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Authentic and Collaborative Education
Interdisciplinary Learning and Program Integration Manual
A guide to YouthBuild program collaboration in the development of an interdisciplinary, project-based, social justice-themed high school curriculum
Volume 1, 2015 Edition 
“Interdisciplinary Learning & Program Integration to Model Democracy”

by Rudy Cuevas

July 2015

"I must regretfully own that in my younger years I shared that dangerous German habit of thought which regards life and intellect, art and politics as totally separate worlds.”

-Thomas Mann, “The Coming Victory of Democracy,” 1938

Background


In Dr. Faustus, Nobel Prize winning author Thomas Mann fictionally portrayed the dangers of what can happen when a nation of intellectuals disengage from society to focus purely on academic/artistic pursuits.  In many of his WWII era essays, specifically in Dr Faustus, Mann allegorically describes the politically detached obsessions of academics & intellectuals during the era immediately preceding the rise of Nazi Germany as partially responsible for the rise of the Nazis. In essence, while the most capable and gifted Germans were having ivory tower academic debates, there were not enough intellectuals who were politically engaged with stopping the rise of the Nazis.


Much like those German developments, a very similar phenomenon has occurred in American education for the past two decades.  While educational progressives and liberals have entrenched themselves in philosophical discussions over the latest academic theories/jargon (critical race theory, critical pedagogy, & countless other cultural theories) about the educational repercussions of oppression and poverty in America, an army of conservative “education reformers” has launched an assault on education that has led to the regression of public education in the U.S.   Whether it is NCLB or any other conservative agenda, this assault & regression is so pervasive that Jonathan Kozol (2005) 
has labeled it as the “restoration of apartheid schooling in America.”  In essence, while the most capable and gifted American educators are having ivory tower, academic discussions, there are not enough education intellectuals who are politically & pragmatically engaged in the effort to save democratic public schooling in America.


Regrettably, YouthBuild Charter School of CA (YCSC) has not been immune from this phenomenon.  Upon founding the school, Phil Matero made no apologies about wanting to preserve and guarantee rigorous learning by “putting up walls” between the school and the program.  However, there was never any intention of creating division because the only goal was to guarantee the highest possible standard for education at YouthBuild programs that had historically only been able to offer GEDs.  For many students at YCSC, it was the first time that any teacher had granted them their fundamental right to a good education.  Again, there was no other motive than to provide students with a quality education. 

As the Principal of YCSC, I also wanted to staff the school with some of the most progressive educators that would be willing to have culturally responsive dialogues with young people in a way that would respect them as human beings with inherent leadership qualities.  The staffing goals were not meant to create a philosophical rift between the practical or day-to-day operations of a YouthBuild program but for the sake of infusing the work with teachers who were committed to the idea of large-scale educational transformation.


The misunderstandings, misgivings, and eventual clashes came forth not with the intention of having division between the YouthBuild program and the school but from the goal of trying to provide the best possible school option for YB programs. For inadvertently contributing to a division, we accept our responsibility.

YouthBuild/YCSC as a Democratic Beacon of Hope

In the Spring of 2015, YB Program Directors, together with YCSC leadership & staff began to imagine a very different possibility.  The goals of YCSC and YB programs are still about providing the best possible youth development and school options in the U.S. but now the method for this partnership will center around complete collaboration and full integration.  To be specific, there will no longer be “walls” between the program and the school.  All stakeholders will now be trained and expected to participate in all aspects of the collaboration in what will be called Interdisciplinary Learning & Program Integration (ILPI).   Not only will teachers be trained & expected to work towards interdisciplinary connections but there will also be new training & expectation for there to be a full integration of the academics with all of the community-based efforts of the respective YouthBuild program.


In contrast to the unfortunate detachment of German intellectuals prior to WWII & unlike ivory tower academics having philosophical debates about education, teachers and staff at YouthBuild/YCSC have a monumental opportunity to be a “democratic beacon of hope” for the entire YB network & nation to see.   There are not many models of the kind of democratic public schooling so desperately needed in communities across the country & we are more than ready to showcase this potential.  The fundamental vision of such a model rests on the premise of a collaborative partnership between a community-based YouthBuild (YB) program and a progressive school model like the YouthBuild Charter School of CA (YCSC).   However, a vision does not go very far unless there is a deliberate fostering & nurturing of a democratic spirit made possible via the full integration of all components/ aspects of the program; ultimately, we look forward to the full participation of all program and school staff.

By virtue of a full integration of all components, the young people who attend YB/YCSC sites will not only witness the modeling of a democratic spirit of collaboration but they will be participants in that, as well.  We need our graduates to learn democratic and collaborative leadership instead of the autocratic and individualistic leadership that they constantly see across American society, including at YB/YCSC sites if we continue to operate in isolation.

Interdisciplinary Learning & Program Integration (ILPI) as The Seed for Democracy


In years past, the education component & the program efforts have long been disconnected to the point where both sides feel that the other is detached and disconnected from the essence of this collaboration.  However, if the essence of a collaboration between YB programs and YCSC is about planting as many seeds for our democracy, than we should never prioritize one component over the other.  Each of the 5 components of a YB program (Job Training, Leadership, Post-Secondary Readiness, Counseling, and Education) should all be seamlessly integrated without prioritizing one over the other.  However, we should admit and recognize that here has never truly been a formal training, protocol, or set of tangible expectations of how YCSC/YB can be fully integrated to the point where we are guaranteeing that our work is planting the seeds of democracy. Beginning with the Summer of 2015, ILPI will change that and the seeds for seamless component collaboration can plant the seeds of democracy at YB/YCSC sites.


ILPI (Interdisciplinary Learning & Program Integration) is not a complete overhaul but rather a necessary revision to the ACE Model at YCSC.  The essential highlight is centered on the simple notion that we must deliberately train, nurture, and model that democratic spirit via ILPI.

Conclusion
The basis for all of these changes revolves around the effort to preserve a democratic spirit across our communities.  Without the latter spirit seeping across all aspects of a YB/YCSC partnership, very little community transformation can come forth.  In 2008, Phil Matero created YCSC so that teachers could employ a project-based model adapted from Diploma Plus to counter the drill & kill test prep efforts across CA schools.  Diploma Plus made it possible to engage high school dropouts/pushouts in ways that had never been seen.  But there is more to do than just project-based learning.  In 2011, the ACE committee created an opportunity for teacher led decision-making around curriculum & instruction.  The infusion of social responsibility & post-secondary readiness and the eventual birth of CAPs (community action projects) set the bar even higher for education at YCSC.  But there is more to do than just CAPs.

In 2015-16, YB/YCSC will now feature Interdisciplinary Learning & Program Integration.  The expectation is that each and every program, school, and student participant will create the kind of democratic model for young people to witness & experience the essential ingredients of democratic collaboration.  But there is more to do than just witnessing & experiencing democracy at a YB/YCSC, we will soon see the day where our young people are the leaders and stakeholders in the national democracy.  


In essence, when YB/YCSC graduates are leading the massive transformation of communities across this nation, we will know that there were enough of us who stopped modeling the divisive forces that reproduce and replicate inequality.
                             Rudy Cuevas, YCSC Principal & CCO
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YCSC Vision, Mission, and Core Principles
The YouthBuild Charter School of California (YCSC) offers a unique, interdisciplinary educational program to students aged 16-24, in preparation for diploma attainment and successful post-secondary lives.

MISSION
The mission of the YouthBuild Charter School of California is to cultivate collaborative learning communities in which every student has the right to an authentic education, plays a meaningful role in creating positive social change, and becomes an active participant in working towards just conditions for all.

VISION
Our vision is that all young adults, regardless of their circumstances, have access to an education that will prepare them to counter social inequities and historical forces of oppression.  This school provides an opportunity to empower young people to make a difference in their communities and realize their full potential.  Our school is a haven of trust and respect, in which students develop their transformational leadership abilities, in preparation for success in careers, post-secondary education, and life.

CORE PRINCIPLES AND VALUES
1) Philosophy of Education – YCSC students have the right to an authentic education that will prepare them to counter social inequities and become leaders in their communities.
2) Project-Based Approach – YCSC students have the right to be creators of new knowledge in an engaging and contextualized project-based curriculum.
3) Post-secondary Opportunities – YCSC students have the right to pursue meaningful postsecondary opportunities in their areas of interest.
4) Leadership Development – YCSC students have the right to take their place as socially responsible leaders who reflectively collaborate with all community members and participate in service activities where they live.
5) Caring Teachers – YCSC students have the right to caring and supportive teachers who always express a sincere interest in their lives.
6) Alternative Approach to Discipline – YCSC students have the right to be active participants in restorative justice, in which they cooperate with adults and youth to change things together.
7) Commitment to Social Change – YCSC students have the right to play meaningful roles in creating positive social change.
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ACE Interdisciplinary Learning & Program Integration Process
[image: image2.jpg]'YCSC Program Integration Scheduling

Program Inter-

Integration disciplinary

Tools: Diaers Courses and Units and
Due s/7 ok Syllabi APTs:

Work with your ~Use Social

program, staff, and Investigation (p “Discussion of -Use Course Designs (p

Fotiog B Ploman e > SocialInvestigation Long Goals (p 30) Flid), number of Interdisciplnary Urits

Integation bl Social tosupport the teachers, and APTs
your Year Long -socia AP process y

Framework (p 12)to Sas a0y tor (ctastoauE vocation)trade

work on Program Since it isalsoa courses, Directed

Integration Tool. phase and Studies (create a

Year Long
Goal Setting:

~Consider the
-Read over the YCSC

~Consider the length of
‘your site and your phase and a Mental Toughness,
courses. processin the Year -Long Goals (p

rocess, list), Learning
development of the process, 30,51 (p 33) and the
~Consider how your <Ras¥iverihe ACE Community Action revisions wil Cortes anlPrep AP (p 36) as you

program would be Modelfndices (p, Project and transpire as the. periods.
develop your Units
£508 o dovolog ki Interdiscipinary trimester begins - oy
holistically to mpetencies (p by
achieve program 29) to support the o -Submit CAP (p Weekly schedule
integration development of Submit 1 (p 33) 36) before the model samples (p
before the beginning of 43) to support.

Year Long Goals
beginning of T1 and each Trimester schedule and

development.

~Check out the
Interdisciplinary
Planning Resources (p
67 & Appendix] to
support Unit and APT
development

revisit each

Trimester

Submit Course

g Syllabi (p59) forall

T20ue: instructor -taught ~Due every beginning

Ta0ue courses. Due every of Trimester
beginning of

T1Due: ~Submit APTs (p 66)

Critical Friends Feedback and Year Long Goals Reflection: Due at the end of each Trimester

- Use Year Long Goal Setting Document (p 30) and complete the Reflection portion (pg 32)
- Critial Friends Feedback (p 68) will happen on a trimesterly basis with prompt feedback using the Observation Tools (p 70).





YCSC Interdisciplinary Learning & Program Integration Framework
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Maximizing the Impact of Successful Program Integration 
Through Collaboration  
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	5 Core Principles for Maximizing Collaboration

	Conditions for Collaboration:  Establish standard operating procedures and written group norms. Identify protocols for meetings & discussions, assigning individual tasks, accountability etc. Identify the assets of all staff members and empower each other to take on leadership roles and responsibilities within the school.

	Education & Program Alignment:  Create shared goals and outcomes for the site that reflect and embrace the vision and mission of both the programming and educational components. Be sure to involve all stakeholders in this process so that you have buy-in to establishing a healthy culture. 

	Professional Learning Community:  Incorporate tools such as: student surveys, shadowing other instructors, incorporating student policy members to staff meetings, attending professional development conferences, conducting book/article chats, planning staff retreats etc., as resources to help you develop your craft as an educator both individually and as a whole site. 

	Including Data Outcomes: While data shouldn’t be the driving force of curriculum designing, be sure to incorporate data results when necessary. It is also imperative for all staff members to be familiar with how to read and interpret data outcomes. This can be used to help you prepare, communicate, and demonstrate its relevance in traditional post-secondary educational settings. 

	Sharing Strategies: Make sharing a part of your school culture. Staff and students should build a community of exchanging knowledge and best practices as a daily norm. The foundational goal should be to empower all for success through the demonstration of oneness. 


Program Collaboration Planner (1 of 5)
(Complete at the beginning of each trimester) 
As a team, your site may use this template as a guiding tool to help you plan and establish action steps for successful program collaboration towards site goals. This planner should be revisited at least once a trimester to ensure maximum collaboration.   
Please attach a document of all staff (YCSC and program). Indicate those who contributed to this collaboration process. 
Trimester & Year:  _______________________
	Conditions for Collaboration

	Group Norms  - In your group, list and describe your team’s responses for the following:
· What collaboration values are necessary for you to work together successfully?

· What operating procedures/steps/actions are necessary for you to achieve your collaboration values?

· What kinds of meetings will be necessary for your team to achieve successful collaboration? Be clear on the goals & outcomes of the different types of meetings that are needed.

· Meeting Norms (complete all these questions for EACH meeting space identified)

· What type of meeting is this?

· Which staff members need to participate in this meeting?  List them.

· How often will each meeting need to take place?  List the day, time, and frequency that this meeting will take place. Create master calendar of all meeting times for the year.

· Is this something all team members are willing to commit to? 

· What accommodations may be needed?

· How long will each meeting need to be?  

· Is this something all team members are willing to commit to?

· What accommodations may be needed?

· Where will this meeting take place?

· Who will be responsible for preparing materials such as developing the agenda content and making handouts?

· How will it be developed?  How often will this take place?  

· Is this a rotating role?  - If yes, what is the “term” limit?  Be specific.

· Who will be responsible for facilitating the meeting? 

· Is this a rotating role?  - If yes, what is the “term” limit?  Specify.

· What are your expectations of a meeting facilitator?  List the expectations below

· How will you hold your facilitator accountable to meeting those expectations?

· Who will be responsible for taking minutes/meeting notes? 

· Is this a rotating role?  - If yes, what is the “term” limit?  Be specific.

· What are your expectations of a minute-taker?  List the expectations below

· How will you hold your minute-taker accountable to meeting those expectations?

· How do we make minutes accessible to all?

· Who will be responsible for keeping time? 

· Is this a rotating role?  - If yes, what is the “term” limit?  Be specific.

· What are your expectations of a time-keeper?  List the expectations below

· How will you hold your time-keeper accountable to meeting those expectations?

· How often will you evaluate/reflect on the effectiveness of this meeting space?  

· What will “improvement” look like? Be specific.

· What action steps will the team & each staff member take to work towards improvement?


Program Collaboration Planner (2 of 5)
	Education & Program Alignment

	Shared Goals that Reflect Vision & Mission Statements – Having shared goals is key to collaboration.  Please use the process below as a guide to your collaboration process. After examining each entity’s vision and/or mission statements, identify the following:
· What are your shared values?

· What values are needed for an effective collaboration (that may not already be included)?

· What are your shared goals (short-term and long-term) and outcomes?  

· What shared goals and outcomes are needed for an effective collaboration (that may not already be included)?

· Do these shared goals and outcomes capture the essential values of program integration through collaboration?  How can it be revised to address this?

· What are some necessary steps towards reaching these goals and outcomes reflected in your vision and mission statements?




	Year Long Program Goal Setting

	Integrated Program Goal 1:

	Integrated Program Goal 2:
	Integrated Program Goal 3:
	Integrated Program Goal 4:

	Students will be able to develop the following:
	Students will be able to develop the following:
	Students will be able to develop the following:
	Students will be able to develop the following:

	HOTI Skills (Pg. 26):
 -
 -
 -
PSRI Skills (Pg. 27):
 -
 -
 -
SRI Skills (Pg. 28):
 -
 -
 -
YB Leadership Competencies (Pg. 29):
 -
 -
 -
	HOTI Skills (Pg. 26):
 -
 -
 -
PSRI Skills (Pg. 27):
 -
 -
 -
SRI Skills (Pg. 28):
 -
 -
 -
YB Leadership Competencies (Pg. 29):
 -
 -
 -
	HOTI Skills (Pg. 26):
 -
 -
 -
PSRI Skills (Pg. 27):
 -
 -
 -
SRI Skills (Pg. 28):
 -
 -
 -
YB Leadership Competencies (Pg. 29):
 -
 -
 -
	HOTI Skills (Pg. 26):
 -
 -
 -
PSRI Skills (Pg. 27):
 -
 -
 -
SRI Skills (Pg. 28):
 -
 -
 -
YB Leadership Competencies (Pg. 29):
 -
 -
 -


Program Collaboration Planner (3 of 5)
	Professional Learning Community 

	How will your team strive to learn how to be better?  What methods will you take to “make room for growth?” 
Method
Will your team use this method? (Y/N)
How often will you use this method?
List date(s)/time(s) you will implement
Which team members will facilitate this?  List their names & roles
How will team members be held accountable to delegated tasks?
Student Survey
Critical Friends Class Observations
Including student feedback
Attend Professional Development Conference
Content Specific Strategies
Teacher Inquiry Group
Misc. 
___________
   


Program Collaboration Planner (4 of 5)
	Including Data Outcomes

	Data can help give us understand phenomena that we may not always recognize while working through the day-to-day demands of our work.  How will your team use data to inform your progress?
Student Goals/ Performance Outcomes
What is your team’s goal for this? List SMART* objectives.
What will you use to gather this particular data set?
How often will you collect & reflect on this data set?
List date(s)/time(s) you will implement
Which team members will facilitate this?  List their names & roles
How will team members be held accountable to delegated tasks?
Site Attendance (ADA)
( ADA vs. %’s )
Program Attendance (YB)
  ( ADA vs. %’s )
Student activities: Policy Committee, CAP, Community Services etc.
Site APT Completion
Graduation Rate
Literacy/
Numeracy Gains
Misc: _________
*Specific, Measurable, Achievable, Realistic, Time-Sensitive


Program Collaboration Planner (5 of 5)
In each bubble, brainstorm the ways that each key stakeholder can collaborate and share successes with other key stakeholders.  Ex. How can the community collaborate and share successes with students and staff?
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Program Collaboration Planner Sample (1 of 6)
(Complete at the beginning of each trimester) 
As a team, your site may use this template as a guiding tool to help you plan and establish action steps for successful program collaboration towards site goals. This planner should be revisited at least once a trimester to ensure maximum collaboration.   
Please attach a document of all staff (YCSC and program). Indicate those who contributed to this collaboration process. 
Trimester & Year:  __T1 2015-2016 School Year__
	Conditions for Collaboration

	Group Norms  - In your group, list and describe your team’s responses for the following:
· What collaboration values are necessary for you to work together successfully?
· Open communication

· Love and compassion for colleagues (staff & students)

· Act and communicate with “purpose, not power” 

· Respect time

· Honor your commitments

· Be prepared
· What operating procedures/steps/actions are necessary for you to achieve your collaboration values?
· Check and respond to e-mail on a daily basis

· Have regular check-ins or staff community-building activities

· Set and abide by regular meeting times

· Have accountability circles to celebrate and identify room for improvements
· What kinds of meetings will be necessary for your team to achieve successful collaboration? Be clear on the goals & outcomes of the different types of meetings that are needed.
· Teacher Collaboration Meetings

· Education Staff Meetings

· Program Staff Meetings

· Joint Education-Program Staff Meetings

· Student Policy Council Meetings
· Meeting Norms (complete all these questions for EACH meeting space identified)
· What type of meeting is this?  Joint Education-Program Staff Meetings
· Which staff members need to participate in this meeting?  List them.  Nancy, Anna, Joe, Maria, Learsi, Priscilla, Melaine
· How often will each meeting need to take place?  List the day, time, and frequency that this meeting will take place.  Create master calendar of all meeting times for the year. Every Friday, afterschool, at 3pm
· Is this something all team members are willing to commit to? Yes
· What accommodations may be needed? Priscilla will not be able to attend every Friday due to schedule conflicts.  She must give feedback after reviewing the minutes by the following Monday.
· How long will each meeting need to be?  2 hours
· Is this something all team members are willing to commit to?  No
· What accommodations may be needed?  Anna needs to pick up her son at 4:30 pm so we will need to prioritize agenda items that necessitate her participation from 3-4pm.
· Where will this meeting take place? In Joe’s classroom
· Who will be responsible for preparing materials such as developing the agenda content and making handouts? All Staff
· How will it be developed?  How often will this take place?  All Staff will develop a general set of standing agenda items before the beginning of a trimester.  Throughout the trimester, staff will e-mail specific agenda items to the meeting facilitator every Wednesday by 5pm.
· Is this a rotating role?  - If yes, what is the “term” limit?  Be specific. No
· Who will be responsible for facilitating the meeting? All Staff
· Is this a rotating role?  - If yes, what is the “term” limit?  Specify. Yes.  Each staff member will take turns every week in the following order: Nancy, Anna, Joe, Maria, Learsi, Priscilla, Melaine
· What are your expectations of a meeting facilitator?  List the expectations below
· Compile all staff members’ agenda items feedback in a thorough manner (check all e-mail)
· Assign times for each agenda item
· E-mail the agenda to all participants at least 24 hours in advance (Thursdays by 3pm)
· Prepare all materials ahead of time (avoid tech difficulties that could delay meeting)
· Make sure there are enough copies of handouts for meeting participants
· Make sure all participant comments are relevant to the agenda items during meetings
· Minimize conversation tangents & side conversations during meetings
· How will you hold your facilitator accountable to meeting those expectations?
· Conduct a short evaluation at the end of the meeting to give immediate feedback on facilitator strengths, challenges, and areas of improvement
· Who will be responsible for taking minutes/meeting notes?  All Staff
· Is this a rotating role?  - If yes, what is the “term” limit?  Be specific. Yes.  Each staff member will take turns every week in the following order: Anna, Joe, Maria, Learsi, Priscilla, Melaine, Nancy
· What are your expectations of a minute-taker?  List the expectations below
· Indicate who attended the meeting
· Capture the main ideas/discussion points for each agenda item
· Highlight action items in yellow
· E-mail the minutes within 24 hours of the meeting – Copy & paste highlighted action items in the body of the e-mail
· Invite participants to edit minutes
· Re-send revised minutes to team
· Print revised minutes and file a copy in a meetings binder to centralize a hard-copy file
· How will you hold your minute-taker accountable to meeting those expectations? 
· Conduct a short evaluation at the end of the meeting to give immediate feedback on minute-taker strengths, challenges, and areas of improvement
· How do we make minutes accessible to all?  Create Minutes folder in Google Drive
· Who will be responsible for keeping time? All Staff
· Is this a rotating role?  - If yes, what is the “term” limit?  Be specific. Yes.  Each staff member will take turns every week in the following order: Joe, Maria, Learsi, Priscilla, Melaine, Nancy, Anna
· What are your expectations of a time-keeper?  List the expectations below
· Be diligent at watching the time
· Respectfully warn team how much time is left for agenda items from 30-15-10-5-2-1 minutes
· How will you hold your time-keeper accountable to meeting those expectations?
· Conduct a short evaluation at the end of the meeting to give immediate feedback on time-keeper strengths, challenges, and areas of improvement
· How often will you evaluate/reflect on the effectiveness of this meeting space?  Every month (after APTs are submitted), we will review our weekly end-of-the-meeting evaluations and identify trends in staff’s individual and collective strengths, challenges, and areas of improvement.  We will have an open dialogue about what we’ve seen and develop an action plan that builds from our strengths to help us address challenges & areas of improvement.
· What will “improvement” look like? Be specific. (This should be completed after doing an actual reflection)
· What action steps will the team & each staff member take to work towards improvement? (This should be completed after doing an actual reflection)


Program Collaboration Planner Sample (3 of 6)
	Education & Program Alignment

	Shared Goals that Reflect Vision & Mission Statements – Having shared goals is key to collaboration.  Please use the process below as a guide to your collaboration process.:
After examining each entity’s vision and/or mission statements, identify the following: This will vary from site to site.  Fill out accordingly.
· What are your shared values?
· What values are needed for an effective collaboration (that may not already be included)?
· What are your shared goals (short-term and long-term) and outcomes?  
· What shared goals and outcomes are needed for an effective collaboration (that may not already be included)?
· Do these shared goals and outcomes capture the essential values of program integration through collaboration?  How can it be revised to address this?
· What are some necessary steps towards reaching these goals and outcomes reflected in your vision and mission statements?



	Year Long Program Goal Setting

	Integrated Program Goal 1:

	Integrated Program Goal 2:
	Integrated Program Goal 3:
	Integrated Program Goal 4:

	Students will be able to develop the following:
	Students will be able to develop the following:
	Students will be able to develop the following:
	Students will be able to develop the following:

	HOTI Skills (Pg. 26):
 -
 -
 -
PSRI Skills (Pg. 27):
 -
 -
 -
SRI Skills (Pg. 28):
 -
 -
 -
YB Leadership Competencies (Pg. 29):
  -
 -
 -
	HOTI Skills (Pg. 26):
 -
 -
 -
PSRI Skills (Pg. 27):
 -
 -
 -
SRI Skills (Pg. 28):
 -
 -
 -
YB Leadership Competencies (Pg. 29):
 -
 -
 -
	HOTI Skills (Pg. 26):
 -
 -
 -
PSRI Skills (Pg. 27):
 -
 -
 -
SRI Skills (Pg. 28):
 -
 -
 -
YB Leadership Competencies (Pg. 29):
 -
 -
 -
	HOTI Skills (Pg. 26):
 -
 -
 -
PSRI Skills (Pg. 27):
 -
 -
 -
SRI Skills (Pg. 28):
 -
 -
 -
YB Leadership Competencies (Pg. 29):
 -
 -
 -


Program Collaboration Planner Sample (4 of 6)
	Professional Learning Community 

	How will your team strive to learn how to be better?  What methods will you take to “make room for growth?” 
Method
Will your team use this method? (Y/N)
How often will you use this method?
List date(s)/time(s) you will implement
Which team members will facilitate this?  List their names & roles
How will team members be held accountable to delegated tasks?
Student Survey
Yes

Every trimester

11/15/13, 3/21/14

6/20/14

Nancy and Maria
Will prepare compiled responses & facilitate staff reflection during subsequent trimester planning

Critical Friends Class Observations
Yes

Once a month

9/16, 10/14, 12/9, 1/13, 2/10, 3/10, 4/14, 5/12, 6/9

YCSC Teachers – Anna, Joe, Learsi, Priscilla
- Observing teachers must e-mail a copy of their critical friends observation form to the teacher they observed within 24 hours of observation 

- Observed teachers must e-mail a reflection on their strengths, challenges, and action plan for improvement after reviewing their critical friends observation reflection with 24 hours of receipt

- Anna will review and refer to teacher-generated action plans during end-of-the-month reflections

Including student feedback
Yes

Every week

Every Leadership Friday

Melaine, Joe
- Melaine and Joe will help the student policy council lead a student feedback activity during Leadership Fridays  ( policy council members must present feedback during joint staff meetings on Fridays

Attend Professional Development Conference
No
Content Specific Strategies
Yes

Every other week

Every odd Friday of the month

All Staff- Rotating

- Staff members will sign-up for facilitating a circle where content specific strategies will be shared out with one another at the beginning of the trimester.  They will be evaluated at the end of the joint education-program staff Fri mtgs

Teacher Inquiry Group
No
Misc. 
___________
No
  





Program Collaboration Planner Sample (5 of 6)
      
                



  
	Including Data Outcomes

	Data can help give us understand phenomena that we may not always recognize while working through the day-to-day demands of our work.  How will your team use data to inform your progress?
Student Goals/ Performance Outcomes
What is your team’s goal for this? List SMART* objectives.
What will you use to gather this particular data set?
How often will you collect & reflect on this data set?
List date(s)/time(s) you will implement
Which team members will facilitate this?  List their names & roles
How will team members be held accountable to delegated tasks?
Site Attendance (ADA)
( ADA vs. %’s )
70/100

70%
Daily sign-ins, Pathways. Google Drive
Collect Daily, Reflect Weekly
Reflect every Friday
Nancy – Counselor/Reg
E-mail report & explain on Fri.
Program Attendance (YB)
 ( ADA vs. %’s )
25/35

71%
Daily sign-ins
Collect Daily, Reflect Weekly
Reflect every Friday (joint staff meeting)
Melaine (Program Drug Counselor) 
E-mail report & explain on Fri.
Student activities: Policy Committee, CAP, Community Services etc.
At least 1 student rep at every Friday joint staff meeting
Meeting Minutes – Document who was present
Collect Weekly, Reflect monthly
Reflect on last Friday of the month
Anna and Joe (Teachers)
Must facilitate reflection every last Fri of month – team will evaluate
Site APT Completion
80% 
School Pathways Report Cards
Collect & Reflect Monthly
Monday after APTs due 
Nancy (Counselor/

Registrar)
E-mail report & explain on subsequent Fri
Graduation Rate
85%
Pathways
Collect & Reflect yearly
Collect 6/27/14

Reflect 8/4/14
Nancy and Anna
E-mail report & explain during subsequent trimester planning
Literacy/
Numeracy Gains
Improve 2 grade levels by End of Yr
CASHEE Test
Monthly
Collect during 2nd Friday of the Month
Priscilla and Learsi
E-mail report & explain on subsequent Fri
Misc: _________
No
*Specific, Measurable, Achievable, Realistic, Time-Sensitive


Program Collaboration Planner Sample (6 of 6)

Introduction to Index Competencies
YCSC schools are collaborative learning communities in which every student reclaims his or her right to an authentic education, plays a meaningful role in creating positive social change, and becomes an active participant in restorative justice.  Our vision is that students have access to an education that will prepare them to counter social inequities and historical forces of oppression. This large vision does not always fit comfortably into the dominant paradigm of assessment, which has historically marginalized low-income youth of color. However, it is critical that we continue to search for meaningful and authentic ways to measure the growth of our students. 

These new Index Competencies are intended to improve the measurability of our curriculum by providing consistent data about the progress of our students. Data will be collected year-round as we enter grades into Pathways. The Competencies are an attempt to clarify and focus the learning objectives within each Index, while at the same time preserving the flexibility and the freedom for teachers and school sites to choose the skills they wish to focus on. 

With the Competencies, each index may include both content as well as skills. The Competencies may also be interdisciplinary, connecting to both CA State Content Standards as well as the Common Core Standards. 

Connection to Bloom’s Taxonomy

All of the competencies are measured on a continuum of learning skills across the “cognitive domain” of Bloom’s Taxonomy.  When assessing for students’ mastery of content, instructors will use this modified model of Bloom’s Taxonomy.  If a student does not perform at or above a level “3,” or the “Apply” stage, of Bloom’s Taxonomy, they will earn an “incomplete.”  However, if students earn an “incomplete,” they must be allowed multiple opportunities to earn at least a grade of “3” or higher on the Authentic Performance Task (APT) project. 

	Learning Objective
	1

Remember
	2

Understand
	3

Apply
	4

Analyze
	5

Evaluate/Create

	Content Standard or Competency
	Memorizing verbatim information.  Being able to remember, but not necessarily fully understanding the material. 
	Restating in your own words, paraphrasing, summarizing, translating. 


	Using information to solve problems; transferring abstract or theoretical ideas to practical situations. Identifying connections and relationships and how they apply. 
	Breaking the concept into parts and understanding how each part is related to one another.  
	Create: Combining information to form a unique product; requires creativity and originality. 

Evaluate: Making decisions and supporting views; requires understanding of values. 


Higher Order Thinking Index (HOTI)
The HOTI Competencies are primarily focused on academic skills. The first three categories work well as a process, with one leading into the other. A well-balanced project would most likely include all three: 1) Gathering Information; 2) Evaluating, Analyzing, Synthesizing, Inferring; 3) Producing Original Work. Extended learning might be integrated throughout the project. While traditional education tends to emphasize skills in the lower domain, YCSC expects all its students to exercise higher order thinking.  

	Gathering Information
	Evaluating, Analyzing, Synthesizing, Inferring
	Producing Original Work

	· Note-taking

· Research

· Online 

· Participatory Action Research (PAR)

· Book 

· Library

· Reading creative texts

· Geography literacy

· Identifying reliable sources
	· Evaluating information

· Using evidence to defend an argument

· Compare and contrast

· Understanding the purpose of a text

· Problem solving
	· Expository writing

· Creative writing

· Narrative writing

· Creative/ artistic projects

· Understanding plagiarism

· Citing sources

· Personal style and originality

· Grammar and syntax

	Extended Thinking

	· Revisions

· Meta-cognition

· Connections to prior knowledge

· Interdisciplinary connections


Leadership/Post Secondary Readiness Index (PSRI)
One of the core principles and values of YCSC is Leadership Development, where “YCSC students have the right to take their place as socially responsible leaders who reflectively collaborate with all community members and participate in service activities where they live.”  We firmly believe that by pushing YCSC to build leadership skills, they will become more ready for various post-secondary endeavors. Though there are several skills within the HOTI and SRI Indexes that could also contribute to post-secondary readiness, these particular competencies focus on fundamental skills that are needed after high school.   However, these competencies might be more challenging to measure. You may consider focusing on self-evaluations, peer-evaluations, seminar discussions and observations of independent practice.
	Accountability
	Public Speaking

	· Team agreements

· Self-evaluation

· Peer-evaluation

· Restorative justice

· Individual goal setting

· Follow through

· Self-control


	· Projecting your voice

· Speaking clearly

· Confidence

· Posture

· Preparation

· Courtesy

· Humor



	Collaborating
	Study Skills

	· Team goal setting
· Meeting planning
· Solidarity

· Volunteering for tasks

· Fulfilling commitments

· Problem solving

· Discussion and dialogue

· Using technology to collaborate


	· Note taking

· Exam study skills

· Timed writing

· Listening




Social Responsibility Index (SRI)
The SRI Competencies incorporate consciousness of social issues as well as skills that are needed to take action. These competencies bridge the gap between the classroom and the community and are essential to fulfilling our school’s vision of social justice. When these skills are developed in partnership with a community organization, they become more practical, authentic and relevant.
	Social Consciousness
	Policy Advocacy

	· Identifying and understanding injustice, oppression and inequity

· Mapping/ geography

· Listening with empathy and understanding
· Facilitate workshops to raise awareness

· Needs assessment

· Political Analysis

· Power Analysis


	· Voting

· Lobbying

· Petitioning

· Filing a legal challenge

· Protesting for reforms

· Campaigning for political office
· Deliver public comment

· Story-based messaging

· Goal-setting

	Building Autonomy
Solving problems in community without reliance on government or major financial institutions
	Growth and Transformation

	· Community involvement

· Resource development 
· Budgeting

· Grant-writing

· Program development


	· Love for learning

· Positive disposition

· Intellectual humility

· Genuine relationship building
· Evaluation and reflection


YouthBuild USA Leadership Competencies (Index)
Leadership development represents an essential element of YouthBuild programming and the YouthBuild movement. In the YouthBuild context, leadership means young people take responsibility to make sure things go right for themselves, their families and their communities. Leadership development is also key to helping YouthBuild students work toward their career goals and learning and succeed in career and postsecondary placements.
Many of the same competencies necessary for students to become leaders in their families, programs and communities are also the kinds of foundational skills sought by employers and needed to succeed in higher education. When planning leadership development activities and measuring leadership development among program participants, YouthBuild programs should be mindful of the intersections between leadership development, higher education, and workplace competencies.
	PERSONAL LEADERSHIP COMPETENCIES

	· Schedule. Keeps and uses a weekly schedule and calendar.
· Email. Has and uses an email account, Facebook page, or other social media networking platform. 
· Goal-setting. Sets and makes progress towards personal development goals. Understands value of long-term goals and deferred gratification. Can use self-evaluation and feedback from others to evaluate progress.
· Emotional control. Handles own anger, frustration, disappointments, and reactions to personal or societal disrespect and mistreatment in a constructive way. 
· Financial literacy. Has basic financial literacy skills: pays bill, saves money, makes and uses a personal budget.

· Note-taking. Takes useful notes in class, in meetings, and on the worksite.
· Researching. Can find information through researching.
· Personal values. Can articulate how own personal values and beliefs affect his/her decision.
· Support Network.  Seeks and takes advantage of a positive support network and has someone to turn to during times of need.
· Community resources. Can identify and secure community resources and supports to help meet their needs.
SMALL GROUP LEADERSHIP COMPETENCIES

	· Define leadership. Can define the functions, skills, attitudes and qualities of good leaders.
· Listening. Listens well to others in class, in meetings, and on the worksite.
· Public speaking. Can prepare for and present in front of a group.
· Group process. Can explain and participate in a variety of group process meth​ods such as brainstorming, small group sharing, equal time go-arounds, and appreciations.

· Small group meetings. Can lead an effective small group discussion, or follow an agenda, or reach a decision.

COMMUNITY LEADERSHIP COMPETENCIES


·  Knowledge of government. Can explain the basics of how local, state, and national governments work.
· Voting. If eligible, is registered to vote and knows how to vote.
· Media to raise public concern. Can write a letter to the editor or local official, or post a blog, or launch a Facebook campaign.
· Research issues. Can research and advocate for issues to important to him/her.

· Service. Can identify opportunities to serve the community

· Cultural competence. Demonstrates respect for cultural differeces among peers and in the community. Understands and effectively communicates about terms of oppression (such as racism, sexism, adultism).
· Community mapping. Can map assets and key influential organizations, people and forces in the community.
· Organizing events. Can plan, organize and implement a program activity or event.
Year Long Goal Setting (1 of 3)
(Complete at the beginning of the academic year)

Identify 2 year-long goals in each area of focus. Write a brief description of the goal and create a plan of action. The goals should reflect your personal goals as well as how you will contribute to the collective goals (refer to the Program Integration [p. 13] and CAP [p. 36] documents) of your site. Your year-long goals will be referred to by your AP to support you throughout the academic year. 

Instructor: _______________________________    Trimester/Date Completed:  ________


Academic Skills (Higher-Order Thinking Index)
Goal 1:

Action Plan:



Goal 2:

Action Plan:




Leadership (Post-Secondary Readiness Index)
Goal 1:

Action Plan:



Goal 2:

Action Plan:



Year Long Goal Setting (2 of 3)
Social Justice (Social Responsibility Index)
Goal 1:

Action Plan:



Goal 2:

Action Plan:
Interdisciplinary Learning (Curriculum)
Goal 1:
Action Plan:
Goal 2:
Action Plan:
Program Integration (Define or Examples)
Goal 1:
Action Plan:
Goal 2:
Action Plan:
Self-Care
Goal 1:
Action Plan:
Goal 2:
Action Plan:
Goal-Setting Reflection (3 of 3)
At the end of every trimester with a colleague at your site take time to reflect on your experience with IL. What would you say about it to yourself 3 months ago?  What pitfalls would you avoid and what things would you definitely do again? What about this excites you for the next trimester? This is an informal process that aims to support your practice through constant reflection. 
	Reflection (T1) 

	Plus  


	Delta

	Action Steps/Follow Up




	Reflection (T2) 

	Plus  



	Delta

	Action Steps/Follow Up




	Reflection (T3) 

	Plus  


	Delta

	Action Steps/Follow Up





Social Investigation Process (1 of 3)
(text from the “Social Investigation” handout from People’s CORE, original in Appendix)
Social Investigation (SI) is: 
· the process of systematically learning and analyzing the various economic, political, social, and cultural structures and forces in the community
· a phase and a process
· Why a Phase? – It is the first thing one must do to understand and get to know a community
· Why a Process? – It continues to develop as you gather information.  SI you did yesterday may be different today depending on the ever-changing conditions
· Knowing and verifying the community conditions to advance the community interests
Some questions you want to have answered:
· Do you know your community (neighbors, community organizations, public officials, etc.)?
· Do you know the concerns/issues of the community?
· What is the background and history of the community?
· What are some factors that have made the community the way it is?
· Who has the power and resources in the community?
Preliminary Social Investigation
· Gathers basic information about the area through: desk research, talking to individuals, organizations, institutions, and agencies
· Helps you get to know who you should talk to or where you should go to find out more about the community
· Questions asked:
· Who are the people that live here? What do they do? Where are they from?
· What are important places in the community for resources and services?

· What are some of the concerns/issues that the community faces?

Deepening Social Investigation 
· Involves groundwork & relationship-building
· “Groundwork” – A thorough process that builds the understanding of community residents to participate and be involved in the event or work that will benefit their community
· Utilizes the support of community contacts to help validate your basic SI and understand the hope, issues, and aspirations of the people
· With the help of community contacts that have been ground-worked, more people will trust you and be open to help or point you in the right direction
· Deepening Social Investigation & Contact Building - once you have a basic knowledge of the community, its issues, and who are the groups and individuals that you should talk to
· Get a deeper understanding to the area, know the physical landscape, meet community leaders, institutions and organizations (schools, landmarks, local hangouts and meeting places, transportation routes & main intersections)
Social Investigation Process (2 of 3)
Some Questions That Should Be Asked (refer to 4 Worlds Activity in Appendix):
	Political
	Economic
	Social
	Cultural

	What are the attitudes of the people on a range of issues (crime, immigration, public spending, etc.)?
Who are the community leaders, groups, and representatives that are based in the community?
· Neighborhood groups and councils
· City representatives and officials
Who are the decision makers and what policies or rules are set that effect the people that live there? 
	Are there good paying jobs in the community?
What type of work do people do in the area?
Do the people rent or own?
What do they spend their money on (food, clothing, entertainment, bills, etc.)?
Who controls the resources or access to resources in the community?
	How do the people interact with one another?
What type of events and activities are the people involved with locally (fairs, festivals, forums, town-halls, etc.)?
What social/community organizations exist within the community?
How are the conditions in the environment of the community? 
	What are the ethnicities in the area?
What are their cultural beliefs, religions, values, superstitions, attitudes, and opinions?
What is the education level of the community?
What are the demographics in the community relating to race, class, gender, sexuality, and religion?
What languages are spoken in the community?



Social Investigation Process (3 of 3)
	Social Investigation Findings

	Key Community Concerns
Key Community Members
Community Background/History
Power and Resource Analysis
Preliminary Social Investigation Findings
Deepening Social Investigation Findings
Key Contacts:

Key Areas/Locations:

Political Findings

Economic Findings

Social Findings

Cultural Findings



Community Action Project (CAP) Process
At YCSC, a Community Action Project (CAP) is an effort to bridge academic learning with relevant issues that concern students and the communities we engage.  The YCSC CAP is a manifestation of YCSC’s goal to create a learning environment that creates meaningful leadership opportunities for students and staff to help foster community transformation efforts.  

[image: image3.png]YCSC Community Action Project Framework
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Here, the YCSC CAP draws from Critical Participatory Action Research (PAR) frameworks.  According to Maria Elena Torre, Michelle Fine, Brett G. Stoudt, and Madeline Fox (2012), “Critical PAR challenges hegemonic conceptions of where social problems originate, cultivates deep participation, produces evidence designed to awaken a sense of injustice, and seeks to provoke collective engagement.  Refusing the distinctions between theoretical and applied, and science and advocacy, critical PAR commits at once to human rights, social justice, and scientific validity” (see appendix for reading).   At YCSC, educators are charged to develop curricula that are: 1) relevant to students’ lived realities in their communities, 2) challenge dominant ideologies that are embedded in the humanities, math, and science disciplines, and 3) make learning an authentic and empowering experience that challenges existing inequities.  Ultimately, the YCSC Community Action Project (CAP) creates an opportunity for students to use academics as a vehicle to explore themselves and their communities (relevance), challenge oppressive dominant ideologies through community-based research, and promote democratic engagement to empower marginalized people’s voices and actively advocate for change and transformation.

Since the Social Investigation (SI) process will help inform students and staff around pertinent community concerns, grounding CAPs from SI findings will help ensure that academic projects are centered on concerns that are relevant to students, the community, and our community partners.  Thus, working through the Social Investigation process is the first step of the YCSC CAP process.  Social Investigation is an ongoing process and should be revisited every trimester.
Community Action Project (CAP) Process (2 of 7)

	Social Investigation Findings 

Complete this section during Summer through Trimester 1.  Revisit & update this section in Trimester 2 and 3. 

	Key Community Concerns
Key Community Members
Community Background/History
Power and Resource Analysis
Preliminary Social Investigation Findings
Deepening Social Investigation Findings
Key Contacts:

Key Areas/Locations:

Political Findings


Economic Findings

Social Findings

Cultural Findings

Implications for Academic Curriculum
English

Social Studies

Math

Science

Evidence of Relevance to Students and Community

How were students involved in this process?  How do students find this relevant?

Relevance to Community Partner Goals/Agenda/Campaign

How was the program involved in this process?  How does the program find this relevant?
 


Community Action Project (CAP) Process (3 of 7)
	Theme/Essential Question 

Develop no later than 1 week prior to start of trimester

	Based on your site’s Social Investigation findings, what open-ended philosophical, moral, and intellectual question guides this trimester?




   
	Possible Avenues for Collective Participation

Develop no later than 1 week prior to start of trimester

	
Based on your site’s Social Investigation findings, what are the different types of actions that can be done to promote community engagement in your CAP?  For each action, identify what form of community organizing (CO) could be employed (see figure to the right).

Direct Service 

  Ex: community service
Self-Help 

  Ex: resource fair
Education 

  Ex: workshop
Advocacy 

  Ex: petition 
Direct Action 

  Ex: organizing a group of people 

         around a wider tactic like a 

         rally, demonstration, etc.
Possible Action

Form of Community Organizing

 


Community Action Project (CAP) Process (4 of 7)
  
	Community Action Project Theoretical Framework

Develop no later than 1 week prior to start of trimester

	What theory/rationale motivates this Community Action project? (see appendix for potential theories)



	Proposed Community Action Project 

Develop no later than 1 week prior to start of trimester

	Description:
Projected Date(s): __________________

 


	Connection to Community Partner - To be completed by program partner 

(complete no later than 1 week prior to start of trimester)

	· How does this Community Action Project (CAP) connect to your program?

· How can your program support this CAP?




	Core Skills/Understandings/ Connections

What the skills/ understandings/ connections from the trimester does the project promote?

(Develop no later than 1 week prior to start of trimester)

	Academic (HOTI)
	Leadership (PSRI)
	Social Justice (SRI)
	YBUSA Leadership

	
	· 
	· 
	· 

	YouthBuild Program Outcomes Met (to be completed by program partner):

· 


	Connection to Instruction

How will the site promote/ contribute towards the Community Action project in the classroom(s)?

(Develop no later than 1 week prior to start of trimester)

	English
	Math
	Science
	Social Studies
	Electives

	
	
	· 
	· 
	· 


Community Action Project (CAP) Process (5 of 7)
	Community Impact Measurement (Develop no later than 1 week prior to start of trimester)

	With the intent of promoting community transformation, community action projects should have a measurable impact on the community.  Below, identify the ways your site hopes the CAP will impact the following:
Students

Staff Members

Community

Program

 


	Reflection and Next Steps (Complete at the end of every trimester)

	After completing your site’s CAP, reflect on your site’s progress towards achieving the community impact measures listed above.



Students

Community Impact Outcome/Goal (as listed above)
Achievement

1.

         1                 2              3           4         5

Remember – Understand – Apply – Analyze - Create
Qualitative Findings:

Next Steps for next trimester:

Community Impact Outcome/Goal (as listed above)
Achievement

2.

         1                 2              3           4         5

Remember – Understand – Apply – Analyze - Create
Qualitative Findings:
Next Steps for next trimester:

Community Impact Outcome/Goal (as listed above)
Achievement

3.

         1                 2              3           4         5

Remember – Understand – Apply – Analyze - Create
Qualitative Findings:
Next Steps for next trimester:



Community

Community Impact Outcome/Goal (as listed above)
Achievement

1.

         1                 2              3           4         5

Remember – Understand – Apply – Analyze – Create
Qualitative Findings:

Next Steps for next trimester:

Community Impact Outcome/Goal (as listed above)
Achievement

2.

         1                 2              3           4         5

Remember – Understand – Apply – Analyze – Create
Qualitative Findings:

Next Steps for next trimester:

Community Impact Outcome/Goal (as listed above)
Achievement

3.

         1                 2              3           4         5

Remember – Understand – Apply – Analyze – Create
Qualitative Findings:

Next Steps for next trimester:



Staff

Community Impact Outcome/Goal (as listed above)
Achievement

1.

         1                 2              3           4         5

Remember – Understand – Apply – Analyze – Create
Qualitative Findings:

Next Steps for next trimester:

Community Impact Outcome/Goal (as listed above)
Achievement

2.

         1                 2              3           4         5

Remember – Understand – Apply – Analyze – Create
Qualitative Findings:

Next Steps for next trimester:

Community Impact Outcome/Goal (as listed above)
Achievement

3.

         1                 2              3           4         5

Remember – Understand – Apply – Analyze – Create
Qualitative Findings:

Next Steps for next trimester:



Program

Community Impact Outcome/Goal (as listed above)
Achievement

1.

         1                 2              3           4         5

Remember – Understand – Apply – Analyze - Create
Qualitative Findings:

Next Steps for next trimester:

Community Impact Outcome/Goal (as listed above)
Achievement

2.

         1                 2              3           4         5

Remember – Understand – Apply – Analyze - Create
Qualitative Findings:

Next Steps for next trimester:

Community Impact Outcome/Goal (as listed above)
Achievement

3.

         1                 2              3           4         5

Remember – Understand – Apply – Analyze - Create
Qualitative Findings:

Next Steps for next trimester:




Weekly Schedule
In an effort to visualize how program integration will look like on an hourly, daily, and weekly basis, this weekly schedule will help staff collaborate for planning purposes.  
When building this schedule, the following needs to be considered:
· List of courses and respective credits offered
· What directed studies courses will be offered
· When courses will be offered during respective times of day and week
· Clarify when courses are co-taught
· Clarify when courses will be taught individually with interdisciplinary connections & consultations
· When preps will take place
· When learning center takes place
· When collaboration time will take place
For each trimester, be mindful of the following:
· The current YCSC charter is based upon students meeting for 4-5 days a week, 1 hour periods, for 12 weeks, which totals 48-60 hours for 5 credits.  

· Full time students need a minimum course-load of 30 credits, with a maximum of *40 credits per trimester
· *anything over this maximum will need to go through an AP-approval petition process
Weekly Schedule
YCSC Teachers:  
YouthBuild Staff: 
	Time
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	8:00am
	 
	 

	 

	 
	

	9:00am
	
	
	
	
	

	10:00am
	
	
	
	
	

	11:00pm
	
	
	
	
	

	12:00pm
	 
	 
	 
	
	

	1:00pm
	
	
	
	
	

	2:00pm
	 
	
	
	
	

	3:00pm
	
	
	
	
	


Summary of Courses Offered and Respective Credits:
Weekly Schedule - 2 Teacher Model Sample
YCSC Teachers:  English (will receive Social Studies support from coach), Math (will receive Science support from coach)
YouthBuild Staff: Director, Program Manager, Case Manager
	Time
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	8:00am
	Co-Teaching:
 - English 10A 
 - Biology A 
	Co-Teaching:
 - English 10A 
 - Biology A 
	Co-Teaching:
 - English 10A 
 - Biology A 
	Co-Teaching:
 - English 10A 
 - Biology A 
	Leadership Friday:
 - Community 
     Leadership & Service    
     (5 units)
 - Technology (5 units)
 - Government (5 units)

	9:00am
	
	
	
	
	

	10:00am
	Single Course (taught by program staff):
 - Pushout to College & 
    Career Prep
Single Course w/IL connections/consulting:
 - English 9A 
 - World Hist A 
Prep: Math/Science
	Single Course (taught by program staff):
 - Pushout to College & 
    Career Prep
Single Course w/IL connections/consulting:
 - English 9A 
 - World Hist A 
Prep: Math/Science
	Single Course (taught by program staff):
 - Pushout to College & 
    Career Prep
Single Course w/IL connections/consulting:
 - English 9A 
 - World Hist A 
Prep: Math/Science
	Single Course (taught by program staff):
 - Pushout to College & 
    Career Prep
Single Course w/IL connections/consulting:
 - English 9A 
 - World Hist A 
Prep: Math/Science
	

	11:00pm
	Advisory – 11-11:30
Lunch – 11:30-12
	Advisory – 11-11:30
Lunch – 11:30-12
	Advisory – 11-11:30
Lunch – 11:30-12
	Advisory – 11-11:30
Lunch – 11:30-12
	

	12:00pm
	Co-Teaching:
 - English 11A
 - US History A
 - Algebra 1A 
	Co-Teaching:
 - English 11A
 - US History A
 - Algebra 1A 
	Co-Teaching:
 - English 11A
 - US History A
 - Algebra 1A 
	Co-Teaching:
 - English 11A
 - US History A
 - Algebra 1A 
	Staff Lunch Break

	1:00pm
	
	
	
	
	Program Integration Meeting

	2:00pm
	Single Course w/IL connections/consulting:
 - Economics 
 - Pre-Algebra A 
Learning Center 
	Single Course w/IL connections/consulting:
 - Economics 
 - Pre-Algebra A 
Learning Center
	Single Course w/IL connections/consulting:
 - Economics 
 - Pre-Algebra A 
Learning Center
	Single Course w/IL connections/consulting:
 - Economics 
 - Pre-Algebra A 
Learning Center
	

	3:00pm
	IL Collaboration Time
	
	IL Collaboration Time 
	
	


Summary of Courses Offered and Respective Credits:
· Advisory (3 credits)
· English 9A (5 credits)
· English 10A (5 credits)
· English 11A (5 credits)
· Biology A (5 credits)
· Algebra 1A (5 credits)
· Pre-Algebra A (5 credits)
· Technology (5 credits)
· Learning Center (5 credits)
· US History A (5 credits)
· Government (5 credits)
· World History A (5 credits)
· Economics (5 credits)
· Pushout to College and Career Preparation and Readiness (5 credits)
· Community Leadership and Service (5 credits)
· Physical Science (5 credits) – Directed Studies 
Weekly Schedule - 4 Teacher Model Sample
YCSC Teachers:  English, History, Math/Science, Construction
YouthBuild Staff: Co-Directors, Part time staff
	Time
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	8:30-

9:30am
	Single Course w/IL connections/consulting:

· Construction 

· Learning Center

· Culinary

Prep: Janitzia-English & Roberto-History
	Single Course w/IL connections/consulting:

· Construction 

· Learning Center

· Culinary

Prep: Janitzia-English & Roberto-History
	Single Course w/IL connections/consulting:

· Construction 

· Learning Center

· Culinary

Prep: Janitzia-English & Roberto-History
	Single Course w/IL connections/consulting:

· Construction 

· Learning Center

· Culinary

Prep: Janitzia-English & Roberto-History
	Friday Vocational LEADERSHIP

1. Community Circle (9-9:30)

2. Community Gardening (9:35-11:35)

3. Community Advocacy (9:35- 11:35)

 4. Radio Programming (9:35-11:35)

 5. Entrepreneurship (9:35-11:35)

	9:35-

10:35am
	Co-Teaching:

· Screenwriting 

Single Course w/IL connections/consulting:

· English 11

· Biology

· US History

· Construction 

· Culinary
	Co-Teaching:

· Screenwriting 

Single Course w/IL connections/consulting:

· English 11

· Biology

· US History

· Construction

· Culinary
	Co-Teaching:

· Screenwriting 

Single Course w/IL connections/consulting:

· English 11

· Biology

· US History

· Construction

· Culinary
	Co-Teaching:

· Screenwriting 

Single Course w/IL connections/consulting:

· English 11

· Biology

· US History

· Construction

· Culinary
	

	10:40-

11:40am
	Co-Teaching:

· Construction & Culinary Math

· Entrepreneurship

Single Course w/IL connections/consulting:

· English 10

· Government
	 Co-Teaching:

· Construction & Culinary Math

· Entrepreneurship

Single Course w/IL connections/consulting:

· English 10

· Government
	 Co-Teaching:

· Construction & Culinary Math

· Entrepreneurship

Single Course w/IL connections/consulting:

· English 10

· Government
	 Co-Teaching:

· Construction & Culinary Math

· Entrepreneurship

Single Course w/IL connections/consulting:

· English 10

· Government 
	

	11:40-12:00pm
	Community Circle


	Community Circle


	Community Circle


	Community Circle


	LUNCH (11:35- 12:05)

	12:00-12:30pm
	LUNCH


	LUNCH


	LUNCH


	LUNCH


	 Community Circle (1205-1235)



	12:35-1:35pm
	Co-Teaching:

TRIBE


	Co-Teaching:

TRIBE


	Co-Teaching:

TRIBE


	Co-Teaching:

TRIBE


	 Staff Debrief and Collaborative Work Time

(1240-3pm)

	1:40-

2:40pm
	Co-Teaching:

· Big History

Single Course w/IL connections/consulting:

· Senior Portfolio
	 Co-Teaching:

· Big History

Single Course w/IL connections/consulting:

· Senior Portfolio
	 Co-Teaching:

· Big History

Single Course w/IL connections/consulting:

· Senior Portfolio
	 Co-Teaching:

· Big History

Single Course w/IL connections/consulting:

· Senior Portfolio
	

	2:45-

3:45pm
	Co-Teaching:

· Business Economics

Single Course w/IL connections/consulting:

· Art

· Algebra 1
	Co-Teaching:

· Business Economics

Single Course w/IL connections/consulting:

· Art

· Algebra 1
	 Co-Teaching:

· Business Economics

Single Course w/IL connections/consulting:

· Art

· Algebra 1
	Co-Teaching:

· Business Economics

Single Course w/IL connections/consulting:

· Art

· Algebra 1


	


Summary of Courses Offered and Respective Credits:
· Advisory-Tribe (5 credits)
· English 10A (5 credits)
· English 11A (5 credits)
· Pre-Algebra A-Culinary Math (5 credits)
· Learning Center (5 credits)
· Culinary (5 credits)
· Screenwriting (5 credits) 
· Art (5 credits)
· US History A (5 credits)
· Government (5 credits)
· World History A-Big History (5 credits)
· Economics (5 credits)
· Construction (5 credits) 
· Physical Science (5 credits) – Directed Studies 
· Biology A (5 credits)-Directed Studies 
· Algebra 1A (5 credits)-Directed Studies 
· Technology (5 credits)-Directed Studies 
Weekly Schedule - 6 Teacher Model Sample
	Time
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	8:00-

8:50am
	  Consulting
	  Team Meeting


	  Co-Teaching Planning Session


	  Consulting
	LEADERSHIP

1. Family Mtg. (9-9:30)

2. Advisory (9:35-10:00)

3. Life Skills (10:05-11)

 4. MC3 History (11:05-12)

 5. Construction/

 Leadership (12:05-1)

	Per 1/2

9:00-

9:55am
	Co-Teaching

· Government

· Art

· Health

· Pre-Algebra

· English 11A

· Tech A
	Co-Teaching

· Government

· Art

· Health

· Pre-Algebra

· English 11A

· Tech A
	Co-Teaching

· Government

· Art

· Health

· Pre-Algebra

· English 11A

· Tech A
	Co-Teaching

· Government

· Art

· Health

· Pre-Algebra

· English 11A

· Tech A
	

	9:55-10:10am
	 HOMEROOM
	 HOMEROOM
	 HOMEROOM
	 HOMEROOM
	

	10:10-

10:25am
	NUTRITION
	NUTRITION
	NUTRITION
	NUTRITION
	

	Per 1/2

10:25- 11:20pm
	Co-Teaching

· Government

· Art

· Health

· Pre-Algebra

· English 11A

· Tech A

 
	 Co-Teaching

· Government

· Art

· Health

· Pre-Algebra

· English 11A

· Tech A
	 Co-Teaching

· Government

· Art

· Health

· Pre-Algebra

· English 11A

· Tech A
	 Co-Teaching

· Government

· Art

· Health

· Pre-Algebra

· English 11A

· Tech A
	

	Per 3

11:25-12:20pm
	Single Course w/IL connections/consulting:

· Econ

· MC3 Math

· Spanish

· US History A

· English 10A

Prep: Ruth-Science
	Single Course w/IL connections/consulting:

· Econ

· MC3 Math

· Spanish

· US History A

· English 10A

Prep: Ruth-Science
	Single Course w/IL connections/consulting:

· Econ

· MC3 Math

· Spanish

· US History A

· English 10A

Prep: Ruth-Science
	Single Course w/IL connections/consulting:

· Econ

· MC3 Math

· Spanish

· US History A

· English 10A

Prep: Ruth-Science
	

	Per 4

12:25-1:20pm
	Single Course w/IL connections/consulting:

· US History B

· World History B

· Bio A

· Learning Center

· English 9A

Prep: Eric-English
	Single Course w/IL connections/consulting:

· US History B

· World History B

· Bio A

· Learning Center

· English 9A

Prep: Eric-English
	Single Course w/IL connections/consulting:

· US History B

· World History B

· Bio A

· Learning Center

· English 9A

Prep: Eric-English
	Single Course w/IL connections/consulting:

· US History B

· World History B

· Bio A

· Learning Center

· English 9A

Prep: Eric-English
	AFTERSCHOOL

1:30-3:00pm- Y.P.C

1:30-3:00pm- C.A.P.C.


	1:20-

2:00pm


	LUNCH
	LUNCH
	LUNCH
	LUNCH
	

	Per 5

2:00-

2:55pm
	Single Course w/IL connections/consulting:

· Algebra 1A

· Spanish

· US History A

· Physical Science

· English 10A

Prep: Tiffany- History
	 Single Course w/IL connections/consulting:

· Algebra 1A

· Spanish

· US History A

· Physical Science

· English 10A

Prep: Tiffany- History
	 Single Course w/IL connections/consulting:

· Algebra 1A

· Spanish

· US History A

· Physical Science

· English 10A

Prep: Tiffany- History
	 Single Course w/IL connections/consulting:

· Algebra 1A

· Spanish

· US History A

· Physical Science

· English 10A

Prep: Tiffany- History
	

	Per 6

3:00-

3:55pm
	Single Course w/IL connections/consulting:

· Econ

· MC3 Math

· English 11B

· Bio A

Prep: Matt- History & Luisa-Mult. Subjects
	Single Course w/IL connections/consulting:

· Econ

· MC3 Math

· English 11B

· Bio A

Prep: Matt- History & Luisa-Mult. Subjects
	 Single Course w/IL connections/consulting:

· Econ

· MC3 Math

· English 11B

· Bio A

Prep: Matt- History & Luisa-Mult. Subjects
	Single Course w/IL connections/consulting:

· Econ

· MC3 Math

· English 11B

· Bio A

Prep: Matt- History & Luisa-Mult. Subjects
	

	3:55-

5:00pm


	Course Voc. Ed 1

Construction
	Course Voc. Ed 1

Construction
	Course Voc. Ed 1

Construction
	Course Voc. Ed 1

Construction
	


Weekly Schedule - 6 Teacher Model Sample
Summary of Courses Offered and Respective Credits:
· Advisory/Leadership (5 credits)
· Construction (5 credits) 
· MC3 History (3 credits) 
· English 10A (5 credits)
· English 11A (5 credits)
· Biology A (5 credits)
· Algebra 1A (5 credits) 
· Pre-Algebra A (5 credits)
· MC3 Math (5 credits) 
· Technology A (5 credits)
· Spanish (5 credits) 
· Learning Center (5 credits)
· Health (5 credits) 
· US History A (5 credits)
· US History B (5 credits)
· Government (5 credits)
· Art (5 credits) 
· World History A (5 credits)
· World History B (5 credits)
· Economics (5 credits)
· Physical Science (5 credits)
Matrix - 6 Teacher Model Sample
Antelope Valley YouthBuild
2015-16 Trimester 1 DRAFT 
	
	Keela (Registrar)
	TIFFANY
(History)
	JAMES
(Math)
	ERIC
(English)
	MATT
(History)
	RUTH
(Science)
	LUISA
(English, Math,
History)
	All Staff
FRIDAY LDRSHP(OLIVIA-
GRADING)

	8:00-8:50
Collaboration 
and Prep
	Ed. Mtg (T)
	Ed. Mtg (T)
Co-Teaching (W)
Consulting (M/TH)
	Ed. Mtg (T)
Co-Teaching (W)
Consulting (M/TH)
	Ed. Mtg (T)
Co-Teaching (W)
Consulting (M/TH)
	Ed. Mtg (T)
Co-Teaching (W)
Consulting (M/TH)
	Ed. Mtg (T)
Co-Teaching (W)
Consulting (TH)
	Ed. Mtg (T)
Co-Teaching (W)
Consulting (M/TH)
	9:00AM-1:00PM
Friday LEADERSHIP
1. Family Mtg (9-9:30)
2. Advisory (9:35-10:00)
3. Life Skills(10:05-11)
4. MC3 History(11:05-12)
5. Construction/
Leadership (12:05-1)

	FIRST/SECOND 
(Co-taught)
9:00-9:55
M-TH
	Teacher's
Assistant 
(only p.2)
	GOVERNMENT 
AND
ART
	HEALTH
AND
PREALG 
	ENG 11A 
AND
TECH A
	GOVERNMENT 
AND
ART
	HEALTH
AND
PREALG 
	ENG 11A 
AND
TECH A
	1:30PM-3:00PM
Y.P.C
1:30-3:00PM C.A.P.C.

	9:55-10:10a


10:10-10:25
	Homeroom


NUTRITION
	Homeroom


NUTRITION
	Homeroom


NUTRITION
	Homeroom


NUTRITION
	Homeroom


NUTRITION
	Homeroom


NUTRITION
	Homeroom


NUTRITION
	

	FIRST/SECOND 
(Co-taught)
10:25-11:20
M-TH
	Teacher's
Assistant
	GOVERNMENT 
AND
ART
	HEALTH
AND
PREALG 
	ENG 11A 
AND
TECH A
	GOVERNMENT 
AND
ART
	HEALTH
AND
PREALG 
	ENG 11A 
AND
TECH A
	

	THIRD 
(Consulted)
11:25-12:20
M-TH
	
	ECON
	MC3 MATH
	SPANISH
	US HIST A
	PREP
	ENG 10A
	

	FOURTH 
(Consulted)
12:25-1:20
M-TH
	
	US HIST B
	Learning
Center
	PREP
	World History A
	BIO A
	ENG 9A
	

	LUNCH
1:20-2:00
	LUNCH
	LUNCH
	LUNCH
	LUNCH
	LUNCH
	LUNCH
	LUNCH
	

	FIFTH
(Consulted)
2:00-2:55
	
	PREP
	ALG 1A 
	SPANISH
	US HIST A
	Physical Science
	ENG 10A 
	

	SIXTH
(Consulted)
3:00-3:55
M-TH
	
	ECON
	MC3 MATH
	ENG 11B 
	PREP
	BIO A
	PREP
	KEY: Co-Taught Classes 10 credits
Consulted classes 5 credits
Friday Leadership classes 2 credits

	COURSE
VOC. ED 1
	CLASS
CONSTRUCTION
	DAYS
M-THR
	TIMES
3:55pm-5:00pm
	INSTRUCTOR
Sonia Hernandez(Direct Supervision)
	
	
	
	


Matrix – 4/3 Teacher Model Sample

Compton YouthBuild

2015-16 Trimerster 1 Draft (4 Teachers full, 3 part-time)

	
	Janitzia (English)
	Sylvana
(Science & Math) 
	Roberto (History) 
	Danny (Construction 
& Business) 
	Orlando (Culinary) 
	Damon                (Screenwriting)
	Counselors
	All Staff
FRIDAY LDRSHP(OLIVIA-
GRADING)

	8:30-9:30
Learning
Center and 
Prep
	Prep
	Learning Center
	Prep
	Construction 
(Consulted) 
	Culinary 
(Consulted) 
	
	Counseling
	9:00AM-1:00PM
Friday Vocational LEADERSHIP
1. Community Circle (9-9:30)
2. Community Gardening (9:35-11:35)
3. Community Advocacy(9:35- 11:35)
4. Radio Programming(9:35-11:35)
5. Entrepreneurship (9:35-11:35)

	9:35-10:35
	English 11 
(Consulted) 
	Biology 
(Consulted)
	US History 
(Consulted)
	Construction (Consulted) 
	Culinary 
(Consulted)
	Screenwriting 
(Co-taught)
	Counseling
	11:35- 12:05 Lunch
1205-1235 Community Circle
1240-3pm Staff Debrief and Collaborative Work Time

	10:40- 11:40
	English 10  (Consulted)
	Construction and 
Culinary Math 
(Co-taught)
	Government 
(Consulted)
	Entrepreneurship 
(Co-taught)
	Culinary Math 
(Co-taught)
	Entrepreneurship 
(Co-taught)
	Homeroom


NUTRITION
	

	Community Circle 
(1140-12) 
Lunch (12-1230)
	
	
	
	
	
	
	
	

	12:35-1:35 
(Co-taught)
	TRIBE
	TRIBE
	TRIBE
	TRIBE
	
	
	TRIBE
	KEY: Co-Taught Classes 10 credits

	1:40-2:40
	Senior Portfolio 
(Consulted)
	BIG HISTORY 
(Science-Co-taught)
	BIG HISTORY 
(History Co-taught) 
	Financial Literacy 
(Consulted)
	
	
	Life Circle
	Consulted classes 5 credits

	2:45-3:45
	Art 
(Consulted)
	Algebra 1 
(Consulted)
	Economics 
(Co-taught)
	Business (Co-taught)
	
	
	Counseling
	Friday Leadership classes 2 credits


Essential Questions

An essential question is:

1. Open ended

2. A question that has more than one answer

3. A question that cannot simply be answered with a “yes” or “no”

4. A question that can be answered by facts, feelings, and experiences

5. A question that can be answered through many disciplines

6. A question best answered with more and more facts

7. A question whose answer may change over time

8. A question that is provocative and profound

9. A question that guides all learning in a unit

10. A question that makes you think

11. A question that leads to other questions

12. A question that haunts both you and your students

13. A question that is chosen because it is a profound question that needs to be answered

*based on a list provided by the Coalition of Essential Schools

Essential Question Samples:

· How should we rule?

· How do we stop the cycle of revolution?

· What is a hero? What is a good leader?

· What is equality? How do we create equality? 

· What caused this? How could this have been prevented?

· Who is at fault?

· How should we resist? What is the best way?

· What is most important?

· What do we fear? How does this effect us?

· Should we have the death penalty? Why?

· What is peace? How do we create peace?

· What is a just war?

· How do we end an unjust war?

· What is valuable?

· What does it mean to be successful?

· What is a union responsible for?

· Who should be allowed in? Why?

· How do we emancipate ourselves?

· What is the government responsible for?

· How do we liberate ourselves?

· What’s the best way to end slavery?

· Should Africa die for our sins? Why?

· What is the best way to gain Civil Rights?

*handout created by Brian Gibbs

Essential Question Collaboration Tool



Essential Question Collaboration Tool SAMPLE




YCSC Course Syllabus Template (1 of 2)

	Course Title

	

	Co-Taught: YES/NO
	Teacher(s):

	Total Credits Possible:
	Subject 1:   

Credits possible:
	Subject 2:   

Credits possible:
	Subject 3:

Credits possible:

	Essential Question/Theme

	

	Course Description: 

	(To be included):

· Themes, goals, outcomes, rationale and connection to real life and critical thinking

· Connections to Mission, Vision, and Core Values



	Connections to Community Action Project

	

	Interdisciplinary Connections


	Mathematics
	Sciences
	Social Sciences
	Language Arts
	Electives

	
	
	
	
	


YCSC Course Syllabus Template (2 of 2)
	
	Common Core
	Content Specific Standards
	HOTI, PSRI, SRI , YBUSA Leadership
Skills Measured
	Assessments / Portfolio Requirements

	Unit 1
	Subject 1:

Subject 2:

Subject 3:


	Subject 1:

Subject 2:

Subject 3:


	· HOTI

· PSRI

· SRI
· YBUSA Leadership
	Subject 1:

Subject 2:

Subject 3:



	Unit 2
	Subject 1:

Subject 2:

Subject 3:


	Subject 1:

Subject 2:

Subject 3:


	· HOTI

· PSRI

· SRI
· YBUSA Leadership
	Subject 1:

Subject 2:

Subject 3:



	Unit 3
	Subject 1:

Subject 2:

Subject 3:


	Subject 1:

Subject 2:

Subject 3:


	· HOTI

· PSRI

· SRI
· YBUSA Leadership
	Subject 1:

Subject 2:

Subject 3:




Interdisciplinary Unit Planning Template (1 of 2)
	Course Title and Description

	

	Co-Taught: YES/NO
	Teacher(s):


	Total Credits Possible:

	Subject 1:   
Credits possible:
	Subject 2:   
Credits possible:
	Subject 3:
Credits possible:

	Essential Question/Theme

	

	Common Core Standards
	Content Standards
	HOTI, PSRI, SRI, YBUSA Leadership
Skills Measured
	Key Vocabulary

	Subject 1:

Subject 2:

Subject 3:
	Subject 1:

Subject 2:

Subject 3:
	· HOTI:

· PSRI:

· SRI:
· YBUSA Leadership:
	



Interdisciplinary Unit Planning (2 of 2)
Unit Backwards Planning Breakdown (only complete for as many subjects are being co-taught):

	Wk
	Subject 1:
	Subject 2:
	Subject 3:

	1-2
	Topic:

Activities:

Assessment(s):
	Topic:

Activities:

Assessment(s):
	Topic:

Activities:

Assessment(s):

	3-4
	Topic:

Activities:

Assessment(s):
	Topic:

Activities:

Assessment(s):
	Topic:

Activities:

Assessment(s):

	5-6
	Topic:

Activities:

Assessment(s):
	Topic:

Activities:

Assessment(s):
	Topic:

Activities:

Assessment(s):

	7-8
	Topic:

Activities:

Assessment(s):
	Topic:

Activities:

Assessment(s):
	Topic:

Activities:

Assessment(s):

	9-10
	Topic:

Activities:

Assessment(s):
	Topic:

Activities:

Assessment(s):
	Topic:

Activities:

Assessment(s):

	11-12
	Topic:

Activities:

Assessment(s):
	Topic:

Activities:

Assessment(s):
	Topic:

Activities:

Assessment(s):

	13-14
	Topic:

Activities:

Assessment(s):
	Topic:

Activities:

Assessment(s):
	Topic:

Activities:

Assessment(s):


	Portfolio Evidence Summary (APT for this course):


	Teacher Daily Lesson Plan Template

	Site:

	Trimester:
	Week:
	Date:

	Courses Participating:
·
·
·
·

	Topic:

	Rationale (How can these subjects integrate?)

	Focus Standards/Common Core (by subject)
·
·
·
·

	Essential Question/Theme/CAP
What open-ended philosophical, moral, and intellectual question will guide students’ inquiry into this topic?

	Skills Incorporated (HOTI, PSRI, SRI)
What intellectual/academic skills or processes will students be taught, introduced to, or expanded upon?

	Connection
How will you access students’ prior knowledge/assets?

	Assessments
In what multiple ways will you be assessing student learning of both the content and the academic/intellectual skill set you are teaching them? 
What will the final assessment be? How will you teach to it?

	Hook - How will you introduce students to the inquiry?

	Time
	Description of Activity
	Materials
	Instructor(s)

	_______________ minutes
	·
·
·
·
·
	·
·
·
·
·
	

	Transition
How will you transition students from the previous activity to the next? How will they connect?



	Activity 2
	

	Time
	Description of Activity
	Materials
	Instructor(s)

	_______________ minutes
	·
·
·
·
·
	·
·
·
·
·
	

	Transition
How will you transition students from the previous activity to the next? How will they connect?


	

	Activity 3
	

	Time
	Description of Activity
	Materials
	Instructor(s)

	_______________ minutes
	·
·
·
·
·
	·
·
·
·
·
	

	Transition
How will you transition students from the previous activity to the next? How will they connect?

	

	Activity 4
	

	Time
	Description of Activity
	Materials
	Instructor(s)

	_______________ minutes
	·
·
·
·
·
	·
·
·
·
·
	·

	Summary

	How will you sum up or end the day? How will you ensure that students see the connection between the day’s activities? What will you leave students with to continue their learning, their understanding?








YCSC Authentic Performance Task (APT) Student Handout Template
Student Name: ___________________
	

Essential Question/Theme

	\


	Description of APT & Connection to YB Program Components

	


	

Student Eligibility to Submit APT

	· Upload completed APT to Student Portfolio (Google Drive) 

· 
	


	

APT Competencies and Grade Break-Down

	Competencies

	Subject/Content Area
	Criteria/Required Elements
	Credits Possible
	Credits Earned
	Subject Score
	

	
	
	· 
	
	
	Average of score:
	

	
	
	· 
	
	
	Average of score:
	

	
	
	· 
	
	
	Average of score:
	

	Letter Grade                                                                                                                                                              Total Grade
Percentage Range
Bloom Score
Letter Grade
___ % - ___%
5
A
___ % - ___%
4
B
___ % - ___%
3
C
___ % - ___%
2
Incomplete
___ % - ___%
1
Incomplete

	
	

	Teacher Commentary
	

	Instructor feedback on student APT strengths, challenges, and area(s) of improvement:
Instructor Signature __________________________
	


Supplemental Materials:  Attach to APT any supplemental materials if necessary.
 

Critical Friends Classroom Observation (1 of 2)
(Complete once per trimester, per teacher)
Observer Name:_________________________
    Date: _____________________
Teacher Name:_________________________      
    Class Period & Course:_______
	PRE-OBSERVATION (filled out by observee)

	Teacher is looking for feedback on: 
· Academic Skills (Higher-Order Thinking) 

· Leadership (Postsecondary Readiness, YBUSA Leadership Competencies) 

· Social Justice (Social Responsibility) 

· Interdisciplinary 

· Other 

	Specific Asset(s) to give feedback on:
· Academic Skills (Higher-Order Thinking) 

· Leadership (Postsecondary Readiness, YBUSA Leadership Competencies) 

· Social Justice (Social Responsibility) 

· Interdisciplinary 

· Other 

· 

	The lesson objective is:


	OBSERVATION (filled out by observer)

	Notes from the observation:

	Please give the following teaching strategies feedback. 
Category
Comments
Academic - Assets Observed:  
Leadership - Assets Observed:  
Social Justice - Assets Observed:  
Interdisciplinary - Observations:  
Other - (e.g. classroom management, rapport, clear expectation, content)



Critical Friends Classroom Observation (2 of 2)
 
	POST-OBSERVATION (filled out by observer)

	The teacher’s strengths:


	Constructive Feedback/Areas for growth:


	Connection to other subjects/program components: 


	Implications for own classroom instruction (curriculum/collaborative instruction):










Classroom Behavior

Categorical Frequency Instrument: To complete the instrument, the observer begins a sweep of the classroom every five minutes.  During each sweep, the observer focuses on each student for approximately twenty seconds, and then records the student’s behavior.  The instrument allows the observer to record specific on-task and off-task behaviors listed at the top of the chart.  The chosen behaviors can be changed to suit the observers and the teacher’s personal needs.

A=on task/working
B=on task/listening
C=off task/inactive
D=off task/entertaining self
E=off task/doing other work

	Student
	5 Minutes
	10 Minutes
	15 Minutes
	20 Minutes
	25 Minutes

	Andrew
	A
	C
	D
	E
	A

	Shaun G.
	A
	A
	D
	E
	A

	Maria
	A
	A
	D
	E
	E

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Levels of Questioning

Categorical Frequency Instrument: In this variation, the observer is recording the types of questions that the teacher asks based on Bloom’s Taxonomy.  By dividing the number of questions in each category by the number of questions asked by the teacher during the lesson, the observer can calculate the percent of total questions each category represents.

	Question Category
	Tally
	Total
	Percent

	Evaluation
	
	0
	0

	Synthesis
	I
	1
	5

	Analysis
	I
	1
	5

	Application
	II
	2
	10

	Interpretation
	III
	3
	15

	Translation
	IIII
	4
	20

	Memory
	IIIIIIIII
	9
	45

	Total of Questions Asked = 20


Classroom Verbal Interactions

Visual Diagramming: This instrument can be used by drawing arrows symbolizing verbal statements between members in a classroom.  Each arrow drawn on the diagram would indicate a full statement directed for another person.  The arrows are numbered in the sequence of statements.  After diagramming, the observer would have information regarding the frequency of individual student interaction, the amount of interaction with different areas of the room, and which students were excluded.  The map of the classroom should be made prior to the observation.



Consultation Form

Teacher Name:____________________     Course, Class Period & Date: _________________________

Participating Teachers Names:_____________________________________________________________          

What is a consultation session?

· Presentation of work you’d like to improve

· What do presenters get out of this?

· A structured opportunity to receive constructive feedback

· Potential ideas

· Networking

· Resource sharing

· What do audience members get out of this?

· Seeing other models of  YCSC-related work  

· Potential ideas for application

· Networking

· Resource sharing

What’s the process?

1. Presentation (10 minutes)

a. Presenter will explain & display the work they are doing.   Presenter can share samples of student work or handouts to provide visuals of the work they need support with.
b. Presenter will specify feedback they want/need

c. Audience will NOT speak. There will be time for questions later

2. Clarification (5 minutes)

a. Audience will ask clarification questions to be clear on what was presented

b. Questions must be quick & concise

c. Questions should NOT be shrouded as feedback.  That will come later!

d. Presenter will quickly & concisely answer questions

3. Feedback (10 minutes)

a. Presenter will NOT speak.  They will LISTEN to the audience & take notes.

b. Audience will talk amongst themselves and discuss: 

c. Ideas

d. Potential resources 

e. Audience must direct feedback in relation to presenter’s requested feedback/support!

4. Closing (5 minutes)

a. Presenter will highlight things they heard from the feedback section

b. Presenter will close with a reflection on the consultation experience and what they hope to do with the feedback they received

*If you choose this method, the following documents will need to be attached to this form:

· Handouts/Presentation outlining type of support needed (and pictures of handouts or student work if applicable)

· Notes from the “Feedback” section of the consultation 
YCSC Graduation Portfolio Expectations and Checklist
Purpose and Use
The YCSC Graduation portfolio is the culminating evidence that demonstrates a student has met all requirements to graduate prepared to pursue socially-responsible, postsecondary and career success.  Through the support of YCSC and program staff the student will create and select evidence of their best work to provide insight into their personal and academic development.  These portfolio products demonstrate their understanding of California State Standards and course content as measured at the YCSC ACE Criteria Assessment levels of “3” and above. Beyond graduation, the portfolio can be used to support the process for college admissions and application for employment.
Organization
YCSC students may prepare their Graduation Portfolios in 3 inch portfolio binders or electronically using a portable disk. Each Portfolio should contain:
· A Title Page w/ a photo and basic biographical information, introducing the student

· A Complete Table of Contents

· A separate clearly labeled divider page for each section (see checklist below)

· All hardcopy work should be placed in transparent covers made for 3-ring binders

· Photographs should be taken of projects too large to be placed in a binder

· All students work should be scanned and saved if a student chooses to develop an electronic portfolio

· All Graduation Portfolios should be kept in a secure location and student should only have access to them when adding work with the staff member responsible for supporting the preparation process.

Content
All YCSC students will use the checklist below to support the development of their Graduation Portfolios. All students must complete section I-V.  A copy of this checklist is kept in the student’s Graduation Portfolio and periodically reviewed with the staff support when a student begins the preparation towards graduation.
YCSC Graduation Portfolio Checklist
All students will be continually developing their graduation portfolio on Google Drive.  The portfolio will have the following components:
	Portfolio Section
	Portfolio Product
	Staff Signature/Date

	I.  Introduction

	· Title Page

· Table of Contents

· Student Bio

· Transcript

· Personal Development Plan   
	___________________
    
Date:
___________________
    Staff Signature

	II. Academic
	· Digital archive of all work, organized by trimester

· Interdisciplinary Learning Reflection

· Showcase a minimum of one piece of evidence from each YCSC ACE Assessment Criteria at level “3” or better that demonstrates a student’s best work.  Check all that apply:
· Higher Order Thinking

· Post-Secondary Readiness

· Social Responsibility

· Evidence of Community Action Project Participation (Photos, Reflection, Flyer, etc.)
	(HOT)_____________
        Date:
(PSR)_____________
        Date:
(SR)_______________
        Date:
___________________
    Staff Signature

	III. Letters of
 Recommendation
 

	List sources of letters here:
Professional Letter of Recommendation 1:

· _________________________
Professional Letter of Recommendation 2:

· _________________________
	#1_________________
    
Date:
#2_________________
    
Date:
___________________
    Staff Signature

	IV. Post-Secondary
 Education/Career
 

	· College Essay/Personal Statement

· Post-Secondary Applications

· FAFSA Forms

· SAT/ACT Scores

· Community College Assessment 

· Transfer Action Plan

· Resume/Cover Letter

· Career Research

· Job Application
	___________________
    
Date:
___________________
    Staff Signature

	V. YouthBuild 
Program Name:
_______________
	· YouthBuild Program Requirements
· Certifications (MC3, OSHA, HBI-PACT, First Aid, CNA, etc.)
	___________________
    
Date
___________________
    Staff Signature

	VI. Awards and Recognition
	· Awards (Student of the Month, Perfect Attendance, etc.)
	___________________
    
Date
___________________
    Staff Signature

	VIII. Additional Requirements (Determined by site.)
	Community Service: 
· ___________________ &  ___________________

	___________________
    
Date
___________________
    Staff Signature


APT Completion Tracker (1 of 2)
* This tracker is not a guarantee that credits will be given.  It demonstrates whether the student has turned in the APT and how many credits are available for any specific class during this unit.  Credits are only given out after APTs and classwork are assessed.  Credits are shown on Report Cards and are 
reflected on the student’s transcript.

Student name: _____________________________________________Trimester: _____ Unit: ______
Period 1: ___________________________________

	Project Description:
	Due Date:
	Completed?
	# of Credits Earned (To be filled in by teacher)

	
	
	· Yes

· No
	


Period 2: ___________________________________

	Project Description:
	Due Date:
	Completed?
	# of Credits Earned (To be filled in by teacher)

	
	
	· Yes

· No
	


Period 3: ___________________________________

	Project Description:
	Due Date:
	Completed?
	# of Credits Earned (To be filled in by teacher)

	
	
	· Yes

· No
	


Period 4: ___________________________________

	Project Description:
	Due Date:
	Completed?
	# of Credits Earned (To be filled in by teacher)

	
	
	· Yes

· No
	


Period 5: ___________________________________

	Project Description:
	Due Date:
	Completed?
	# of Credits Earned (To be filled in by teacher)

	
	
	· Yes

· No
	


Period 6: ___________________________________

	Project Description:
	Due Date:
	Completed?
	# of Credits Earned (To be filled in by teacher)

	
	
	· Yes

· No
	


Period 7: ___________________________________

	Project Description:
	Due Date:
	Completed?
	# of Credits Earned (To be filled in by teacher)

	
	
	· Yes

· No
	


Period 8: ___________________________________

	Project Description:
	Due Date:
	Completed?
	# of Credits Earned (To be filled in by teacher)

	
	
	· Yes

· No
	


APT Completion Tracker (2 of 2)

Total Credits Earned (current APT period): ______________

Total Credits Earned (so far in the trimester): _____________

**No student can earn more than 40 credits in any trimester without written permission from the site’s Assistant Principal.

	Class and (Total Credits Needed to Graduate)
	Credits Needed (Transcript)
	Credits Earned
	Credits Left to Earn

	Algebra (10)
	
	
	

	Art/Foreign Language (10)
	
	
	

	Biology (10)
	
	
	

	Community Service (5)
	
	
	

	Economics (5)
	
	
	

	Electives (45)
	
	
	

	English (30)
	
	
	

	Government (5)
	
	
	

	Health (5)
	
	
	

	Life Skills (5)
	
	
	

	Math (10)
	
	
	

	Physical Education (20)
	
	
	

	Physical Science (10)
	
	
	

	Technology (10)
	
	
	

	U.S. History (10)
	
	
	

	World History (10)
	
	
	


Total: 200

Appendix Resources Overview

List of Education Resources on the Web

· While not fully exhaustive, this list includes numerous well-renown websites containing a multitude of invaluable classroom resources for interdisciplinary planning and content-specific instruction.   
YCSC California Prioritized Standards

Student Empowerment Resources

· Tools obtained from Samahang Pilipino Advancing Community Empowerment (SPACE) outreach project at UCLA Empowerment Pact.
Recommended Readings (permission pending unless otherwise noted)
· Solorzano, D.G. & Bernal, D.D. (2001). Examining transformational resistance through a critical 
race and LatCrit theory framework. Urban Education. 36(3), 308-342.
· Barlowe, A. (2006). Inquiry in Action: Teaching Columbus. New York: Teachers College Press.
· Traver, R. (1998). What is a good guiding question? Association for Supervision and Curriculum 
Development: Educational Leadership. [Reprinted with permission from ASCD. www.ascd.org]

*This reading also includes a list of sample essential questions, helpful for site and course planning
· Moll, L., Amanti, C., Neff, D., Gonzalez, N. (1992). Funds of knowledge for teaching: Using a 
qualitative approach to connect homes and classrooms. Theory into Practice. 31(2), 132-141.
· Torre, M.E.; Fine, M.; Stoudt, B.G.; Fox, M. (2012). Critical Participatory Action Research as Public 
Science. APA Handbook of Research Methods in Psychology. 2, 171-184.
· (Not included) Claassen, R. & Claassen, R. (2008). Discipline that restores: Strategies to create 

respect, cooperation, and responsibility in the classroom.  South Carolina: BookSurge Publishing. 

Planning & Instruction Resources

· Social Investigation Resources 
· Social Investigation Process Handout 
· 4 Worlds Activity
· Community Action Resource: Educational theories and frameworks
· Co-Teaching Resources
· Maslow’s Hierarchy of Needs
· An overview of a psychology theory, useful for understanding student motivation for classroom management
· Bloom’s Taxonomy 
· Bloom’s Domain- Description of the 3 domains of Bloom’s Taxonomy: Cognitive, Affective, and Psychomotor.  Obtained from: http://www.nwlink.com/~donclark/hrd/bloom.html 
· Blooms Taxonomy Verbs, Materials/situations that require this level of thinking, Potential activities and products
· Gardner’s Multiple Intelligences 
· Differentiated Instruction Planning Tools
· Sample Anticipation Guide (Sample tool to gauge students’ prior knowledge)
· “San Diego Quick” Reading Assessment (Quick assessment of reading ability)
· Community-Building – Icebreakers & Other Activities
· Critical Literacy Packet
Restorative Justice Resources
Education Resources on the Web
	General Resources

	· Coalition of Essential Schools  http://www.essentialschools.org/  “The CES Network, which includes hundreds of schools and more than two dozen CES Affiliate Centers. Diverse in size, population, and programmatic emphasis, Essential schools serve students from pre-kindergarten through high school in urban, suburban, and rural communities. They are characterized by personalization, democracy and equity, and intellectual vitality and excellence.” Useful Tools: Under “resources,” find articles and sample lessons on Performance Based Assessment, Essential Questions, Interdisc. Curriculum, and Differentiated Instruction.
· Edutopia http://www.edutopia.org/ “The George Lucas Educational Foundation is dedicated to improving the K-12 learning process by documenting, disseminating, and advocating for innovative, replicable, and evidence-based strategies that prepare students to thrive in their future education, careers, and adult lives.” Useful Tools: The entire website is dedicated to offering teachers resources for the classroom. Browse articles on Digital Media, Project-Based Learning, and Assessment; join discussion forums with other teachers; and read about successful schools.
· Free Technology for Teachers http://www.freetech4teachers.com/ “The purpose of this site is to share information about free resources that teachers can use in their classrooms.”Useful Tools: Read about how to use technology in the classroom through blog posts about YouTube, Online Comics, Fake Facebook Walls, Google Search Tips, and Building Websites.
· The Learning Network – New York Times http://learning.blogs.nytimes.com/  “The Learning Network provides teaching and learning materials and ideas based on New York Times content.” Useful Tools: Sample lessons, opinion questions for students, quizzes, poetry pairings, and crossword puzzles.
· Interactive Games http://people.uncw.edu/ertzbergerj/all.html Provides downloadable games to use with basic computer technology during instruction
· Los Angeles Public Library http://www.lapl.org/ 

Social Justice Education Resources

· Critical Multicultural Pavilion http://www.edchange.org/multicultural/ Includes various articles, resources, awareness activities, equity & diversity quizzes, curricula, speeches, links, and information regarding humane education for social justice
· Teachers for Social Justice http://www.teachersforjustice.org/ Network of progressive educators. Includes links to solidarity network, taking action, resources & research, community-building, and collective study
· EdChange http://www.edchange.org/survey.html The Social Justice and Multicultural Teacher Educators Resource Survey includes materials, ideas, and frameworks most often employed in teacher education for multiculturalism and social justice.  
· Critical TEP Educators http://criticaltep.wordpress.com/ Blog of articles, announcements, and resources compiled by teacher education program participants.

Various Resources
· Questioning strategies http://www.teacherstoolbox.co.uk/T_Which.html
· Cooperative Learning Groups. Helpful for structuring learning environments. http://edtech.kennesaw.edu/intech/cooperativelearning.htm
· Differentiation http://tps.coehs.siu.edu/files/Differentiated%20Instruction-Sec.pdf
· Useful tips on metacognition http://www.benchmarkeducation.com/educational-leader/reading/metacognitive-strategies.html#read5
· Articles on anticipation guides.  I like the second one better, but the first one has blank sample templates (-CM)

· http://www.readingrockets.org/strategies/anticipation_guide/
· http://olc.spsd.sk.ca/de/pd/instr/strats/anticiguide/index.htm
· Various note-taking styles and strategies.  Includes tips for research papers. http://notestar.4teachers.org 

· Various instructional tools: Cooperative learning, summarizing, etc. http://www.tltguide.ccsd.k12.co.us/instructional_tools/Strategies/Strategies.html#cues
· Suggestions for good modeling practices http://ctserc.org/s/index.php?option=com_content&view=article&id=183:modeling&catid=50:7-curriculum-and-instruction&Itemid=143
· The Teaching Channel: informational videos for many different content areas https://www.teachingchannel.org  


Education Resources on the Web cont.
	General Resources

	Lesson/Resource Search Engines

· Education for liberation Network http://www.edliberation.org/resources You can use this interactive database to find, share and discuss liberatory educational materials. You can search for materials without registering.
· http://www.buildthewheel.org/ Find and share useful curricula, events, resources

· http://www.sharemylesson.com/ Share My Lesson is a place where educators can come together to create and share their very best teaching resources.

· Mount St. Mary’s College Center for Cultural Fluency http://www.msmc.la.edu/campus-resources/center-for-cultural-fluency.asp Created to provide classroom resources and professional development opportunities above cultural diversity & social justice.

Reading & Writing

· Reading Strategies http://www.ttms.org/PDFs/11%20Read%20Like%20a%20Reader-Writer%20v001%20%28Full%29.pdf
· Article that explains the reading process and gives strategies to improve reading http://www.sedl.org/reading/framework/elements.html
· Article on how to improve vocabulary instruction: http://ctserc.org/s/index.php?option=com_content&view=article&id=369:vocabulary-instruction-through-stories-and-expansion&catid=50:7-curriculum-and-instruction&Itemid=143
· Classroom posters for writing http://www.ttms.org/PDFs/17%20All%20Posters%20v001%20%28Full%29.pdf
· Reading and writing graphic organizers http://www.ttms.org/PDFs/15%20Organizers%20v001%20%28Full%29.pdf
· Tips for vocabulary development http://grammar.ccc.commnet.edu/grammar/vocabulary.htm
· Word Walls (vocabulary strategy) 
· http://olc.spsd.sk.ca/de/pd/instr/strats/wordwall/
· http://publicschoolteachersodyssey.blogspot.com/2012/04/effective-word-walls-how-to-use-word.html
· http://datadeb.files.wordpress.com/2009/11/001-word-wall-post-for-blog.pdf
· http://writinginthecontentareas.pbworks.com/f/Article%2520-%2520Word%2520Walls.pdf
· The Writing Teacher’s Strategy Guide.  Provides tips for improving student writing across the curriculum http://www.ttms.org/PDFs/01%20Writing%20Strategy%20Guide%20v001%20%28Full%29.pdf
· More tips for writing across the curriculum http://www.ttms.org/PDFs/06%20Writing%20Across%20the%20Curriculum%20v001%20%28Full%29.pdf
· Writing across the curriculum: math http://www.michigan.gov/documents/mde/Writing_to_Learn_Mathematics_306722_7.pdf 

Classroom Management

· Explanation of basic needs.  Helpful for classroom management. http://www.calstatela.edu/faculty/jshindl/cm/BasicNeeds.htm
· Classroom management resources http://www.teachervision.fen.com/teaching-methods/resource/6711.html
· Motivation and goal setting http://www.cravencc.edu/trio/CCC-Motivation-Goal-Setting-Worksheet--11-10.pdf
· Here are two useful articles on classroom organization:

· http://www.ourclassweb.com/sites_for_teachers_getting_organized.htm
· http://www.scholastic.com/teachers/article/100-classroom-organizing-tricks
Funding Opportunities

· A funding platform for creative projects: http://www.kickstarter.com/ 

Readings

· Article on the importance of collaboration in education http://ctserc.org/s/index.php?option=com_content&view=article&id=181:collaboration-friend&catid=50:7-curriculum-and-instruction&Itemid=143
· The importance of play at any age http://www.helpguide.org/life/creative_play_fun_games.htm
This article discusses silent and oral reading rates for reading assessments: http://www.readinghorizons.com/blog/post/2010/07/19/Optimal-Silent-and-Oral-Reading-Rates.aspx


Education Resources on the Web cont.
	English Resources

	· Free texts online: http://onlinebooks.library.upenn.edu/   http://www.extraworksheets.com/hsliterature.php
· Grammar and writing:

· http://www.teachnology.com/worksheets/language_arts/grammar/
· http://www.powermediaplus.com/furtherLearning/pdfs/cl958-03cvxws.pdf
· Literary Terms:

· http://www.enotes.com/documents/worksheet-test-literary-terms-475
· http://www.ballintotasalpacas.com/resources/pdf/Student%20Materials/LITERARY%20DEVICES%20WORKSHEET.pdf
· Reading Comprehension: http://www.readingrockets.org/article/3479/


	Math Resources

	· The Mathematics Improvement Toolkit http://www.middlegrademath.org/Pedagogy/BestInstructionalPractices/tabid/303/Default.aspx
· Radical Math - Examples of how to weave social justice concepts into math content. www.radicalmath.org 
· Khan Academy provides a huge database of online instructional videos for a variety of math concepts.  Teachers can supplement lessons with these videos, or students can watch the videos for individualized/differentiated instruction. www.khanacademy.org/
· The National Library of Virtual Manipulatives offers web-based concept tutorials to help with math teaching. These concept tutorials or virtual manipulatives allow your student to actually work with and visualize relationships. http://nlvm.usu.edu/en/nav/vlibrary.html
· The Wolfram Mathworld site is a comprehensive mathematics resource for teachers and students to find examples of concepts in algebra, calculus, geometry, probability and statistics, and topology. mathworld.wolfram.com
· Although this site was designed for students, there are plenty of free resources for math teachers including worksheets, lesson plans, and formulas.  www.Math.com
· Provides hundreds of practice problems for various placement exams. www.testprepreview.com
· Free geometry textbook from McGraw-Hill. glencoe.mcgrawhill.com/sites/dl/free/0078738181/518676/geowpp.pdf


	Health Resources

	· National Institute on Drug Abuse.  http://www.drugabuse.gov/news-events/nida-notes Great information for a health class 

· Sex Ed Curriculum http://www.kingcounty.gov/healthservices/health/personal/famplan/educators/HighSchool.aspx
· Free Documentaries on many different topics, but especially lots of health topics:

· http://topdocumentaryfilms.com/watch-online/
· http://www.pbs.org/wgbh/pages/frontline/view/
· Nutrition Information: http://www.livestrong.com/
· Drug Abuse and Addiction: http://www.drugabuse.gov/publications/brain-understanding-neurobiology-through-study-addiction


Education Resources on the Web cont.
	Social Studies Resources

	· The Zinn Education Project http://zinnedproject.org/ promotes and supports the use of Howard Zinn’s best-selling book A People’s History of the United States and other materials for teaching a people’s history in middle and high school classrooms across the country. The website offers more than 100 free, downloadable lessons and articles organized by theme, time period, and reading level. The Zinn Education Project is coordinated by two non-profit organizations, Rethinking Schools and Teaching for Change.
· Teachers Curriculum Institute http://teachergenius.teachtci.com/ TCI is a K-12 publishing company created by teachers, for teachers. We believe the best teaching marries great content, meaningful technology, and interactive classroom experiences. The end result — students of all abilities and learning styles succeed. 

· Facing History and Ourselves http://www.facing.org/ FHAO works with educators throughout their careers to improve their effectiveness in the classroom, as well as their students' academic performance and civic learning. Through a rigorous investigation of the events that led to the Holocaust, as well as other recent examples of genocide and mass violence, students in a Facing History class learn to combat prejudice with compassion, indifference with participation, and myth and misinformation with knowledge.
· Constitutional Rights Foundation http://crf-usa.org/ Constitutional Rights Foundation (CRF) seeks to instill in our nation's youth a deeper understanding of citizenship through values expressed in our Constitution and its Bill of Rights and to educate young people to become active and responsible participants in our society. Site includes links to CRF programs, lessons, events, websites, and other helpful links.

· Citizens, not Spectators http://new.civiced.org/programs/citizens Website for both teachers and students. A voter education program developed by the Center for Civic Education and the Arsalyn Program of Ludwick Family Foundation. The curriculum demystifies the voting process and focuses on hands-on, active learning. Using actual voter registration forms and ballots, students receive instruction in how to register and cast a vote in a simulated election. Citizens, Not Spectators can be taught at any time, but is most effective when the course culminates around the time of an actual federal, state, or local election. Participation in this curriculum will help a new generation become active, informed, and engaged citizens prepared to take part in the electoral process.  Grant opportunities are offered for implementing this curriculum.
· Bill of Rights Defense Committee http://www.bordc.org/resources/k-12resources.php This page provides information about resources for teaching about the Bill of Rights and current threats to civil liberties.
· youTHink http://www.youthink.org/home.html youTHink is an innovative education program of the Zimmer Children’s Museum. youTHink uses the power of art to foster critical thinking, engage diverse learners, promote literacy and serve as a tool for social change. Includes lessons, projects, and opportunities for school services and training.
· http://www.historyisaweapon.com/indextrue.html Collection of critical source documents
· http://www.historyteacher.net/ Collection of various history teacher resources
· http://www.pptpalooza.net/ Collection of various history course powerpoints




Education Resources on the Web cont.
	Science Resources

	General Resources
· Exploratorium: http://www.exploratorium.edu/  A virtual museum of science, art, and the human perception here. You can explore straight from the homepage or get webcasts. Be sure and click on the Educate tab for tons of teaching tools such as activities, science snacks, and the Iron Science Teacher.  
· How Stuff Works: http://www.howstuffworks.com/ This leading science website does just what the title promises. It takes everyday subjects such as cars, snowstorms, and loads of others and puts them in an easy to understand context. Choose from subjects such as animals, electronics, geography, and several expert blogs.
· Discovery Science: http://science.discovery.com/ Stop here for the website of a leading science channel. There are games, quizzes, and much more. They even have an exclusive interview with the creator of “Avatar” and the science behind it.
· Extreme Science: http://www.extremescience.com/ Here you’ll find world records in natural science, including earth science and the plant and animal kingdom. There are also challenges, lessons, and loads more.
· Federal Resources for Educational Excellence: http://www.free.ed.gov/subjects.cfm?subject_id=41 Get free science teaching resources from the U.S. Department of Education. Science tools include those for applied, Earth, life, and physical sciences. There are also options in other subjects.
· Nova: http://www.pbs.org/wgbh/nova/ This leading science show has been a staple of PBS for decades. Stop by to check out the archives on subjects such as anthropology, disasters, flight, and more.
· MadSciNet: http://www.madsci.org/ The 24 hour exploding laboratory, there is a collective of scientists to provide answers to science questions. With an archive of over 36,000 answers, you can find challenges for students of all ages.
· Science Learning Network: http://www.sln.org/ Visit this science website to get news, museums, and resources. Funded by the NSF, they include flight, the sun, oceans, and more.
Science Publications

· Scientific American: http://www.scientificamerican.com/ A must visit science website for its “60 Second Science” podcast alone. Teachers can also choose to read expert articles on space, energy, the mind, and much more. There are also various contents and challenges featured on the site.
· National Geographic: http://www.nationalgeographic.com/ The photo of the day and pop quiz can have science teachers visiting the website daily. They also have tons of articles and videos to choose from including The Science of Speed and Test Your Travel Smarts.
· New Scientist: http://www.newscientist.com/ This leading publication has many resources on their website. Choose articles on a wide array of topics, blogs, opinion, videos, and galleries.
· Science Mag: http://www.sciencemag.org/ This science website also has a regular podcast on purely scientific subjects. You can also click on Multimedia to get videos, slideshows, and images.
· Nature: http://www.nature.com/ This magazine focuses on both science and medicine. The Open Innovation challenges are excellent for students and there are many articles on hot science topics such as stem cells and climate change.
· Science News: http://www.sciencenews.org/ A publication by The Society for Science & The Public, there are loads of features and columns to read. Must see entries include 2009 Science of the Year and Black Holes Powering Starships.
· Technology Review: http://www.techreview.com/ This scientific journal is published by the experts at MIT. Technology is often featured, and teachers can get useful videos, blogs, and more.
Animal Science 

· Nature: http://www.pbs.org/wnet/nature/ With a special section for educators, this animal science website is a must visit. There are also video clips and slide shows with much more.
· ARKive: http://www.arkive.org/ Click here to get a look at some of the world’s most endangered species in both plant and animal form. They also have updates, slideshows, and more.
· Animal Planet: http://animal.discovery.com/ Both animal lovers and science teachers will enjoy this site. There are resources on pets, wildlife, animal causes, and more.
· Infrared Zoo Gallery: http://coolcosmos.ipac.caltech.edu/image_galleries/ir_zoo/ View all sorts of animals through a thermal infrared camera. Students can actually see the difference between hot and cold blooded animals, along with many other interesting facts.



Education Resources on the Web cont.
	Science Resources Cont.

	Animal Science cont.

· Zoobooks: http://www.zoobooks.com/ Stop here to get a virtual zoo full of primates, birds, reptiles, and more. There are also quizzes, games, and more for teachers.
· Animal Games: http://www.kidscom.com/games/animal/animal.html Get your students to learn about animals by playing these games. They include Animals of the World and Animal Adventure.
· National Aquarium: http://www.aqua.org/animals.html Located in Baltimore, they have resources on many water dwelling animals. Choose from amphibians, birds, fish, and more to get a detailed description of many species.
· The Insects Home Page: http://www.earthlife.net/insects/six01.html Called “the most successful life form on the planet,” this website is devoted to the science of insects. Get guides, anatomy, and even specialty topics such as the strongest or fastest insect.
· Animal Land: http://www2.aspca.org/site/PageServer?pagename=kids_home The ASPCA provides this site to teach more to students who love animals. There is a spotlight animal, careers with animals, and ask Azula.

Chemistry Websites

· Chemistry Guide: http://www.chemistryguide.org/ Stop here first to get loads of tools for chemistry teachers. They include databases, dictionaries, encyclopedias, and much more. You can even do a search for your own specific need.
· Royal Society of Chemistry: http://www.rsc.org/Education/Teachers/index.asp Both British and other science teachers can use this website to support their chemistry teaching in a number of ways. Choose from resources, career information, activities, and even competitions.
· The Atoms Family: http://www.miamisci.org/af/sln/ Visit here for a website that teaches chemistry to students with monsters. Mummies, vampires, and more teach about energy, light, atoms, and conservation.
· The Comic Book Periodic Table of Elements: http://www.uky.edu/Projects/Chemcomics/ If your students have trouble memorizing the table, click here. Superheroes and cartoon characters are used to teach all about them.
· Chemical Week: http://www.chemweek.com/home/ Have students that say “when am I going to have to use this?” Then stop here to get a look at how chemistry affects everyday life.
· Organic Chemistry Practice Problems: http://www.cem.msu.edu/~reusch/VirtTxtJml/Questions/problems.htm More advanced science teachers should stop here to have a look at complex science problems. The same as used by the students at Michigan State Universities, they include nomenclature, conformations and stereochemistry, and others.

Life Science Websites

· Discovery Health: http://health.discovery.com/ Science students of all ages can find life science items on this site. There are guides for diseases, tips for healthy living, and more. Students can also get games and fun.
· Neuroscience for Kids: http://faculty.washington.edu/chudler/neurok.html Have students who wonder how the brain works? Then take them here for a website just for them.
· Human Genome Project: http://www.ornl.gov/sci/techresources/Human_Genome/home.shtml Completed in 2003, the Human Genome Project was a 13-year project coordinated by the U.S. Department of Energy and the National Institutes of Health. Its goals were to identify the approximately 25,000 genes in human DNA, determine sequences, and more. See how the results turned out by visiting the site.
· Inner Body: http://www.innerbody.com/index.html Get a guide to human anatomy completely online here. Simply choose from eight different systems including male and female reproductive.
· Biointereactive: http://www.hhmi.org/biointeractive/ Part of the Howard Hughes Medical Institute, they help you teach ahead of the textbook. You can get topics, lectures, animation, and virtual labs.
· Online Biology Book: http://www.emc.maricopa.edu/faculty/farabee/BIOBK/BioBookTOC.html Visit here for just what the title promises. This online biology textbook contains 59 chapters on everything from cells to the development of evolutionary theory.




Education Resources on the Web cont.
	Science Resources Cont.

	Astronomy Websites

· NASA: http://www.nasa.gov/ With loads of images, videos, and podcasts, be sure to make time for this massive site. You can get loads of information on missions, solar system, the Earth, and more. There are also interviews with astronauts and leading NASA officials.
· Astronomy Picture of the Day: http://antwrp.gsfc.nasa.gov/apod/ Start off each science class by checking out the pictures here. Both a picture and detailed description are featured. The archive dates back for years if you need more.
· Astronomy: http://www.astronomy.com/asy/default.aspx Astronomy For Kids and an Intro to the Sky are just a few of the reasons space science teachers should visit the site. They can also get news, blogs, videos, and other guides.
· Sky & Telescope: http://www.skyandtelescope.com/ This magazine also has many tools for space science teachers. You can get interactive star charts, observing highlights, podcasts, the sky at a glance, and more.
· Space.com: http://www.space.com/ Breaking news and multimedia are featured on the homepage of this science website. Highlights include a video show of Endeavor’s mission, daily reports, and even a black hole waltz.
· NASA TV: http://www.youtube.com/user/nasatelevision?blend=1&ob=4&rclk=cti The eleventh most visited channel on YouTube, there are hundreds of historic videos to view. They even have several sub channels such as Ares, Chandra X-ray, research, and more.
· Windows to the Universe: http://www.windows.ucar.edu/ Get pictures and guides for all segments of space including the Earth, solar system, and beyond. There are also guides for life, geology, and physics.
· SEDS: http://seds.org/projects The Students for the Exploration and Development of Space have a special section where they share all of their projects. A good choice to view, and even emulate, leading space science projects.
· Astrobiology: http://www.astrobiology.com/ Life in space? See how space can affect both human and animal life with this science website.
· Space Ref: http://www.spaceref.com/ If you need to do a chapter on a planet such as Jupiter or Mars, stop here for a link to it. There are also loads of other information including the history and future of science.

Earth Science Websites

· Earth History Resources: http://www.carlwozniak.com/earth/ Here you will find many graphic images designed for use in the development of either an online internet or interactive multimedia project related to Earth History. These images consist of photographs of dioramas, fossils and models, and computer generated images and drawings.
· Exploring Earth: http://www.classzone.com/books/earth_science/terc/navigation/home.cfm Explore Earth Science chapter by chapter by stopping here. Eight units cover everything from the history of the Earth to space.
· National Ocean Services: http://oceanservice.noaa.gov/education/ Get resources for science teachers from this site for students from grades three through twelve. There are charts, tutorials, and even a lesson plan library.
· Archaeological Adventure: http://library.thinkquest.org/3011/indexge.htm Accompany scientists as they go on digs with the help of this science website. There is also information on past digs.
· Voyage to the Deep: http://www.ceoe.udel.edu/deepsea/home/home.html The Alvin explored hydrothermal vent sites in the Sea of Cortes and invites you to join along. You can also learn more about geology, sea creatures, and chemistry.
· EPA Teaching Center: http://www.epa.gov/teachers/ The Environmental Protection Agency offers free lesson plans and activities to science teachers. They can also get free publications, apply for grants, and more.
· Hurricane: Storm Science: http://www.miamisci.org/hurricane/hurricane0.html Teach students all about this natural disaster by clicking here. View a hurricane from the inside, learn about instruments, and get interviews with survivors.
· Earthquakes for Kids: http://earthquake.usgs.gov/learn/kids/ Students can learn all about the science behind earthquakes on this site. The site has information on the latest quakes, puzzles, projects, and more.
· The Disaster Area: http://www.fema.gov/kids/dizarea.htm Visit this FEMA site to teach kids all about disasters from floods to volcanoes and more. Simply click on a disaster to learn more about it.




Education Resources on the Web cont.
	Science Resources Cont.

	Science Websites for Enrichment

· Brain POP: http://www.brainpop.com/science/ A guide to how the world works, they have resources for many teachers including science. Choose from help with genetics, energy, matter, and much more. You can even get free movies and webinars just for teachers.
· Kapili: http://www.kapili.com/ Get an online introduction for many different sciences including chemistry, biology, geography, cosmos, and physics. Each short section has an introduction, activities, and more.
· Nat Geo Kids: http://kids.nationalgeographic.com/ National Geographic maintains this site just for kids. Travel, animals, geography, and much more are included. They also have activities and interviews with scientists.
· The Yuckiest Site on the Internet: http://yucky.discovery.com/flash/ If you have students with a gross science questions, take them here. It contains a Whack-A-Roach game along with all you need to know about barfing, belching, and more.
· The Science Club: http://scienceclub.org/ Visit this non-profit site to get ideas for projects and fairs. There are also other resources such as books and services for teachers.
· Try Science: http://tryscience.org/ Get science fair projects and ideas by stopping here. There are also ideas for field trips and finding a science center near you.
· Great Thinkers and Visionaries: http://www.lucifer.com/~sasha/thinkers.html Get the biographies for many scientific leaders by stopping here. They include everyone from Isaac Newton to Stephen Hawking.
· Funology: http://www.funology.com/ Teachers can get a science website that makes it all fun by stopping here. There are jokes, riddles, games, magic tricks, and a Boredom Buster.
· Planet Pals: http://www.planetpals.com/ Helping students be friends of the Earth, there are crafts, games, and music. Teachers can also get lesson plans and other downloads.

Websites for Advanced Students

· Frank Potter’s Science Gems: http://www.sciencegems.com/ There are many tools for advanced students, along with younger ones on this site. Additional class resources include science web quests, reference desk, and great discoveries.
· BBC Science: http://www.bbc.co.uk/science/ Get previews of top science shows by stopping here. They also have other interesting tools such as a personality test, profiles of science explorers, and more.
· Interactives: http://www.learner.org/interactives/ Learner helps educators by providing strategies, content, and activities that can enhance skills in a variety of areas, including science. Lessons include DNA, garbage, the periodic table, and others.
· Earth Sky: http://www.earthsky.org/ Millions of visitors stop here to learn more about the earth, space, health, and much more. There are interviews of the week with scientists in different subjects and they feature several on the homepage.
· McRel Products: http://www.mcrel.org/whelmers/ Visit here for a list of scientific experiments that can be done in your very own lab. Promising ones include air cannon, dancing penny, nickel karate, along with others.
· Why Files: http://whyfiles.org/ Because many students want to know why, teachers can stop here for scientific queries. In addition to useful articles, teachers can also get activities and stories for science standards.
· Strange Science: http://www.strangescience.net/ Show older students the history of science with the help of this website. Highlights include a Goof Gallery where science got it wrong.
· PhysLink: http://www.physlink.com/Education/Index.cfm They have been providing online education since 1995. Students get education resources such as essays, grad advisor, theories, and even an ask the expert section.
· Science Friday: http://www.sciencefriday.com/ Adults make science user friendly for students and teachers. There are podcasts, blogs, and even a Kids Zone with loads more.
· PopSci: http://www.popsci.com/ Gadgets, cars, and technology are just some of the science topics here. Teachers can also get galleries and videos with much more.




Education Resources on the Web cont.
	Science Resources Cont.

	Science Museum Websites

· Smithsonian Institute: http://www.smithsonianeducation.org/educators/ With a special tab for teachers, you can get lesson plans, a resource library, and even tools for professional development. There are also lessons for art, history, and language.
· American Museum of Natural History: http://www.amnh.org/ This museum has both news and podcasts to get with just a click. There are also resources for kids, exhibit information, and more.
· The Franklin Institute: http://www2.fi.edu/ Located in Philadelphia, they have resources for scientific learning. There are regular “braindrops” to help students learn, case files, and even competitions for fourth through eighth grade students.
· Museum of Science and Industry: http://www.msichicago.org/ In addition to learning about the current exhibits, you can also click on Online Science to get more. Tools include videos, games, and how-to’s.
· Intrepid: http://www.intrepidmuseum.org/Education.aspx This sea, air, and space museum is located in New York. Visit to get online projects or more information on programs for teachers.
· National Air and Space Museum: http://www.nasm.si.edu/education/ This top science website offers a variety of free educational programs for school groups and organized youth groups. There are also classroom activities, including electronic field trips.
· The Museum of Unnatural Mystery: http://unmuseum.mus.pa.us/unmain.htm Not a traditional museum, there are still resources for science teachers here. Choose from the stranger topics such as cryptozoology or UFO mysteries.
· National Zoo: http://nationalzoo.si.edu/ Part of the Smithsonian, you don’t need to visit to get the experience. There are actual live animal cams to show what is happening in real time. There are also photo galleries with more information on the animals.
· San Diego Zoo: http://www.sandiegozoo.org/zoo/index.php A world famous zoo, they also have live cams to view the animals with. You can also click on Education to get curriculum, classroom kits, and activities.

Websites for Science Teachers

· Science Daily: http://www.sciencedaily.com/ Hear about a breaking news in science but don’t know where to read about it? Then click on this site to get all science headlines, all the time.
· ScienCentral: http://www.sciencentral.com/video/  Both science videos and news are featured here. In addition, they have relevant articles such as on naps and creativity, as well as the difference between girls and boys when it comes to math.
· EurekAlert!: http://www.eurekalert.org/ If you need scientific news by subject, this is your website. Choose from archaeology, biology, chemistry, and many more.
· Science Dictionary: http://www.sciencedictionary.org/ If you need help understanding a word or term, stop here. You can also get glossaries for science subjects such as chemistry, physics, biology, and more.
· First Science: http://www.firstscience.com/home/index.php Stop here for another website loaded with science headlines. Teachers can also get poems, quotes, games, and quizzes.
· National Science Teachers Association: http://www.nsta.org/ Even if you aren’t a member you can still get resources and news. You can also get classroom specific information for elementary, middle, high school, and college students.
· Sci Tech Daily: http://www.scitechdaily.com/ Simply clicking on the Brain Food section alone can give you dozens of scientific topics to share with your students. There are also questions, portholes, and news.
· NY Times Science: http://www.nytimes.com/pages/science/ Get just the science headlines from “The New York Times” by clicking here. There are special columns, a place to send in your questions, Science Times podcast, and most popular articles.
· CNN Science and Technology: http://www.cnn.com/TECH/ Similar to the above, get just the science and technology news with a visit to this sub site of CNN. There are featured stories, a blog, and loads of videos.




Education Resources on the Web cont.
	Science Resources Cont.

	Tools for Science Teachers

· Scirus: http://www.scirus.com/ Use this search engine the same way you would with Google, but for scientific information only. There is also an advanced search and preferences.
· WebElements: http://www.webelements.com/ Click here for a tool that every science teacher needs: a periodic table. Click on any element to get more information, or get more information on topics such as isotopes, bond enthalpies, and more.
· Calculator.com: http://calculator.com/ Show students how to use their calculators by visiting this site full of free ones. Choose from scientific, standard, or dozens more.
· Sheffield ChemPuter: http://winter.group.shef.ac.uk/chemputer/ If you need more advanced scientific calculators, stop here. There are options for isotope patterns, element percentages, reaction yields, and others.
· Atlas of the Human Body: http://www.ama-assn.org/ama/pub/physician-resources/patient-education-materials/atlas-of-human-body.shtml This free tool is provided by the American Medical Association to help educate patients. However, science teachers can use it to show students various systems such as nervous or endocrine.
· Scanning Electron Microscope: http://www.mos.org/sln/sem/ If your school has one, visit here to learn what to expect from it. You can also click on teacher resources for interesting projects such as how to build your own microscope.
· The Science Explorer: http://www.exploratorium.edu/science_explorer/ If you have a few common household items, this science website can help you create fun and exciting projects for kids. Choices include static, mirrors, mixtures, and more.
· The Internet Encyclopedia of Science: http://www.daviddarling.info/encyclopedia/ETEmain.html David Darling lets teachers and all visitors browse through this scientific encyclopedia for free. He also has an encyclopedia just for kids and for renewable energy and sustainable living.




	List of Interdisciplinary Schools

	· Cleveland High School:  http://www.corebaby.org
· Wildwood School: http://www.wildwood.org/page.cfm?p=1681

· Pitzer College: https://pitzfunder.pitzer.edu/project/51a66cde09206527e1dd84c2

· The New School: http://www.newschool.edu/

· Evergreen State College: http://www.evergreen.edu/

· East Los Angeles Performing Arts Magnet:  
https://elapaa-lausd-ca.schoolloop.com/cms/page_view?d=x&piid=&vpid=1347966468185

· Coalition of Essential Schools:

http://essentialschools.org/benchmarks/interdisciplinary-curriculum/

· Big Picture Learning: http://www.bigpicture.org/about-us/



YCSC California Prioritized Standards

The following is the breakdown of which California Prioritized Standards will comprise the “A” and “B” sections of a year-long course for YCSC.   

***Teachers have the creative freedom to design thematic courses at their discretion, but courses will only be approved if they have been designed according to the standards that have been assigned for either an “A” or “B” section.    You are encouraged 2-4 standards per unit and no more than 9 total for a given course.  

	Mathematics (p. 75-77)

	Foundational Math Skills (5.0 Elective):


-No Prioritized Standards Available


-Teachers may construct courses using standards from basic arithmetic up to pre-algebra from the California Department of Education Standards 

Pre-Algebra 


-No Prioritized Standards Available in YCSC Manual


-Pre-Alg A (Using 7th grade Math Common Core Standards)

-Pre AlgB  (Using 8th grade Math Common Core Standards)

Algebra 1A/B: -N-RN 1-2; N-Q 1-3; A-APR 1; A-CED 1-4; A-REI 3-4b, 6, 12; F-IF 1, 8a; F-BF 1, 3; F-LE 6 
CAHSEE Prep Elective: -Standards from 6th grade to Algebra 1A
Geometry: - G-CO 1-9, 12; G-SRT 1-3, 6-8, 11; G-C 5; G-GPE 4-7; G-GMD 1-3; G-MG 1-3; S-CP 1-5; S-MD 6-7
Algebra II A/B: N-CN 1-2; A-APR 1-3, 5-7; A-CED 1-2; F-IF 4-6; F-BF 1; F-LE 4; S-ID 4; S-IC 1-6; S-MD 6-7

	English (p. 78-90)

	Foundational English (5.0 Credit Elective): Foundational Reading & Writing


-No Prioritized Standards Available


- Standards can come from junior high English standards

English 9A: - RL9-10.1 through RL9-10.10, RI9-10.1 though RI9-10.10, L9-10.4 through L9-10.6
English 9B: - W9-10.1 through W9-10.10 and LS9-10.1 through LS9-10.3
English 10A: - RL9-10.1 through RL9-10.10, RI9-10.1 though RI9-10.10, and L9-10.4 through L9-10.6
English 10B: - W9-10.1 through W9-10.10 and LS9-10.1 through LS9-10.6
English 11A:  - RL11-12.1 through RL11-12.10, RI11-12.1 though RI11-12.10, L11-12.4 through L11-12.6
English 11B:  - W11-12.1 through W11-12.10 and LS11-12.1 through LS11-12.6
English 12A (Elective): - RL11-12.1 through RL11-12.10, RI11-12.1 though RI11-12.10, L11-12.4 through L11-12.6
English 12B(Elective): - W11-12.1 through W11-12.10 and LS11-12.1 through LS11-12.6



	Social Studies (p. 91-100)

	World History A:

-10.1, 10.2, 10.3, 10.4, 10.5, 10.6

World History B:

10.7,10.8, 10.9, 10.10, 10.11

U.S. History A:

-11.29, 11.3, 11.4, 11.5, 11.6, 11.7

U.S. History B:

-11.8, 11.9, 11.10, 11.11

Economics (Single Trimester Only):


-No Prioritized Standards Available in YCSC Manual


-Please use California Dept. of Education Standards

U.S. Government (Single Trimester Only):


-No Prioritized Standards Available in YCSC Manual



	Sciences (p. 101-110)


	Life Science AB


*Biology  AB (a-g)



A Section: 1abcf, 2bdef, 3ab, and 5abc  Invest & Experiment



B Section:  6abcdef, 7 abcd, 8abe, 9ab, 10abcde


Anatomy/Physiology AB (a-g)


Zoology AB (a-g)


Environmental Science AB (Ecology)  (a-g)


Biotechnology AB (a-g)

Physical Science AB


*Earth Science AB 



A Section Standards




4abc, 8ab, 5abd, 6bc, 1ac, 2d



B Section Standards




3abcd, 7ab, 9ab, Investigation. & Experiments


*Chemistry AB (a-g)



A Section 1c, 2ae, 3ade, 4c Invest & Exper.



B Section  5a, 6ab, 7d, 8bc, 9a, Invest & Exper.


Physics AB (a-g)



A section:  1abcde, 2 abcdg, 3ace



B section:  4abef, 5abcdefgh

*The fundamental courses


MATHEMATICS

	CA Prioritized Common Core State Standards: Algebra I

	1.
Explain how the definition of the meaning of rational exponents follows from extending the properties of integer exponents to those values, allowing for a notation for radicals in terms of rational exponents. For example, we define 51/3 to be the cube root of 5 because we want (51/3)3 = 5(1/3)3 to hold, so (51/3)3 must equal 5.

	2.
Rewrite expressions involving radicals and rational exponents using the properties of exponents.

	1.
Use units as a way to understand problems and to guide the solution of multi-step problems; choose and interpret units consistently in formulas; choose and interpret the scale and the origin in graphs and data displays.  

	2.
Define appropriate quantities for the purpose of descriptive modeling. 

	3.
Choose a level of accuracy appropriate to limitations on measurement when reporting quantities.

	3.
Solve linear equations and inequalities in one variable, including equations with coefficients represented by letters.

	6.
Solve systems of linear equations exactly and approximately (e.g., with graphs), focusing on pairs of linear equations in two variables.

	12.
Graph the solutions to a linear inequality in two variables as a half-plane (excluding the boundary in the case of a strict inequality), and graph the solution set to a system of linear inequalities in two variables as the intersection of the corresponding half-planes.

	1.
Understand that polynomials form a system analogous to the integers, namely, they are closed under the operations of addition, subtraction, and multiplication; add, subtract, and multiply polynomials.

	

	1.
Understand that a function from one set (called the domain) to another set (called the range) assigns to each element of the domain exactly one element of the range. If f is a function and x is an element of its domain, then f(x) denotes the output of f corresponding to the input x. The graph of f is the graph of the equation y = f(x). 

	3.
Build new functions from existing functions. Identify the effect on the graph of replacing f(x) by f(x) + k, kf(x), f(kx), and f(x + k) for specific values of k (both positive and negative); find the value of k given the graphs. Experiment with cases and illustrate an explanation of the effects on the graph using technology. Include recognizing even and odd functions from their graphs and algebraic expressions for them.

	4.
Solve quadratic equations in one variable.
a.
Use the method of completing the square to transform any quadratic equation in x into an equation of the form (x – p)2 = q that has the same solutions. Derive the quadratic formula from this form.

b.
Solve quadratic equations by inspection (e.g., for x2 = 49), taking square roots, completing the square, the quadratic formula, and factoring, as appropriate to the initial form of the equation. Recognize when the quadratic formula gives complex solutions and write them as a ± bi for real numbers a and b. 

	For a function that models a relationship between two quantities, interpret key features of graphs and tables in terms of the quantities, and sketch graphs showing key features given a verbal description of the relationship. Key features include: intercepts; intervals where the function is increasing, decreasing, positive, or negative; relative maximums and minimums; symmetries; end behavior; and periodicity. 

	8.
Write a function defined by an expression in different but equivalent forms to reveal and explain different properties of the function. 
a.
Use the process of factoring and completing the square in a quadratic function to show zeros, extreme values, and symmetry of the graph, and interpret these in terms of a context

	

	6. 
Apply quadratic functions to physical problems, such as the motion of an object under the force of gravity. CA 


	CA Prioritized Common Core State Standards: Geometry 

	1.
Know precise definitions of angle, circle, perpendicular line, parallel line, and line segment, based on the undefined notions of point, line, distance along a line, and distance around a circular arc.

	6.
Use geometric descriptions of rigid motions to transform figures and to predict the effect of a given rigid motion on a given figure; given two figures, use the definition of congruence in terms of rigid motions to decide if they are congruent. 

	7.
Use the definition of congruence in terms of rigid motions to show that two triangles are congruent if and only if corresponding pairs of sides and corresponding pairs of angles are congruent. 

	8.
Explain how the criteria for triangle congruence (ASA, SAS, and SSS) follow from the definition of congruence in terms of rigid motions. 

	Prove theorems about lines and angles. Theorems include: vertical angles are congruent; when a transversal crosses parallel lines, alternate interior angles are congruent and corresponding angles are congruent; points on a perpendicular bisector of a line segment are exactly those equidistant from the segment’s endpoints. 

	Explain volume formulas and use them to solve problems.

1.
Give an informal argument for the formulas for the circumference of a circle, area of a circle, volume of a cylinder, pyramid, and cone. Use dissection arguments, Cavalieri’s principle, and informal limit arguments.
3.
Use volume formulas for cylinders, pyramids, cones, and spheres to solve problems. 

	Understand similarity in terms of similarity transformations.

1.
Verify experimentally the properties of dilations given by a center and a scale factor:

a.
A dilation takes a line not passing through the center of the dilation to a parallel line, and leaves a line passing through the center unchanged.

b.
The dilation of a line segment is longer or shorter in the ratio given by the scale factor. 

2.
Given two figures, use the definition of similarity in terms of similarity transformations to decide if they are similar; explain using similarity transformations the meaning of similarity for triangles as the equality of all corresponding pairs of angles and the proportionality of all corresponding pairs of sides. 

3.
Use the properties of similarity transformations to establish the Angle-Angle (AA) criterion for two triangles to be similar. 

	Make geometric constructions. [Formalize and explain processes.]
12.
Make formal geometric constructions with a variety of tools and methods (compass and straightedge, string, reflective devices, paper folding, dynamic geometric software, etc.). Copying a segment; copying an angle; bisecting a segment; bisecting an angle; constructing perpendicular lines, including the perpendicular bisector of a line segment; and constructing a line parallel to a given line through a point not on the line. 



	Use coordinates to prove simple geometric theorems algebraically. [Include distance formula; relate to Pythagorean Theorem.]
4.
Use coordinates to prove simple geometric theorems algebraically. For example, prove or disprove that a figure defined by four given points in the coordinate plane is a rectangle; prove or disprove that the point (1, [image: image4.wmf]  

3

) lies on the circle centered at the origin and containing the point (0, 2).

5.
Prove the slope criteria for parallel and perpendicular lines and use them to solve geometric problems (e.g., find the equation of a line parallel or perpendicular to a given line that passes through a given point). 

6.
Find the point on a directed line segment between two given points that partitions the segment in a given ratio. 

7.
Use coordinates to compute perimeters of polygons and areas of triangles and rectangles, e.g., using the distance formula. 

	Define trigonometric ratios and solve problems involving right triangles.

6.
Understand that by similarity, side ratios in right triangles are properties of the angles in the triangle, leading to definitions of trigonometric ratios for acute angles. 

7.
Explain and use the relationship between the sine and cosine of complementary angles. 

8.
Use trigonometric ratios and the Pythagorean Theorem to solve right triangles in applied problems. 
11. 
(+) Understand and apply the Law of Sines and the Law of Cosines to find unknown measurements in right and non-right triangles (e.g., surveying problems, resultant forces).

	

	Find arc lengths and areas of sectors of circles. [Radian introduced only as unit of measure.]
5.
Derive using similarity the fact that the length of the arc intercepted by an angle is proportional to the radius, and define the radian measure of the angle as the constant of proportionality; derive the formula for the area of a sector. Convert between degrees and radians.  CA 

	Transformations in the Plane

2.
Represent transformations in the plane using, e.g., transparencies and geometry software; describe transformations as functions that take points in the plane as inputs and give other points as outputs. Compare transformations that preserve distance and angle to those that do not (e.g., translation versus horizontal stretch).

3.
Given a rectangle, parallelogram, trapezoid, or regular polygon, describe the rotations and reflections that carry it onto itself.

4.
Develop definitions of rotations, reflections, and translations in terms of angles, circles, perpendicular lines, parallel lines, and line segments.

5.
Given a geometric figure and a rotation, reflection, or translation, draw the transformed figure using, e.g., graph paper, tracing paper, or geometry software. Specify a sequence of transformations that will carry a given figure onto another.


	CA Prioritized Common Core State Standards: Algebra II

	Perform arithmetic operations on polynomials. [Beyond quadratic.]
1.
Understand that polynomials form a system analogous to the integers, namely, they are closed under the operations of addition, subtraction, and multiplication; add, subtract, and multiply polynomials

	Perform arithmetic operations with complex numbers.

1.
Know there is a complex number i such that [image: image5.wmf]  

i

2

 = −1, and every complex number has the form a + bi with a and b real. 

2.
Use the relation [image: image6.wmf]  

i

2

 = –1 and the commutative, associative, and distributive properties to add, subtract, and multiply complex numbers.

	Rewrite rational expressions. [Linear and quadratic denominators.]
6.
Rewrite simple rational expressions in different forms; write a(x)/b(x) in the form q(x) + r(x)/b(x), where a(x), b(x), q(x), and r(x) are polynomials with the degree of r(x) less than the degree of b(x), using inspection, long division, or, for the more complicated examples, a computer algebra system. 

7.
(+) Understand that rational expressions form a system analogous to the rational numbers, closed under addition, subtraction, multiplication, and division by a nonzero rational expression; add, subtract, multiply, and divide rational expressions. 

	Understand the relationship between zeros and factors of polynomials.

2.
Know and apply the Remainder Theorem: For a polynomial p(x) and a number a, the remainder on division by x – a is p(a), so p(a) = 0 if and only if (x – a) is a factor of p(x).

3.
Identify zeros of polynomials when suitable factorizations are available, and use the zeros to construct a rough graph of the function defined by the polynomial.

	Construct and compare linear, quadratic, and exponential models and solve problems. 
4.
For exponential models, express as a logarithm the solution to abct = d where a, c, and d are numbers and the base b is 2, 10, or e; evaluate the logarithm using technology.  [Logarithms as solutions for exponentials.]

	Summarize, represent, and interpret data on a single count or measurement variable. 

4.
Use the mean and standard deviation of a data set to fit it to a normal distribution and to estimate population percentages. Recognize that there are data sets for which such a procedure is not appropriate. Use calculators, spreadsheets, and tables to estimate areas under the normal curve. 

Use probability to evaluate outcomes of decisions. [Include more complex situations.]
6.
(+) Use probabilities to make fair decisions (e.g., drawing by lots, using a random number generator). 
7.
(+) Analyze decisions and strategies using probability concepts (e.g., product testing, medical testing, pulling a hockey goalie at the end of a game). 

	5.
(+) Know and apply the Binomial Theorem for the expansion of (x + y)n in powers of x and y for a positive integer n, where x and y are any numbers, with coefficients determined for example by Pascal’s Triangle.



ENGLISH LANGUAGE ARTS

	Common Core State Standards: ELA Grades 9 & 10

	Reading: Literature

	Key Ideas and Details 

· CCSS.ELA-Literacy.RL.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

· CCSS.ELA-Literacy.RL.9-10.2 Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.

· CCSS.ELA-Literacy.RL.9-10.3 Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text, interact with other characters, and advance the plot or develop the theme.

	Craft and Structure 

· CCSS.ELA-Literacy.RL.9-10.4 Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language evokes a sense of time and place; how it sets a formal or informal tone).

· CCSS.ELA-Literacy.RL.9-10.5 Analyze how an author’s choices concerning how to structure a text, order events within it (e.g., parallel plots), and manipulate time (e.g., pacing, flashbacks) create such effects as mystery, tension, or surprise.

· CCSS.ELA-Literacy.RL.9-10.6 Analyze a particular point of view or cultural experience reflected in a work of literature from outside the United States, drawing on a wide reading of world literature.

	Integration of Knowledge and Ideas 

· CCSS.ELA-Literacy.RL.9-10.7 Analyze the representation of a subject or a key scene in two different artistic mediums, including what is emphasized or absent in each treatment (e.g., Auden’s “Musée des Beaux Arts” and Breughel’s Landscape with the Fall of Icarus).

· (RL.9-10.8 not applicable to literature)

· CCSS.ELA-Literacy.RL.9-10.9 Analyze how an author draws on and transforms source material in a specific work (e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare).

	Range of Reading and Level of Text Complexity 

· CCSS.ELA-Literacy.RL.9-10.10 

By the end of grade 9, read and comprehend literature, including stories, dramas, and poems, in the grades 9-10 text complexity band proficiently, with scaffolding as needed at the high end of the range.

By the end of grade 10, read and comprehend literature, including stories, dramas, and poems, at the high end of the grades 9-10 text complexity band independently and proficiently.

By the end of grade 10, read and comprehend literature, including stories, dramas, and poems, at the high end of the grades 9–10 text complexity band independently and proficiently.

	Reading: Informational Text

	Key Ideas and Details 

· CCSS.ELA-Literacy.RI.9-10.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

· CCSS.ELA-Literacy.RI.9-10.2 Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.

· CCSS.ELA-Literacy.RI.9-10.3 Analyze how the author unfolds an analysis or series of ideas or events, including the order in which the points are made, how they are introduced and developed, and the connections that are drawn between them.

	Craft and Structure 

· CCSS.ELA-Literacy.RI.9-10.4 Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language of a court opinion differs from that of a newspaper).

· CCSS.ELA-Literacy.RI.9-10.5 Analyze in detail how an author’s ideas or claims are developed and refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).

· CCSS.ELA-Literacy.RI.9-10.6 Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view or purpose.

	Integration of Knowledge and Ideas 

· CCSS.ELA-Literacy.RI.9-10.7 Analyze various accounts of a subject told in different mediums (e.g., a person’s life story in both print and multimedia), determining which details are emphasized in each account.

· CCSS.ELA-Literacy.RI.9-10.8 Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning.

· CCSS.ELA-Literacy.RI.9-10.9 Analyze seminal U.S. documents of historical and literary significance (e.g., Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham Jail”), including how they address related themes and concepts.

	Range of Reading and Level of Text Complexity 

· CCSS.ELA-Literacy.RI.9-10.10 

By the end of grade 9, read and comprehend literacy nonfiction in the grades 9-10 text complexity band proficiently, with scaffolding as needed at the high end of the range.

By the end of grade 10, read and comprehend literary nonfiction at the high end of the grades 9-10 text complexity band independently and proficiently.

	Writing

	Text Types and Purposes 

· CCSS.ELA-Literacy.W.9-10.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

· CCSS.ELA-Literacy.W.9-10.1a Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that establishes clear relationships among claim(s), counterclaims, reasons, and evidence.

· CCSS.ELA-Literacy.W.9-10.1b Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level and concerns.

· CCSS.ELA-Literacy.W.9-10.1c Use words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.

· CCSS.ELA-Literacy.W.9-10.1d Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

· CCSS.ELA-Literacy.W.9-10.1e Provide a concluding statement or section that follows from and supports the argument presented.

· CCSS.ELA-Literacy.W.9-10.2 Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.

· CCSS.ELA-Literacy.W.9-10.2a Introduce a topic; organize complex ideas, concepts, and information to make important connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.

· CCSS.ELA-Literacy.W.9-10.2b Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.

· CCSS.ELA-Literacy.W.9-10.2c Use appropriate and varied transitions to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.

· CCSS.ELA-Literacy.W.9-10.2d Use precise language and domain-specific vocabulary to manage the complexity of the topic.

· CCSS.ELA-Literacy.W.9-10.2e Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

· CCSS.ELA-Literacy.W.9-10.2f Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).

· CCSS.ELA-Literacy.W.9-10.3 Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences.

· CCSS.ELA-Literacy.W.9-10.3a Engage and orient the reader by setting out a problem, situation, or observation, establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences or events.

· CCSS.ELA-Literacy.W.9-10.3b Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop experiences, events, and/or characters.

· CCSS.ELA-Literacy.W.9-10.3c Use a variety of techniques to sequence events so that they build on one another to create a coherent whole.

· CCSS.ELA-Literacy.W.9-10.3d Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, events, setting, and/or characters.

· CCSS.ELA-Literacy.W.9-10.3e Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the course of the narrative.

	Production and Distribution of Writing 

· CCSS.ELA-Literacy.W.9-10.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)

· CCSS.ELA-Literacy.W.9-10.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including grades 9–10 here.)

· CCSS.ELA-Literacy.W.9-10.6 Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology’s capacity to link to other information and to display information flexibly and dynamically.

	Research to Build and Present Knowledge 

· CCSS.ELA-Literacy.W.9-10.7 Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.

· CCSS.ELA-Literacy.W.9-10.8 Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.

· CCSS.ELA-Literacy.W.9-10.9 Draw evidence from literary or informational texts to support analysis, reflection, and research.

· CCSS.ELA-Literacy.W.9-10.9a Apply grades 9–10 Reading standards to literature (e.g., “Analyze how an author draws on and transforms source material in a specific work [e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare]”).

· CCSS.ELA-Literacy.W.9-10.9b Apply grades 9–10 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning”).

	Range of Writing 

· CCSS.ELA-Literacy.W.9-10.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

	Speaking and Listening

	Comprehension and Collaboration 

· CCSS.ELA-Literacy.SL.9-10.1 Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

· CCSS.ELA-Literacy.SL.9-10.1a Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

· CCSS.ELA-Literacy.SL.9-10.1b Work with peers to set rules for collegial discussions and decision-making (e.g., informal consensus, taking votes on key issues, presentation of alternate views), clear goals and deadlines, and individual roles as needed.

· CCSS.ELA-Literacy.SL.9-10.1c Propel conversations by posing and responding to questions that relate the current discussion to broader themes or larger ideas; actively incorporate others into the discussion; and clarify, verify, or challenge ideas and conclusions.

· CCSS.ELA-Literacy.SL.9-10.1d Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.

· CCSS.ELA-Literacy.SL.9-10.2 Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, orally) evaluating the credibility and accuracy of each source.

· CCSS.ELA-Literacy.SL.9-10.3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence.

	Presentation of Knowledge and Ideas 

· CCSS.ELA-Literacy.SL.9-10.4 Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and the organization, development, substance, and style are appropriate to purpose, audience, and task.

· CCSS.ELA-Literacy.SL.9-10.5 Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest.

· CCSS.ELA-Literacy.SL.9-10.6 Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate. (See grades 9–10 Language standards 1 and 3 here for specific expectations.)

	Language

	Vocabulary Acquisition and Use 

· CCSS.ELA-Literacy.L.9-10.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 9–10 reading and content, choosing flexibly from a range of strategies.

· CCSS.ELA-Literacy.L.9-10.4a Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.

· CCSS.ELA-Literacy.L.9-10.4b Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g., analyze, analysis, analytical; advocate, advocacy).

· CCSS.ELA-Literacy.L.9-10.4c Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, or its etymology.

· CCSS.ELA-Literacy.L.9-10.4d Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).

· CCSS.ELA-Literacy.L.9-10.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

· CCSS.ELA-Literacy.L.9-10.5a Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze their role in the text.

· CCSS.ELA-Literacy.L.9-10.5b Analyze nuances in the meaning of words with similar denotations.

· CCSS.ELA-Literacy.L.9-10.6 Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression.


	Common Core State Standards: ELA Grades 11 & 12

	Reading: Literature

	Key Ideas and Details 

· CCSS.ELA-Literacy.RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.

· CCSS.ELA-Literacy.RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to produce a complex account; provide an objective summary of the text.

· CCSS.ELA-Literacy.RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced and developed).

	Craft and Structure 

· CCSS.ELA-Literacy.RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including words with multiple meanings or language that is particularly fresh, engaging, or beautiful. (Include Shakespeare as well as other authors.)

· CCSS.ELA-Literacy.RL.11-12.5 Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall structure and meaning as well as its aesthetic impact.

· CCSS.ELA-Literacy.RL.11-12.6 Analyze a case in which grasping a point of view requires distinguishing what is directly stated in a text from what is really meant (e.g., satire, sarcasm, irony, or understatement). 

	Integration of Knowledge and Ideas 

· CCSS.ELA-Literacy.RL.11-12.7 Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live production of a play or recorded novel or poetry), evaluating how each version interprets the source text. (Include at least one play by Shakespeare and one play by an American dramatist.)

· (RL.11-12.8 not applicable to literature)

· CCSS.ELA-Literacy.RL.11-12.9 Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century foundational works of American literature, including how two or more texts from the same period treat similar themes or topics.

	Range of Reading and Level of Text Complexity

· CCSS.ELA-Literacy.RL.11-12.10 

By the end of grade 11, read and comprehend literature, including stories, dramas, and poems, in the grades 11-CCR text complexity band proficiently, with scaffolding as needed at the high end of the range. 

By the end of grade 12, read and comprehend literature, including stories, dramas, and poems, at the high end of the grades 11-CCR text complexity band independently and proficiently.

By the end of grade 12, read and comprehend literature, including stories, dramas, and poems, at the high end of the grades 11–CCR text complexity band independently and proficiently.

	Reading: Informational Texts

	Key Ideas and Details 

· CCSS.ELA-Literacy.RI.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.

· CCSS.ELA-Literacy.RI.11-12.2 Determine two or more central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to provide a complex analysis; provide an objective summary of the text.

· CCSS.ELA-Literacy.RI.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific individuals, ideas, or events interact and develop over the course of the text.

	Craft and Structure 

· CCSS.ELA-Literacy.RI.11-12.4 Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze how an author uses and refines the meaning of a key term or terms over the course of a text (e.g., how Madison defines faction in Federalist No. 10).

· CCSS.ELA-Literacy.RI.11-12.5 Analyze and evaluate the effectiveness of the structure an author uses in his or her exposition or argument, including whether the structure makes points clear, convincing, and engaging.

· CCSS.ELA-Literacy.RI.11-12.6 Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective, analyzing how style and content contribute to the power, persuasiveness or beauty of the text.

	Integration of Knowledge and Ideas 

· CCSS.ELA-Literacy.RI.11-12.7 Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order to address a question or solve a problem.

· CCSS.ELA-Literacy.RI.11-12.8 Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles and use of legal reasoning (e.g., in U.S. Supreme Court majority opinions and dissents) and the premises, purposes, and arguments in works of public advocacy (e.g., The Federalist, presidential addresses).

· CCSS.ELA-Literacy.RI.11-12.9 Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S. documents of historical and literary significance (including The Declaration of Independence, the Preamble to the Constitution, the Bill of Rights, and Lincoln’s Second Inaugural Address) for their themes, purposes, and rhetorical features.

	Range of Reading and Level of Text Complexity 

· CCSS.ELA-Literacy.RI.11-12.10 

By the end of grade 11, read and comprehend literary nonfiction in the grades 11-CCR text complexity band proficiently, with scaffolding as needed at the high end of the range.

By the end of grade 12, read and comprehend literary nonfiction at the high end of the grades 11-CCR text complexity band independently and proficiently.

	Writing

	Text Types and Purposes 

· CCSS.ELA-Literacy.W.11-12.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.

· CCSS.ELA-Literacy.W.11-12.1a Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that logically sequences claim(s), counterclaims, reasons, and evidence.

· CCSS.ELA-Literacy.W.11-12.1b Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant evidence for each while pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level, concerns, values, and possible biases.

· CCSS.ELA-Literacy.W.11-12.1c Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.

· CCSS.ELA-Literacy.W.11-12.1d Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

· CCSS.ELA-Literacy.W.11-12.1e Provide a concluding statement or section that follows from and supports the argument presented.

· CCSS.ELA-Literacy.W.11-12.2 Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content.

· CCSS.ELA-Literacy.W.11-12.2a Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that which precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.

· CCSS.ELA-Literacy.W.11-12.2b Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.

· CCSS.ELA-Literacy.W.11-12.2c Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.

· CCSS.ELA-Literacy.W.11-12.2d Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the complexity of the topic.

· CCSS.ELA-Literacy.W.11-12.2e Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

· CCSS.ELA-Literacy.W.11-12.2f Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).

· CCSS.ELA-Literacy.W.11-12.3 Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences.

· CCSS.ELA-Literacy.W.11-12.3a Engage and orient the reader by setting out a problem, situation, or observation and its significance, establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences or events.

· CCSS.ELA-Literacy.W.11-12.3b Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop experiences, events, and/or characters.

· CCSS.ELA-Literacy.W.11-12.3c Use a variety of techniques to sequence events so that they build on one another to create a coherent whole and build toward a particular tone and outcome (e.g., a sense of mystery, suspense, growth, or resolution).

· CCSS.ELA-Literacy.W.11-12.3d Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, events, setting, and/or characters.

· CCSS.ELA-Literacy.W.11-12.3e Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the course of the narrative.

	Production and Distribution of Writing 

· CCSS.ELA-Literacy.W.11-12.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)

· CCSS.ELA-Literacy.W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (Editing for conventions should demonstrate command of Language standards 1–3 up to and including grades 11–12 here.)

· CCSS.ELA-Literacy.W.11-12.6 Use technology, including the Internet, to produce, publish, and update individual or shared writing products in response to ongoing feedback, including new arguments or information.

	Research to Build and Present Knowledge 

· CCSS.ELA-Literacy.W.11-12.7 Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.

· CCSS.ELA-Literacy.W.11-12.8 Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the strengths and limitations of each source in terms of the task, purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and following a standard format for citation.

· CCSS.ELA-Literacy.W.11-12.9 Draw evidence from literary or informational texts to support analysis, reflection, and research.

· CCSS.ELA-Literacy.W.11-12.9a Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century foundational works of American literature, including how two or more texts from the same period treat similar themes or topics”).

· CCSS.ELA-Literacy.W.11-12.9b Apply grades 11–12 Reading standards to literary nonfiction (e.g., “Delineate and evaluate the reasoning in seminal U.S. texts, including the application of constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court Case majority opinions and dissents] and the premises, purposes, and arguments in works of public advocacy [e.g., The Federalist, presidential addresses]”).

	Range of Writing

· CCSS.ELA-Literacy.W.11-12.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

	Speaking and Listening

	Comprehension and Collaboration 

· CCSS.ELA-Literacy.SL.11-12.1 Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.

· CCSS.ELA-Literacy.SL.11-12.1a Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.

· CCSS.ELA-Literacy.SL.11-12.1b Work with peers to promote civil, democratic discussions and decision-making, set clear goals and deadlines, and establish individual roles as needed.

· CCSS.ELA-Literacy.SL.11-12.1c Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and creative perspectives.

· CCSS.ELA-Literacy.SL.11-12.1d Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of an issue; resolve contradictions when possible; and determine what additional information or research is required to deepen the investigation or complete the task.

· CCSS.ELA-Literacy.SL.11-12.2 Integrate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy of each source and noting any discrepancies among the data.

· CCSS.ELA-Literacy.SL.11-12.3 Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, assessing the stance, premises, links among ideas, word choice, points of emphasis, and tone used.

	Presentation of Knowledge and Ideas 

· CCSS.ELA-Literacy.SL.11-12.4 Present information, findings, and supporting evidence, conveying a clear and distinct perspective, such that listeners can follow the line of reasoning, alternative or opposing perspectives are addressed, and the organization, development, substance, and style are appropriate to purpose, audience, and a range of formal and informal tasks.

· CCSS.ELA-Literacy.SL.11-12.5 Make strategic use of digital media (e.g., textual, graphical, audio, visual, and interactive elements) in presentations to enhance understanding of findings, reasoning, and evidence and to add interest.

· CCSS.ELA-Literacy.SL.11-12.6 Adapt speech to a variety of contexts and tasks, demonstrating a command of formal English when indicated or appropriate. (See grades 11–12 Language standards 1 and 3 here for specific expectations.)
· 

	Language

	Vocabulary Acquisition and Use 

· CCSS.ELA-Literacy.L.11-12.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grades 11–12 reading and content, choosing flexibly from a range of strategies.

· CCSS.ELA-Literacy.L.11-12.4a Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.

· CCSS.ELA-Literacy.L.11-12.4b Identify and correctly use patterns of word changes that indicate different meanings or parts of speech (e.g., conceive, conception, conceivable).

· CCSS.ELA-Literacy.L.11-12.4c Consult general and specialized reference materials (e.g., dictionaries, glossaries, thesauruses), both print and digital, to find the pronunciation of a word or determine or clarify its precise meaning, its part of speech, its etymology, or its standard usage.

· CCSS.ELA-Literacy.L.11-12.4d Verify the preliminary determination of the meaning of a word or phrase (e.g., by checking the inferred meaning in context or in a dictionary).

· CCSS.ELA-Literacy.L.11-12.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

· CCSS.ELA-Literacy.L.11-12.5a Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their role in the text.

· CCSS.ELA-Literacy.L.11-12.5b Analyze nuances in the meaning of words with similar denotations.

· CCSS.ELA-Literacy.L.11-12.6 Acquire and use accurately general academic and domain-specific words and phrases, sufficient for reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in gathering vocabulary knowledge when considering a word or phrase important to comprehension or expression.


SOCIAL STUDIES

	CALIFORNIA PRIORITIZED CONTENT STANDARDS:  WORLD HISTORY, CULTURE AND GEOGRAPHY:  The Modern World

	10.1 Students relate the moral and ethical principles in ancient Greek and Roman philosophy, in Judaism, and in Christianity to the development of Western political thought.

	10.2 Students compare and contrast the Glorious Revolution of England, the American Revolution, and the French Revolution and their enduring effects worldwide on the political expectations for self-government and individual liberty.

10.21. Compare the major ideas of philosophers and their effect on the democratic revolutions in England, the United States, France, and Latin America.

10.22. List the principles of the Magna Carta, the English Bill of Rights (1689), the American Declaration of Independence (1776), the French Declaration of the Rights of Man and the Citizen (1789), and the U.S. Bill of Rights (1791).

10.24. Explain how the ideology of the French Revolution led France to develop from constitutional monarchy to democratic despotism to the Napoleonic empire.

	10.3 Students analyze the effects of the Industrial Revolution in England, France, Germany, Japan and the United States.

10.31. Analyze why England was the first country to industrialize

10.36. Analyze the emergence of capitalism as a dominant economic pattern and the responses to it, including Utopianism, Social Democracy, Socialism, and Communism.

	10.4 Students analyze patterns of global change in the era of New Imperialism in at least two of the following regions or countries: Africa, Southeast Asia, China, India, Latin America and the Philippines. 

10.41. Describe the rise of industrial economies and their link to imperialism and colonialism

10.43. Explain imperialism from the perspective of the colonizers and the colonized and the varied immediate and long-term responses by the people under colonial rule.

	10.5 Students analyze the causes and course of the First World War.


	10.6 Students analyze the effects of the First World War.

10.61 Analyze the aims and negotiating roles of world leaders, the terms and influence of the Treaty of Versailles and Woodrow Wilson's Fourteen Points, and the causes and effects of United States’ rejection of the League of Nations on world politics.

	10.7 Students analyze the rise of totalitarian governments after the First World War. 

	10.8 Students analyze the causes and consequences of World War II.

10.81. Compare the German, Italian, and Japanese drives for empire in the 1930s, including the 1937 Rape of Nanking and other atrocities in China and the Stalin-Hitler Pact of 1939.

10.85. Analyze the Nazi pursuit racial purity, especially against the European Jews; its transformation into the Final Solution and the Holocaust resulted in the murder of six million Jewish civilians.

	10.9 Students analyze the international developments in the post-World War II world.

10.92. Analyze the causes of the Cold War, with the free world on one side and Soviet client states on the other, including competition for influence in such places as Egypt, the Congo, Vietnam, and Chile.

10.93. Understand the importance of the Truman Doctrine and Marshall Plan, which established the pattern for America's postwar policy of supplying economic and military aid to prevent the spread of Communism and the resulting economic and political competition in arenas such as Southeast Asia (i.e., the Korean War, Vietnam War), Cuba, and Africa.

10.96. Understand how the forces of nationalism developed in the Middle East, how the Holocaust affected world opinion regarding the need for a Jewish state, and the significance and effects of the location and establishment of Israel on world affairs.

	10.10 Students analyze instances of nation-building in the contemporary world in two of the following regions or countries: the Middle East, Africa, Mexico and other parts of Latin America, and China.


	10.11 Students analyze the integration of countries into the world economy and the information, technological, and communications revolutions.


	CALIFORNIA PRIORITIZED CONTENT STANDARDS:  UNITED STATES HISTORY AND GEOGRAPHY:  Continuity and Change in the Twentieth Century

	11.1 Students analyze the significant events surrounding the founding of the nation and its attempts to realize the philosophy of government described in the Declaration of Independence.

	11.2 Students analyze the relationship among the rise of industrialization, large-scale rural to urban migration, and massive immigration from Southern and Eastern Europe.

11.22 Describe the changing landscape, including the growth of cities linked by industry and trade; the development of cities divided according to race, ethnicity, and class. 

11.24. Analyze the effect of urban political machines and responses by immigrants and middle-class reformers.

11.25. Discuss corporate mergers that produced trusts and cartels and the economic and political policies of industrial leaders.

11.29. Understand the effect of political programs and activities of the Progressives.

	11.3 Students analyze the role religion played in the founding of America, its lasting moral, social and political impact, and issues regarding religious liberty.

	11.4 Students trace the rise of the U.S. to its role as a world power in the 20th century.

	11.5 Students analyze the major political, social, economic, technological, and cultural developments of the 1920s.

11.52. Analyze the international and domestic events, interests, and philosophies that prompted attacks on civil liberties, including the Palmer Raids, Marcus Garvey’s “back-to-Africa” movement, the Ku Klux Klan, immigration quotas and the responses of organizations such as the American Civil Liberties Union, the National Association for the Advancement of Colored People, and the Anti-Defamation League to those attacks

11.54. Analyze the passage of the 19th Amendment and the changing role of women in society. 

11.55. Describe the Harlem Renaissance and new trends in literature, music, and art, with special attention to the work of writers.

	11.6 Students analyze the different explanations for the Great Depression and how the New Deal fundamentally changed the role of the federal government.

	11.7 Students analyze the American participation in World War II. 

	11.8 Students analyze the economic boom and social transformation of post-World War II America.

11.82. Describe the significance of Mexican immigration and its relationship to the agricultural economy, especially in California.

11.85. Describe the increased powers of the presidency in response to the Great Depression, World War II and the Cold War.

	11.9 Students analyze United States foreign policy since World War II.

11.93. Trace the origins and geopolitical consequences (foreign and domestic) of the Cold War and containment policy.

11.94 List the effects of foreign policy on domestic policies and vice versa.

	11.10 Students analyze the development of federal civil rights and voting rights.

11.102. Examine and analyze the key events, policies and court cases in the evolution of civil rights, including Dred Scott v. Sandford, Plessy v. Ferguson, Brown v. Board of Education, Regents of the University of California v. Bakke, and California Proposition 209.

11.104. Examine the role of civil rights advocates, including the significance of Martin Luther King’s “Letter from Birmingham Jail” and “I Have a Dream” Speech.

11.105. Discuss the diffusion of the civil rights movement of African Americans from the churches of the rural South and the urban North, including the resistance to racial desegregation in Little Rock and Birmingham and how the advances influenced the agendas, strategies, and effectiveness of the quest of American Indians, Asian Americans, and Hispanic Americans for civil rights and equal opportunities.

11.105. Discuss the diffusion of the civil rights movement of African Americans from the churches of the rural South and the urban North, including the resistance to racial desegregation in Little Rock an(d Birmingham and how the advances influenced the agendas, strategies, and effectiveness of the quest of American Indians, Asian Americans, and Hispanic Americans for civil rights and equal opportunities.

11.107. Analyze the women’s rights movement from the era of Elizabeth Stanton and Susan Anthony and the passage of the 19th Amendment to the movement launched in the 1960s, including differing perspectives on the role of women.

	11.11 Students analyze the major social problems and domestic policy issues in contemporary American society. 

11.111. Discuss the reasons for the nation’s changing immigration policy with emphasis on the way the Immigration Act of 1965 and successor acts have transformed American society.

11.113. Describe the changing role of women in society as reflected in the major entry of women into the labor force and the changing family structure.

11.114. Explain the constitutional crisis originating from the Watergate scandal.


Common Core Writing Standards for History/Social Studies, Science & Technical Subjects

	Common Core State Standards: Grades 9 & 10

	Text Types and Purposes 

· CCSS.ELA-Literacy.WHST.9-10.1 Write arguments focused on discipline-specific content.

· CCSS.ELA-Literacy.WHST.9-10.1a Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that establishes clear relationships among the claim(s), counterclaims, reasons, and evidence.

· CCSS.ELA-Literacy.WHST.9-10.1b Develop claim(s) and counterclaims fairly, supplying data and evidence for each while pointing out the strengths and limitations of both claim(s) and counterclaims in a discipline-appropriate form and in a manner that anticipates the audience’s knowledge level and concerns.

· CCSS.ELA-Literacy.WHST.9-10.1c Use words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.

· CCSS.ELA-Literacy.WHST.9-10.1d Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

· CCSS.ELA-Literacy.WHST.9-10.1e Provide a concluding statement or section that follows from or supports the argument presented.

· CCSS.ELA-Literacy.WHST.9-10.2 Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes.

· CCSS.ELA-Literacy.WHST.9-10.2a Introduce a topic and organize ideas, concepts, and information to make important connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.

· CCSS.ELA-Literacy.WHST.9-10.2b Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.

· CCSS.ELA-Literacy.WHST.9-10.2c Use varied transitions and sentence structures to link the major sections of the text, create cohesion, and clarify the relationships among ideas and concepts.

· CCSS.ELA-Literacy.WHST.9-10.2d Use precise language and domain-specific vocabulary to manage the complexity of the topic and convey a style appropriate to the discipline and context as well as to the expertise of likely readers.

· CCSS.ELA-Literacy.WHST.9-10.2e Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

· CCSS.ELA-Literacy.WHST.9-10.2f Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).

	Production and Distribution of Writing 

· CCSS.ELA-Literacy.WHST.9-10.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

· CCSS.ELA-Literacy.WHST.9-10.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.

· CCSS.ELA-Literacy.WHST.9-10.6 Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology’s capacity to link to other information and to display information flexibly and dynamically.

	Research to Build and Present Knowledge 

· CCSS.ELA-Literacy.WHST.9-10.7 Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.

· CCSS.ELA-Literacy.WHST.9-10.8 Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.

· CCSS.ELA-Literacy.WHST.9-10.9 Draw evidence from informational texts to support analysis, reflection, and research.

	Range of Writing 

· CCSS.ELA-Literacy.WHST.9-10.10 Write routinely over extended time frames (time for reflection and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.


	Common Core State Standards: Grades 11 & 12

	Text Types and Purposes 

· CCSS.ELA-Literacy.WHST.11-12.1 Write arguments focused on discipline-specific content.

· CCSS.ELA-Literacy.WHST.11-12.1a Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that logically sequences the claim(s), counterclaims, reasons, and evidence.

· CCSS.ELA-Literacy.WHST.11-12.1b Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant data and evidence for each while pointing out the strengths and limitations of both claim(s) and counterclaims in a discipline-appropriate form that anticipates the audience’s knowledge level, concerns, values, and possible biases.

· CCSS.ELA-Literacy.WHST.11-12.1c Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.

· CCSS.ELA-Literacy.WHST.11-12.1d Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.

· CCSS.ELA-Literacy.WHST.11-12.1e Provide a concluding statement or section that follows from or supports the argument presented.

· CCSS.ELA-Literacy.WHST.11-12.2 Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes.

· CCSS.ELA-Literacy.WHST.11-12.2a Introduce a topic and organize complex ideas, concepts, and information so that each new element builds on that which precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.

· CCSS.ELA-Literacy.WHST.11-12.2b Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.

· CCSS.ELA-Literacy.WHST.11-12.2c Use varied transitions and sentence structures to link the major sections of the text, create cohesion, and clarify the relationships among complex ideas and concepts.

· CCSS.ELA-Literacy.WHST.11-12.2d Use precise language, domain-specific vocabulary and techniques such as metaphor, simile, and analogy to manage the complexity of the topic; convey a knowledgeable stance in a style that responds to the discipline and context as well as to the expertise of likely readers.

· CCSS.ELA-Literacy.WHST.11-12.2e Provide a concluding statement or section that follows from and supports the information or explanation provided (e.g., articulating implications or the significance of the topic).

	Production and Distribution of Writing 

· CCSS.ELA-Literacy.WHST.11-12.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.

· CCSS.ELA-Literacy.WHST.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.

· CCSS.ELA-Literacy.WHST.11-12.6 Use technology, including the Internet, to produce, publish, and update individual or shared writing products in response to ongoing feedback, including new arguments or information.

	Research to Build and Present Knowledge 

· CCSS.ELA-Literacy.WHST.11-12.7 Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.

· CCSS.ELA-Literacy.WHST.11-12.8 Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the strengths and limitations of each source in terms of the specific task, purpose, and audience; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and following a standard format for citation.

· CCSS.ELA-Literacy.WHST.11-12.9 Draw evidence from informational texts to support analysis, reflection, and research.

	Range of Writing 

· CCSS.ELA-Literacy.WHST.11-12.10 Write routinely over extended time frames (time for reflection and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.


Literacy in History/Social Studies

	Common Core State Standards: Literacy Grades 9 & 10

	Key Ideas and Details 

· CCSS.ELA-Literacy.RH.9-10.1 Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.

· CCSS.ELA-Literacy.RH.9-10.2 Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text.

· CCSS.ELA-Literacy.RH.9-10.3 Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.

	Craft and Structure 

· CCSS.ELA-Literacy.RH.9-10.4 Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.

· CCSS.ELA-Literacy.RH.9-10.5 Analyze how a text uses structure to emphasize key points or advance an explanation or analysis.

· CCSS.ELA-Literacy.RH.9-10.6 Compare the point of view of two or more authors for how they treat the same or similar topics, including which details they include and emphasize in their respective accounts.

	Integration of Knowledge and Ideas 

· CCSS.ELA-Literacy.RH.9-10.7 Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.

· CCSS.ELA-Literacy.RH.9-10.8 Assess the extent to which the reasoning and evidence in a text support the author’s claims.

· CCSS.ELA-Literacy.RH.9-10.9 Compare and contrast treatments of the same topic in several primary and secondary sources.

	Range of Reading and Level of Text Complexity 

· CCSS.ELA-Literacy.RH.9-10.10 By the end of grade 10, read and comprehend history/social studies texts in the grades 9–10 text complexity band independently and proficiently.


	Common Core State Standards: Literacy Grades 11 & 12

	Key Ideas and Details 

· CCSS.ELA-Literacy.RH.11-12.1 Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained from specific details to an understanding of the text as a whole.

· CCSS.ELA-Literacy.RH.11-12.2 Determine the central ideas or information of a primary or secondary source; provide an accurate summary that makes clear the relationships among the key details and ideas.

· CCSS.ELA-Literacy.RH.11-12.3 Evaluate various explanations for actions or events and determine which explanation best accords with textual evidence, acknowledging where the text leaves matters uncertain.

	Craft and Structure 

· CCSS.ELA-Literacy.RH.11-12.4 Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10).

· CCSS.ELA-Literacy.RH.11-12.5 Analyze in detail how a complex primary source is structured, including how key sentences, paragraphs, and larger portions of the text contribute to the whole. 

· CCSS.ELA-Literacy.RH.11-12.6 Evaluate authors’ differing points of view on the same historical event or issue by assessing the authors’ claims, reasoning, and evidence.

	Integration of Knowledge and Ideas 

· CCSS.ELA-Literacy.RH.11-12.7 Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem.

· CCSS.ELA-Literacy.RH.11-12.8 Evaluate an author’s premises, claims, and evidence by corroborating or challenging them with other information. 

· CCSS.ELA-Literacy.RH.11-12.9 Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an idea or event, noting discrepancies among sources.

	Range of Reading and Level of Text Complexity 

· CCSS.ELA-Literacy.RH.11-12.10 By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR text complexity band independently and proficiently.


Prioritized Next Generation Science Standards (NGSS)

How to read the standards: 


	(1) HS-PS1-8.
	Develop models to illustrate the changes in the composition of the nucleus of the atom and the energy released during the processes of fission, fusion, and radioactive decay. [Clarification Statement: Emphasis is on simple qualitative models, such as pictures or diagrams, and on the scale of energy released in nuclear processes relative to other kinds of transformations.] [Assessment Boundary: Assessment does not include quantitative calculation of energy released. Assessment is limited to alpha, beta, and gamma radioactive decays.]


Physical Science

Note: the standards listed here are applicable to all YouthBuild Physical Science courses. This includes a cursory introduction to Chemistry, Earth Science and Space Science, and Physics. 
Chemistry
Structure and Properties of Matter 

	(1) HS-PS1-8.
	Develop models to illustrate the changes in the composition of the nucleus of the atom and the energy released during the processes of fission, fusion, and radioactive decay. [Clarification Statement: Emphasis is on simple qualitative models, such as pictures or diagrams, and on the scale of energy released in nuclear processes relative to other kinds of transformations.] [Assessment Boundary: Assessment does not include quantitative calculation of energy released. Assessment is limited to alpha, beta, and gamma radioactive decays.]


Chemical Reactions
	(1 & 9) 

HS-PS1-6.
	Analyze and interpret data on the properties of substances before and after the substances interact to determine if a chemical reaction has occurred. [Clarification Statement: Examples of reactions could include burning sugar or steel wool, fat reacting with sodium hydroxide, and mixing zinc with hydrogen chloride.] [Assessment Boundary: Assessment is limited to analysis of the following properties: density, melting point, boiling point, solubility, flammability, and odor.]

	(2) HS-PS1-4


	Develop a model to illustrate that the release or absorption of energy from a chemical reaction system depends upon the changes in total bond energy. [Clarification Statement: Emphasis is on the idea that a chemical reaction is a 
system that affects the energy change. Examples of models could include molecular-level drawings and diagrams of reactions, graphs showing the relative energies of reactants and products, and representations showing energy is conserved.] [Assessment Boundary: Assessment does not include calculating the total bond energy changes during a chemical reaction from the bond energies of reactants and products.]

	(2) HS-PS1-7
	Use mathematical representations to support the claim that atoms, and therefore mass, are conserved during a chemical reaction. [Clarification Statement: Emphasis is on using mathematical ideas to communicate the proportional relationships between masses of atoms in the reactants and the products, and the translation of these relationships to the macroscopic scale using the mole as the conversion from the atomic to the macroscopic scale. Emphasis is on assessing students’ use of mathematical thinking and not on memorization and rote application of problem-solving techniques.] [Assessment Boundary: Assessment does not include complex chemical reactions.]

	(7) HS-PS1-4


	Develop a model to illustrate that the release or absorption of energy from a chemical reaction system depends upon the changes in total bond energy. [Clarification Statement: Emphasis is on the idea that a chemical reaction is a system that affects the energy change. Examples of models could include molecular-level drawings and diagrams of reactions, graphs showing the relative energies of reactants and products, and representations showing energy is conserved.] [Assessment Boundary: Assessment does not include calculating the total bond energy changes during a chemical reaction from the bond energies of reactants and products.]

	(8) HS-PS1-5.
	Apply scientific principles and evidence to provide an explanation about the effects of changing the temperature or concentration of the reacting particles on the rate at which a reaction occurs. [Clarification Statement: Emphasis is on student reasoning that focuses on the number and energy of collisions between molecules.] [Assessment Boundary: Assessment is limited to simple reactions in which there are only two reactants; evidence from temperature, concentration, and rate data; and qualitative relationships between rate and temperature.]

	(8) HS-PS1-2.
	Construct and revise an explanation for the outcome of a simple chemical reaction based on the outermost electron states of atoms, trends in the periodic table, and knowledge of the patterns of chemical properties. [Clarification Statement: Examples of chemical reactions could include the reaction of sodium and chlorine, of carbon and oxygen, or of carbon and hydrogen.] [Assessment Boundary: Assessment is limited to chemical reactions involving main group elements and combustion reactions.]


Earth and Space Sciences 
Space Systems 

	 (1 a.)

 HS-ESS1-2.
	Construct an explanation of the Big Bang theory based on astronomical evidence of light spectra, motion of distant galaxies, and composition of matter in the universe. [Clarification Statement: Emphasis is on the astronomical evidence of the red shift of light from galaxies as an indication that the universe is currently expanding, the cosmic microwave background as the remnant radiation from the Big Bang, and the observed composition of ordinary matter of the universe, primarily found in stars and interstellar gases (from the spectra of electromagnetic radiation from stars), which matches that predicted by the Big Bang theory (3/4 hydrogen and 1/4 helium).] 

	 (2 d.) 

HS-ESS1-3.
	Communicate scientific ideas about the way stars, over their life cycle, produce elements. [Clarification Statement: Emphasis is on the way nucleosynthesis, and therefore the different elements created, varies as a function of the mass of a star and the stage of its lifetime.] [Assessment Boundary: Details of the many different nucleosynthesis pathways for stars of differing masses are not assessed.]

	 (1 a.) 

HS-ESS1-4.
	Use mathematical or computational representations to predict the motion of orbiting objects in the solar system. [Clarification Statement: Emphasis is on Newtonian gravitational laws governing orbital motions, which apply to human-made satellites as well as planets and moons.] [Assessment Boundary: Mathematical representations for the gravitational attraction of bodies and Kepler’s Laws of orbital motions should not deal with more than two bodies, nor involve calculus.]


History of the Earth

	 (3 a.) 

HS-ESS1-5.
	Evaluate evidence of the past and current movements of continental and oceanic crust and the theory of plate tectonics to explain the ages of crustal rocks. [Clarification Statement: Emphasis is on the ability of plate tectonics to explain the ages of crustal rocks. Examples include evidence of the ages oceanic crust increasing with distance from mid-ocean ridges (a result of plate spreading) and the ages of North American continental crust increasing with distance away from a central ancient core (a result of past plate interactions).]


Earth Systems 

	 (3 a.) 

HS-ESS2-3.
	Develop a model based on evidence of Earth’s interior to describe the cycling of matter by thermal convection. [Clarification Statement: Emphasis is on both a one-dimensional model of Earth, with radial layers determined by density, and a three-dimensional model, which is controlled by mantle convection and the resulting plate tectonics. Examples of evidence include maps of Earth’s three-dimensional structure obtained from seismic waves, records of the rate of change of Earth’s magnetic field (as constraints on convection in the outer core), and identification of the composition of Earth’s layers from high-pressure laboratory experiments.]

	 (7 b. /8 b.) 

HS-ESS2-6.
	Develop a quantitative model to describe the cycling of carbon among the hydrosphere, atmosphere, geosphere, and biosphere. [Clarification Statement: Emphasis is on modeling biogeochemical cycles that include the cycling of carbon through the ocean, atmosphere, soil, and biosphere (including humans), providing the foundation for living organisms.]

	 (8) 

HS-ESS2-7.
	Construct an argument based on evidence about the simultaneous coevolution of Earth's systems and life on Earth. [Clarification Statement: Emphasis is on the dynamic causes, effects, and feedbacks between the biosphere and Earth’s other systems, whereby geoscience factors control the evolution of life, which in turn continuously alters Earth’s surface. Examples of include how photosynthetic life altered the atmosphere through the production of oxygen, which in turn increased weathering rates and allowed for the evolution of animal life; how microbial life on land increased the formation of soil, which in turn allowed for the evolution of land plants; or how the evolution of corals created reefs that altered patterns of erosion and deposition along coastlines and provided habitats for the evolution of new life forms.] [Assessment Boundary: Assessment does not include a comprehensive understanding of the mechanisms of how the biosphere interacts with all of Earth’s other systems.]


Weather and Climate

	(6) 

HS-ESS2-4.
	Use a model to describe how variations in the flow of energy into and out of Earth’s systems result in changes in climate. [Clarification Statement: Examples of the causes of climate change differ by timescale, over 1-10 years: large volcanic eruption, ocean circulation; 10-100s of years: changes in human activity, ocean circulation, solar output; 10-100s of thousands of years: changes to Earth's orbit and the orientation of its axis; and 10-100s of millions of years: long-term changes in atmospheric composition.] [Assessment Boundary: Assessment of the results of changes in climate is limited to changes in surface temperatures, precipitation patterns, glacial ice volumes, sea levels, and biosphere distribution.]


Human Sustainability

	 (9 a.) 

HS-ESS3-4.
	Evaluate or refine a technological solution that reduces impacts of human activities on natural systems. [Clarification Statement: Examples of data on the impacts of human activities could include the quantities and types of pollutants released, changes to biomass and species diversity, or areal changes in land surface use (such as for urban development, agriculture and livestock, or surface mining). Examples for limiting future impacts could range from local efforts (such as reducing, reusing, and recycling resources) to large-scale geoengineering design solutions (such as altering global temperatures by making large changes to the atmosphere or ocean).]

	(5/6/7/8) 

HS-ESS3-6.
	Use a computational representation to illustrate the relationships among Earth systems and how those relationships are being modified due to human activity. [Clarification Statement: Examples of Earth systems to be considered are the hydrosphere, atmosphere, cryosphere, geosphere, and/or biosphere. An example of the far-reaching impacts from a human activity is how an increase in atmospheric carbon dioxide results in an increase in photosynthetic biomass on land and an increase in ocean acidification, with resulting impacts on sea organism health and marine populations.] [Assessment Boundary: Assessment does not include running computational representations but is limited to using the published results of scientific computational models.]


Physics 
Motion and Forces

	(1c)  

HS-PS2-1.
	Analyze data to support the claim that Newton’s second law of motion describes the mathematical relationship among the net force on a macroscopic object, its mass, and its acceleration. [Clarification Statement: Examples of data could include tables or graphs of position or velocity as a function of time for objects subject to a net unbalanced force, such as a falling object, an object rolling down a ramp, or a moving object being pulled by a constant force.] [Assessment Boundary: Assessment is limited to one-dimensional motion and to macroscopic objects moving at non-relativistic speeds.]

	(2) 

HS-PS2-2.
	Use mathematical representations to support the claim that the total momentum of a system of objects is conserved when there is no net force on the system. [Clarification Statement: Emphasis is on the quantitative conservation of momentum in interactions and the qualitative meaning of this principle.] [Assessment Boundary: Assessment is limited to systems of two macroscopic bodies moving in one dimension.]


Heat and Thermodynamics

	(3e) HS-PS3-4.
	Plan and conduct an investigation to provide evidence that the transfer of thermal energy when two components of different temperature are combined within a closed system results in a more uniform energy distribution among the components in the system (second law of thermodynamics). [Clarification Statement: Emphasis is
on analyzing data from student investigations and using mathematical thinking to describe the energy changes both quantitatively and conceptually. Examples of investigations could include mixing liquids at different initial temperatures or adding objects at different temperatures to water.] [Assessment Boundary: Assessment is limited to investigations based on materials and tools provided to students.]


Waves 

	(4e)

HS-PS4-1.
	Use mathematical representations to support a claim regarding relationships among the frequency, wavelength, and speed of waves traveling in various media. [Clarification Statement: Examples of data could include electromagnetic radiation traveling in a vacuum and glass, sound waves traveling through air and water, and seismic waves traveling through the Earth.] [Assessment Boundary: Assessment is limited to algebraic relationships and describing those relationships qualitatively.]


Life Sciences

Note: The standards listed here are applicable to all YouthBuild Life Science courses. Most commonly these courses are taught as Biology, but may include other non-a-g certified courses. 
Structure, Function, and Information Processing
	(5a) HS-LS1-1


	Construct an explanation based on evidence for how the structure of DNA determines the structure of proteins which carry out the essential functions of life through systems of specialized cells.  [Assessment Boundary:  Assessment does not include identification of specific cell or tissue types, whole body systems, specific protein structures and functions, or the biochemistry of protein synthesis.]

	(9a) HS-LS1-2


	Develop and use a model to illustrate the hierarchical organization of interacting systems that provide specific functions within multicellular organisms.  [Clarification Statement:  Emphasis is on functions at the organism system level such as nutrient uptake, water delivery, and organism movement in response to neural stimuli. An example of an interacting system could be an artery depending on the proper function of elastic tissue and smooth muscle to regulate and deliver the proper amount of blood within the circulatory system.] [Assessment Boundary:  Assessment does not include interactions and functions at the molecular or chemical reaction level.]  


Matter and Energy in Organisms and Ecosystems
	HS-LS1-5
	Use a model to illustrate how photosynthesis transforms light energy into stored chemical energy.  [Clarification Statement:  Emphasis is on illustrating inputs and outputs of matter and the transfer and transformation of energy in photosynthesis by plants and other photosynthesizing organisms. Examples of models could include diagrams, chemical equations, and conceptual models.] [Assessment Boundary:  Assessment does not include specific biochemical steps.]

	HS-LS1-7


	Use a model to illustrate that cellular respiration is a chemical process whereby the bonds of food molecules and oxygen molecules are broken and the bonds in new compounds are formed resulting in a net transfer of energy.  [Clarification Statement:  Emphasis is on the conceptual understanding of the inputs and outputs of the process of cellular respiration.] [Assessment Boundary:  Assessment should not include identification of the steps or specific processes involved in cellular respiration.]


Interdependent Relationships in Ecosystems
	(6a) HS-LS2-1
	Use mathematical and/or computational representations to support explanations of factors that affect carrying capacity of ecosystems at different scales.  [Clarification Statement:  Emphasis is on quantitative analysis and comparison of the relationships among interdependent factors including boundaries, resources, climate and competition. Examples of mathematical comparisons could include graphs, charts, histograms, and population changes gathered from simulations or historical data sets.] [Assessment Boundary:  Assessment does not include deriving mathematical equations to make comparisons.]

	(6b) HS-LS2-6
	Evaluate the claims, evidence, and reasoning that the complex interactions in ecosystems maintain relatively consistent numbers and types of organisms in stable conditions, but changing conditions may result in a new ecosystem.  [Clarification Statement:  Examples of changes in ecosystem conditions could include modest biological or physical changes, such as moderate hunting or a seasonal flood; and extreme changes, such as volcanic eruption or sea level rise.]


Inheritance and Variation of Traits
	(2b) HS-LS1-4
	Use a model to illustrate the role of cellular division (mitosis) and differentiation in producing and maintaining complex organisms.  [Assessment Boundary:  Assessment does not include specific gene control mechanisms or rote memorization of the steps of mitosis.]

	(5a) HS-LS3-1
	Ask questions to clarify relationships about the role of DNA and chromosomes in coding the instructions for characteristic traits passed from parents to offspring.  [Assessment Boundary:  Assessment does not include the phases of meiosis or the biochemical mechanism of specific steps in the process.]

	(3a) HS-LS3-3
	Apply concepts of statistics and probability to explain the variation and distribution of expressed traits in a population.  [Clarification Statement:  Emphasis is on the use of mathematics to describe the probability of traits as it relates to genetic and environmental factors in the expression of traits.] [Assessment Boundary:  Assessment does not include Hardy-Weinberg calculations.]


Natural Selection
	(8a) HS-LS4-2
	Construct an explanation based on evidence that the process of evolution primarily results from four factors:  (1) the potential for a species to increase in number, (2) the heritable genetic variation of individuals in a species due to mutation and sexual reproduction, (3) competition for limited resources, and (4) the proliferation of those organisms that are better able to survive and reproduce in the environment.  [Clarification Statement:  Emphasis is on using evidence to explain the influence each of the four factors has on number of organisms, behaviors, morphology, or physiology in terms of ability to compete for limited resources and subsequent survival of individuals and adaptation of species. Examples of evidence could include mathematical models such as simple distribution graphs and proportional reasoning.] [Assessment Boundary:  Assessment does not include other mechanisms of evolution, such as genetic drift, gene flow through migration, and co-evolution.] 

	(7b) HS-LS4-2
	Construct an explanation based on evidence that the process of evolution primarily results from four factors: (1)

the potential for a species to increase in number, (2) the heritable genetic variation of individuals in a species due

to mutation and sexual reproduction, (3) competition for limited resources, and (4) the proliferation of those

organisms that are better able to survive and reproduce in the environment. [Clarification Statement: Emphasis is on using

evidence to explain the influence each of the four factors has on number of organisms, behaviors, morphology, or physiology in terms of ability to compete for limited resources and subsequent survival of individuals and adaptation of species. Examples of evidence could include mathematical models such as simple distribution graphs and proportional reasoning.] [Assessment Boundary: Assessment does not include other mechanisms of evolution, such as genetic drift, gene flow through migration, and co-evolution.]

	(7d) HS-LS4-4 
	HS-LS4-4.
Construct an explanation based on evidence for how natural selection leads to adaptation of populations.

[Clarification Statement: Emphasis is on using data to provide evidence for how specific biotic and abiotic differences in ecosystems (such as ranges of seasonal temperature, long-term climate change, acidity, light, geographic barriers, or evolution of other organisms) contribute to a change in gene frequency over time, leading to adaptation of populations.]

	(7d) HS-LS4-5
	Evaluate the evidence supporting claims that changes in environmental conditions may result in: (1) increases in

the number of individuals of some species, (2) the emergence of new species over time, and (3) the extinction of

other species. [Clarification Statement: Emphasis is on determining cause and effect relationships for how changes to the environment such as deforestation, fishing, application of fertilizers, drought, flood, and the rate of change of the environment affect distribution or disappearance of traits in species.]


Common Core Literacy in Science and Technical Subjects

	Common Core State Standards: Literacy Grades 9 & 10

	Key Ideas and Details 

· CCSS.ELA-Literacy.RST.9-10.1 Cite specific textual evidence to support analysis of science and technical texts, attending to the precise details of explanations or descriptions.

· CCSS.ELA-Literacy.RST.9-10.2 Determine the central ideas or conclusions of a text; trace the text’s explanation or depiction of a complex process, phenomenon, or concept; provide an accurate summary of the text.

· CCSS.ELA-Literacy.RST.9-10.3 Follow precisely a complex multistep procedure when carrying out experiments, taking measurements, or performing technical tasks, attending to special cases or exceptions defined in the text.

	Craft and Structure 

· CCSS.ELA-Literacy.RST.9-10.4 Determine the meaning of symbols, key terms, and other domain-specific words and phrases as they are used in a specific scientific or technical context relevant to grades 9–10 texts and topics.

· CCSS.ELA-Literacy.RST.9-10.5 Analyze the structure of the relationships among concepts in a text, including relationships among key terms (e.g., force, friction, reaction force, energy).

· CCSS.ELA-Literacy.RST.9-10.6 Analyze the author’s purpose in providing an explanation, describing a procedure, or discussing an experiment in a text, defining the question the author seeks to address.

	Integration of Knowledge and Ideas 

· CCSS.ELA-Literacy.RST.9-10.7 Translate quantitative or technical information expressed in words in a text into visual form (e.g., a table or chart) and translate information expressed visually or mathematically (e.g., in an equation) into words.

· CCSS.ELA-Literacy.RST.9-10.8 Assess the extent to which the reasoning and evidence in a text support the author’s claim or a recommendation for solving a scientific or technical problem.

· CCSS.ELA-Literacy.RST.9-10.9 Compare and contrast findings presented in a text to those from other sources (including their own experiments), noting when the findings support or contradict previous explanations or accounts.

	Range of Reading and Level of Text Complexity 

· CCSS.ELA-Literacy.RST.9-10.10 By the end of grade 10, read and comprehend science/technical texts in the grades 9–10 text complexity band independently and proficiently.


	Common Core State Standards: Literacy Grades 11 & 12

	Key Ideas and Details 

· CCSS.ELA-Literacy.RST.11-12.1 Cite specific textual evidence to support analysis of science and technical texts, attending to important distinctions the author makes and to any gaps or inconsistencies in the account.

· CCSS.ELA-Literacy.RST.11-12.2 Determine the central ideas or conclusions of a text; summarize complex concepts, processes, or information presented in a text by paraphrasing them in simpler but still accurate terms.

· CCSS.ELA-Literacy.RST.11-12.3 Follow precisely a complex multistep procedure when carrying out experiments, taking measurements, or performing technical tasks; analyze the specific results based on explanations in the text.

	Craft and Structure 

· CCSS.ELA-Literacy.RST.11-12.4 Determine the meaning of symbols, key terms, and other domain-specific words and phrases as they are used in a specific scientific or technical context relevant to grades 11–12 texts and topics.

· CCSS.ELA-Literacy.RST.11-12.5 Analyze how the text structures information or ideas into categories or hierarchies, demonstrating understanding of the information or ideas.

· CCSS.ELA-Literacy.RST.11-12.6 Analyze the author’s purpose in providing an explanation, describing a procedure, or discussing an experiment in a text, identifying important issues that remain unresolved.

	Integration of Knowledge and Ideas 

· CCSS.ELA-Literacy.RST.11-12.7 Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., quantitative data, video, multimedia) in order to address a question or solve a problem.

· CCSS.ELA-Literacy.RST.11-12.8 Evaluate the hypotheses, data, analysis, and conclusions in a science or technical text, verifying the data when possible and corroborating or challenging conclusions with other sources of information.

· CCSS.ELA-Literacy.RST.11-12.9 Synthesize information from a range of sources (e.g., texts, experiments, simulations) into a coherent understanding of a process, phenomenon, or concept, resolving conflicting information when possible.

	Range of Reading and Level of Text Complexity 

· CCSS.ELA-Literacy.RST.11-12.10 By the end of grade 12, read and comprehend science/technical texts in the grades 11–CCR text complexity band independently and proficiently.


Context: YCSC promotes the success of all students by analyzing and challenging the larger political, social, economic, legal, cultural and school environments.  In an effort to be responsive to the needs of students, program partners, the school, and community, YCSC’s administration, faculty, and staff respect and validate our students’ experiences and histories.  These efforts will be documented qualitatively and quantitatively as measured by agreed-upon indices between programs and the school.  Our informed framework, practices, assessments, and curriculum will operate consistently in meaningful partnerships with YB programs and comply with state and federal guidelines while reflecting a commitment to educational social justice.








Ethics: Ethics in the YCSC Interdisciplinary Learning and Program Integration model upholds the highest standards to benefit our students as agents of change.  It fosters a relationship between the student, the community, the program, and YCSC; which includes: open and consistent communication, transparency, balance of power, consensus decision-making, and fairness.








Vision: YCSC staff, program staff, and young people help facilitate our social justice vision of student and community empowerment through ongoing mutual dialogue, honesty, service through action, responsibility, and ownership amongst our diverse members.








Collaboration: YCSC, its partners, and young people work to foster and strengthen community relationships through reflective and productive dialogue, consensus-building, and collective programming that works towards just conditions for all.





Operations: YCSC staff and program staff work to ensure management of the organization, operations, and resources for a safe, efficient, and effective learning environment.





Culture: YCSC staff, program staff, and young people promote a culture that nurtures humanizing bonds amongst staff and young people within and outside of the context of the YB program.  While building culture, YCSC staff and program staff provide positive, supportive, caring, and affirming practices that uses skills in goal-oriented collaboration, ethical leadership, and shared responsibility that nurtures the individual and collective.  YCSC staff, program staff, and young people work in partnership to outline and reciprocate the above expectations.











Reflect/ Revisit


Revise





Essential Question(s) or Theme





Health


What does it mean to be healthy?


How do you make healthy choices?


How does health affect your community?


What makes a healthy community?


Is war healthy to resolve conflict?
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Description of Team-Teaching Models:


1) One Teach, One Drift/Assist: One of the advantages in co-teaching is that more opportunity for individual attention of students engaged in the learning process. One instructor would keep primary responsibility for teaching while the other circulates through the room providing unobtrusive assistance to students as needed.


2) Team-Teaching: Both teachers deliver the same instruction at the same time. Some teachers refer to this as having one brain in two bodies. Others call it tag team teaching. Most co-teachers consider this approach the most complex, but satisfying way to co-teach, but the approach that is most dependent on teachers' styles.


3) Parallel Teaching: On occasion, student learning would be greatly facilitated if they just had more supervision by the teacher or more opportunity to respond. In parallel teaching, the teachers are both covering the same information, but they divide the class into two groups and teach simultaneously.


4) One Teach, One Observe: One of the advantages in co-teaching is that more detailed observation of students engaged in the learning process can occur. With this approach, for example, co-teachers can decide in advance what types of specific observational information to gather during instruction and can agree on a system for gathering the data. Afterward, the teachers should analyze the information together.


5)  Alternative Teaching: In most class groups, occasions arise in which several students need specialized attention. In alternative teaching, one teacher takes responsibility for the large group while the other works with a smaller group.


6) Station Teaching: In this co-teaching approach, teachers divide content and students. Each teacher then teaches the content to one group and subsequently repeats the instruction for the other group. If appropriate, a third station could give students an opportunity to work independently.
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