urch (400)

Rom/an Hist/ory  (50)  Scand/inavian Myth/ology (80)  Shipbuilding (90) Sociology  (124)   Sports  (450)  Statistics (220)  Stock Exchange (90)   Surg/ery (320)

Survey/ing (120)  Telecommunications (70)  Television (750)
Textiles (160)  Theat/er (210)  Theology (150)  Thermodynam/ics (70)  Transportation  (150)  U.S. [United States] (3000)  U.S. Govt [Government] (60)  U.S. Marines (20)  


Vet/erinary Med/icine  (40) Vet/erinary Pathol/ogy (240)   Whist (40)  Wrestling  (50)  Zoology (874)

***

NAMES

20) Proper-name literacy and reader-friendly testing
Cognitively considered, going blank on proper names is far less serious than going blank on ordinary words or losing the ability to concentrate.  But from a social perspective, it’s very, very worrisome.  We are a nation, even a civilization, of name droppers, which is to day that whom we know is just as important as what we know — and far more visible.  Hence the desirability of  strengthening our command of mainstream proper names as a practical route toward strengthening our overall proper name skills, including pronunciation and spelling.

Mainstream proper-name literacy and English as a Second Language students

By way of bona fides in the proper name department:  During the academic year 1969-1970, I used a “mainstream proper names” system with English-as-a-second-language students in a remedial reading course at California State College, Northridge with the goal of improving their reading skills, writing skills, and overall awareness of American society and its traditions.  Since it was supported by a U.S. Dept. of Enducation grant that was renewed for a second year, I feel it’s well worth adapting for more widespread use, including Alzheimer’s worriers.  Here’s what I feel is called for, especially for personal best learning.
An authoritative target list of mainstream proper names. . . . The primary source for my target list was a 3,000-name “world” biographical dictionay (Babur the Great, etc.).  This I reduced to a ranked list 1,003 names on the basis of their number of Info-Trac citations (President Ronald Reagan was far and away the winner that year).  I have replaced this list with one based on Merriam Webster’s New Webster’s Biographical Dictionary (NWB, 30,000 entries), limiting this list to those names with at least 13 lines of biographical coverage.  Here are the top ten, each prefaced by its rank and the number of lines in its entry:  1/88 Napoleon I. . . 2/50  Cromwell, Oliver. . . .3/49 Michelangelo. . . . 4/44 Charles II, King  of England. . . . 5/43  Washington, George. . . .  6/37  Edward III, King of England. . . .  7/37 Hitler, Adolf. . . . 8/36  Franklin,Benjamin. . . .  9/36  Milton, John. . . .10/36 Scott, Sir Walter.  

     COMMENT. . . . The authority of this list rests upon the reputation of its editor, William Allan Neilson, who also served as editor-in-chief of the 1934 Webster’s International. Hence its established status in libraries and book stores.  This said, I feel many readers will be puzzled by the presence of Edward III in the top ten, along by the number of lines allocated to relatively obscure British politicians, e.g., Sir Edward Coke, who gets the same number of lines (23) as the American John Charles Fremont.  For the present, though, the NWB is the only practical source which actually permits supports our common-sense recogniton that some famous people (e.g., Napoleon) are “more famous” than others (e.g., Fremont).  

Practical question formats. . . . The test format which I devised in connection with my ESL grant is still worth attention, especially for Alzheimer’s worriers who want strengthen their range of onomastic awareness, not just its depth.  Here’s an illustrative 10-item test using our Napoleon-Scott mini-list.

 Please use the above 10-name list to produce TEN name-groups, i.e., A (123), B (234), C (345), D (456), E (567), F (678), G (789), H (8,9,10), I 9,10,I), and J (10,1,2).  For each of these groups, then indicate on an a-b-c basis which named person was born FIRST (resolve ties alphabetically).  In the case of Group A, your choices would be 1/ Napoleon I,  2/ Cromwell, Oliver, and 3/ Michelangelo; and the correct answer (according to the Random House Unabridged at dictionary.com) would be C  (representing 3, Michelangelo, 1475-1564), as opposed to B (representing 2, Cromwell, Olive, 1599-1659) or A (representing 1, Napoleon I, 1769-1821)

COMMENT. . . .  The distinctive virtue of this test design can be summed up in one word:  SCOPE.   Although our test instructions take up 108 words, they will work just as well with a 50 word list (including the “turn around” at the end), and the number of alternatives can be extended to five or reduced to two.”   Most important, the ranking feature also serves as a measure of test question difficulty, since subjects with longer entries are consistently more familiar than those with shorter entries, e.g., the 641-650 group: Satie
, Erik; Schlegel, 
Fredrich von; Schurz, Carl;  Sennacherib;   Skelton, John; Smith, John;  Soult
, Nicholas;  Stanley, Edward George;  Suarez, Francisco;  Swinburne, Algernon.

ADDITIONAL QUESTION FORMATS. . . .  As with vocabulary testing, our traditional spelling bee format works very well with famous name questions, e.g., Please identify the last name of the person described in the following Random House Unabridged dictionary entry: “1706-90, American statesman, diplomat, author, scientist, and inventor”.  The one-word answer feature accounts for this format’s popularity with game shows like Jeopardy, along with crossword puzzles, and conventional achievement testing. 

    Another attractive format is that of the pronunciation question.  The simplest format simply asks the test taker to identify which syllable gets the most emphasis, e.g. “For the name Sennacherib, please indicate which syllable (1st, 2nd, 3rd, 4th, none of these) gets the most emphasis (as indicated by a following /”/ in Random House Unabridged).”  A second more challenging format would call for a complete phonetic transcription, e.g. /seuh nak"euhr ib/.  

Practically considered I recommend our “born first” format.  I’ve used 50-item versions with both students and college professors (two of whom scored 49 out of 50), and it comes across as fair and fast — two key psychometric virtues, many professionals would rank highly, I feel.   

High speed nonfiction reading sources for learning mainstream proper names. . . . I decided to use mainstream nonfiction reading as a tool for improving my ESL students’ mastery of mainstream proper names.  One reason for this is that mainstream nonfiction authors, especially those who win prizes, consistently allude to and index mainstream “great names”  Under the letter C, Churchill and Caesar are great favorites, and the average proportion of names from our list is between 5% and 10%, e.g., Jonathan Schell’s Fate of the Earth.  So I felt reading mainstream nonfiction would be just as productive as direct dictionary study.

WRITING SKILLS. . . . A second reason was the fact that the writing skills of my 60 ESL students would be tested later on as a requirement for moving on to their remedial writing course.  Quite apart from a common sense belief that those who read a lot usually write fairly well, I had some persuasive and replicable on-campus evidence to support my mainstream nonfiction premise.  

More specifically, since my campus identifies and tracks students via their majors (e.g., history, journalism, creative writing, etc.), it turns out that mega-reading majors like history (19 library books checked out each semester) score much higher on our all-campus exit writing exam than mini-reading majors like journalism (10 books per semester) and creative writing (8).  

HIGH VOLUME READING. . . . My choice of an 18-book mainstream reading list (Schell, Peter Drucker, etc.) was inspired by an article by Jerome Bruner in the New York Review of Books that described his assignment of three “classics” (William James, Locke, etc.) each week to students in an undergraduate seminar at Harvard.  

As might be expected, my ESL students were somewhat uneasy about my list, with one of them asking me, “Do you really expect us to understand what’s in these books.”  To which I replied, “Not at all.  Since I myself can’t remember most of what’s in them, all I ask is that you spend at least one minute on each page and then move on.”  To which I added, “and I’ll be giving you simple “reader friendly” tests on each book to make sure you’ve performed this relatively easy task.”

A reader-friendly testing system for monitoring and encouraging high speed nonfiction reading. . . . My testing system was inspired somewhat by the fact that my granddaughters, then four, were able to answer sequence-position questions like “Whom did Dorothy meet FIRST on the Yellow Brick Road — the Cowardly Lion, the Tin Woodman, or the Scarecrow?”
What I did was to translate this kind of question into “page-sequence” terms by photocopying pages from a testing target, removing any sequence clues (page numbers, etc.), placing those pages in a random sequence — all this as a prelude, and asking the test taker to identify which page in each three-item actually appears FIRST in the actual book.  As with our “born first” testing system, I produced ten question groups from our ten pages, i.e., R1,R2,R3. . . . R2,R3,R4. . . . R4,R5,R6. . . . R5,R6,R7. . . . R6,R7,R8. . . . R7,R8,R9. . . . R8,R9,R10. . . . R9,R10,R1. . . . R10,R1,R2.  

NOTE. . . . I should emphasize here my assumption that economy and flexibility will be basic requirements for anyone using either the reader-friendly page-sequence testing system.  Clumsy though photocopying is, it took me only thirty minutes to produce complete ready-to-use test booklets, answer sheets, and an answer for, say, Samuel P. Huntington’s American Politics: The Promise of Disharmony, a relatively short, prizewinning paperback which several of my ESL students greatly enjoyed, it turned out.

As far as flexibility goes, 20-page booklets, though bulkier, are easy enough (I experimented with a 20-page test covering Alice in Wonderland, on which a friend, then in her forties, scored a whopping 19 out of 20!).  And I also subsequently encouraged students to prepare their own test booklet materials, that is, fifteen randomly chosen photocopied pages, from which I would select 10 at random as the basis for special-purpose tests (make up, extra credit, etc.)

I happy to say that my students, ESL and upper division, liked the reader-friendly testing synonym, and some of them have used it in their own teaching later on.  A few colleagues too.  Overall, though, it never truly caught on nationally, even though the logistics of book access are quite practical.       
High speed reading and writing skills. . . . Although my 60 ESL students were enrolled in a remedial reading course, the English department required them to pass a 30-minute writing exam (essay format) in order to take their required remedial writing course.  Consequently, even though my on campus evidence indicated that high volume reading improved student performance on such writing skills tests, I needed to make sure my ESL students as a group would do well on this exam.

What I did was to use much of my classroom time for 30-minute practice essays.  Given the official expectation that students would produce 8 words a minute in exam conditions, I introduced my students to a workable 240-word structure, namely, a thesis statement (a sentence, not a paragraph); a paragraph supporting the thesis (100 words); then a paragraph (another 100 words) stating and refuting some objections to the thesis, followed by a statement (one or two statements) restating and emphasizing the thesis — St. Thomas Acquinas redivus, some might call it.

Following Barrett Wendell’s practice, I began by asking my students to write on simple single-word topics (Friendship, Democracy, Progress, etc.,) many of them culled from The Syntopicon), staying clear of daunting challenges like those used by the Oxford All Souls fellowship test.  As described by the ECONOMIST some years back,  these called for three hours of writing on a single word topic like DISCRETION  or even GREEN — a nightmare for anyone, I suspect.

After a few weeks, I added what I call a Spinoza feature, echoing his famous apothegm that “What Peter tells us about John tells us more about Peter than it does about John.”  This meant that students would be facing personalized challenges like “Please choose a book on our list that you have read and write a short essay (roughly 250 words) setting forth your views regarding the author’s attitude (positive, negative, in between) toward one of the topics specified for today’s writing challenge (e.g., Friendship, Democracy, Progress, etc.,).  

Factually considered, my ESL students as a group did far better on their outside writing skills test at the end of the semester.  Logically considered, their achievement simply indicate that the combination of high volume nonfiction reading (half a million words) and in-class writing is beneficial, not that high volume reading will achieve such results on its own.  But the students were certainly pleased by these results.  And so was I.

A closing note. . . . My purpose in describing this project can be summed up in one phrase: building confidence.  As we’ve seen our goal of improving the mainstream proper-names literacy of American ESL students comprises a number of challenging elements.  List authority is one, testing format is another, along with the choice of index-friendly nonfiction, reader friendly testing, and even reader-challenging essay topics.  

Thanks to federal support (Fund for the Improvement of Postsecondary Education) for a successful project involving these features, I believe older readers have good reason to believe the same elements, albeit with a different emphasis. will produce equally impressive results for them.  Personally satisfying too.  
Mainstream proper-names literacy for personal best Americans, young and old
With a few modifications, here’s how the preceding classroom-centered system can work in a personal best setting that includes learners of all ages, especially Alzheimer’s worriers.
A new authoritative great-names source. . . . My original InfoTrac list (compiled in 1989 is out of date.  Hence the desirability of a list based upon Webster’s New Biographical Dictionary (Merriam Webster, 1988).  Our next chapter presents this list.  We can retain our great-names testing system (birth and pronunciation), since it can work just as well and thriftily in a one-on-one or family setting.

New nonfiction sources. . . . Every truly important person is a “subject,” not just a name.  This means nearly every “top fifty” name in our ranked list will also show up as a “subject” in your local public library catalog, usually under a category such as explorer or president.  It also means that the proportion of index great names is likely to be quite high.  

Beyond this, especially if you’re working on your own, make sure you physically inspect each candidate’s print, length, and index coverage.  Better 250 pages, even if its written for juveniles (many are excellent!) than 500 pages by an eminent scholar.  
Flexible reader-friendly testing. . . . Thirty minutes of preparation time for each book may be quite thrifty for a classroom teacher.  But a personal best learner should feel free to economize.  A “which appears first” choice between two 150-word passages read aloud may be more challenging.  But ten such questions will certainly keep you honest, won’t they?

High speed reading. . . . Good biographies and histories are not mystery stories.  Rather, they usually reiterate their key themes and ideas again and again, very much like a teacher making sure an absent or dozing student will get exposed to what’s important in one context or another.  Ideally, then, readers should push themselves into a page-turner mode of between 400 and 600 words a minute, always on the alert for who’s truly important and how they fit into the big picture. 

Deemphasizing writing skills. . . . Whatever good writing is, one picks it up through osmosis, I feel.  This means reading books that have been composed with care and affection, both of which in my view turn up in biographies more than other literary forms.  Where historians and sociologists want to sell us their ideas, the biographer wants us to like, or at least understand his subject.  Lenin, Franco, Tito, Garabaldi, Kaddafi — they all came across to me as understandable and even likable (Lenin loved to fish, for example) thanks to their biographers, especially those who are good storytellers.  So trust your reading targets and your own memory, and simply wait for your first million words to make their impact upon your own prose.

Personal control over the reading process. . . . As opposed to religious documents and binding legal contracts, there’s nothing sacred about the printed word, especially when someone is throwing thousands and thousands of them at you.  So don’t scold yourself if your author puts you to sleep sometimes (even Homer did this, according to Horace).  The nonfiction books you choose are there to serve you, not the other way round.  And they will in the long run is you remember the traditional maxim “Read, read; something will stick! (lege, lege, aliquid harebit!)  
A closing note. . . .  My purpose is not to downplay novels (I’ve written a couple).  But I feel the reality-orientation premise demands a respect for factual information and staying in touch with the real world, distasteful though it may be at times.  By way of illustration: my late mother-in-law, then ninety, spent her last four clear-headed years with us, during which she consistently read two newspaper all the way through every morning, along with doings crosswords and other puzzles in the afternoon.  As should be obvious, high volume, high speed nonfiction reading will have the same kind of impact — measurably so.  
***

21) Who’s Truly Who — A Ranked List of 666 Most Verifiably Famous Names

What follows is a ranked list of famous names based upon the number of lines allocated to each in Webster’s New Biographical Dictionary, Merriam Webster, 1988 (WNBD). . . . Rank appears first, followed by number of entries, followed by the subject’s name and other information (as presented in WNBD).  For convenience the names appear in groups of five rows each.  

The Preface to WNBD describes it as “wholly revised and reedited,” including a “greatly increased” coverage of the “non-English part of the world,” while at the same time retaining a relatively “fuller and more detailed” treatment of American, Canadian, and British subjects.”   As has been pointed out, though, the British element is still overemphasized, enough so that WNBD deserved an acceptable world-emphasis edition.  Even so, what’s here is basically authoritative and useful, especially in telling us both “who’s who” and “who’s more important than whom” (often surprisingly so).
***

THE LIST
1/88  
Napoleon I

2/50  Cromwell, Oliver

3/49 Michelangelo
4/44 Charles II, King  of England

5/43  Washington, George 
 6/37  Edward III, King of England
   7/37 Hitler, Adolf
8/36  Franklin, Benjamin
 9/36  Milton, John
10/36 Scott, Sir Walter.    11/35  Charles I, King  of England
    12/34  Augustus, Gaius
   13/34  Louis  XIV, King  of France 
14/33  Crammer, Thomas
15/33  Hyde, Edward, 1st Earl of Clarendon     
***

16/33  More, Sir Thomas, Saint
17/33   Tennyson, Alfred, Lord Tennyson     18/33   Wilson, Woodrow
19/32  Columbus, Christopher

20/32  Drake, Sir Francis   21/32  Edward IV, King of England
22/32  Pitt, William, the  Younger
  23/31  Churchill, Sir Winston

24/31  Edward I, King of England   25/31  Elisabeth I, Queen of England

26/31 Penn, William
27/30  Churchill, John, 1st Duke of Marlborough 
***

28/30   Defoe, Daniel   MOLL FLANDERS
29/30  Lenin, Vladimir
30/30 Mozart, Wolfgang Amadeus
31/30  Swift, Jonathan
   32/29
Bismarck, Otto von
33/29  Nelson, Horatio
   34/29  Sun Yat-Sen
  35/29  William I, King of England, the Conqueror
36/28  Caesar, Julius
37/28   
Henry VIII, King of England
38/28   Raleigh, Sir Walter
  39/28  Shakespeare, William

40/27   Balzac, Honore de
 

***

41/27   Dryden, John   
42/27  Napoleon III
43/27   Newman, John Henry

44/27  Prokofiev, Sergey
45/27  Roosevelt, Theodore
46/27   Wagner, Richard

47/27 Wesley, John 48/27     Wordsworth, William
49/26    Byron, George Gordon, Lord Byron     50/26   Chaucer, Geoffrey    51/26   
Dante Alighieri
52/26   Darwin, Charles
     53
/26    Fredrick II, 
King of Prussia, the Great    54/26   Hugo, Victor 
***

 55/26  Mendelssohn, Felix     56/26  
Morris, William     57/26  Muhammad   58/26  Mussolini, Benito
59/26   Woolsey, Thomas60/25   Browning,  Robert   61/25  Charles V,   Holy Roman  Emperor   62/25  Cooper, Anthony Ashley, 
1st Earl of Shaftsbury
63/25  Emerson, Ralph Waldo  64/25  Freud, Sigmund 65/25   Galilei, Galileo
 66/25  Jesus
67/25
Mary Stuart, Queen of Scots 68/25  Mill,  John  Stuart   69/24 Bacon, Francis 70/24  Beethoven, Ludwig  71/24   Bolivar, Simon  72/24 Burke, Edmund  ***

73/24  Clemens,  Samuel, Mark Twain  74/24  D'Annunzio, Gabrielle 75/24   Dickens, Charles 76/24  Gandhi, Mohandas Mahatma 77/24 Grant,  Ulysses S.    78/24  Johnson,  Samuel
 79/24  Leonardo da  Vinci
80/24   Liszt,  Franz
81/24  Massine,  Leonid     82/24  Monck, George
83/24  Montfort,  Simon de    84/24   
Peel , Sir Robert     85/24  Pilduski, Josef
   86/24
   Rousseau, Jean-Jacques 
87/24  Ruskin, John     88/24
Schiller,  Johann  89/24
 Shaw, George Bernard     90/24 Sheridan, Philip Henry
   
***

91/24  Stanley, Sir Henry  Morton
92/24  Wayne, Anthony,  Mad Anthony 93/24  Wellesley, 
Arthur,  1st Duke of Wellington        94/23  Coke, Sir  Edward     95/23  Fremont, John Charles     96/23 Irving, Washington
 97/23   Jefferson,
Thomas 98/23 Picasso, Pablo
   99/23 Poe, 
Edgar Allan

100/23  Rembrandt van Rijn 101/23  Victoria
Queen of England
    102/23  Wells, Herbert George
   
***

103/22 Chamberlain,  Neville
  104/22  Chang Kai-Shek

105/22  Howells, William Dean     106/22  James I, King of England107/22 Livingstone,  David  
108/22  Mao Tse-Tung, 
[Mao Ze-Dong]
   109/22  Nehru, Motilal       110/22  Parnell, Charles     111/22 Pretorius, 
Andrew    112/22  Roosevelt, Franklin      113/22   Sidney, Sir Philip     114/22  Stravinsky, Igor     115/22  Turner,  Joseph
116/22 Vega, Lope, de
 
***

117/22 Wycliffe, 
John    118
/21
 Antonius, Marcus [Mark Antony]     119/21   Chamberlain,  Joseph
   120
/21 Cobbett,  William  121/21   Edwards,  Jonathan122/21  Hannibal

123/21  Henry IV, King of France     124/21   Ibsen, Henrik
     125/21   Irving, Sir Henry   126/21  James, Henry     127
/21
 Laplace, 
Pierre-Simon
     128
/21 
Lincoln
, Abraham
129
/21 
Meredith, George
 
***

130/21 
More, Hannah
 131
/21
 Pym,  John
   132
/21
 Shelley,
Percy Bysshe  133/21 
Stalin, Joseph
134
/21
 Stevenson, 
Robert Louis
    135
/20
 Addison
, Joseph
  136
/20
 Attaturk
, Kemal
137
/20
 Cervantes, 
Miguel de
 138/20
 Charlemagne:  Charles the Great     139
/20
 Cicero , Marcus Tullius     140 /20
 Diderot, 
Denis     141
/20
 Disraeli, Benjamin
 

***

142/20  Edward VII,  King of England
  143/20  Goethe, Johann 144 /20
 Lully, Jean-Baptiste  145/20
 Meternich, Klemens 146/20   Owen, Robert
   147/20
 Peshkov, Aleksey: Maxim Gorky 148/20
 Pitt, William 
the  Elder 149/20  Rhodes, Cecil 150/20  Rupert, Prince 151/20   Russell  John 1st Earl 152/20 Venizelos, Eleutherios
153/20   Walpole, Sir Richard  154/19
 Antiochus III, the Great     
***

155/19  Bach
, J.S.
   156
/19
 Benso, Camillo,  Count Cavour     157
/19
 Coverdale, Miles
  158/19
 Cowper, 
William     159/19
 Darius I,  the Great     160
/19
 Donne, John
   161
/19
 Gaulle, Charles de     162
/19
 Groot, Hugh de, Grotius     163/19   Hammerstein, Oscar   164/19
 Humboldt
, Alexander von 165
/19
 Joan of Arc  166
/19
 Kant
, Immanuel   167
/19
 Lafayette, Marie-Joseph  

***

168/19
 Lessing, 
Gottfried     169/19
 Louis XV,  King of France    170
/19
 Matisse, Henri
 171/19
 Plessis, Armand-Jean du, 
Cardinal Richlieu    172
/19
 Pope,  Alexander     173/19
 Priestly, 
Joseph    174/19
 Sheridan, Richard Brinsley    175
/19
 Sullivan, Sir Arthur     176/19
 Voltaire, Francois-Marie Aroet    177
/19
 Whitman, Walt


178/19  Wilkes, John
179/19
 Wilkinson,James

***

180/19 William I, Stadtholder  of  the Netherlands
the Silent    181/19  Zola, Emile  182/18   Blucher, Gebhard
  183/18 
Calvin
, John
   184/18
 Carlyle, Thomas  185/18
 Coleridge,  Samuel Taylor
  186/18 
Cortes
, Hernando    187/18   Cromwell, Thomas  188/18
 Edward, 
Prince of Wales, the Black Prince   189/18
 Fox, Charles   190/18
 Handel, George
  191/18   James II, King of England
192/18
 Lomonsov, 
Mikhail


***

193
/18
 Louis-Philippe, 
King of France
194/18   Mehmed II, the  Conqueror   195/18 Middleton, Thomas
   196
/18
 Millais, Sir John    197
/18
 Montague,  Charles, 1st Earl  of  Halifax   198/18
 Montessori, Maria
 199/18
 Murray, Gilbert   200/18      Nansen, Fridtjof
   201/
18 
Paine, Thomas
202/18   Plato    203
/18
 Pole, Reginald, 
204/18  Spencer, Herbert     205/18
 Thackeray, 
William  206/18
 Webster, Noah


***

207/18
 Whistler, James McNeil    208 /18  Wilde, Oscar     209/17  Aristotle    210
/17
 Athanasius, Saint     211/17
 Belloc, Hilaire
 212/17
 Bentham, Jeremy    213/17
 Boccaccio, Giovanni
214/17
 Brahms, Johannes
 215/17 Canning
, George    216/17 Carnegie
, Andrew     217/17
 Clive, Robert
218/17  Constantine I,  the Great  219/17  Cook, James, 
Captain Cook        220/17
 Davis, Jefferson
   221/17
 Dickenson, 
John   222
/17
 Diocletian
, Gaius, 
Roman Emperor

***

223
/17
 Edward
, Anglo-Saxon king of England
, the Confessor   224
/17
 Eisenhower, Dwight   225/17
 Gutenberg, Johannes 226
/17
 Henry II, 
King of England
 227
/17
 Jackson,  Andrew
 228
/17
 Jung
, Carl
229
/17
 Lee, Robert Edward  230/17
 Linne,  Carl von .  Linnaeus   231
/17
 Louis XVI, 
King of France
232/17
 Margaret of Anjou
233/17  Molotov, Vyachelav
234/17
 Philip II, 
King of France, 
Philip Augustus   23517
 Philip II
, King of Spain

***

236/17
 Philip IV
,King f France, 
the Fair  237
/17
 Pound, Ezra
   238
/17
 Prester, John

239/17   Schonberg, Arnold    240/17
 Sherman
, William Tecumseh
   241/17
 Stephen, King of England
242/17
 Tchaikovsky, Pyotr Ilich
243/17  Thomson
, William, 
1st Baron  Kelvin   244
/17
 Welles, Orson
 245/17
 William III, 
Stadtholder of the Netherlands and King of England


***\

246/17   Wright, Frank Lloyd
247/17
 Wright, 
Wilbur and Orville
248/16  
 Abelard 
249/16  Albertus Magnus

250/16   Alexander II, Czar of Russia 
251/16
 Alexander II
, the Great  252
/16
 Aquinas
, Saint Thomas   253
/16
 Bell, Alexander Graham
254/16
 Bernini,
Gian/ Giovanni
255/16  Boyl
, Robert
256/16 Bulow, Bernhard von
257/16   Catherine II,  the  Great  

258/16 Caxton, William
  259
/16
 Cobden
, Richard  
260/16  Cocteau
, Jean


261/16 Conrad, Joseph
    262
/16
 Cornwallis, 
Charles, 
1st Marquis   263/16 Curzon, George, 1st Baron   264
/16
 Dostoyevsky
, Fyodor  265
/16
 Douglass
, Fredrick
266/16 Dudley, Robert, 1st Earl of  Leicester    267
/16
 Duns Scotus
  268 /16  Eden , Sir Anthony
269/16  Edison , Thomas Alva
   
270/16
 Edward VIII, 
King of  England
  271/16 Einstein
, Albert   272
/16
 Farragut
, David    273
/16
 Fletcher
, John
 274
/16
 George III, 
King of England   275
/16
 Gershwin
, George
276
/16
 Gluck
, Christoph  277/16
 Gregory VII, 
Saint
 278
/16
 Gustavus II
, King of Sweden 279/16
Hamilton, Alexander 280/16
 Hauptmann, Gerhart
281/16  Henry VI, King of England


282/16
 Hung Hsiu-Chuan, 
Chinese religious leader   283
/16
 Huxley, Thomas Henry
284/16
 Jeanneret, 
Charles 
le Corbusier   285/16 Kaganovich, Lazar
286/16
 Kipling, Ruyard   287
/16
 Laban, Rudolf


288/16
 Marie Antoinette

289/16
 Melanchthon, 
Philipp
290/16
 Mommsen , Theodore
291
/16
 Montmorency-Bouteville, 
Francois-Henri


92
/16
 Moore , George
  293
/16
 Moore
, Thomas
294/16
 Nero, Roman  Emperor
295/16
 Neville,Richard,  Earl of  Warwick, 
the  Kingmaker   296/16 Pasteur, Louis
297/16
 Peary
, Robert
298/16
 Peter I, Czar of ussia, 
the Great   299/16
 Petrarch
, Francesco
300/16
 Selden, John


301/16
 Siddartha Gautama, 
the Buddha   302/16
 Smith
, Joseph   303/16
 Southey, Thomas
304/16
 Strindberg, 
August

305/16
 Sullivan
, John
306/16
 Vaughn Williams, 
Ralph
307/16
 307a/16Vecelli
 Tiziano, 
Titian  308/16 Wallenstein
, Albrecht
  309/16
 Wieland, Christoph
310/15
 Akbar
, the Great   311
/15
 Alexander I, 
Czar of Russia  312/15
 Ambrose
, Saint
     313/15
 Attila
, the Scourge of God   314
/15
 Auden
, Wystan Hugh
315/15 Balfour, Arthur
316/15
 Brecht , Bertholt
 
317/15 Briand, Aristide
318/15
 Britten, Benjamin
319/15 Bryan
, W illiam Jennings   320/15
 Calderon de la Barca, 
Pedro    321/15
 Canute, the Great

322/15 Casaubon, Isaac
323/15
 Charles, Duke of Burgundy, Charles the Bold   324/15
 Charles VII, King of France
     325/15   Chekhov, Anton    326/15   Chopin, Fredric
327/15   Christian IX,  King  of Denmark
  328/15
 Cleopatra VII,  Queen of Egypt
329/15 Cooper, James Fennimore    330
/15
 Davenant,  Sir William     
331/15 Diaz deVivar,  Rodrigo, El Cid     

332/15  Douglas, Stephen, the Little Giant   333
/15
 Eleanor, Queen of England and Acquitaine     334/15  Eugene, Prince of Savoy
   335/15  Francis I, King of France
336/15  Fredrick William,  the Great Elector    337/15  Freneau, Philip
 338/15  Galsworthy,  John   339
/15
 Garcia Lorca, Federico
    340
/15
 Gide, Andre
341/15  Giraldi  Giambattista, 
Cinthio  

342/15 Gladstone, William Ewart     343/15
 Gordon, Charles, Chinese Gordon

344/15
 Gossec, Francois    345/15 Grimm, Jacob and Wilhelm
346/15
 Harun al Rashid

347/15    Hastings, Warren     348
/15
 Hayden, Franz


349/15 Hearst, William Randoph
350/15
 Hemholtz,  Hermann
351/15
 Henry
, Patrick
352/15  Henry III,  King of England
  353/15 Hobbes, Thomas


354/15 Holmes, Oliver Wendell, 
the Older   355/15
 Houston, Samuel   356
/15
 Humphrey,  Duke of Gloucester
357/15 Ibn Saud

358/15  John, King of England, 
Lackland     359/15
 Kandinsky, 
Wassily
360/15
 Kokoschka, Oskar
  361/15
 Leibniz, Gottfried    362/15 Louis XVIII,  King of France   363/15
 MacCleish, Archibald
364/15
 Marlowe, Christopher  365/15
 Masefield, John


366/15   Mazzini, Giuseppe
367/15
 Mies van der Rohe, Ludwig
368/15
 Mill
, James     369/15
 Morris, 
Gouveneur
370/15
 Nietzsche, 
 Fredric


371/15  Ockham
 William of Occam   372/15
 Photius, Patriarch of Constantinople


373/15 Pius II, Pope,  Aeneas Sylvius    374
/15
 Porter, Cole   375/15 Ptolemy I,  Ptolemy Soter   376
/15
 Pushkin, 
Aleksandr
   377
/15
 Rameau, Jean-Philippe


378/15 Robespierre, Maximilen
  379/15
 Rogers, Richard   380
/15
 Rossetti , Dante Gabriel  
381/15  Sandburg, 
Carl
382/15  Seneca, Lucius, the Younger

383/15  Shostakovich, Dimitry
  384/15
 Smollett, Tobias
 385/15   Steele, Sir Richard
386/15 Strauss, Richard   387/15
 Tallyrand,Perigord
  388/15 Theodosius the Great   389/15
 Thompson, Benjamin, 
Count Rumford

390/15 Trajan, Roman  Emperor, Germanicus   391/15  Trumbull, John, American painter   392/15
 Vanderbilt, Cornelius
393/15   Wallace
, Alfred


394/15   Webb, Beatrice
395/15
 William I, Emperor of Germany
396/15  
 William IV, King of England, the Sailor King   397/15   Williams, Roger   398/14
 Agassiz, Louis
399/14  Alcott, Amos Bronson
  400/14
 Ashurbanipal
401/14  Berlioz, Hector
  402/14  Bjornson,  Bjornstjierne   403/14 Burns,  Robert   404/14
 Cabot
, John
  405/14 Calder, Alexander   406/14 Cardano, Geronimo


407/14  Chamberlain,  Sir Austen
  408/14 Charles
, Archduke of Austria  409/14
 Chateaubriand, Francois
410/14 Chesterton, Gilbert Keith   411/14  Cochrane, Thomas, Lord  412/14
 Danton,  
Georges  

 413/14 Devereux, Robert,
Earl of Essex  414/14  Digby, Sir Kenelm
415/14
 Drayton, Michael   416/14
 du Pont de Nemours, Pierre
417/14   Duffy  Sir Charles
418/14  Eliot, Sir John
419/14 Ferdinand I, 
Holy Roman Emperor


420/14
 Ferdinand II
, King of Aragon
  421/14
 Franco, Francisco  
422/14
 Fulton
, Robert   423/14
 Garibaldi, Guiseppe   424/14
 Gautier, Theophile


425/14  Hawthorne,
Nathaniel
  426/14
 Henry IV
, King of England
427/14
 Hogarth, William
  428/14 Hooke, Robert
   429/14
 Hsuan-yeh, Chinese Emperor


430/14  Hunter, John  
431/14   Hus, Jan
432/14   Huygens, 
Christian


433/14 Ibn al-Arab al Andalus   434/14 \ Ibrahim Pasha  435/14  Ignatius of Loyola, Saint
  436/14
 Ivan IV, Czar of Russia, the Terrible   

437/14  Jacoba, Countess of Holland
  438/14
 James III,King of Scotland  439/14   Jaspers,Karl    440/14  John of Austria,  Don Juan  441/14
 Josephus
 Flavius  442/14 
Kemal, Mehmed   443/14
 Kepler, Johannes   444/14  Kettering,  Charles
445/14  Kiesler, Fredrick
446/14 Kleist
, Heinrich von


447/14   Klopstock, 
Freidrich
 448/14   Kotzebue, August


449/14 Kung Chiu, 
Confucius   450/14
 Kuo Mojo  451/14
 Lagrange
, Joseph-Louis
  452/14
 Lamarck
, Jean-Baptiste   453/14 Lamb
, Charles 454/14
 Lang, Andrew
455/14 Llull, Ramon, Raymond 
Lully     456/14
 Mantegna, Andres 457/14 Marcus Aurelius, 
Roman Emperor
   458/14
 Maria Theresa



459/14  Marin, Thomas
   460
/14
 Marston, 
John
461/14
 Marvell, Andrew


462/14 Marx, Karl
463/14 Massinger, 
Philip
464/14 Mauriac, Francois


465/14 Maurras, Charles
466/14 Maximilian, 
Emperor of  Mexico    467/14
 Mithradates VI,  Eupator, the  Great   468/14  Moliere, Jean-Baptiste
469/14
 Montherlant, 
Henri-Marie
470/14 Mordaunt, Charles
 471/14
 Morgan, John Pierpont
472/14
 Morse, Samuel
  473/14
 Muir, John  

474/14
 Ney, Michel
 475/14
 O'Connell, Daniel, the Liberator  476
/14
 O'Donovan, Michael, Frank O'Conner  477/14
 Pascal, Blaise
478/14
 Pepys
, Samuel
479/14
 Pessoa, Fernando  480/14  Petrie, Sir  Flinders


481/14 Petty, Sir William
482/14
 Philip
. Landgrave of Hesse, the  Magnanimous    83
/14
 Pirandello, Luigi
  484/14
 Pitty-FitzMaurice, 
Henry


485
/14
 Poincare
, Raymond
486/14
 Porter
, William Sidney
, O Henry 

487
/14
 Quiller-Couch, Sir Arthur
488/14  Rambert
, Dame Marie
489/14
 Sadat
, Anwar   490
/14
 Seleucus I  491
/14
 Solon
  492
/14
 St. John,  Henry, 1st Viscount Bolingbroke   493/14
 Steuben
, Baron Friedrich von   494
/14
 Stevens, John
495/14   Stewart
, Lord James
  496/14 Stowe, Harriet Beecher
 
497/14
 Strauss, Johann, the Waltz  King   498/14  Swedenborg, Emanuel 


499/14   Theoderic , the Great   500/14
 Theotokopulos, 
Domenikos, 
El Greco

501/14 Tiberius, 2nd Roman  Emperor
502/14 Tieck, Ludwig
503/14  Tolstoy, Lev, Leo    504/14  Trotsky
, Leon  505/14 Velasquez, 
Diego
  506/14
 Verdi, Giuseppe
  507/14
 Walker, 
William, the 
filibuster   508/14 Walpole, Horace
 
509/14 Wheelock, Eleaszar
510/14   Whitefield,
 George
511/14 William II
 King  of England .Rufus   512/14
 Wodehouse 
Sir Pelham Grenville  513/14
 Xavier
, Saint Francis
514/14 Zangwill, Israel
515/14   Zinoyiev, Grigory


516/13
 Abdul Hamid II   517/13
 Alexander I, 
Prince  518/13  Alexander VI, Pope     519/13
 Alfred  the Great    520
/13
 Arnold, Benedict


521/13  Augustine, 
Saint
 522/13   Baker, Sir Samuel
523/13 Blake
, William


524/13  Brougham, 
Henry
  525/13 Bruno, Giordano
526/13  Buchanan,  George   527
/13
 Carteret, Sir George
528/13 Cecil, William
529/13 Chambers, Sir Robert
  530/13 Charles XII, King of  Sweden
531/13  Charles Edward, the Young Pretender   532/13 Chatterton, Thomas 

533/13 Cohan, George M.
 534/13 Coligny, Gaspard II, Admiral    535/13 Conde, Louis II, the Great Conde   536/13   Cruikshank
, George     537
/13
 Dalton, John


538/13   Daly
, Augustin
    539
/13
 Dampier, William
540/13  Darrow, Clarence


541/13  Davy, Sir Humphry
542/13   Dawes, Charles  543/13  Dekker, Thomas


544/13  Desmoulins, Camille
 545/13   Dewey,  John
   546/13
 Douglas,
Gavin


547/13 Doyle, Sir Arthur Conan  
548/13 Dumas, Alexander
Dumas, Pere  549/13  Eliot
, Thomas Stearns
550/13  Emil Pasha, Mehmed    551/13  Erasmus , Desiderius
552/13  Eyck,  Hubert van
   553/13
 Faraday, Michael


554/13  Faulkner, William   555/13  Francis of Meyronnes

556/13  Fredrick II, Holy Roman Emperor
557/13   Fredrick William III,  King of Prussia

558/13  Gamow, George
559/13  Gascoigne, 
George  560/13
 Gates
, Horatio


561/13
 Gaugin, 
Paul
562/13 Giotto
563/13   Granville-Barker, 
Harley


564/13 Griffith, Arthur
565/13 Hadrian, Roman Emperor    66/13  Hearn, Lafcadio
 567/13
 Hecht
, Ben
 568/13
 Hegel, Georg  569/13
 Henry
, Prince of Portugal, 
the Navigator    570
/13
 Henry VII, 
King of England


571/13  Heraclius , Emperor of the Eastern Roman Empire
572/13  Herder, Johannes
   573/13
 Hindemith, 
Paul
574/13   Hood, Thomas   575/13Howard, Thomas II, 3rd Duke of Norfolk   576/13
 Howard, Thomas III, 4th Duke of Norfolk   577/13
 Hung-Li, Chinese Emperor, Chien Lung   578/13
 Innocent III, Pope
579/13 Ives, Charles

580/13   John Maurice, 
Count of Nassau, the Brazilian    581
/13
 John the Fearless, 
Duke of Burgundy
  582/13
 Jonson, Ben
   583/13
 Knox, John


584/13  Koch
, Robert
  585/13
 KomenskyJan, 
Comenius   586/13
 Langley, Samuel        587
/13
 Lavoisier, 
Antoine-Laurent
   588/13
 Lawrence, David  Herbert    589/13   Lawrence, Thomas Edward,
 Shaw   

590/13  Lee, Richard  Henry
591/13   Leopold I, Holy Roman Emperor
592
/13
 Leveson-Gower
 Granville, George
593/13
 Lewes, George Henry


594
/13
 Lewis
, Wyndham
 THE APES OF GOD

595/13    Locke, John
596/13
 Lowell, James Russell    597
/13
 Lubbock, Sir John
598/13   Lubitsch, Ernst   599/13   Lucas van Leyden   

600/13   MacArthur, Douglas
601/13
 Madison, James
602/13   Marot, Clement
  603/13
 Marshall,  John
  604/13
 Martinozzi,  Gyorgy
     605/13
 Masaryk, Tomas
   606/13
 Mason, George
   607/13
 Massena, Andre  608/13
 Mather, Cotten
609/13
 Maurice of Saxony
  610/13
 Mead
, Margaret


611/13   Mencken,Henry
612/13   Minamoto, Yoritomo


613/13   Moses ben Maimon, Maimonides   614/13
 Moutbatten, Louis, 
1st Earl Mountbatten of Burma       615/13
 Mussorsky, Modest Petrovich    616/13
 Nabokov, Vladmir
  617/13
 Nash, Thomas     618/13
 Necker, 
Jacques


619/13    Noyes, John Humphrey
   620/13
 Oates
, Titus
   621/13
 Offenbach, Jacques
  622/13
 Patrick, Saint
623/13   Perry, Matthew


624/13    Pinero, Sir Arthur Wing
   625/13
 Piozzi
, Hester, 
Mrs. Thrale

626/13   Pizarro, Francisco     627/13
 Prynne, William    628/13
 Pui,. last Emperor of China, 
Henry Pu Yi    629/13
 Pusey, Edward
 630/13  Radek, Karl
631/13
 Ramsay,  James Andrew
  632/13
 Raphael, Sanzio


633/13   Ravel, Joseph-Maurice
634/13   Ray
, John
  

635/13  Reynolds, Sir Joshua
   636/13
 Richard III, 
King of England
     637/13
 Root, Elihu
  638/13  Rosecrans, William
  639/13
 Rossini, Giocchino  640/13  San Martin, Jose
641/13   Satie, Erik
  642/13
 Schlegel, Fredrich von


643/13  Schurz, Carl
644/13   Sennacherib  

645/13  Skelton, John


646/13   Smith, John   647/13
 Soult, Nicholas
 648/13 Stanley,Edward George


649/13    Suarez, Francisco
650/13  Swinburne, 
Algernon
  651/13   Szilard, Leo
652/13  Taft, 
William Howard
  653/13
Temple, 
Henry  John


654/13   Tesla, Nikola
     655/13
 Tilden, Samuel
   656/13
 Tokugawa Ieyasu


657/13   Tyndall, John
  658/13
 Victor Emmanuel II, King of Italy   659/13
 Webster, Daniel
  660/13
 Wesley, Charles
661/13  Williams,  Tennessee


662/13  Winthrop, John
    663
/13
 Wotton, Sir Henry
  664/13
 Young
, Brigham
  665/13  Yuan Shih-Kai

666 /13   Zuckermayer, Carl


***

A closing note. . . . Speed reading and proper-name vocabulary growth are natural partners.  As Frank Smith has put it, we comprehend what we read because we already know 50% of what’s on the page in front of us, including proper names and allusions.  And conversely, we expand our knowledge of proper names by encountering them again and again in nonfiction books intended for the general reader.  Most literary nonfiction prizewinners fall into this category, just as most of them consistently cite the same thousand culturally important proper names (Caesar, Julius, and Churchill, Winston, still have impressive index visibility, I have noticed).  

And there’s more. . . . Call it Alzheimer’s or pre-senile dementia, going blank on proper names is, or is going to be, a major worry for all Americans, especially after we reach the age of fifty.  Just like a sense of physical space, our awareness of general-knowledge proper names and their relatedness can help us stay on track in the real world, as opposed to sliding down in a swamp of personal fantasies and confusion.  

***
22) Shakespeare, Reality Orientation, and Standard Worldwide American Pronunciation English

Alzheimer’s, senile dementia, or personal best learning — what’s here may strike some readers as staggering uneasily from one bar stool to another, enough so to take a final look at our basic elements and how they fit together.

Is Alzheimer’s a disease?
Some years back Iris Murdoch, a distinguished British novelist and scholar who work I greatly admire, wrote me a very kind letter about one of my books.  Understandably, I made a point of seeing the recent film IRIS, starring Judy Dench, when it came out, even though its focus was upon Ms. Murdoch’s unsuccessful battle upon what had been diagnosed as Alzheimer’s Disease — including a dismal scene showing a neurologist pointing to a multi-colored slide and saying grimly, “It will win.”

In the movie, of course, IT did prevail, even though the actual correlation  between the observable plaques and tangles and actual behavior is relatively low: only .6, as Dr. Arthur Cherkin pointed out almost thirty years ago.  As matters stand, Alzheimer’s still refers largely to behavior in the general category of senile dementia.  And senile dementia itself still encompasses many potential causes — small strokes, operation-linked trauma (e.g. cataracts).  

To say this is not to say that Alzheimer’s disease is behavioral, not physical.  But the uncertainty surrounding it certainly justifies cognitive-action steps by those that fear it, especially in the early stages of forgetfulness and confusion.

Is there behavioral evidence regarding the prevalence of Alzheimer’s? 
The fact that according to the National Institutes of Health the USA currently has 5.2 million cases of Alzheimer’s, as opposed to only 35 million for the planet as a whole, according to the WHO certainly suggests that behavioral and cultural factors are at work (I recall Dr. Cherkin coming back from China and stating, “There’s almost no Alzheimer’s in China.”).  Yet our scientists, e.g., the UCLA Center for the Study of Aging, refuse to conduct cross-cultural studies that would either confirm or deny the behavior factor.
Even more damning, especially today, is the excuse that our high Alzheimer’s rate reflects the high longevity rate of our civilized society.  Thanks to our current health care debates, the fact that our actual life expectancy is only 77.9 (3 years lower than Japan, one year lower than Cuba’s) makes it very difficult to claim that our national decline in concentration, vocabulary knowledge, and proper name knowledge is linked to genes, not to how Americans choose to treat their minds and bodies.

Reality orientation and self deception. . . . The national impact of reality orientation still shows up in almost every American senior living facility via large signs that forcefully announce the name and date of each day and the name of the next nationally holiday.  Internationally, via showings of A Piano for Mrs. Cimino (German, French, Italian, Spanish, etc.) that impact comes through via an early reality-orientation exchange between Mrs. Cimino (played by Bette Davis) and her convalescent home’s director, Mrs. Polanski (played by Penny Fuller).

MRS. CIMINO (SMILING AND NODDING PLEASANTLY TO MRS. POLANSKI AS SHE LOOKS AROUND THE LOBBY):  This is a lovely hotel.

MRS. POLANSKI (SHARPLY):  This NOT a hotel, Mrs. Cimino.  This is a convalescent hospital, a convalescent hospital.  And YOU are here to get better.

As indicated here, the essence of Reality Orientation, as developed by Dr. Folsom and his colleagues, is fundamentally adversarial in its insistence upon reminding sufferers from senile dementia where they are and what is actually going on — always in factually verifiable terms that echo Wittgenstein and S.I. Hayakawa.  

In a society that prides itself on “marching to a different drummer,” as Thoreau put it, this insistence may strike some as harsh and bullying.  But that’s what “reality” often is, especially for those of us who favor the fantasies our society encourages in its mass media and even in its educational system.  So by way of an optimistic note, let’s look at what might be called the “Mrs. Polanski dimension” of a large health maintenance organization (Kaiser Permanente) in terms of its our three basic concerns.

Concentration (textual accuracy). . . . Today the HMO members get a completely up to date medical profile at the close of each visit: current medications, test results, recommendations, future appointments, etc.  

Words (high tech term-definition combinations). . . . The availability of this information carries entails the responsibility to understand what the technical terms mean, as indicated by the presence of helpful medical dictionaries on many HMO web sites (including Kaiser).  Can anyone dismiss the possibility that within three years HMO members will be expected to pass memory-friendly tests based on the terms used in their medical records?

Proper names (including achievements). . . . Our new-wave medical records are now cumulative professional-behavior documents.  This means the relevant names and departments are identified, along with their role in producing the events described.  It also means that the member’s own relevant activities and their impact upon subsequent tests will be cumulatively available.  Weight loss is the most obvious achievement in this constellation.  But so — implicitly at least — is exercise history via stress test performance and physical therapy testing.  

A final word 

What’s here should not be taken as an alternative route to a professional diagnosis of Alzheimer’s disease.  Far from it.  I’ve known enough sufferers to agree with the view that the need for   custodial care can’t be replaced wilth, say, a vigorous program of crossword puzzles from the New York Times.

A “dementia” or even “senile dementia” diagnosis, on the other hand, can represent many different causes.  Small strokes, bad falls, sensory deprivation, new surroundings — these blows can have very strong physical, emotional, and cognitive impacts upon us as we grow older, more vulnerable, and more inclined to choose private fantasy over publicly verifiable reality.

The central concern of what’s here lies Shakespeare’s sonnets as a concentration target, not with the possible impact of American fantasies and savage customs upon our collective vulnerability to senile dementia.  This means what’s here fundamentally offers a personal-best option to anyone who feels the need for it.  

As indicated, I’ve tried it myself, and I’m still working at it (writing doesn’t count, incidentally).  So I know what kind of will power is needed, enough so that I respect anyone who’s willing to give the anti-Alzheimer’s route a try, and therefore wish them good fortune and personally satisfying results.

***

Notes and acknowledgments
Robert Oliphant's best known book is  A Piano for Mrs. Cimino (Prentice Hall), a fictionalized memory rehabilitation case study which was a Reader's Digest selection (USA, Canada, & Australia), and an award-winning (Monte Carlo, US Directors) EMI film starring Bette Davis.  He has a PhD from Stanford, where he studied medieval lexicography under Herbert Dean Meritt, who directed his dissertation, The Latin-Old English Glossary in British Museum Ms 3376 (subsequently published by Mouton as The Harley Glossary.  His articles on linguistics and education have appeared in periodicals ranging from The Journal of English and Germanic Philology to College English, the New York Times, and the New York Review of Books.

An overseas Air Force veteran and emeritus professor of English at California State University at Northridge, he currently writes a column for the online daily Education News.org.

Reactions to previous work (A Piano for Mrs. Cimino, Prentice Hall, 1980) 

Timely, significant, sometimes poignant — Barbara Bannon, Publisher's Weekly. . . . 

One of the best books I've read this year — Leigh Weimers, San Jose News

Author Oliphant has done a marvelous job with his characterizations — Betsy Klein, Kansas City Star

Fulfills one of the most time-honored requirements for a good novel:  it has something very important to say — Ann Rice, San Francisco Chronicle. 

Reality orientation is detailed in the wonderful new novel, A Piano for Mrs. Cimino — Karen Baker, Newspaper Enterprise Association

There are group memory lessons and uplifting songs, and there's Mrs. Polanski, who expects those can, do.  “Why are you shuffling!”  she demands of Esther — Hannah Sampson, Los Angeles Times
In America today there are thousands of women whose lives could be compared to Esther Cimino, who took over the running of the family's successful music business, totally unaware of the tragedy ahead of her.... considered by this writer to be one of the most absorbing stories ever to come his way — Robert Walton, Universal Press Syndicate
Professional reactions to Oliphant's visual reconstruction memorization method

Bob.... This will be a wonderful book!!  I'm a longtime memorizer of songs and poems, most recently Seamus Heany's “From the Republic of Conscience. — Pete Seeger, singer, author, columnist.

Dear Mr. Oliphant,  Your project of memorizing poems is entirely admirable.  I wish it was the sort of thing pupils were required to do in school. — Steve Wasserman, Book Editor, Los Angeles Times.

A wonderful idea.  It deserves to be widely known and used.  You may quote me on that. — Thomas Day, Chair, Dept. of Music, Salve Regina University, and author of Why Catholics Can't Sing!

I can tell you that it's a book I'll buy when it's published, as surely it will be... All good fortune to you in your important word. — Miller Williams, Poet and author or “Of History and Hope,” the inaugural poem composed for and delivered at the second Clinton presidential inauguration.

Bob, I was so delighted and flattered that you would send me the book about memorizing poetry.... I personally prefer this approach to a focus on aging. — Charles Karelis, former President, Colgate University, author of The Persistence of Poverty, Yale, 1980.

Your fascinating “grid” is a wonderful reduction and illustration of the patterning in the GA [Gettysburg Address]. . . . I'll keep your “grid” to show students, if I may. — Helen Vendler, A. Kingsley Porter University Professor, Harvard University.
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