Planning a new Key Stage 3 curriculum?

10 Questions to ask yourself:

1. Have you read the Importance Statement from the new Programme of Study to see which parts you already meet and which you need to address?

2. Have you agreed (and written down) three or four specific AIMS for your Key Stage 3 Geography curriculum?

3. Are you using these aims to decide WHAT TO TEACH i.e. how to select the CONTENT that will make your new curriculum relevant and rigorous?

4. Have you COMMUNICATED the purpose and relevance of your curriculum to your department, your senior leadership, your learners and their parents?

5. Have you formulated challenging ENQUIRY questions that present each topic as an area of genuine interest and geographical investigation?

6. Can you identify one, two or three Key Concepts that will really UNDERPIN each topic that you teach, and decided what you want learners to understand about these key geographical ideas at the end of their studies?

7. Do you know which Key Processes will be needed and considered how learners will gain and improve upon these skills?

8. Have you checked that your plan for the Key Stage will make full use of the Curriculum Opportunities for Geography?

9. Have you identified the overall learning outcomes for your topics, year groups and your key stage and referenced these to the Attainment Target for Geography?

10. Have you explained to your head teacher how Geography can help develop curriculum aims, cross-curriculum opportunities, Personal, Learning and Thinking Skills (PLTS) and functional skills?

A Staged Approach to Constructing a new KS3 Curriculum in Geography.

	Long-Term Planning:



	Stage 1
	Using the ‘dartboard’ format for curriculum-planning (figure 1) choose 6 umbrella topics to be studied. These represent half-termly topics. The 6 topics should encompass a wide range of themes and concepts which can be then broken down for each of the 3 year groups to study. (See figures 2 & 3). The objectives here are to ensure the topics (and modular detail) are up to date, innovative, engaging and wide ranging. 


	Stage 2
	Split each half-term across the different 3 Key Stage 3 year groups and focus the topic titles into modules. (See figures 2 & 3). Consider which topics / modules would be best to do and when (to increase option uptake / allow for fieldtrips / work with other subject areas).


	Medium-Term Planning:



	Stage 3
	With an eye on what will be taught within each module, map the Key Processes (‘Skills’ for the Welsh PoS) being covered by each year group each half-term. (See figure 5)


	Stage 4
	Highlight any key processes (skills) that are under-represented. 


	Stage 5
	Create a blank scheme of work for each of the 18 modules. On the back of each of these add any existing lessons which fit into the module that are known to work. (Not every lesson will be new!).


	Stage 6
	Now add any ideas which have arisen from thinking about the new topic and module titles.


	Stage 7
	Develop a set of key questions (lesson titles) which are to be investigated over each module.


	Stage 8
	Develop the lesson objectives (using Bloom’s Taxonomy) (figure 5) to ensure there are many opportunities for higher order thinking.


	Short-Term Planning:



	Stage 9
	Develop innovative lessons and write individual lesson plans. Draw on your own ideas and those from subject associations, CPD, internet, publications etc. Ensure these lesson plans do cover the key processes (skills) as they were perceived to do in stage 3.



Figure 1: The ‘dartboard’ format for curriculum-planning.

(With thanks to G. Atherton and L. Douglas. RGS Curriculum-Making Conference. RGS. Autumn 2007).
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Figure 2: Curriculum-planning example, RGS Curriculum-Making Conference, Autumn 2007.
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Figure 3: Curriculum-planning example, Lewis Girls School, Cardiff. Spring 2008.
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Figure 4: Skills (‘Key Processes’) Mapping example, Lewis Girls School, Cardiff. Spring 2008.
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Figure 5: Bloom’s Taxonomy (revised).

In the 1950s, Benjamin Bloom created 3 Taxonomies of Educational Activities:

· Cognitive: mental skills (Knowledge).

· Affective: growth in feelings or emotional areas (Attitude).

· Psychomotor: manual or physical skills (Skills).

During the 1990s, a team of psychologists led by Lorin Anderson (a former pupil of Bloom’s) updated the taxonomy to better reflect the development of skills during the 21st century. This new taxonomy uses verbs rather than nouns to describe the ‘levels’. Thus reflecting the fact that thinking is active:

	Creating

	Evaluating

	Analysing

	Applying

	Understanding

	Remembering


KS3 Curriculum CASE STUDY 1: North Yorkshire
The school 
An 11-18 mixed community comprehensive school of 1400 students. We’re located on the northern edge of the North York Moors National Park and have a mixed catchment area of many villages, market towns and the southern suburbs of the Teesside conurbation. We have Specialist Technology status. 

The objective 
To really move our curriculum into the 21st Century. Although we’d adapted and modified our schemes of learning every year, we felt that the new programme of study gave us the flexibility to synthesise the learning and teaching strategies that we’d developed and the areas that we thought were really important for students to learn about. Progression was key to ensuring that our geographers felt challenged and engaged in their learning. 

The starting point 
Stokesley Geography Department has five full time geographers. We’ve worked for a number of years to develop AfL within the department so that is now an integral part of our approach. We’ve been involved in the OCR Pilot which has given us experience of planning using concepts. Alongside this we’ve used student voice to really focus on what we can do to improve the quality of the learning for our geographers. Through these developments we were able to gain the Secondary Geography Quality Mark. We wanted to combine all of this experience to develop an exciting, engaging curriculum!

The work 
We thought that it was really important to work as a team to ensure that our varied experience was maximised and we had full ownership of the schemes of learning. Initially, we looked at our current KS3 and used a traffic light system to identify which areas we thought were most and least successful in creating high quality learning opportunities. Part of our evidence during this was based on student feedback. We recognised that many of our quality opportunities were based around fieldwork and we were keen to keep this element.
We realised that if we tried to base our new KS3 around existing quality opportunities, then we would be compromising our new schemes as we would be trying to fit in new opportunities around existing ones and this could prevent a fully-integrated approach. So we decided to start with a blank sheet! Exciting, if a little scary! Before we started planning in pairs, we looked at the level descriptors and identified what our learners would have to do to make progress and how they would demonstrate this. One interesting conclusion that we arrived at was that at Level 5, students ‘study geography’ whereas with Level 6, they ‘think as geographers’! There were a couple of ways in which we looked at the level descriptors: by dividing into knowledge and understanding of 1. place, interdependence and scale 2. space, process and diversity 3. environmental interaction and sustainable development and 4. key skills and processes; by looking at the progression of geographical learning.

We then started to think about what we would teach and how there would be progression across the Key Stage from Years 7 to 9. We came up with the following outline. 
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We were very keen to ensure that we were teaching Geography which was appropriate and meaningful for our students and had a 21st Century ‘feel’! We came up with some contemporary titles and are currently seeking student opinion on these!

Our plans now are to produce schemes of learning which provide all the learning opportunities which we think are important including PLTS and maximising areas such as G.I.S. and fieldwork 

Benefits – teachers’ views 

“We found it easier to plan to ensure progression.”

“An exciting opportunity to work out what we wanted to do in order to produce a curriculum that would be meaningful and relevant for our students. The pupils were the focus throughout. “

“Articulating the differences between the levels really helped us when planning to know what opportunities to give to students to enable them to make progress and be able to demonstrate this.”

“Planning as a team enabled us all to feel part of the curriculum development and allowed us to really use our combined strengths.”

“It was useful to plan by thinking about the wheel of progression and identifying where we wanted to start and where we wanted the learning to go.”

 “If the titles are modern then students make that link between their learning and the outside world and it makes the whole learning experience so much more meaningful and enjoyable!’.

Benefits – pupils’ views 

“We should have a choice of the topics that we study.”

“I enjoy looking at local things that have happened.”

“We should continue to look at the jobs that you can do with Geography.”

“I enjoy studying things that are real and things that are happening in the world right now. If something geographical happens, we should do a lesson on it. ”
KS3 Curriculum CASE STUDY 2: Hertfordshire
The school – An 11-18 girls’ school with 1,100 students on roll.  Specialist Science and Maths College.
The objectives –to change and update current schemes of work, to get rid of topics we loathe and to introduce ones we and our students love!  To plan a coherent, interesting and relevant KS3 geography experience.  Cross-curricular links were also important and played a role in our decisions.  
The starting point - A strong department which is popular at GCSE and A Level. Specialist teaching staff who are committed to a challenging geographical education.  Our KS3 is varied and exciting, successfully attracting around 55-60% of GCSE cohort.

The work – As a department we sat down and carried out an audit of our current provision against the new KS3 PoS.  This was illuminating and certain areas were identified for development.  This provided a focus for change as well as a basis for new ideas.  One example of an area for development was developing a deeper sense of place in our country studies as well as looking at interdependence between places.  We currently study Italy in Year 8 but will be changing this to France at the end of Year 7.  This is more relevant to our students who study French language and culture in the Languages department.  We are also growing tired of the Italy topic and wanted to drop it.  In consultation with the languages department we will be running a joint trip to France next summer. This is just one example of an opportunity for change created by the new KS3.

Our current provision is based on half-termly topics.  Our new KS3 will have longer topics which last an entire term, covering a wider range of issues than previously.  We have used a target diagram to plan our provision. This is divided into three wedges, one for each term.  These wedges each have a title and the work of each year group fits into these broad categories (Where in the World?  How is my World changing?  How diverse is my World?)  We planned things this way to be more coherent for students and to allow them to develop more links between the topics they study.  In terms of progression this has helped us plan schemes of work in a more effective manner.
Benefits – pupils’ and teachers’ views – The new KS3 PoS have allowed us more freedom in our planning.  This has enabled teachers to be more creative and to choose to teach topics they want to.  We have also decided to drop topics that are taught at GCSE and A Level to remove repetition – this will hopefully keep students more engaged.  Pupils will benefit from a curriculum which is better planned and better linked (to itself and other subject areas).  Pupils have expressed interest in new topics; ‘Crazy places’ and ‘Have we gone nuts’?  They have felt empowered by being involved in the decisions over new topic areas.  This has had a positive impact on the department as students feel more involved in their learning.

KS3 Curriculum CASE STUDY 3: South Wales
The school
A mixed comprehensive of 1200 pupils (11-18) in a semi-rural location.
The objective - The review carried out over the summer of 2007 aimed to develop and implement a Key Stage three curriculum that is relevant and challenging to our pupils whilst ensuring it focused on the key concepts and skills that are at the very core of geography. For too long we were cruising along as a department with tired and outdated schemes of work that often failed to engage the students. These very same students were voting with their feet and our GCSE numbers were continuing to fall at an alarming rate. The new PoS offered us an opportunity to start with an almost clean slate. Our starting point was to focus much of our efforts on what the pupils wanted and within the limits of the PoS try to create a curriculum that met our learners’ needs, but also appealed to their desires!
The work - In the early summer of 2007 the department undertook a large scale consultation exercise with all in Key Stage 3. This took the form of a student questionnaire to establish current perceptions and attitudes of geography and what they hoped they could study in a new curriculum. This included a choice of topics but also in the types of learning activity that appealed to them. Small groups of students in year 9 were also chosen to interview in order to establish their thoughts in more depth than just a paper survey. We chose both those who had opted for geography but also those who had not. 
Amongst a small minority of predictable but unhelpful comments (“it is boring…give us free lessons…”) there were many thoughtful, incisive and helpful observations. These included reference to balancing the needs of all (e.g. “many will want to use more ICT but not everyone likes to learn that way, we need a good balance with more traditional methods as well”).

This gave us a list of topics that pupils were keen to study and their preferred methods of learning. The next stage was to map out the curriculum over the whole Key Stage. We produced a framework with just the units of work, which was commented on by staff and pupils alike. At each stage feedback was gained from pupils and their parents via our departmental website. Although no parents offered their views, many pupils did. 

From the basic framework we mapped the key geographical concepts and looked for opportunities for progression. As we are working within the Welsh system, the next stage was to map the opportunities for ‘generic skills’. (In Wales the new Key Stage three is dominated by the ‘skills framework’ – a non-statutory framework of generic work-related skills of thinking, communication, ICT and number skills.)

In September 2007 we implemented our new curriculum. We trialled it with all year groups from the outset. At the end of each new unit of work students were encouraged to provide feedback on all aspects of the work which could then be used to redevelop the unit and to give us information to develop the next one.

We are currently (as of May 2008) coming to the final units of work for the new Key Stage and will carry out a sample survey to gauge student reactions. 

The benefits - Many pupils comment that they feel part of the planning process – education is not just something that happens to them, they can become active participants. After two terms we have seen a significant increase in students opting for GCSE geography. Although these pupils have had only a brief experience of the new curriculum they have played an important part in the planning for over a year.

The planning process has been a particularly challenging one for a number of reasons. Firstly the idea of changing the entire KS3 over the summer holidays was probably over ambitious and were we to repeat this activity a rolling programme would be a less stressful approach. This would also give us time to review each unit more carefully to develop the idea of disciplined innovation.

Secondly the idea of a ‘blank canvas’ onto which the students added their geographical desires was not universally welcomed by colleagues. Innovative units of work on the ‘geography of surfing’ raised a few eyebrows, with some colleagues concerned that we were in danger of ‘dumbing down’ the curriculum as we sought the popular vote. However, that the central importance of the geographical concepts within a unit of work ensure that however ‘left field’ it may appear, the geographical integrity remains far stronger than some of the more ‘traditional’ units.

KS3 Curriculum CASE STUDY 4: Bedfordshire
We have not followed a 'normal' route. Five years ago we introduced the idea of 'concepts' at KS3. Then, with Smartboards/data projectors the whole situation changed! So, three years ago we started to write our own materials: 'Our Toy Story' and many others. Last September was an ideal time to put in place the new curriculum using the resources we had designed as they were concept/process based. We introduced the new curriculum to all years (7-9) and have undertaken the same topics across the 3 years. This year’s course structure will form the Year 7 course. Next year we will run the same course for Year 8/9 and continue the roll until we have 3 years. It seemed right to change at this point in time as a new team would have expected change and we had the resources ready. Needless to say we have designed some new topics such as 'I am' (personal geography) and 'Intrepid Travelling' (looking at change) plus the scrap books for work on Geography in the News.

Conclusion: planning your new KS3 curriculum

· Look at your existing schemes of work. Use a curriculum audit and long term plan to see where there are ‘gaps’ in coverage (of key concepts or processes). Decide which units to keep, which to adapt and which to scrap. Base your decisions on the ‘geographical significance’ of the unit: does it engage pupils in learning that is contemporary and relevant to their lives in the 21st Century? 

· Think about how your choices relate to the lives of your students and develop their geographical experience. Involve pupils in designing the curriculum.
· Define the purpose of the learning. Be clear what you want the pupils to know, understand and be able to do at each stage. This does not mean the outcomes are pre- determined - pupils need a role in ‘shaping what they learn and in constructing geography for themselves’.
· Identify the major concept(s) that underpin this learning, don’t have too many or the focus will become unclear. Use the concepts to drive your planning and shape the learning that will take place.
· Use the chosen underpinning concepts to focus enquiry questions. Good enquiry questions are powerful tools for helping students think at more complex levels - moving away from an ‘answer culture’ to a more critical and open-ended enquiry process of learning.

· Make explicit HOW the chosen learning activities develop PLTS (personal, learning and thinking skills) and HOW a range of learning styles/intelligences are catered for.

· Build AfL opportunities into the learning activities, embedding AfL into the learning process. Ensure progression is built into the learning activities (see below).

· Create summative assessment activities to track pupil progress.

Marsden (1995) suggests that progression in geography can be thought of “in terms of moving from:

· the familiar to the unfamiliar 

· the near to the more distant

· the concrete to the abstract

· the smaller to the larger scale

· the simple to the more complex in terms of breadth/depth of coverage
· a more to a less limited range of skills.”
Sources of support and help in planning a new KS3 Curriculum

GA Publications and online resources:

Kinder, A. & Widdowson, J. (eds.) KS3 Geography Teacher’s Toolkit. 10 schemes of work with resources and teacher commentary. GA members £11.99 non-members £14.99

Eleanor Rawling. (2008) Planning your KS3 Geography curriculum.  GA Members £9.99 non-members £14.99
Weeden, P. & Butt, G. (forthcoming) Assessing your KS3 Geography Curriculum
Roberts, M. (2003) Learning through enquiry. 
Martin, F. (2006) e-geography: using ICT in quality geography
Online CPD authored for the Geography Teaching Today website. Contains courses on subject leadership, curriculum making, ICT, ESD etc.:

http://www.geographyteachingtoday.org.uk/ks1-3-courses/
Geographical Association website: Members’ pages have secondary resources, plus relevant online articles from Teaching Geography magazine:

http://www.geography.org.uk/secondary
Other:
Royal Geographical Society (RGS) authored units for Action Plan website:

http://www.geographyteachingtoday.org.uk/ks3-resources/introduction/
QCA website with guidance:

http://curriculum.qca.org.uk/
CfBT funded programme – Info at:

http://www.geography.org.uk/secondary/newcurriculumsupport/
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