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ABSTRACT

This study was designed to identify the instructional methods that can be used to effect collaborative learning method on senior secondary school students’ achievement in summary writing in Afikpo Education Zone. This study became necessary because of poor performance of the students in summary writing. Four research questions and four hypotheses guided the study. A sample of 90 teachers was drawn from 22 public schools in Afikpo Education Zone and was used for the study. Quasi experimental research design was used for the study. Three (3) sets of standardized items of the West African senior secondary school certificate examination past question papers of three respective years was adopted by the researcher which was not subjected to validation because the items was developed by experts. These sets of standardized items were used in collecting relevant data from the respondents. Mean and standard deviation were used to answer the research questions and ANCOVA was used to test the hypotheses at 0.05 level of significance. The result showed that there was a statistical significant main effect for method F(1,64) = 11.667, P<.001; the main effect of gender was not significant F(1,64) = 1.401, P>.241, and there was non- significant interaction effect of method and gender F(1, 64) = 073, P>.788. Based on the findings and implications, it was recommended that curriculum planners should ensure that collaborative learning method be incorporated in secondary school curriculum. It was suggested that further research can be replicated using true experimental design.
CHAPTER ONE  

INTRODUCTION

Background of the Study 


           Education as an important tool for national development has become the concern of the government in Nigeria. It is believed that schools should teach the children, Pupils and students to learn their roles as leaders, group members and members of the public and so on. (Jekayinfa, 2009) says that the teacher should adapt the lesson to the environment of the children. 

          Summary writing could be seen as a programme of study in schools which is used to inculcate in the learners the knowledge and skills considered important in human relationship in the public. Summary writing as part of English language involve the experiences which deal with the problems of learning relationship in the school and the larger environment. It also includes human relationships with other culture. These experiences and their rightful application form the benefits which control summary writing interactions of individuals. 

          The general aim of curriculum planners for summary writing is to provide a forum whereby learners will be taught to imbibe the benefits in the public. The provisions and objectives set for the accomplishment of summary goals are sufficiently worthwhile to achieve the set goals. The benefits emphasized in the current curriculum of summary writing are those ones which are important to get across to the school students. (Adesina & Adeyemi, 2009).Common Wealth of Learning (2000),  defined curriculum as a composite whole including the learner, the teacher, teaching and learning methodologies, anticipated and unanticipated experiences, outputs and outcomes possible within a learning institution. With the benefits and feelings for survival, aimed at in the national guide, it is hopeful that students at the end of the courses should be able to develop the right type of skill and learn more about their environment and others and the right type of skill to tackle summary writing as a school subject.  

          The aims and objectives of education that may help individual to develop physically and socially, and be able to contribute to national development as stated by the Federal Republic of Nigeria (2004), include the following:    

 (a)The inculcation of the right of values for the survival of the individual and the Nigerian public.

(b)The acquisition of appropriate skills, abilities and competence both mental and physical as equipment for the individual to live and to contribute to the development of his country. 

          These characteristics of national objectives are fully reflected in the summary writing objectives. Summary writing, apart from imparting knowledge and providing information necessary in life, also aims at helping students to acquire desirable skills and competences needed for the survival of the individual in the public.     

          Nigerian Research and development Council (2007) clearly spelt out the overall objectives of summary writing at both basic Education and senior secondary levels should enable pupils and students to achieve the following: 

     (a) Develop the ability to adapt to his or her changing environment.                      

(b) Become responsible and disciplined individuals capable and willing to contribute to the development of the country.

(c) Develop a sense of comprehension towards other people.

(d) Inculcate the right types of knowledge.

(e) Develop a sense of solidarity and sharing based on a sense of security in one’s own Identity.(p.6) 

      (f) Develop the capacity to be recognized in one’s own country. 

          Summary writing is a subject discipline through which individual learns about the problem of survival. In order for summary writing to perform its function properly, instructional strategies in the subject should be centered on methods of seeking the truth which include those of problem detecting, Problem-solving, learning by experimenting, discovering learning, and collaborative learning (Adeyemi, 2003). Summary writing has the special focus of positively influencing, modifying and changing student’s behaviour in the direction of acceptable manners and practices of the public. A competent teacher of summary writing must acquaint himself or herself with summary writing methodology and be well groomed in the application of the various methods of teaching summary writing.     

          A good summary writing teacher has to convince him/herself that he is committed to, interested in and enjoys teaching summary writing. It has become apparent that the lecture method, which is currently the predominant teaching approach in Nigerian secondary schools, is inappropriate and ineffective for achieving the high objectives of the summary writing programme. “Education for self-development”, which can be found in all reviewed national policies of education manual up to date, however, modern educators believe that the starting point of adequate skills development should be concentrated on student’s ability to develop cognitive and affective concepts, skills and opinions (Nmon,2011). It is expected that teachers in summary writing are expected to be fully grounded in the skills that will make the subject to actualize its objectives and also inculcate good skills and attitudes in the learners which will make them become functional members of the public. 

          In spite of the important place of Summary Writing in our educational system, students’ performance achievement in the subject has shown a fluctuating decline in Senior Secondary Certificate Examination in Ebonyi State. For instance, the Ebonyi State Examination Board, (2012), English Summary writing analysis of Afikpo Local Government of Ebonyi State has indicated that as at 2009, the percentage of males that passed was 18.31%, and in 2010 it increased to 24.53%, and in 2011 it dropped to 18.31%. While the percentage of the females that passed in 2009 was 21.53%, in 2010 it increased to 26.15%s and in 2011 it dropped to 21.53%.  In the following figures, it has been revealed that the students’ performance achievement in summary writing is not stable due to several factors, one of which is the type of teaching methodology being adopted by the teachers, it has also shown that gender is a prevailing determinant of the students’ performance achievement in the subject. However, there is a general agreement that students’ achievement in summary writing could be traced to inappropriate methods of teaching by teachers. Of great concern to the researcher is that summary writing teachers mostly use the lecture method for imparting information, under the lecture approach, the teacher according to, Yusuf (2007) simply becomes only the expositor and drill master while the learner remains the listener and a store house of facts that can be retrieved when a student hears his name called by the teacher.

          Factors which have been identified as contributing to the persistent low interest and poor level achievement in summary writing include the following:

(a) Poor teaching methods adapted by teachers. 

(b) The prominent use of text and lecture instructional technique strategies by summary writing teachers.

(c) Learner variables such as gender and home background.

(d) Lack of organized strategies for concept formation, teacher characteristics and memory skills (Falade, 2001).

The method of teaching could be regarded as the vehicle through which a message is delivered (Salawu, 1999). There exist several methods of instruction which have permeated our educational system over the years, No particular method could be said to be most appropriate. Classroom experience shows that in most cases, two or more teaching methods are combined by teachers in classroom practice.

          Lecture method is referred to as the traditional method or the conventional method it allows a great deal of information to be passed to the learners and favours handling of large classes. In spite of this advantage, (Okwuilagwe, 2002) says that the lecture method does not stimulate student’s innovation, inquiry and scientific attitudes; it encourages students to cram facts which are easily forgotten. Also, most teachers prefer the lecture method because most of them are familiar and trained with the method and they find it difficult to diversify to new innovative methods. However, there is still the need to search and incorporate modern instructional strategies or techniques which the advanced world has long accepted into their classrooms. Nigeria, as a developing country is still battling with incorporating the techniques that will facilitate learning, and this is hindered by some circumstances like the change in education policies, incessant strikes that disrupts schools activities and so on. Thus, this brings about collaborative learning which the researcher suggested as an effective way of teaching and learning process of summary writing. 

          The term collaborative learning involves students working together in small groups toward a common goal. (Amuradha, 2005). The students are responsible for one another’s learning as well as their own. Thus, the success of one student helps other student to be successful. Collaborative learning (CL), however, is a personal philosophy not just a classroom technique. It suggests a way of dealing with people which respects and highlights group member’s abilities and contributions. Magar (2004) says it improves grade and greater initiative to stay on tasks. The underlying premise of collaborative learning is based upon consensus building through cooperation among group members, in contrast to competition in which individuals compete against other group members (McGroarty, 1993).This type of learning brings about equality amongst the learners because they tend to help one another. Thus summary writing is all about learner and his relationship with his environment, because the classroom is a community and the learners will need to work effectively to achieve a goal. 

           The concept of collaborative learning, the grouping and pairing of students for the purpose of achieving an academic goal has been widely researched and advocated throughout the professional literature. The term collaborative learning is the instructional method in which students at various performance levels, students work together in small groups toward a common goal. For a subject like summary writing that has to do with interaction and discussion, the type of method that should be adopted should be the type that is learner-centered and oriented because this will bring about free flow of information through discussion and debates and by this, both the teacher and the learners will gain from the lessons. Students learn best when they are actively involved in the process, students working in small groups tend to learn more of what is taught and retain it longer than when the content is presented in other instructional formats. Students who work in collaborative groups also appear more satisfied with their classes (Berk man, 1990: Tinto & Associates, 1992). The 21st century teaching is about facilitation of learning, that learning has migrated from the teacher as someone who imparts knowledge to someone who facilitates knowledge: in this case the teacher here is a coach and acts as a moderator in the classroom. 

          Proponents of collaborative learning claim that the active exchange of ideas with small group not only increases interest among the participants but also promotes critical thinking. According to Johnson and Johnson (1980), there is pervasive evidence that cooperative teams achieve at higher levels of thought and retain information longer than students who work quietly as individuals. The shared learning gives students an opportunity to engage in discussion, take responsibility for their own learning, and thus become critical thinkers (Totten, Sills, Digby & Russ, 1991). Critical thinkers in the sense that learners taught with the collaborative learning has the tendency of developing thinking skills and communication skills which will help them in teaching and learning of summary writing. The thinking skills will enable learners to contribute to the lessons by fully participating in the lessons and the communicative skills will improve learners’ ability of interacting with his/her peers and the larger society in their environment.

         In collaborative learning, ideas, facts and knowledge is exchanged and brain storming is done among the learners so as to achieve the common goal. The researcher proposes that collaborative learning is a technique that has to do with the learners and the teacher working together in order to solve problems.  It is expected that collaborative learning will bridge the ethnic and cultural gaps in the students because learners will work irrespective of their differences. Yusuf (2007) pointed out that efforts have been made to redress the observed inadequacy by teaching the summary writing as a discipline that brings the reality of everyday writing to students with the desire to making them acquire the knowledge, competence and skills required to be responsible and discipline members of their public. With the collaborative learning method, learners will work together in the classroom as a team considering the above, it is necessary that an experimental study be carried out to ascertaining the actual effect of collaborative learning on students’ achievement in summary writing. 

 
It is likely that some variables like gender and location can also have an effect on the effectiveness of teaching methods and learning outcomes. Gender refers to the social attributes associated with being a male or females. It is a determinant factor in the summary writing achievement of students. Daniel (2012) described that many researchers have provided reports that there are no longer distinguishing differences in the cognitive, affective and psychomotor skill achievement of students in respect of gender. The study was used to find out whether gender will influence the achievement of students in summary writing if exposed to collaborative learning.

        The location of a school is yet another important variable that needs to be considered. There are a lot of controversies in determining the influence or other-wise of location in predicting the achievement of students in school. This could be as a result of readiness to respond to certain institutions, persons and objects in a consistent manner which has become one’s typical mode of response (Aggarwal, 2008). Several researchers have established the close relationship between a positive attitude and high achievement. Students that are taught with the conventional method which is teacher-centered are sometimes prone to have a lackadaisical attitude towards learning because the learners most times regurgitate facts for examination purpose. Therefore the study is targeted at ascertaining if collaborative learning will lead to the development of more positive behaviours in the students towards summary writing. Researchers have concentrated much on the cognitive aspect of teaching in our secondary schools because of the importance attached to success in public examination.                                                                                

Statement of the Problem 

         Summary writing remains an important and a compulsory subject in both senior and junior secondary school levels. Despite, its rich content as stated in the curriculum, the subject still has set-back in achieving some of the objectives. The results of students of English language summary writing as shown by the Ebonyi State Secondary School Management Board (2012), reveals that the achievement of students in summary writing has reduced drastically due to the nature of the teaching methodology used by the teacher in teaching the subject. Basically, learning should be learner- centered in which the learners will be actively involved in the teaching and learning process. Based on the nature of the subject, which has to do with inculcating good knowledge and appropriate skills in relationship with individual in his environment, thus the subject needs to be taught with innovative techniques that will bring learners to work together despite their differences in culture or academic background in other to achieve a common goal. The poor achievement may also be linked to students’ behaviours towards the subject since a close relationship has been established between behaviuor and achievement of total adaptation and understanding of their immediate learning environment. In addition to this, is that gender is an important variable and determinant of the academic achievement. Such a technique that can bring learners working together with their peers and teachers in formal or non- formal setting is collaborative learning. Hence the problem of this study is: What are the effects of collaborative learning method on students’ achievement in summary writing at the senior secondary school level?            

 Purpose of the Study

             The main purpose of this study is to determine effect of collaborative learning method on senior secondary school student’s achievement in summary writing in Afikpo education Zone of Ebonyi State.

Specifically the study was used to: 

(1)     Determine the effect of collaborative learning on students’ achievement in summary writing in English language.

(2)    Determine the effect of location on achievement of student’s taught summary writing using collaborative learning method.

(3)    Determine the influence of gender on performance of students taught summary writing using collaborative learning. 

(4)   Determine the interaction effect of method and gender on student’s achievement in summary writing.

 Significance of the Study

               The result of the study is expected to have both the theoretical and practical significance. The theoretical significance is based on the Vygotsky’s theory of zone proximal development and the Bandura’s Social learning theory while the practical significance will be of benefit to the curriculum planners, government, teachers and students. 

           The Vygotsky’s theory notes that the discrepancy between the student actual development level (that is, independent achievement) and his/her potential level (achievement with the help from a competent partner or a knowledgeable peer).The knowledgeable partner could be the teacher or the peer group, the teacher in this case acts as a scaffold who gives support and guidance to the student where it is necessary. This theory is synonymous with the constructivist theory that believes in the students’ discovery of principles themselves and by so doing it makes learning to be learner-centered and promotes participation on the part of the learners and the teachers other than being passive and regurgitate facts that leads to memorization of knowledge. Vygotsky’s zone of proximal development will enable teachers of summary writing to facilitate learning rather than imparting learning because of the nature of the subject that has to do with problem solving and discovery. 

           The social learning theory of Albert Bandura is based on the principles of observation, imitation and modeling. This theory will enable learners to emulate good behaviours and feelings amongst their peers, because the collaborative learning will bring learners together to work for a common goal. Since the main aim is to aspire for a goal, the stronger ones will help the weaker ones, and by so doing they learn from one another in terms of character and learning. The findings of the study will help in authenticating or debunking the tenets of this theory. 

          The findings of this result will be of benefit to the curriculum planners, government, teachers and students. From the findings, curriculum planners will benefit since they will be provided with information that may be used in recommending effective innovations in teaching strategies. Also, the findings will provide information that will be used to sensitize the government on the need for workshops, seminars, and conferences on new teaching technique like the collaborative learning as an effective strategy for teaching summary writing. It will also enable them to re-train teachers by organizing symposia, workshops and training on the use of collaborative methods. The use of conventional method of teaching will be jettisoned as curriculum planners will find the need to improve on it.

          This study will be significant to the teachers because they will find the study useful as it will suggest a better method of summary writing teaching and learning process as a sure way of achieving their set objectives with less pains. It will sensitize teachers of summary writing to the adoption of better teaching methods. 

         The students will find the study, helpful because it will help them to work together as one so as to achieve a common goal and also to solve their immediate problems. It will also enhance good team work and working together in harmoniously with one another irrespective of their cultural differences.              

Scope of the Study

         The study was restricted to the senior secondary school (SS2) students in Afikpo Education Zone of Ebonyi State. The work was restricted only to the SS2 students in each chosen school preparing to write summary in English language in WASSEC. The content scope of this study covered comprehension passage, summary writing and essay writing.  

Research Questions 

        The following research questions were raised to guide the study: 

1.  What is the mean achievement scores of students taught summary writing with collaborative learning and those taught with conventional method?   

2.  What is the influence of gender on mean achievement scores of students in summary writing? 

3. What is the interaction effect of method and gender on students mean achievement scores in summary writing?




            

4.  What is the opinion rating of male and female students taught summary writing using collaborative method? 

Hypotheses 

       The following null hypotheses were formulated to guide the study and was tested at 0.05 level of significance.

 H01.  There is no significant difference in the mean achievement scores of students taught summary writing using collaborative learning method and those taught using conventional method.  
H02.   There is no significant difference in the mean achievement scores of urban and rural students taught summary writing. 

H03.   There is no significant in the mean achievement scores of male and female students taught summary writing.

H04.  There is no significant interaction effect of gender on students’ achievement in summary writing.            















                      

CHAPTER TWO

                       REVIEW OF RELATED LITERATURE  

This chapter reviews related literature under the following headings namely: Conceptual Fame work, Theoretical Frame work, Empirical Studies and Summary of Literature Review  

Conceptual Framework 

       Concept of Summary Writing 

       Scope of Summary Writing 

       Objectives of Summary Writing 

       Conventional/ Traditional method of teaching 

       Concept of achievement in Summary Writing 

       Concept of attitude and gender 

       Collaborative Classroom 

        Collaborative learning 

        Learning Pyramid 

        Benefits and advantages of Collaborative learning 

        Difference between Cooperative learning and Collaborative learning

Theoretical Framework 

        Vygotsky’s Theory of Zone proximal development 

       Albert Bandura Social Learning Theory 

Review of Empirical Studies 

        Studies on Collaborative learning and Conventional method 

        Studies on Gender and attitudes of students towards Summary Writing 

 Summary of Literature Reviewed.  

Conceptual Framework
Concept of Summary Writing

Attempts have been made by many writers to define or rather describe what summary writing is. However, there is no particularly agreed definition as every attempt at its definition is based on what each person holds firmly to mean summary writing and its importance to the learners in the academic field. For example, summary is a short statement that gives only the main points of something not the details. It involves putting the main ideas into your own words including only the main points and is necessary to attribute summarized, ideas to the original source materials which are significantly shorter than the original and take a broad overview of the source material. Summary writing vast students in challenging tasks or questions, rather than beginning with facts and ideas and then moving to applications, summary writing begins with problem solving for which students must marshal pertinent  facts and ideas by reasoning and involving themselves in the exercise.


Good summary skills are essential for success in writing and are crucial in preparing to write research papers and essays. Students need these skills because summarizing is efficient and it helps them distinguish between more or less important materials. And to write a good and concise summary is to first outline the article, materials or paper that they are interested in summarizing, thus the students are expected to read the article carefully and make a list of the most important points in the article by breaking each important point into smaller ideas and each idea into smaller forms. Examples are not often needed except if the volume is much. It is important for students to known that they cannot summarize materials until they understand it fully, with the ability to shorten the text in such a way that all facts that are in the summary are properly evaluated and interpreted. Basically, writing is an artistical art which makes man to be very careful in reasoning with full concentration in order to bring the trait inside of him for the benefit of the society, the learner needs to be equipped with the skills and art that will make him to participate his quota to the development of the society by being a functional member of the environment in which he belongs. 

Scope of Summary Writing


The nature of summary writing for long has been seen as an activities or process which involves an interaction between the reader and the written material. At the beginning or initial level of reading the text, the learner looks at the written stimuli and attempts to pronounce the sound equivalent of the given alphabet. Gradually, the learner student goes over words or word groups or statements with the aim of identifying what stands for sound or meaning. The learner also attempts to grasp the meaning of summary. At the intermediate or above level such as senior secondary school, the learner looks at written statement or text and attempt to identify the message contained in the piece or material, at the advance stage, the learner examines the text or written  materials and employs his experience of language skills and the clues available to move towards understanding the material.


Consequently, at the secondary level what message gained from the text would depend substantially on the visible language signals and the proficiency of the learner student, while teachers should bear in mind the following: the level of relationship among students, the materials to be summarized, time available for the lesson and appropriate teaching aids suitable for carrying out an effective lesson. However, summary writing is usually carried out at the three distinctive levels thus: initial, intermediate and advance levels. Ayodele (2002) notes that another practice probing summary writing could take the form of making students in a class to work in cooperative groups, in pairs, gender base formation etc to summarize each paragraph. Aliju (2008) suggests that pros and cons prospective may be brought out and conclusions and or argument among the students can be organized because summary writing involves the main points in the passage. Although, the research does not clearly identify summary writing as a separate trait, summary writing can be identified as a skill that develops separately and contributes to the development of other language skills. Dana lynn Driscoll, and Allen Brizee (2010) opine that lessons for developing summary writing skills incorporate writing tasks. The learner should be provided the opportunity to practice both sets of skills and to integrate them in writing skills which summary is embedded.

Objectives of Teaching Summary Writing

The objectives of English Language in Nigerian Secondary Schools as it is based on students’ familiarity with their physical and summary writing environment, improved social relationship and interactions: skills and ability to think reflectively, critically, creatively and independently. (Sofadekan, 2003) stated some of the following objectives of learning:

1. To develop in the students a sense of responsibility to themselves and to the others.

2. To create an awareness and an understanding of our evolving environment.  

3. To draw the attention of the students to the capability to learn and to acquire the basic skills of listening, speaking, reading, writing and of circulation.

4. To develop in students the inculcation of appropriate value of honesty, integrity, hard work, fairness and justice at work and play as one’s contribution to the development of others (p. 6).

5. To develop a sympathetic appreciation of the diversity and independence of all members of the group.

6. To develop in students confidence in themselves. 

7.  To enable individuals to live effectively and in harmony within his   changing environment 

All these objectives are required in life-problem solving, as a totality of man’s experiences in the learning environment and a problem approach discipline. It becomes imperative to emphasize students’ active participation in the learning process.  The provisions and objectives set for the accomplishment of summary writing goals are worthwhile enough to achieve the set goals. The benefits emphasized in the current of summary writing are those ones which are important to get across the school students. With the skills and willingness for survival, aimed at in this national guide, it is hopeful that students at the end of the courses should be able to develop the right type of behaviour to learn more about themselves and others as well. 

English Language curriculum development has the responsibility of two main bodies, which are the Comparative Education Study and Adaptation Centre (CESAC) and the Nigerian Education Research Council (NERDC). The CESAC drafted both the Junior Secondary School (JSS) and the Senior Secondary School (SSS) curricula in 1977. Since then the (SSS) syllabus has been approved, and implemented in all schools in Nigeria. Summary writing as an aspect of English language which is a core subject at the Senior Secondary School have been very important in the West African School Certificate Examinations. Adeyemi (2003) sees it as a programme of study in our schools which is used to inculcate knowledge, skills, attitude and actions considered important in students’ relationship in the collaborative learning environment.

Therefore instructional strategy should be centered on ways of teaching summary writing collaboratively in Senior Secondary Schools, which include those of problem approaches: problem solving, learning by doing and learning by experience. NCSS (2002) stated that summary writing should be taught and learned in a manner that is consistent with the constructivists’ view of learning and principle of teaching essential characteristics of powerful summary writing. The primary teaching tasks of schools and teachers are to provide constructivists-rich learning experiences that take into student’s account prior knowledge and understanding. The essential characteristics which make summary writing important is that it has direct implications for what teachers should know and be able to do and what disposition they should posses. Summary writing create the kind of learning experiences and school environment that are envisioned to favour learners towards meaningful, integrative, skill- based, challenging and active instruction. Among the strategies aimed at meeting the principles of constructivism and characterizing powerful summary writing is collaborative learning. 

The Conventional/Traditional Method of Teaching
The traditional or conventional approach of teaching itself, involves the directed flow of information from the teacher as sage to student as receptacle. The learner is subjected to a passive role in the teaching/learning process due to didactic instructional approach adopted by teachers. This traditional/didactic/conventional instructional model (lecture method) is preferred by many teachers in Secondary Schools to other methods for a number of reasons (Nworgu & Okereke, 2011). They argued that it enables the teacher to reach large number of students at the same time it offers the teacher the feeling of security as authority figures. Recently, many curriculum specialists as well as curriculum implementers have seen the need to make teaching/learning leaner centered. This need is amplified by the obvious limitations of the lecture method outlined by Agbi (2004) that it is not adequate for slow learners, promotion of rote learning, and lack of opportunity for students to practice communication and manipulative skills. However, it is in a quest to make teaching and learning interactive and learner-centered, the researcher proposed for the adoption of the collaborative learning as against the lecture method.

In conventional method of teaching summary writing, the lesson content and delivery are considered to be the most important and learners master knowledge through drill and practice which leads to rote learning. It gives power and responsibility to the teacher and the teacher plays the role of an instructor (inform of lecturer) and decision maker (with regards to curriculum content and specific outcomes). This method is highly teacher-centered as it sees the teacher as the essence of instructions while the learners are seen as a mere knowledge bank meant to be filled with information. (Novak, 1998). In this type of method, the learners contribute less because most times the lesson is delivered by the teacher, who does all the talking alone while students’ listen. 

The traditional or conventional method of teaching emanates from the school of behaviourist with proponents like E.L. Thorndike, B. F. Skinner and so on,  believes that learning is a process of forming bonds between stimulus and response and popularized the notion that behaviour can be objectively studies (Nwafor,2007) agreed that learning principles like contiguity, reinforcement, repetition and practice become important in the behaviourist prescriptions of learning because the amount of content dished out were the ones that the leaner was able to master(rote learning). In this case, the teacher makes the learning process rigid for the learner, he maps out content and imparts it on the learner; which makes the learner to memorize and regurgitate as much on the contents as possible from what is given to him or her by the instructor.  

In the traditional method of teaching summary writing, the didactic method, note copying and so on, where the individual work is dominated and teacher is more powerful and active than the students. This type of teaching becomes questionable when the materials, examples and methods of instruction become antiquated. As with any subject matter, teachers must make efforts to adjust their instruction to the changing needs of their students. Those students have needs which are not being met by most “traditional” instructional technique.( Mc Groarty 1993) agreed that the teacher can become less the ‘hold of knowledge”, and more the facilitator of improvement and learning by building on this relationship, the teacher can service the students better, both in summary writing achievement and in their lives. 

Concept of Achievement in Summary Writing

From the method used in teaching summary writing studies has shown that there is a setback in achieving the stated objectives. Language educationists and educators such as Adeyemi (2003), Ayodele (2002) and Aliju (2008) have some reasons for the decline in students’ achievement in the subject. Adeyemi (2003) in her studies attributed students’ low achievement to the problem of getting current textbooks and teaching resources, inability of students to have financial backing to provide the necessary materials needed for effective learning, the problem of getting qualified teachers to teach summary writing and inability of practicing teachers to refresh, their memories using seminars, conferences, symposia, workshops and other relevant academic gathering. Also the inability of the students to employ their language skills and the clues available to achieve success in summary writing leads to low achievement in examinations. Linda (2000) includes that student’s poor achievement is also attributed to the quality of teachers, which may be due to the position held by the teachers as the implementers of the curriculum. 


This poor performance of students in public examinations in summary writing has affected the school enrolment of students in the Senior Secondary School Certificate Examinations and National Certificate Examinations. It is clear that the students’ achievement is fluctuating and asides that gender has little in the result because the performance of students’ has nothing to do with the gender. It is also clear that gender is not a determination in the students’ achievement in summary writing. The students’ summary writing achievement as explained above is as a result of the conventional method, because the learners were not fully involved in the teaching and learning process, most times they memorize facts for examination purpose in order to pass their examinations and when the examinations are over they have forgotten what they have learnt. This brings about collaborative learning by the researcher to breech the gap of failure and to produce learners who are able to solve their problems and to improve the team spirit in the learners. 

Concept of Attitude and Gender:

Attitude is only one variable among many terms used in describing acquired or learned behavioural disposition. It is that aspect of a person’s psychological entity, which has great influence on the life of the individual. In the words of Aggarwal (2008), attitude is a dispositional readiness to respond to certain institutions, persons or objects in a consistent manner which has been learned and has become one’s typical mode of response. An attitude has a well-defined object of reference for example; one’s views regarding class of food or drink, sorts, maths or democracy are attitudes. It is also an internal state that moderates the choices of personal action made by an individual and as such it is an expression of a person’s feelings about a thing or situation.


In achieving the summary writing objectives it is observed by the researcher that the students attitude towards the subject are not encouraging, because most learners that are taught with the lecture method seek not to develop positive attitudes towards the subject. It is expected that learners ought to have good attitudes based on the fact that the subject is more of affective, which deals with human relationship, feelings and disposition. The researcher considered attitude as an important variable for the study.


Another important variable considered for the study is gender (Lee, 2001) says that gender is an attribute that differentiates feminine from masculine socially. Gender is referred to as one’s sex; it becomes a factor in classroom instruction when the teacher creates a learning environment that favours either the boys or girls. In the studies reviewed, sometimes the boys perform better than the girls, and sometimes vice versa, thus, the study is expected to investigate whether gender is an important determinant to the summary writing achievement of students.  

Collaborative Classroom
  
Teachers in this classroom share authority with students in different ways; the teacher in traditional class is responsible for setting goals, designing learning tasks and assessing what is learned while teachers of collaborative invite students to set specific goals within the framework of what they have learnt, provide options for activities that interest students and assess what they learnt. Students are encouraged to use their brains to share their knowledge and strategy; they help students to listen to diverse options engage in critical and creative thinking and perception in the meaningful dialogue. Teachers help students connect new information to their experiences and learning in other areas as a mediator, they adjust the level of information and support to minimize the ability to take responsibility for learning and try to help students out in trouble. Students should not be deprived the opportunity for making contributions and appreciation to others, create chance for them to do multiple contexts in schools and not allowed to segregate in order to achieve and improve their objectives interchangeably. Segregation weakens collaborative and deprive opportunity to learn with each other. The facilitator should create rich environments and activities for linking new information, knowledge, provide opportunity for collaborative work and problem solving, exposes students in different types of learning tasks in the environment, arranging the desk in the manner that all students could see each other in the class to suit learning.

A collaborative classroom should have different types of projects or activity centers for conducting experiments that solve real problems, there should be magazines, and journals, newspapers, audiotapes and video to allow students use different media for communicating ideas and expanding the frontiers of knowledge in summary writing. Collaborative learning is the type of learning that occurs as a result of interaction between peers engaged in the completion of a common tasks (Ingletion, 2000) said that attention is on what students can do to initiate and manage their learning through collaboration with others. In addition, it leads to the acquisition of writing skills that is why this type of learning is the best to achieve summary writing activities in the class. During collaborative learning students are paired or grouped together and are given specific task to perform, each member is responsible for their own learning as well as those of other group members thus students play vital role in each other’s leaning. Gokhale (1995:1) said that the success of one student helps other students to be successful. Therefore, in collaborative setting, learners have opportunities to discuss with peers, present and defend ideas, exchange diverse beliefs, question other conceptual frame works, and are actively engaged in the learning process. The goal of collaborative learning is to shift learning from a teacher – centered to a student centric methodology. It can take place in the classroom, laboratory or on-line. It all depends on the theme and the nature of the subject. 

Research has proved that gifted students are held back when grouped with weaker students, more scholars support diversity in small groups. Ramencich and Mckay (1995) agreed that grouping by ability does not usually benefits over all achievement and can lead to inequalities of both achievements. They advocate the use of varieties of grouping, formats with good argument on both groups, most teachers made choices based on their objectives, also the teacher can simply alternate, sometimes group according to the strengths or interests of students or can use other criteria so that students can learn to work with different types of people. It is advisable to mix the learners to carry one another along. Different names have been given to this method of teaching and some of it are peer-teaching, reciprocal learning, team learning, brain storming, study groups among others Johnson, Johnson and Smith (1991) identified three general types of learning, informal learning, formal learning groups and study teams. Informal learning groups are adhoc, temporary clustering of students within a single class session, this can be done by the teacher by asking the students to face the neigbour for two minutes discussion who may be in groups of three to five with the aim to checkmate their understanding of the material, thus formal learning groups are teams established to complete a specific task which could be inform of performing a laboratory test, carry out a project, write report which could either be completed in a single class session or over a period of weeks, in this case students must finish their task before marks will be awarded to them, while the study teams are groups with stable membership their work is to provide members with support, encouragement and assistance for their assignments. They help their members to update class works or assignment if one missed lecture. The class can be valuable if the number became large though the subject matter may be complex because of the number of students in the class.

Darthmouth, (2004) says that collaborative exercise can be whole class events or in small groups. Those collaborative exercises that requires close attention, work best with pairs particularly in summary writing, because small groups will be appropriated for learning to take place instead of clustering in the class with many students, the small groups tend to reduce the burden of teaching and help in learning fast, and when interacting with peers students requires ways for crafting good responses to their classmates work like summarizing arguments, predicting and asking questions that reflect what  the writer is saying, outlying problems and marking suggestions. (Blanche, 2003) agreed that collaborative learning is one strategy among many, each of which can plays a role to make learning an active and effective process. In all conventional learning is a teaching method that has its own advantages but collaborative learning method is most preferred because it makes students to acquire knowledge, help and trust one another without the presence of the teacher in the class. 

In the process of learning, the intention of using collaborative learning is to collaborate with other peers as mentioned earlier. It is for strong relationship between how we learned and the retention of the material learned which is learning from the top to teaching others at the bottom that move from passive observation to active participation and corresponding increase in retention. This shows that when a student is highly involved in the learning process he will understand and retain whatever he has learned. What matters is for teachers to coordinate and facilitate while students do the work themselves through either of this methods: discussion, practice by doing and teaching others or immediate use of learning

Collaborative Learning
There seem to be an increasing consensus in pedagogy worldwide about the need to shift from traditional teacher, teacher-centered method of teaching (where the teacher does all the talking with students remaining passive); to a more student-centered approach with learners actively involved in the learning process). One instructional method aimed at achieving this is collaborative learning. Collaborative learning is an umbrella team for a variety of educational approaches involving joint intellectual effort by students, or students and teacher together. (Babara Leigh Smith & Jean .T. Mac Gregor, 1992). Usually students are working in groups of two or more, mutually searching for understanding, solution or meanings, or creating a product.

Based on their review of literature of search on collaborative learning, Van der Linden, (2000) offered the following working definition:

Learning in collaboration with others offers opportunities for an active process; it entails that one has to come to a mutual agreement as to the interpretation of what is to be learned and how to go about it. The aim is to work towards a shared meaning as a result of the negotiation process and towards a common learning result, that also serves as the basis for individual understanding, a personal view point and identity. (P.39).
Collaborative learning activities vary widely, but most centered on student’s exploration or application of course material, not simply teacher’s presentation or explication of it. The lecturing / note talking / listening process may not disappear entirely, but it lives alongside other processes that are based in student’s discussion and active work with the course material. Teachers who use collaborative learning tend to think of themselves less as expert transmitters of knowledge to students and more as expert designers of intellectual experiences for students as coaches or mid-wives of a more emergent learning process. Though collaborative learning takes on a variety of forms and is practiced by teachers of different disciplinary background and teaching traditions, the field is tied together by a number of important assumptions about learners and the learning process.

Smith (1992) gave the following as assumptions of learning and they are as follows: 

1. Learning is an active, constructive process: To learn new information, ideas or skills, the students have to work actively with them in purposeful ways. They need to integrate this new material with what they already know or use it to reorganize what they thought they knew. In collaborative learning situations, the students are not simply taking in new information and ideas. These acts of intellectual processing of constructing meaning or creating something new is crucial to learning.

2. Learning depends on rich contents: Recent research suggests that learning is fundamentally influenced by the context and activity in which it is embedded. (Brown, Collins and Dugdid, 1989). Collaborative learning activities immerse students in challenging tasks or questions. Rather than beginning with facts and ideas and then moving to applications collaborative learning activities must marshal pertinent facts and ideas. Instead of being distant observers of question and answers, or problems and solutions, students become immediate practitioners. Rich context challenge students to practice and develop higher order reasoning and problem solving skills.
3. Learners are diverse: The students bring multiple perspectives to the classroom-livers backgrounds, learning styles experience and aspirations. It is required that teachers no longer assume a one-size-fits-all approach. When students work together on their learning in class we get a direct and immediate sense of how they are learning, and what experience and ideas they bring to their work. The diverse perspectives that emerge in collaborative activities are classifying but not just for teachers. They are illuminating for the students as well.

4. Learning is inherently social: As Jeff Golub points out. ‘‘Collaborative learning has it main feature a structure that allows talk, students are supposed to talk to each other and it is in this talking that much of the learning occurs’’. (Golub, 1988). Collaborative learning produces intellectual synergy of many minds coming to bear on a problem, and the social stimulations of mutual engagement in a common Endeavour: This is mutual exploration, meaning-making, and feedback often leads to better understanding on the part of all of us. 

Among the many teaching practices, collaborative learning has been singled out as the most promising (Cockrell, Caplow & Donaldson, 2000). In this recent view of the student integration model, Tinto (1997), for instance, placed collaborative learning the core of the academic and social experiences of the student and highlighted its role in the quality of effort the student spends in learning. Austin (1993) found that classroom pedagogical practices that promoted meaningful collaboration among students made significant contribution to student achievement. Collaborative learning, although gaining momentum in the classroom has long been associated with student affairs outside the classroom, learning communities are among the oldest and most revered models of education. (Shapire & Levine. 1999). Learning communities help students establish academic and social support networks outside the classroom. Collaborative learning is aimed at producing academically stronger students. It is a pedagogical concept that has been widely researched, practiced and endorsed by many professionals. In a world where being a “team player” is often linked with business success, collaborative learning is a very useful and relevant tool that when the principles are applied in the teaching and learning of summary writing will achieve its aims and objectives and also produce learners who are able to solve their problems. In the words of Ingleton (2000). There is an upswing in demand by staff, students and employers for students to graduate with good interpersonal skills. Knowledge of group dynamics, and the flexibility to work in terms, the ability to lead, to problem solving and to communicate effectively. New curricular include a strong emphasis on generic skills, and we have the task of turning those emphases into actual graduate attribute. In the process, teacher’s roles are changing from imparting information to facilitating student’s acquisition of learning and generic skills (Ingletion, 2000).

              In collaborative learning practices, teachers are facilitators and they guide students towards the attainment of such skills as stated above. It is therefore necessary that summary writing teachers needs to be equipped with the skills that will enable them to facilitate learning, according to Gokhale (1995:1). Collaborative learning is ‘‘an instructional method in which students at various performance levels work together in small groups towards a common goal.’’ This definition appears to focus on the heterogeneous makeup of some groups while at the same time emphasing group efforts and achievement.

              Nigeria is most populous nation in sub-Saharan Africa with about 150 million people (National population commission, 2007), occupying a land mass of about 923. 768 kilometers and with about over 274 ethnic groups. There is the need for the teachers in English Language teaching summary writing to adopt the collaborative technique because in the classroom, there is the tendency that some of the ethnic groups might be presented in the classroom, it is therefore necessary that this type of learning will bring the jinks and barriers of ethnic or cultural differences amongst learners. Collaborative learning as described by Bonwell and Eison (1991) is a strategy ‘‘that involves students in doing things and thinking about the things they are doing’’. They emphasize the active participation of learners, and bring to mind the Chinese proverb: “Tell me and I forget, show me and I understand, involved me and I understand.” Similarly, collaborative learning is the type of learning that occurs as a result of interaction between peers engaged in the completion of a common task. Attention is on what students can do to initiate and manage their learning through collaborative with others (Ingleton, 2000). In addition, collaborative learning leads to the acquisition of language skills. This is the more reason why this type of learning is proposed so as to achieve the summary writing objectives.

              Under collaborative learning, students are paired or grouped together and give specific task to perform. Each member is responsible for their own learning as well as those of other group members. Thus, students play vital roles in each other’s learning. As Gokhale (1995:1) aptly puts it “the success of one student helps other students to be successful”. Thus, in a collaborative setting, learners have the opportunity to discuss with peers, present and defend ideas, exchange diverse beliefs, question other conceptual frameworks, and are actively engaged in the learning process. Thus a goal of collaborative learning is to shift learning from a teacher-centered to a student-centric methodology. Collaborative learning can take place in the classroom, laboratory or online depending on the theme and the nature of the subject. 

            Some scholars suggest that gifted students are held back when grouped with weaker students, more scholars support diversity in small groups. Ramencieh and McKay (1995) conclude that grouping by ability does not usually benefit overall achievement and can lead to inequalities of both achievements. They advocate the use of variety of grouping formats. With good arguments on both sides most teachers make choices based on their objectives. Also, the teacher can simply alternate: sometimes group according to the strengths or interests of students or can use other criteria so that students can learn to work with different types of people. It is advisable that teachers mix the learners together so that they can carry one another along. 

         Unlike individual learning: people engaged in collaborative learning capitalized on another’s resources and skills (asking one another for information, evaluating one another’s ideas. Monitoring one another’s work and so on). Thus, collaborative learning is commonly illustrated when group of students work together to search for understanding, meaning, or solutions or to create an artifact or product of their learning. Furthermore, collaborative learning redefines traditional student-teacher relationship in the classroom which results in controversy over whether this paradigm is beneficiary than harmful.

          Various names have been given to this form of teaching, and there are some distinctions, among these collaborative learning, learning communities, peer teaching, peer learning, reciprocal learning, team learning, study circles, study groups and work groups. But in all, there are three general types of group work: informal learning groups, formal groups and study teams (Johnson, Johnson and Smith, 1991). 

          Barabara Gross Davis, (1993) described the following:  

1. Informal learning groups are adhoc temporary clustering of students within a single class session. Informal learning groups can be initiated: for example, by asking students to turn to a neighbour and spend two minutes discussing a question the teacher have posed. The teacher can also form groups of three to five to solve a problem and pose a question. The teacher can organize informal groups at any time in a class of any size on check on students understanding of the material, to give students an opportunity to apply what they are learning. 

2. Formal learning groups; are teams established to complete a specific task, such as perform a laboratory test, write a report, carry out a project, or prepare a position paper. These groups may complete their work in a single class session or over several weeks. Typically, students work together until the task finished, and their project is graded.
3. Study teams are long- term groups with stable membership whose primary responsibility is to provide members with support, encouragement and assistance in completing course requirements and assignments, Study teams also inform their members about classes and assignments when someone has missed a lesson. The larger the class, the more complex the subject matter, the more valuable study teams can be.     

                The beauty of collaborative learning might be practiced in a number of ways, Darthmouth, (2004) described that collaborative exercises can be whole –class events or in small groups. Some collaborative exercises work best with pairs in particular, those exercises that require close attention. In summary writing, the small groups will be appreciated because most of the classes are densely populated with numbers like fifty or more especially in a public secondary school,  the small groups will reduce the burden of the teacher and thus makes teaching and learning easier. When interacting with their peer, students will require strategies for crafting good responses to their classmates work. They might try the strategies like summarizing arguments, predicting the arguments, asking questions, reflecting what the writer is saying, labeling problems and making suggestions. 

          Though peer group work is the most commonly used method for collaborative learning, many instructors employ collaborative assignments in order to reap benefits of peer learning. Darthmouth (2004), further added that group presentation, collaborative papers and discussion groups are additional ideas for collaborative learning. The group presentation and discussion groups are additional ideas for collaborative learning. The group presentation and study group are suitable for summary writing. The discussion papers can be formal or informal, within the classroom or outside the classroom; it could be inform of assignment. 

Collaborative learning as juxtaposed by Smith & Macgregor, (1992) is an umbrella term for a variety of approaches in education that involves intellectual effort by students and teacher. It refers to methodologies and environment in which learners engage in a common task in which individual depends on and is accountable to each other. It involves use of small groups so that all students can maximize their learning and that of their peers. Collaborative learning activities can include collaborative writing, group projects and other activities. The idea of collaborative learning is linked to co-operative learning and concepts found in learning organization, learning communities of professional learning.

This type of learning approach also have its root in social constructivism, reflecting the changing views from traditional to progressive, held by researchers in education on learning and the nature of knowledge (Webb & Palinscar, 1996). The social nature of learning requires collaboration amongst peers engaged in a common task. Group members are interdependent in the performance of their task and must interact in the performance of their task in order to complete it. The essential element that defines true collaborative learning is the generation of shared meaning amongst pair or group members through an interactive discussion process (Webb & Palinscar, 1996). Research has shown that, together, students are able to solve problems and construct knowledge they would be unable to if done independently because students bring to the classroom their own social, cultural and historical experiences ,negotiation and reaching consensus with others are necessary parts of construction of mutual understanding (Driver,1994) This type of learning is necessary in Nigerian schools based on the Nation’s diversity: this tends to bring about unity and solidarity among learners. This requires all individuals in the classroom to learn to discuss effectively and negotiable shared meaning and common knowledge, including the teacher. 

Current research in education also suggests that bringing school-based learning more in line with work-based learning facilitates the transition between school and works, and adult functioning in public. (Munby, Chin, Hutchinson, 2003). Collaboration in schools provides an opportunity for students to acquire and practice necessary skills needed for interaction in public and in the work place (Lazarowitz, & Hertz-Lazarowitz, 1998). public skills such as active listening, talking, offering compliments and constructive critic’s, taking turns, reaching consensus and conflict resolution are essential to the effective functioning of collaborative groups (webb & Palinscar, 1996).   

All students need explicit instruction about collaborative processes to learn effectively in a summary writing context. Collaborative learning activities provide an authentic context in which learning and practice writing skills is an essential element for improving summary writing. This learning is an effective instructional strategy that works well in literature based instruction. Students learn to read, write and think by having meaningful engagements with more experienced individuals. Many times these individuals may be their peers, Biechler (1997), Cooper (1998), is in line with Johnson and Smith (1999) because they all showed the importance of collaborative learning in enhancing learner’s motivation which helps in completing classroom tasks more successfully and bring better interpersonal relationship.    

Collaborative learning encourages active student participation in the learning. It encompasses a set of approaches to education, sometimes called small group learning. It creates an environment “that involves students in doing things and thinking about the things they are doing,” and reaches students who otherwise might not be engaged. Finally, collaborative learning is one strategy among many, each of which can play a role to make learning an active and effective process (Blanche, 2003).

Few teachers or students have had any exposure to the collaborative teaching and learning technique. Teachers are not trained during their certification processes in collaborative methods and those that are, often received in complete training. If teachers are taught by the lecture method while at teacher’s college, then it is hardly surprising that this will be the method of choice when their turn arrives to take over the classroom.

According to Johnson and Smith (1994) the purpose of collaborative learning is that effective groups produce higher quality project than individuals while the same time making each member a stronger individual in his own right. He added that the effective collaborative learning involves group members to: 
1. Share positive inter dependence and work together as individuals.

2. Help each other efficiently and exchanging feedback to improve each other’s learning.

3. Provide feedback to improve future performance and promote group goals. 

4. Have individual accountability and personal responsibility.

5. Use interpersonal and small group skills

6. Communicate with each other accurately, accept and support each other

7. Evaluate their process and maintain good working relationship among each other

Collaborative learning creates interactive contexts in which students have authentic reactions for listening to one another, asking questions, clarifying issues, stating points of view and carrying out interactive tasks which naturally stimulate and develop the students cognitive, linguistic and writing abilities. According to Johnson and Johnson (1986), there is persuasive evidence that cooperative teams achieve at higher levels of thought and retain information longer than students who work quietly as individuals. The shared learning gives students an opportunity to engage in discussion, take responsibility for their own learning, and thus become critical thinkers (Totten et al 1991). They further mentioned that team building activities help students get to know and trust one another. Other important writing skills include accepting and supporting others and solving conflicts constructively. Teachers need to model positive interpersonal skills, encourage students to practice the skills. Focusing on collaborative writing skill development will increase students’ achievement and enhance student’s employ ability interpersonal relationships and general psychological health. 


Team learning is the process of aligning and developing the capacity of a team to create the result of its members as it is desired (Senge, 1990), Johnson and Johnson (1994) reported that students need access to activities in which they learn to depend on each other as they ask for and receive help from one another individuals and competition teaching methods certainly have their place in the instructions and learning, Holt (1993) is in congruence with Kagan (1993) in the sense that both of them mentioned that the collaborative learning methods holds great promise for accelerating student’s attainment of high academic standards.


In general, collaborative learning is found effective in domains where peers engage in skill acquisition, joint planning, and categorization memory tasks. The idea is that peers learn the prerequisites of the topic to be learned and reinforce/internalize the topic using the collaborative learning Gotten et al, 1991). The studies reviewed above all agree that collaborative learning helps students to acquire knowledge and skills better than conventional learning.  

Learning Pyramid


The notions of maximizing learning through collaborating with other peers mentioned above were congruent with the learning pyramid. As Howden (1995) stated that there was a strong correlation between the ways we learned and the retention of the material learned. As illustrated in the pyramid from “lecture” at the top to “teaching others” at the bottom parallel the move from passive observation to active participation and a corresponding increase in retention. (Andrini &Kagan,1990).


The message was clear; higher involvement in the learning process yields retention of the material learned. The implication is that teachers should coordinate and facilitate, but the students should by all means do the work themselves. The rates were the highest with team work which included 

(a) Discussion by doing 50%

(b) Practice by doing 75%

(c) Teaching others/immediate use of learning 90%

As a sharp contrast, the retention rate of the traditional ways of individual and passive learning like lecturing (5%), reading (10%) and demonstration (30%) lasted not more than the long existing method of lecturing was as low as only five percent. From the above illustration, it is observed that learner-centered methods enables learner to perform better than any other methods.

Benefits and Disadvantages of collaborative learning
As explained by various scholars, it is crystal clear that collaborative is the learning that has to do with learners working together to solve problems with the assistance of the teacher. Therefore, it has its various benefits and disadvantages, the benefits of Collaborative learning. (William, 2003) noted that in any collaborative work, students working together benefits increased achievement, engagement, and pro-school attitudes. For example, students working in groups can be introduced to new ideas that conflict with their own understanding. This can lead them to seek new information to clarify the conflict or to attempt to explain and justify their own position which according to Lenke, C. Coughlin (2009) leads to learning. Also students working together can generate new approaches to solving problems that none of them knew prior to working together and individuals then adopt these approaches to use in future problem solving. Again, students also benefit by giving and receiving help. Giving help requires the givers to clarify and reorganize their understanding, helping him or understanding or help them clarify misconceptions. Receiving help from peers increases the quality of the feedback available to students.

Finally, William (2003) explained also that technology can add to the flexibility of time and space as students collaborate with anyone and place at anytime. Although learners often state that they miss face to face interaction during on-line learning, to date research indicates that there is no significant difference in achievement between, online learning and traditional learning.  Apart from the convenience, computer mediated diverse helps students to develop higher order reasoning and thinking skills in collaborative learning. There is also increase in motivation in group work especially when efforts are being rewarded to groups who succeed in their work, this bring encouragement to them even to other pairs groups. In the case of the disadvantages of collaborative learning is that it brings academic drawbacks for learning as well, many students do not know how to work together and must have good models and instructions for process, some students will always want to be a leader even when they don’t have the best understanding of the problem to be solved. (Bransford. I. D; Brown, A. I and Cocking R. 2000) agreed that collaborative learning must also be organized in a way that can tap diversity as a positive resource and counteract classroom stereotypes.    

Differences between Cooperative Learning and Collaborative Learning

Cooperative learning differs from collaborative learning in that the former “requires careful structured individual accountability” according to (Smith, et al, 2005). There is a fine line that separates cooperative learning and collaborative learning. Here are just few:   

(1)
Cooperative Learning is a successful teaching strategy in which small teams, each with students of different levels of ability, use a variety of learning activities to improve their understanding of a subject. Each member of team is responsible not only for learning what is taught but also for helping team mates, thus creating an atmosphere of achievement. (United States Department of Education Office of Research, 1992) while collaborative learning is based on that idea that learning is a naturally social act in which the participants talk among themselves (Gerlach, 1994). It is through the talk that learning occurs. 

(2)
Another difference is that in cooperative learning, each person is responsible for the portion of the work, while in collaborative learning, participants, work together to solve a problem.

(3)
In cooperative learning, many times the teacher already knows the problem and solution students will be working towards, on the other hand in collaborative learning the teacher does not have a pre-set notion of the problem or solution that students will be researching.

(4)
According to (Johnson Johnson and Holubec, 1993. P.6) cooperative learning refers to “the instructional use of small groups so that students work together to maximize their own and each other’s learning. A number of specific instructional approaches have been developed with varying features in terms of group’s organization and reward structures. For example,  Jigsaw, cooperative group investigation, Student teams achievement divisions (STAD), and teams games tournament (TGT) (Webb & Palinscar, explained: ‘although certain forms of cooperative learning can occur without collaboration, collaborative learning is generally assumed to subsumed cooperative learning” (P.848).  

Collaborative learning offers every member of the group the opportunity to develop to maximum; his/her summary writing and group’s skills. These skills are fundamental tools for life-long operation of individuals as functional members of the public of human-beings.

Theoretical Framework 

  Vygotsky’s Theory 

   Albert Bandura Social Learning Theory  

The theories related to the rationale of this study come from at least two nations: Vygotsky’s from Russia, and Alber Bandura from the United States of American. As the researcher mentioned earlier, collaborative learning could be dated as far back as the first century. Viewing from time and space in human history, Collaborative learning deserved better recognition.

The Vygtsky’s theory is relevant to this work because it is deeply rooted in constructivist theory which believes in learner’s discovery of experiences by themselves with the help of a knowledgeable. According to (Vygotsky’, 1978), opines that all good learning was in advance of development and involved in the acquisition of skills just beyond the student’s grasp. Such learning occurred through interaction within the student’s zone of proximal development which he said that zone of proximal development is the discrepancy between the student’s actual development level, (ie independent achievement) and his/her potential level (achievement with help from a more competent partner.  Nwafor,(2007) stated the three important things which Vygotsky theory considered to take place during intellectual development within the social academic environment for the learners to move to the next level of learning and it includes:

(1)
 Contingent teaching which is provided at the point of request in response to the learner’s performance.

(2)
 A slightly challenging learning activity, the accomplishment of which will force    the learner to seek for help and

(3)
 The presence of adult guidance and or the possibility of collaboration with more capable peers.(p77).

        The use of proximal development has many implications for the educational milieu. One of them is idea that human beings learning presupposed a specific social nature and was part of a process by which children grew into the intellectual life of those around them. To Vygotsky, a characteristic feature of learning is that it awakens a variety of internal developmental process that operates when the child is in the mood of interaction with people and in cooperation with his peer groups.

        Social constructivism is a theoretical framework widely used in contemporary arts education. To Scott, Asoko and Leach (2007), social constructivist perspectives share the following tenants.

(1)
Learning scientific knowledge involves a passage from social to personal planes
(2)
The process of learning is consequent upon individual sense making by the learner.
(3)
Learning is medicated by various semiotic resources, the most important which is language. 

(4)
Learning science community, which must be introduced to the learner by a teacher or some other knowledgeable figure (p.44).

        Driver, Asoko, Leach, Mortimer and Scott (1994) stated that a “social constructivist perspective recognizes that learning involves being introduced into a symbolic world” (p.7). This tenet of social constrivism originated with the Vygotskian notion of “enculturation”. Scott et all (2007) explained, the concepts and models of conventional science embody practices, conventions, modes of expression that are socially and instructionally agreed upon.

        This suggests that students cannot be expected to “discover” scientific concepts through free exploration without direct intervention and guidance from a teacher. Consequently, in the use of collaborative learning in the teaching and learning of summary writing, the teacher is suppose to act as scaffolds to the students while the brighter students should ensure that they carry weaker students along. In the summary writing teaching and learning process, it is expected that the teacher introduces the topic to the class: group the students and gives time for discussion, the teacher can give suggestions or guidance to the students when it is deemed necessary.

Bandura’s Social Learning Theory

The social learning theory of Bandura (1971) emphasized the importance of observing and modelling the behaviours, attitudes and emotional reaction of others. Bandura’s social learning theory posits learn from one another via observation, initiation and modeling. The theory has often been called a bridge between the behaviourist and cognitive because it encompasses attention, memory ad motivation.

The Albert Bandura’s theory believed in “reciprocal determinism”, that is the world and a person’s behaviour cause each other, while behaviorism essentially states that one’s behaviour, he studied adolescent aggression, found this too simplistic and so in addition he suggested that behaviour causes environment as well (Bandura, 1997). Later, Bandura soon considered personality as an interaction between three components: the environment, behaviour and one’s psychological processes (one’s ability to entertain images in mind and language).  

Furthermore, Ngwoke (2010) asserted that the social environment constitutes the overall learning situation and deciding factor in the stability of any learning. Social learning theory explained human behaviour in terms of continuo’s reciprocal interaction between cognitive, behavioural and environmental influences. The component processes underlying observational learning included:

1. 
Attention, including modelled events (distinctiveness, affective valence, complexity, prevalence functional value) and observer characteristics (sensory capacities, arousal level, perceptual set, post reinforcement).

2.
Retention, including symbolic coding, cognitive organization symbolic rehearsal, motor rehearsal.

3.
Motor reproduction, including physical capabilities, self-observation of reproduction, accuracy of feedback and

4.
Motivation, including external vicarious and self reinforcement. 


Social learning theory as explained by Bandura (1997), is sometimes referred to as a bridge between behaviourist and cognitive learning theories because it encompasses attention, memory and motivation. The theory is related to Vygotsky’s Social Development theory and Lave’s Situated Learning which also emphasized importance of social learning. It is because the social learning theory encompasses attention, memory and motivation, it covered both cognitive and behavioural frame works. In relating the theory to the present study, learning by collaborating will help students to emulate one another, especially, the slow learners will learn from fast learners. Also, 
there is the possibility that good summary writing skills will be achieved in the cause of working together. 

Review of Empirical Studies 

Studies on collaborative learning and conventional method 
This section was reviewed some empirical studies that are related to the study. There is paucity of remarkable studies carried out in related studies in English Language. The researcher examined some works, especially those that are related to the present study.

Yusuf (2003) carried out a search on the effects of Cooperative Instructional Strategy on Senior Secondary school Students’ performance in summary writing in Ilorin, Nigeria. The study employed a quasi experimental, non-equivalent pre-test, post-test, control group design. The subjects included all the final year students from two purposively selected secondary schools in the area. The treatment and control groups were made up of 48 and 45 students respectively. The selected secondary schools were randomly assigned to 10 treatment and control groups. The post-test scores were subjected to Analysis of Covariance (ANCOVA) to test the hypotheses generated for the study. The findings of the study showed that the students taught using Cooperative Instructional Strategy (CIS) performed significantly better than their counterparts taught using the Conventional Instructional Strategy (CIS). Based on their findings, it was recommended among others, that teachers of summary writing should expose their students to cooperative instructional strategy; thus this will promote summary writing interaction, active engagement in learning, learning by experience and self-motivation in summary writing. Since the cooperative instructional strategy has enhanced better performance of students in summary writing, this study is targeted towards ascertaining the effect of collaborative, learning on students’ achievement in summary writing.

Again, Adeyemi (2003) conducted another study that related to this, he investigated on the effects of three teaching strategies (cooperative learning, problem-solving and conventional) on senior secondary schools’ achievement in summary writing. The design used for the study was pre-test, post-test control group non-randomized quasi-experimental design. The study made use of 150 students (80 boys and 70 girls) that were selected using stratified cluster sampling from three public secondary schools in the central Local Government Area of Osun State, Nigeria. In addition, based on the design the teaching strategies were crossed with gender. The results showed that students exposed to cooperative learning strategy performed better than their counterparts in the other groups. The results of the study also indicated that the effect of teaching strategies was gender sensitive. The findings of the study are highly significant and relevant to the present study.

Slavin (1995) examined several ninety-nine studies that lasted four or more weeks and used a variety of cooperative learning methods. Sixty four (64) of the ninety-nine (99) experimental –control comparison favoured cooperative learning. Only five (5%) significantly favoured the control group. Overall, students in cooperative – learning groups scored about one-fourth of a standard deviation higher on the achievement tests than the students taught with conventionally. In addition to achievement outcomes, researchers have also assessed the impact of cooperative learning on problem solving. Given the complex nature of problem solving and multiple resources that a cooperative group has as its disposal, one would logically expect cooperative learning to have a positive effect on this outcome as well.      

Johnson. and Smith (2000) affirm that collaborative learning through problem – solving encourages critical knowledge in other contexts and enhance interpersonal skills – Raja Maznah (2004) in her study on web based collaborative learning activities finds that students involved in the research reported that they were able to expand and stretch their creativities to think of innovation ideas. That shows that collaborative learning provides room for critical reasoning and increased productivity in students’ summary writing. Teacher should know their student’s style preferences Yazici (2005) indicated that by knowing students’ preferences for collaborative learning teachers can take appropriate measures that will enhance learning of summary writing in English Language. 

The effect of the collaborative learning on improving the student’s potential when dealing with the active voice and the passive voice in English as investigated by Makzoomi and Award (2010), the treatment was applicable to 50 male and female students who were randomly selected for the study. The researchers divided the sample into two groups of 25 students each (control group and an experimental group). The groups were given the same material about the passive voice and the active voice. The students in the control were taught the use of the passive voice and the active voice through the traditional methods while the students in the experimental group were taught the use of passive voice and the active voice through the collaborative method. The findings of the study showed that there was significant differences between the experimental and control group; which means that the collaborative learning strategy was more effective in improving student’s learning of active and passive voice. Based on these findings, the researcher recommended that teachers be advised to adopt the collaborative strategy that focuses on the learner who is considered as the foundation stone of the whole teaching and learning process in collaborative learning method in senior secondary school student’s achievement in summary writing. It is however noted that the reviewed works did not delve deep enough into the issue at stake. This literature gap therefore makes it imperative for the current researcher to identify and analyzed the difficulties of collaborative learning method on senior secondary school student’s achievement in summary writing in Afikpo education zone of Ebonyi State.
Studies on Gender and Attitudes of student’s towards Summary writing achievement  
As study conducted on the influence of gender on Senior Secondary School (SSS) school students’ achievement in science study using cooperative learning teaching strategy by Daniel (2012) using a total number of one hundred and twenty (120) students obtain from the intact classes of the three SSS in the three selected Local Government of Ogun State, South West Nigeria, participated in the study. This study employed a quasi –experimental design. Lesson note based on jigsaw (2) cooperative learning strategy and Achievement Test for science students were the instrument used to collect the relevant data. The data collected was analyzed using descriptive and independent samples t-test statistical methods. Findings of this study revealed that there was no significant difference in academic achievement of male and female students at the pre-test, post-test and delayed post- test levels respectively . This research suggested that in order to encourage more Women into pure science and science- oriented courses, intervention need to be designed that focus only on the academic achievement of girls but also in how to make science – related occupations more interesting for young- high achieving goals. 

Another study of this nature was investigated on the effect if cooperative learning in mathematic classroom setting by Viann (2002), the researcher used quasi-experimental design to compare a control section using individualized learning sections using cooperative learning strategy based on the learning strategy, together model of Johnson and Johnson (1991). The results revealed to significant gender – related differences, but females achieved slightly higher grades than males.                                          

Attitudinal studies have been the areas of exploration by many researchers because of the desires to gain insights into the foundation of such attitudes and the variables that influence their formation. In relation to this study was another study carried out by Jekayinfa (2004), was an investigation into the influence of sex and environmental factors on the attitude of secondary school students towards summary writing. Five hundred and forty (540) secondary school students provide the data for the investigation. The sample was the stratified and matched for sex and location of schools. The result of the findings showed that enjoyment of summary working teachers, career interest and leisure interest in summary writing are dependent on the location of the school in their influence on behaviours to summary writing. Also, attitude towards summary writing as factors influencing students behaviour to summary writing are sex-linked. The researcher therefore, conducted this study to investigate the effect of collaborative learning in summary writing achievement. It has been observed by researchers that the concept of collaborative learning is an active exchange of ideas within small groups not only increases interest among the participants but also promotes academic achievement and enhances understanding of what is taught in the classroom.

Summary of Literature Review

The review of literature was organized and reviewed under conceptual framework, theoretical framework, empirical studies and summary of the literature review.

     
The conceptual framework concentrated mainly on the concept, scope for teaching summary writing and the objectives of summary writing, the consensus definitions of summary writing shows that it is the ability of man to read, comprehend and reduce a passage to a short paragraph by fishing out the main points in the passage. The greatest importance of summary writing is that it enables the learners to gain mastery of what is taught in the classroom setting.  Since he/she can read and understand what message is conveyed on the text. Yet with the place of summary writing, its objectives have not been fully achieved due to the type of methodology used by the teachers which is lecture method in teaching summary writing. The lecture method or conventional method is a teacher-centered method, in which the teacher most times does all the talking while the learners only talks when called upon by the teacher. This type of method makes learners, to be passive and memorize facts, mostly for passing examination. With this method, summary writing has been confronted with numerous problems resulting from poor academic achievement of students in the subject. The persistent reports of poor academic achievement has created a search for more effective methods that is leaner orientated, inquiry and activity based to substitute the lecture method. This makes the researcher to propose the collaborative learning. Proponents of collaborative learning described it as a learning that involves the intellectual effort by students, and teacher in order to achieve a common goal. It is a learner-centered, in the sense that learners participate fully in the teaching and learning process in the classroom.

In the theoretical framework, two theories of learning were suggested to guide the study, and this includes the Vygotsky’s zone of proximal development and the Albert Bandura social learning theory. Vygotsky’s zone of proximal development theory that explained that learning should not be below the understanding and cognition of learner, but it has to be a bit higher than the learner and this can be accomplished with the help of a teacher who acts as a scaffold or the help of knowledgably peers, in this theory it is expected that learning is expected to be guided by the teacher or the, peer group of a learner to help him or her in accomplishing the goal. Albert Bandura’s social learning theory recommended that modelling should be imbibed by the students. It is expected that in the Vygotskey’s theory, learning has to be guided by the teacher or the peer group; this is relevant to summary writing teaching and learning, because learners will be able to discover new experiences for themselves with the help of their teacher or the peer group. Also, in the Bandura social learning theory, learners will emulate good characters and attitude while working together. In addition to this, the bright learners will carry the other learners along.

Literature also reviewed a different factor that affects learner’s performance achievement in summary writing, with regards to gender and attitude/behaviour, where it becomes imperative is that better methods are to be sought to create positive attitude. Also studies on the influence of gender have been inconclusive, so there is need to carry out further investigations to clarify the gender debates as regards to achievement in summary writing.

CHAPTER THREE

RESEARCH METHODS

This chapter is organized under the following headings: Design of the Study, Area of the study, Population of the study, Sample and Sampling Techniques, Instruments for Data Collection, Validation of the Instrument, Reliability of Instrument, Experimental Procedure, Control of Extraneous varieties and Method of Data analysis.

Design of the Study
The study employed a quasi-experimental research design. Specifically, it is pre-test non-equivalent control group design. According to Nworgu (2006), “quasi-experimental design is an experiment where random assignment of subjects to experimental and control groups is not possible”. The study adopted this design because there was no randomization of research subjects, rather intact classes was used. The design is appropriate for this study because the researcher sets out to investigate the effect of collaborative learning on students’ achievement in summary writing in which experimental design is considered to be appropriate. The design is presented schematically as follows; 

	Group
	Pre-test
	Treatment
	Post-test

	Experiment
	01
	X
	02

	Control 
	01
	-x
	0​​2​


Where:
01 stands for pre-test



02 stands for post-test



X stands for treatment



-X stands for no treatment.

Area of the Study

This study was carried out in Afikpo Education Zone. Afikpo Education Zone consists of 5 Local Government Area in which we have Afikpo, Edda, Ohaozara, Onicha and Ivo Local Government Areas. Afikpo Local Government Area is bounded in the north by Enugu, in the East by Benue, in the South by Cross River and in the West by Abia State. The rational for the choice of study is that this area is one of the towns in Ebonyi State that collaborate effectively irrespective of where they come from in order to achieve a goal. Also there are large number of students in which collaborative learning will be introduced to and this is expected to facilitate learning. Also, the area is densely populated with a good number of public secondary schools which will be used for this study. Finally, no research of this nature have been carried out in this area, thus will make findings from this work to be effective.  

Population of the Study

According to Post Primary School Management Board (PPSMB) analysis year (2011), the population of the study consists of 4937 senior secondary school 2 students in Afikpo Education Zone. In all there are 22 public senior secondary schools in the Local Government Area. (See Appendixes H & I ) for the tables and schools.  The choice of the senior secondary class was made based on the fact that they are the students that will be prepared for external examinations. 

Sample and Sample Techniques

The sample size for the study was 230 SS2 Students (70 males and 160 females) drawn from the entire population of 4937 in Afikpo Education Zone from 22 co-educational schools. The study adopted a multi stage sampling technique. At the first stage, purposive sampling was used to select only 16 schools which are co-educational out of the 22 schools in the education zone; this is because gender is a variable in the study. At the second stage, sampling of the schools was done through balloting; this was done by making the list of all the 16 secondary schools in the education zone. 2 schools were picked from the list of the 16 schools. At the third stage, from each sampled school, two arms of SS2 was randomly selected through balloting. Two intact classes in each school, one intact class was assigned to be taught with collaborative learning while the other intact class was assigned to be taught with the conventional method direct/explicit method. The assignment of the classes for either of the instructional methods was done through the tossing of the coins. 

Instrument for Data Collection

The Instrument for Data Collection was the West African Senior Secondary School Certificate Examination Past Question Papers. Two different lesson plans was developed from it which include the followings;

1. Conventional group

2. Collaborative learning group

The instrument is standardized items adopted from (WASSE) past question papers of June, 2010, 2011 and 2012 respectively. Each of the (WASSE) is a thirty item instrument made of multiple choice questions with five responses A – E. The instrument was used to evaluate the students’ achievement on three major areas of comprehension, summary and essay. The comprehension exercise was used to test students’ understanding and articulation of a given passage while, in the summary aspect the students were given a passage to read and summarize under a specific period of 50 minutes and the ability to pick the chief points was recorded and calculated also (See Appendix D page 108). Then the essay type was used to test students’ understanding of the summary taught by asking them to summarize the essay passage as it is been read out  by the other group.  

Validation of the Instrument

No validation was done. This is because the instrument for data collection (WASSE past question papers) contained standardized item and since standardized items are developed by experts, there is no needed subjecting the instrument for validation. 

Reliability of the Instrument

No reliability was done. This is because of the nature of the instrument adopted for the study. 

Experimental Procedure

The study involves two types of subjects. They are the collaborative group and the conventional group. The collaborative group is the experimental group while the conventional group is the control group. At the commencement of the experiments, the WASSE past question papers was administered to the students as pre-test to; 

Determine the students’ initial knowledge of the material they will learn later. It was conducted during the normal lesson period in accordance with SS2 time table. The classes were taught by the regular English language teachers while the researcher provided the rules, instructions and the materials for the lesson. The researcher was visiting at intervals to ensure that the teachers adhere strictly to the lesson plan developed for the groups. The content to be covered is the teaching of some topics in comprehension, summary writing and essay for instance, importance of kerosene to rural people, reasons for a good English Dictionary and “A stitch in time save nine” to senior secondary 2 students using the two teaching methods (the comprehension passage and conventional method). The experimental group was taught using comprehension while the control group was also taught using direct/explicit instructions. The experimental group will be subjected to summary writing instructions with comprehension for four weeks. A lesson plan was developed to include the passage which was used to teach the topics in summary writing in line with the outline given by Smith et al, (2005) on procedure for use to accomplish rules in classroom. The teacher will generally introduce each topic and engages the students in a brief discussion on the topics. The teacher now presents the summary topic to the students especially in terms of explaining the rules and the requirements of the summary topic. The students were allowed to attempt the questions while the teacher supervised and assisted when needed. The teacher acts as a guide here (See Appendix A in page 93 for the summary). The conventional method which is known as the direct or explicit method was used in teaching the control group in the sampled schools. In this case, the teacher writes out some words to be learnt and also copied out their meaning on the chalkboard for the students to copy; the teacher makes sentences with the words. Then students copy the definitions and examples of the sentences (See Appendix A for the lesson notes). The experiment lasted for the period of four weeks with one lesson period for each week. After the treatment, the past WASSE question papers for summary writing and comprehension were administered to both the control and experimental groups as post-test. The scripts for both tests was scored by the researcher. The scores was used for the analysis. 

Control of Extraneous Variables

The following measures were employed by the researcher to control some of the extraneous variables in the study:

i. Teacher Variables

In order to minimize errors which may arise as a result of teacher differences, the researcher organized a pre-experiment conference for the 90 teachers that were used for the study. This helped to establish a uniform instructional standard among the teachers. All topics for the study were treated during the conference with the result that teachers in each group should adopt a uniform approach. The lesson plan containing specifications 
were made available to the teachers who conducted the experiment in their individual groups. In addition, the researcher monitored the experiment very closely and ensure that no teacher deviated from the agreed procedure. 

ii. Instructional Situation Variables

To ensure that the instructional situation was the same for all the classes in the selected schools for the study, teaching and testing was conducted in all the SS2 classes in each school. However, the data for the study was restricted only for intact classes selected. This was done to control Howthorne effect. A situation in which the research subjects behaviour is affected not by the treatment parse but by the knowledge of participation in the study and novelty effect. This is a situation where there is increase in interest motivation or participation on the part of research subjects because they are doing something different. 

iii. Inter Group Variables

To eliminate errors of non-equivalent due to non-randomization of the research subjects’ the researcher employed analysis of covariance (ANCOVA) for data analysis to correct the errors of initial differences in ability levels among the research subjects. 

iv. Subject Interactions

The two teaching method was used for each school, the teaching will minimize the subjects’ interaction by ensuring that there were teachers in all the SS2 classes before commencing teaching which will help to reduce wandering of students. 
Methods of Data Analysis

The result of the responses of the students to the questions was analyzed using mean and standard deviation for the four research questions earlier pose by the researcher while the hypothesis was tested using analysis of covariance (ANCOVA) at alpha level of 0.05. 

CHAPTER FOUR

PRESENTATION OF RESULTS

This chapter presented results of data analysis based on four research questions and four hypotheses that guided the study. Results were presented individually in tables for the four research questions and collectively in a table for the four hypotheses.

Research question I.

What is the mean achievement scores of students taught summary writing with collaborative learning and those taught with conventional method?
Table 1: Mean (
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) and standard deviation (SD) achievement scores of students taught with collaborative learning and those taught with conventional method 
	Group
	N


	Pretest 


	Posttest 


	Gain score



	Collaborative learning  

Conventional 
	30

35
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1        SD1
10.70        1.84

7.40       1.56
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2               SD2
23.13       3.39

16.74      1.67
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12.43

9.34


The data on collaborative  learning and conventional in table 1 revealed that gain score for students taught using collaborative learning was 12.43 while that of  students taught with conventional method was 9.34.  Students taught summary writing with collaborative learning therefore, performed better than students taught with conventional method. 

Research Question  2.
What is the influence of gender on mean achievement scores of students in summary writing?
Table 2: Mean (
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) and standard deviation (SD) achievement scores of students according to gender.


	Gender
	N


	Pretest 


	Posttest 


	Gain score

 

	Male

Female 
	28

37
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1       SD2
9.21        2.32

8.70       2.40
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2                SD2
20.36       3.81

19.19      4.33
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11.15

10.49


Table 2 revealed gain score of 11.15 for male students, while the female students had gain score of 10.49, male students therefore, performed slightly better than their female counterparts in summary writing.
Research Question 3:

 What is the influence of location on the mean achievement scores of students in summary writing?

Table 3: Mean (
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) and standard deviation (SD) achievement scores of students according to location.
	Location
	N
	     Pretest 
	Posttest 
	Gain score
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1                    SD1
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2                    SD2
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	Urban 
	37
	10.22
	2.06
	22.24
	3.48
	12.02

	Rural 
	28
	7.21
	1.50
	16.32
	1.87
	9.11


Data in table 3 showed gain score of 12.02 for urban students, while rural students had gain score of 9.11. Urban students therefore, performed better than their rural counterparts in summary writing.
Research question 4

What is the interaction effect of method and gender on students mean achievement scores in summary writing?

Table 4: Mean (
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) and standard deviation (SD) achievement scores by method and gender.

	Method 
	Collaborative 
	Conventional 

	                   N          
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	  SD          N         
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	     SD

	Pretest    
Male           13       10.92

Female       17        10.53

Posttest 

Male           13       23.54 (12.62)

Female       17       22.82 (12.29)            


	  1.55       15        7.73

 2.07        20        7.15

3.04       15        17.60 (9.87) 

3.70        20       16.10(8.95)
	   1.79  

    1.35

   1.59  

   1.45 

	 Total 
Observed mean 23.13 

Gain score          12.43
	3.39              16.74

                    9.34
	1.67



Table 4 revealed a higher gain score of 12.62 for male students who were taught with collaborative learning, while their female counterparts had gain score of 12.29. Male students who were taught with conventional method had given score of 9.87 while their female counterpart had gain score of 8.95. The results do not suggest ordinal interaction effect between method and gender on students achievement score in summary writing. This was because at all levels  of gender, the gain score were higher for collaborative learning than for  conventional method; and the difference in the gain scores of male and female students in each group was negligible.

Hypotheses 

 The four hypotheses were tested using analysis of covariance. Summary of the analysis for the four null hypothesis were shown in table 5.

Table 5: Analysis of covariance of student’s summary writing achievement scores by method and gender.

	Sources of variation 
	Sum of  squares 
	DF
	Means square 
	F
	SIG

	Corrected model
	961.419a
	8
	120.177
	53.232
	.000

	Intercept 
	195.505
	1
	195.505
	86.597
	.000

	Pretest 
	132.718
	1
	132.718
	58.787
	.000

	Method
	26.340
	1
	26.340
	11.667
	.001

	Gender
	3.164
	1
	3.164
	1.401
	.241

	Location
	23.981
	1
	23.981
	10.622
	.002

	Method x gender 
	.165
	1
	.165
	.073
	.788

	Method x location
	12.680
	1
	12.680
	5.616
	.021

	Gender x location 
	.488
	1
	.488
	.216
	.644

	Method x gender x location 
	.725
	1
	.725
	.321
	.573

	Error 
	126.427
	56
	2.258
	
	

	Total 
	26294.000
	65
	
	
	

	Corrected total 
	1087.846  
	64
	
	
	


H01: There is no significant difference in the mean scores of students taught summary writing using collaborative learning and conventional method.

Data in table 5 showed a statistical significant main effect for method F (1, 64) = 11.667, P <.001. The null hypothesis therefore, was rejected, indicating that there was significant difference in the mean scores of students taught using collaborative learning and conventional method. The gain score for conventional learning was 9.34, while that for collaborative was 12.43. The difference was in favour of collaborative learning. Collaborative learning was superior to conventional method in summary writing instruction.

H02: There is no significant difference in the mean achievement scores of male and female students in summary writing

Table 5 revealed non-significant main effect of gender f (1, 64) = 1. 401, P>.241. The null hypothesis was not rejected, indicating there was no significant difference in the mean achievement scores of male and female students in summary writing.

H03: The interaction effect of method and gender on students’ mean achievement scores in summary writing is not statistically significant.

Date on table 5 indicated non-significant interaction effect of method and gender F (1, 64) =. .073, P >.788.  The null hypothesis was not rejected. The interaction effect of method and gender on students mean achievement scores in summary writing was, therefore, not statistically significant.

Summary of the Result 
1. Students taught summary writing with collaborative learning performed better than students taught with conventional method.

2.  There was significant difference in the mean scores of students taught using collaborative learning and conventional method.

3. Male students performed slightly better than their female counterparts in summary writing.

4. Students in urban area performed better than their rural counterparts in summary writing 

5. There was no significant different in the mean achievement scores of male and female students in summary writing.

6. The interaction effect of method and gender on students’ on students’ mean achievement scores in summary writing was not statistically significant.

CHAPTER FIVE

DISCUSSION, CONCLUSION, IMPLICATIONS AND RECOMMENDATIONS

In this chapter, the findings of the study based on the four research questions and four null hypotheses that guided the study are discussed. The conclusion, educational implications, recommendations, limitation of the study, suggestions for further research and summary of the whole study are also presented.

Discussion of Results

Discussion of the finding is presented under the following subheadings:

a. Effect of collaborative learning on students mean achievement scores in summary writing.

b. Influence of gender on mean achievement scores of students in summary writing.

c. Influence of location on mean achievement scores of students in summary writing.

d. Interaction of method and gender on students mean achievement scores in summary writing.

Effect of Collaborative Learning on Students Mean Achievement Scores in Summary Writing 

The collaborative learning was superior to conventional method in facilitating the achievement of the learners in summary writing. The differences in the performance might have been the result of the types of method of presenting instructions to the students. The nature of collaborative learning entails that the method is student-centered with learners actively involved in the learning process. This is against the conventional method which is teacher-centered. In collaborative learning the students are highly involved in the learning process. The students may retain whatever they have learned. The teachers activities are to coordinate and facilitate while students do the work themselves through either discussion, practice by doing and teaching others. However in collaborative learning students learn work together to solve problems with the assistance of the teacher. This enables them to understand any concept or issue appropriately because it gives them room for exchange of ideas. In contrast with conventional method which is teacher-centered, the students are just passive listeners.

It should be noted that in collaborative learning that students are self-initiated and self directed types of learning. Learners determination of how they learn are expected to be critical to the achievement of the lesson more than the conventional method by which teacher dishes out the instruction not minding whether the students learn or not. Students therefore, benefited more from collaborative learning than conventional method in learning summary writing.

The findings of this study are in line with that of similar study of William (2003) and Adeyemi (2003) on the benefits and disadvantages of collaborative learning and effects of three teaching strategies on senior secondary school achievement in summary writing. His finding was that students working together benefits increased achievement, engagement and pro-school attitudes. The result also showed that students exposed to cooperative learning strategy performed better than their counterparts in the other groups.

The study on improving the students’ potential when dealing with the active voice and the passive voice in English by Makzoomi et al (2010) is also in line with the findings of this study. The study showed that there were significant differences between the experimental and control groups; which indicated that the collaborative learning strategy was more effective in improving students’ learning of active and passive voice.

Influence of Gender on Mean Achievement Scores of Students in Summary Writing 
The result showed that male students performed slightly better than their female counterparts in summary writing. The slight difference in their achievement may be attributed to the groupings of the learners. The students were divided into different groups without considering the gender factor. There was no gender discrimination in their groupings the students were therefore, placed on the same level ground irrespective of their gender. This may be the reason why they benefited from the instruction equally. The findings supported Viann (2002) on the effect of cooperative learning in mathematics classroom setting. The result revealed no significant gender-related differences. This study is also in line with that of Daniel (2012) on achievement in science study using cooperative learning teaching strategy. The study indicated that there was no significant difference in academic achievement of male and female students.

Influence of Location on Mean Achievement Scores of Students in Summary Writing 

The findings of this study indicated that urban students were superior to their rural counterparts in summary writing. The different socialization processes of urban and rural students in which the urban students are more likely to explore their environment and interact among them selves more than their rural counterparts. This may be the reason for achieving more in summary writing. The urban students may be more comfortable in collaborating learning than the rural students because of their different social life.

This is in line with the study conducted by Aggarwal (2008) on determining the influence of location in predicting the achievement of students in school. The result showed that urban students performed better than their rural counterparts in collaborative summary writing

Interaction of Method and Gender on Students Mean Achievement Scores in Summary Writing 


The interaction effect of method and gender was not significant. However, male students slightly performed better than female students. The differences in the mean scores were not significant. This may be attributed to the students’ groupings. It does appear that there were no gender differences between the different groups of students. This may be the reason why there was no significant interaction effect of method and gender on students’ achievement in summary writing. At this type of teaching strategy students are exposed to instruction and divided into different groups irrespective of gender. Collaborative learning could be freely used without any bias in terms of gender to facilitate achievement in summary writing.

Conclusion 


From the result obtained in the study on effect of collaborative learning on students’ achievement in summary writing, it was found that students taught summary writing with collaborative learning were superior to students taught with conventional method. There was significant difference in the mean scores of students taught using collaborative learning and conventional method. However, gender did not significantly influence students’ achievement in summary writing, even though the post-test mean scores of male students were slightly higher than those of their female counterparts. Students in urban schools performed better than their rural counterparts in summary writing. There was no significant interaction between method and gender, indicating that treatment did not have differential effects on male and female students’ achievement in collaborative learning. Collaborative learning therefore, was more effective than conventional method irrespective of gender and location.

Educational Implications  

The findings of this study have implications for language education particularly in teaching summary writing in secondary schools. The implication of this study border on using more effective and efficient method for teaching summary writing. The study revealed that collaborative learning was superior to conventional method in the teaching of summary writing. These results imply that the current method of teaching students conventionally might have been partly responsible for students
 poor performance in summary writing. Collaborative learning would have been more appropriate in teaching and learning of summary writing in secondary schools. This collaborative learning will invariably arrest the current poor performance in summary writing instructions which stem from poor method of teaching.

In addition, the findings also have implications for instructing students who differ in gender and location. The use of collaborative learning method would be more effective irrespective of the students’ gender and location.

Recommendations

Based on the findings of this study, and their implications, the following recommendations are made.

a. In view of the fact that collaborative learning was more effective in teaching summary writing and enhancing students achievement in summary writing the curriculum planners should ensure that collaborative learning method be incorporated in the secondary school curriculum.

b. English language teachers should be trained on how best to use collaborative learning in teaching summary writing. This could be achieved through seminars and workshops for teachers in secondary schools.

c. Teacher should desist from imposing their ideas on students especially during lesson planning, implementation and evaluation. This is because teachers may be thinking that students are incapable of generating their own knowledge.

d. Collaborative learning had no differential effects on male and female students achievement in summary writing. As such the present system of teaching both males and females in the same class should be encouraged.

Limitations of the Study

 The generalizations made with respect to this study are however subject to the following limitations:

1. Since different teachers were used for different groups, it could be assumed that they might not have been of equal attributes in terms of method, cognitive, personality and affective functioning. This might have introduced error in the study.

2. There was also the problem of absenteeism among the students. The fact that some students skipped classes may have influenced their performance.
Suggestions for Further Study 

Based on the findings and limitations of this research, the following topics are suggested for further research. This study can be replicated using true experimental design. It can also be done using cooperative teaching method.

Summary of the Study 

  The study investigated the effects of collaborative learning on students’ achievement in summary writing. Four research questions and four  null hypotheses guided the study. The study employed a non- equivalent quasi-experimental design. The sample for the study comprised 22 secondary school students in   Afikpo   Education Zone. One instrument was used to collect data for this study. It was summary writing achievement test.

Two intact classes were assigned to different treatment conditions. The two classes were taught using two different teaching methods. Data were analyzed using mean, standard deviation and the analysis of covariance (ANCOVA).

The result revealed that students taught summary writing with collaborative learning were superior to conventional method in facilitating summary writing instruction. There was no significant difference in the mean scores of male and female students in summary witting, although male students performed slightly better than their female counterpart. There was significant difference in the mean scores of urban and rural students in summary writing. The students in urban area performed better than their rural counterparts. On the test of interaction, it was revealed that there was no interaction effect between method of gender on students achievement in summary writing.

Based on the findings and implications, it was recommended that curriculum planners should ensure that collaborative leaning method be incorporated in the secondary school curriculum, English language teachers should be trained on how best to use collaborative learning in teaching summary writing, teachers should desist from imposing their ideas on students especially during lesson planning, implementation and evaluation and teaching of male and female students should be encouraged. It was suggested that further research can be carried out on this topic using true experimental research design.  
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APPENDIX A
CONVENTIONAL /TRADITIONAL LEARNING LESSON PLANS

LESSON PLAN FOR LESSON 1
TOPIC: Comprehension

CLASS: SS II 

AGE: 17 Years and above


DURATION: 40 minutes 

DATE
INSTRUCATIONAL OBJECTIVES: At the end of the lesson the students should be able to:

I 
Define comprehension 

Ii 
Read and write answers of comprehension passage 

Iii 
Mention general hints on answering comprehension passage. 

Iv
Replace some of the words or group of phrases and make sentences with 
the words

INSTRUCTIONAL MATERIALS; The WAEC past questions of June 2011 on comprehension passage, chalk, black board lesson plan 

INSTRUCTIONAL TECHNIQUES: set induction, use of examples, stimulus variation, non- verbal communication, questing skills and closure. 

ENTERING BEHAVIOUR; Students have been reading their textbooks, news paper, letters etc 

SET-INDUCTION; the teacher set induces the students’ by asking them questions like this. What is the name of the text book you use for English language in your class activities? How many of you have done comprehension exercise from the book? 

INSTRUCTIONAL PROCEDUR
	CONTENTS
	‘TEACHER’S   ACTIVITIES
	STUDENT’S  ACTIVITIES
	STRATEGIES

	Step1

Introduction


	The teacher arouses the students interest to get them psychologically present and to create a congenial environment  for leaning with following questions:

How many of you have ever read text book and answered questions from it after reading it?. What is the name of the text book?

She takes few answers and introduces the topic thus: comprehension as well writes it on the chalk board.


	The students listen, make comments, attempt the questions   where possible


	Set induction, questioning skills and reinforcement



	Step11

Definition of comprehension
	She tells students that comprehension has to do with reading and   understanding of a passage with a view to answer its concomitant questions. The word comprehension comes from a Latin word comprehend which means understanding, which involves reading and extracting meaning there from.     
	The students’ pay attention

and understand the meaning of comprehension.


	Stimulus variation and verbal communication

	Step111

Reading of comprehension passage
	The teacher present WAEC past question on English language and guides the students in reading  its comprehension passage with some underlined words and asks them to answer questions from it
	The students listen carefully as well as attempt the questions
	Questioning still reinforcement and use of example

	Step iv

Activities

Step v

Evaluation and summary
	After reading, the teacher writes down the underlined words in the passage and guides the students in providing another word to replace it as it is used in the passage. Examples; Persistent, The heart of the forest, Weird, Mockingly, Inevitable, Distance, Splendid, Accomplished.   

The teacher tests students’ level of understanding with the following questions as she writes it down on the board  and asks the students’ to make sentences with them  thus:

 1   Distance, Mockingly, Inevitable and Accomplished.
	The students attempt the questions and express their views 

The students’ copy the words down on their note books  and make sentences with it as directed by the teacher 
	Questioning skills  explanation and examples

Questioning skill, non-verbal communication, reinforcement and closure


LESSON PLAN FOR LESSON 2

 TOPIC: Summary writing

CLASS: SS 11 

AGE:
17 Years and above

DURATION: 40 minutes

DATE:

INSTRUCTIONAL OBJECTIVES; at the end of the lesson students should be able to:

1
define summary writing

2
mention two types of summary writing

3
list general principles of summary writing

4
read and write answers of summary passage 
INSTRUCTIONAL MATERIALS: WAEC past question on English language summary of June 2010, chalkboard, duster, textbook and lesson plan
INSTRUCTIONAL TECHNIQUE; Set-induction, use of examples, explanations, stimulus variation, verbal communication, non-verbal communication, questioning skills and closure   

ENTERING BEHAVIOUR: The students have learnt comprehension

SET-INDUCTION; the teacher set induces the students based on their last topic what is comprehension?

INSTRUCTION PROCEDURE

	CONTENT DEVELOPMENT
	TEACCHER’S PERFORMANCE ACTIVITIES
	STUDENTS’PERFORMANCE ACTIVITIES 
	INSTRUCTIONALTECHNIQUES

	Step I

Introduction
	The teacher arouses the student’s interest to get them ready for the lesson with the following questions based on their previous learning. What is comprehension? She takes some answers and introduces the topic thus: summary writing and goes to the chalkboard to write it down. 
	The students answer the questions as well write the topic of the lesson on their note book.
	Set induction, questioning skill, and reinforcement.



	Step11

The concept of summary writing
	The teacher tells students that, a summary is an abridgement of a piece of writing. It involves shortening the content of a single document, a series of documents or letters on one topic. To summarize a passage means to re-write the passage in a form shorter than the original summary, it involves the removal of unnecessary and bogus details and the retention of basic and essential ideas in a given passage. It therefore involves precision, exactitude and concision. 
	The students listen very carefully and understand the meaning of summary writing
	Verbal communication

	Step 111

Readings of summary writing
	The teacher presents the   WASC summary paper and read it before the students in the class and asks them to answer questions from it.  
	The students listen, pay attention and attempt the  questions
	Stimulus variation and use of example 

	Step 1V. 
After reading the summary


	The teacher writes out the questions on the chalk board and guides the students in providing the answers. Examples:(a) in one sentence state the purpose of a good dictionary (b) in two sentences one for each, state the two disadvantages of constantly referring to a dictionary when reading a passage (c) in three sentences one for each, summarize the three steps that a reader should  take before referring to a dictionary.
	The students listen to the teacher and provided the answers to the questions
	Questioning skills

Explanation and reinforcement

	Step v

Evaluation and summary
	The teacher summarizes the lesson by repeating the important areas of the lesson as well writes down the  correct answers on the chalk board and asks the students to copy it on their note books
	The students express their views and copy the answers on the chalk board
	Questioning skill, non-verbal communication, reinforcement and closure


LESSON PLAN FOR LESSON 3

TOPIC: Essay writing
CLASS: SS II

AGE: 17 years and above

DURATION: 40 Minutes 

DATA:

INSTRUCTIONAL OBJECTIVES: At the end of the lesson students should be able:

i. Define Essay Writing

ii. Mention and explain three parts of essay writing

iii. Write narrative essay

INSTRUCTIONAL MATERIALS: Chalk board, WAEC pass question paper, text books and lesson plan.

INSTRUCTIONAL TECHNIQUE: set induction, use of examples stimulus variation, verbal communication, non-verbal communication, question skills and closure     

ENTERING BEHAVIOUR: The students have been telling stories about their experiences in school.

SET INDUCTION: What type of stories do you normally tell?  

 INSTRUCTIONAL PROCEDURE
	CONTENTS
	TEACHERS ACTIVITES
	STUDENTS ACTIVITIES 
	TECHNIQUES

	Step 1

Introduction
	The teacher arouses the students’ interests to get them psychological ready for the lesson with the following questions: (i) How many of you were present in school yesterday. (ii) What happened in school yesterday? She tells students that these questions lead them to the day’s topic thus: Essay writing she goes to the chalk board and writes it down. 
	The students listen, make comments and attempt the questions where possible
	Set induction questioning skills and reinforcement 

	Step 11

Definition of Essay Writing  
	The teacher defines the topic to the students thus: Essay writing is the art of composing ideas, thought, knowledge and facts in an orderly and logical manner on a specific topic. She also mentions types of essay writing to them thus: narrative, descriptive essay, expository essay and argumentative essay.
	The students pay attention and understand the meaning and types of essay writing
	Stimulus variation

	Step 111

Structure of essay writing
	The teacher goes on to tell the students the structure of essay writing thus: (1) the introductory paragraph (2) middle paragraph and (3) the conclusion she also explains them to the students
	They listen carefully and understand the structure of essay writing and their meaning
	Verbal communication

	Step 1V
Writing of narrative essay
	The teacher brings past question on English language and answered question no 5 by narrating a story to illustrate the saying: A stitch in time saves nine to the students.  
	The student pay attention and understand how to narrate the story and also ask questions were they are confused
	Use of example

	Step v

Evaluation 
	She tests students’ level of understanding with the following questions: (1) Define Essay writing (2) Mention and explain three parts of essay writing (3) in a few sentence, summarize no 5 essay   question on the pass question paper. 
	The student attempt those questions and express their views and copy it down on their books
	Questioning skills reinforcement and closure


APPENDIX B
A
LESSON PLAN FOR THE EXEMPERIMENTAL GROUP

                              LESSON PLAN FOR LESSON 1
TOPIC: Comprehension

CLASS: SS II

AGE:
17 Years and above

DURATION: 40 minutes

DATE:
INSTRUCTIONAL OBJECTIVE: At the end of the lesson students should be able to:

1 Explain comprehension

2 Read and write answers of comprehension passage 

3 Mention general hints on answering comprehension passage

4 Replace some of the words or phrases and make sentences with the words

INSTRUCTIONAL MATERIALS; The WAEC English language pass question of June 2011 comprehension passage, chalk board and lesson plan,  

INSTRUCTIONAL TECHNIQUE; Set induction, use of examples, stimulus variation, verbal communication, non-verbal communication,, questioning skills and closure 

ENTERING BEHAVIOUR: the students have learnt how to replace some of the words or phrases in a comprehension passage  

SET INDUCTION; the teacher set induces the students by asking the students questions like; what is the meaning of this phrase the heart of the  forest             

              INSTRUCTIONAL PROCEDURE

	CONTENT DEVELOPMENT 
	TEACHER’S PERFORMANCE ACTIVITIES
	STUDENTS’ PERFORMANCE  ACTIVITIES
	INSTRUCTIONAL TECHNIQUES

	Step1

Introduction
	The teacher motivates the interest of the students to get them ready for the lesson with the following questions (i) how many of you have done group assignment before? What was the topic of the assignment?  T he teacher takes some answers and introduces the lesson topic on the chalk board thus: comprehension. The teacher explains that comprehension has to do with reading and understanding of a passage with a view to answer its concomitant questions.  
	The student listen and respond to the questions They also listen to teacher’s definition of comprehension
	Set induction, questioning skill, verbal communication and reinforcement

	Step II

Reading of comprehension


	The students are divided into five groups to discuss the comprehension passage.  The teacher gives each group five questions  to answer: Some of the questions in the passage are;

(a) Why was kerosene important to rural people?

(b)  State two reasons why the people sought alternative to kerosene?

(c)   What lifted Jojo up? 

(d)  What did the narrator stated that he could not finish? (e) ---‘’the heart of the forest’’—
(i) What figure of speech is contained in this expression? (ii)What does it mean? The teacher goes around to monitor and to guide them  
	The students   attempt the questions and as well explain comprehension. 
	Use of example, verbal communication, questioning skill, discussions and reinforcement

	Step III

Explanation of comprehension
	 The teacher asks the students to mention some of the words found difficult in the passage and leads the students in general discussions on the words found in the comprehension passage.   
	After discussion, each group reads its answers to the class while, the other groups listen and point out incorrect ones., also mention some of the words  encountered  in the  passage. The students also writes it down into their books
	Stimulus variation, examples, explanations and reinforcement   

	  Step iv

Step v

Evaluation

Summary & Conclusion
	 The teacher leads the students in providing  the meaning of the words found in the passage which the teacher writes on the chalk board,  The teacher directs each student to make sentences with the words and  give examples of the meaning of the words in the passage   

The teacher writes down some of the words on the board and asks the students to replace it with another word as it is used in the passage. 

The teacher explains that comprehension has to do with reading and understanding of a passage with a view to answer its concomitant questions. She tells them that comprehension comes from Latin word comprehend which means understand  which involves  reading and extracting meaning there from 
	The students  copy down the meaning of those words  on their note books  and  express their view

The students answer the question as well copy it on their note books 
The students answer the question as well copy it on their note books
	Questioning skill, explanations and reinforcement

Questions and examples

Non verbal communication, encouragement  and  closure. 


LESSON PLAN FOR LESSON 2
TOPIC:  Summary writing

CLASS: SS II

AGE; 17 Years and above

DURATION 40 minutes

DATE:

INSTRUCTIONAL OBJECTIVES; At the end of the lesson, students should be able to; 

1 Define summary writing 

2 List general principles of summary passage 

3 Read and write answers of summary passage

INSTRUCTIONAL MATERIALS: WAEC past questions on English language, chalk board, duster, textbook and lesson plan.

INSTRUCTIONAL TECHNIQUE; set induction, use of examples, stimulus variation, verbal communication, questioning skills and closure;

EXTERING BEHAVIOUR: the students have learnt comprehension
SET-INDUCTION: The teacher set- induces the students based on their last topic: What is comprehension? 

INSTRUCTIONAL PROCEDURE          

	CONTENT DEVELOPMENT
	TEACHER’S PERFORMANCE ACTIVITIES
	STUDENTS’PERFORMANCE ACTIVITIES
	INSTRUCTIONAL TECHNIQUES

	Step1

Introduction
	The teacher motivates the interest of the students to get them psychological ready for the lesson through the following questions ( 1) define comprehension (2) mention general hints on answering comprehension passage, she takes some answers and introduces the day’s topic thus: summary writing and goes to the chalk board to write it down
	The students answer the questions as well write the topic of the lesson on their books
	Set induction questioning skill and reinforcement 

	Step II

Definition of summary writing
	She asks students in your jotter do you write all things said by teacher. If the answer is no, the main points you write is called what? Give reasons why it is summary, getting satisfactory answers ask the students to define Summary writing. Expected answer. Summary is an abridgement of a piece of writing .summary involves the removal of unnecessary and bogus details and the retention of basic and essential ideas in a given passage. It therefore involves precision, exactitude and concision. She takes correct answers and writes it on the board.
	The students listen, make comments  attempt the question, as well define summary
	Use of example, stimulus variation, questioning skills, reinforcement and non-verbal communication

	Step III

Reading of summary writing 

Step IV
	The teacher assigns the students into groups randomly and asks each group to read and answer the following questions in this summary passage. Thus: In one sentence state the purpose of a good dictionary.

  The teacher presented the WAEC pass question on English language to each group and asks them to read and write the answers, the teacher supervises each group and explains difficult words to them. The teacher asks each group to read their answers. She takes correct answers and writes it on the chalk board. The questions includes: (a) in one sentence state the purpose of a good dictionary (b) in two sentences, one for each, state the two disadvantages of constantly referring to a dictionary when reading a passage (c) in three sentences, one for each, summarize the three steps that a reader should take before referring to a dictionary. The teacher goes around supervising and provided all necessary support to the groups as they engaged in the activities also explains to them the importance of summary.    
	The students reason together and fish out the correct answers 

The students engaged in the summary writing. They answer the questions and ask questions were they are not clear; they discuss generally the words they encountered in the   summary passage. They also note the new words as explained by their teacher.   


	Questioning   skill, reinforcement and verbal communication.

Discussions, questions and answers, verbal communication and reinforcement 

	Step V

Evaluation and conclusion
	The teacher writes the following words and asks the students to provide another word for them thus; referring, good, disadvantage. She also summarizes her lesson by repeating the vital areas of the lesson.
	The students engage in discussions, provides the words and write summary
	Discussions, Examples and explanations


LESSON PLAN FOR LESSON 3
TOPIC: Essay writing

CLASS: SS II

AGE: 17 Years and above

DURATION: 40 minutes 

DATE:

INSTRUCTIONAL OBJECTIVES: At the end of the lesson students should be able:

i. Define Essay Writing

ii. Mention and explain three parts of essay writing

iii. Write narrative essay

INSTRUCTURAL MATERIALS: Chalk board, WAEC pass question, text books and lesson plan.

SKILLS TO BE ENPHSIZED: Set induction, use of examples, stimulus variation, verbal and non- verbal communication, questioning skills and closure.

ENTERING BEHAVIOUR: The students have been telling stories about their experiences in school.

SET INDUCTION: What type of stories do you normally tell in the school?

INSTRUCTIONAL PROCEDURE

	CONTENTS
	TEACHERS ACTIVITES
	STUDENTS ACTIVITIES 
	TECHNIQUES

	 Step1

Introduction
	The teacher arouses the students’ interests to get them ready for the lesson with the following questions: (i) How many of you were present in school yesterday. (ii) What happened in school yesterday? She takes few answers and introduces the topic on the chalk board thus: Essay writing. 
	The students listen, make comments and attempt the questions where possible
	Set induction questioning skills and reinforcement 

	Step 11

Definition of Essay Writing  
	The teacher defines the topic to the student thus: Essay writing is the art of composing ideas, thought, knowledge and facts in an orderly and logical manner on a specific topic. She also mentions types of essay writing to them thus: narrative, descriptive essay, expository essay and argumentative essay.
	The student pay attention and understand the meaning and types of essay writing
	Stimulus variation

	Step 111

Structure of essay writing
	The teacher leads the students in general discussions about the    structures of essay writing thus: (1) the introductory paragraph (2) middle paragraph and (3) the conclusion. The teacher also explains them to the students and directs them on how to write a good narrative essay. She gives the students a narrative story that was asked in WAEC past question of 2012 to attempt. “A stitch in time saves nine”
	The students listen carefully and understand the structure of essay writing and their meaning and attempt the question also.
	Verbal communication

	Step 1v

Summarizing   essay topic
	The teacher then directs a student to divide the class into   two groups. Each member of the group takes turn to seat    on a hot seat provided while the other members read out the words in the essay passage The student on the hot seat is expected to summarize it.
	They stay quiet and comprehend the meaning while looking with  rapt attentions on their question papers
	Discussions 

	Step v

Evaluation 
	The teacher notes the students sentences and asks them to:  (i) Define Essay writing (ii) give four types of essay writing (iii)mention and explain three parts of essay writing (iv) she asks them to write it down.
	The students attempt those questions and writes it down in their note books
	Questioning skills reinforcement and encouragement 


APPENDIX C

SUMMARY WRITING WAEC TEST FOR THE PRE-TEST

COMPREHESION PASSAGE OF JUNE 2011


Read the following passage carefully and answer the questions on it. Although rural people needed kerosene for lighting, they relied on it more for cooking. However persistent fuel scarcity had made the community hardly affordable where it was available. Fetching dry wood from the forest became inevitably the order of the day. Early one morning, Jojo and I armed with cutlasses and axes, joined other young people, who were more conversant with the forest, in search of dry wood, it soon dawned on us that this ‘essential commodity had been driven so far that we had to wander into the heart of the forest before we could find a huge branch of tree that looked dry convinced that it was, we went into action, each cutting from his own side. 

Scarcely had we started when Jojo suddenly jumped up from her position and exclaimed ‘Goodness!’ When I inquired what had happened, she explained that the ground on which she was standing was lifting her up. This sounded weird and I went closer to examine the ground, it appeared level and was full of dry leaves. There was no sign of anything other than the bare ground. Mockingly, I asked her to return to work, adding that her phobia about the forest was changing into an illusion. Nevertheless, I struck the ground with my cutlass, cutting through it to reassure her that there was nothing to fear. But before I could leave, we noticed blood trickling out of the cut on the ground and we scampered away, developing goose flesh. 

As we watched from a distance, we observed that there was a writhing movement and gradually, a curled creature stretched into full length of about three and half feet. The earth but splendid design of the skin because visibility and it started what was like its last struggle away from the spot. Its pace was decreasing with every effort to crawl away on while more blood was being lost as a result of the deep cut it had received. 

Whether it was it was shock or from fear that prevented me from finishing up what I started, I cannot say. But though we accomplished our aim of going to the forest that day. I was haunted by the guilt of an unwilling murderer many days after. 

(A) Why was kerosene important to rural people? 

(B) State two reasons why the people sought an alternative to kerosene? 

(C) What lifted Jojo up? 

(D) What did the narrator start that he could not finish? 

(E) ‘- - - -the heart of the forest- - - ? 

(i) What figures of speech is contained in this expression? 

(ii) What does it mean? 

(F) “As we watched from the distance- - -” 

(i) What is the grammatical name given to the expression as it is used in the passage? 

(i) What is the function? 

(G) For each of the following words, fine another word or phrase which means the same and which can replace it as it is used in the passage. 

(i) Persistent 

(ii) Inevitably 

(iii) Weird 

(iv) Mockingly 

(v) Splendid 

(vi) Accomplish

APPENDIX D

SUMMARY WRITING WAEC TEST FOR POST-TEST

SUMMARY WRITING PASSAGE OF JUNE 2010


Read the following passage carefully and answer the questions on it. No one can deny the fact that anyone who wants to be successful in learning the English language heeds a good English dictionary. Such can a dictionary should be a source of information about the language – information that is not generally available in grammar books. It should not contain a list of words and their meanings, but also a lot of information that can help a learner to speak and write good English. 


In order to use a word correctly, the reader needs to know how to link it with other words in a sentence. He should also know the structures that often precede or follow it, and whether it is formal or informal. This will help him to choose what word is appropriate for a particular context. The dictionary is therefore, on invaluable aid to reading as well as writing skills. If the meaning of a particular word in a passage impedes the overall comprehension of the main ideas presented in it that a dictionary should be used. Most teachers must have observed a widespread tendency among their students to attack a new passage by reading it word by word, stopping to reach for a dictionary whenever they came across a word they do not know. This is a wrong approach, the dictionary should be used only as a last resort. The main objectives of reading a passage is not to define specific words but to understand ideas and concept of the passage. The frequency use of a dictionary tends to focus the reader’s attention on words when he should be concentrating on understanding the main ideas of the passage. Efficient reading implies obtaining the greatest amount of information from the passage in the shortest time possible. The frequency use of a dictionary takes too much time – time that can better be employed in getting an overall understanding of the passage. 


Instead of turning to the last resort, the reader should continue reading, very often the meaning of an unfamiliar word can be used. The passage may give a definition, cite examples or describe the circumstances surrounding the use of such a word well enough for him to know what it means. After reading the whole passage, the reader may realize that he has understood the important ideas presented without knowing the meaning of every word. If, after reading the entire passage, the reader is still unable to guess the meaning of a word from the context, then he should study the structures of the word. The word may be a compound word which, when broken into its component parts, can be easily understood. If after exhausting these approaches, the reader still does not understand the meaning of a word, and if this word is vital to the comprehension of the whole passage, then and only then, should he refer to a dictionary. 

(a) In one sentence state the purpose of a good dictionary. 

(b) In two sentences, one for each, state the two disadvantages of constantly referring to a dictionary when reading a passage. 

(c) In three sentences, one for each, summarize the three steps that a reader should take before referring to a dictionary.           


APPENDIX E

                                       Marking Scheme for pre-test 

(a) Rural people needed kerosene for lighting and cooking 

(b)(i) Kerosene was scarce: (ii) it was expensive/it was hardly affordable.

 (c) A snake/ a curled creature 

(d) The killing of the snake / the curled creature.

(e) Metaphor (ii) The middle or inmost part of the forest

 (f) Adverbial Clause (of time) (ii) it modifies (the verb) observed. 

(g)(i) Persistent- continual, continued,, unending, frequent, prolong, 

(ii) Inevitable- unavoidably, certain, inescapably 

(iii).Weird-Strange, unusual, odd, abnormal,

(iv) Mockingly - teasing, in jest.

(v) Splendid beautiful, impressive, magnificent.

(vi) Accomplish- achieved, realized, fulfilled.       

                    Marking Scheme for post-test 

(a)A good dictionary gives information about the language 

(bi) it distracts the reader’s attention from following the main ideas of the passage.(bii) it wastes time or slows down the reading speed.

 (ci) He  should guess the meaning of the unfamiliar word (cii) He should study the structure of the word.      

APPENDIX F

                           EASSY PASSAGE FOR THE SUMMARY TEST 
ESSAY PASSAGE OF JUNE 2012
A  STITCH in time saves nine. This is a story of a woman who refused to train her child when she was young without knowing that a stitch in time saves nine. As I sat in the sofa in the sitting room, tears began to drop from my eyes. This has continued five years after my daughter death. More tears would always drop from my eyes each time I remember that I could have saved my only daughter from dying assuming that I trained my child when she was still young knowing that prevention is better than cure. “Oh GOD, please forgive me, and please bring back my loving daughter, LORD please, I promise it will not happen again. Oh my daughter why did you do it?” as I remember all these, I could not help but cry aloud, especially as I know that if I had trained her when she was young, she wouldn’t have died.                                                                                                                 

           I got married to Emma about twenty-nine years ago. He was so nice, gentle, handsome and rich that I believed no other man in life. Our wedding ceremony was wonderful. People, friends and relatives did everything possible to make sure that the wedding was fantastic. Until date, many people still say it was the best wedding they had ever attended. After our wedding and honey moon in Abuja, we both resumed work at our different places of work. Emma was a medical doctor in LUTH while I was a computer scientist with an oil company in Lagos. We were always happy together. 

           Two months after our wedding, I fail sick and was admitted in the hospital. Later, the Doctor confirmed that I was pregnant. Emma and I were very happy. I was very very happy because what I wanted was what I was getting through him. Six months after I became pregnant, a police man walked into my room one day and told me that my husband has been involved in an accident and that he has died instantly. My whole world was shattered. No husband, no more joy and my comfort were gone forever. My whole world was totally changed. 

           About three months after Emma’s death I gave birth to a baby girl what a beauty was she. She became the envy of the town and she grew up revealing her intelligence and beauty. I named her Jennifer but she was popularly known as Jen. I decided to pamper her, hence she was my only child. When my neighbours and friends advised me to start to train her, I felt she was too young to learn. When she began school, she performed very well in school and always on top of the class after every examination. I continued to watch her, as she progressed in education but I never for once helped to train her, correct or even to advise her when she needed all these. Sometimes, I will see her with some boys in night, some in an inconvenient place for a boy and girl to stay but I will not talk to her. The more she grew the worse she was in behavior. When she was in SS2, she began to bring home different sorts of friends some of whom looked like thugs. I felt that when she enters higher institution, I would talk to her and probably change her. When she entered SS3, her behaviour became so bad that I couldn’t bear it. She refused to keep my instructions.  I decided to correct her, but it was too late for her to learn. The more I made effort to correct her, the worse she became. She started attending parties and kept late nights. Sometimes, she might even stay the whole night without coming home until the next day. I stared to shout to make her change but all the effort I made were in vain.    

           On a wonderful Saturday when I came back from shopping I received a telephone call from a hospital informing me that Jen had been admitted in the hospital. I ran straight to the hospital and saw Jen my beautiful daughter crying on a sick bed. When I met the Doctor, he told me that Jen’s case was very critical because a quack doctor has attended to abort her pregnancy. The operation of the quack doctor had damaged her womb severely and her womb had seriously infected. About an hour I got to the hospital, my daughter was wheeled to the theatre for a major operation, I stayed in the reception, I couldn’t help blaming myself because I did not train her when I suppose to train her. I felt that she was still young to learn and when she grows up I would teach her. Now it looked like it was too late to train her. 

            I began to pray earnestly as the doctor came out of the theatre. He explained that my daughter had suffered loss of too much blood and that it was too late to save her life. She died shortly before he came out. I shouted and cried as I watched my life tumble down a second time. This time, I knew it was my fault as I did not advice her when she needed motherly advice and care. I did not do what I was supposed to do at the right time, now I had shattered my whole life myself. From Jen’s death, I learnt that a stitch in time saves nine.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                      

APPENDIX G

Scores of students for WAEC summary test

Student      Pretest              Posttest                                                                                                                                                        

1               13                          15 

2               16                          17

3               20                          28 

4               15                          18.

5               19                          16

6 
    12

     
   10 

7               17                          14

8               15                          15 

9               19                          23

10                14                          20 

11                21                          19

12                12                          23

13                10                          15 

14                22                          25

15                18                          22 

16                11                          12

17                17                          24 

18                18                          17

19                20                          26

20                19                          19

21                18                          25

22                14                          26 

23                18                          18

24                15                          20

25                14                          15

26                18                          29

27                25                          27 

28                14                          11 

29                10                          13

30                13                          12 

APPENDIX H
	S/N 
	Subjects
	No of students
	Male
	%
	Female
	%
	Male
	%
	Female
	%
	Male
	%
	Female
	%
	Male
	%
	Female
	%

	1
	English language
	4814
	O
	0
	O
	O
	747
	15.52
	821
	17.05
	1048
	21.77
	1164
	24.18
	531
	11.03
	503
	10.45

	2
	Mathematics
	4814
	2
	0.04
	1
	o.o2
	733
	15.23
	749
	15.56
	816
	16.95
	852
	17.7
	775
	16.1
	86
	18.4

	3
	Physics
	4814
	17
	0.35
	15
	0.31
	640
	13.29
	669
	13.9
	1021
	21.21
	1044
	21.69
	648
	13.46
	760
	15.79

	4
	Biology
	4814
	49
	1.02
	41
	o.85
	554
	11.51
	583
	12.11
	1181
	24.53
	1259
	26.15
	542
	11.26
	605
	12.57

	5
	Chemistry
	4813
	30
	0.60
	24
	0.5
	764
	15.87
	860
	17.87
	1280
	26.59
	1304
	27.09
	252
	5.24
	299
	6.21

	6
	Economics
	4814
	68
	1.41
	78
	1.62
	841
	17.47
	889
	18.47
	986
	20.48
	1055
	29.92
	431
	8.95
	466
	9.68

	7
	Agriculture
	3793
	3
	0.08
	4
	o.11
	655
	17.27
	677
	17.85
	1013
	26.71
	1002
	26.42
	221
	5.83
	218
	5.75

	8
	Igbo
	499
	10
	2
	15
	3.01
	92
	18.44
	79
	15.83
	90
	18.04
	109
	21.84
	55
	11.02
	49
	9.82

	9
	Christian Religion. k.
	2264
	6
	0.27
	6
	0.27
	239
	10.56
	346
	15.28
	635
	2805
	800
	35.34
	102
	4.51
	130
	5.74

	10
	Geography
	4801
	157
	3.27
	177
	3.69
	991
	20.64
	993
	2068
	857
	17.85
	960
	20
	315
	6.56
	351
	7.31

	11 
	Government
	4804
	90
	1.87
	96
	2
	781
	16.26
	819
	17.05
	1260
	26.23
	1376
	28.64
	189
	3.93
	193
	4.02

	12
	Home

Economics
	2701
	34
	1.67
	37
	1.37
	387
	14.33
	494
	18.29
	605
	28.74
	665
	24.62
	214
	7.92
	265
	9.81

	13
	Commerce
	3803
	49
	1.29
	28
	0.74
	707
	`18.59
	554
	14.57
	1108
	22.4
	811
	21.33
	323
	8.49
	223
	5.86

	14
	English literature
	2155
	50
	2.32
	13
	0.6
	567
	26.31
	197
	9.14
	738
	29.13
	236
	10.95
	265
	12.3
	89
	4.14

	15
	Further maths
	1196
	0
	O
	142
	11.87
	0
	0
	0
	40.3
	1
	34.25
	356
	29,77
	1
	1
	214
	4.02


BONYI STATE EXAMINATIONS BOAR WASSEC 2010 SUBJECTS PERFORMANCE ANALSIS BY 
M.O.E. ABAKALIKI
Category: public schools  
                                                 Number of Distinction    Number of Credit   Number of Pass    Number of fail

BONYI STATE EXAMINATIONS BOAR WASSEC 2011 SUBJECTS PERFORMANCE ANALSIS BY M.O.E. ABAKALIKI

 Category: Public schools
                                                 Number of Distinction    Number of Credit   Number of Pass    Number of fail

	S/N
	Subjects
	No of students
	male
	%
	Female
	%
	Male
	%
	Female
	%
	male
	%
	female
	%
	male
	%
	female
	%

	1
	English
	4937
	34
	0.69
	206
	4.17
	683
	13.83
	108
	21.9
	1011
	20.48
	1230
	24.91
	414
	8.30
	278
	5,52

	2
	Mathematics
	4937
	81
	1.64
	284
	5.76
	815
	16.51
	1255
	25.42
	905
	18.33
	1004
	20.34
	341
	6.91
	252
	5.1

	3
	Physics
	4937
	82
	1.66
	266
	5.39
	714
	14.46
	1104
	22.36
	1092
	22.12
	1222
	24.75
	254
	5.14
	203
	4.11

	4
	Biology
	4937
	271
	5.49
	505
	10.23
	743
	15.05
	1045
	21.17
	904
	20.09
	1058
	2.48
	117
	2.37
	99
	2.0

	5
	Chemistry
	4933
	110
	2.23
	292
	5.32
	924
	18.73
	1342
	27.2
	991
	25.56
	1550
	31.4
	148
	3
	115
	2.30

	6
	Economics
	4937
	63
	1.28
	110
	3.23
	669
	13.55
	1020
	20.66
	1262
	18
	981
	27
	36
	0.39
	44
	1.21

	7
	Agriculture
	3634
	216
	5.94
	414
	11.39
	485
	13.35
	804
	22.12
	654
	29.05
	607
	24.69
	155
	6.31
	30
	3.56

	8
	Igbo
	4935
	224
	4.54
	179
	3.63
	943
	19.11
	1309
	26.52
	927
	18.78
	1250
	25.33
	46
	0.93
	57
	1.16

	9
	C.R.K.
	2816
	34
	1.21
	130
	4.62
	480
	17.05
	656
	23.3
	589
	20.92
	799
	28.37
	899
	2.45
	59
	2.1

	10
	Geography
	2901
	95
	3.27
	99
	3.41
	533
	18.37
	504
	17.37
	845
	29.13
	657
	22.65
	109
	10.05
	72
	5.48

	11
	Government
	3248
	8
	0.25
	151
	4.65
	611
	18.81
	1014
	31.22
	582
	17.92
	777
	23.92
	68
	2.09
	37
	1.14

	12
	Home  economics
	1313
	20
	1.52
	19
	1.45
	219
	16,88
	141
	10.74
	430
	32.75
	280
	21.33
	132
	10.05
	72
	5.48

	13
	Commerce
	2458
	28
	1.14
	18
	0.73
	444
	18.06
	402
	16.35
	714
	29.05
	607
	24.69
	165
	6.31
	90
	3.66

	`14
	Englihsh literature
	2093
	24
	1.15
	12
	0.57
	489
	23.36
	614
	29.34
	350
	16.72
	382
	18.35
	102
	4.37
	118
	5.64

	15
	Further maths
	1196
	0
	0
	206
	17.22
	2
	0.17
	615
	51.42
	3
	0.25
	284
	23.75
	0
	0
	56
	7.19


EBONYI STATE EXAMINATIONS BOARD WASSCE 2012 SUBJECTS PERFORMANCE ANALYSIS BY M.O.E. ABAKALIKI

Category: public schools                                                   
                                                                            Number of Distinction    Number of Credit     Number of Pass   Number of fail
	S/N
	Subjects
	No 0f students
	male
	%
	female
	%
	male
	%
	female
	%
	Male
	%
	female
	%
	Male
	%
	female
	%

	1
	English 
	4937
	34
	0.69
	206
	4.17
	683
	13.83
	1081
	21.9
	1011
	20.48
	1230
	24.91
	414
	8.39
	278
	5.63

	2
	Mathematics
	4937
	81
	1.64
	284
	5.75
	815
	16.51
	12555
	25.42
	905
	18.33
	1004
	2o.34
	341
	6.91
	252
	5.1

	3
	Physics
	4937
	82
	1.66
	266
	5.39
	714
	14.46
	1104
	22.36
	1092
	22.12
	1222
	24.75
	254
	5.14
	203
	4.11

	4
	Biology
	4837
	271
	5.49
	5o5
	10.23
	743
	15.05
	1045
	21.17
	904
	18.31
	1063
	21.43
	224
	4.54
	182
	3.69

	5
	Chemistry
	4933
	110
	2,23
	292
	5.92
	902
	18.73
	1342
	27.2
	991
	20.09
	1058
	21.45
	117
	2.37
	99
	2.01

	6
	Agriculture
	4933
	16
	5.94
	414
	11.39
	485
	13.35
	8o4
	22.12
	652
	18
	981
	27
	36
	o.99
	44
	1.21

	7
	Igbo
	2458
	28
	1.14
	18
	0.73
	444
	18.06
	402
	`16.35
	714
	29.05
	607
	24.69
	155
	6.31
	90
	3.66

	8
	C.R.K.
	3248
	8
	0.2
	151
	4.65
	611
	18.81
	1014
	31,12
	582
	17.92
	777
	23.92
	68
	2.09
	37
	1.44

	9
	Geography
	4935
	225
	4.51
	179
	3.63
	943
	19.11
	1309
	26.52
	927
	18.78
	1250
	25.32
	46
	0.93
	57
	1.16

	10
	Government
	2093
	24
	1.15
	12
	0.57
	489
	23.36
	614
	29.34
	350
	16.72
	384
	18,35
	102
	4.87
	118
	5.64

	11
	Home economics
	2816
	34
	1.21
	130
	4.62
	480
	17.05
	656
	23.3
	589
	20.92
	799
	28.37
	69
	2.45
	59
	2.1

	12
	Commerce
	2901
	95
	3.27
	99
	3.41
	533
	18.37
	504
	17.37
	845
	29.13
	657
	22.65
	109
	3.76
	59
	2.03

	13
	Eng. Literature
	4879
	90
	1,84
	160
	3.44
	887
	18.18
	1097
	22.48
	1128
	23.12
	1444
	29.6
	34
	0.7
	31
	0.64

	14
	F. maths
	499
	10
	2
	15
	3,01
	92
	18.44
	79
	15.83
	90
	18.04
	109
	21.34
	56
	11.02
	49
	9.12

	15
	Economics
	4937
	63
	1.28
	110
	2,23
	669
	13.55
	1020
	20.66
	1262
	25.56
	155o
	31.4
	148
	3
	115
	2.33


APPENDIX I
LIST OF SECONDARY SCHOOLS IN AFIKPO EDUCATION ZONE

FOR 2010/2011

AFIKPO  L.G A.
1. Sir Francis Ibiam Girls Secondary School Afikpo (GU)
2. Ugwuegu Community Secondary School Afikpo(MU)                           

3. Government Secondary School Afikpo (BU) 
4. Ibii community Secondary School Afikpo  (MR) 

5. Igbojimba Girls Secondary School Afikpo (MR) 

6. Akpoha  Technical Secondary School Afikpo (BU) 

7. Nkpoghoro Community Secondary School Afikpo (MR) 

8. Ohabuike Secondary School Afikpo (MR)

9. Ohaisu Community Secondary School Afikpo (MR)

10. Amuro / Mgbom Community Secondary School Afikpo (MU) 

11. Amasiri Secondary School Afikpo (BU) 

12. Enohia Itim Secondary School (MU) 

13. Community Secondary School Amasiri (MR)

14. Ozizza Comprehensive Secondary School Afikpo (MR)

15. Onumike Secondary Girls School Ozizza (GU) 

16. Ekuma Ugballa Moder Secondary School Amasiri (MR) 

17. Unity Secondary School Amikpo (MR)

18. Holy Child Secondary School (MU)

19. Akpoha Comprehensive Secondary School (MR)

20. Ehugbo Technical College Afikpo (MU)

21. Community Secondary School Amasiri (MU) 

22. Echiele Secondary School Amata (MU)


EDDA L.G.A. 

23. Oso Technical Oso  (BU)

24 Oso Comprehensive Secondary School Oso (MU)

25 Government Secondary School Ekoli (BU) 

26 Government Secondary School Owutu (MU) 

27 Itim Secondary School  Nguzu (MU) 

28 Community Secondary School Ekeje (MR)

29 Community Secondary School  Nguzu (MU) 

30 Ozem Community Secondary School Amangu (MU) 

31 Idima Secondary School Okporojo (BU) 

32 Umunna Comprehensive Secondary School Ogoruma (MU) 

33 Nwalioba Alo Modern Secondary School Amankpuna (GU) 

34 Ebunwana Modern Secondary School (MU)

35 Comprehensive Secondary School Libodo (MR) 

36 Secondary Technical School Ekoli / Nguzu (MU) 

OHAOZARA L.G.A. 

37 Community High school Uburu (BU) 

38  Etiti Uburu secondary school Ohaozara (MU) 

39 Enechi Ekuma High School Okposi (MR) 

40 Uburu Secondary School Ohaozara (BU)

41 Ugwulangwu Secondary School Ohaozara (MU) 

42 Urban Girls High School Uburu (GU)

43 Girls Secondary School Okposi (MU)

44 Isi okposi Girls Secondary School (GU)

45 Eziokposi High School (BU)

46 Isi okposi Girl Secondary School (GU)

47 Ada Comprehensive Secondary School Ubura (ME)

48 Comprehensive Secondary School Ugwulangwu (MR)

49 Ndieze Community Secondary School Okposi (MR)

 IVO L.G.A.

50 Umuobor Secondary Technical School Akaeze (BU)

51 Urban Secondary School Isheagu (MU) 

52 Akaeze Comprehensive Secondary School (MR)

53 Akaeze Community Secondary School Iyioji (MU)

54 Unity Secondary School Isheagu (GU)

55 Isheagu High School (BU)

56 Girls Modern Secondary School Isheagu (GU)

57 Comprehensive Secondary School Amaeze Isheagu (MU)

 58 Urban Secondary School Ivo (MU) 

ONICHA L.G.A.

59 Onicha Modern Secondary School (BU)

60 Onicha Comprehensive Secondary School (MU)

61 Eziga Community Secondary School (GR) 

62 Comprehensive Secondary School Oshiri (MR)

63 Unity High School Ugwuoshiri (MU)

64 Isu Modern Secondary School Isu (MU)

65 Obeagu Community Secondary School Isu (MR) 

66 Ezelnim Comprehensive Secondary School (MR)

67 Amofia Community Secondary School Ukawa (BU) 

68 Onicha Community Secondary School Egunkwo (MR) 

69 Girls  Secondary School Umunihu Isu (GU)

70 Ezube Modern Secondary School Ukawa (MR)

71Mgbaneze Community Secondary School (MU)

72 Ukawu Secondary School (MU)

73 Ezenlum Comprehensive Secondary School (MR)

74 Ohaffia Comprehensive Secondary School Ukawu (MU)

75 Comprehensive Secondary School Abaomege (MU) 

76 Comprehensive Secondary School Ukawu (MR)

77 Onicha Modern Technical School (BU)

78 Amas Secondary School Igboeze Onicha (MU)

79 Union Secondary School Agueke Isu (MR)

80 Okuzzu Comprehensive Secondary School (MU)       
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