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COURSE SYLLABUS

Fall, 2001

Course Prefix and Number:
EDG 6931-002

Course Title:


Observational Methods and Functional Assessment

Regular Instructor:

Pamela G. Osnes, Ph.D., BCBA





FAO 178





974-8280





posnes@grad.usf.edu

Course Prerequisites:
Enrollment in the Master's program in Applied Behavior Analysis or Special Education, with instructor permission

Office Hours:
Schedule an appointment


Course Description:

This course will provide the student with intensive instruction in functional assessment procedures and direct observation methods to be used by the applied behavior analyst in service delivery mechanisms in mental health and education settings. Instruction will include critical analyses of the literature and implementation of procedures covered in classroom discussions and critiques.  The legal mandate contained in the revision of the Individuals with Disabilities Education Act (IDEA) (1997) that requires functional behavioral assessment with students with disabilities who have been suspended from schools will be described and analyzed.  The following terms will be defined, described, compared, and contrasted:  functional assessment, functional analysis, functional behavior assessment, descriptive assessment, and descriptive analysis.  Methods to demonstrate cultural sensitivity in the assessment process will be described.  Direct observation methods, observer reactivity, and appropriate selection and implementation of time sampling techniques will be described.  Examples of their appropriate and inappropriate use will be analyzed.  Assessment procedures to identify generalization and maintenance of behavior change will be identified, described, and analyzed.  

Course Goals and Objectives:

1. The student will state the characteristics and rationale for conducting a descriptive analysis (functional assessment), and will conduct a minimum of one descriptive analysis (functional assessment).

2. The student will state the meanings of the terms “descriptive analysis” and “functional assessment” and will identify the sources of the terms.  

3. The student will use methods to demonstrate functional relationships, and will determine the reliability and generality of functional relationships through direct replication.

4. The student will describe issues related to working with individuals from diverse cultural backgrounds and how sensitivity to these issues can be reflected in the functional assessment process.  

5. The student will describe advantages and disadvantages of collecting observational data by a client and by self.

6. The student will describe how reliable data can be obtained for various situations, and how observers can be trained to collect data.

7. The student will appropriately distinguish functional analysis procedures from functional behavioral assessment procedures, and will show competence at implementing functional behavioral assessment procedures.  

8. The student will describe how to determine when a representative baseline has been obtained.

9. The student will distinguish direct measures of properties of behavior from indirect measures of properties of behavior.

10. The student will implement direct measures of behavior, using frequency, rate, duration, latency, and inter-response time measures.

11. The student will implement indirect measures of behavior, using percent of occurrence, trials to criterion, partial-interval recording, whole-interval recording, and momentary time sampling.

12. The student will select the appropriate data display to effectively communicate quantitative relationships, and will demonstrate appropriate graphing techniques for data display.

13. The student will determine and describe the level, trend, and variability of data that are displayed.

14. The student will use Standard Celeration Charts, including the plotting of data points, the display of baseline, intervention changes, major environmental changes, and interruptions in data collection.

15. The student will determine the level, trend, and variability of data used in Standard Celeration Charts.

16. The student will use cumulative records to display data.

17. The student will demonstrate competence at data interpretation.

18. The student will demonstrate competence in the selection of behavior change targets, and in the ability to describe behavior change targets operationally.

19. The student will demonstrate competence in the analysis and selection of appropriate behavior change targets to promote generalization and maintenance of behavior change.  

Content Outline:

	Topic Area
	Requirement

	1.Descriptive analysis (language used in the Behavior Analysis Certification Board’s Task List)


	Assigned readings;

Conduct one descriptive analysis;

Quizzes

	2.Functional relationships, functional analysis, functional behavioral assessment  (language commonly used in behavior analysis)
	Assigned readings;

In vivo data collection;

Quizzes

	3.Direct and indirect measures of behavior
	Assigned readings;

In-field  data collection; 

Data collection via observation of videotapes;

Quizzes

	4. Cultural sensitivity


	Assigned readings;

Quizzes

	5.Interobserver reliability and training of observers
	Assigned readings;

In class data collection;

Critiques of published research;

Quizzes

	6. Data display


	Assigned readings;

Critiques of published research;

Data display projects (in-class and in-field);

Quizzes

	7.Data interpretation


	Assigned readings;

Critiques of published research;

In-class and in-field projects;

Quizzes

	8.Standard Celeration charting


	Assigned readings;

In-class celeration charting projec;

Quiz

	9.Selection and definition of behavior change targets


	Assigned readings;

Operational definition exercises;

In-class and in-field projects;

Quizzes

	10.Programming for and assessment of generalization and maintenance of behavior change


	Assigned readings;

Critiques of published research;

Quizzes


Evaluation of Student Outcomes:

Evaluation will be based on the following requirements:

Field-based projects:

1. Data collection project to demonstrate functional relationships:  Assessment project, conducted at a field site, with written summary:

 Students will use a direct observation system to record the behaviors of a target individual and 

his/her environment to propose hypotheses about  the controlling variables for the target behaviors.  It is not required that  the student manipulate the hypothesized variables.  The format of the observation is flexible, and will reflect methods presented in the course.  A written report will describe the outcomes of the assessment.  An empirical rationale for determination of the hypothesized variables must be presented in the report, as well as all raw data sheets.  

2. Completion of self-management project:

This project  requires the development of operational definitions for target behaviors, development of 

observational procedures, implementation of the project, graphing of daily/weekly results, and weekly 

“reporting-in” of results.   

3. Final Project:  Functional assessment project:  Client/classroom observation with written summary:


Class members will devote a minimum of 3 hours to functional assessment of the target behavior of one client/student with special needs and his/her caregiver/teacher.  The format of the observation is flexible, and will reflect methods presented in the course. The goal of the assignment is for the students to systematically observe the interactions between the individual and his/her caregiver/teacher, and conduct a functional behavioral assessment.  The student must manipulate hypothesized controlling variables as part of the assessment.  A written report will describe the outcomes of the assessment, and the perceived strengths and weaknesses of the caregiver's/teacher's interactions along with recommendations for enhancements.  The written summary should not exceed 10 pp length.  All raw data must be included as an attachment to the paper. 

In-Class Requirements:

1. Utilizing direct and indirect measures of behavior 

2. Calculation of interobserver reliability

3. In-class data display project

4. Data display utilizing Standard Celeration Charting

5. Weekly quizzes

6. Participation

Evaluation System:

The course will use a performance management system for evaluation. Each requirement has been analyzed into several components, each of which has been assigned points and deadlines.  To monitor and measure participation, response cards will be used.  Their use will be explained at the first class.  The grading system is:


A = 92% of total points or more points = 800 pts or more


B = 82% of total points 82 – 91 points = 713 - 799 pts 


C = less than 82% of total points possible = 712 pts or less

The points and deadlines for each class requirement are:

Field-based projects:

1. Data collection project to demonstrate functional relationships

	Activity
	Deadline
	Points

	Identify site, target individual, and target behaviors.  Obtain appropriate permissions and write operational definitions.
	9/17
	15

	Develop recording system.
	9/24
	15

	Collect data until identification of causal relationships has occurred.
	10/15
	15

	Write summary of project.
	10/22
	15

	                                                                                Project total points
	
	60


2. Self-management project:

This project  requires the development of operational definitions for target behaviors, development of 

observational procedures, implementation of the project, graphing of daily/weekly results, and weekly 

“reporting-in” of results.   

	Activity
	Deadline
	Points

	Identify target behavior.  Write operational definition.
	9/10
	10

	Develop recording system.
	9/10
	10

	Develop behavior change procedures:  reinforcement and punishment procedures.  
	9/17 for written procedures
	10

	Implement project; begin collection of data..
	9/11
	10

	Present graph weekly in class. (in-class data display)
	 8 wks 
	10

	Write summary of project.
	11/19
	10

	                                                                                  Project total points
	
	60


3. Final Project:  Intervention-based functional assessment project:  Client/classroom/observation with written summary:

Class members will devote a minimum of 3 hours to functional assessment of the target behavior of one client/student with special needs and his/her caregiver/teacher.  The format of the observation is flexible, and will reflect methods presented in the course. The goal of the assignment is for the students to systematically observe the interactions between the individual and his/her caregiver/teacher, and conduct an intervention-based functional behavioral assessment.  A written report will describe the outcomes of the assessment, and the perceived strengths and weaknesses of the caregiver's/teacher's interactions along with recommendations for enhancements.  The written summary should not exceed 10 pp length.  All raw data must be included as an attachment to the paper. 

	Activity
	Deadline
	Points

	Identify site and target individual.  Obtain appropriate permissions. 
	10/15
	10

	Conduct Functional Assessment Interview (O’Neill et al.) (Indirect measure)
	10/22
	10

	Identify target behaviors.  Write operational definitions.
	10/29
	10

	Develop recording system.
	10/29
	10

	Collect data until identification of causal relationships has occurred (direct measures).   The assessor MUST include the manipulation of variables that he/she hypothesizes may be causing the target behavior.
	11/26
	10

	Write summary of project.  The report must include: 

a) summary of all required components;

b) explanation of assessors’ hypotheses;

c) observed strengths and weaknesses of the caregiver’s / teacher’s management;

d) description of manipulation of variables by assessor in the assessment process

e) recommendations for procedural interventions and

f) all raw data sheets in an appendix.
	12/3
	10

	                                                                                    Project total points
	
	60


In-Class Requirements:

1. Direct observation practice using the SCOOP system to score videotaped samples:  Students will practice using the SCOOP direct observation system at designated classes.  Points will be assigned for data sheets turned in to the instructor at the end of each class.  N = 6 classes with SCOOP @ 20 points per class = 120 total points possible.

2. Calculation of interobserver reliability:  During designated SCOOP observations, students will form dyads during scoring and will calculate reliability after the session.  Reliability must be calculated: a) agreement of occurrence within intervals; and b) agreement and disagreement of occurrence and nonoccurrence within intervals.  Points will be assigned for data sheets turned in to the instructor at the end of each class.  N = 3 classes with reliability assessment @ 20 points per class = 60 total points possible.

3. Data display utilizing Standard Celeration Charting:  One class session will be dedicated to Celeration Charting.  Points will be assigned for Celeration Charts turned in to the instructor at the end of the class.  N = 1 class with celeration charting @ 50 points = 50 total points possible.

4. Weekly quizzes:  A quiz will be given in the final 30 minutes of each class.   N = 12 quizzes @ 20 points per quiz = 240 total points possible.   

Lecture/quiz strategy/philosophy:  The traditional approach to classroom instruction uses a professor to profess at the front of the class, who covers the material s/he feels to be important and/or interesting to him/her, and who then assigns a quiz on the material for the NEXT class.  So what happens?  Students attend class (maybe), they appear to listen to the professor profess (hopefully), some of them read the material before the next class, and most of them bomb the quiz at the following class.  So OK, we’re not going to do it that way.  We’re going to use a performance management, behavioral approach.  What does this mean?  It means that we’re going to have the quiz in the same class as the lecture.  Why?  So students will study the material seriously for the quiz, and consequently they will be ready for the discussions that the professor will facilitate.   

5. Participation and Response Cards:  Students will receive points for the use of the response cards in each class.  N = 11 classes with Response Cards @ 20 points per class = 220 total points possible.    

Explanation:  The use of response cards to structure student participation was pioneered by some creative folks at The Ohio State University years ago.  At the first class, you will be given four cards of different colors:  

Hot pink = YES; 

fluorescent yellow = NO; 

outrageous orange = MAYBE; 

literally lime = I DON’T HAVE A CLUE, HELP ME PLEASE!

During each class, the instructor will ask RCQs (response card questions) and will prompt the use of the cards, as necessary.  Please remember that your instructor LOVES prompt-independence, though, so not waiting to be prompted to respond with a RCQ is always a great idea!  

6. Missed Classes (Absences): Students are expected to attend each class and to arrive on time. If you miss a class, you don’t get points for participation and you lose the opportunity to take the quiz.  It doesn’t work out well to try to distinguish between excused and unexcused absences.  So once the opportunity has passed, it’s gone.  This means you should keep your point average comfortably above the 92% level in all categories, so you can miss a class or two, if need be, without losing you’re A.  You’re responsible for having a reliable buddy who will take notes and pass them on to you, so you can find out the details of what happened in your absence and what the next assignments might be.  

7. Lateness/Tardiness:  If you are late for class or leave class early, you will lose points for participation.  For every 15 minutes you’re late, you lose 5 participation points.

Minutes late
Maximum participation points

1’ to 15’


15 pts/20 possible pts

16’ to 30’

10 pts/20 possible pts

31’ to 45’ 

5 pts/20 possible pts

46’ or more

0 pts/20 possible pts

(Incidentally, if you’re doing other work, writing letters, engaging in sidebar conversations etc. in class, you won’t get full participation points either.)  

8. Optional Activity Points (OAPs):

An OAP is a point given at the discretion of the instructor for exemplary performance in class, catching the instructor in an error (NOT a student), for volunteering to assist the professor on the occasion that she requests assistance outside class, etc.  OAPs provide you with a little extra flexibility on your overall points for the course and with an opportunity to earn points unexpectedly for unpredictable reasons.  Always nice to be caught “being good”!!

9. One Final (and extremely important) Item:  Practicum Competencies 

You will accomplish multiple practicum competencies by completing the activities in this course.  It is the responsibility of the student to complete the competencies paperwork and documentation as part of regular coursework.  Students are advised against leaving the documentation of practicum competencies to do in the last week of the semester.  It is easier to accomplish the documentation as each competency is achieved, instead of waiting until the end of the course and trying to remember which competencies were completed.  All required documentation of completed competencies must be presented to the instructor no later than 12/3 in order for a final course grade to be assigned. Seriously!   

A few words about cheating and plagiarism: DON’T EXHIBIT THESE BEHAVIORS!

If you are caught cheating or plagiarizing in this course, you will be dropped from the course with a grade of F, no matter how small or trivial was the cheating or plagiarizing.  

Cheating:  This includes, but is not limited to, copying from your neighbor, your notes, or whatever, during a quiz.  It also involves talking during a quiz.  Cheating also means copying someone else’s project or part of their project and turning it in as your own.  

Plagiarizing:  This means turning in written work that includes material taken from someone else, without using quote marks or otherwise giving proper credit to the true author.  In other words, plagiarism is the your presentation of someone else’s material in a way that the material might be mistaken to be your own.  

ABOUT THE RULES IN THIS SYLLABUS:

Sorry for all the rules that you might think are utter nonsense.  But I’ve found that if we get all the little details straight in the beginning of the semester, we’ll have an almost hassle-free term.  

SO . . . . for you to learn the most, get the best grade, and have the most fun, and the least hassles in this course, it’s important that you understand and remember these rules (Mickey Mouse or not!).  This means you should study the rules and the syllabus between now and the next class, and be prepared for questions about them on the quiz.

Evaluation System At A Glance

	Activity
	Deadline
	Pts possible
	Total course pts possible

	Data collection project to demonstrate functional relationships
	10/22
	60
	60

	Self-management project
	11/19
	60
	120

	Final Project:  Intervention-based functional assessment project
	12/3
	60
	180

	Direct observation practice using the SCOOP system to score videotaped samples
	10/15
	120 (6 classes @ 20 pts per class)
	300

	Calculation of interobserver reliability
	10/15
	60 (3 classes @ 20 pts per class)
	360

	Data display utilizing Standard Celeration Charting
	12/3
	50
	410

	Weekly quizzes
	12/3
	240 (12 classes @ 20 pts per quiz)
	650

	Participation and Response Cards
	11/19
	220 (11 classes @ 20 pts per class)
	870

	Completion of practicum competencies
	12/3
	Credit for competencies
	Course grade assigned after documentation of competencies


Textbook(s) and Readings:

REQUIRED:

Textbooks:

O'Neill, R.E., Horner, R.H., Albin, R.W., Sprague, J.R., Storey, K. & Newton, J.S.  (1996).  Functional Assessment of Problem Behavior:  A Practical Assessment Guide (Second Edition).  Pacific Grove, CA:  Brookes/Cole Publishing.  REQUIRED

Repp, A. C. & Horner, R. H.  (1999).  Functional Analysis of Problem Behavior:  From Effective Assessment to Effective Support.  Wadsworth Publishing.  REQUIRED

 Chapters:


Harry, B.  (1997). Applications and misapplications of ecological principles in working with families from diverse cultural backgrounds.  In J. L. Paul, M. Churton, W. C. Morse, A. J. Duchnowski, B. Epanchin, P. G. Osnes, and R. L. Smith (Eds.), Special Education Practice:  Applying the Knowledge, Affirming the Values, and Creating the Future.  (Pp 156-170).  REQUIRED

Kapitanoff, S. H., Lutzker, J. R., & Bigelow, K. M.  (In press).  Cultural issues in the relation between child disabilities and child abuse.  Aggression and Violent Behavior.  REQUIRED

Malott, R.W., Malott, M.E., & Trojan, E.A.  (2000). Research methods.  In Elementary Principles of Behavior:  Fourth Edition.  Upper Saddle River, NJ:  Prentice Hall.  (Pp 461-479).  REQUIRED


Nieto, S.  (1997).  Diversity:  What do teachers need to know?  In J. L. Paul, M. Churton, H. Rosselli-Kostoryz, W. C. Morse, K. Marfo, L. Lavely, and D. Thomas (Eds.), Foundations of Special Education:  Basic Knowledge Informing Research and Practice in Special Education.  (Pp. 187-201).  REQUIRED


Journal Articles:

Dunlap, G., Kern, L., dePerczel, M., Clarke, S., Wilson, D., Childs, K. E., White, R., & Falk, G. D.  (1993).  Functional analysis of classroom variables for students with emotional and behavioral disorders.  Behavioral Disorders, 18, 275-291.  REQUIRED

Ellis, J. & Magee, S.K. (1999).  Determination of environmental correlates of disruptive classroom behavior:  Integration of functional analysis into public school assessment process.  Education and Treatment of Children, 22, 291-316.   REQUIRED


Ervin, R.A., DuPaul, G.J., Kern, L., & Friman, P.C.  (1998).  Classroom-based functional and adjunctive assessments:  Proactive approaches to intervention selection for adolescents with attention deficit hyperactivity disorder.  Journal of Applied Behavior Analysis, 34, 65-78.  REQUIRED

Stokes, T.F. & Osnes, P.G.  (1989).  An operant pursuit of generalization.  Behavior Therapy, 20, 337-355.  REQUIRED

Other Readings: REQUIRED


Behavior Analysis Certification Board.  (2001).  Certification task list and requirements.  Available at BACB.com (NOTE:  Students are responsible for obtaining the task list by the second class meeting.)  

Myer, O.  (1995).  Shattered dreams.  Unpublished manuscript.  


Myer, O.  (1995).  Surviving the game.  Unpublished manuscript.  


Myer, O.  (1995).  The Black children of the world.  Unpublished manuscript.


Osnes, P. G. & Stokes, T. F.  (1987, 1998).  The systematic Carousel observation of performance (SCOOP).  Unpublished direct observation manual.  

NOT REQUIRED BUT INTERESTING NONETHELESS:

Chapters:


Alberto, P.A., & Troutman, A.C.  (1999).  Functional assessment and analysis.  In Applied Behavior Analysis for Teachers:  Fifth Edition.  Upper Saddle River, NJ:  Prentice-Hall, Inc.  (Pp 369-399).  

Stokes, T.F., Osnes, P.G., & DaVerne, K.C.  (1993). Mediated generalization and the interpretation of children's verbal behavior.  In J. Reichle and D. Wacker (Eds.), Communicative Approaches to the Management of Challenging Behavior.  Baltimore, MD:  Paul H. Brookes Publishing.  (Pp 299-315).

Technical Assistance Papers:


Bureau of Instructional Support and Community Services.  (1998).  Functional Behavioral Assessment and Behavioral Intervention Plans (Technical Assistance Paper).  Tallahassee, FL:  Division of Public Schools and Community Education, Bureau of Instructional Support and Community Services.


National Association of State Directors of  Special Education.  (1998).  Functional Behavioral Assessment:  Policy Development in Light of Emerging Research and Practice.  Alexandria, VA:  National Association of State Directors of Special Education.  


Turnbull, R., Rainbolt, K., & Buchele-Ash, A.  (1997).  Individuals with Disabilities Education Act:  Digest and Significance of 1997 Amendments.  Lawrence, KS:  Beach Center on Families and Disability.  

Journal Articles:


Carr, E.G., Yarrough, S.C., & Langdon, N.A.  (1994).  Effects of idiosyncratic stimulus variables on functional analysis outcomes.  Journal of Applied Behavior Analysis, 30, 673-686.  



Day, H.M., Horner, R.H., & O'Neill, R.E.  (1994).  Multiple functions of problem behaviors:  Assessment and intervention.  Journal of Applied Behavior Analysis, 27, 279-289.  

Flannery, B.K., O'Neill, R.E., & Horner, R.H.  (1995).  Including predictability in functional assessment and individual program development.  Education and Treatment for Children, 18, 499-509.  


Guevremont, D.C., Osnes, P.G., & Stokes, T.F.  (1986).  Preparation for effective self-regulation:  The development of generalized verbal control.  Journal of Applied Behavior Analysis, 10, 99-104.  


Horner, R.H.  (1994).  Functional assessment:  Contributions and future directions.  Journal of Applied Behavior Analysis, 27, 401-404.  


Horner, R.G., & Carr, E.G.  (1997).  Behavioral support for students with severe disabilities:  Functional assessment and comprehensive intervention.  Journal of Special Education, 31, 84-104.  


Osnes, P.G., Guevremont, D.C., & Stokes, T.F.  (1986).  If I say I'll talk more, then I will:  Correspondence training to increase peer-directed talk by socially withdrawn children, Behavior Modification, 10, 287-299.  


Osnes, P.G., Guevremont, D.C., & Stokes, T.F.  (1987).  Increasing a child's prosocial behaviors:  Positive and negative consequences in correspondence training.  Journal of Behavior Therapy and Experimental Psychiatry, 8, 71-76.  

Course Sequence

Wk 1

Myer, O.  (1995).  Shattered dreams.  Unpublished manuscript.  

8/27/01



Introduction:  Repp & Horner, Introduction to Functional Analysis pp 1-6

O’Neill et al., Ch 1 Introduction, pp 1-8

Management & Self-Management:  Let’s Fix the Instructor’s Behavior, and Let’s Fix Yours, Too


Identifying


Operationally defining


Recording


Monitoring/Graphing


Evaluating

Pretest

No Class
Labor Day Holiday

9/3/01



Wk 2 
Myer, O.  (1995).  Surviving the game.  Unpublished manuscript.  

9/10/01

Harry, B.  (1997). Applications and misapplications of ecological principles in working with families from diverse cultural backgrounds.  In J. L. Paul, M. Churton, W. C. Morse, A. J. Duchnowski, B. Epanchin, P. G. Osnes, and R. L. Smith (Eds.), Special Education Practice:  Applying the Knowledge, Affirming the Values, and Creating the Future.  (Pp 156-170).

Self-management reporting-in

Repp & Horner, Ch 2 Hypothesis-Based Intervention for Severe Problem Behavior, pp 9-31

SCOOP:  Introduction and Practice  

Quiz

Wk 3

Myer, O.  (1995).  The Black children of the world.  Unpublished manuscript.  

9/17/01

Nieto, S.  (1997).  Diversity:  What do teachers need to know?  In J. L. Paul, M. Churton, H. Rosselli-Kostoryz, W. C. Morse, K. Marfo, L. Lavely, and D. Thomas (Eds.), Foundations of Special Education:  Basic Knowledge Informing Research and Practice in Special Education.  (Pp. 187-201).  

Self-management reporting-in

Repp & Horner, Ch 3, Community-Based Functional Assessment, pp 32-56

O’Neill et al., Ch 2, Functional Assessment and Analysis Strategies, pp 9-35

SCOOP practice

Quiz

Wk 4

Kapitanoff, S. H., Lutzker, J. R., & Bigelow, K. M.  (In press).  Cultural issues in the 9/24/01

relation between child disabilities and child abuse.  Aggression and Violent Behavior.  


Self-management reporting-in

Repp & Horner, Ch 4 Predicting and Enhancing the Effectiveness of Reinforcers  and 


Punishers, pp 57-77

O’Neill et al., Ch 2 Functional Assessment and Analysis Strategies, pp 35-64

Ervin, R.A., DuPaul, G.J., Kern, L., & Friman, P.C.  (1998).  Classroom-based functional and adjunctive assessments:  Proactive approaches to intervention selection for adolescents with attention deficit hyperactivity disorder.  Journal of Applied Behavior Analysis, 34, 65-78.  

SCOOP practice

Quiz

Wk 5

Repp & Horner, Ch 5 Biobehavioral Diagnosis and Treatment of Self-Injury, pp 78-97

10/1/01

O’Neill et al., Ch 3 Building Behavior Support Plans, pp 65-84

Self-management reporting-in

Ellis, J. & Magee, S.K. (1999).  Determination of environmental correlates of disruptive classroom behavior:  Integration of functional analysis into public school assessment process.  Education and Treatment of Children, 22, 291-316.  

SCOOP practice

Quiz

Wk 6
Repp & Horner, Ch 6 Low-Frequency High-Intensity Problem Behavior:  Toward

10/8/01
and Applied Technology of Functional Assessment and Intervention, pp 98-116


O’Neill et al., Ch 4 Writing Behavior Support Plans, pp 85-91


SCOOP practice


Self-management reporting-in 


Quiz

Wk 7

Repp & Horner, Ch 7 Assessment and Treatment of Behavior Disorders Maintained by 10/15/01

Nonsocial (Automatic) Reinforcement, pp 117-146


Repp & Horner, Ch 18 Darwin, Skinner, and the Concept of Reinforcement, pp 395-409 


Self-management reporting-in


SCOOP practice


Self-management reporting-in


Quiz

Wk 8
Repp & Horner, Ch 8 Threats to Internal and External Validity of Three Functional

10/22/01
 Assessment Procedures, pp 147-167

Malott,R.W., Whaley, D.L., & Malott, M.E.  (2000).  Research methods.  In Elementary Principles of Behavior:  Third Edition.  Upper Saddle River, NJ:  Prentice Hall.  (Pp 461-479).

Self-management reporting-in

Quiz

Written report of data collection project to demonstrate functional relationships due today, 10/22

Wk 9
Repp & Horner, Ch 9 Prevention of Problem Behaviors in Preschool Children, pp 171-

10/29/01
196


Self-management reporting-in


Quiz

Wk 10
Repp & Horner, Ch 10 Assessment-Based Interventions for Children with Emotional and

11/5/01
 Behavioral Disorders, pp 197-218

Repp & Horner, Ch 11 Analyzing Behavior Disorders in Classrooms, pp 219-237

Final self-management reporting in

Quiz

No Class
Veteran’s Day Holiday

11/12/01

Wk 11
Repp & Horner, Ch 12 Naturalistic Functional Assessment with Regular and Special 

11/19/01
Education Students in Classroom Settings, pp 238-258


Repp & Horner, Ch 16 Two Case Studies of Functional Assessment and Functional Support:  IDEA Compliance and Capacity-Building Issues, pp 321-337


Self-management report due today, 11/19


Quiz

Wk 12
Guest Instructor:  Beth Rutz

11/26/01

Repp & Horner, Ch 13 Antecedent Curriculum and Instructional Variables as Classwide 


Interventions for Preventing or Reducing Problem Behaviors, pp 259-276


Quiz

Wk 13

Guest Instructor:  Maria dePerczel 

12/3/01

Celeration Charting 101

Dunlap, G., Kern, L., dePerczel, M., Clarke, S., Wilson, D., Childs, K. E., White, R., & Falk, G. D.  (1993).  Functional analysis of classroom variables for students with emotional and behavioral disorders.  Behavioral Disorders, 18, 275-291.  

Quiz

Post-test

Final Project Due today, 12/3
