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PREFACE

For almost a decade now COE has had the sincere desire to produce a comprehensive instructor manual.  Heck, other organizations like OB and NOLS have these.  Why don’t we? We have at least as much to say.  

Amazingly, for many years we’ve had a secret draft manual.  Many people have worked on it.   But still there is no Official COE Instructor Handbook.  It might be because COE is just a large organization with diverse interests.  It may be that we’re not quite sure what it should look like.  Or it could be that no one has just made the time to finish it.  

But we really do need to write some of this stuff down.  So here’s a solution: The Underground Guide to COE.  It’s not perfect.  It’s not complete.  But, because it’s “Underground,” it can have all sorts of useful information in it.  For example, have you ever asked yourself, “How do I get into Bartels Hall when I’m locked out?” An official staff manual would suggest that you should have planned ahead and signed out a set of mini gear keys, and now you’ll just have to call the emergency cell phone number and get someone out of bed.  Because this is an Underground Guide I can tell you to go to the building entrance next to Lynah ice rink and give the door handle a hard sharp tug.  The door will pop open even if it is locked. I’m sure you now understand the utility of this approach.

Okay, so it won’t be complete.  There will be glaring omissions.  But it will be done - in about two weeks.  To finish this document, we will steal sections from the draft manual authored by Charles Matheus, Karl Johnson, and Todd Miner, add suggestions from the staff, and compile a few resources we have floating around on the intranet.  We’ll to stick to general COE issues: history, values, spirit, logistics, and teaching.  Several other program areas, like Climbing, Skiing, Caving, and Teambuilding, have handbooks that contain specific information for those disciplines.  Look to those documents for course specific information.

If you find yourself wanting to add stuff, write something up and send it to us!

Okay, sound good?  Love you all. 

CONTENTS

2dedication

acknowledgements
3
PREFACE
4
SECTION I
9
Welcome
9
What Is The Guide For?
9
How To Use The Guide
10
section II
11
About Mission Statements
11
What Our Mission Statement Means
12
Using the Mission Statement
12
Who We Serve
12
Focus on Student Leaders
13
Role of Non-Student Leaders
13
COE Philosophy
13
Teach Experientially
13
Challenge By Choice
14
Environmental Commitment
14
Leave No Trace
14
SECTION III
16
Being a COE Instructor
16
Getting Started at COE
16
Fill Out a Dreamsheet
16
Get Connected to the Listserve
17
Fill Out Tax forms
17
The Beginning of the Semester
17
Pre-registration Meeting
17
Registration
17
Signing Up for Classes
18
Course Drop and Refund Policies
18
Staff Training
18
Course Briefing
19
Gear Meetings
19
Course Planning
19
Teaching a COE Course
19
Access to COE
19
Transportation
20
Outfitting
20
Food for Your Course
21
The Paperwork
21
Cash Advances
24
Role of your Coordinator
24
Team Structure – TA’s, Instructors, Course Leaders
25
Individual Instructor Responsibilities
26
How To Improve And Progress
28
Available Resources
29
Benefits
31
PE Instructor Pay Scales
31
Instructor Level Definitions
32
Non-PE Course Pay Scales
32
Gear and Rental Benefits
32
SECTION IV
34
Teaching Philosophy and Background
34
History of Learning Theory
34
Learning Styles
35
The Visual, Auditory, and Kinesthetic Theory of Learning
37
Theory of Multiple Intelligences
39
Teaching to All Learning Styles
40
Further Reading
40
Teaching Fundamentals
40
Preparation – The Seven P’s
41
Maslow’s Hierarchy of Needs
41
Teaching Techniques
42
Didactic Presentations
42
Get Their Attention
42
Explain, Demo, Do
43
Explaining
44
Demo-ing
44
Doing
45
Tell ‘em Tell ‘em Tell ‘em
45
Feedback
45
Flexibility - All plans are written in Jello
46
Interactive and Experiential Methods
46
How to Teach the Suckiest Class Ever!
50
Your Evolution as a Teacher
51
Imitation
51
Teaching Style
51
Teaching for the Shy
51
SECTION V
53
Leadership Models And Theories
53
Stages of Group Development
53
Growing Groups in Thin Soil
55
Situational Leadership
55
Leadership Styles
57
Hosting the Party
58
Setting Boundaries
58
Challenge by Choice
58
Full Value Contract
58
Wisdom from the Field
59
Promoting Good “Expedition Behavior”
59
Student Leadership Can Be Scary and Unpredictable
61
Leadership Methods
61
Managing Fears and Anxieties
61
Feedback
62
Communication
63
Processing
65
Alternative Processing Techniques
66
Additional Processing Tips
66
Individual Processing
66
Conflict Resolution
67
SECTION VI
70
Introduction To Risk Management
70
Rule Number 1: The Risk Equation
70
Dealing with Rule 1
72
Wisdom From The Field - 2
73
Rule Number 2: Consequences
73
Dealing with Rule Number 2
74
Wisdom from the Field – 3
74
Single Point Failure
75
Dealing with Single Point Failure
75
Height and Speed
75
Dealing with Height and Speed
75
Instructor Judgment and Program Policy
75
Nuts and Bolts of Risk Management at COE
77
Roles in Risk Management
77
Medical form
78
Waivers
78
Incident reports
79
Assessment
79
Emergency Coordinator and Communication
79
First Aid Kits
80
Accident and Emergency Procedures
80
SECTION VII
82
Wilderness Reflections
82
The WR-PE Program and Cornell Outdoor Education
82
The late ‘80s - Growing Pains
83
Hitting the Big Time
84
The Lindseth Climbing Wall
84
COE Advisory Board
84
Phillips Outdoor Program Center
84
Hoffman Challenge Course
85
Recent History
85
Appendix A – transportation Policies
87
Vehicle Operating Policies
87
Appendix B – Co-instructor contract
89
Appendix C – Safety Policies
92
GENERAL SAFETY POLICIES
92
Administration
92
Pre-Outing Program Policies
92
Emergency Policies
92
Vehicular Safety Policies
93
General Outings Policies
93
ACTIVITY-SPECIFIC SAFETY POLICIES
94
Bicycle Outings Safety Policies
94
Water Outings Safety Policies
94
Climbing Outings Safety Policies
94
Lindseth Climbing Wall Safety Policies
95
Caving Outings Safety Policies
95
Teambuilding Safety Policies
95
LIGHTNING SAFETY POLICY
97
Hazards
97
Physiological Aspects of a Lightning Strike
97
Proactive group lightning drill
97
Appendix D – Accident and Emergency Procedures
99



[image: image23.wmf]R

µ

L

´

C

[image: image24.wmf]E

1

+

E

2

+

E

3

=

E

pic


SECTION I

Welcome

Welcome to Cornell Outdoor Education!  Two hundred years ago Johann Goethe wrote, “Whatever you can do, or dream you can do, begin it; boldness has genius, power, and magic in it.”  You are taking the beginning steps on a journey that may change your life.  

What Is The Guide For?

This guide describes COE’s policies and procedures, as well as our history and philosophy.  Learning to uphold the policies and engender the mission in your courses is a complex task.   The guide is one tool you can use to learn about our systems.  It goes along with new staff orientation, staff training, skill-building workshops, and your own personal outings and epics. 

The guide does not provide formulas for being an excellent instructor.  But it does provide formulas for being a pretty darn good one.  Teaching is an art, and every good artist starts by learning the basics.  Read the guide and use its basic suggestions.  Later on in your career you’ll invent your own bold style.    

No matter what we write, we cannot substitute a thick manual for good judgment.  Despite the many COE procedures and standards listed, you still have to use common sense and good judgment to ensure our students learn and grow safely.  Noted outdoor educator (and co-founder of NOLS) Paul Petzoldt was famed for saying “Rules are for fools,” by which I think he meant that although rules are helpful to organize complex systems, there will inevitably be times when breaking a rule is the better course of action, and it takes a person with good judgment to make that decision.  (Perhaps laconic pronouncements about complex issues and the mental torpor they engender are for fools.)  

COE isn’t very policy heavy compared to the average, but we do have a lot of procedures.  If you are feeling overwhelmed by our infrastructure, I’ll offer a different perspective on rules from the Russian composer Igor Stravinsky.  From Poetics of Music:

“My freedom will be so much the greater and more meaningful the more narrowly I limit my field of action and the more I surround myself with obstacles. Whatever diminishes constraint diminishes strength. The more constraints one imposes, the more one frees one's self of the chains that shackle the spirit.”

I think that by this he meant that the great potential for creativity in systems with constraints comes in part from the constraints themselves, in that they provide a counterpoint to your creativity.  That you are able to be effective in a system of rules shows off your subtlety and cleverness to greater effect.  Think of Shakespeare’s sonnets for example.  Or if we extend the analogy to outdoor activities, think of the virtuosity expressed in running the highly constrained system of class five rapids, or on-sighting a 5.12.  Unconstrained systems are often quite boring.  Give me constraints, for in constraints I find freedom.   
How To Use The Guide

There are several ways to use the guide.  Probably the most useful thing is to read it, though as I type and type I’m starting to see potential for other uses, like, say, a child booster seat, or one of those handy items one uses to make the slide projector point at the screen.

If you are new to COE, I suggest you read Section II and III describing our philosophy, mission, and the nuts and bolts of teaching for COE.  Sections IV, V, and VI on teaching, risk management, and leadership are good ones to read before your first class.  You might even come back to them after your first few courses and compare your experience with our advice.  Eventually you might get interested enough in COE to read section VII on our history. 

We also want your feedback on the contents.  What parts need clarification?  How would you improve the writing?  What isn’t covered that could or should be?  We need your help in constantly improving this guide and making it better. Make notations in it as you go along and forward them to us.  We’ll add them on or make changes.
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section II

COE Mission Statement

Cornell Outdoor Education develops teamwork, leadership, and growth through outdoor experience.  We do so by:
• Teaching outdoor skills and judgment for lifelong recreation and fitness.

• Promoting environmental responsibility through personal connections to the natural world.

• Empowering individual and groups to move beyond self-imposed limitations.

• Igniting a passion for experiential learning.

• Enhancing initiative, self-reliance, and compassion for others.

About Mission Statements

A mission statement is like a route plan – you write a route plan before the trip and you can refer to it during the trip so you keep going where you said you wanted to go.  Writing a route plan is not just an exercise or a bit of useless paperwork.  A good route plan helps make decisions.  Likewise, a mission statement tells us where we want to go and tells us what our priorities are. 

What Our Mission Statement Means

The Mission Statement is important and useful because it is ambitious and grand.  It encourages the whole COE community to strive to include all of those goals and methods in our classes and pursuits. We’re not just teaching Rock Climbing; we’re trying to teach compassion and leadership.  We’re not just leading a Teambuilding Program; we’re also trying to foster environmental appreciation.  True, it’s nearly impossible to cover every bit of the Mission Statement on every day of every class but that is a goal at which to aim.  

Using the Mission Statement

Our classes and trips will be higher quality and more focused if we use the mission statement consciously.  Below are some areas in which you should be implementing the Mission Statement and some questions to help you to do so.  You won’t answer every question in any one class, but you ought to be answering at least one of them from each of the categories:

• Curriculum Structure

What are you going to emphasize in teaching that relates to the Mission?  How are you going to organize outings to enhance personal development?  To enhance self-reliance?  How will the topics you cover assist students in developing judgment?  

• Pedagogy

Pedagogy is the "art and science of education;" it is how you are going to teach something.   How will your teaching style promote COE’s Mission?  Are you intentional and/or explicit about igniting a passion for experiential learning?  How will you deliver information so as to enhance student initiative?

• Field Leadership

How does your field site selection relate to the Mission?  How are you going to handle putting students in front, making decisions, taking on leadership?  Do you model environmental responsibility?  How will you assist students to move beyond self-imposed limitations?  

• Interpersonal Interactions

In what ways will your communication and actions support COE’s Mission?  How are you going to deal with "slow" students?  How are you going to provide student feedback and what are you going to emphasize?  In what ways will you assist your instructor team to push limits and grow?  How will you model compassion?

• Assess effectiveness

Do you share the Mission with your classes?  How does your field journal reflect the use of the Mission?  Do you use the Mission Statement as a mirror in your team de-briefs?  

Who We Serve

COE’s largest participant base is the Cornell Community.  Our courses, seminars and teambuilding programs are filled primarily with Cornell students.  Most of our programs, however, are open to faculty, staff, and participants outside the University.  There are Ithaca College students signing up for Mountain Biking, local Boy Scouts using the Climbing Wall, mother/daughter pairs taking Sea Kayaking or Fortune 500 executives flying around the Challenge Course.  

Given how diverse our student base can be, it is important for us to include everyone regardless of their background.  

Focus on Student Leaders

We all work hard to educate and inspire all of our participants.  In reality, the people who get the most out of participating with COE are our instructors.  Even if you teach only a couple of courses, you will find yourself challenged to develop leadership and communication skills and to work hard with others to deliver the best course ever.  That’s experiential education.

We get letters and emails every so often from former instructors who tell us that they learned more useful stuff through their participation with COE than through all their academic classes put together.  That’s a major endorsement.  More than one COE administrator has been known to declare, in unguarded moments, "Hey, our students are just props.  It’s our instructors who really learn and grow here."  Uh oh!  The truth is out.

At COE we are committed to instructor growth and training.  Much of the work the basement folks do is for the benefit of instructors.  Do your best to take advantage of all COE offers.  Attend staff training.  Sign up for free seminars and courses.  Come prepared to briefings and de-briefings.  Spend some time in the Library.  Go to the potlucks.  Work as a Wizard.  Take a course in some other program area.  Host a potluck.  And finally, please help build and maintain the positive, open and supportive learning community that COE always strives to be.

Role of Non-Student Leaders

All of our instructors are very busy people but we recognize that non-student leaders have unique demands on their time and availability.  Merely finding parking on campus takes up valuable time.  We recognize that experienced leaders may find the required training redundant or too basic.  However, we ask you to stay involved with the community to the extent that you can.   We invite you to help teach staff training or present special seminars. Your life experience and your leadership are crucial to the success of our courses.
COE Philosophy

COE’s philosophy and values are at least partially captured in our Mission Statement and Goals.  However, the Mission Statement and its accompanying goals are necessarily succinct statements. In the big picture, we believe in:

• Teamwork

• Excellence

• Caring

• Responsibility

• Health and Wellness

We do our best to act in accordance with these values, and we ask you, as a COE instructor, to do so as well.  Ultimately we should judge our successes by what we do rather than what we say.

Teach Experientially

Our mission emphasizes the importance of developing individuals, and so we must teach experientially.  Student’s voices should be included in decisions that affect them, and indeed in how they choose to learn.  Students should be given the opportunity to reflect on not just the hard skills they learned, but on all the experiences of the course.  More on achieving these goals can be found in Section IV.
Challenge By Choice

The heart of Project Adventure’s Challenge By Choice philosophy is that individuals should be empowered to decide the level of challenge in which they will engage.  They are free to say "no" or "yes" to any individual challenge, or to ask to modify the challenge. If they decline the challenge they will have an opportunity to try that challenge (or a similar one) later on.  Ideally, activities will have a variety of roles, all with multiple levels of challenge, so that all can stay involved at some level. 

At COE our students have the freedom to choose their own challenges.  We encourage our students to assess and move beyond their self imposed limitations, but we understand that they should actively decide whether any given challenge is appropriate for them at that moment. The key is not whether they choose to participate in a particular challenge, but rather that the individual takes ownership of the decision making process.  In this way, we provide a framework for safe and positive individual growth.

Environmental Commitment

We are also committed to promoting environmental responsibility through creating personal connections with the natural world.  The natural world is our classroom.  Most of us are in the outdoor education field because we have a passion for nature.  We realize that our use of the wilds and wilderness has an impact, and that we are helping to create many future users of the wilds and wilderness.  For these reasons, and because we are good stewards of the Earth, we are committed to practicing the highest caliber environmentally sound practices.  We do this in a number of ways.  We share our love and knowledge of the environment in which we work, elucidate our impact on the Earth, both in the field and back at home, promote Landfull experiences, and practice Leave No Trace ethics.

Leave No Trace

We are committed to environmental responsibility in our world.  We cannot teach or enjoy our world without impact, but we can foster an understanding of responsible and minimum impact use.  We make the frontlines of the struggle to conserve, protect, and understand the world in which we live.  Therefore it is paramount to share our love, knowledge and concern for wilderness in each program, regardless of where or what we are teaching.

1. Plan Ahead and Prepare

2. Travel and Camp on Durable Surfaces

3. Dispose of Waste Properly

4. Leave What You Find

5. Minimize Campfire Impacts

6. Respect Wildlife

7. Be Considerate of Other Visitors

Leave No Trace principles apply here.  While frequently referred to as ethics, they are really procedures guided by one ethic: to act in such a manner as to minimize the signs, however subtle, of our presence.  The seven principles listed in the box are good rules, but the most important point is the conscious understanding of how each of our actions will affect the ecosystem in which we reside.  

More information on Leave No Trace can be found at their web site, http://www.lnt.org/
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SECTION III

Being a COE Instructor

Congratulations!  You got hired!  You survived a tough interview and managed to convince some stodgy administrator how great you’d be.  Now you’re going to find out what you’re really in for.

You are now part of a large community that is bonded together by a common interest in the outdoors, in experiential education and in developing compassionate leadership.  As part of the community, you are expected to participate in this mission and to be open to learning and growth.  You are also expected to help other community members learn and grow.

Aside from your responsibility to the COE community, you will bear some pretty heavy responsibility toward your students and co-instructors.  You will be responsible for the physical and emotional safety of your participants in risky, sometimes remote locations.  You will have to make important decisions on your own.  You may be responsible for mentoring and training other instructors.

When you are working for us you are a representative of Cornell Outdoor Education and Cornell University.  Participants will judge COE and CU based on your actions and attitudes.  

We expect everyone at COE to act like professionals, even though we don’t generally get paid like them.  We expect you to do your very best, to take your job seriously, to seek out additional training and knowledge and to always behave ethically and thoughtfully.  It’s a big job with a lot of time and energy requirements.  But there is a lot of support in the community, and no matter how hard it gets, it’s still the best job out there. 

Getting Started at COE
Generally, when you are hired to work for Programs (PE credit courses; this does not include WR or Teambuilding) your first meeting with COE is still a semester away.  Between now and then you should do the following to get connected to COE:

New Hires Page

Once you are hired, please visit www.coe.cornell.edu.  Click on the link for Instructor Resources.  On that page you will find a link to the “New Hires” page.  It is a google form that collects some important info for us.  If you will out this page, you will automatically be added to the staff e-list.
Fill Out a Dreamsheet

COE uses an on-line resource to collect information about what courses that you'd like to teach.   Please visit www.coe.cornell.edu and click on the Instrcutor Resources link.  The on-line "dreamsheet," as we call it, will provide you with a list of all the courses COE offers.  Indicate what classes you might be available to teach next semester.  If you are not sure of our class schedule, just make your best guess.  A guess is better than no information at all!  There is also a text box on the dreamsheet for special considerations you would like to send our way.  In a week or so the compiled information will be forwarded to the program coordinators. They assemble the teaching teams for next semester.  

Get Connected to the Listserve
COE uses a list serve to communicate with the staff.  You must be subscribed to this list!  To subscribe, send an e-mail message to lyris@cornell.edu.  The body of the message should be
join listname “Your Name”

where listname is the name of the list you are joining and your name (include the quotation marks) is the name you want to be available to the list's administrators. For example:  


join outdoored-l “John Doe”
You must send this message from the e-mail address where you want to receive the e-list's messages.  The message must be sent in plain text, that is, no formatting, font styles, or HTML code, and your name must appear in double quotes.
COE uses a number of lists.  Outdoored-L is the general administrative list used by basement dwellers to contact everyone at COE.  Outdooredtalk-L is a list used for selling your extra pair of rock shoes, getting rides to the mountains and things like that.  Lindseth_climbing_wall-L is for climbing wall schedule updates and promotions.
Everyone must be subscribed to Outdoored-L!  Once you are subscribed, you should start to see periodic communications from us basement dwellers.  Watch for things like important dates, and staff training agendas,  to be mailed soon to a listserve near you.  

Fill Out Employment forms

Everyone who teaches for COE has his or her own instructor file.  This is where records of your employment, self-evaluation forms, and hard copies of your driver’s license and first aid certifications are stored. To start the process of creating an instructor file, we need you to fill out tax forms.  Whether or not you're being paid to teach for COE we would like to get your information in our database.  Please come to COE with either a passport or your driver's license and social security card and visit our front office manager.  The office staff will help you fill out I9 and W4 forms.  Soon after, you will have a folder on file that will contain all your instructor information.  You may see this file at any time.  Just ask the front office manager to retrieve it for you.

The Beginning of the Semester

So, now you are connected.  Soon your coordinator will contact you with the course you are teaching and the names of your co-instructors.  Now is a good time to e-mail those folks and get to know them.  It is amazing how much easier it is to teach when your co-instructors are also your friends. 

Registration

Registration is a particularly important time for us.  If we don’t get students to sign up for our courses, you don’t get to teach, we don’t get to push paper around, and nobody has any fun at all!  Some things you can do include:

· Making a poster for your class

· Chalking the sidewalks

· Talking to friends

· Encouraging people you meet on the street to take a course

· Putting an overhead on your professor’s projector before class (with permission)

· Helping staff one of our promotional events on campus.

You can always call up your coordinator and find out how many people are enrolled in you class if you are feeling panicky.   Please run all flyers or posters by your program coordinator. We will want to make sure that is doesn't contain any subliminal inducements to smoke cigarettes or to beat up squirrels.  (The preceding sentence is an example of “official talk”, by the way.  Just in case you run into it again.) 

Signing Up for Classes

Currently, Cornell students can sign up a semester in advance through Student Center.  Also, anyone can call or email the office manager (coed@cornell.edu) and sign up anytime, right up to the first day of the course without paying a late fee, even if it is after the PE drop deadline.  It is also possible to simply show up to the first class meeting and get onto the roster, but admission isn’t guaranteed in that case.  As a COE instructor you get a 25% discount on almost all COE courses.  Sign up early to guarantee yourself a spot.

Course Drop and Refund Policies

COE has specific policies for dropping a class.  The best thing to do is to refer students with questions about enrollment to the front office manager.  In general, students dropping a course after the PE drop deadline will not receive a refund.  To drop a COE course before the PE drop deadline, the student must either appear in person at the Outdoor Education Office, B01 Bartels Hall, call the front office manager at 255-6183, or send an e-mail to coed@cornell.edu.  Students dropping a class after the deadline will be billed for the full course fee.  Nobody likes doing this, but everyone who pre-registers takes a spot in the class.  If they drop the course late, they have taken that spot from someone else who might have enrolled in their place.  People who don’t show up for the first class ("No Shows”) lose their spot in the class and are billed anyway.  If a student contacts us beforehand and lets us know that they will miss the first day of class, we can sometimes make an allowance for them and reserve their spot.  Ask your coordinator about the policy for your specific course.   Valid proof is required for students dropping a course due to medical reasons or unexpected emergencies.  They may either get a refund or a credit for a future COE class.  The best thing to do, though, is to forward your student’s concerns to the front office manager.  That person always knows the right answer!

Staff Training

Following registration, we have staff training sessions.  In the fall there is a “Fall Staff Training,” (an evening and a day) which involves everyone at COE.  This is followed by weekend-long program area staff training (land, paddle, rock, etc.).  The schedule for each program area training is different.  The mountain bikers go and play at Shindagin for a couple days.  The rock climbers go to the wall to practice.  The skiers stand around and pray for snow.  You will receive details from your program coordinator ahead of time.  It is very important to make sure you are on the COE listserve because that is where we post notifications and agendas for these meetings! (See Getting Started at COE.) The springtime is similar, but there is no extended all-staff training weekend.  
Course Briefing

Okay, so the training sessions are all over with, your roster is brimming with eager students, and you’ve met up with your co-instructors and chatted over a bagel at CTB.  You are almost ready to begin teaching.

Before each course, your instructor team meets with the course area coordinator.  This might be your course coordinator’s only opportunity to check in with you about your teaching goals, to chat about concerns, share advice, and cover logistical issues.  The more preparation you have done at this point the better.  You have updated your CPR and First Aid certifications, and brought the cards in.  You have filled out your paperwork with the front office manager.  You have reflected on your ability to teach, chosen an area in which to improve, and shared that with your co-instructors.  With this kind of preparation, a briefing meeting can go quickly.

Gear Meetings

If you have a highly logistically challenging course like mountain biking, paddling, backpacking, or skiing, you might also want to meet with the outfitting manager.  In past years, these meeting were mandatory, but these days we are running fairly smoothly without them.  If a meeting with the outfitting manager is necessary, your coordinator will probably let you know.  This is not a concern for some classes.  Basic Rock for instance, does not require a specific gear issue from outfitting. 

Course Planning

COE classes typically take as long to plan as they do to execute.  Planning is essential for all COE instructors.  If you are new to teaching, the very best thing you can do is to practice your lessons beforehand.  Even if you are a professional and can teach any skill at the drop of a hat, you should still plan.  Why?  Because as an experienced instructor your job is to help, newer instructors become great teachers.  This requires that you, too, put in the time reviewing the material and progressions with them.

In general, your course should eventually cover all the core course curriculum areas.  Core curricula are posted on the Instructor Resource page on the web.  Try to choose locations that will support your curriculum and offer challenges for a wide variety of abilities, as well as fitting within transportation limitations.  Coordinate with your team to determine who is covering what parts of the plan and when, aiming for shared delivery where possible.  More on class planning can be found in section IV on teaching. 

If for some reason you have to be absent from a class, contact your program area coordinator and arrange for a substitute.  

Teaching a COE Course

Access to COE 

All the keys you need for your course are found on the key board in the copy room at COE.  Groups of keys are attached to wooden blocks (they are harder to lose that way).  There are several kinds of key sets, each for a different purpose.  When you have to drive somewhere you need a set of van keys. The van keys are specific to each COE van, and should only be taken during the time the van is assigned to your class!   Van key blocks include a key to Bartels Hall, to the Phillips Outdoor Program Center, to the gear cabinets, the challenge course, the drying room, and even to the boat rack.  If you need access to COE or to a van outside regular business or Outfitting’s hours, sign out a set of gear keys.  The gear key blocks also have a complete array of keys.  You can let yourself in to COE with a set of gear keys, return them and sign out the appropriate van keys.  The climbing wall key block is special.  It should also be signed out, but should never leave the building.  To sign out keys, find the key log clipboard in the copy room.  Record your name and contact info in the spaces provided.  In the course “bill to” section write your course name, or teambuilding if you are teaching for that program.  Also fill out your expected time of return.  You do not need to have a witness.  We use the witness option for classes outside COE, like, say, Fly Shooting or Skeet Fishing, who sometimes rent our vehicles.  

When you return a set of keys, do not forget to sign them back in.  If they go missing, we will come after the last person who had them for answers!  Note: Not all places at COE are always accessible to instructors.  Admin alley is one of those places.  Outfitting is another.

Transportation

Long before your course begins, the coordinators, the director of outdoor programs, and the outfitting manager have labored to compile the van schedule calendar.  On this calendar you will find all the COE courses, the days they have outings, and the specific vans assigned for that day.  All this scheduling is complicated.  Please do not make changes in the calendar without first checking with your coordinator or the outfitting manager.

In order to drive the vans everyone must first participate in the van seminar.  You must be 18, have a valid driver’s license, three years of driving experience, and a clean record.  Details of our transportation policy will be given to you during the seminar (see Appendix A).  Do not forget to bring your driver’s license to the seminar.  We will want to make a copy of it for your instructor file.

Outfitting

COE has literally thousands of pieces of gear.  The task of purchasing, cataloging, issuing, deissuing and repairing gear is the mission of the outfitting section of COE.  It’s yet another complicated operation and requires that everyone do their best to follow the rules.  The general idea of the system is that you ask for gear, which is then issued into the cabinets in the main hallway at COE.  You count up your gear to double check the issue, go on your trip, then return it into the same cabinets.  Keys to the cabinets are on all van and gear key blocks.

Getting your Gear

Many courses at COE have been repeated over and over.  For these courses the program coordinator and outfitting manager have settled on a list of gear that constitutes the core essentials.  These lists are called “Standard Issue Sheets”.  At your course briefing your course coordinator will hand out the standard issue sheet for your course.  Standard issue sheets are also posted on the Instructor Resources page.  Standard issue sheets pertain to items used interchangeably by everyone on the course (ropes, pots, pans, tents, etc.).  Gear for individual use (skis, boots, etc.) generally needs to be sized.  The way we request personal gear varies from course to course.  Items of personal gear are things like sleeping bags, pads, and packs, which will be used by one person on a trip.  During your briefing, your coordinator will explain how to go about making personal gear requests for your type of course.

If you do nothing at this point the gear you will end up with is only the gear listed on the standard issue sheet.  If you review the gear and decide you would like additional gear, go to the library and find the gear request forms in the tan file tray.  Fill out the appropriate gear request sheet and place it in the Outfitting Mailbox at least seven days ahead of your class or program. 
The gear requests are separated by program area.  There is a paddling gear request, a rock climbing gear request, and a group gear request form.  The group gear request is where you will find general camping items such as, tents, pots and stoves.  There are various columns on the gear request.  The first is for the number of items you would like to have issued.  The next is for the outfitting wizards.  They do their best to get the quantity of gear to you that you requested, but on occasion there isn’t enough to go around.  Any discrepancies will be noted here.  

The next column is for you to note how many items you find in your locker.  Essentially, you are double-checking the issuing job done by the Wiz.  If you check your gear a day before you go out in the field, there will be time to resolve any gear issues you might have before the big day.  If you don’t double check your gear issue, the error will go unnoticed until you are in the field.  Murphy’s Law of gear issue says that the piece of gear you need in the field is the one you don’t have.  The next time the error will surface is when you check your gear back in at the end of your course.  At this point, it will appear that your course lost the missing item, and your program area will be billed for the loss! 

Returning your Gear


While you are in the field your gear issue sheet remains in your course locker.  When you come back, check in your gear on the issue sheet.  The remaining spaces allow you to identify not only how many items you returned, but also where they are being stored.  Wet gear should be hung in the drying room and delineated start and finish with a tag to distinguish your gear from other classes.  Dishes should be washed, dried, and returned to your cabinet.  Please do not leave dishes in the sink or in the dish drain!

Broken gear

Any gear that is damaged should be labeled with a gear repair tag and placed in the repair locker (the first cabinet as you go down the hallway).  Send the outfitting manager a note to let them know you have a problem.  Try to be as specific as possible when describing the malfunction.  “It is broken,” is not sufficient information.  The Wiz will place a substitute for you in your gear locker.  

Food for Your Course

To get food, go to the copy room and look for a blue envelope and clipboard hanging from the key board.  There are purchasing cards for Wegmans in the blue envelope.  Grab a car, sign it out, and go shopping.  At the check out you will swipe the card and be asked for a pin number.  The pin number is “1807”, same as the last 4 digits of Outfitting’s phone number.  After shopping, come immediately back to COE, turn in the card, and write in your receipt amount on the clipboard.  Label your receipt with your course name and place it in your coordinator’s mailbox.  Your coordinator will be the bill through the magic of the internet.
The Paperwork 

The logistical center of your COE course is your course folder.  The course folder is the repository of all the paperwork associated with your course.  During off-hours, your course folder lives in the big ugly cabinet in the library.  The folder contains all the evaluation forms, liability waivers, medical info forms, etc.  It is the instructor team's responsibility to keep all paperwork complete and up to date.  If you need a reminder about paperwork, there is a paperwork checklist in each folder.  Spare copies of all the course folder documents are stored in the black filing trays in the library.  Originals are also on the Intranet site.

The Course Roster

At your course briefing, your program coordinator will probably give you a copy of your course roster.  This is the list of people who have gone through official channels to enroll in our course.  It consists of two parts, the main roster and the wait list.  Although managing this list might seem straight forward, in practice it is not.  In fact, roster management has defied all attempts at making it a transparent process!  This is due to a number of factors.  Because people can sign up for COE classes in so many different ways, it is difficult to keep the roster up to date.  People may add or drop.  Students may show up for class or may not.  If you understand the overall roster management strategy beforehand it will make that all-important first day of class go much more smoothly.

Your student’s e-mail addresses are printed on your copy of the roster.  One week before class, one instructor should send an e-mail reminder to the class.  This email should include a friendly greeting, your meeting time and place, what to bring, and links to COE’s medical form on the Internet.  Also, ask your students to let you know if they cannot make the first class.  If they do not attend or do not tell you they cannot be there, they might lose their spot to a wait-listed person. 

The tricky bit comes in when you have to decide which of the people in the room are actually IN your course.  First, check in your folder for the most up to date version of the roster.  Your program coordinator should have printed out a current course roster right before your course.  As people come in, find their names on the roster and mark them present, and record their order of appearance if they are on the wait list.  After 15 minutes or so, check to see if you have any no-shows on the roster.  If you have room in the class, you can invite people from the wait list in the order they arrived to stay for the class.  If you still have room, random people off the street who are not on any roster at all can participate.  If you get through the whole class and the regular waitlist no-shows do not arrive, send your waitlisted students to the front office.  They must see the front office manager before the second class in order to be added to continue.  If a regular roster person should show up half way through the first class, they still get preference over the wait list people.   Sometimes people are just late, and we try to make allowances for them.  If they miss the entire first class, though, they are generally outta there! 

After your first class is over, please put a copy of the first day roster in the mailbox of the front office manager.  Leave the original in your course folder.  For your next class the front office manager will probably have created a final roster reflecting the changes you made on the first day.  If not, just continue to record the attendance on the first day roster.  When the final roster shows up, you can transcribe the data.  Remember to take attendance on this card every subsequent day of class.

On the last day of your course assign grades to your students.  COE courses are graded satisfactory/unsatisfactory according to attendance.  If a student attended a minimum of 18 hours, they get a passing grade.  After you have assigned grades, return the roster to your course folder.  The front office will collect it later on.

Attendance Policies

Your instructor team, in conjunction with your coordinator, sets the attendance policy for your class. The Physical Education department requires our classes to provide eighteen hours of contact time to qualify for PE credit.  Given the relatively short nature of most COE courses, students generally can miss no more than one class and still earn a passing grade.  

Also, COE classes tend to build upon one another.  Because of this, classes sometimes have absolutely critical sessions.  Make sure your students know about these sessions well in advance.  Your instructor team may decide that students who miss crucial classes should not be allowed to participate in future outings.  

You may offer a make up session for your delinquent students if you would like, but you are not obligated to do so.  Make up sessions in other classes are not allowed.  If your student has a medical or religious excuse for an absence, please direct them to the front office manger.

Medical Forms

Everyone who participates in a COE class (including the instructors) must fill out two complete copies of the medical form. (Unless you are teaching Basic Rock, in which case, one set is fine.)  One set of copies stays in our Medical Form Lock Box in the library.  The other set goes with you in the field or in your locked gear cabinet. Assign one instructor to collect and review the medical forms on the first day of class.  Make sure your students provide the name of their medical insurance provider and policy number.  Also scan the document for any medical conditions that might compromise the student’s participation.  If there is something on the medical form that you are not familiar with, consult the guide to medications in the library, or Google it, then talk privately with your student.  Do not let other students see the medical forms!  These are private documents and will be archived after the class is over.  More information on medical forms can be found in section VI, on Risk Management.    

Waivers

Part of your first day duties is to inform students of the risks they face by taking a COE course.   Our liability waiver is one way to approach the issue.  Everyone has to sign one.  Generally the class reads through the waiver as a group.  Even though the waiver has funny parts (people laugh at the phrase “wildlife attacks”) do your best to take it seriously.  As odd as it sounds, we have had a number of wildlife attacks at COE.  On two occasions, rock climbing students have been bitten by raccoons.  A deer once jumped through a side window of a van returning from a paddling trip.  (The van, I mean, not the deer.) 

Persons under 18 years of age are now allowed to sign their own waivers, provided that they are full time Cornell Students. More information on waivers can be found in section VI, on Risk Management.  Waivers are specific to the course area, so be sure you have the right one! 

Trip Planning Packet
Most COE courses use a trip planning packet to record your plans, reflections on students, your goals, and course details.  You will probably visit this form during the briefing session with your coordinator, and subsequently revisit the form during class.  Be sure that before you leave COE you fill out the trip itinerary section of the form.  For many reasons we need to know where you are going.  If one of your students has a family emergency while you are away, we may need to come and find you.  If an emergency occurs on your course it helps the person on emergency duty to have a map and description of your route.  Even if nothing goes wrong, the record of your activities help us to develop the future curriculum for the class.  Don’t forget to fill out the attendance sheet before you go (including your names, too!).
Student Course Evaluations

Near the end of every COE course we ask our participants to fill out a course evaluation form.  It is a tool we use to gauge the student’s reaction to the course.  COE evaluations are often very positive.  This is partly due to the fact that we have great instructors, and partly due to the fact that it isn’t very hard to make our subject material exciting.  Math professors, for example, get poor evaluations nation wide compared to their peers in other fields.  This is not because math professors are consistently incompetent.  It is just that they are consistently faced with a difficult subject to teach.  

Stop sometime in the middle of your last meeting in a calm, dry, warm and quiet setting.  Before passing out the evaluation explain to the students that we are interested in their honest reaction to the course, but that we are also interested in making our courses and teaching better.  Encourage students to provide constructive criticism in addition to their normal accolades.  Avoid filling out the evaluations at the very end of a course.  These times are often rushed and confusing.  It could be late at night, or the students might be anxious about getting back to the dorms.  If you present the evaluation earlier in the day, you can save that time to end your class as you began it, with the emphasis on the group. 

Course Reports 

There is a host of paperwork to do after your trip or class has ended.  These forms differ slightly by course area, but the theme is similar.  We are interested in where you went and what happened.  For most courses, filling out the course planning documents in your course planning packet is sufficient.  For paddling trips there is a specific River Trip log.  If you have gone somewhere new it is helpful to attach a photocopied map marked to indicate new routes, trail changes, location of campsites, water, put-in/take-out points, etc.  Notify the Coordinator of any information that should be passed on to the next semester's instructors.

Instructor  evaluation

Feedback is a gift - and we hope that you have been generous with it during your course.  At the very least, we ask you to provide peer to peer feedback in the instructor evaluation form at the end of the course.  We ask that you evaluate your co-instructors honestly, constructively and critically, and to try to promote discussion amongst your teaching team.  Try to use specific examples.  

We do an evaluation for a number of reasons.  As an organization we believe that reflection on your experiences is a valuable mechanism for leaning.  The evaluation form creates a formal space for that to occur.  The form is also useful for your coordinator to help you achieve your teaching and leadership goals.  Please complete this paperwork in your class planning packet at least one day prior to your course debrief so your course coordinator can have a chance to review it.  

Program Evaluation

The program support evaluation, also in your course planning packet, is your chance to evaluate the front office, your coordinator, the course curriculum, and outfitting.  Please take the time to provide thoughtful feedback on all these topics.  We depend on you for our own improvement.

Cash Advances

Your coordinator arranges cash advances for courses that need cash for expenses like gas, daily permits, food or camping. The Director of Outdoor Programs determines the budget for those expenses and requests a check from the University made out in the name of one of the instructors. That instructor cashes the check and then pays for the appropriate course expenses.  At the end of course, the instructor turns in all the receipts and a check for the unused portion of the cash advance.  Once the check is in your hands, you are responsible for the funds.  If you purchase food and do not collect the receipt, you are responsible for that expense.  As you can imagine, getting receipts is very important. Your cash advance should be organized and ready to return at your course debriefing.  Check with your coordinator before going over budget!

Role of your Coordinator

 Coordinators are those folks at Cornell Outdoor Education who focus on specific branches of Cornell Outdoor Education.  Coordinators (their actual title is program manager, but it sounds so corporate to say "talk with your manager") have great depth of personal field experience and extensive teaching and leadership skills.  Day to day they cover logistics, permitting, marketing, strategic and tactical planning and help with gear planning and van scheduling.  They recruit, interview and hire new instructors.  They rotate emergency response duties.  They plan big events like the Lick Brook Ice Climbing Day and small ones like slide shows.  They plan, oversee and lead training sessions, clinics and seminars.

A coordinator's most important role, though, is the mentorship and training we do with individuals and teaching teams.  We want to make sure that our instructors are teaching, leading, learning, developing to the best of their ability, and getting the most out of their involvement with COE.  Coordinators use mandatory briefings and debriefings, course visits, course check-ins and individual check-ins to find out what is going on in the field and what is going on for each teaching team.  They try to offer direction, curriculum ideas, and creative problem solving.  They work hard to make sure that teaching teams are working and communicating well.  They will do conflict-resolution if necessary.  He or she will praise you when you least expect it.

There are a few things your coordinator will really appreciate.  For example, stay in touch. Respond quickly to emails and phone calls.  Keep your contact information, particularly phone numbers, up to date.  Fill out and return your Dreamsheet on time.  Stop in and say hello, especially after semester breaks.  Keep your coordinator up-to-date about your personal development and goals. Attend staff training, clinics and seminars.  A lot of work goes into these.  Please respect that and understand that required training is COE’s way to ensure that all our programs maximize safety and provide excellent learning.  Notify your coordinator of issues. Yeah, your coordinator is your boss, but we are there to help you, not to punish or shame you.  Even if you did something unwise (like scratching the van, losing gear, or blowing up at your co-instructor) it is definitely best to get your coordinator informed and involved as soon as possible. And lastly, be on time and prepared for briefings and de-briefings.  Your initiative is always welcome!

Our recent external reviews have suggested that program coordinators need increased field time to more effectively mentor the staff.  As the exponential growth COE experienced in the1990’s has slowed we have been able to institute more efficient systems to control the abundance of paperwork.  It is our hope that in the future we will eventually be able to visit almost every type of course in the field at least once.  Try not to be nervous when we are there!  Yes, we have high standards, but so do you.  If we seem to be focused on your shortcomings, remember that we are only interested in them in the sense that they mark the path to your successes.    

Briefings

 Course briefings and de-briefings are meetings that involve the whole teaching team and the Program Coordinator.  The course briefing is sometimes the first time that the newly formed teaching team actually comes together.  In the briefing, the Program Coordinator will sometimes try to get things off to a good start by providing detailed introductions all around, touting each person's skills and experience and maybe even the area each is working on.  Briefings also cover such crucial information as the course schedule, course curriculum changes, gear issue, and details about program areas, including permit requirements and risk areas.

The coordinator may also start some discussion about each team member’s goals, aspirations, approaches and concerns for the course, teaching and leading methods, teaching team structure and conflict prevention.  Come into your briefing having done some thinking along these lines and the meeting will be a lot more productive and interesting.  Expect that the briefing will take between one and two hours depending on the intensity of the course.  (Briefings for teams teaching half-day clinics or seminars may be very informal and may even take place by email or phone.)

Debriefings

The course debrief comes at the very end of the course and is a time to put full closure on the experience.  It is a time for a lot of learning stories to come to the forefront.  Again, the whole team is present, along with the Coordinator.  The teaching team must prepare for the de-briefing by gathering all the course paperwork and make sure it is complete and in the course folder.  This paperwork includes the class logs, co-instructors self-evaluations, and the course support evaluation – all the last pages in your course planning packet.

We ask that the folder be complete 24 hours before debriefing to give the coordinator time to read it all.  If you forget how to process your paperwork, refer to the course folder checklist in your course folder.

Your Coordinator will go over all that paperwork before debriefing both to make sure that important stuff got completed and also to get some idea about how the course went.   During the debrief we will ask you and your co-instructors about any issues that came up in the paperwork.  Other questions or discussions topics your coordinator might bring up include: 

• Your impressions of the students, curriculum, and locations

• Safety issues and near misses

• Group dynamics issues and events

• What each of you learned about teaching and or about yourself?
• How well the teaching team worked together

• Students we should encourage to apply to teach for COE?

Your coordinators are here because we love the program.  We ask you to work hard and long hours, but we would not ask you to do that if we did not do it ourselves. As I sit here typing it is 10pm on Christmas eve, 2004, and Karl Johnson, the current teambuilding director, just walked out the office door.   

Team Structure – TA’s, Instructors, Course Leaders

Almost all courses at COE are team-taught.  A typical teaching team (also known as instructor team or I-team) consists of two or three Instructors and one Teaching Assistant.  Instructors are more experienced and have more responsibility.  TA’s have responsibility, as well, but are understood (internally) to occupy a learning and training role. 

Most people are hired at the TA level and then progress and develop until they are qualified to work as paid Instructors. (Although some very experienced folks do get hired as Instructors.) Depending on the person and the course area, you may TA anywhere from one to three courses before advancing to the Instructor level. Look over the specific job descriptions below for the difference between TA's and Instructors and read the next section for advice and methods for advancing.  

Sometimes the Program Coordinator may ask one member of a teaching team to be Course Leader for that team.  Course leaders usually appear in more technical or logistical classes.  If you are called upon to be a course leader you are generally expected to facilitate communication with the Program Coordinator, supervise safety and emergency situation decisions in the field, and monitor fiscal and administrative duties in the basement.

So, yes, there is a hierarchy in place at COE.  Hierarchies can carry with them seeds of dominance, unequal privilege, and just plain meanness - all qualities that COE staff members do not espouse.  For this reason, our teaching teams tend to downplay the differences between TA's, Instructors, and Course Leaders, at least in front of the students.  Indeed, we tell our instructors not to make the distinction in front of the students.  If the class does not notice a difference that suggests that all members of the team are contributing equally, and that no one is solely responsible for the tone and direction of the course.

But hierarchy doesn’t necessarily have to carry the baggage of dominance.  In some cases hierarchy is very effective and even welcome. Within teaching teams, some individuals feel more comfortable knowing that they are not expected to be in full control of the class or course and like knowing to whom to turn for advice and feedback.  Expecting a brand-new TA to "be just another equal on the team" may make that person panicky and anxious and make it appear that he or she is not allowed to ask for help or advice.  Additionally, in some courses it may be necessary for students to know that there is a Course Leader to whom they can bring concerns or emergencies.

Individual Instructor Responsibilities

Safety

Each program area has a number of activity specific safety policies.  Instructors are expected to follow and actively promote program safety policies and a safety-first attitude. We cannot eliminate all injuries, but we can do our best to prevent them.  If an injury does occur, you should know and understand our emergency and evacuation procedures, both generally and specific to the program.  All paid instructors are required to have at least first aid and CPR certification.  Other certifications you might want to pursue are Wilderness First Aid, Wilderness First Responder, or more advanced certifications. For more on safety please check out Section VI on risk management. 

Technical Skills

Instructors should be able to teach everything on the core curriculum and specific course curriculum, including how to operate, maintain, and repair relevant program equipment.  Our most successful instructors actively develop their own skills and depth of personal experience through continued trips, COE seminars, asking the coordinators endless questions, and participating in many different program area training sessions.

Teaching Skills

Our experience with new teachers suggests that you should try to keep your teaching lessons simple and concise. Once you become comfortable in front of a class, you can begin to explore other teaching styles.  Eventually you’ll find a style that you are comfortable with.  But don’t stop there.  No one style works for all students.  Keep exploring until you find that you can teach to many different people, not just the ones you easily connect with.

  We also find that your enthusiasm for your subject is contagious.  You can effectively motivate learning by sweeping your students up in that enthusiasm.  Lastly, don’t forget to connect those lessons learned outdoors to students’ academic, professional, and civic lives.  For more information on teaching, see Section IV.

Group Dynamics

Instructors at COE should strive to be sensitive and compassionate towards each participant.  If you have difficulty sensing the social dynamics of your class, the best way to gain these skills is to chat with your co-instructors right after class.  If all of you share your observations, you can often construct a coherent picture of the challenges your class is facing.

We aren’t expecting you to be a clown in class, or make everyone laugh, but being entertaining helps to encourage a fun, friendly learning atmosphere in which students are involved in "hands-on" activities and encouraged to take responsibility for themselves and each other.

  Work with your co-instructors to ensure that you are providing the same learning opportunities for people of differing backgrounds, attributes, and abilities.   You can recognize these disparities by noting which students you are uncomfortable around.  If there is a student that everyone in the teaching team finds to be a challenging student, make sure that you plan to include that student.  Oftentimes a “problem” student gets stuck with only one instructor.  Explicitly plan to rotate that responsibility among the team.  

Create a safe learning environment for your whole class.  Part of this process occurs on the first day of class where you talk explicitly about your expectations for group behavior.  From then on, you can promote a safe learning environment by modeling the behaviors you’d like to see in the class.  Your students will hear you encourage others and congratulate them on their successes.

For more information on group dynamics, see section V.

Treatment of Students 

Cornell Outdoor Education participants are your clients, customers, friends, belayers and co-learners.  Remember that they have paid for YOUR course and have put themselves in the challenging role of being a student and group member. They deserve the greatest respect and the best treatment you can provide.

Leave No Trace

The Leave No Trace (LNT) Center for Outdoor Ethics is a national non-profit organization dedicated to promoting and inspiring responsible outdoor recreation through education, research and partnerships (http://www.lnt.org/).  LNT’s 7 principles have been adopted nationally by organizations ranging from land management agencies to NOLS.  It’s a concise standard for limiting outdoor impact, fairly easy to remember, and has a snappy name.  We have to think about this because we’re in the ironic position of introducing more people to the outdoors, which inevitably increases environmental impact, while we advocate for less impact on the environment.  Our hope is that as more people come to value natural areas, they will also value their preservation on a national scale. 

Sharing your passion for the natural world helps to foster this connection.  Learn about natural history, ecology and the history of land use.  Motivate students to question their beliefs and actions in regard to environmental issues!

Positive Impact on the Public

When you teach you represent COE to your students and to the public.  This means you really do have to follow the rules.  No trespassing, etc.  Please be considerate of landowners, land management agencies, and other individuals or groups encountered, while representing COE, whether in the field, on the road, on campus, or anywhere classes go.

Co-instructor Relations

As you have read, the instructor teams at COE are neo-socialist egalitarian entities.  We believe that everyone we hire has valuable input for the course and for each other.  To best facilitate teamwork at COE try to be open and communicative with your instructor team.  As a matter of respect, be on time to planning meetings, briefings and de-briefings.  Spend at least half an hour de-briefing each class or day with your co-instructors. COE courses are excellent when the instructors process and learn from each day so they can adjust, change and improve.  You should strive to enhance your self-awareness and be ready to give and receive feedback.  If you are a senior instructor be prepared to spend time and energy training teaching assistants.  Pull your own weight and then some. As Paul Petzoldt once said, "If you think you are doing your share, you are not doing enough."

How to Improve And Progress

Cornell Outdoor Education is an educational institution and is committed to the development and advancement of every one of its members. We hire new staff with the expectation that each will do his and her best to build and improve both interpersonal and technical skills. This constant development is the most important way that COE maintains a pool of strong, experienced instructors. We assume that such personal development and learning is also a big reason that instructors join and stay with the program. How, then should you go about becoming the best, most skilled, subtlest, coolest outdoors person and COE instructor ever?  Here are some opportunities we can offer you.

All Staff Training

All Staff Training involves the whole COE programs staff. All Staff Training occurs during the first weekend of the fall semester.  Everyone attends meetings and seminars on Friday evening and most of the day Saturday.  The Program Team designs this training to include information that is of use and importance to all staff across all program areas.

Program Area Trainings

These trainings focus on particular program areas like Climbing, Paddling or Caving and cover information unique to that program area.  In the fall, we usually schedule PAT's to follow All Staff Training and they may involve an overnight.  In the spring, we schedule the various PAT's at different times during the semester, depending on when it seems to make the most sense.  These are excellent opportunities to meet other instructors, to share ideas, successes and failures and to beef up your course-specific skills.  Because so much good learning occurs between instructors, it is doubly important that everyone attend.

Mentoring and Being Mentored

The most effective and important way for newer COE instructors to grow and improve is through mentoring from more experienced instructors. No other learning method is more powerful than watching, talking and getting feedback from another instructor.  It is COE’s main method of instructor training so please take full advantage of it.

Mentorship is a relationship, a complex series of interactions and can be hard to describe.  Listed below are some characteristics of good mentors and mentees.

The act of mentoring is also a learning experience. Experienced instructors learn tons about peer leadership, communication and feedback while they work with a newer co-instructor. They also learn more about teaching and the curriculum by being forced to codify and articulate their own experience, ideas and methods.

The mentoring tradition is crucial to the health of the COE and to the strength of all of its parts. We ask that every employee make a conscious commitment to good, productive mentoring. A good mentor:

• Constantly expresses real concern for the mentee’s development

• Is a role model in all ways

• Follows and explains policies

• Provides opportunities for the mentee to try out new skills

• Provides the mentee with the support and knowledge needed to safely try new skills

• "Talks out loud" so the mentee can follow the decision making process

• Provides real feedback – both constructive and supportive

• Helps make COE culture and norms more transparent and approachable

• Is open to new ideas and not hidebound by dogma

• Helps the mentee set goals and follows up on those goals

• Helps the mentee find additional learning resources.

But this learning stuff is a two way street. “A two way street” is a phrase which means that effort is required by both parties in the situation to which it refers.  In this case, it means one should:

• Observe the mentor’s actions and reflect on them

• Be an active learner who seeks feedback and accepts it as a gift 

• Act on feedback, and experiment with new strategies based on it

• Try new leadership and teaching skills

• See yourself as a partner with the mentor, providing feedback as well as receiving it

• Constantly seek to improve

Are You Ready to Be an Instructor?

Are you ready to be solely responsible for the tone and direction of every class?  Are you ready and able to subtly and sometimes overtly affect group dynamics, relationships between participants, relationships between participants and instructors?  Are you ready to say the hard thing when it needs to be said?

Are you ready to be the ultimate safety cop?  Are you ready to oversee all the risky tasks, situations and behaviors that a COE course might encounter?  Are your experience and skills broad and deep enough that you can make safety calls based on good judgment and not dogma?  Are you ready to explain those calls to your co-instructors and participants?  Are you confident enough in your own judgment to give appropriate control of the class or activity over to the participants?  Do you have the first aid, rescue and leadership skills to effectively and swiftly respond to any crisis or emergency?

Are you ready to make your class and your teaching accessible, appropriate and fair for every student?  Are you ready to search out sexism, racism, classism or heterosexism in your heart, head or language and do your best to remove it?  Are you ready to set a tone and an example in your class that does not tolerate any behavior that would exclude anyone?


Are you ready to mentor your TA's?  Are you ready to create excellent training opportunities for them?  Are you ready to give good, thoughtful and helpful feedback on presentations, classes and interpersonal skills?  Again, are you ready to say the hard thing if needed?


Are you ready to always be oriented toward your participants' learning and experience way before your own fun or learning?  Are you ready to give it all up for them?  Are you ready to remove your ego from your teaching?  Are you ready to be humble, to admit when you do not know something or when you are wrong?  Are you ready to apologize to your students?


Are you ready and able to cover 100% of the course curriculum?  Do you know way more than you need to for the class you are teaching?  Do you know the "why's" and not just the "how's"?  Do you have multiple approaches to teaching each topic so you can reach each learning style?  Do you know enough about the activity that you can direct students to further learning?  Do you know what the best books and videos are or where to go to hire a great guide?  

If, as a TA, you can answer yes to most of those questions, you are ready to be an instructor. 

Available Resources

Library

COE’s Library is a great source of information, ideas, and tools to help you be the best teacher ever.  The library is available to any current COE instructor for checking out books or videos, looking at maps, or going through resource files.  The library is generally not made available to COE students, without checking with a full time COE staff person.

Maps

There is a large file of maps in the library.  The top drawer contains multiple copies of nearly all of the New York State USGS quads that we use.  The bottom drawer contains quads from other East Coast states like Vermont and North Carolina where we often go.  The coordinators also have files of maps from more "exotic" locales like Utah and Ecuador.  WR has its own supply of maps.

Please keep the maps clean and dry, and do not forget to return them when you are done.  Be sure to inform your coordinator if a set of quads is getting low.  If we don’t re-order, they may not be there next time you need them.

Books

The resource room has a large number of books filed by topic.  Dive in, do some research and expand your horizon.  There are books of outdoor stories and history as well as skill primers.  Grab one of the former for some pleasure reading and partake of the rich history of outdoor adventure and leadership.  Or use a skill primer to improve your skills or work up a hand out for a class you’re teaching.  Share the books with your participants, too.  

But most of all BRING THE BOOKS BACK.  COE spends money buying those books and time and energy keeping them organized.  Your fellow instructors come to count on those books being there.  You might think we don’t have a great supply of cool books.  We did, but the cool ones are the ones that instructors seem most frequently to forget to return.  Be responsible and keep your karma healthy and intact.

AV Equipment

It has been said that a picture is worth a thousand words.  A video can show that picture and much more effectively and efficiently communicate ideas, skills, and complex concepts than words alone.  Whether it is an overhead cartoon to enliven a talk, a slide show to illustrate risks, or video taping of students in action, AV equipment can make a real difference.  And video is particularly effective at helping students with visual learning styles to learn better.

You all probably have phones that can record what you are interested it.  COE owns a couple digital video projectors that you can use for presentations and whatnot.  We have a screen in the classroom and a portable screen lurking around somewhere.
In particular, the use of our video camera can provide students who are learning new skills unparalleled feedback, information that is impossible to convey with verbal feedback.  For example COE ski and paddle instructors regularly film participants trying new skills so that the students can critique their own form.  WFR instructors videotape students to provide them feedback on their leadership skills.  A Performance Climbing instructor team used the video cam to intentional introduce more stress during a class competition.  They then de-briefed the whole comp and explored how each person’s climbing responded to the stress.   

People

Don’t forget there’s a ton of experienced people kicking around COE with lot of good ideas, good listening skills and the willingness to help.  Consult your co-instructor, that more experienced instructor you met at All Staff Training, or your Coordinator.  Go talk to the Director and Director of Outdoor Programs from time to time.  They usually appreciate the opportunity to talk about something other than budgets!

Benefits

In addition to the opportunities for personal growth, there are a number of material benefits to working at COE.  Most TA’s go on to become instructors and get paid.  Program gear is available to you to borrow.  You have access to a Gear Deal, though these days you are likely to be able to find comparable deals on the web.  

PE Instructor Pay Scales

Instructor pay is based on a per diem scale.  COE pays you a certain amount per Program Day.  The definition of a program day is kinda squirrelly.  If you spend the whole day out in the field, that is equivalent to one program day.  If you do a half-day class, say 1:30-5pm in basic rock, that counts as 3/4 of a program day.  

Pay is also indexed by two variables.  One is the level of the course.  The other is the level of instructor.  Some COE courses are considered to be introductory level.  These courses include hiking, biking, bike repair, flat water canoeing, basic rock, high adventure, snowshoeing and basic cross-country skiing.  Intermediate level courses involve more advanced technical skills and more logistics.  These course are backpacking, moving water courses, pool kayaking, sea kayaking, canoe camping, outdoor top roping, advanced rock wall rock climbing, intermediate cross country skiing, and telemark skiing.  Lastly we have the advanced courses: outdoor leadership, whitewater paddling, gunks, sea kayaking (ocean), red rocks, ice climbing and instructor training.  






Instructor Level

Course Level
 0 (TA)
 
1

2
 
3

4

Introductory
 $0/day

$25/day

$30/day

$40/day

N/A

Intermediate
 $0/day

$30/day

$35/day

$45/day

$65/day

Advanced
 $0/day

$40/day

$45/day

$55/day

$85/day

Instructor Level Definitions


Another thing, which we knew but were reminded of in the external review process, was that our system of instructor promotion from level to level is not well defined.  We are still working to codify the process, but it is time consuming to construct comparable levels across program areas.  In general the definitions below represent the baseline requirements for promotion.  

Level 0: Teaching Assistant.  An unpaid training position for individuals refining their outdoor skills to instruct at COE.  Must have a working knowledge of 50-75% of course material.

Level 1: Individual who has demonstrated sufficient training as a TA, or individual with comparable skills and experience. Must have a working knowledge of 95% of course curriculum. Must have current First Aid and CPR certification.

Level 2: Returning Instructor who has demonstrated good safety practices, leadership abilities, and judgment in the field as a Level 1 instructor and who has demonstrated continued skills development outside of teaching for COE.  Must be comfortable teaching 95% of course curriculum.  Must have current First Aid and CPR certification.

Level 3: Instructor with extensive personal and professional field experience usually combined with advanced level training and certifications, and/or instructor who has worked as professional outdoor educator for organizations other than COE.  Must be comfortable teaching 99% of course curriculum in multiple styles, under adverse conditions, and committed to training and developing new staff/TAs.  Must have current Wilderness First Responder certification.  (Less than 5% of COE Instructors are hired at this level.)

Level 4: Professional Instructor. Sliding scale from Level 3 to Level 4. Must have current Wilderness First Responder or higher certification.  Must have written the book on how to teach 104% of course curriculum under adverse and unforeseen circumstances.  Typically hired for specialized staff training events. (Less than 2% of COE Instructors are hired at this level.)

Note: The level at which you are hired may vary from course to course depending upon your experience in that skill area and positions available.  Your Program Coordinator will determine the level at which you are hired.

Non-PE Course Pay Scales

Other program areas involve sporadic contract employment.  These jobs typically pay at a higher pay rate, but are much shorter.  Wall contracts typically last two hours.  Private climbing sessions also rarely exceed that limit.  Student teambuilding contracts are often half or whole days long. 

Wall Contracts


$11/hr

PCI (Private Climbing Instruction)
$14/hr

Student Teambuilding Programs
$9-15/hr

Gear and Rental Benefits

As a COE instructor, you have access to gear from Outfitting.  The intention of this benefit is to make it easy for instructors to go out and build their skills and experience in the outdoors.  We strongly encourage instructors to dabble in new pursuits, to go do something challenging and to generally keep their love of the outdoors alive.  

Gear Access Policies

Despite COE’s strong desire to support instructor adventures, there are some caveats that go along with the gear rental privilege.  COE needs all of its gear to remain in good repair and to be available for course use.  Instructors who trash their rented gear, fail to return it on time or sneak it out around the outfitting tracking systems will accrue some very bad karma.  Take care of the gear like it belonged to your mom and return it on time.

First priority is always given to courses and public rentals.  If no one else is taking the gear, though, you are welcome to it.  For this reason you really can’t reserve the gear.  If it is there when you want it you can take it.  You can pick up your rental gear only during outfitting open hours.  If you return gear later than you said you will be charged regular rental fees for the whole duration, plus a $10.00 late fee. 

Of course, all these discounted and free rentals are restricted to personal use only. Instructors must pay for the second canoe, second tent, second pack, etc.  Take good care of the gear because you are responsible for costs of repair or replacement.

Also, you are only eligible for gear access during the semesters that you teach.  If you take off for a semester you can’t rent for free during that time.  Exception may be made in special cases of people who have given a lot of time and energy to COE.  Talk to your coordinator.  

In general, gear may be checked out at instructor rates for one week.  For periods longer than one week, instructors must pay full rental price.

Instructor Gear Benefits
Most general camping gear is free and most gear used in the specialized are in which you teach is free (e.g. paddling instructors get free sea kayaks).  Most gear from outside your teaching area is half price (e.g. paddling instructors pay half price for cross-country skis).  Note the repeated use of the word "most."  Some COE gear is not available for instructor use because it is limited in quantity, finicky and or dangerous in unskilled hands.  Please see the Instructor Gear Access Privileges brochure for details. 

Other Benefits

Climbing instructors and TA’s receive a free semester pass to the Climbing Wall during the semester in which they are teaching a climbing course.  Other instructors and TA’s may purchase a semester pass or day passes at half off.

All active COE instructors and TA’s may take most COE courses and receive a 25% discount.  Some courses cannot be discounted because their budget margin is too thin.  Take advantage of this benefit to expand your experience and skill areas and to see other instructors at work.


SECTION IV

Teaching Philosophy and Background

At COE we are committed to teaching the best classes we can.   Cornell is overflowing with talented people.  Because we can draw from this pool, we have the potential to provide absolutely top notch instruction.  Superlative instruction involves the students, engages their senses, is accurate, and fun.  It must reach every student in the class regardless of their background, attitude, learning style, gender or origin. 

Most instructors come to COE already motivated to be excellent teachers – indeed for most of us, teaching well is its own reward.  When you combine that motivation with some learning theory and some experience you are on your way to achieving your teaching goals.

One of our senior instructors suggested that no one is going to read a section on the history of learning theory, and that if I include it, it should be at the end where it is less intrusive.  If you aren’t interested in the history, skip ahead to Teaching Fundamentals.  That section contains a lot of practical suggestions for improving your teaching technique.

History of Learning Theory

In the first half of the 20th century, Behaviorists dominated the field of human psychology.  This was due in part to the research of Ivan Pavlov, a Russian fellow who was interested, not in psychology but in physiology, in particular, digestion.  Pavlov knew that the action of the stomach was linked to salivation, and he was interested to know if the autonomic response of salivating could be initiated by external stimuli.  To test this hypothesis, Pavlov started up a metronome just before he fed the experimental subject…his dog.  After a while the poor dog would salivate merely at the sound of the metronome.  (That must have been disgusting during piano practice.)  Pavlov termed this process “conditioning.”  Although Pavlov was dubious about the emerging science of psychology, he suggested that the withdrawal of psychotic people from the external world might be the result of a conditioned avoidance of injury or threat.

 Years later, another inquiring mind, John Watson, extended the idea of a conditioned reflex to behavior.  Human behavior, actually.  Human baby behavior, to be specific.  Believe it or not, his experiment went like this: Find a baby and give it a rat.  Then, as the darling child reaches out to pet the cute little thing, clang a chunk of metal with a hammer behind his head.  Just as he had expected, the baby eventually came to fear rats.  In fact, he would cry at the mere sight of a rat…or anything rat-like…cuddly furry toys, for example.  (No joke, he really did this to a kid.  His name was “Albert.”) From his experiment, he concluded that learning was purely the result of external stimuli.  He got famous, but not as famous as the guy with the salivating dog.  (That guy got a Nobel Prize.)  Watson merely founded the amazingly influential school of psychology known as the Behaviorist. "Psychology as the behaviorist views it," Watson wrote, "is a purely objective experimental branch of natural science. Its theoretical goal is the prediction and control of behavior.” The idea of psychology being an exact science of carefully measured stimulus and response was an appealing one, and ended up influencing many other fields of study.  Meanwhile at while at John’s Hopkins, Watson had an affair with a research associate, left his wife, and went into advertising.  (I think we could see that coming.)            


 The Behaviorist approach got a boost in popularity from B.F. Skinner’s research in the 60’s.  (The “B” is for Burrhus, by the by, and he studied literature at Hamilton College, just down the road from us, before turning to psychology.)  

Pavlov showed that reflexes could be conditioned in animals.  Watson showed the same in humans.  B.F. Skinner suggested that more complex behavior could be shaped by rewarding partial behaviors.  Although he was famous for putting his baby daughter in an experimental apparatus that is now referred to as a “Skinner Box,” his real favorite test subjects were pigeons.  He trained them to turn in circles by feeding them as they made small progressive movements to the left.

The behaviorist approach wasn’t completely satisfying.  In particular, it failed to explain the findings of the Swiss Psychologist, Jean Piaget.  Piaget observed that children go through stages of development that have no particular relation to external stimuli.  Interestingly, Piaget, like Skinner, used his children as test subjects.  All in all, he seems to have been a fairly nice guy, though, and helped to bring women into experimental psychology.  He had some amazing ears, also.

     Gradually through the work of Piaget in psychology, Noam Chomsky in linguistics, and Benjamin Bloom in educational theory, the behaviorist view of human behavior was losing ground.  Cognitive and humanistic research supported the importance of experience.

Meanwhile John Dewey, an American philosopher interested in democracy and education was advocating progressive experiential education as “expression and cultivation of individuality” as opposed to “imposition from above.”  

Learning Styles

In the early 1970’s David Kolb developed an influential theory of experiential learning.  His model drew on the works of Piaget and Dewey, and a host of other figures in educational theory, such as Kurt Lewin, an organizational behaviorist, Jack Mezirow, a professor of adult education at Columbia University, and Brazilian educator Paulo Freire.  

Kolb's model postulates that experiential learning should consist of four distinct processes.  Kolb refers to these four stages as: concrete experience, reflective observation, abstract conceptualization, and active experimentation. Though the cycle may be entered at any point, Kolb suggested the stages should be followed in sequence, round and round, many times as one learns. 

There are two primary axes that lie behind the cycle: an 'abstract-concrete' dimension (the y-axis) and an 'active-reflective' (x-axis) dimension. The first axis relates to how we encounter new information or experience, and the second relates to how we process or transform what we perceive. The way we perceive or grasp experience ranges from immersing ourselves in the experience using our senses and feelings in a 'concrete' way to thinking 'abstractly' using logic and reason. Having perceived the experience we understand and transform it in one extreme by active experimentation in the other by reflective observation. 

Kolb goes on to suggest that the each of the four quadrants represents a distinct learning style, each consisting of one basic mode of acquisition, and one basic mode of transformation.  Although students may adopt different learning styles in different situations, left to their own devices, students will develop one dominant learning style with which they are most comfortable.

It is important to note that the various stages of learning are not prioritized.  Even though the name of the theory is “Experiential Education Theory”, the processes of reflection, conceptualization and planning are equally important.  Kolb suggests that the most effective learning comes from systematically progressing around the cycle, ensuring that links are made between each stage.  This model suggests that classes where we sit and listen to lectures about abstract concepts are incomplete learning processes, especially for students whose preferred learning style is more active.  It also suggests that experiences we have in the field are not effective unless we take time to reflect, generalize about out observations, and then actively use those generalizations to chose future experiences.

If our students have a strong preference for teaching style, we can help to convey out material by presenting it in a language that they understand.  Below is a list of characteristics associated with each learning type and ways to adapt your teaching style to suit their needs.

Divergers – Brainstorming

Diverging is about creative, out of the box, thinking and learning.  Diverging learners may want their information in concrete form but then may want or need time to process it and discover more about it for themselves.  They may come to you later with new questions or insightful observations.
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Teaching well to Diverging learners, therefore, involves providing processing time.  It may be as simple as allowing some of the class to watch others or encouraging them to talk about and share their experiences with one another.  Divergers may not want to be pushed into new things or skills quickly and may appear overly cautious or fearful.

Assimilators – Theory Creating

Assimilating is about integrating new information with what is already known.  Assimilators seek continuity and want to know what the “experts” think.  They need concrete information and time to create mental models that work.  They may be uncomfortable with judgment calls or gray areas and may require patient coaching toward self-sufficiency.  

Teaching to Assimilating learners usually involves good visual aids, organized presentations and readings.  Presenting rules of thumb, concrete boundaries and good acronyms may help Assimilators deal with complex, subjective material.  They probably won’t respond well to appeals to “Just feel it.”

Convergers – Integrating

Converging is about integrating theory and practice swiftly and concretely.  Convergers tend to be practical and pragmatic – if it works, they do it.  Convergers like to know how things work but resent being given the answers or being “babied” through learning a new skill.  They won’t fully understand a topic until they get a chance to try it out.

Teaching to the Converging style would involve quick introductions that contain good background on how something works followed by plenty of time to practice.  Instructors probably need to break complex or risky skills into small parts so the Convergers can gain mastery actively but safely.  Convergers love it when instructors explain and then delegate concrete tasks (loading the van or boat trailer, setting up a simple belay anchor).  They can get impatient if intros include too much information about why things work or if too much time is spent on after-the-fact processing.  Convergers processing through doing.

Accommodators – Trial and Error

Accommodating is about active information gathering and processing – full-on self-discovery.  Accommodators want to do as quickly as possible.  Discussions of the “whys” or even the “hows” might be lost on them. They really won’t understand a topic unless they’ve worked it out for themselves. Accommodative learning may make great leaps without the benefit of step-by-step progress and may reach conclusions without apparent logical justification.

Teaching to Accommodators involves building in plenty of time for experimentation.  It also requires openly acknowledging that everyone will have a unique way of doing something.  Maintaining boundaries and close supervision may be crucial when working with Accommodators as they may make great leaps in directions that are just not safe.  If they are safe, though, give them room.


If this is all beginning to sound like astrology, well, then I have to say I noticed that, too.  Kolb’s theory is not supported by much empirical evidence, lacks provisions for motivation, choice, culture and social constructs.  It’s also hopelessly simplistic, and is a clear plagarism of the scientific method.  That being said, one sees it all over the place in outdoor education.  At the least one should be familiar with it.  It might even be useful for diversifying the structure of a lesson.  We are encouraged to facilitate reflection and feedback, two aspects of learning which are typically the first to disappear from our lessons.  It is important to remember, though, that experience is subjective.  We must be open to the possibility that the same nominal experience will provoke quite different responses from our students.  Experience is a convincing teacher, but we can’t always predict what it will convince us of.  It may very well mislead us, as is evidenced by the ubiquity of self-deception, hypocrisy, contradiction, and moral turpitude in human history.  

The Visual, Auditory, and Kinesthetic Theory of Learning

Another model for learning concentrates on the ways we prefer to acquire concrete experience. The visual, auditory and kinesthetic theory (VAK) maintains that people learn by seeing, listening or doing. It has its roots in a 1970s study by two Santa Cruz researchers, Richard Bandler and John Grinder.

Visual Learners

Visual learners need to see information, either in writing or in charts, graphs, pictures or other visual aids. They can remember what was seen and they will reproduce it visually. They need a big picture and purpose.  People who learn best by seeing: 

• Are good spellers and can see words in their minds. 

• Remember what was seen, rather than heard. 

• Memorize by visual association. 

• Usually are not distracted by noise.

• Have trouble remembering verbal instructions unless they are written down 

• Often ask people to repeat themselves. 

• Are strong, fast readers. 

• Would rather read than be read to. 

• Often answer questions with a simple “Yes” or “No.” 

• Would rather show than tell. 

• Like art more than music. 

• Often know what to say but can’t think of the right words.

Auditory learners

Auditory learners need to hear and talk about information. They learn as if they had a tape recorder in their head, retrieving information exactly as they heard it. They can mimic tone and pitch. They learn well in lectures and by repeating information and talking to themselves.  People who learn best by hearing: 

• Talk to themselves while working. 

• Move their lips and pronounce words as they read. 

• Enjoy reading aloud and listening. 

• Can repeat back and mimic tone, pitch and timbre. 

• Find writing difficult, and are better at telling. 

• Speak in rhythmic patterns. 

• Are frequently eloquent speakers. 

• Like music more than art. 

• Learn by listening, and remember what was discussed rather than seen. 

• Are talkative, and love discussion and lengthy descriptions. 

• Have problems with projects that involve visualization, such as cutting pieces that fit together. 

• Can spell better out loud than in writing.

Kinesthetic learners

Kinesthetic learners prefer hands-on activities and learn through experience and actions. They like to physically manipulate objects in order to grasp the information. They frequently have poor organizational skills.  People who learn best by doing: 

• Touch people to get their attention. 

• Stand close when talking to someone. 

• Are physically oriented, and gesture and move a lot. 

• Learn by manipulating and doing. 

• Memorize by walking and seeing. 

• Use a finger as a pointer when reading. 

• Can't sit still for long periods. 

• Can't remember geography unless they've actually been there. 

• Like plot-oriented books, and reflect action with body movement as they read. 

• Want to act things out. 

• Like involved games.

Approximately 20 to 30 percent of the school-aged population remember what is heard. About 40 percent recall well the things that they’ve seen or read.  Many must write or use their fingers in some manipulative way to help them remember basic facts.  Other people cannot internalize information or skills unless they use them in real-life activities such as actually writing a letter to learn the correct format.

Interestingly, most of the elementary school population excels through kinesthetic means: touching, feeling, and experiencing the material at hand.  Children enter kindergarten as kinesthetic and tactual learners, moving and touching everything as they learn. By second or third grade, some students have become visual learners. During the late elementary years some students, primarily females, become auditory learners. Yet, many adults, especially males, maintain kinesthetic and tactual strengths throughout their lives.

Theory of Multiple Intelligences

In 1983 Howard Gardner, professor in the Harvard Graduate School of Education, introduced his Theory of Multiple Intelligences in his book, “Frames of Mind.” It suggests that the traditional notion of intelligence, based on I.Q. testing, is far too limited. Instead, Gardner proposed eight different intelligences to account for a broader range of human potential in children and adults.

Verbal/Linguistic Learners

Verbal/linguistic learners relate to words and language, both written and spoken. These learners learn by saying, hearing, and seeing words. They can easily memorize names, dates, places, and trivia. To help verbal/linguistic learners, use descriptive language. Give these learners assignments involving reading, writing, telling stories, playing word games, and working with jokes and riddles. You’ll find that verbal/linguistic learners are good at creating imaginary worlds.

Logical/Mathematical Learners

Logical/mathematical learners are adept at categorizing, classifying, and working with abstract patterns and relationships. They work well with inductive and deductive thinking and reasoning, numbers, abstractions, logic, problem solving, and moving from the concrete to the abstract. Give these learners experiments to perform, puzzles to solve, numbers to work with, or situations in which they explore patterns and relationships.

Visual/Spatial Learners

Visual/spatial learners rely on their sense of sight and ability to visualize an object. They create mental images and learn by drawing, building, and designing. Give these learners assignments that allow them to create in visual images and use three-dimensional space. Encourage use of color in their work.

Musical/Rhythmic Learners

Musical/rhythmic learners recognize tonal patterns. For optimal learning, suggest they hum or sing information they want to grasp, or have them move their bodies while they study.

Bodily/Kinesthetic Learners

The brain’s motor cortex, which controls bodily motion, is the key to the intelligence of bodily/kinesthetic learners. Provide these learners with hands-on activities, such as sports, dancing, acting, and crafts. These learners need to touch, move, interact with space, and process knowledge through bodily sensations.

Interpersonal Learners

Person-to-person relationships and communication are a must for interpersonal learners. Often class leaders, these learners thrive on group activities. Provide interpersonal learners with assignments that require them to interview and cooperate with others. Give them opportunities to mediate conflicts.

Intrapersonal Learners

Almost the exact opposite of interpersonal learners, intrapersonal learners thrive by working alone. Self-paced instruction and individualized projects work best with these students. Suggest that intrapersonal learners keep a daily journal, as their thoughts are directed inward. They have a great degree of self-understanding and they rely deeply on their instincts.

Naturalist Learners

Naturalist learners observe and understand the organized patterns in the natural environment. Provide them with visualization activities and hands-on activities that are based on nature. Bring the outdoors into the classroom, or assign projects that require spending time in nature. Assign activities that call on the naturalist learner's abilities to measure, map, and chart observations of plants and animals.

Teaching to All Learning Styles

All sounds nice, right?  Unfortunately, there is no solid evidence that any of this multiple intelligences stuff is real.  People do not necessarily learn better in one style compared with another.  The might have a personal preference, but if you are concerned just about comprehension, the lecturing style is most effective.  However, we are not primarily concerned with packing as much comprehension into an experience as possible.  We are also interested in engaging our students in their own learning.  Altering your lessons plan to include hands on aspects, games, pictures, charts, group and solo experiences is a good way to do that.
Teaching Fundamentals

The following are some basics principles of learning adapted from the 1998 NCOBS instructor handbook.  Keep these basic principles in mind and notice how they motivate the ways in which we teach.

• Relevance

We learn more easily those things that are useful to us.

• Connection

We tend to associate things we are learning with things we already know.

• Immersion

The more senses we utilize in a learning situation, the more easily we learn the concepts and skills and the longer we retain them.

• Repetition

The more often we see, hear, or try something, the more able we are to recognize and repeat it.

• Involvement

The more power we have over our own learning, the more effectively we learn.

Preparation – The Seven P’s

[Proper prior preparation is essential to teaching an effective class]

Proper Prior Preparation Promotes Powerfully Peak Performance.  Good teachers take the time to prep their classes, courses and presentations.  They do their homework to get content correct and complete.  They brainstorm creative presentation techniques and invent experiential approaches to familiar material. They practice new presentations in front of friends (or a mirror if they can’t find a willing friend).  They also make sure their own skills are up to speed and up to date.  Never underestimate the value of prep time.

Maslow’s Hierarchy of Needs

[Before you try to teach your students, make sure they are warm, dry and fed.]

Abraham Maslow was one of the founders of humanistic psychology, the “third force” in 20th century psychology along with the Freudians and Behaviorism. Maslow saw human beings’ needs arranged like a pyramid. The most basic needs, at the bottom, were physical -- air, water, food, and -ahem- sex. Then came safety needs, security, and stability, followed by psychological or social needs, i.e. for belonging, love, and acceptance. At the top of it all were the self-actualizing needs, or the need to fulfill oneself, to become all that one is capable of becoming.  Maslow felt that unfulfilled needs lower on the pyramid would inhibit the person from climbing to the next step.  For example, someone dying of thirst quickly forgets their thirst when they have no oxygen.  Interestingly, when asked about the origin of his interest in psychology he remarked, "I was awfully curious to find out why I didn't go insane."  Seems like there is a trend emerging here.
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For our purposes Maslow’s Hierarchy suggests that students who are cold, wet, or tired won’t be able to pay proper attention to a lecture on plate tectonics.  Don’t believe me?  Try to learn partial differential equations while you have to pee.  I bet you can’t do it.  Learning ranks as a psychological and social function, and is by Maslow’s argument, is unattainable until the student’s more basic needs are met.

In practical terms this means you should make sure students are dry, warm, well fed, and feel physically and psychologically safe before you begin a lesson.  For example, set a tone of inclusion and acceptance.  Make sure everyone knows where they are, whom they are with, and what’s going to happen next.  Then chose a place to lecture that is out of the wind.  Make sure the sun is not in your student’s eyes, and so on.  

Assess your student’s condition.  You could ask if anyone needs to go to the bathroom before you sit down to talk about basket weaving.  However, asking your students a question is only one way of assessing their condition - and it’s not a very good one.  Look for objective clues such as shivering, distraction, sweating, or yawning. Or instead of asking if anyone has to pee, just go right ahead and assume they do.  Provide an opportunity for people to pee before sitting down for a lesson and you will be amazed how many people scatter into the woods.  The same goes for clothing switch on a hike.  Fifteen minutes in, stop, even if no one asks.  The same goes for water breaks.   

And don’t forget to assess yourself.  If you care chilly, your students are freezing.  If you are feeling a bit peckish, they are starving. 

A good instructor constantly assesses the students to decide what they may be ready to learn, or what needs to be reviewed, and if the time is right.  This takes insight, attention and practice.  New instructors should pay close attention to how more experienced instructors sequence their teaching and, later, get them to describe their thinking behind it.            

Teaching Techniques


The First Ten Minutes
Turns out that with about ten minutes of starting your class, your students will make a judgement about you.  It won’t be based on your clothes, or your hair style.  In fact, the research suggests that 82% of the variation in the way we are perceived is due to just two of your qualities - your personal warmth and your competence.  Across cultures, people who are both warm and competent are likely to be admired.  People who are competent but not warm tend to be envied.  People are warm but not competent tend to invoke pity.  And people who are neither warm nor competent are held in contempt.  Which category would you like to be in?  If you answered the first, you are on the right track.  Greet your students warmly as they arrive.  Smile.  Talk with them.  Make sure they have the things they need and are in the right place.  Have an agenda on the board.  Tell them where the bathrooms are.  Later on, your students will be likely to listen to what you say when it comes to important safety stuff and lessons.  

Interestingly, the part of your brain that processes the physical feeling of warmth is also the part that processes trust.  And there is crosstalk between the two.  If you feel the physical sensation of warmth, you are more likely to trust those around you.  Weird, but true!  

Didactic Presentations

[Didactic presentations are good for conveying a lot of information, but tend to become boring lectures.  Try to make them more experiential.]

Formal or semi-formal didactic presentations are the most visible method we use and probably what everyone thinks about when they think about Teaching.  Such lectures are great ways to “download” a lot of important information quickly to the whole class at once.  Introduction to Leave No Trace, climbing gear overviews, and menu planning speeches are all examples of presentations that we usually do by the lecture method.  

It is easy to fall into the traditional soporific lecture mode during didactic presentations and to stray away from experiential education.  This need not be the case.  Presentations can be more experiential if the instructor starts off by polling student knowledge, uses discussion and asks good, non-leading questions.  One can also spice up a presentation with good visual aids and concrete things for the participants to touch.  Engage the eyes, ears and fingers. 

In all cases, didactic presentations require solid content knowledge, a clear progression, good voice projection and eye contact.  One should use clear and coherent language.  We used to try not to say, “uhm…”  The “uhm” of the 2000’s is “like.”   Purge the world “like” from everything except preferences and similes. We encourage new teachers to practice, to watch experienced instructors and to seek out feedback and advice so that they can master this important teaching method.  Below are also a couple of simple structures that you can use to organize good, quick presentations.  

Get Their Attention

[Before you start rattling off information, make sure you have the attention of your class.  A good attention-getter engages your students’ minds and makes them curious.]

The first thing one must do to start a lesson is to make sure that you have the attention of your audience.  Chemists, for example, are notorious for lighting off some spectacular explosion.  It does get people’s attention, but not very well.  Mostly it just startles people.  Better methods of getting people’s attention engage their minds and focus their attention on the subject that you are going to talk about.  It makes them curious about what you are going to say.

For example, I often start a discussion by posing a conundrum.  I hold up a locking carabiner and a non-locking carabiner and ask people to vote for which one they think is the strongest.  The locking carabiner is bigger and thicker.  It looks stronger, so it is generally the winner of the contest.  But this is wrong.  The smaller non-locking carabiner is actually stronger.  Now the students have invested themselves somewhat in the question, by voting, and are faced with a mystery.  Why is the skinny one stronger?  Unexpected or unusual facts in your field make good conundrums. 

This method is particularly powerful if the conundrum doesn’t have an obvious connection to the subject at hand.  An example of this is the classic Imitation vs. Innovation discussion on teaching that I begin with pictures of fine art.  Eventually, the connection to teaching emerges, but only after the students have wondered what the heck I’m doing. Here’s another: Q: “Why does New England have so many stone walls?” A:  “Because Napoleon conquered Portugal.” Now, aren’t you curious?

Another technique I use to engage an audience is to tell a story.  People seem to be hard-wired to listen to a story.  To make it clear that it is a story, I always start in the same way.  If you know me, then you’ve probably heard me say, “Many years ago, when the Earth was new, and dinosaurs roamed the planet - and I was in graduate school…” Now you know why.

Something funny and outrageous also suffices to grab people’s attention.  A great example of this is Theo’s lecture on birds of the Northeast.  She comes flapping in with a yellow cone on her nose, cheeping and perching in a bush.  Wigs and other funny props are great for this method.  Even Matt Wade, our talented but reserved former rock coordinator once used this method.  He was lecturing on Finding your Own Style of Teaching.  For the introduction he got our attention by imitating my style.  He hooted and hollered, paddled his butt, and burst open a can of coke.  I think the demo was supposed to point out that if you tried to do something that wasn’t consistent with your personality, then it didn’t work very well.  In this case, the effect was quite the opposite.  Everyone was riveted. 

Of course you don’t have to be a clown.  If you aren’t naturally clown-like, your best bet, as Matt suggested, is to find a style that is congruous with your personality.  

In the interests of flexibility, though, try many different styles.  Charles Matheus used to do a very effective demo of getting people’s attention by talking quietly and crouching down.  There is something about being quiet that draws your attention and ignites your curiosity, as if you were telling a secret.   

Explain, Demo, Do

[A good structure for an experiential lesson begins with some explanation, followed by a demo, then a chance for the students to practice the skill themselves.]

Let’s look back at the Kolb cycle.  Kolb has said that one may enter the cycle at any stage.  But how do we choose where to start?  One common method is known by the short hand, “Explain, Demo, Do.”  In this approach, one first explains the topic, then performs a short demo.  Afterward, the participants join in and “do” the activity for themselves.  This kind of approach accommodates listeners, and is great for new material.  However one must be careful not to drone on and get caught in innumerable irrelevant details.  In terms of the Kolb cycle, the teacher has jumpstarted the process by providing pre-digested observations, and has made a plan for the start of the group’s experiences.  From this point, one may progress around the circle with hints and guidance from the teacher.

Another possibility is to present an activity to the class with minimal front loading of material.  This is a common practice on the first day of basic rock climbing, where students are encouraged without much preamble to get on the wall and try bouldering.  Afterward the instructors gather the class and help everyone to review their experiences.  They typically say that their forearms hurt.  The teachers then help the students to digest this experience and realize that it is more efficient to try to put their weight on their strong legs.  They then plan for their next experience.  “I will keep my hips in to the wall, and straighten my arms.”  This approach is great for kinesthetic learners, Convergers, and Accommodators.  It is also handy for focusing the initial attention on the group, rather than the presenter.  This is only appropriate if the teachers have already facilitated a thorough group introduction.

The “start with the experience” mode is not appropriate for situations that might be dangerous.  One would not for instance recommend that students in a pool paddling class just flip their kayaks over and see if they can figure out how to roll them back up.  Or a telemark ski class, “We’ll see you at the bottom!  Good luck…”        

Explaining

[The first step in explaining a skill is to give the skill a proper context, then convince the student that they want to learn about it.  Another important step is to connect the skill to their previous knowledge.]

Let’s take a closer look at the Explain part of “Explain, Demo, Do.”  We end up doing a lot of explaining at COE, especially with highly technical courses.  By contrast, the “Demo, Do” parts are usually straight forward, easy and familiar to most educators.  The “explain” is where people tend to get hung up.

Situate it and Sell it


The first task in explaining is to situate the skill.  Students are more likely to want to understand a skill if they know where and when they might encounter it.  An example might be teaching how to lift the front wheel over an obstacle.  A great place to stop for this skill might be near the first log you encounter on the trail.  Make sure you class is out of the way of traffic and point out that these pesky logs are always getting into the trail, so you might want to learn to deal with them. 

The next step is selling the skill.  Your goal is to convince your class that they want to learn the skill.  Take the lift the wheel example.  You can explain (or demo if you are brave) what happens when you run into a log without lifting your front wheel.  This is a great time to share your enthusiasm for your program area.

Connecting and Distinguishing

It is essential in explaining a skill to connect it to some other experience or understanding.  Use a simile like,  “Rock climbing is just like climbing a ladder…” or compare the skill to something they have already been introduced to like, “The sweep stroke is just like the forward stroke, you use the same face of the paddle…” It is easy for your students to remember things that are integrated into their previous experiences.  Follow this up by distinguishing the skill “…except in climbing the holds are more varied and it tends to be steeper.” And “…except with a sweep stroke you extend the blade further forward and out to the side.” 

At this point you are almost done with the explaining.  The last thing you want to do is to give your students three points to remember.  We choose three because if you tell them four things, they’ll forget the first.  If you tell them only two points, they’ll be wondering why they paid all this money for your course! 

Your three points should be highlights that will help your students succeed in doing the skill.  During our demo, repeat the three points.  Resist the temptation to add more details.  People will either get confused, or impatient to try, or both.  Remember the K.I.S.S. principle.  (Keep it Short and Simple.)  Be sure to use clues that engage the brain, the emotions and the body so that you involve multiple learning domains.

Keep in mind that at this point the kinesthetic and tactile learners are almost lost at this point unless you do something to engage them.  If you are explaining the function of a piece of gear, bring a few extra items and pass them around.  Bring notes on your presentation on paper to pass out afterward so people can pay attention but have a learning aid to review the information later on if they want. 

Demo-ing

[A demonstration is a powerful teaching tool for complex operations.  Visual learners in particular like to see us perform for them.]

Our students love it when we demo things.  A good demo is clearly visible, not too quick to appreciate the details, and inspiring.  Often times I will do a demo early on in a class because it gives you instant credibility.  Be humble.  Accept the accolades you will get from your class gracefully and graciously.  Your class can detect false modesty at a concentration of one part per thousand, so be sincere.  Above all, take pains to convince your students that they too can learn to do the things you can do.  If your students are intimidated then you are doing something wrong! 

“Research” shows that people have an attention span of about five minutes for listening to this kind of presentation, but they have about 20 minutes of attention span for doing things.  So make your demo brief and get out of the way so your students can try it.

Doing

[“Doing” is your student’s chance to practice.  It is the heart of experiential education.]

Set up a physically and emotionally safe way for all participants to succeed or at least “fail forward.”  Some students will want you to watch them try the skill and offer suggestions right away.  Others will feel uncomfortable under close scrutiny.  Be open to both options, so long as you can keep an eye on the scene for safety. 

Tell ‘em Tell ‘em Tell ‘em 

[Tell them what you are going to tell them, then tell them, then tell them what you told them.]

The US Army’s “tell ‘em tell ‘em tell ‘em” principle makes use of repetition to help people frame their knowledge.  The saying is short for “Tell them what you are going to tell them, then tell them, then tell them what you told them.”  At first you are preparing your audience for some information.  Then after you convey that information, you are repeating and emphasizing the main points in the lecture.  Although you see the every so often in teaching advice, it probably isn’t necessary for your average Cornell student.
 Feedback


[Feedback should be solicited, specific, descriptive, timely, operable and sincere.]


One way to provide feedback in sandwich form.  We start with a positive statement or two or three, then offer some pointers for improvements.  Follow that up with more positive encouraging comments.  While they are feeling good about your initial comments, suggest that they “put the whole blade in the water.”  When they realize that they weren’t doing something correctly and they’re deciding whether to be annoyed or embarrassed, you’ll start complimenting them again, and they’ll forget all about being upset.  Feedback sandwiches for our students should come at a ratio of about seven encouragements to three suggestions.  


Using the feedback sandwich on people who are familiar with the construct isn’t a great idea.  It tends to come across as contrived.  The “bun” part sounds artificial.  The stuff in the middle becomes needling, nit-picking, critical, disparaging, and judgmental by contrast.  In this context, the feedback sandwich has earned the nickname “shit-sandwich”.  So when talking to your co-instructors, just try to shoot for sincerity.  
Asking for feedback can make this all a lot easier. At the very least, the individual who is to receive the feedback should feel that they have a real choice as to whether they will receive it or not.  If the receiver doesn’t voluntarily ask for feedback, the person who wants to provide feedback should ask permission to give it.  The very act of giving permission to someone to provide feedback has an impact on a receiver’s willingness to take it in.

Feedback should be descriptive. It is critical to follow this rule in order to eliminate the use of evaluative and judgmental statements.  It also helps to ensure that the person giving the feedback will not offer interpretations of “why” something has occurred.  That should be left to the recipient.

Whenever possible, provide specific examples in order make the feedback real to the recipient and to enhance the credibility of the feedback.

The closer the information is provided to the time of the behavior the better.  There are obviously times when you should allow for a bit of “cooling off,” but generally speaking, people don’t respond as well to “old news” that is dug up from the past.  Timing and the individual’s readiness to hear the information must be considered, as well as the setting for how and when the information is to be provided.  It is essential to consider the state of mind of the person to receive the feedback, your relationship with them, the physical setting, what has occurred before, and what is likely to happen next.

People can change attitudes and particular behaviors.  It is far more difficult to change someone’s physical being, a reporting relationship, etc.  The focus of feedback should be on behavior(s) whenever possible.

Folks who are perceived to be open to feedback themselves and responsive to the information provided are much more credible as providers of feedback.  “Two-way” feedback means that individuals see feedback as a dialog for everyone to participate in.

Be certain that the need to provide feedback is being driven by a true interest in helping or supporting the receiver.  Too often, the agenda can be to manipulate the receiver to change or to subtly punish the person with information.  It is critically important that the provider and receiver are actually looking at one another during the exchange of information.  As the provider you need to have eye contact to gauge whether or not your message is being received.  As the receiver, you need to have eye contact to measure the sincerity and interest of the person providing you with feedback.  If the information is important enough to provide demonstrate that importance by maintaining eye contact.  Looking off in the distance or focusing on something else sends a message that either the information or the person it is being provided to isn’t really that important.

Feedback is discussed again in Section V, on Leadership. 

Flexibility - All plans are written in Jello


[Be prepared to change plans.]

After all this careful preparation of lessons and accommodating of learning styles, it might be that circumstances foil your plans.  A storm might roll in.  Or maybe you forgot your props.  Or maybe you planned to breeze right through the forward stroke and get on to draws, but your kids just can’t seem to keep the boat on top of the water.  This is the time to recall that old maxim of Theo’s; “All plans are written in Jello!”  And how do you know you need to reevaluate the plan for the day?  Because you are constantly assessing your students.  Having already prepared a Plan B makes you look really professional at this point.  

Interactive and Experiential Methods

[Here are some techniques we use to present and process experiences.]

At COE we try to use methods that carry information through interaction and discovery as often as we can.  Often the best teaching involves the teacher getting out of the way an allowing the learners to teach themselves and each other.

Discussion

Discussions work great and can be as simple as a question posed on the trail to a couple of students or as complex as a prepared role-play about land-use issues.  The structure of discussion should always encourage real participation and not use loaded questions that obviously expect certain answers.  If you ask questions, you must also wait for answers.  The national average pause time after a question for American school teachers is five seconds.  If you want a discussion, you have to wait for it.  Remember the importance of sequencing and try to avoid starting discussions about horribly controversial issues before the group has learned respect and care for each other.

Art

Songs, poems or art can be created by individuals or the whole group.  Many times, this kind of creativity arises spontaneously.  But, if you wanted, you could set up a poetry slam centered around a theme - like minimum impact or wilderness ethics - that could reveal a number of different opinions or experiences.  Individual or group art can be a wonderful addition to a course, either for its own sake or to spark discussion or processing.

Games and Initiatives

Games and Initiatives are classic experiential tools.  Don’t forget to make sure they fulfill course goals even if that goal is simply fun.  Also make sure that you set up activities in which every student can participate.  Attend a Teambuilding training to increase the content of your “bag of tricks” in this area.  See Appendix E for a list of initiatives.

Writing

Writing is a great way for participants to process all this new learning and experience.  Group journals can be very groovy and have been used by long backpacking trips as well as by Basic Rock classes.  Individual writing exercises are very effective, too.  During a break in travel or at the end of a day, propose a sentence or two and ask each participant to finish the thought.  Examples might be “When I was belaying for the first time today…” or, “The fall colors today made me think of…” Another approach might be to offer a quote or short reading and an opportunity to write a reaction to it.  There are some wonderful quote collections in the Resource Room.

Student Presentations and Projects

Student Presentations and Projects can be anything from a creative tarp competition to prepared mini-classes from a list of topics, to the opportunity to be in charge of a whole day.  Try to give your participants as much to do as possible.  Make sure you set them up for success, however: no fair giving a participant some responsibility or ownership in such a way (too early or without all the needed info) so that he fails in front of the whole class!

Briefing and Debriefing

Briefings/De-briefings share experiences, information, feelings and power.  Briefings are about giving over as much information as possible.  As a course progresses, the download can shift from daily agendas and specific routes to discussions of broader goals and/or course direction.  In general, don’t hesitate to share information and decisions with your participants.  Debriefings seek to identify and reinforce the learning of the moment, an event, the day or the course.  They are a crucial part of the experiential cycle.  Debriefing is a powerful and important tool but one with which many instructors struggle.  See the Leadership (section V) below for more information on debriefing.

Solos

Solos are structured opportunities for participants to be alone.  They can be as short as an hour or as long as a day.  Solos are most often intended as opportunities for personal introspection and reflection but usually incorporate an element of reporting or discussion when the course re-convenes.  Some things to think about when planning a solo.  Assess, assess, assess!  Solos, by their nature are risky.  (Remember what you know from horror movies: it’s when the group splits up that the monsters attack.) Make sure that your participants are emotionally and physically ready to be alone.  Make sure the weather is stable.  Make sure the terrain offers enough safe, near-by, solo sites. Brief your soloists thoroughly.  Make sure they have what they need to be comfortable and safe and that they know exactly how long they will be out and what the recall signal will be.  Pick good sites.  Find nice places where the soloist will feel alone but are really in a defined area.  Don’t underestimate how meaningful a couple of hours will be.  Short dawn or dusk solos that start or finish in the dark are really powerful.  And give some thought and planning to the re-convening.  Make it a ritual with a small fire or shared food or shared silence.  Encourage sharing and listening.

Service Projects 

Kurt Hahn, the founder of Outward Bound wrote, “There are three ways to motivate [a person]: with shame with fear or by telling him he is needed.”  There may be other ways to motivate people that Kurt overlooked (chocolate is conspicuously absent from his list) but he was right on about service.  Giving our participants the opportunity to be and feel useful, needed and effective is a remarkably powerful way for them to enhance their self-image and to build group identity and unity.  Giving service also opens up the flow of compassion and concern for others.  (Remember compassion from the Mission Statement?)

In addition to its usefulness as an individual and group builder, service is an essential responsibility.  Although COE practices Leave No Trace, we cannot avoid impacting the forests, rivers and cliffs we visit.  We must do what we can to mitigate our impact and give back to the land we use.  At a minimum, our courses should haul out extra trash from trails and campsites.  

We can and should also give back to the communities we pass through.  Our international trips have helped out in orphanages and experimental farms.  We should find ways to help out closer to home, too.

COE has made a commitment to increase the amount of service we do and we ask that every instructor team help out with that commitment.  We have special courses that concentrate on service (e.g. Trail Maintenance) but we need to include some service in every course. You could clean up bad campsites, dismantle and camouflage extraneous or poorly situated fire rings, or pack out trash. Maybe arrange with a local land manager for a half-day trail clean up or other project.  You could have your class improve the teaching tools or atmosphere for the COE community, write up descriptions of good side trips; share excellent journal entries, post drawings or photographs in POPC.  Or possibly have your class teach the skills they have learned to local kids from the community 

Pulling Aside the Curtain 

Pulling Aside the Curtain is a technique that reveals the working and thinking of the instructor team to the students so that they can learn from a process that might otherwise be hidden.  Sharing information about decision making, judgment calls and even group interventions can be an effective way to teach judicious reasoning, safety, group awareness and, ultimately, self-sufficiency.  Such sharing is also just a powerful way to set up an experiential learning environment where there is less of a power distinction between instructors and participants.  As that distinction erodes, students can take more responsibility for the course and learn more.

Teachable Moments 

Teachable moments occur when a student asks the perfect question about weight transfer while skiing next to you or when you find tracks of five different animals in the mud next to the put-in or when local climbers show up next to your top-roping group.  The quick, knowledgeable instructor will take advantage of those moments and introduce material and ideas that she had not planned on teaching exactly at that time. If only part of the group was exposed to a particular moment, take a moment later for those students to share what they learned and saw with the rest of the folks. Be flexible and seize opportunities as they arise, sometimes even if they “derail” the class for a moment.  If a moose walks through camp while you’re covering backcountry hygiene, jeez, just stop and check out the moose.  Take the opportunity to talk about moose biology and ecology or tell a story about the last time you were this close to a moose.  Then continue the hygiene class.  On the other hand, do not flog moments that aren’t working.  If fog socks in the view, you may have to give up teaching triangulation from that perfect ridge. And if your students are freezing they may have a hard time caring about those cool animal tracks in the new snow that’s falling. Part of the effectiveness of the teachable moment is that it is not contrived; one of the things we are teaching when we stop and look is a way to interact with the environment – heads up and alert for beauty, risk and learning. 

Themes

Instructional themes provide a structure that you and your co-instructors can apply to the whole variety of discussions, activities, teaching presentations or initiatives.  Themes are great tools that make course planning easier. They also enhance learning by helping participants draw connections between topics and experiences.  Examples of some themes might be simply “Learning Self-sufficiency” or “Vertical Dance” or “Gearing Up for Comfort” or “Positive Interactions.”  Other themes can be taken from movies or be abstractions.  You could structure your river canoeing course around reading and living out some of Huckleberry Finn or make your Natural History course all about “Homes” and focus on habitats, watersheds, shelter building and such

Modeling

Throughout the world of Adventure/Experiential Education, the word is that modeling is probably the most awesomely effective teaching we do.  We don’t mean dressing up in beautiful, expensive clothes and being enigmatic.  No, modeling is walking the talk and living the learning.  Students learn constantly by watching us so it’s crucial for us to be aware of the impact of our actions.  A good instructor always wears a helmet near edges even if he wouldn’t in his “private life,” he sets up a totally bombproof tarp even in clear, dry weather, he talks very respectfully to land managers and rangers and offers feedback constructively and compassionately.  He also tries to present all sides of complicated issues and avoids imposing his opinions on his students.  He does, however, allow his personal values to inform his actions and methods.

Modeling requires maintaining a funny balance, in some ways between being truly yourself while representing institutional values and procedures and between leaving your personal stamp on a course while making sure there’s room for all the students to do the same.  Modeling is hard but rewarding work.  

Content and Creativity

OK, creativity is good, even important.  We know that folks learn better when they are fully engaged and it is easy to engage participants with songs, treasure hunts and coordinators dressed as aborigines dropping out of trees.  These brilliant flashes of fun also make instructing joyful and that keeps us motivated.

There is a trap here, though, that quite a number of COE instructors have fallen into: the sacrificing of content to the goal of creativity.  We have seen an awesomely creative geology presentation complete with tectonically folding ensolite pads and moving mounds of different colored dirt representing whole mountain ranges.  Unfortunately, the dates, sequences of events, and even the definitions of igneous and sedimentary rock were totally wrong.  We have also seen COE teams hide from their students after setting elaborate mystery games with excellent, course-pertinent clues that led the students to the instructors.  Unfortunately, the team chose to do this on the very first day of the course when participants usually are craving some structure and comfort, not unsupervised emotional risks in a brand-new group.

Yes, be creative.  Play dress up.  Write a song.  Make up a new game.  Go to a brand new area.  But be safe, time it appropriately, and make sure your creativity is serving your content and course goals.

Promoting Transference

Transference occurs when a student makes a lasting connection between events, emotions and activities on a course and the challenges of life beyond the course.  Those challenges might be very similar to those experienced on the course (e.g. going paddling with friends) or very different (e.g. navigating a conflict at work).  This kind of connection making is key if we are to fulfill our mission and be an important part of each participant’s education and if the instructors want to be something more than a recreation coordinator.

Transference can take place automatically, without effort on the part of the instructors.  Humans are good at learning and applying learning in novel situations.  (Take cell phones, for instance.) That said, we can make the transference deeper, richer and more immediate if we promote it, both subtly and overtly.

The structure of your course – content, progressions, opportunities for participation and student control – should be designed to lead naturally to transference.  The more we can do to teach concepts and principles that students can use later, the better.  We should avoid passing on dogma and recipes, which tend to stifle flexibility.  Another powerful structural method is the progressive transfer of control of the class.  By the end of most COE courses, the students should be making almost all of the decision and doing almost all of the work.  This way, they leave the course already knowing that they can “do it.”

This turn over of control is easiest to see in relation to technical skills but it should happen for the people skills, as well.  If the group is mature and compassionate enough, an instructor team should be able to ask them to solve any interpersonal conflicts.  Guidance will be appreciated and necessary, sure, but you may be able to step back quite a ways.  Never fully abandon a group but just slowly step back.

Overtly pointing out transference opportunities is powerful.  Naming what is going on or what has gone on can really solidify learning and accomplishment.  Some examples:

· “We are teaching you how to belay so you can safely do this on your own.” 

· “We are going to spend some time doing some initiatives so we all can find out how this group operates before we go backpacking for six days.  Who knows, you may learn something about yourself, too.”

· “It’s obvious that all of you learned a lot about skiing, staying comfortable in the winter and about winter ecology.  We hope that you continue skiing and that you have a new relationship with the outdoors.”

· “Jamie, I know this day was hard for you.  I just want to say I admire your courage in speaking up about what was bothering you.”

· “I was really impressed with how this group talked its way through the difficulties during this last initiative.”

How to Teach the Suckiest Class Ever!  

 [List all the teaching errors in this section, e-mail it to mh45, and win a prize!]
  

Here’s a few quick easy steps to guarantee that you are teaching the worst class ever.  First of all, be late to class. Ten or fifteen minutes works well.  Usually half the class has gone home by then, so your task is that much easier.  If it’s a hot day, have students stand up facing the sun.  This is very effective, especially if they’ve not had any water to drink all day.  Be sure to wear your sunglasses and hat so the students can’t see your eyes.  If possible, have the students move around to different positions for no apparent reason.  To begin with, every lesson should be a non sequitur. Try not to connect the lesson with anything they’ve ever heard before. And be sure to undermine your own authority.  “I really don’t know very much about this subject.”  “I’ll probably get a lot of stuff wrong.”  “Some of you probably know more about this subject then I do.”  Any of those works just fine.  After you put yourself down, be sure to make disparaging remarks about the class, too.  “After that last lesson, I’m pretty sure you guys aren’t going to understand this either!”  Forget to bring your props.  Be unprepared.  Mumble in a barely audible monotone.  Body language is not allowed. Never look at your students for any reason, except to humiliate one if the opportunity arises.  Try to use sexist language.  Swear every once in a while.  Insert the word “like” between every second word.  If you, like, use a, like, white board, write, like, illegibly then stand, like, right in front of the board while you, like, mumble.  Be sure to erase what you’ve written before anyone has a chance to write it down.  Answer every question that is asked. Just explain.  Don’t demonstrate.  Whatever you do, don’t let your students participate.  Never pause to assess their level of comprehension.  Don’t be entertaining unless you are sure it will detract from the content of your lesson.  In fact, don’t be funny at all unless you are making fun of a student or co-instructor.  Run out of time because you droned on for an hour adding every irrelevant detail.  Make every topic as complicated as possible. Be sure not to let your co-instructor get a word in.  If they do manage it, correct them in front of the class.  (But still get it wrong, of course.)  Ask questions of the students but don’t wait for them to answer.  Then get visibly frustrated and ask them a question to which they can’t possibly know the answer.  Wait an interminable period until everyone is thoroughly vexed.  If a student attempts an answer, laugh knowingly, then do your best to explain in a condescending manner why that couldn’t possibly be the answer.  Try beginning with, “Well, if you had thought about it before you opened your mouth you’d realize that…” Never ever admit that you are wrong.  Even if you suspect you might be.  Even if you know you are.  Resort to complex jargon.  “Clearly the oxidation potential in this membranes of the cryptosporidia reflect the influence of transverse strain in the flanged-widget bla bla bla…” You get the picture.  Always overlook teachable moments.  Make ethnic slurs.  When it’s your co-instructor’s turn to teach do your best to undermine their credibility.  Disparage the co-instructor in front of the class.  Interrupt frequently to offer a contrary opinion.  Argue…or fall asleep.  Or go off and do something else like eat a sandwich or clip your toenails.  If you are teaching rock climbing, go off and boulder by yourself.  Show off as much as possible.  Give the students boulder problems they can’t possibly do.  Don’t help them.  If you are teaching paddling, constantly play in the rapids.  Ignore the class.  Except the cute ones.  Be flirtatious with them. Safety last, naturally.  Try to consistently model unsafe behavior! So, you think you’re a bad teacher, eh?  Well, think again!  You’ve still got a lot to learn! 

Your Evolution as a Teacher

Imitation

[Start your teaching career by mastering the basics.]

Okay, so now are you excited to do a wildly creative cabaret version of “How to Roll a Kayak.”  If you are new to teaching, you might want to start with something more conventional. Every great artist starts by learning the basics.  Once you master things like setting the tone of a lesson, speaking clearly and simply, and engaging you students in their learning, then you can start to develop your own unique style.  At first, put that enthusiasm into your own learning.

Teaching Style

[Every good teacher develops their own teaching style.  Great teachers develop many.]

Just as every participant has a learning style for a particular topic and one that they tend to rely on most of the time, you will find that most COE instructors have a teaching style that is uniquely theirs.  Some love to be the entertainer and use humor or extravagant stories to carry the content, others like to work more individually with the students and some others feel they teach best through example.  The best teachers, you will find, are able to modify their style to suit the participants, the topic and the situation.  They will goof off and keep things lively during “down times” but turn properly serious when presenting complex information or dealing with a student crisis.  Strive to develop a number of styles and approaches and you will be more effective.  Naturally quiet or shy instructors will need to find ways to be comfortable presenting in front of groups and naturally gregarious jokers will need to make sure that they can work one-on-one with shy folks and engender their trust.

Teaching for the Shy

[Even shy people need to step up in front of the crowd sometimes.  Here are some suggestions on how to make it easier.]

Many new instructors, especially those of you who are not naturally gregarious, may struggle with “performing” in front of the whole class.  Yes, it will be hard, but you will have to master it at some point in order to be an all-around effective teacher.  You don’t have to be able to be a clown, but you will have to learn to teach in other situations besides one-on-one.  Some suggestions from other shy instructors:

• Imagine an effective teacher that you had.  How did that teacher engage the students?

• Try to picture the class as one person with whom you are having a simple conversation.

• Practice on friends (or your dog) until you are more confident and comfortable.

• Make good outlines and use them.  

• Team-teach a topic with another instructor so that you don’t feel alone up there.


SECTION V

Leadership Models And Theories

“Outdoor leadership is the ability to make decisions, to keep tent mates laughing, or to cook a tasty meal at the end of a long day.  It is well-timed, appropriate action, not a theoretical attitude or behavior.”



 

-NOLS Wilderness Educator’s Notebook

Are great leaders born, are they made, or do they have leadership thrust upon them?  If you weren’t born that way, brace yourself. At COE you are going to experience option number three. 

Leadership is a very complex set of behaviors and skills.  Responsive and responsible leadership is crucial to the success of any class.  Included in this section are some theories and information about leadership that might help you develop as a leader and person.

Stages of Group Development

An important model is leadership development is the Step Ladder theory of group development first published in 1965 by Ohio State educational psychologist Dr Bruce Tuckman.  It postulates that groups tend to go through stages that are recognizable and common despite differences in origin, composition, or tasks. Similarities can be seen with other models, such as Tannenbaum and Schmidt Continuum and especially with Hersey and Blanchard's Situational Leadership model, which was developed at about the same time. 

In general, groups traverse each stage before they can get to the next one but it is not uncommon for a group (or an individual) to go back a step if it encounters a novel situation like a harsh storm or an interpersonal crisis.  Some of these stages are harder to deal with than others, but all are truly necessary.  A good leader is adept at recognizing these stages and adjusts accordingly.

Forming  

In the Form stage, the individuals are just meeting each other and finding out what the group is all about.  Participants are asking themselves, “Who am I in this group?” Their concerns are about belonging and boundaries.  They tend to try to put their best foot forward and to be nice to one another, although some participants may try to “stake out territory” with aggressive or passive-aggressive displays or body language.  Conversation tends to center around information gathering and common connections (e.g. TV shows!).

During this stage, instructors should do their best to make boundaries clear, to address fears and to set an inclusive, welcoming tone.  Instructors should facilitate introductions.  They should do their best to intervene firmly with aggressive students but to make those interventions quiet and off to the side.  Do you have a participant who is bragging about her previous experience and making others feel belittled?  Take her aside and either explain how her behavior is affecting others and/or enlist her help teach in a constructive way.
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Storming

The Storm stage is a phase of shake up, limit testing, interpersonal conflict and, sometimes, hurt feelings.  In this stage the predominant underlying questions are “Who’s really in charge here?”  “Who are these other people?” Participants may be forming cliques, pushing people’s buttons and challenging the leaders.  Conversation may have moved to areas of disagreement: politics, gender roles, or which was the BEST episode of X-Files.  True conflict may break out and some participants may find themselves excluded.

Most leaders dread the Storm stage.  But, again, each stage is necessary in order to move on to the next.  During this stage, instructors should work hard to equalize airtime, ensure respect for differences and keep enforcing boundaries and tasks.  They may have to intervene with the whole group to re-establish norms.  The group as a whole is struggling to establish trust.  (See Group Contracts, below.)  

Norming

The Norming stage is one of settling down and finding comfort with the boundaries.  In the Norm stage, the group begins to define its identity, procedures and structure.  Individuals make attempts to restore or establish harmony and become more open with one another.  Ideally, each group member has found a way to contribute, share, and to allow each other the space to do the same.

During this stage, instructors should encourage more openness and respect from individuals and more responsibility and leadership from the group.  They should continue to maintain the norms but should also allow the group to have input as to what those norms are.  An instructor team can bring group development to a halt if they continue to use as much structure and direction as they did during the Storm stage.  Back off, give a little room and enjoy this stage!

Performing

Yahoooooo!  This is stage is the cake, the candy, the free tickets to the Lion King!  A group that makes it to the Perform stage has managed to create an atmosphere where every member of the group can support every other member and help them contribute their best.  This group has confidence, compassion, strength and can turn its attention to its collective goals.  It is still possible that conflict might occur with a group in the Perform stage but, generally, the group is able to approach the conflict constructively.

At this stage, the instructor’s job is to affirm and praise what’s going on in the group while continuing to provide challenges and opportunities for growth.  Give over as much leadership as possible and try to turn most decisions over to the group.  Don’t distance yourself, thinking that your group doesn’t need you; just adjust your presence so that you are more of a group member. 

Transforming

The original model put forth by Tuckman had only four sages.  A fifth, Adjourning, was added in 1977 with the help of Mark Ann Jensen.  Adjourning was about completion and disengagement, both from the tasks and the group members.  Individuals will be proud of having achieved much and glad to have been part of such an enjoyable group.  They need to recognize what they've done, and consciously move on.   Because we are interested in emphasizing the learning that occurs in the performing stage, we have renamed this last stage to transforming.  This emphasizes the reflection step that we believe is essential to complete the learning style.  

Growing Groups in Thin Soil

[Because our classes are sometimes short, you have to work hard to facilitate group formation.]

It is unfortunately true that many COE courses do not progress very far through the stages.  Because they only meet for a few hours each week, a Basic XC Ski or Basic Rock class may never really get beyond the Form stage.  (Indeed, we’ve known some B-Rock students who didn’t even know their classmates’ names at the end of seven weeks.)  Instructors of those classes have to work especially hard to promote group identity and progress.  Group formation, and the learning that occurs as a part of that process, is incredibly valuable and (ta-da) is part of the Mission Statement.  Some ideas to facilitate group formation in these and other classes:

· Use name games on the second or even the third class.  Make sure that you know and use all those names.

· Use icebreakers that encourage sharing disclosure on the second and third class.  Classic disclosure games include Tiny Teach, Have You Ever, and Two Truths and a Lie.

· Mix up groups and cliques.

· Use initiatives and challenges that require working together.  Some instructors have creates some amazing group challenges at the Climbing Wall and out on the trail.  Ask around.

· Be explicit about the importance of the group.  Let your students know that you are striving for a fun, supportive atmosphere that will support everyone’s learning and that you need their help

Situational Leadership

Situational Leadership is a model that describes different leadership approaches or behaviors and attempts to distinguish which of those behaviors we should focus on in which situations.  Paul Hersey and Ken Blanchard define the two main leadership behaviors as task behavior and relationship behavior.  Put simply, task behavior focuses on providing structure, information and direction.  Pure task behavior might be labeled autocratic or dictatorial.  Relationship behavior focuses on two-way communication between leaders and followers, providing support and encouragement and facilitating group and individual behaviors.  Other words for the two leadership behaviors might be “task orientation” and “process orientation” or “telling” and “listening.”

Now, almost no leader engages in only the one or the other behavior exclusively but most of us tend to lean to one side or the other.  The Situational Leadership model provides us with some idea about when to try to use more of one behavior than another or when to use a mix of the two.  The best way to understand the model might be to check out the fancy diagram below.

These quadrants represent four different stages in which a group or a participant may be.  Often, groups or individual travel from quadrant to quadrant in the numbered order but this is definitely not always true.  A novel situation, a crisis or a new, difficult skill to learn can easily cause folks to jump back a level or two.
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Each quadrant is associated with a recommended mix of leadership behaviors.  For example, a brand new group of backpackers would most likely be in quad 1, with little knowledge of what’s going on, no real group cohesion and little confidence.  According to the model, a leader of that group should exhibit a lot of task behavior and a modicum of relationship behavior.  The former would be things like setting expectations, teaching basics, reminding them of the schedule and outlining the curriculum.  That latter might be warm greetings, efforts at getting to know a little bit about each student and using easy, low risk initiatives to build camaraderie.  In quad 2, the group might now know a bit more about what they are doing but may not be confident or motivated enough to really excel.  A leader in this stage will offer more coaching and support but continue with the structure information.  In quad 3, the group really knows what to do and how to do it but still need encouragement.  At this point, a leader might do the group a disservice if he continued being directive or too closely engaged in how things get done.  In quad 4, the group is really excelling – they are combining knowledge with self-motivation and confidence.  At this stage, the leader can really back off.  Yea!  You are now obsolete.  Until the next challenge, anyway.

To sum up, we can label the leadership behaviors in each of the quads in order as Directing, Coaching, Participating and Delegating.  While it’s true that leadership is an art that cannot really be altogether reduced to a simple model and a neat diagram, we urge each instructor to pay close attention to their groups and participants and to modify their teaching and leading in the appropriate ways. 

Leadership Styles

In addition to a spectrum of particular behaviors, most leaders tend to rely on a particular style.  The preferred style tends to reflect a person’s personal strengths, source of confidence and/or philosophy of action.  The ideal leader would be able to tap into all the different styles so learning to view one’s own style and to actively adopt other styles when appropriate is a great way to grow strong and useful.

One relatively simple model of various leadership styles is the Leadership Wheel, developed by Rod Napier based loosely on traditional archetypes of various indigenous people.  The model describes four main leadership styles, each associated with a cardinal direction.  Each style has strengths and associated weaknesses.

North – The Warrior

A leader using this style is independent, authoritative and courageous.  She sees a solution or direction and goes after it with energy and confidence.  Sometimes a Warrior will charge ahead without paying attention to the people around them, the costs of their solution or waiting to explore options.

East – The Visionary

A leader using this style is optimistic, creative, and spontaneous.  He thinks out of the box and finds and develops new ideas.  He is a dreamer and sometimes may lack effectiveness if he is unable to communicate the vision or if he ignores issues of practicality.  A Visionary may also fail because he is more interested in brainstorming new ideas than in the task of executing them.

West – The Critical Thinker

A leader using this style relies heavily on careful analysis of options and data.  He is thorough, methodical and interested in facts.  He will ponder consequences rationally before deciding on a course of action.  He may be slow to move to action (analysis paralysis) and may be really conservative or unable to appreciate new, radical ideas.

South – The Nurturer


A leader using this style focuses on people and making relationships work.  She will spend a lot of energy supporting the individuals and groups and motivating them.  She trusts that people who feel valued and cared for will be motivated and energized.  She tends not to make decisions without advice and input from others and may rely wholly on consensus.  This process may take time and it may prevent the leader from making needed but unpopular decisions.  In emergencies, leadership should not come from the South.

Remember that each style has value and each has drawbacks.  George Patton was praised for his courageous action and energy but reviled for his callousness.  Ronald Regan was elected for his fresh vision and communication but he did not pay attention to details and consequences and has had his leadership called hollow.

Which style do you mostly use?  Are you creative, analytical or people oriented?  Or are you a combination of a couple of different main characteristics?  How do you deal with the drawbacks of your style? Which style do you have the most trouble using when you need to?  We encourage each instructor to spend some time thinking about these questions and talking about them during co-instructor contracts.  Most co-instructor conflicts occur when leadership styles conflict; e.g. when Critical Thinkers shoot down Visionary Ideas or when a Nurturer feels his input and emotions have been ignored by a Warrior.  

Hosting the Party

One important role for a COE leader to play is that of the Host, the person throwing this most excellent party.  Think about it.  What does a great host do?  He has EVERYTHING prepared just right: the food, the house, the games, and the place markers.  He chooses the best guests.  He lets everyone know exactly when the party is, what to wear and what to bring.  He greets all the guests, gives them a huge smile, and informs them where the coats go, where the bathroom is, where the food is.  He introduces new guests to other guests and suggests what they have in common or what the might talk about.  The great host keeps things running smoothly and on time and checks in with every guest to make sure they are having a good time.  He defers some decisions to the guests.  (What can I get you to drink?  Shall we play Twister or Pictionary?)  He maintains the physical and emotional safety of his guests flexibly and creatively, whether it’s finding ways smooth over differences of opinion without taking sides or calling a cab for a guest who shouldn’t drive.  All the Host’s energies go into making the party just wonderful for his guests.

If we all value that Host role and do our best to fulfill it with all of our courses, we will go a long way toward being leaders of exceptional experiences!  This doesn’t necessarily mean playing Twister with all our groups but it does mean devoting our energies to their good time and educational experiences, to caring for them, keeping them comfortable and informed.

Setting Boundaries

Challenge by Choice

It is important that adventure education programs (you know, ones like COE) offer a sense of challenge, even risk.  Risk and challenge keep participants engaged and it moves them out of their personal status quo (their comfort zone).  It is outside the comfort zone that participants face new situations and are forced to create new behaviors or approaches or mental models in order to succeed.  In other words, they learn.

But placing participants in risky situations (whether that risk is real or perceived) is fraught with ethical dilemmas.  Why do we have the right to expose participants to risk?  What level of risk is effective for our purposes?  What level is acceptable?  

We must have informed participant consent for the risky activities we do.  All our courses operate under Project Adventure’s ethic of Challenge By Choice.  Simply put, CBC requires that all participants choose their own challenges or level of challenge.   As facilitators and leaders, we have a responsibility to articulate the risks clearly and provide opportunities for participants to bow out without fear of shame or peer pressure.  Yes, we should strongly encourage our students to push past their own self-perceived limitations but we have to be incredibly sensitive to signs that they have had enough and are making the choice to back down.  Remember, for some people, saying, “No, I do not want to do that.” may be a step toward empowerment and a positive move, and we should celebrate that decision. 

Full Value Contract

The Full Value Contract (FVC) is another concept developed by Project Adventure.  It is essentially a list of principles a group creates and agrees to that help to foster an emotionally and physically safe learning environment.  To create a FVC, have the group list the behavioral norms under which it will operate, explicitly agree to adhere to those norms, and to accept shared responsibility for the maintenance of those norms.  The expression comes from the idea that participants should not “devalue” themselves or others in the group.  They should strive to give and receive “full value” to and from the group experience.

Many programs, such as Outward Bound, have basic training rules which participants are asked to agree to before signing on to participate.  Other organizations, like your local youth bureau, allow participants to construct their own unique contracts.

Do not underestimate the power of an explicit group contract or hesitate to draft one.  Remember that participants in a new group usually crave structure and rules and will almost certainly want some say in how they will be treated.  The process of talking about or compiling the contract is incredibly valuable and powerful (consider having participants signing the written copy of the contract).  The contract can also be a powerful tool for debriefing and checking back in.  How are we doing?  Are we upholding the contract?  Do we need to add anything?  Edit anything?

• Be Present

Being present means an individual commitment to full participation and to accept and demonstrate responsibility for one’s actions.

• Be Safe

Being safe means individuals will take responsibility for their own safety; their peers’ safety; and the group’s safety.  This includes physical and emotional and psychological safety.

• Set Goals

Setting goals means individuals and the group as a whole will set challenging and attainable goals and support each other in attaining those goals. 

• Be Honest

Being honest means giving truthful and sincere feedback to others and to self.  It means treating feedback as a gift, both in the giving and receiving.

• Let Go and Move On 

Letting go means to accept others and their differences, to accept self, and to forgive.

Wisdom from the Field

Here’s a story from one of our old timers, Charles Matheus, on his experience with the full value contract:

“I was taught a lesson about the power of group contracts when I lead a mountaineering trip for teenagers in the Cascades.  We created a contract at the beginning of group formation with a lot of input from the kids.  I was very happy to have such a great tool in my pocket.  I assumed that the contract was only really important for me as the leader to be able to whip it out later if the group wasn’t behaving the way I wanted.  

After two days we had to send two participants out for behavior and motivation problems.  Nothing serious, but a big bummer.  After dropping off the evacuees with the camp director I was in a hurry to pack everyone into the van for a quick move to a different trailhead and a shorter route.  But the kids stopped my co-instructor and me.  They insisted that since we were essentially starting over, we needed to pause and renegotiate the group.  I wish I could have seen the look on my own face!

So we sat there in the asphalt parking lot and re-wrote and re-signed a contract for this new group.  And we had a great trip, despite it having been abbreviated.  That’s what experiential education is all about.”

Promoting Good “Expedition Behavior”

“Expedition Behavior” is a term coined by Paul Petzoldt that describes the conduct of an individual in the group setting.  Depending on how the individual affects the rest of the group, one can characterize their expedition behavior (EB) as either bad or good.  Example of good EB include being packed and ready on time, helping load the boats, smiling at another student who’s down or singing goofy songs during a crappy, wet ski tour.  Bad EB might be chronic lateness, selfish behavior, active grumbling, mean comments or the inability to be a good follower. Since each individual’s EB affects the rest of the group’s happiness, it is crucial for COE instructors to be ready and able to help each student manage their attitude and actions.

Leadership for Inclusiveness

Cornell Outdoor Education is absolutely committed to providing instruction and experience that is accessible, enjoyable and empowering for all participants.  Therefore, each instructor must do his or her damnedest to set up a group environment and learning atmosphere that supports everyone, no matter who they are.

Becoming such an inclusive and empowering leader is a life-long process but there are some concrete steps and actions we can take right away.  First we keenly observe ourselves and the people around us.  Who answers all the questions?  Who leaves the eddy first?  Who takes responsibility for everyone’s feelings?  Are there patterns that seem to correlate with gender or race?  What is the language like?  Maybe your co-instructor means everybody when he addresses the group as “you guys”, but does everyone hear it that way?  What kind of jokes and stories are being told?  Ultimately, is this a space where everyone can feel absolutely comfortable and supported? 

Second, we must be prepared to intervene if we don’t like the answers to any of our questions.  We have to come up with compassionate, helpful, but very clear ways to address behavior that supports inequality or could be hurtful.  An intervention might mean specifically encouraging the women to leave the eddy first or asking a male to get the kitchen ready.  It might mean taking someone aside and asking him to pay attention to his language and to stop using the word “gay” when he means “stupid.”

Interventions are very challenging.  It is hard to fight something that is very subtle, very ingrained and tacitly accepted.  It is hard to step up into a position where we could be labeled femi-nazis or queer lovers.  It is hard to show that we despise some behaviors but that we still respect the person and that we cherish openness and different opinions but we cannot countenance hurtful speech.  To top it all off, it’s nearly impossible to think of the right thing to say in the moment that it happens.

We encourage you to think about interventions like first aid scenarios.  Play out a few of them in your head.  Talk them over with your co-instructors and your friends.  It would be great if we were all as ready to whip out a compassionate intervention, as we are to slap on a pressure bandage and splint an arm!

Fostering Leadership in Participants

As experiential educators our end goal is to make ourselves unnecessary.  We want to help our students discover the self-sufficiency and confidence to move on without us.  Otherwise we have made them dependent and we’ll have to take care of them personally, every time they go outdoors.  No fun for anyone.  But seriously -- encouraging self-sufficiency is part of the Mission Statement and it’s something we all believe in. 

 A very important part of nurturing self-sufficiency is fostering leadership while the students are still on the course.  If we provide opportunities for student leadership while we instructors are still present we can make it less scary by giving over select pieces, monitoring the student’s progress, helping out when needed and following up with feedback.  

Sometimes it’s hard for us to give over leadership and control of our courses.  Look back in this guide at the section on Instructor Expectations.  COE expects us to be fully responsible for the content, tone and direction of our courses!  So what’s this ya-ya about giving that responsibility to the students?!  What kind of madness is that?  They’re just students; they don’t know what they’re doing.  True, your students don’t know quite as much as you but that shouldn’t stop them from leading!  This is experiential education!  We’re supposed to keep alive the idea that learners know more than they think they know. Below are some hints about making leadership sharing easier.

· Talk about student leadership.  Make it part of the overt course curriculum.  

· Make your leadership conscious, approachable and non-mysterious

· Show that leaders don’t need to know everything

· Demonstrate that leaders ask questions

· Show also that leaders need to be ready to make the hard decisions

· Pull aside the curtain (See Interactive and Experiential Methods, above.)

· Use situational leadership so that you are not always autocratic.  

· Praise student leaders and give them useful feedback

· Provide specific and progressive opportunities to the group

Here are some specific roles for student leadership:

· Gear Miester

· Leader of the Day

· Cook of the day

· Menu creation, route planning and time control plans

· Map reading

· Student taught classes/discussions

· Small group leader

Student Leadership Can Be Scary and Unpredictable

When you give up leadership and power, it is imperative that you do it for real.  It’s ok if you monitor student leadership closely and are ready to bail them out, but offering fake opportunities or yanking leadership back when it goes in the “wrong direction” is extremely dis-empowering.

If you ask the group to paint a room and then yell at them when they paint it purple, you’ve done more damage than good.  If you wanted it green, you should have told them that or just painted it yourself.  After your tantrum, you’ll never get them to paint again.

Student leadership isn’t always pretty.  Therefore don’t give up leadership if you unready to live with the group’s decisions.

Leadership Methods 

Managing Fears and Anxieties

Your participants may come to your course with a large variety of concerns and fears.  For most folks, just being in a new group is scary.  And then there are the heights, the wild animals, the drowning, and the possibility of failing in front of a bunch of people.  It’s enough to give anyone a massive cardiac infarction.  Recognize that anxiety and even out-and-out fear is going to be present on your course and that activities and situations that don’t make you blink are going to make your participants blanche.  Even just sleeping outside can scare some.

Try keeping these things in mind when dealing with fear:

· Make fear and talking about it an acceptable part of the group experience.  Include it in the group contract.

· Don’t downplay fear.  Each person’s fear is real for them so telling someone not to be afraid or that there isn’t anything to be afraid of is usually counter-productive.
· Encourage participant to move through their fear.  Let them know that success is how we behave when we’re scared.  Do we continue to make decisions or do we shut down?  Making a conscious, calm decision to back down is probably braver than an unthinking leap.

· Explain the objective risks and the steps taken to minimize them.

· Give students some of the responsibility for maintaining a safe course environment.  Explain what they can do to keep themselves and others safe.  Feeling some measure of control usually makes participants feel safer and less anxious.

· When someone is particular scared or panicked, provide as much detail as possible about what’s happening.  Frightened people usually take comfort in concrete steps and specific answers to their concerns, or anything to make the situation seem more controlled or controllable.

Feedback

Feedback is a powerful tool that most folks fear to use.  When polled at one New Staff Orientation, nearly 100% of instructors agreed that they would want a friend to tell them if they had bad breath.  However, only about 20% of those same instructors said that they would feel comfortable telling a friend about their bad breath.

Feedback is a powerful tool because there are things we simply cannot know about ourselves and about our impact on others.  We have to rely on the folks around us to tell us.  Unfortunately, we have been raised to equate feedback with criticism and so we hesitate to give it (for fear of being mean) and we fear receiving it (for fear of being hurt).  However, if we can learn to look on feedback as a gift, we may be more comfortable both giving and receiving it.  

Qualities of Good Feedback

Good feedback is timely.  The giver uses sensitivity and insight to time the feedback so the receiver will hear it easily and so he has an opportunity to do something to change.  Some folks hear feedback best right after the event; others need time to do their own processing first.  The giver should not wait so long that the receiver won’t be able to remember the event or so long that opportunities to apply the feedback have passed.

Good feedback is also solicited.  The giver should ask permission to give feedback.  The receiver should be honest about her ability to receive at that moment.  The receiver should actively pursue other’s perspectives.

We also hope our feedback is based on respect and care.  The giver is not just venting, giving advice or trying to show off.  It is genuinely intended to help the receiver.  Try to be honest, and direct the information toward positive change.  Provide suggestions on how to keep doing the good stuff and to change the bad stuff.

Most folks need to hear about twice as many positive points of feedback as constructive just to keep the latter from burying the former.  Try to keep it balanced.  

Of course feedback on things we can’t change isn’t very useful.  Try to focus on aspect of behavior that can be controlled.

Feedback with Participants

You will be giving constant feedback to your participants as they practice skills, attempt initiatives, adopt leadership…and cook dinner.  You may even have to give some constructive feedback to a student about how they are affecting the rest of the group.  

When giving feedback to students remember all the qualities above.  Also remember to be as specific as possible; it is easier for a student to improve specifics than to work on intangibles.  Lastly, remember to praise in public and criticize in private.

Feedback Within the I-Team

An I-team that can give each other helpful, insightful and honest feedback will be a place of improvement and growth for all the members and it will wow its students with better and better presentations, progressions and de-briefs.  Motivated yet?  Well, remember that most people want feedback so they can improve upon the things they can’t see.  Motivated yet?  Well, then remember that feedback and support are part of your job description.  It’s OK.  Be brave.  Go out on a limb and help your co-instructor.

Here are some special considerations for professional feedback in the teaching team:

· Make feedback a tradition in your teaching team.  Set aside time for it.

· Almost everything is fair game: tone of voice, interactions with students, body language during teaching, energy exhibited during planning sessions.  Just remember to keep it balanced and timely.

· Be careful to pass judgment on “style issues” except to say, “I’m not sure that presentation style was effective for all the students.

Communication

Open, honest and timely communication is essentially to the safety and well being of a group.  Information that is not shared, opinions that are squelched or problems that are hidden are at best big downers and, at worst, dangerous.  Read stories of mountaineering tragedies and you’ll find many times that death and failure might have been avoided if group members had spoken up or if the leader had solicited more information.

Tips for Communication

Check your content.  Make sure you are communicating the right information.  When it comes to concrete info like the trip itinerary or how much food to buy, double-check your facts and figures.  If it’s interpersonal stuff you are trying to communicate, be sure you know yourself accurately.  One of the biggest blocks to open communication occurs when the speaker unintentionally “lies” or misleads because she isn’t really in touch with her true thoughts and feelings.  Don’t tell your co-instructor that you are fine when in truth you are angry about how he took over your presentation.  Know yourself and take the time to sort out what you are really feeling and what you really want before you speak.

Keep your communication honest and open.  Outdoor leaders are most effective when they share their thoughts openly, thus modeling the kinds of interactions they hope to see in their groups.

Try to tailor your information to group and to the individual.  Determine, as best you can, what the listener(s) need to know now and how they will best receive it.  Should you write it down?  Should you lead a group discussion?  Should you have a one-on-one conversation?  What kind of language should you use?

Listening is just as important as talking.  Remember, this is a two way street.  Try to listen as much or as more as you talk.  Make sure you understand what is being said.  Ask for clarification and then assure the speaker that he was heard.  Make sure that your listener’s heard what you intended to say.  In important briefings, consider repeating a summary of main points.  Perhaps check with a co-instructor or a participant right afterward to see what they heard.  In one-on-one communication it’s awkward but really OK to ask your listener to repeat back to you what they heard (called “active listening”).

Communicating with Participants

Your participants will need a lot of information, feedback and advice.  They will also need and want to have some part in the planning and decision making process.  They will need information so that they can keep themselves safe and comfortable.  You know a lot more then they do and it just wouldn’t be fair to keep it to yourself.  Here are come ways to keep the info flowing.

· Perform nearly constant briefings about upcoming events.  

Tell your participant what’s going to happen, what they need to do and how to prepare for it.  Keep them thinking ahead.  (As a side benefit, you’ll be forced to think ahead so you can plan your briefings!)

· Check-in’s are the other side of the briefing coin.

Make sure that you are getting information back from the group so you can make wise decisions.  Remember that check-ins can be group affairs or can be one-on-one conversations.  Instructors should make it their goal to check in with every student every day or a course.  

· Include participants in decision-making.

In immediate, dire emergencies you and your co-instructors have to take charge but in most other situations, group input is crucial.  Without input about the desires, opinions and energy of the individuals in your group, no one will be able to make smart decisions.  You can involve the participants either through group discussion and consensus building or simply by gathering opinions and moods via on-on-one conversations. 

· Avoid sarcasm.

Sarcasm and irony are almost never appropriate modes for communication with a group.  Not everyone will “get it” and someone could even take it personally.  The best mode for a leader is straightforward, thoughtful and compassionate.

· Avoid jargon.

Outdoor pursuits come filled with technical words and COE has invented its own share.  Try to pre-translate your presentations and conversations into English until you have the time to introduce your participants to the lingo.

Communicating with Co-instructors

Open communication within the I-team is absolutely crucial.  Co-instructors must work hard to set up a team that is tuned into each other’s goals, methods, moods and instincts so that they can work together as an efficient whole and assist in each others’ learning and development.  Here are some tips and advice that might make it easier:

· Use the Co-instructor Contract.

The Contract is just a list of questions intended to start discussion about how individuals should work in the particular I-team and how the I-team can support the particular individuals.   The Contract may be a little long and dated but that does not detract from the value and importance of the conversation that should take place.  See Appendix B

· Instructor check-ins.

Set aside time to talk about how the day or class is going, to adjust plans, share information and to give feedback.  One bit of structure that helps is to set times for check-ins.  We suggest that you plan an instructor “huddle” at least once each class and on an overnight trip to meet after breakfast, lunch and dinner.  Communication can be hard and scary; setting aside times for it will make it easier, just like set “blister checks” on the trail make it easier for someone to fess up about a growing hot spot on their heel. 

· Communicate carefully in front of the participants.

Participants tend to be very sensitive to disagreements between their instructors: they pick up on them easily and may even feel concerned or frightened by them.  Yes, “pull aside the curtain” and let participants see how you make decisions, but it’s best to work out consensus in a private huddle and then present it.  It’s more than OK to reveal that there are differing opinions but explain why you chose what you chose.  (I.e. “We talked it over and the method that the whole team is most comfortable with is...”)

· Do not interrupt an instructor’s presentation or class

One way to keep presentations intact while allowing other input is for the presenting instructor to always ask “Does anyone have anything to add?” at the end.  This open invitation makes it easy for the I-team to add something important.  However, if you think your co-instructor got it dead wrong in their presentation, it’s better to call a huddle and re-emerge with a consensus then to start a debate in front of the students.  Keep your egos out of it and work to make everyone on the I-team look good, OK?

Processing

Old Hank Thoreau said, “An unexamined life isn’t worth living.”  Experiential educators have picked up on Hank’s idea in a big way, even if we haven’t all grown gnarly beards like his.  Processing, de-briefing, group discussion, reflection – whatever you want to call it – is a crucial part of the experiential learning cycle.  Therefore, it is our job as experiential educators to provide the opportunities, tools and motivation for our participants to do that processing.

Many new instructors struggle with leading processing and debriefs.  They feel awkward trying to get students to open up and share.  They feel like they are pulling teeth.  But with some experience and some tips, processing can feel effective, rewarding and even natural.

Ideally, processing occurs as a natural outgrowth of an activity, challenge or crisis.  After something happens, at then end of a practice session or at the end of the day, instructors usually gather the participants together, ask some open-ended questions and get a discussion going.  The hope is that the discussion allows each participant to reflect on what happened, make some generalizations and to anticipate applying those generalizations to a future situation.  Essentially we are trying to facilitate the non-experience stages of the Kolb learning cycle. 

What? (Reflection)  

Start off asking the participants to describe what just occurred.  The purpose here is to replay some of the significant events and to share different perspectives.  Start with this line of questioning and most participants won’t feel too threatened or challenged.  Emotions or conflicts may appear during the retelling; you may chose to address them at this time or return to them in the second phase.

“Let’s remember back to the beginning of today/the course/this climb.”  

1) What do you remember?

2) What was the best part of the day?

3) What went well for each of you?

4) What was the hardest part of today/the course/this climb?

5) What was your role today?

6) How did the group make decisions today?

7) What kind of leadership emerged today?

8) Did what we did today fulfill your expectations/goals?

9) On a scale of 1 to 10, how would you rate the communication in the group?

So What? (Abstract Conceptualization) 

Once the debrief has warmed up and participants are engaged the remembering and retelling, you can begin to explore the significance of the events and actions.  Remember that each person will formulate their own ideas of significance but that other’s perspectives and feedback will be valuable to each individual.

1) Why was that part hard?

2) What did you each do when the going got hard?

3) How did each of you contribute to the success of the day/initiative/course?

4) How did you feel being Leader of the Day?

5) Was the group decision-making process fair and inclusive?

6) What were you feeling during the crisis?

7) Was the leadership that Sarah used helpful?

Now What? (Active Experimentation)

During the “So What?” phase, it should become apparent where the significance of the event or activity lay and what learning might have taken place.  At some point, it is time to look forward instead of back and identify “nuggets” that each individual can take out of this experience and into the next.  This is where the discussion leader(s) should attempt to encourage transference.  The transference may be toward life outside the course or toward the next set of activities.

1) What did we learn here that we could use tomorrow?

2) What will you do differently when this kind of thing happens again?

3) What does this group do well that we want to reinforce?

4) What are the qualities of leadership on which we want to focus?

5) How will this day effect how you work in groups in the future?

6) What quality did you recognize in yourself that you are proud of/that you want to downplay?

7) What are some new questions you have about yourself?

8) What should we do tomorrow that will be more in line with your goals?

Alternative Processing Techniques

Not all de-briefs have to be a series of questions asked by the facilitator followed by answers from each participant.  Try some of these other methods or sprinkle them into the question/answer session.

· Pass around a hat for anonymous remarks or answers

· Break up into smaller groups with a few key questions and then report back to the whole group

· Ask participant to draw/dance/mime/sculpt a representation of the day or the learning

· Allow time for participants to write about the significance of the day/event for themselves

Additional Processing Tips

· Establish a tradition of processing.  

When your students come to expect a debrief at the end of every class, they will become more ready to participate in them.  Establish and maintain ground rules for group discussion (e.g. no interrupting, no attacks, try to use I-statements, etc.).

· Select or create an appropriate setting and time.  

Find a place and time that is quiet, comfortable and calm.  If you try to process right after a crisis when participants are still wound up or during batting practice next to the climbing wall, you will not be very successful.

· Make sure everyone has an opportunity to speak, even if it’s to say “pass.”  

Challenge by Choice is in effect during de-briefs, so participants can opt out but do your best to set up an inviting, safe situation for people to speak their minds and hearts.

· Silence is OK.  Allow time for participants to think and respond.

· Try not to make processing too serious and heavy.  It can be fun and celebratory.

Individual Processing

Although, the model and examples above have all been geared toward group discussion, don’t forget that you can help individuals process as well.  A check-in on the trail, a chat in an eddy after a scary rapid, a moment on a belay ledge can all lend themselves to reflection, explorations of significance and transference.  Take advantage of these times; an individual may say and hear things that he or she could not in a group.

Remember that the goal of process is to review the learning each individual experienced and to help them start the move toward new experience and learning.  Ideally, you are able to encourage each participant –and the group as a whole - to take responsibility for their own learning and help them move toward self-sufficiency.  A good processing session transfers power from the instructors to the participants.

Conflict Resolution

Conflict is a natural part of group formation so a good instructor should have some tools to use when personalities, agendas or outlooks clash.  Conflict resolution can be as simple as a disagreement about map reading or a power struggle during an initiative.  More serious conflict can arise on longer courses when differing abilities and goals exacerbate personality differences.  Most often, we have found serious conflict on a course to develop when a between a participant and an instructor when the instructor is trying to maintain or enforce course boundaries and rules.

We can usually manage mild conflict through good-natured boundary maintenance followed by de-briefing.  The boundary maintenance might be an attempt to clarify the issues and make space for everybody to say what they need.  ( “OK, let’s stop for a moment.  There seems to be some disagreement about which trail to take.  Can each of you take some time to give the group your opinion and reasoning?”)   A de-brief or chat at the end of the activity or day should provide opportunities for a discussion of the emotional tension of the day, an chance to learn from other’s perspective and an opportunity to create a method to reduce conflict in the future.  (“Tom, you seemed to get pretty frustrated today with the map reading.  What was happening for you?  OK, what can we do in the future when there’s disagreement?  How will we resolve it?”)

Serious or on-going conflict needs more work to resolve.  This work will likely be the hardest thing you do as an instructor.  Some examples of more serious conflict might be:

· One of your participants is dragging down group energy by being negative, lazy, bossy or demeaning.

· One or more participants are breaking boundaries (going off alone, smoking, ignoring safety rules, etc.).

· Two members of a tarp group come to you because they are fed up with their third tarp-mate.  They ask you to move the offending member to another tarp.

· One of your participants is less skilled and/or less physically able than the others and is “holding everybody back.”  The rest of the group is beginning to resent this “weak link.”

When big conflict arises, don’t avoid it and just hope it will go away.  True, your course will end and everyone will go their own way, but we leaders have a responsibility to not let all issues lie.  Part of our revolutionary educational mission is to create a place where people learn through risk and conflict.
We can head off some unnecessary conflict (or at least make it easier to resolve) by simply developing trust with each individual in the group.  If the leaders treat everyone fairly, listen to everyone and not appear to take sides, participants will feel safer and may be less likely to buck the boundaries.  

But sometimes, despite your efforts to create a safe, open and equitable space, conflict breaks out.  What do you do?  Well, you gotta confront the situation and try to come up with a solution that will work for everybody.  You won’t necessarily be able to change anybody, but you may be able to get a person to change his behavior.

Below is a set of strategies for results-oriented conflict resolution.  This method is based on trust building and on the power of individuals to find common ground.  This method is hard work.  It will call on your patience, communication skills and insight.  But it can be effective.  Try it.

· Address the situation at the appropriate level with the appropriate people.  

If two people are having the conflict, it’s usually best to work with those two alone.  Some groups use group counseling techniques to get feedback to individuals from the whole group but most of our courses don’t have the time to set up safe situations for this kind of problem solving.  If the conflict is widespread, a group discussion may be appropriate.  If the conflict is between you and a participant, you must address it one-on-one.

· Watch out for your pre-judgments of the individual(s) involved.  

Keep your mind open and try to really listen to all parties.

· Continue trust building.

Make sure that all participants know that you will be fair, that everyone will be heard and that there is hope for resolution.  Openly reassure them that you are listening.  Tell them that your goals are for everyone to feel better about the situation.  Invoke the group contract if you have written one.

· Attempt to explore the real issues.

Is Mary pissed at Tony because he burnt the rice again or because she feels his inexperience is holding her back from reaching her goals?  Is Raphael ignoring the safety rules because he’s arrogant or because he doesn’t like the way you’ve been babying the whole group?

· Look out for “deep issues” that come from outside of the course.

You may not be able to do a thing about them. (Maybe Raphael feels generally inadequate about physical things and you reinforce that feeling when you tell him to be careful.)  You likely won’t be able to do anything about “deep issues” except to recognize that they are impacting the situation.

· Find common ground.

Find something on which all parties can agree.  (e.g. We all want this course to be fun and safe.  We all want to feel successful and reach our goals.  We want to live in tarp groups that function well and get things done.)  Establishing common ground reduces the “Us vs. Them” feelings and dampens emotions.  (Emotions are a lot harder to deal with than issues.)  Finding common ground can also increase the trust between the folks in conflict.

· Build a shared vision.

Find out what all parties need to build on the common ground.  The vision might be a feeling (“I want to feel respected, no matter how slow I hike.”) or it might be something concrete.  (“I do not want to have to cook every morning and clean-up.”)  As an instructor, you have a right to participate in this vision creating, too.  This is a time for you to re-assert the boundaries and group contract.

· Formulate an action plan.

Establish what each person will do to work toward the vision.  Extract firm commitments to concrete things.  (“I will greet Tony with a smile at rest stops and have a snack ready for him so we can get hiking sooner.”  “I will keep the condescending tone out of my voice when I give you safety directions.”)

· Check back in with the participants to see how it’s working.

· Be prepared to assert your leadership.  

If the conflict resolution process is not working or if, afterward, participants aren’t maintaining their commitments, you may have to establish a top-down ruling.  Be firm but be fair and remember to keep your pre-judgments out of it.  Make the consequences of non-compliance very clear so you don’t seem arbitrary.

Yes, that’s a lot of steps and a lot of work.  Conflict resolution is challenging but if you are successful (and the strategies above are usually successful) you will feel great.  Your group will be stronger and ready for more challenges and successes.


SECTION VI

Introduction To Risk Management

It seems like every risk management discussion I participate in eventually spirals into a circular orbit around the issue of instructor judgment versus program policy.  But risk management is actually a much bigger subject.  Before we get to the issue of what merits a program policy, let’s review the nature of risk and how we encounter it in classes.

Rule Number 1: The Risk Equation 

A useful way to start is to introduce the risk equation.  We’ll define the risk associated with an event as proportional to the likelihood of an event multiplied by the severity of the consequences.


This suggests that an event, which has very severe consequences, like, say, being hit by a falling piano, although it would squash you flat is nevertheless a low risk event because it is so unlikely.  Likewise, an event such as falling off your cross country skis, although very likely, we also consider to be a low risk event, because the consequences are minor.

This kind of calculation is intuitive and we do it all the time.  Take a moment to think about your course.  Identify some events with elevated risk.  Write them down.  Now take a moment to review what you have written.  Are all of your events associated with physical risk?  Did you consider events with increased psychological or emotional risk?  Psychological and physical risks are both important to consider because one can turn into the other. 

At this point in your career in outdoor education you would probably agree that it is a platitude to say that some risk is inherent.  You have probably read about inherent risk on many liability waivers and signed them anyway, knowing that one can never eliminate all risk.  

That being said, we do eliminate a heck of a lot of it.  In fact, I’d say we do our best to eliminate all risk of serious physical injury to the extent that we can accomplish such things.  But wait - aren’t we interested in fostering growth and learning?  Don’t we want people to involved in their education and understand the consequences of their decisions?  Doesn’t that mean that people need to experience hardship and challenge?  In fact, it does. 

So where’s the risk?  Well, a lot of it is in your student’s mind.  They might think that they are lost in the woods, but you know where you are.  Your students might be bugging out because of the rapids below, but you know you have a throw rope and safety boaters ready to fish people out.  Your students might be dizzy with fear while pulling the roof on High Exposure, but you know that they are very safe on a top rope.  It is acceptable for our students (occasionally) to think they are in the danger zone, so long as we know that they actually are not. 

So, yes, your students should be challenged.  Yes, it is okay if they are occasionally frustrated, scared, or confused.  That is all part of experiential education. But if something goes wrong, it’s your job to be there to save the day.  It is also your job to help your students understand what you are doing to safeguard them.  That understanding is the key to their development as independent and competent leaders.

This is an important bit.  It bears repeating: We don’t eliminate the possibility that our students will make errors.  We believe that the process of making errors and recognizing them helps our students to learn judgment.  However we do our damndest to try to eliminate all but the most trivial physical risk associated with those errors, whether our students know it or not.  

Challenge by Choice (CBC), a concept developed by Project Adventure, can help to frame the issue.  CBC is often accompanied by a following graphic of nested circles.  The diagram is also a useful analogy for a couple of issues in risk management.  

In CBC the innermost circle represents the ensemble of one’s familiar experiences.  It is called the comfort zone.  Beyond that is the zone of the unfamiliar called the challenge or learning zone.  The outermost circle is the danger or panic zone.  Participants in a CBC exercise are asked to help each other to identify the boundaries of their zones, and to set reasonable goals with the zone of learning, and to take responsibility for their decisions about how they participate in the activity. 

[image: image5.jpg]Challenge by Choice

1 - Comfort Zone
2 - Challenge Zone
3 - Danger Zone

Nested Circle Models for Outdoor Education

Risk Management

1 - Safe Zone

2 - Risk Zone

3 - Danger Zone
4 - Zotted Zone




In our risk management interpretation the innermost circle represents activities with little or no risk.  The next circle encompasses the locus of activities whose consequences, if they go wrong, are still within our ability to mitigate.  This includes things like minor injuries, abrasions, embarrassments, and so on.  The next zone is the zone of danger.  The consequences of these activities going wrong are possibly very dire.  Examples include broken legs, sickness, and anxiety attacks.  Lastly I have included a fourth area that doesn’t have a parallel in CBC.  It is the Zotted Zone.  We don’t ever want to go here.  The Zotted Zones is reserved for the most severe accidents, like a participant being maimed or killed. 

Of course, in reality risk isn’t just associated with one event.  It is really a continuous function of time. 


This notion helps us to understand how we can best deal with risk in the field.  In practice we find that people tend to get injured in transitions between events.  Believe it or not, it is more hazardous to walk through a technical environment than it is to settle down in one.  For example, most rock instructors are prepared to keep a class safe when setting up an anchor next to the edge of a cliff.  However, I recall a scene recently where a whole class approached a cliff face un-roped and unprotected because the instructors failed to anticipate the transition from the trail to the cliff environment.  They were hiking behind the students still in the “let the students lead” model!

In the above example the instructor’s vigilance lagged behind their course plan.  They knew they were approaching a cliff, and they should have thought ahead and placed an instructor in the lead.  Think again about your COE course.  Go back to the moments you identified as having higher risk. When would you become more vigilant?  What are you going to do to keep your class within the safe zone? 

 Dealing with Rule 1

Okay, so, you have identified the peaks of risk you might encounter in your course.  The next question is, “When will these events occur?”  Will it be once, like crossing a river on a point to point hike?  Or will it be again and again, like lighting the stove at dinnertime?  Once you have this information you can plan how you might mitigate the risk.  Because risk is composed of two factors you have a choice.  You can either decrease the likelihood of an injury or decrease the consequences, or both. 

Before your Course

Remember the 7 P’s.  Proper prior planning prevents piss poor performance!  We all have tight schedules, but make the time to plan your course.  Planning should involve your whole teaching team if at all possible.  Contact our coordinator if you need more resources or information.

Scouting your route or site is also an essential element of preparation.  My personal rule is that I never teach anywhere I haven’t scouted.  I have broken this rule only a few times, and…let’s just say it has never been a good decision.

Think about your escape routes.  Run through every “what if?” scenario you can think of. You might end up changing your route plan to accommodate a quick egress.  This will help to mitigate the consequences of an injury.  Also, it is very comforting in an emergency to have made a contingency plan ahead of time.  You can then use your surplus brainpower to calm and organize the group.

Check you gear.  Before you leave COE you should know what you’ve been issued.  It’s not always the same as what you thought you were receiving.

Teach skills at the appropriate time and in the right sequence.  A great way to reduce the likelihood of an accident is to plan to address things like stove safety, camp hygiene, or expedition behavior before they become issues.

Be sure that you know all the pertinent policies and procedures.  For example, blisters are a likely hazard, especially on an Odyssey trip, but generally not hugely consequential.  We can lower the risk overall by lowering the likelihood that they will occur. A common procedure on a backpacking course might be to stop a mile along the trail to check for hotspots.  On the other hand, we can’t do anything about the likelihood of lightning.  In that case, we try to lower the consequences by doing a lightning drill – spreading out the students, crouching low, not putting hands on the ground, insulating yourself from the ground, and establishing a method of communication. 
During the course


On the first day of your course, strive to set a tone of inclusiveness and safety.  Encourage members of the group to look out for one another.  You will find that it is easier to set this tone on the first day than it is to back-pedal later on when you realize that you’ve been too lax.  The more the students embrace this responsibility, the more eyes you have in the field, and the more ownership they have of the course.  

As Theo Theobald, former land and paddling coordinator used to say, “Assess, Assess, Assess!”  We have at least one formal way of assessing our students.  It’s the medical form.  Make the time to check over the medical forms. Diabetes, for example, is easy to deal with in the field, but if you don’t know your student has the condition, you could be setting yourself up for trouble.  If there is a condition you don’t recognize, Google it, then tell your coordinator what you found.

Another formal method of assessment is to do a gear check.  A gear check commonly precedes an extended outing.  Before you leave COE have everyone explode packs.  Look through their gear.  Often students won’t have an appropriate raincoat, or proper socks or shoes or something or other.  Adequate gear is a prerequisite for your course, so you should feel confident telling the student what they need in order to participate. If you have a question as to what is essential, ask your coordinator.

Informal assessment goes on constantly.  As soon as you put on your instructor hat you should be listening and looking and intuiting.  If a student stumbles, call for a water break and sidle up for a subtle check in.  Are they tired?  Sick? Distracted? Or maybe they just don’t know not to step on the top of a barkless wet log.  

Periodically asking your students how they feel shows everyone that you are concerned, but rarely gets you any information.  In trail running for instance, you can ask if they pace is too fast for anyone, but the participants will be too embarrassed or proud to respond.  Instead, the third instructor (who is not leading or sweeping) should periodically circulate amid the group and chat with each participant.  If anyone is laboring at that pace, it will be obvious.  

Other participants are also a good source of information.  For instance, they might know that Joey hasn’t had a bowel movement in 4 days. 

After the course

After the course the process of assessment continues in a formal way with your co-instructor self-evaluation and at the debrief with your coordinator.  Review the course and consider what you did well and what you might have done differently.  You will grow as an instructor, and the course curriculum will benefit from your experiences.

Wisdom From The Field - 2

Here’s another scary cautionary story from the field:

“Several years ago I led a trip of at risk youth on a climbing trip to a place called Lost City at the Gunks.  Lost City is a challenging spot to bring kids.  It is fantastic for playing in, but it is also complicated and maze-like.  We used the buddy system to keep kids together.  One of our participants was shy girl with a learning disability.  (We paired her with two other kids just in case.)  After a sunny day of climbing, while we were packing up to leave we discovered that our group of three had become a group of two.  A hasty search of the area turned up nothing.  We didn’t waste time with recriminations.  It was getting dark and the kids were getting anxious.  They wanted to know what would happen if we couldn’t find her.  I was asking myself the same question.  It was going to be a fiasco.  We would have to call in local police and start a more thorough search.  Once more we organized a hasty search.  How could she not hear us calling?  Just as I was giving up on the second hasty search and resigning myself to the fact that I had lost a child in the woods, another participant heard quiet laughter coming from hole under a nearby boulder.  As it turns out, our lost participant had felt left out and decided to hide from us on purpose.”

The failure in this case was of assessment.  The lost girl was not socially prepared for the trip. Better screening would have placed her on a trip with more supervision.

Rule Number 2: Escalating Consequences

The second thing you should keep in mind about how we encounter risk in our courses is that consequences of an event are cumulative at best, more often multiplicative, and exponential at worst. 


Research shows us that epic adventures are often the result of more than one event.  Rather, they are due to the compounded complications of several events.  For example, one of your students might forget a raincoat, but you let it go by because the weather forecast is for sun.  Then, when the course experiences an unexpected cloudburst, you decide you need to change your route to eat lunch under the cover of a lean-to.  Unfortunately, the trail to the lean-to is steep and slippery.  Another student falls and breaks his leg.  Now you have one cold wet student, and one injured one.  The runner party you send for help gets lost because your co-instructor only scouted the original route.  It’s getting dark, the temperature drops, a shot rings out, a maid screams, a pirate ship appears on the horizon…and so on.  

In the above (admittedly facetious) example, notice how the consequences of changing the route contributed to the likelihood of further complications.  If any one of these events happened without the others, no epic would have ensued.  All together, and you have problems! 

Dealing with Rule Number 2

A first aid instructor of mine used to say that when something bad happens the first thing to do is to rejoice that I get a chance to practice my first aid skills, then to sit down and smoke a cigarette.  I think he meant I should use my head first, not that I should be the dupe of the tobacco industry by destroying my heath and paying big money to do it.  This approach works well for dealing with rule number 2.  When the excrement hits the ventilator, stabilize the situation to the best of your ability, and then stop and think.  A few minutes of good planning are well worth the delay.  Should you continue with your plan or should you abort it?  Does your situation increase the likelihood of other complications?  Use your judgment to decide if your situation is one that can be handled within the safe zone.  As Theo says, “All plans are written in Jello.”  Don’t let your momentum carry you along.  You are responsible for the safety of the class.  Epic on your own time.

Wisdom from the Field – 3

Here’s another learning moment from the field:
 “Several years ago my climbing partner Fred and I went to do some remote climbing in Utah.  We biked about 90 miles across a deserted mesa, then cached our mountain bikes and hiked a mile down into a maze of sandstone.  We set up base camp in a dry wash and spent our days seeking good rock to climb.  One day while bouldering Fred broke off a large rock, fell on his back, and cracked his ankle against the ground.  He could walk on it, but not comfortably.  The next day while exploring yet another intriguing canyon, Fred fell again.  This time he dislocated his opposite knee.  We relocated it and splinted his leg as best we could and made plans to leave the next morning.  It would be slow going getting to the top of the mesa, and even slower biking across the desert to the ranger station.  Unfortunately that night there was a record snowfall and our exit route – comprised of featureless sandstone slabs – was now encased in snow.  With great trepidation we packed up camp to make the attempt at scaling the smooth stone.  One mile, one day, and two more dislocations and we made it to the mesa.  Our bicycles were worthless in the snow.  We cached all our superfluous gear and prepared to hike out, Fred hobbling on two injured legs, and me overloaded with the remaining gear.  At this point I should mention that our food was running out.  And Fred is diabetic.  We slogged on day after day post holing through the drifts.  We suffered dehydration and hypothermia, but we managed to make it to the ranger station just as he was calling in the fly-over to look for our bodies.”
In this situation there was not much Mark and Fred could do except persevere.  They had the appropriate gear (more or less) and knew the risks.  The danger in this situation came from the accumulation of nasty events, in this case the coincidence of Fred’s injuries and the amazingly bad weather.  

Single Point Failure

There are times when our safety hinges on the correct functioning of one piece of gear or just one skill.  In climbing, there is just one rope, just one harness on the climber, just one carabiner attached to the belay device.  Likewise, there is only one person holding the brake side of the rope.  An example in paddling might be the “wet exit”.  If you are upside down in a kayak for the first time without this single skill, you could be in trouble.

Dealing with Single Point Failure
In many cases, dealing with single point failure means somehow turning it back into a multiple point failure.  In essence we’re referencing Rule #2 but this time to our advantage.  Instead of multiple events being a pathway to an epic, we are using those events as barriers between you and an epic.  For example, a climber’s harness is a potential single point failure.  In practice we have the belayer put on a harness, check it, and then have the climber perform the same check again.  If a harness goes mistakenly unbuckled, at least two more errors have to happen before the situation becomes critical.  
When we are dealing with a skill, such as belaying or wet exiting, we have protocols in place to make sure our students have these skills before it matters.  In the climbing example, have a standard list of the elements of an adequate belay, and a formal test that every student must pass before belaying on their own.   It is standard practice for paddlers to learn to wet exit with an instructor in the water with them before they are on their own.  Again, we are, in effect, turning this situation into a multiple point failure; many things would have to go wrong in class for us to end up with uncertified belayers belaying, or inexperienced paddlers upside down.
In the industry in general, single points of failure, like a harness, belay device, or rope, are overbuilt.  A rock harness is much stronger than it needs to be.  Same for a rope.  The extra safety margin is engineered into the product to make the failure of the single point unlikely.  (So long as you are using the equipment in the way it is meant to be used!)

Height and Speed 
No matter how you look at it, there is more potential for serious injury whenever we are doing activities that entail height, speed, or moving water.  This is simply because there is more kinetic energy involved.  It’s hard to figure out how you might break your leg on a day hike, but one could easily imagine multiple ways to do it on a rock climbing trip.  (It’s even easier - and entertaining - to see how this could happen mountain biking.)  This is not to say that one cannot get into all kinds of trouble hiking, only that there is more opportunity for trauma with height, speed, or moving water. 

Dealing with Height and Speed 
 In some cases dealing with height and speed is similar to dealing with single point failure.  We have simple systems and mandatory procedures for checking our safety systems.  Rock climbing and ropes course belay check lists are a good example.

In the case of paddling, Telemark skiing, and mountain biking the situation gets less precise.  There is no rope to catch you when you fall while skiing or mountain biking.  You are definitely going to hit the ground.  Similarly with paddling, once a student enters the whitewater, you cannot arbitrarily yank them right back out.
Our approach to managing this type of situation is based on Rule #1.  We can lower the overall risk by lowering the likelihood and consequences of an error, but to do it well takes good teaching skill and judgment.  For example, we can lower the likelihood of a skiing accident by first teaching good skills, making good assessments of our participant’s abilities, and then offering a challenge appropriate to that level.  It may be that you decide to take the not-so-steep trail, lowering the speed your students are likely to attain, and therefore the likelihood and consequences of a wipeout.  Similarly for mountain biking one has to ask, “Can these students handle this trail?” or “Should we put spotters on the log obstacle?” or in paddling, “Is this the right spot on the river?”   

Instructor Judgment and Program Policy

An underground guide, no matter how large, could never contain procedures for every contingency.  And COE has never been a policy heavy place, anyhow.  Mark Jordan, our former Director of Risk Management wrote, “The most critical factor in safe programming is a good instructor team exercising sound judgment under varied circumstances.”

Ultimately, we depend on your judgment to keep our participants safe.  COE provides training, realistic course curricula, mentorship, equipment, and administrative infrastructure to support the development of our instructors.  

We also depend on your initiative.  In addition to your COE experience we expect you to seek outside experiences and instruction, which you bring back and share with the staff.  Sometimes you hear the expression, “Good judgment comes from experience, and experience comes from bad judgment.”  Well, it should go like this:  “Good judgment comes from experience and experience comes from mildly bad judgment.”  Really bad judgment just gets you zotted.  Experience is a mistake you lived through. 

But good judgment alone is not enough to safely conduct an outdoor program.  Instructor judgment must have boundaries, which are defined by program policies.  Those policies are in turn a subset of the industry standard.  Check it out.  Yet another use for the nested circle diagram!
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As illustrated by the diagram, organizations like COE often adopt program policies that are more conservative than industry acceptable practice.  For example, although it is perfectly safe to climb at the wall without a helmet, we (like many programs) require helmets during classes for clarity and simplicity.

This doesn’t mean that anything outside our program is unsafe. There is considerable variation in program policy from organization to organization.  Each has policies that suit its unique courses, location, clientele, and the level of training of the instructor pool.

Instructor preference can also vary.  It is important that instructors operate a program in a manner they are comfortable with, so long as they are always operating within the program policies.  Instructor judgment should always be a subset of program policy and rarely a departure from it.
So how does COE decide when to have a policy? One case where a policy is necessary is when we are legally at risk if we do not have one. For example, all instructors must have current CPR and First Aid certification. Even though we know a person might still possess the skills to perform CPR safely, legally we cannot count on an expired certification to cover our liability needs.

We also institute policies when it is impossible to predict events that may be catastrophic. For example, seatbelts must be worn at all times. You cannot instantly put a belt on just before an accident. In this example, liability also comes into play, of course because New York law requires the use of seta belts at all times.  But the same principle applies to roped climbing on cliffs and at the challenge course.

Some policies sanction values that are tricky to defend otherwise.  Take the tobacco, alcohol, and drug policy, for example. We may use some of these substances ourselves, but it is inappropriate during a course, and we have to expect the same from our students.  It’s very easy to justify the demand by saying, “I’m sorry, it is COE policy.”

Some time ago we realized that our instructors thought we had a lot more policies than we really did.  There was a set of procedures and really good ideas that were so commonly practiced that everyone thought they were policies.  My favorite concerns the vans.  When we park the vans at Bartels Hall we back into the parking space because otherwise the tail ends of the trucks take up too much space.  It’s also more convenient for leaving, which we usually do in more of a hurry that arriving.  We said this so frequently that our instructors began to think we needed to back into parking spaces everywhere including the grocery store and even remote locations in the woods!

A complete list of our current safety policies is included in Appendix C.

Nuts and Bolts of Risk Management at COE

Management of risk at COE occurs through three general mechanisms: training, administrative/logistical support, and assessment.  As we have touched on training in several places already, the next sections will cover the latter two topics.

Roles in Risk Management

Everyone at COE has a role in risk management.  The system functions well only when everyone understands and participates in the process.  Here’s how it usually works:
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Part of COE’s risk manager’s job is to monitor trends the industry, reports from safety organizations like the National Transportation Safety Bureau (NTSB), and legal issues from Cornell’s lawyers.  The risk manager also relies on input from the program area coordinators.  The program area coordinators in turn depend on the instructional staff. Notice that all the arrows in the above diagram point both ways.  When the system works, everyone is communicating.  If you have a concern that you don’t think is being adequately addressed by your area coordinator, please feel free to go and talk to the risk manager.  He spends too much time listening to us anyway!    

Area coordinators have a particular expertise them craft reasonable policies and curricula. They also evaluate individual instructors and decide whether or not his or her skills are adequate for the challenge. The coordinators also review the current policies, teach these to the staff, and make sure that everyone adheres to the policies.  If an accident occurs, they review the facts, help the staff understand what went wrong and how to avoid that situation in the future.  Coordinators might notice recurring problems and advise the risk manager to change strategies. The risk manager reviews and evaluates all this information and constructs safety policies, procedures, and paperwork.

Interestingly, none of the above people are regularly involved in the active implementation of risk management policies in the field.  You put these ideas into action.  You field-test the protocols.  And only you know whether the policy is working or not.  Your input is therefore super-important!  If you don’t tell us about it we will never know what problems occur in the field. The importance of this point can’t be overstated: in one sense student instructors are the only people are COE we are actually managing risks.   

Coordinators are interested in hearing about safety issues at any time during your course.  You needn’t wait for a post-course debrief.  If a safety issue arises, let your coordinator know right away.  The program team (coordinators and the director of risk management) will discuss the issue and decide if some program policy change is warranted.  

If an incident occurs, the coordinator will review the circumstances with you and pass the information on to the risk manager.  If the incident results in legal action, your reports go right on through to Cornell’s lawyers.  We would prefer not to have this happen, of course, but if it does, the legal infrastructure of the University is very important to us.  (We were recently sued for 5 million dollars by a woman who broke her leg at the climbing wall.  The suit was tossed out and she got stuck paying the legal fees.) The successful defense relied on good work at every level.  We had her waiver on file, a well written incident report from the staff, and program policies constructed by the coordinators and risk mangers that solidly put us in the clear.   

Medical form

Every participant and instructor must fill out a medical form for their class.  We make two copies for all classes leaving the building.  One remains in the library lock box.  The other goes in the field with you, and is otherwise stored in your course gear locker.  If there is an injury everyone has the information at hand.  If you want to, you can fill out a medical form and keep it in your instructor folder. When you teach a new course, all you have to do is go to your instructor folder, grab your reserve form and copy it.

Before you go into the field you must review the medical forms of your students and co-instructors.  This process is called “medical screening”.  If you don’t recognize a medication or condition ask the participant about it privately, or Google it.  (Share what you learn with your coordinator so they can learn, too.)  Do not ask your friends, “Hey, what is ‘gonorrhea’?  Sally in my hiking class put that down on her medical form.”  Medical information is confidential!

If your student is taking a medication you should find out not only what it is for, but what happens when they miss a dose.  Also, find out what other drugs might be contra-indicated.

If your student has had an injury, find out how long ago it happened.  Does the injury still effect their performance?  What happens if the injury flares up?  How often and it what circumstances is the old injury aggravated?

Recent illness might also be a concern.  We want to know if the symptoms have abated, and if not, what the participant is doing to mitigate them.  

If you have doubts about the ability of the student to participate in the course, contact your coordinator. 

Waivers

Part of your first day duties is to inform students of the risks they face by taking a COE course.   Our liability waiver is one way to approach the issue.  Everyone has to sign one, and the lawyers tell us we have to read this document to the participants.  Even though the waiver has funny parts (people laugh at the phrase “wildlife attacks” ) do your best to take it seriously.  As odd as it sounds, we have had a number of wildlife attacks at COE.  Twice rock climbing students have been bitten by raccoons (once on the forehead).  A deer once jumped through a side window of a van returning from a paddling trip.  No joke.  It’s true!  The waiver is serious business.  It’s a legally binding agreement and it should be presented that way.  
By the by, don’t let people tell you that waivers don’t work in court.  COE has been sued (unsuccessfully) and our waiver and the climbing wall waiver video proved to be very important in our defense.
Incident reports

The incident report is a generic incident report form.  Its form is a bit weird because it was constructed from a standard model put forward by the Wilderness Risk Managers Association.  Obviously you should write up any accidents that occur on your trip.  We are also interested in accidents that didn’t happen, but very well might have.  These  “near misses” as we call them, even if they are not all that “near”, may indicate a problem that we can do something about.  We shouldn’t be running safe programs by accident.  

When filling out the incident reports, try to give complete descriptions.  This means full names, dates, and details.  Most of the fields to fill out are self-explanatory.  In the first paragraph when the form asks for “Name”, it means the name of the injured person, not the person who is filling out the form.  At the very end you’ll find a place to put your name in the “Prepared by” field.

If you don’t know whether an incident warrants an incident report, will one out anyway.  If the basement dwellers agree that it is trivial, it will get tossed in the circular re-cycling file.    

Assessment

Aside from the mechanisms of review that we have already mentioned, the course debrief and various evaluation forms, there are a few other ways in which COE assesses risk.  The incident reports are collected, reviewed by the director of risk management and the statistics are assembled into a report called “IRIE”, the Internal Report of Incidents by E-mail.  “Irie” is a Jamaican term for “being at peace”.  It was proposed for the risk management report by paddling guru, Jamie Walters.  If the director of risk management has any suggestions about new policies or procedures, they are shared with the coordinators.   I haven’t heard any yet, but I’ll let you know when I do.

Emergency Coordinator and Communication
On every weekend of the year a full time staff carries a cell phone in case a course in the field needs assistance.  Generally we get called for logistical reasons, like access to the wall or outfitting.  Don’t hesitate to call.  That’s what why we get paid the big bucks.  All the contact numbers can be found either in your first aid kit or on your emergency number sheet in your course folder.

If no one answers the cell phone leave a message with your course name, contact info, location, and issue. If you do not receive a call back in a few minutes, go down the list of staff numbers on the emergency numbers contact sheet until you get an answer.  The number is 607-227-5930.  Good idea to put that in your phone.
First Aid Kits

Before you go in the field you should know the contents of your program first aid kit contents and know how to use them.  If you find that items are missing from the kit, return it to outfitting and request a complete kit.  There should be extras waiting on a shelf somewhere.  If you use something out of your first aid kit, label it with a repair tag, just as you would a damaged piece of gear.  List what you used so the Wiz won’t have to look through the whole bag to determine what is missing. 

Accident and Emergency Procedures

We have a fairly elaborate and detailed set of accident and emergency procedures.  Unfortunately, they are written in outline format, with many confusing sublevels, and as of 2009 only 4 people have ever actually read them!  Not a very good tool for instructors either in the classroom or in the field.  Our new A&EP documents are in flowchart format.  All the critical information of the outline format is still included, but in a more usable format.  You can find the four pages, Incident Assessment, Evacuation Criteria, Evacuation Methods, and Lost Person Protocol in Appendix D.
Assessment

If you have an injury on the course, get to the victim as soon as you can without compromising your safety or the safety of your class.  Your next concerns are immediate life threats such as a damaged airway, no breathing, or a circulatory problem.  Stabilize these initial assessment problems to the best of your ability.  If the patient has a life threatening injury and you have immediate access to emergency medical support call 911.  If you do not have access to emergency medical service, continue to treat your patient to the best of your ability and assess your options for evacuation.

Evacuation Criteria

Consider evacuation when there is a threat to the heath of an individual or group.  The threat may be an injury, illness, or even a behavioral problem.  Minor cuts and bruises, superficial burns, or localized allergic reactions are situations you may be able to handle in the field.  The Evaluation Criteria page of the accident and  emergency procedures documents has a partial list of conditions for which a participant should be evacuated.  If you are in doubt, call the COE emergency phone, or the main office if during normal business hours.  We can help you with the decision.  
Evacuation Methods

If you are out in the woods away from road access, then consider sending a party to find a phone.  It is rarely a good idea to try to transport a critically injured person.  The time is better spent getting advanced emergency care to you.  If your patient is not critically injured, you may need to evacuate him or her anyway.  See the A+E procedure for guidelines on assembling a runner party.  By the by, a runner party does not “run”.  They proceed hastily, but carefully to the trailhead.  The last thing you want is more injured or lost students.
Where do I evacuate to after the trailhead?

 If you are away from campus and Ithaca, you should know the location of the nearest hospital.  If you decide to drive yourselves to the hospital, take care to obey all the traffic laws.  Don’t speed!  If you are near campus, you should accompany your student to Gannett.  

Follow-up

Remember all incidents should be recorded on an incident report form.  In addition, your coordinator will be interested in having all your documentation about the incident including runner part notes and SOAP notes. After all the excitement is over, arrange to meet with your coordinator to debrief the incident.  Some follow up with the patient and the class may be likely depending on the severity of the injury.


SECTION VII

Wilderness Reflections

In 1972, Cornell’s New Student Orientation Committee (led by Assistant Dean of Students, David Henderson) created a wilderness-based pre-orientation program.  The idea was to get incoming students together out in the wilderness and allow them to form friendships and connections before they had to tackle the complexities of their first semester at Cornell.  The program utilized student and faculty trip leaders instead of professionals so that the incoming students would have access to peers who could give them realistic answers to their questions and concerns  (The fact that those student leaders would work for relatively little was just a coincidental bonus, really).

That first August, the program fielded 9 trips. The trips received national press recognition, and Henderson received many letters of inquiry from other universities, several of which now have their own wilderness orientation programs.  Later that fall, Kenneth Kelly proposed a thesis on "The Value of Wilderness Reflections Experience in Enhancing Self-Actualization and Facilitating Adjustment of New Students at Cornell."  For years the legend was that this thesis was the rationale for continued WR support and funding from the University.  However, the thesis proposal appears to have been rejected and thus it was never written.  (One of the committee members was Dal Hedlund, a former chair of the Education Department!).  

In 1975 the wilderness orientation program left the Dean of Students office and became an entirely student run organization.  Somewhere along there, it became know as Wilderness Reflections.  Many student leaders kept WR alive and active.  One of these leaders, a recent alumnus, was David Moriah ‘73, who became the first head of what was to become COE.  

At this time, Wilderness Reflections was under the auspices of the Office of Student Unions, based in Willard Straight Hall.  For a few years, before WR got an office on the fifth floor of that building, David Moriah literally carried the program around in his knapsack.  Despite this low-level of administrative support, WR flourished, running trips in August and January in locations as far away as the Caribbean.  

The WR-PE Program and Cornell Outdoor Education

In 1976 Dave approached the Athletics and Physical Education Department about the idea of teaching some basic outdoor skills and leadership classes as PE courses.  This move would provide opportunities for potential WR student guides to improve their skills and provide excellent programs for the Cornell Community.  It would also expand the available classes that fulfilled Cornell’s undergraduate physical education requirement.  Al Gantert, Physical Education Director, accepted the proposal and the WR-PE program was born, with David Moriah as its first Director. 

In those early days very little distinction was made between the WR and the outdoor education PE courses.  The same group of instructors taught most offerings from both areas.  Even David Moriah’s famous motto, later adopted by the WR community "I would found an Oasis of Madness in a Pompous Educational Institution that takes itself Far Too Seriously" was actually first uttered in a PE class!

In 1984, after 11 years fulfilling his dream of creating "the finest college outdoor program in the free world," David Moriah moved on to Minnesota to pursue other goals (one of those included starting one of Outward Bound’s first ever urban programs).  Athletics and Physical Education hired Dan Tillemans to oversee the WR-PE program and actually provided office space.  A year later Dan was also hired to oversee WR as its "faculty advisor."  Dan had had worked for years at NOLS and had a significant background in outdoor leadership and program administration.  Dan had vision and drive and came in with a lot of ideas (and, not incidentally, a lot of cheap, used gear from NOLS).  Under Dan’s direction, the program grew and improved.  To provide a common identity, Dan changed the program’s name to Cornell Outdoor Education.  The nickname COE was adopted, though for a while COED was also in use (later dropped so folks didn’t have to write as many letters when marking all those new/used sleeping bags and backcountry skis!).

In the early years there were few resources and lots of improvisation.  Two storage rooms in Teagle Hall were converted into office space.  The program had little money to work with, so purchased much of its gear used from NOLS. (Backpacks for $15 a piece!)  Equipment was stored in a closet under the stairs near Campus Police in Barton Hall.  The closet was very narrow and very tall, necessitating towering shelves and gear hung by ropes and pulley systems.  For issue and de-issue gear was spread along the hallways in front of the Campus Police station.  To reach the equipment room the office would call the pay phone in the hallway outside the closet! The administration consisted of Dan, Assistant Director Alex Gayek, and a 10-hour a week equipment assistant.  

The late ‘80s - Growing Pains

COE slowly and consistently grew in the late 1980s. Basic rock climbing, held at Upper Buttermilk Dam, was added to the backpacking courses.  The 21-day Wyoming Leadership Expedition was introduced to enhance instructor training.  A cross-country ski program was added, followed by kayaking and canoeing programs.  Enrollment doubled from just over 400 in 1984-85 to 900 in 1989-90.  

In 1988, the spaghetti noodles hit the fan.  The equipment closet in Barton Hall was actually on loan from ROTC.  The commanding officer called the Athletics Director and kicked us out (some COE instructor used the janitor’s closet for clean-up and left spaghetti noodles in the mop pail.)  There was no back-up plan, despite the fact that COE had outgrown the Barton closets and it was time to move anyway.  We were banished to the leaky, smelly (and condemned) Oxley Polo Arena that used to stand across from the Cornell Heating Plant.  The roof leaked and the horse manure was still there.  Well…it was home!   The best thing about Oxley was COE’s Very First Climbing Wall.  Some inspired, creative climbing instructors set up some scavenged plywood sheets and used highway epoxy to glue rocks to them.  It was vertical.  It was crimpy.  It gave splinters.  It was smelly.  But it was ours!

And actually, there was a better plan.  We were trying to get an Outdoor Center built upon the foundation of Japes Lodge on Beebe Lake.  The facility was to house COE, WR, and the Cornell Outing Club.  At one point, the plan was actually approved, but that is getting ahead of the story…

With instructor and student commitment growing stronger, part time coordinators were hired to run the rock climbing and skiing programs.  Most gear issuing was still via instructor "self-serve" but at about this time, COE hired 3-4 students to manage the equipment and growing van fleet.  These Equipment Managers were closet socialist-anarchists, liked to manage themselves collectively, and called themselves "The Wizard."  Although today’s equipment managers tend to refer to themselves as individual "Wizards," they maintain the tradition of a progressive, relatively non-hierarchical workplace.

Not all of Dan’s ideas went over smoothly.  A move to place the Outing Club under COE’s direction was rejected and initiated tensions between WR and COE as WR struggled to maintain its student-lead, student-directed spirit and structure.  For the most part, WR and COE were separate organizations, despite the fact that many COE instructors guided for WR and many WR participants (trippers) took COE classes.  In 1995, however, WR was moved out of Student Unions, consolidated with COE, and placed directly under Dan and the Athletics and Physical Education Department.  Although many WR members resisted this move, everything seems to be working out OK.  Thirty years after its founding, WR is still an "Oasis of Madness" and is still running safe, effective trips.

Hitting the Big Time

In the 1989-90 academic year COE served less than 1000 students, in a few dozen classes.  By the end of the 90’s, the program was serving five times that many students, in hundreds of classes.  How did the program grow from such a tiny program to become one of the preeminent collegiate outdoor programs in the country?  It all started during the 1989 January Break.  

A group of COE instructors traveled to Ecuador with P. J. Clark and Dan to increase mountaineering and leadership skills.  The group summited the country’s two highest peaks, Cotopaxi (19,348) and Chimborazo (20,703 ft.).  This trip was exhausting, exciting, stressful, and big news back at Cornell.  And the University spread the word nationwide on the AP wire.  COE got a lot of positive press and attention and Dan managed to parlay that attention into financial support.  

The Lindseth Climbing Wall

As a partial result of that positive press, Jon Lindseth stepped forward with a large donation to build an indoor climbing wall in the new Fieldhouse.  Jon, a graduate from the Class of ’56, was and is a life-long adventurer and mountaineer who believes strongly in COE’s mission.  The Lindseth Climbing Wall was a critical addition to Cornell Outdoor Education.  At the time, the wall was one of the largest in North America and it got a lot of press, including live coverage on national television. 

The Lindseth Climbing Wall allowed COE to add a full array of climbing programs. It was a huge "concrete" embodiment of the program, featured on walking tours of campus and seen at every registration.  COE had to expand administratively to handle the sharp increase in enrollment and staffing. Perhaps more fundamentally, the wall brought the COE "classroom" into full view for the Cornell community in a way that outdoor trips were not conducive to.

COE Advisory Board

For the first half of its existence, COE and WR were almost entirely supported by student fees, receiving little University support, and virtually no alumni donations.  Given the relatively expensive nature of outdoor education, this meant that the program was destined to remain tiny and to operate on a shoestring budget, with no scholarships and pathetic pay for the professional staff.  To address this fundamental challenge, Dan formulated the idea of a COE Advisory Board.  With the help of Jon Lindseth, Bill Phillips ’52, and six other COE alumni were quickly recruited to form the Board.  Bill, at the time the chairman of International Outward Bound, was selected as the first chair of the COE Advisory Board.  

On a ten-day wilderness expedition for the Advisory Board to the Wind River Range, plans were laid to provide facilities, as well as on-going strategic and financial support for COE.  That trip set the example for many future Advisory Board Invitational trips, which were important for fund raising and for recruiting new Board members.

With the Lindseth Climbing Wall and the growing support of the COE Advisory Board, the program continued to grow, expanding its course offerings into new skill areas and new geographic locations.  We started running Spring Break courses in the Southwest and Baja and developed our Caving and High Adventure courses.  When the new fieldhouse was completed, our gear moved into the basement.  It was unfinished at the time, but distinctly less drippy.

Phillips Outdoor Program Center

The dream of a new Outdoor Program Center/Lodge on Beebe Lake was still alive, but due to political and financial realities, it wasn’t to be.  However, through Bill Phillips’ generous donation in 1993 we were able to build the Phillip’s Outdoor Program Center in the basement of the Fieldhouse (then Alberding, now Bartels Hall).  For the first time, all of COE and WR would be under one roof.  (Actually under a basketball court, but at least it didn’t leak!)  Not only was there a lot of room for equipment storage, but the POPC provided administrative space, student locker space, a reception and registration area, a rental counter, a classroom, and a resource room.  At 5000 square feet the Center is one of the largest and most impressive facilities of its kind in the country.

Hoffman Challenge Course

In the early 1990s COE’s Teambuilding program really took off, with Karl Johnson ‘89, as the first COE Teambuilding Director.  In his first full year as Teambuilding Director, he ran 14 programs, serving 500 participants.  These days TB runs about 100 programs a year with 2000-2500 participants.  In addition to greatly enhancing enrollment numbers, Cornell Teambuilding programs serve a more diverse population than other outdoor programs; student groups, staff groups, local non-profits, and increasingly, corporate groups.  Adult programs help subsidize student programs, keeping fees, which are still mostly self-support, at a reasonable level.

In 1980 WR-PE had designed and built the area’s first challenge course at the Cayuga Nature Center (with an agreement for free WR-PE use in perpetuity).  However, the course there was limited in size and it really wasn’t ours.  Through a generous donation from COE Advisory Board member Bob Hoffman ’58, COE was able to get its own course on Mt. Pleasant in 1997.  The Hoffman Challenge Course, with a 60 foot replica of the Cornell Clock Tower, 21 high elements, 30 low elements, and two yurts, is one of the largest courses in the Northeast and among the largest of any college courses in the country.

Recent History

We are now so large and complex that we support 10 “full-time” and several “half-time” positions running over 300 teambuilding and outdoor skills courses a year.  We have a very active and powerful Advisory Board which helps raise money and set strategic direction.  As we grow, we try hard to focus on improving instructor training, safety, and community outreach.  Managing the growth itself takes energy, as we strive to maintain a close community feeling and keep communication channels open.

We are also working to expand its impact on how the University teaches and forms community.  Our latest initiatives include fostering greater integration with academic programs and having more impact on the new student experience at Cornell.  In 1999, COE hired just its third Director in over a quarter century, Todd Miner, to spearhead academic and university integration.  This set of initiatives brings us full circle, back to that Orientation Committee of the early 1970s that wanted to see if it could build community to make life a little bit more comfortable and interesting for new Cornell students.

Other notable events of the last few years include the Lindseth Endowment.  This very generous gift from Jon and Ginny Lindseth, provides more than $80,000 in interest income for operational funds for the program each year.  As far as we know COE’s director is the first endowed outdoor education position in the country.  In 1999, Robin Mills, a long time COE Advisory Board member, was chosen as the new chair of the Advisory Board.  Under Robin’s strong leadership the program’s second endowed position, the Dan Tillemans Director of Teambuilding, was established.  Two new positions, special programs coordinator and teambuilding manager, were added to the program, the first in the last five years.
In 2009 Wilderness Reflections changed its name to Outdoor Odyssey, but remains true to the vision of David Moriah and a core of committed students.  During all of the growth and change outlined above, it was – and continues to be – the field instructors and facilitators who create excellent courses, teach brilliant presentations, and make connections with students and share of themselves. 

Appendix A – transportation Policies
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COE Transportation Policy
The COE transportation policy provides guidance and requirements for the operation of COE vehicles, staff/driver training and expectations for driving behavior.  This policy applies to all COE vehicles.  COE vehicles are intended for COE business only.

· Driver Requirements and Training Policies

· The vehicle driver must:

· Be at least 18 years of age

· Have 2 years of driving experience

· Have in their possession a valid driver’s license, a copy of which must be on file with COE

· Have on file a valid, current and satisfactory Driver History Form. The following criteria apply:

· Drivers can have no more than two moving violations during the previous 3 years

· Any drivers with a violation of Driving Under the Influence or Driving While Intoxicated within the last three years cannot drive vehicles

· Have permission of a Program Manager or other appropriate manager.

COE requires that drivers complete the COE defensive driving course or equivalent fifteen-passenger van specific driver training.  COE Van Seminars are offered twice each semester during the first month of the semester.  Those who wish to rent COE vans are responsible for seeking out training with COE or its equivalent.

COE requires that drivers successfully complete a COE driving test and training specific to the operation of the vehicle including loading procedures, vehicle contents, parking regulations on campus, and understanding the handling characteristics of the vehicle.

Vehicle Operating Policies

1) Driving time limits:

· Maximum of 4 hours of driving at 1 sitting.  

· No long distance “through the night” driving; van must stop and drivers sleep for at least 6 hours  (i.e.  midnight to 6 am)

· Not to exceed 14 consecutive hours of driving and non-driving duty e.g.: 3 hours issuing students and 11 hours driving = 14 hours total

· These limits apply whether transporting students or staff, pulling trailers, or driving empty vehicles.  COE encourages drivers to rest when fatigued.

2) No alcohol or non-medical drugs may be consumed while operating a COE vehicle or a personal vehicle being used for COE business.  Drivers must wait eight (8) hours after drinking any amount of alcohol before driving.  

3) Drivers and passengers must wear seat belts when the vehicle is in motion.  

4) Headlights must be on at all times during operation of COE vehicles.

5) Drivers must observe posted speed limits, traffic signs, and legal rules of the road.  Vehicles pulling trailers or loaded with students must not exceed 55mph, even if posted speed limits are greater.

6) Load the vehicle properly:

· Load fifteen-passenger van as low and forward as possible.

· Do not overload vehicles.

· Avoid impeding driver’s sight lines.

· Consider projectile potential of equipment in event of sudden stop or accident.  (i.e. ice axes on top of a pile of packs in the back seat.)

7) COE vehicles are serviced on a regular schedule, however, please report any irregularities (via repair tag) to the Outfitting Logistics Manager.  Drivers are expected to follow pre and post trip checklists affixed to dashboard. 

8) Use of personal vehicles:

If using a personal vehicle for COE business you must have vehicle insurance.  Personal vehicle insurance would be held accountable in the case of an accident.  Subject to approval by a Program Manager, students may ride in their own vehicle.  Students may NOT ride in personal vehicles other than their own vehicle, nor may they transport other students/staff.

Driving Behavior Expectations

1) Drivers are expected to make decisions in a prudent manner.  Driving in an unsafe or illegal manner is unacceptable.

2) Picking up hitchhikers is not allowed.  This is not intended to prohibit transporting people in distress. 

3) Drivers must avoid distractions while driving.

4) Driver use of cell phones and hands free devices while operating a COE vehicle is prohibited while the vehicle is in motion.

5) Physical obstructions to hearing such as headphones or use of “walkmans” are not allowed.

6) Be prepared to properly handle the vehicle while controlling passenger behavior.

7) Use passengers to adjust radio, climate control, answer cell phones or respond to other passenger needs.

8) Drivers are expected to show respect to others and represent COE and its values at all times.

Appendix B – Co-instructor contract
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This instructor's contract is a device to help you develop a better working relationship with your partners, get more out of your teaching experience, and instruct a higher quality course. From past experiences, we have learned that the most successful courses have been those in which instructors have worked well together as a team. Your goals and expectations for your course have a lot to do with the way the course turns out. So, “Aim high and believe yourself capable of great things”.

Although you will probably, or already have, spent time informally getting to know each other, we would like to give you this formal, structured opportunity to interact. If your not meeting for the first time, maybe this is a chance to meet in more depth. This experience will be most valuable if it doesn't turn into a "bull session", but instead you focus on how your individual personalities will interact to produce the best quality instructor team and learning opportunity for your students.

Part 1- State your own personal goals and objectives for the course. Specifically, think about what things you want to learn, improve on, or change about you as an instructor. Why do you want to teach this course? Note: There are a variety of resources at your disposal to help you achieve your goals (program director, coordinators, other instructors, each other).

Part 2- Take your time when responding to each item below. If you are not sure exactly what your teammate means, ask for clarification.

· Competition makes me feel…

· I like to be a follower when…

· Something I think you need to know about me in an instructor role is…

· Some skills (things) I may need help with are…

· I think we might need to compromise on…

· I am the kind of leader that…

· Outside activities that might affect me as an instructor are…

Part 3- Elaborate on what you need from your partner in the way of support. A good approach to this is to list and discuss what you see as your strengths and weaknesses with your team. Maybe you are uncomfortable in front of the whole class, but love to work with students one-on-one.  Maybe you need your co-instructor(s) to buy you a couple of beers at the Chapter House after class. Be honest, specific, and communicate.

Part 4- Establish a set of mutual course objectives that you and your team hopes to work towards during the course. Once again, aim high. You are all talented instructors or you would not be here. Remember, explore those resources.

Take time and talk about your contract with your team. We want our students to get the most learning out of your teaching experience. The instructor contract can serve as a tool along both these lines.

In answering questions in the co-instructor contract, consider the following:

1) Paperwork:

· How will you split up responsibility for keeping track of receipts, outfitting, equipment, van and room reservations, attendance, course logs,  etc.

2) Attitude Towards Students:

· What level of student commitment do you expect?

· How will you deal with people unable to attend classes or dropping out?

· How will you handle students with low motivation or lack of respect?

· How much will you want to get involved with your students outside of class?

· What do you want your students to get out of the course?

· How much should your class be a group experience versus fulfilling individual needs?

3) Teaching Style: (Be Realistic!)

Preparation:

· Are you typically a last minute person or do you actually prepare (physically get your pack packed, handouts copied, teaching equipment gathered) a week in advance?

· Are you good at winging it or do you require structure?

· How far in advance do you prefer to plan classes?

· Do you write lesson plans, outlines, keep a calendar?

· Will you lose or forget most things you have written/promised to do and need to be reminded frequently?

· If you are well organized, how will you respond to a "disorganized" co-instructor?

· Is your favorite lesson plan the throw them into tough a situation and see how they react or the lecture-demo-discussion model? A combination of the two or another style?

In Class:

· How important is it to you to start and end class on time?

· Do you like to stick to your plans pretty closely or are you more likely to "go with the flow" even when it may mean not accomplishing your objective for the class?

· How much do you like to turn whole classes over to the students to plan and execute from top to bottom?

· How important is it to you to process what happens in class with your students? Do you like to be sure they all walk away with your message in mind, or that they just share ideas with no real summary, or that they each take home their own ideas?

· How do you feel about the concept "a teacher must be an entertainer?"  Are you likely to show up in wild costume, or do you have a more traditional approach to teaching? 

· What role do you think learning games should have in your classes?

After Class:

· What kind of processing or follow up do you want to do with your co-instructor(s)?  How soon after class?

4) Experience:

· What kind of background experience do you have?  Why were you selected as an instructor?

· What has worked well for you in other leadership situations?

· What problems have you dealt with?

5) What kind of equipment is standard for you to have with you at all times? (Your own personal repair/first aid/survival kit.)

6) When it comes right down to it, to what extent do you "go by the book" on safety and program rules?

7) How do you feel about:

· Smoking

· Fires

· Potty practices

· Skinny dipping

· Naked snow wrestling

· Group messages

· Group meals

What besides your fire and sanitation practices constitute minimum impact camping to you?

8) If you find yourself feeling anger, resentment, etc., with your co-instructor, how will you deal with it? (Do you tend to discuss things that bug you or do you keep them inside?)

· How are you best approached with criticism, anger, etc?

· What things are you defensive about?

· How do you deal with stresses?

Appendix C – Safety Policies

GENERAL SAFETY POLICIES

At present, these safety policies apply to all Cornell Outdoor Education (COE) programming:

Administration

· All instructors must maintain at least current first aid and CPR certifications. Instructors are required to submit current proof of certification to their coordinator.

· All classes must have a minimum of two staff with updated first aid and CPR certifications to go on wilderness trips.  Classes as the commonly used venues of the Lindseth Wall, Schoellkopf, Hofmann, Yurts, Noyes, Beebe Lake, the pool, and other locations around campus, require only one.
Pre-Outing Program Policies

· A "Release/Indemnification of all Claims" form must be read aloud, completed and signed by the participant (or parent or guardian of a minor) before participation in any COE activity. Minors (participants under age 18) must have the "Release/Indemnification of all Claims" form signed by a parent or guardian.

· Students must be informed of any inherent risks and hazards (environmental, technical, transportation, etc.) associated with course activities.  
· Parents or guardians of minors must be informed of the risks involved for an outing in which a minor is involved. 

· Participants must be informed that illicit drugs, alcohol or tobacco products are not permitted on any COE outings. Participants under the influence of alcohol or other drugs will be excluded from activities and may be expelled from the outing, and may not receive academic or physical education credit for that outing.

Emergency Policies

· The Emergency Duty Person  must be notified of any incidents requiring evacuation, extensive medical treatment, etc, in accordance with the procedure outlined in the Accidents and Emergency Procedures.  
· Any student evacuated for an injury or illness must see a doctor or physician, unless they sign a personal waiver stating that they refuse to visit medical specialists.

General Outings Policies

· All COE courses will be provided with a First Aid kit appropriate to the circumstance s of the outing as determined by the wilderness medical program coordinator.
· Physical and emotional harassment is strictly forbidden.
· Sexual relationships between students and instructors are inappropriate and unacceptable for the duration of the COE program as per the athletics and physical education policy.
· Hitchhiking by staff or participants is not allowed.

· All federal, state and/or local laws must be obeyed.

· Lightning safety policy.

· People added late at the discretion of the D of RM.

· Pets are not permitted on COE courses.
· No open toed shoes allowed while camping, hiking, and field games.
· No head first diving into water.
If the opportunity for swimming will exist on a trip, staff must ascertain the swimming abilities of the participants prior to encountering such opportunities.  This can be done by checking the medical form, but should also be done verbally.  It is not necessary to conduct swim tests.  For all participants who identify themselves as comfortable recreational swimmers, they may, at staff discretion, be allowed to swim following these guidelines:

· Secure footwear is to be worn at all times to protect feet.

· No swimming in posted places.

· Instructors must check the water area.

· Use the buddy system when swimming; no one may swim alone.

· No swimming during storms.

· No diving into the water.

· A spotter must be present, on shore, and maintain visual and vocal contact with swimmers at all times.

· Non-swimmers should follow all of the above and be advised to wade only into knee-deep water where there is no immediate drop to deeper water.

ACTIVITY-SPECIFIC SAFETY POLICIES

 In addition to observing all General Safety Policies, instructors must know and follow safety procedures outlined for specific activity areas.

Bicycle Outings Safety Policies

· ANSI approved bicycle helmets must be worn by all students and instructors whenever riding. 

· All students and instructors when riding must wear eye protection on trails.
· All motor vehicle traffic rules, including stop signs, red lights and proper signaling, must be observed.

Water Outings Safety Policies

· Properly fitted Coast Guard approved personal flotation devices (PFD's), must be worn and zipped at all times when on the water.
· Helmets must be worn with class II and higher for kayaking, class III and higher for canoeing.
· Instructors must always have throw ropes and rope cutting device when boats are on whitewater.

Climbing Outings Safety Policies

· Helmets must be worn at all times during outdoor climbing when belaying, descending, working on ledges, standing at the base of climbs, or in any area in danger of falling equipment, rock or ice.

· After students gain thorough knowledge of the basic systems they still must double-check each other before a climber leaves the ground.

· All students climbing on the Lindseth Climbing Wall must watch the climbing orientation video and sign a Lindseth Climbing Wall "Release/Indemnification of all Claims" form.

· All group members must be anchored or belayed and wearing a helmet when working within a minimum of one body length of a cliff edge.

· All students must demonstrate safe belaying techniques before being allowed to belay a climber. New belayers must be backed up until they demonstrate competent practices.

· Students must have an appropriate back up system on all rappels. (Appropriate back ups will depend on the situation and could include fireman's belay, top rope, prussic or auto-block.)

Lindseth Climbing Wall Safety Policies

· All climbers must obtain a user's card from Cornell Outdoor Education and present this along with a photo ID to gain access to the Lindseth Climbing Wall. 
· A numbered tag will be issued for each visit. 
· Only persons with numbered tags are allowed in the climbing wall area.

· All climbers must pass a belay proficiency test to belay other climbers and will be issued a tag indicating this status. All other climbers will be issued a different tag.

· Climbers above the bouldering line must be roped and belayed through a belay plate or tube like device. 
· Belayers must sufficiently guard against the possibility of being lifted by a falling climber. 
· Roped climbers and belayers must wear harnesses.

· Helmets are required for all roped climbing unless the helmet waiver is signed.

· Lead climbing is not allowed on the Lindseth Climbing Wall.

· Inform other climbers of any situation seen as unsafe or not in accordance with the Statement on Safety Policies. All climbers are asked to assist and encourage other climbers.

· All accidents or equipment damage must be reported immediately. Climbers will not be charged for damage to rental equipment.

· Cornell Outdoor Education reserves the right to withdraw the user card of any individual permanently or for a specified period of time for breach of contract in the Lindseth Climbing Wall Safety Policies, or for any conduct that is viewed as unsafe or inappropriate.

Caving Outings Safety Policies

· Instructors must understand and utilize current call back/rescue procedures.

· Helmets must be worn at all times inside the cave unless specifically exempted by the instructor.

· Climbing safety policies must be followed during all roped situations.

Teambuilding Safety Policies

· The COE “Release/Indemnification of all claims” form must be signed by all participants except Cornell employees participating in a program as part of their compensated work day, and participants in very simple “icebreaker” or other portable teambuilding program where TB Director or Manager judges the potential for injury to be extremely low.

· If lightning is at all visible, instructors and participants must get off the high elements immediately. When there is less than 25-30 seconds counted between flash and thunder (i.e., storm is within 5-6 miles), facilitators must have all participants retreat to the small yurt, vehicles, or low-lying ground. Sit or crouch on any material that will provide insulation from ground currents. Wait 30 minutes from last thunderclap before using the high elements again

· Staff must visually inspect all elements and equipment before use for possible hazards caused by weather, wildlife, vandalism, or other causes. (Remember 3E’s: Element, equipment, & environment.)

· Staff must sequence activities appropriately, based upon assessment of specific group/individual needs, readiness, abilities, emotional states, and objectives.

· At least one staff person at each program must be trained and currently certified in First Aid, trained in emergency procedures, and prepared to implement COE emergency action plan.

· All programs are conducted under an ethic of Challenge By Choice.

· Check area for unsafe ground cover

· Check trees and equipment (ropes, tires, lumber, lashings, etc.) for soundness/ deterioration

· Check cables, connection points, security of attachments, and look for frayed cable ends

· Explain particular hazards of each activity; Be sure participants hear and understand

· Teach or review spotting, and monitor as required by each activity

· Monitor fatigue, focus, and ability of group

· Check area for safety—both ground cover and tree branches

· Check all participant harnesses and helmets.

· Participants (and staff) must wear helmets when on belay and off the ground.

· Establish and maintain clear communication systems (See below)

· Constantly inspect and watch for wear on all gear--ropes, harnesses, biners, claws, etc.

· One instructor must be prepared to perform a rescue at all times—have harness on and lobster claws either on or very close by.

· Check that belay ropes are properly set up—look for potential entanglement with p-cord or second rope on same activity

· Teach and check approved clip-ins: Double Figure 8 or “Super 8” is preferred; Bowline on a bight and Figure 8 on a bight are also acceptable. Bowlines need safety knot with 2” tail tight against knot

· At least one locked carabiner to purple loop of seat harness

· Arrange for footing of ladders/ spotting of participant at beginning of each climb

· Participants should be instructed of specific hazards (such as grabbing portion of rope between belayer and belay device)

· Never do a back clip-in without a chest harness 

· No “Speed lowering”

· When using a chest harness, clip two biners through the knot on the rope, and then clip one carabiner to each of the two harnesses.

· An instructor must inspect and approve each participant and participant belayer before participant leaves the ground.

· Participant belayers must be closely supervised by a facilitator and must have a back-up belay (either by a facilitator or a participant) at all times.

· When ascending with lobster claws, tethers must be adjusted to shortest possible length, and instructors must maintain at least one point of attachment above the waist at all times.

· Before intentionally leaning back on the lobster claw system, clip into two secure points.

· Participants must be instructed to hold the multiline & keep body vertical on the king swing

· All instructors and participants must be clipped into a safety system at all times.

· No more than 15 people may be in tower at one time.

· At least one instructor must be in the tower any time participants are in the tower. If tower instructor must make an emergency descent, participants should be instructed to remain on belay or on tower tether.

LIGHTNING SAFETY PROCEDURE
Take immediate defensive action, such as leading the group to a safer location, when lightning is indicated within 6-8 miles (30 seconds "flash to crash").  A proactive group lightning drill should be in progress when flash to crash is less than 15 seconds.  Maintain the drill until the "flash to crash" is more than 30 seconds. 

Hazards

The primary dangers of cloud to earth discharges are direct hits and ground current.  Your goal is to avoid both.

Physiological Aspects of a Lightning Strike

Electrical currents pass through the body, and may cause burns, muscle spasms, heart stoppage or fibrillation, brain malfunction and cessation of breathing.  A direct strike is often fatal.  Ground currents are weaker, and therefore the particular current path through the body makes a significant difference.  For example, current that enters through the hand and exits through the other hand will fry the heart and zap the spinal cord and vital organs along the way.  Current that enters through the knee and exits through the foot of the same leg may not be life threatening.

Proactive group lightning drill

Avoid water, metallic objects, high ground (especially high ropes courses located in open areas!), solitary high trees, close contact with others, open spaces, and contact with dissimilar objects, i.e. water and land; boat and land; rock and ground; tree and ground.  

Rather, seek clumps of shrubs, ditches, trenches, low ground or trees of uniform height. Seek a low crouching position with feet together and hands on ears to minimize hearing damage. 

Disperse the group to reduce the possibility of one strike affecting more than one person, but keeping everyone within sight and sound of an instructor. 

Remove metal objects and keep them away from body contact (decreases burn potential) Prepare for and monitor for hypothermia (raingear, snacks, insulating clothing)

Get into the “lightning position”

· Stand on available insulation (pack, pad, pfd, etc.)

· Take up as little space as possible

· Ideally, crouch with feet together and hands off the ground

· With an extended drill, you may also kneel with knees together

Maintain this position until "flash to crash" is more than 30 seconds.  Afterward, keep alert for more lightening for another half-hour.  Remain in a reduced-activity mode for 30 minutes after the last observation of either thunder or lightning. If you hear thunder after 25 minutes, restart your clock. The next strike could be close enough to be an immediate and severe threat. 

In the event that someone is struck by lightning, immediately administer CPR to restore breathing. Eighty percent (80%) of all lightning strike victims survive the shock. Lightning victims do not retain an electric charge and are safe to handle. Electrical burns should be treated like all other burns. In almost every case, you should seek professional medical attention for the injured.
For more information, visit the National Lightening Safety Institute (www.lightningsafety.com)

Appendix D – Accident and Emergency Procedures





Introduction

In the case of an illness or accident requiring first aid, medical treatment and/or evacuation, the procedures outlined below should be followed to facilitate appropriate care, transportation to a medical facility, follow-up documentation, and communication with COE and/or the proper authorities as necessary.  Read Medicine for Mountaineering  and the Wilderness Medical Association Field Guide  and keep current with your first aid skills before you need the information.  Be thoroughly familiar with the contents of the first aid kit before you need to use it.

Emergency Response Roles

Instructors should decide which of them will assume the role of emergency scene manager to coordinate total effort to aid a victim, keep the group calm, and make the necessary arrangements to get help in the event of an evacuation.  This person should not be the one responsible for administering first aid.  Also, survey your students medical training and experience and consider assigning them as assistants to the lead first aid provider.
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Minor sickness
Minor cuts
Minor bruising
Superficial burn (not on face)
Minor psychological issue
Localized allergic reaction
Acute stress response

Regular menstrual cramps

Threat to
the victim.
Evacuate

Threat to

the victim

or group.

Evacuate
Consider

Not a threat
to safety?

Are you
trained to
treat the
injury?

Treating in the Field
Make a Plan and
Re-check Periodically

Note: These lists are not all inclusive. They are given as examples
and reference points. For additional information, see Wilderness and

Rescue Medicine, Isaac, Johnson, WMA, 2006.
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Circumstances to Consider:

1) Severity of the Injury

2) Is the injury likely to get worse?
3) Distance to travel

4) Difficulty of the terrain

5) Time to definitive care

6) Weather

7) Time of day

8) Size of your group

9) Capability of your group

10) The gear you are carrying

Assign one
instructor to remain
with the victim.

Compose a
SOAP Note

Can your
patient walk
unassisted?

Yes

Consider evacuation
with a portion of your
group participating.
(The patient’s condition
won’t be aggravated by
walking out.)

Can your
patient walk
assisted?

Yes

Consider evacuation
with all of your group
members participating.

(What happens if the

patient’s condition
becomes worse?)

Yes

Can your
patient be
litter carried?

You need assistance
from outside sources
such as COE or EMS.

Group Management

Keep remaining
group gainfully
occupied.

3
Set up shelter?
Cook Food?
Pack for evacuation?
Scout the trail ahead?
Assist with first aid?

Make preparations to
send a Runner Party to
the nearest trailhead.

Time to call in a
helicopter.

Runner Party should have:

1) Instructor or TA leading

2) At least four people

3) SOAP Note

4) Map

5) Sufficient gear and shelter
6) Sufficient food and water
7) Emergency phone numbers
8) Plan for rejoining class

9) Contingency plans
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6) Establish search duration (0.5-1 hr)
Organize / 7) Establish regroup location
“Hasty” 8) Establish regroup time
Search 9) Record clues along the way
10) Is communication possible with the
search team?
11) Fill out a Lost Person Report
Call COE Emergency
Phone/pager
Regroup and
call for help PAGER #6341: 607-254-7243

Evacuation Cell Phone: 607-227-5930

Did you
make

contact? Try

No?
Again!

Last

A 4

Make plans with the
COE emergency
coordinator for a

detailed search

Call 911.
Ask for Search
and Rescue

Resort...
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