

7 Day Induction Programme for Newly Recruited PGTs  

of 

Bangalore Region
29th June to 5th July 2012
[image: image11.png]



Course & Venue Director

S.Selvaraj

(Deputy Commissioner)

Director

KVS, ZIET, Mysore

Venue

Kendriya Vidyalaya Sangathan

Zonal Institute of Education & Training

GITB Press Campus, Siddharthnagar

Mysore – 570011

Website: www.zietmysore.org

Course Coordinator

Shri. M. Reddenna

PGT (Geo)

ZIET Faculty
Resource Persons
 ZIET Staff
Shri. K. Arumugam, PGT (Phy.)

Shri M. Govindu, PGT (Maths)

Shri. U.P. Binoy, PGT (Eng)

Kum. Sahaya Mary, HM

Shri. V.L. Vernekar, Librarian, 
Supported By
Sri S.S.Samy, Steno. Gr.II,

Sri N.S. Sanal Kumar, LDC, 
 Sub Staff

Shri Shekare Gowda 

Sri Venkatarama


OUR PATRONS

SHRI. AVINASH DIKSHIT

COMMISSIONER

SHRI. O. M. PRABHAKARAN

ADDITIONAL COMMISSIONER (ADMN)

DR. DINESH KUMAR

ADDITIONAL COMMISSIONER (ACAD)

DR. SACHI KANT

JOINT COMMISSIONER (TRG)

SMT. C. GURUMURTHY
JOINT COMMISSIONER (ACAD)

DR. E. PRABHAKAR

JOINT COMMISSIONER (PERS)

SHRI. S. VIJAYA KUMAR

JOINT COMMISSIONER (ADMN)

SHRI. M. ARUMUGAM

JOINT COMMISSIONER (FIN)

FOREWORD

Kendriya Vidyalaya Sangathan as a vibrant organization is forever on the expansion mode. The number of Kendriya Vidyalayas is increasing year after year, which requires continuous recruitment of competent teachers of all categories to fill the additional sanctioned posts as well as to fill the posts rendered vacant due to promotion, retirement, deputation, resignation and for other reasons.  The newly recruited teacher like any other teacher has to have a deep understanding of the KVS system and the process of education, and always needs to keep pace with the changes and developments taking place in the world of education.  Though the new teachers come with the background of pre-service education, which does the groundwork for certification, an Induction Course is needed to build additional capacities in teachers by equipping them with requisite knowledge, skills and attitudes to face the daily challenges of teaching in Kendriya Vidyalayas.


The responsibility of conducting Induction Course for the newly recruited Postgraduate Teachers (all subjects) of KVS Bangalore Region during the year 2011-12 was entrusted with the KVS Zonal Institute of Education and Training, Mysore from 29th June to 5th July, 2012.  The focus areas for the programme were identified as follows :

(1) Awareness of KVS as an organization, its mission, policies and its expectations.

(2) Awareness of the Codal Provisions like the KVS Education Code and Accounts Code.

(3) Effective instructional strategies.

(4) Designing of lessons.

(5) Effective Classroom management.

(6) Record-keeping.

(7) Proper Evaluation/Assessment/Grading.

(8) Continuous and Comprehensive Evaluation.

(9) Constructivism.

(10)Appropriate Professional conduct.

(11)Effective expression/Communication Skills.

(12)Use of technology in teaching learning situations.

(13)Action Research.

(14)Personality Development/Self-evaluation exercises.


Besides enriching the participants with the theoretical inputs pertaining to the above-mentioned areas during the 7-day course, adequate scope was provided for practical sessions in the use of ICT in the teaching-learning process, Question-Paper setting and communication skills.  The programme included a visit to the nearby K.V.Mysore to observe the Morning Assembly and the functioning of the school.


The Induction Course for the newly recruited PGTs also turned out to be a virtual Induction Programe for the newly joined faculty members of KVS, ZIET Mysore, namely Mr. M. Reddenna, Mr. K. Arumugam, Mr. M.Govindu, Mr U.P. Binoy, Dr.S.K.Tiwari and Ms. Sahaya Mary who took it as a great challenge and enthusiastically went about the task of preparing the various modules for the focus areas mentioned above, right immediately after joining as members of ZIET faculty.  With the support of the colourful and informative PPTs prepared by themselves, they put up an impressive performance as Resource Persons.  Mr. M. Redenna, PGT(Geo.) the first time Course Coordinator managed the programme successfully from the beginning to the end.


Mr. Isampal, Deputy Commissioner, KVS, Bangalore Region deserves special thanks and appreciation for extending his full support for organizing the Induction Programme successfully by way of promptly sponsoring the participants from Bangalore Region and extending the services of Mr. P.C. Raju, Principal and Mrs. Ruby Huria, Vice-Principal of KV Mysore as Resource Persons for the course, both of whom made valuable  contribution in multiple ways for the success of the course.  The participants highly appreciated the excellent all round cooperation and support provided to them by the non-teaching staff of the Institute namely Mr. S.Sakkarai Samy, Steno Gr.II, Mr. N.S. Sanal Kumar, LDC, Mr. G.D.Shekare Gowda, Sub-Staff and Mr. Venkatarama, Sub-Staff.


It is hoped that the 7-day Induction Course largely benefitted the participants and made them fully knowledgeable about the KVS system, latest pedagogy and transactional skills and acquire the positive attitude to serve the noble cause of Kendriya Vidyalaya Sangathan with utmost sincerity, commitment, dedication and confidence.

Jai Hind!









S. SELVARAJ 

COURSE DIRECTOR
	LIST OF PARTICIPANTS

	SNO
	Name


	Designation
	Category
	KV
	CONTACT NUMBER
	EMAIL

	1
	Sathish Kumar Sivalanka
	PGT(Phy)
	GEN
	Belgaum Cantt
	07259269204
	sk9673@yahoo.com

	2
	Mahesh.M.T
	PGT(Commerce)
	ST
	Belgaum Cantt
	08050994456
	mmt.mahesh@gmail.com

	3
	Sajeesh Kumar  T.V
	PGT(Chemistry) 
	GEN
	BEML Nagar
	07353945284
	sajeeshkumartv@gmail.com

	4
	Jimmy John
	PGT(Comp.Sci)
	GEN
	Bellary
	
	jjohn77@gmail.com

	5
	Neethu.K
	PGT(Phy)
	SC
	Bellary
	09632904901
	shyamchithra@gmail.com

	6
	Jitender Sharma
	PGT(Bio)
	GEN
	Bidar
	07259623423
	vertebrate.jit@gmail.com

	7
	Amitabh Mishra
	PGT(Comp.Sci)
	GEN
	Bidar
	08861547577
	amitabh_vns11@rediffmail.com

	8
	Sindhu.K.M
	PGT(English)
	OBC
	Bidar
	07259060739
	sidhukmitharan@gmail.com

	9
	BrajBhshan Vibuthi
	PGT(Hindi)
	GEN
	Bijapur
	09480912051
	brajbhusanvibhuti.1030@rediffmail.com

	10
	Sajeesh George
	PGT(Phy)
	GEN
	Bijapur
	08951261730
	sajichelapurath@gmail.com

	11
	Sumesh
	PGT(Chem)
	OBC
	Bijapur
	09611158457
	sumeshms16@gmail.com

	12
	Sachu.S.R
	PGT(Phy)
	GEN
	Hassan
	08861875672
	anoop.krishnan78@gmail.com

	13
	Sheeba.S
	PGT(Bio)
	SC
	No.1, Hubli
	08105444984
	sheebaqb@gmail.com

	14
	Ambily.S.
	PGT(Commerce)
	GEN
	Mysore
	09886216285
	ambilywarrier@gmail.com

	15
	Rawantee Lal
	PGT(Bio)
	OBC
	Raichur
	08095849600
	rewant.suthar.001@gmail.com

	16
	Shambhu Kumar Suman
	PGT(Chem)
	OBC
	Raichur
	09535543601
	suman29@gmail.com


	17
	Bina.Mathew
	PGT(English)
	GEN
	Tumkur
	09343903459
	bijubina1@gmail.com

	18
	Shashi Shekar Ojha
	PGT(Chemistry)
	GEN
	Karwar
	09731788860
	s.shekhar52@yahoo.com

	19
	Rajeev Pathak


	PGT(Economics)
	GEN
	Karwar
	09591078442
	rmhpathak@gmail.com

	20
	Gopikrishna Gorinta
	PGT(PhysicsP
	OBC
	Karwar
	08880326136
	gopi.physics@gmail.com

	21
	Harish Bhardwaj
	PGT(Commerce)
	GEN
	Karwar
	09811454915
	harishbhardwaj78@yahoo.in

	22
	Smt. Sunita
	PGT(Hindi)
	OBC
	Karwar
	09902866459
	sunita.rohila84@gmail.com

	23
	Ramesh Sahoo
	PGT(Bio)
	GEN
	Bambolim Camp
	09405108932
	rameshrami@yahoo.co.in

	24
	Santhosh Kr Srivastava
	PGT(Eco)
	GEN
	Bambolim Camp
	09422547148
	mr_sks15@rediffmail.com

	25
	Anushreemol Mohanan
	PGT(Comp.Sci)
	SC
	INS Mandovi
	08888904787
	mohananusree@yahoo.com

	26
	Anoop.K.M
	PGT(Commerce)
	SC
	INS Mandovi
	09096512521
	anoopacm@gmail.com

	27
	Gulabchand
	PGT(Eco)
	SC
	INS Mandovi
	09623533046
	gulabchandkasotia@gmail.com

	28
	Vikram Singh Choudhary
	PGT(Eco)
	OBC
	Ponda
	09636461042
	vikramchoudhary_jnv@rediffmail.com

	29
	Remya Emmes
	PGT(Commerce)
	GEN
	No.1,Vasco Goa
	09496817933
	remmusiva@yahoo.co.in


KENDRIYA VIDYALAYA SANGATHAN ,

ZIET MYSORE

INDUCTION PROGRAMME FOR FRESHLY RECRUITED PGTs- 29th June 2012 to 5th July 2012

COURSE TIME TABLE

	DATE/

TIME
	29/06/12
	
	30/6/12
	
	01/07/12
	02/07/12
	03/07/12
	04/07/12
	05/07/12

	9AM

9.30 AM
	REGISTRATION
	
	7.50-9AM

SCHOOL VISIT TO KV MYSORE
	
	ASSEMBLY & REVIEW


	ASSEMBLY & REVIEW


	ASSEMBLY & REVIEW


	ASSEMBLY & REVIEW


	ASSEMBLY & REVIEW



	9.30

10.15

AM


	INAUGURATION -DIRECTOR


	
	9-10 AM LIBRARY KV MYSORE

ROLE & RESPONSIBILITIES OF KV TEACHERS-PPL, KV MYSORE
	
	SELF

EVALUATION SWOT ANALYSIS OF PARTICIPANTS-PPL, KV MYSORE


	TEACHER DISCIPLINE 

CODE OF CONDUCT-MR
	DISASTER MANAGEMENT-MR


	TRANSFER GUIDELINES-MR


	LIFE SKILLS &VALUE EDUCATION-RH



	10.15

11AM


	ICE BREAKING GROUP & COMMITTEE FORMATION-UPB&SM
	
	10-10.15

RETURN TO ZIET
	
	ACTION RESEARCH-

SM


	APAR-

ROLE OF TEACHER-DIRECTOR


	DEVELOPMENT OF READING ,WRITING & SPEAKING SKILLS-UPB


	QUALITY DIMENSION IN EDUCATION-

SM


	INTERPERSONAL RELATIONS-RH



	
	
	
	EFFECTIVE TEACHING IN CLASSROOM -UPB
	
	
	
	
	
	

	                                                            11PM TO 11.30PM                                                                      TEA BREAK

	11.30

-12.15

PM
	KVS VISION MISSION  HIERARCHY VMC-MG


	
	STUDENT DISCIPLINE AND ATTENDANCE REGISTER COMPLETION-SM
	
	LEAVE RULES AND PERSONAL CLAIMS STAFF WELFARE MEASURES-MG


	COMMUNICATION SKILLS-

UPB


	RAJBHASA IMPLEMENTATION-

TIWARI


	GLOBALISATION AND ITS EFFECT ON EDUCATION-MR


	JOYFUL LEARNING -SM 



	12.15

-

1PM
	CBSE,NCERT CURRICULUM SYLLABUS IN KVS-MR


	
	DAILY ROUTINE

MR
	
	TEACHING BASED ON NCF 2005-SM


	BODY LANGUAGE-UPB


	HIV /AIDS-Awareness  to  Adolescent

GUEST SPEAKER


	COUNSELLING & GUIDANCE-UPB


	CAREER PROGRESSION-MG



	1PM TO 2PM
  LUNCH BREAK

	2PM

2.45PM
	ADMISSION CRITERIA TYPE OF SCHOOLS-AR

	
	PREPARATION FOR THE

TALENT SHOW-7PM-8 PM

CULTURAL COMMITTEE
	
	SPECIAL FACILITIES AVAILABLE FOR EMPLOYEES  POSTED IN PRIORITY

AREAS-MG


	PURCHASE PROCEDURE GUIDE LINES-

AR


	QP.MAKING BLUE PRINT  ANSWER KEY

 (GROUP WORK)-PGTS
	ROLE PLAY ON SOCIAL SITUATIONS-UPB&SM
	FEED BACK-MR



	2.45PM

3.30PM
	EXAMINATION SYSTEM IN KVS, INTERNAL AND EXTERNAL- MR

	
	USE OF AV AIDS IN CLASSROOM-SM
	
	STOCK MAINTENANCE AND  CONDEMNATION ROLE OF STOCK IN CHARGE-VLV

	PROJECTS AND ASSIGNMENTS BROAD GUIDELINES

 ROLE IN LEARNING-MR


	QP.MAKING BLUE PRINT  ANSWER KEY 

(GROUP WORK)-PGTS
	ROLE PLAY ON SOCIAL SITUATIONS-UPB&SM
	VALEDICTORY FUNCTION-DR.T



	3.30PM-4PM                                                                TEA BREAK

	4PM-

4.45PM
	SALIENT FEATURES OF EDUCATION CODE-AR/MG

	
	LESSON PLAN TEACHERS DIARY & RECORDS MAINTENANCE-MG


	
	CCE IN KVS-MR


	ICT-PGT (COMP)


	EXTEMPORE SPEECH 

UPB&SM
	ICT-PGT (COMP)


	

	4.45PM

5.30PM
	ICT FUNDAMENTALS OF COMPUTER HARDWARE AND SOFTWARE-PGT (COM)


	
	ICT USE OF COMPUTER FOR DRAWINGS PARAGRAPH IN ENGLISH,

 HINDI FONT-PGT(COMP)
	
	ICT-PGT (COMP)


	ICT-PGT (COMP)


	EXTEMPORE SPEECH

 UPB&SM
	ICT-PGT (COMP)


	


CONTACT DETAILS OF STAFF, ZIET MYSORE

	NAME
	DESIGNATION
	E-MAIL
	PHONE

	S.SELVARAJ
	DIRECTOR
	zietmysore@rediffmail.com
	9483530345

	V.L.VERNEKAR
	LIBRARIAN
	vilasvernekar@rediffmail.com
	9481813629

	M.GOVINDU
	PGT(MATHS)
	maddiptla17@yahoo.co.in
	8762544067

	U.P.BINOY
	PGT(ENGLISH)
	u.p.binoy@gmail.com
	09422441155

	M.REDDENNA
	PGT(GEO)
	mreddenna530@gmail.com
	9448621963

	S.K.TIWARI
	PGT (HIN)
	Sktiwari58@rediffmail.com
	8095528651

	SAHAYA MARY
	HEAD MISTRESS
	sahaistephen@gmail.com
	9916591296

	K.ARMUGAM
	PGT(PHY)
	ar_umu@yahoo.co.in
	9986647793

	N.S.SANAL KUMAR
	LDC
	revusanal@gmail.com
	9448795740

	SAKKARAI SAMY
	STENO GR II
	samysakkarai@yahoo.in
	7204841283

	V.RAMANA
	Sub Staff
	------------------------------
	9739635154

	SHEKARE GOWDA
	Lab Attdt.
	gdshekar@gmail.com
	9483589830


                                                                  GROUPS AND COMMIITEES

EDITORIAL COMMITTEE

AMITABH MISHRA
SINDHU K.M.

BINA MATHEW

REWANTI LAL

CULTURAL COMMITTEE 

JITENDER SHARMA

SANTOSH SRIVASTAVA

NEETHU K.

AMBILEY S.

YELLOW GROUP

HARISH BHARDWAJ, AMITABH MISHRA,REWANTILAL,AMBILEY S.,S.S.OJHA

GREEN GROUP

RAMESH KUMAR SAHU, SAJEESH KUMAR,B.B.VIBHUTI,VIKRAM SINGH,SUNITHA,NEETHU

PINK GROUP

SINDHU K. M.,JITENDER SHARMA,RAJEEV PATHAK,GULAB CHAND,SHEEBA S.,JIMMY JHON

BLUE GROUP

GOPI KISHAN,S ACHEE S.R.,SATISH S,RAMYA M.S.,S.K.SUMAN,ANOOP K.M.

WHITE GROUP

S.K.SRIVASTAVA, BINA MATHEW,ANUSHREE,MAHESH M.T.,SAJEESH GEORGE

REVIEW REPORT
DAY 1

The seven day INDUCTION course for the newly recruited PGTs at KVS, ZIET, Mysore commenced on 29th June 2012 at 9 A.M in the lecture hall , where all the 29 participants were accorded a warm  welcome by the faculty members.

The inaugural function of induction programme was graced by the presence of  Shri S. Selvaraj,  Director , ZIET , Mr P C Raju, Principal K.V.,Mysore, and  Mrs Ruby Huria ,Vice Principal,K V  Mysore.  The Director , ZIET  inaugurated the programme by lighting the lamp. He gave  a brief speech regarding the rules and regulations of the KVS. The Principal of K.V Mysore  Shri  Raju shared his experience in K.V and advised the participants to work with a positive attitude to  have a successful career in KVS. The inaugural  programme  ended with a vote of thanks proposed by Shri  Armugam, PGT, PHYSICS,ZIET.

This was followed by an ice breaking session conducted by Mr U P Binoy, PGT- English and Miss Sahaya Mary , wherein all the participants were divided into 5 groups and were asked to introduce themselves through activities such as Magic Box, Dart game, role play , songs etc.

After the tea break Mr Govindu, PGT- Math, ZIET explained the vision and mission of Kendriya Vidyalaya Sangathan along with VMC and Hierarchy of Officers in KVS.

The importance of curriculum and syllabus, its objectives and implementation according to the need of the students  was well explained by M Reddenna , PGT- Geography, ZIET.

In the post lunch session Mr Armugam , PGT – Physics gave clear instructions on the admission criteria and types of schools.

This was followed by  a session on Examination system in K.V, which seems to be  a complicated  one  but it was explained well by  Mr Reddenna ,who made it easy to understand .

The salient features of KVS Educational code was elaborated by M .Govindu, ZIET ,who clarified the doubts of each and every one present in the session.

The last schedule for the day was the learning of computer fundamentals in the ZIET computer laboratory, where the participants learned the utility of computer in the teaching field.

The first day training programme was very much useful to all the participants.
DAY 2
Day 2 started with a visit to KV ,Mysore at 7:50 AM, where all the newly recruited PGTs were invited to observe the Morning assembly held in the school .Afterwards, subject teachers got the opportunity to participate in the classes conducted in their respective subjects by the PGTs of KV,Mysore. After a tea session Shri P.C.Raju , Principal KV,Mysore took a session on the role and responsibility of  KV teachers. After that, the next session was handled by Shri U.P.Binoy,  PGT(ENG),ZIET , Mysore  about Effective Classroom Teaching. After  tea break, the next session started with a wakeup activity by Miss Sahay Mary , HM  ZIET, Mysore  and later focused on Student Discipline and Attendance Register Completion . At 12:15 PM Shri  M.Reddenna,  PGT(GEO), ZIET,Mysore revealed  the importance of Daily routine of Vidyalaya. First half of the post  Lunch session was allotted for the preparation of  Talent Show to be held in the evening .After that  Miss Sahay Mary HM, ZIET,Mysore  emphasized on the use of Audio Visual Aids in classroom teaching. Next session dealt with Lesson Plan and Teachers Diary and record maintenance by Shri M.Govindu PGT(MATHS),ZIET,Mysore .The last session was carried out by Shri Sunil Kumar C.K. PGT(CS),KV,Mysore who trained  all the participants to work comfortably  on Microsoft Word. All the participants reassembled for Talent Show “SRIJAN 2012” which was inaugurated by Shri S.Selvaraj, Deputy Commissioner, KVS & Director , ZIET,Mysore.The talent show was a platform for all the participants to showcase their talents and let their hair down. Various colourful items were presented by participants like solo-song, group song, group dance and magic show to name a few. The programme was  thoroughly enjoyed  by all the participants and  members of ZIET, Mysore family. 
DAY 3
The assembly program started at 9:00a.m. It was compered by Ms. Sheeba, the news for the day was read by Jitendra Sharma, the special program was on Rajasthan conducted by Gulab Chand and the report for the previous day was done by Jimmy John.


The third day of the induction program began with Miss Sahaya Mary giving us a talk on Action Research. We understood the principles of Action Research which helps teachers arrive at a solution to any problem by conducting an on the spot research on the subject. The methodology of undertaking Action Research was explained to us and we understood the benefits it offers in enriching our teaching experience.
Mr. P.C. Raju, the principal of KV Mysore, then took a session on SWOT analysis. He enlightened us on how to utilize our strengths and weaknesses in improving our professional lives and how to manage the opportunities and threats that come our way to lead a successful career. His anecdotes from his personal experiences helped keep the class lively and interesting.


The next session, on leave rules, was taken by Mr. M. Govindu. Many of us had doubts on various aspects of the leave rules which were thoroughly cleared by Mr. Govindu.


After dispersing for lunch, we reassembled once again and Miss Sahaya Mary joined us for the session on NCF 2005. We understood that the National Curriculum Framework (NCF) 2005 forms the guiding principle for education in our country. The NCF builds on the latest studies in the field of education and reaffirms the common understanding that education should aim to bring about an all-round development of all the children, which will enrich both the individual as well as the society as a whole. The ways and means of doing so are many and can be argued about, but what cannot be argued about is that the aim still remains the same and that in order to achieve this aim the teacher must play a central role. If the teacher does not feel empowered and motivated enough, then our aims of achieving holistic education will not be realized fully. 


The next session was again taken up by Mr. M. Govindu who explained to us about the personal claims and welfare measures in KVS. He also explained about the facilities that would be available to the staff when they are posted in priority areas. The session saw some lively interaction with the participants and Mr. Govindu giving correct and cheerful response to all the queries.


The program for the day ended with Mr. V.L. Vernekar giving us practical insights into the stock maintenance and condemnation procedures. We called it a day at 5.30p.m.


DAY 4

The day started with the prayer to almighty God. Then Reddana sir delivered  a presentation on cooperation which reminded us that united we stand divided we fall.  Further Reddana Sir took session for the teacher-discipline and the code of conduct. This knowledge is very essential for a teacher to guide his conduct.

 Do’s and Don’ts for a teacher were well explained. After that Director sir Mr. Selvaraj told us about APAR i.e Annual Performance Assessment Report and its importance. APAR is the assessment of the work done by the teacher submitted by the teacher both by himself and the superior authority. In the second half of the first session U.P. Binoy sir told us about the communication skills and body language and further he explained that how communication skills and a good body language can change the effectiveness of a classroom teaching. Second session started with the purchase procedure and guidelines by Arumugam Sir who told us about what procedure has to be followed in KVS while purchasing the goods for the school. After that Redenna Sir told us about guidelines and importance about projects and assignments and what are the features of a good project and assignments. In the last session Mr. Sunil taught us about the use  of Excel in computers. Excel is very important whether teacher is making report cards, data sheet, summary of results etc. that session was very useful for those teachers who are not handy with the computers
Day 5
The 5th day of the induction programme began at 9 a.m. with an assembly session conducted by Yellow group . the day began on an auspicious note with a prayer followed by an inspirational thought, new to beep us well in tune with the happenings around the world and a special item.

The first session of the day was on “ Development of reading ,writing and speaking skills” by Mr U P  Binoy who conducted activities on the same to make it more lively and interactive.

This was followed by a session on “Disaster Management” by Sri M Redenna bout types of disasters, its effects and mitigation , which was very informative and interesting.

The next session was on HIV/AIDS where the guest speaker Dr P Marutham ( Clinical Psychologist) spoke on the same about importance of providing proper guidance to teenagers or adolescent students. The dispelled some of our myths and phobia regarding AIDS/HIV.

Post lunch, we were given guidance on question paper making blue print and answer key by subject experts .

The last session was for extempore speech where a platform was provided with all the participants to speak on different topics. All the participants spoke eloquently on the topics given.   

DAY 6

The sixth day of the Induction Program began at 9 a.m with an assembly program conducted by white group.  The thought for the day “the change that you want to see in the world” inspired us to begin the day with a new perspective. The first session was handled by Mr. M. Redenna who explained transfer guidelines to us which was very helpful for freshers like us. Then followed a session on Quality Dimension as a key feature of systematic reform in education by Miss. Sahaya Mary who explained the concept in depth and its need to strengthen education and democratic ethos of the educational framework. Mr. U.P.Benoy conducted a session on Counselling  and Guidance and the important role that a teacher, especially higher secondary teacher, plays as a counselor and guide in school, while handling adolescent children. The next session was conducted by Sri Tiwari on Rajbhasha. Sir explained about the importance of Rajbhasha and the history of implementation of Rajbhasha. Post lunch session was quite a lively session which saw all the participants presented skits on social issues. In the last session, a test was conducted to check our knowledge and retention.

                                                                                        DAY 7

   The last day of the Induction program began with invocation seeking the blessings of the Almighty, an inspirational thought and news keeping us updated about happenings on the national ,international scene and Report presentation as part of the assembly program conducted by Blue Group. 

     This was followed by a session on Life skills and Value Education and its importance  in the life of a child by Mrs Ruby Huria , Vice Principal ( Kendriya Vidyalaya ,  

 Mysore) . It was educative and informative.  Mrs Ruby Huria also spoke to us about developing Interpersonal Skills and its Importance in Schools where we interact with people on an everyday basis -  with children , colleagues and parents. She also gave us some important tips on developing interpersonal skills.

           This was followed by a session on Joyful Learning conducted by Miss Sahay Mary in which she spoke about this method in which  children are naturally motivated to learn and are made to develop abstract thinking where children are motivated to learn through experimentation, reading, discussion,asking, listening and writing.

           The last session was on Career progression by Mr M Govindu , who talked to us about the role that a Post graduate teacher has to play in being successful both as a teacher and as an administrator . This was followed by Feed back session on the conduct of the Induction Course from participants who aired their views that the course was indeed enriching and helpful.

            The  Seven day induction course ended with a Valedictory function held in the lecture hall at 4 P.M. Mrs Ruby Huria was the Chief guest and handed over the participants their certificates. The participants put up a colourful  progam and thanked the entire faculty at ZIET Mysore for their wholehearted co-operation and support during the seven days of their course. 

SUGGESTED READINGS AND REFERENCES

	S.No
	AREA/MODULE
	BOOK  / DIGITAL REFERENCES

	1.
	Organisational Set up

Hierarchy, Communications

Updates
	www.kvsangathan.nic.in

	2.
	 Assessment, Evaluation, CCE
	www.cbse .nic.in

	3.
	Pedagogy and Perspectives in education
	National Curriculum Framework 2005

http://www.ncert.nic.in/rightside/links/nc_framework.html

	4
	Rationale  of the textbooks and teaching approaches
	Position papers/ Focus Group Papers pertaining to the subject

Digital form available at: http://www.ncert.nic.in/rightside/links/focus_group.html

	5.
	Children’s Rights and framework for Student Discipline
	National Commission for Protection of Children’s Rights

http://ncpcr.gov.in/

	6.
	Teachers Manual on CCE published by CBSE
	http://www.dpsbokaro.com/site/images/docs/CCE_1to3.pdf

	7.
	Online textbooks of NCERT for all classes and subjects
	http://ncert.nic.in/ncerts/textbook/textbook.htm

	8.
	Leave Rules, Claims, Allowances
	Swamy’s Handbookk

	9.
	Code of Conduct
	KVS Education Code
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KENDRIYA VIDYALAYA SANGATHAN

ZONAL INSTITUTE OF EDUCATION AND TRAINING

SIDDHARTH NAGAR MYSORE-11
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KENDRIYA VIDYALAYA SANGATHAN VISION, MISSION, HIERARCHY, VMC

IT IS A PULSATING, PIONEERING AND PACE SETTING ORGANISATION IN THE FIELD OF EDUCATION.

KENDRIYA VIDYALAYA SANGATHAN –

a premier organization in India administering 1089 schools

known as ''Kendriya Vidyalayas'‘

With 10,58,450 students as on 31.03.2011 and 49,286 employees (including outsourced) on    

    rolls as on 01.07.2011.

Since inception in 1965, the Kendriya Vidyalayas (Central Schools) have come to be

    known as centres of excellence in the field of secondary and senior secondary education

promoting national integration and a sense of ''Indianness'' among the children while ensuring   

   their total personality development and academic excellence.....

MISSION AND VISION OF KVS

Its primary aim is to provide, establish, endow, maintain, control and manage the Central  

   Schools (Kendriya Vidyalayas) located all over India and abroad.

has a three tier management structure with its (I) Headquarters (II) Regional Offices managing   

   a cluster about 45-50 schools and (III) Kendriya Vidyalayas spread all over the country and 
   abroad each having their Vidyalaya Management Committee.

        The Kendriya Vidyalayas have a four - fold mission,

To cater to the educational needs of children of transferable Central Government  including 
   Defense  and Para-military personnel by providing a common programme of education.

To pursue excellence and set the pace in the field of school education.

 To initiate and promote experimentation and innovations in education in collaboration with 
      other bodies like the Central Board of Secondary Education (CBSE) and the National 
      Council of Educational Research and Training (NCERT).

To develop the spirit of national integration and create a sense of "Indianness" among children.
The general body of the Kendriya Vidyalaya Sangathan is the apex body.

CHAIRMAN-The Minister of Human Resource Development, in-charge of the Kendriya   Vidyalayas scheme, is the Chairman of the Sangathan.

DEPUTY CHAIRMAN The Minister of state in the Ministry of Human Resource Development  is the Deputy Chairman.

VICE-CHAIRMAN Officer of the Ministry of Human Resource Development, specified by the

Government of India for this purpose, is the Vice Chairman of the Sangathan.

OTHER MEMBERS are appointed by the Government of India from amongst senior officers

of the Ministries of Finance, Defence, Works and Housing, Health , department of Personnel and Training as well as distinguished educationists including representatives of the Central Board of Secondary Education. National Council of Educational Research and Training and State Governments besides Members of Parliament, Women representatives and Members of Schedule Castes and Schedule Tribes. Standing Committees of the Board of Governors of the Sangathan

Finance Committee,

Works Committee and

Academic Advisory CommitteeSalient features

Common text-books and bilingual medium of instructions for all Kendriya Vidyalayas.

   All Kendriya Vidyalayas are affiliated to the Central Board of Secondary Education.

All Kendriya Vidyalayas are co-educational, composite schools.

Sanskrit is taught from class VI to VIII

The quality of teaching is kept reasonably high by an appropriate teacher-pupil ratio.

No tuition fee for boys up to Class VIII, girls up to Class XII and SC/ST students and

children of KVS employees. 

Hierarchy of KVS

Chairman

Deputy Chairman

Vice-chairman

Commissioner

Additional Commissioner - Academics

Additional Commissioner - Administration

Joint Commissioner - Academics

Joint Commissioner - Administration

Joint Commissioner - Training

Joint Commissioner - Finance

Joint Commissioner - Personnel

Deputy Commissioner _ Academics (2)

Deputy Commissioner - Administration

Deputy Commissioner - Administration and Finance

Each region having 40 to 50 schools is headed by Deputy Commissioner assisted by three

Assistant Commissioner.

VIDYALAYA MANAGEMENT COMMITTEE

For general supervision and day to day management, of Vidyalaya Vidyalaya Management

Committee is set up. The Composition of the Vidyalaya Management Committee shall be as

under:
	KVs in Defence Sector



	1.Chairman:

A senior Officer of the Army, Navy or Air Force in the Defence establishment concerned to be appointed by the Sangathan in consultation with the Ministry of Defence, if and where considered necessary

	2. Members:

One member nominated by the Chairman,VMC out of the senior services personnel preferably not below the rank of Lt.Colonel from amongst officers of Education Corps of the three services, if posted in station.



	3 & 4. Two Eminent Educationists

	5. An eminent person of the area known for outstanding work in the field of culture.

	6 & 7. Two parents of the children studying in the KV to be nominated by the Chairman, VMC, on the recommendation of the Principal, one of whom should be a woman. The term of these members will be one academic year.



	8. An eminent medical doctor of the area.

	9. A representative of SC/ST belonging to class I service, if available. If not, a member ofthe minority community

	10. A Teacher representative

	11. Principal of KV as Member secretary

	12. Co-opted member

	13. Chairman, CGEWCC


.

.

N.B: The teacher to be nominated would be one who has put in the longest stay in that particular Vidyalaya as on the 31st December of the preceding calendar year. It will be by rotation for the duration of one academic year and the teacher once nominated will not be eligible for re-nomination until all the teachers in that Vidyalaya had their turn as a member of the Vidyalaya Management Committee.

Tenure of the Vidyalaya Management Committee

a) Excluding chairman and Member Secretary for all other members of VMC the tenure is three years, but they shall be eligible for renomination.

b) The members/office bearers of the VMC will continue beyond the term of three years till the new committee has been reconstituted.

Powers of the Management Committee

To exercise control over expenditure in respect of the funds released by the Sangathan for the Vidyalaya, collection in respect VVN and other receipts in the manner laid down by the Sangathan.

To prepare budget-estimates for the next financial year and sending suggestions in respect of new items of expenditure with justification therefore.

To exercise general supervision over the proper running and functioning of the Vidyalaya including maintenance of discipline among students as well as members of staff.

To make recommendations to the Sangathan for any improvements in academics or other procedures relating to Vidyalaya, including amendments in the prescribed rules and regulations.

To assist the Vidyalaya in securing local assistance and cooperation for its better working and growth.

To scrutinize and approve the annual report of the Vidyalaya.

To discharge such other functions relating to the Vidyalaya as may be prescribed by the Sangathan from time to time. Periodicity of VMC meeting : VMC shall meet whenever required by its Chairman. It should meet at least three times in a year ordinarily in the school premises. These meetings should be in the 1st week of August, 1st week of December and 1st week of February.

VIDYALAYA EXECUTIVE COMMITTEE

The members of the Executive Committee are

1) Chairman, VMC OR his Nominee                    : Chairman

2) One educational member of VMC                    : Member

3) One Parent representative member Of VMC    : Member

4) One Teacher representative member Of VMC : Member

5) Principal of the Vidyalaya                                   : Member Secretary

The Executive Committee (EC) will meet as often as necessary but in any case once in three months. The minutes of the meeting shall be recorded and communicated by the Principal to all the concerned. Three members constitute a Quorum for the meeting.

FUNCTIONS AND POWERS OF THE EXECUTIVE COMMITTEE

1) Academic and administrative super vision of the Vidyalaya.

2) Admissions

3) Purchase and procurement for KV

4) Maintenance of the Vidyalaya building and its campus.

5) Condemnation of Stores.

6) Utilization of funds.

7) Discipline and control.

ADMISSION CRITERIA AND TYPE OF SCHOOLS

Different types of Kendriya Vidyalaya- Project Schools, Civil sector schools, Defence sector schools

PRIORITIES IN ADMISSION

The following priorities shall be followed in granting admissions:-

(A) (KENDRIYA VIDYALAYAS UNDER CIVIL/DEFENCE SECTOR :

1. Children of transferable and non-transferable central government employees including   exservicemen. This will also include children of foreign national officials, who come on deputation or transfer    to India on invitation by Govt. of India.

2. Children of transferable and non-transferable employees of Autonomous Bodies/Public Sector Undertaking/Institute of Higher Learning of the Government of India.

3. Children of transferable and non-transferable State Government employees.

4. Children of transferable and non-transferable employees of Autonomous Bodies/ Public Sector Undertakings/Institute of Higher Learning of the State Governments.

5. Children from any other category including the children of foreign nationals who are located in India due to their work or for any personal reasons. They would be considered only in case there are no Indian Nationals’ waitlisted for admission.

B) KENDRIYA VIDYALAYAS UNDER PUBLIC SECTOR UNDERTAKINGS/

INSTITUTES OF HIGHER LEARNING:

1. Children and grandchildren of employees of the Public Sector undertakings/Institutes of Higher learning which the sponsors of the Vidyalaya are. The children of project employees & Post Graduate students who are working long term research projects and children of regular Council of Wardens (COW) employees besides retired employees to be included in category I for the purpose of admission. It has also been decided to include re-admission of those children of Institutes of Higher learning who had to discontinue school to accompany parents going out of station on sabbatical leave/long leave, over and above the class strength.

ELIGIBLE AGE FOR ADMISSION

	CLASS
	MINIMUM AGE ON 31STMARCH OF THE YEAR IN WHICH ADMISSION IS SOUGHT


	MAXIMUM AGE ON 31STMARCH OF THE YEAR IN WHICH ADMISSION IS SOUGHT



	I
	5   YEARS
	7  YEARS

	II
	6   YEARS
	8  YEARS

	III
	7   YEARS
	9  YEARS

	IV
	8   YEARS
	10YEARS

	V
	9   YEARS
	11YEARS

	VI
	10 YEARS
	12YEARS

	VII
	11 YEARS
	13YEARS

	VIII
	12 YEARS
	14YEARS

	IX
	13 YEARS
	15YEARS

	X
	14 YEARS
	16YEARS


There is no age restriction for admission to class XI provided the concerned child is seeking admission in the year of passing the class X examination. Similarly there will be no upper & lower age limit for admission to class XII provided there has been no break in the continuous study of the child after passing class X/XI.

METHOD OF ADMISSION

1. In first phase 31 seats in Class I should be filled as per existing category system in KVS     irrespective of reservation. (However, 01 seat may be granted to disabled child of any category      under 3% horizontal reservation)

2. The children secured admission in 1st phase will not be included in 2nd phase (RTE system). However, the unsuccessful candidates in 1st phase, if otherwise, eligible in RTE quota will be included in 2ndphase (RTE Quota).

3. In 2nd phase, the remaining 10 seats will be filled as per RTE provisions (25% of seats)

a) All applications of Scheduled Caste candidates will be subjected to random method

    (Lottery System) to select 6 candidates.

b) (b) All applications of (Scheduled Tribe) candidates will be subjected to random method  (Lottery System) to select 3 candidates.

c) (c) All applications of Economically Weaker Section (EWS)/Below Poverty Line (BPL)/OBC (Non Creamy Layer)/Disabled Children will be subjected to random method (Lottery System) to select 1 candidate. In no case these seats will be reserved for General Category.

ENHANCED RESERVATION BASED ON CENSUS

All such civil sector Kendriya Vidyalayas that are not notified for para-military forces, shall have reservation equivalent to their Population. In Karnataka the percentage of population in case of SC is 16.2 and the percentage of population of ST is 6.6. Hence the the reservation for SC is 16% and for ST is 7.5%.

ADMISSION TEST

Upto Class VIII no admission test will be conducted. For classes IX onwards Admission test

will be conducted in the following subjects:

Hindi, English, Mathematics, Social science and Science.

Candidates securing less than 33% marks in any subject shall not be eligible for admission irrespective of their category.

ELIGIBILITY CONDITIONS FOR X AND XII ARE GIVEN BELOW:

i)The child has been in the same course of studies

ii)The child must have obtained not less than 6.5 CGPA in class IX (CGPA be calculated as per formula applied by CBSE in class X). For admission to class XII 55% marks in class XI examination is a must.

iii) For admission to Class XII, the students should have been eligible for admission in Class XI in the preceding year as per KVS rules.

iv) The child should OTHERWISE be eligible as per KVS admission guidelines.

v) The combinations of subjects are available in Kendriya Vidyalayas.

CLASS XI ADMISSIONS

Fresh admissions would be made after accommodating all the eligible students of the same KV in the entitled stream and thereafter other KVs.

(i.) SCIENCE STREAM

(i) Science with Mathematics

(a) A Minimum of B1 GRADE in Maths

(b) A Minimum of B1 GRADE in Science

(c) A Minimum of 7.6 CGPA

 (ii) Science without Maths

Science without mathematics may be allowed if the student has secured B1 GRADE in Science with at least 7.6 CGPA

iii. COMMERCE STREAM.

(a) A minimum of 6.4 CGPA

(b) Mathematics can be offered with Commerce if the student has obtained a minimum of B1 GRADE in Mathematics.

HUMANITIES STREAM

All students of Kendriya Vidyalayas if they are declared successfuly by the CBSE would be given admission:

a) Humanities with mathematics can be offered if at least B1 GRADE is obtained in Mathematics.

b) Humanities with Economics can be offered with minimum of 6.0 CGPA.

c) Students who are NOT eligible/NOT opting for Economics will be offered Political Science

or Sociology or Psychology.

Students belonging to SC/ST would be given up gradation by one grade in two subjects wherever required. CGPA may be enhanced by 0.4 for the purpose of admission to class XI Science/Commerce Stream/Humanities. The following concession will be granted to students for admission who participated in Games & Sports meet/Scouting &Guiding/NCC/Adventure activities at various levels. The certificate needed for this purpose can be of any preceding years.

	S.N
	SPORTS& GAMES
	NCC
	SCOUTING/

GUIDING


	ADVENTURE

ACTIVITIES


	CONCESS

ION OF

MARKS

	A
	A Participation at

SGFI or equivalent

level
	A certificate

participated in

Rep.Day /PM Rally


	Rastrapathi

Puraskar

award

certificate


	NIL
	0.8

	B
	Participation in KVS

National/State level


	A Certificate best

cadet in

State/District level
	Rajya

puraskar with

07 prificiancy badges
	NIL
	0.6

	C
	Participation in KVS

Regional/District

level


	A Certificate
	Tritiya sopan with 5 proficiancy badges
	Participated

in one 10

days

adventure

programme
	0.2


RESERVATION-15% seats for Scheduled Caste and 7.5% for Scheduled Tribes shall be reserved in all fresh admissions. However, for schools in civil sector except those meant for para military forces the percentage of reservation of seats shall be equal to the percentage of SC/ST population in the State/UT subject to the minimum of national average 3% seats will be horizontally reserved for physically handicapped children - blind, orthopedically and hearing impaired etc. Horizontal reservation would mean that 3% of 15% would be reserved for handicapped children of SC, 3% of 7.5% would be reserved for handicapped children of ST and 3% of 77.5% would be reserved for handicapped children of general categories .
LEAVE RULES, PERSONAL CLAIMS, STAFF WELFARE MEASURES

SUMMARY OF LEAVE RULES

The General Principles of leave rules are given below

• Leave cannot be claimed as matter of Right

• May be refused or revoked by the authority competent to grant.

• Any claim to leave to the credit of an employee who is dismissed or removed or who resigns from Sangathan's service ceases from the date of such dismissal or removal of the employee.

• No employee shall be granted leave of any kind for a continuous period exceeding five years.

• Prefixing and suffixing holidays to leave other than leave on medical certificates shall be allowed automatically.

• In case of employee who is recalled to duty before the expiry of leave, such recall of leave shall be treated as compulsory.

• An employee on leave shall not return to duty before the expiry of period of leave granted to him unless he permitted to do so by the authority which granted him leave.

• An employee who has taken leave on medical certificate may not join duty until he has produced a medical certificate of fitness of Form 'B'.

• An employee on leave should not take up any service or employment elsewhere without obtaining prior sanction of the appointing authority

• Vacation can be combined with any kind of leave but the duration of vacation and earned leave should not exceed 180 days at a time.

The following are the of type of leaves available for the sangathan employees as per central govt. leave rules.

• Earned Leave

• Half Pay Leave

• Commuted Leave

• Leave Not due

• Extraordinary leave

• Leave salary

• Maternity Leave

• Paternity Leave

• Study Leave

• Casual Leave

• Special Casual Leave

• Child Care Leave.

Grant of leave on Medical grounds:

(i)A CGHS beneficiary should produce medical certificate / fitness certificate from a CGHS doctor.

(ii)Non- CGHS beneficiary and CGHS beneficiaries who proceed outside the Headquarter on duty, leave, etc., should produce the certificate from AMA, and in such cases, a non- Gazetted Government servant may produce certificate from RMP if there is no AMA available within a radius of 8 kms of his residence.

(iii)Where a non-Gazetted Government servant finds it difficult to obtain MC/FC from CGHS/AMA, the leave sanctioning authority may consider grant of leave on the basis of the certificate from an RMP after taking into account the circumstances of the case. Leave salary (During leave )

• During earned leave: Equal to pay drawn immediately before proceeding on leave.

• During half pay leave or leave not due: Equal to half the amount of leave salary on earned leave.

• During commuted leave: Equal to pay drawn immediately before proceeding on leave.

• Extraordinary leave: No entitled to any leave salary.

• Note: 'Pay' means 'Pay' as defined in F.R.9 (21) and includes deputation allowance.

Leave Salary (DURING STUDY LEAVE)

• Outside India: Pay last drawn plus D.A and H.R.A and in addition to the study allowance admissible.

• In India: Leave salary will be equal to pay last drawn plus D.A, HRA and scholarship or remuneration for any part-time employment during the period of study leave should be adjusted against the leave salary subject to the condition against the leave salary will not be less than that admissible during half pay leave.

• HRA is payable for the first 180 days at the rate applicable at the last place of duty; continuance beyond 180 days will be subject to production of prescribed certificate for the drawal.

• If an official after availing of study leave resigns from service or otherwise quits within three years after return to duty or does so without returning to duty at all from study leave, or fails to complete the course of study, he should refund
• (i) the actual amount of leave salary, study allowance, cost of fees, T.A. and other expenses, if any incurred by the Government

• (ii) the actual amount, if any, of the cost incurred by other agencies such as Foreign Governments, Foundations, Trusts in connection with the course of study, with interest thereon at the prescribed rates. In exceptional cases, the President may waive such recoveries

PERSONAL CLAIMS OF EMPLOYEES AND STAFF WELFARE MEASURES

The various kinds of personal claims of employees and the forms to be preferred by the employees are given below.

• Pay and allowances

• Travelling allowance (including leave travel concession)

• Medical reimbursement

• Children’s Educational Allowance

• Reimbursement of tuition fees

• Claim for hostel subsidy

• Advance of TA on transfer

Welfare Measures:-

KVS has extended the following for all the employees of Sangathan.

i) Incentives for promoting small family norms

i) A special Family planning Allowance

ii)A Rebate of 0.5% in the interest on H.B. A

ii) Immediate relief to the family of an employee who dies while in service

iii) Group Insurance Scheme

iv) Ex gratia lump sum compensation to families of central Govt. Empolyees who die in harness

SPECIAL FACILITIES AVAILABLE FOR EMPLOYEES POSTED IN PRIORITY AREAS

SPECIAL FACILITIES AND ALLOWANCE FOR SERVICE IN PRIORITY AREAS.

Intoduction:-

• The need for attracting and retaining the services of teachers and officers for service in the North-Eastern Region and Andaman & Nicobar Islands

• On the anology of similar orders issued by the Government of India in respect of their civilian employees serving in that area.

The SPECIAL FACILITIES AND ALLOWANCE FOR SERVICE IN PRIORITY AREAS available for the employees are as follows

Tenure of Posting

Travelling Allowance on first Appointment

Leave Travel Concession

Children's Education Allowance / Hostel Subsidy

Retention of allotment of alternate Government accommodation

Special (Duty) Allowance / Island Special Allowance

Special Compensatory (Remote Locality) Allowance

Travelling Allowance on first Appointment

Travelling Allowance for Journey on Transfer

Road Mileage for Transportation of Personal Effects on Transfer

Joining Time with Leave

Children's Education Allowance / Hostel Subsidy

Joining Time with Leave

Concession Regarding Grant of House Rent Allowance

STOCK MAINTENANCE AND CONDEMNATION: ROLE OF STOCK IN-CHARGE

STORING OF ARTICLES, STOCK TAKING AND WRITING OFF OF LOSSES OF STORES

It is of utmost importance that articles of value are properly stored so that these may be made use of readily as and when required and also serve for the fullest period of their effective life. The following safeguards in regard to stocking of articles should be complied with :-Wherever articles have machine numbers, a note of the machine numbers should be kept in the Stock Register for the purpose of identification. Articles of furniture should be serially numbered followed by the code name for each nomenclature of furniture and the year of purchase (for example Almirah Wooden-ALM-W- 1/66). The serial numbers should be noted in the Stock Registers for the purpose of identification. A register or list should be maintained showing the detailed distribution of furniture room wise and a copy of the list should be maintained in the respective rooms. The class teacher should be made responsible for the furniture in his class room. Articles of furniture in the common rooms should be put in charge of a particular senior teacher. Glassware should be handled carefully during demonstration or experiments. Glassware

should be stored in the laboratory rooms or as near thereto as possible so that the incidence of handling may be reduced to the minimum. Handling and issue of articles Valuable articles intended for demonstration purposes or doing experiments should be taken out from the place of storage and placed back only in the presence of the Teacher-incharge. On no account, the students should be allowed to meddle with the valuable articles. Chemicals and consumable articles required for consumption in experiments should not be issued in large quantities to the students so as to prevent wastage. Except in the case of articles which will be consumed in the process of experiments, no article should be struck off from the Stock Register, even if it is lost or damaged, before its value is written off by the competent authority. The approval of the Sangathan is necessary for striking off an article which is lost or has become unserviceable, in case its written off does not fall within the powers delegated to the Principal. Articles of stationery may be shown issued on a monthly basis if it is not convenient to account for the same on a weekly or fortnightly basis and the entry attested by the Principal or a PGT designated for th purpose by the Principal. The Principal should keep a proper control over the consumption of articles of stationery so as to ensure that there is no wastage.

STOCK VERIFICATIONS

Physical verification of the quantities and condition of items held in an inventory, as a basis for accurate inventory audit and valuation. Physical verification of articles in stock in the science laboratories, library room, crafts room, art room, office (in respect of stationery and office equipment). Etc. should be conducted. Once a year in April after the Annual Examination is over and not later than the end of vacation-preferably during the vacation; and the excesses or shortages noticed as a result abstracted in a list, department-wise, in the following form in triplicate:-

NAME OF THE DEPARTMENT

Stock as per

Stock Name of ____________ Excess (+) Results of Regr. 
The Page article Stock Physical Shortage (-) investigation Excess

Excesses should be investigated to find out any omission or shortage in accounting with reference to the invoices of articles received. They should be brought to account in the Stock Register with suitable remarks and proper steps taken to safeguard against such omissions or commissions in future. Shortages Shortages indicate losses or breakages in handling and as such required detailed investigation. The lines on which investigation should be conducted are indicated in Article 187W.henever there is a change in the incumbency due to transfer, death, etc In regard to loss of stores due to theft, report should be sent as explained in Article 235. In regard to loss of stores other than due to theft, responsibility has to be fixed on the stock holder. For this purpose a report should be furnished immediately after such losses come to notice. In regard to loss of stores due to breakage, action should be taken as indiated below:- As and when breakages arise, action should be taken to fix responsibility on the student or staff at fault and to recover the cost price or market price, whichever is higher. A receipt in form CS 12 should be issued to the part concerned and the amount credited as miscellaneous income. A note of the breakage should be kept in a register in form CS 48. As regards other breakages, that is, accidental breakages while conducting experiments, an on-the-spot investigation should be conducted by the Principal and the result thereof recorded in a register which should be maintained for each department separately. The broken articles should be preserved for investigation by the Condemnation Board. As soon as the annual physical verification is completed, a Condemnation Board consisting of two members of the Management Committee and the Principal should be constituted to investigate into the deficiencies in the Stock and make recommendations to the Sangathan either for recovery of the cost of articles or write off the cost price of the articles, if justified. While making recommendations for write off, the Condemnation Board should take into consideration the period of effective life of the article wherever the same has been prescribed or the normal period of life. The report of the losses/breakages should be considered by the Excutive Committee, VMC who has full powers up to Rs.50,000/- in a year to condemn stores of all kinds. Cases involving condemnation of stores beyond this limit and all cases involving fraud, embezzlement, misappropriation or theft will be condemned with the approval of Commissioner, KVS. The report of the losses/breakages should be sent to the Regional Officer along with the minutes of the Executive Committee/VMC by l st July each year. However, if the total book value of articles to be written off works upto Rs.500/- the articles may be written off under the powers delegated to the Principal and a copy of the sanction along with the report submitted to the Regional Office in duplicate. On receipt of the orders of the Regional Office/Sangathan, action should be taken by the Principal as indicated therein. No articles should be written off from the Stock Register without proper sanction and a reference to the sanction No. and date should be given in the Stock Register in support of the entry for write off.

Stock verification ensures: -

o The proper, efficient and effective maintenance & use of materials in the stock, and

o The accountability in the system

PURCHASE PROCEDURE GUIDELINES

PURCHASE PROCEDURE GENERAL PRINCIPLES

(i)Every officer is expected to exercise the same vigilance in respect of expenditure incurred from public moneys as a person of ordinary prudence would exercise in respect of expenditure of his own money.

(ii)The expenditure should not be prima facie more than the occasion demands.

(iii) No authority should exercise its powers of sanctioning expenditure to pass an order which will be directly or indirectly to its own advantage.

(iv) Expenditure from public moneys should not be incurred for the benefit of a particular person or a section of the people, unless —

(a) a claim for the amount could be enforced in a Court of Law, or

(b) the expenditure is in pursuance of a recognized policy or custom.

(v) The amount of allowances granted to meet expenditure of a particular type should be so regulated that the allowances are not on the whole a source of profit to the recipients.

1. Every authority delegated with the financial powers of procuring goods in public interest shall have the responsibility and accountability to bring efficiency, economy, transparency in purchases and for fair and equitable treatment of suppliers and promotion of competition in public procurement.

2. To reduce delay, appropriate time frame for each stage of procurement should be

prescribed.

3. Approval of the competent authority to the purchase Demand for Goods should not be divided into smaller quantities for making piece meal purchases for the sole purpose of avoiding the necessity of obtaining the sanction of higher authority required with reference to the estimated value of the total demand. Powers for procurement of Goods each contract Upto Rs.3,00,000/- Principal Purchases beyond Rs.1,00,000 each contract shall be reviewed by the Chairman with the assistance of the Vidyalaya Executive Committee to ensure that the purchase is need based, sufficient fund exists and provision is made in the budget. It may also comment on the procedure

followed. Without quotations purchase can be made upto Rs.15000. With the help of purchase committee along with the concern of VMC it can go up to 1,00,000. The three standard methods of obtaining bids are

i) Advertised trade enquiry

ii) Limited trade enquiry

iii) Single trade enquiry

SALIENT FEATURES OF EDUCATION CODE

After establishment of Kendriya vidyalaya Sangathan and for its smooth functioning towards achieving the set goals , it is required a set of rules. The Department of Ministry of Education and Kendriya Vidyalaya Sangathan have been issuing different types of Orders and Circulars for good administration. Over these years the number of orders issued from time to time has become so large and they are so continued in different communication that it has become difficult for Principals of Kendriya Vidyalayas readily to lay their hand on them. This necessitates by compiling an Education code for Kendriya Vidyalayas, which serve the purpose of a guide and a ready reference in the daily working of Kendriya Vidyalayas. It mainly deals with the set up of the Organisation and the duties and powers of Officers of the Sangathan and the Principals. This also provides information about the constitution of different committees at the Vidyalaya level for smooth functioning of Kendriya vidyalayas. It provides the procedures and the rules to be followed in conducting the Morning Assembly, Scheme of studies followed in the schools, academic supervision and the conduct of examinations for different classes. The Education code is the source for guidance on the matters related to Co-curricular activities, collection of fees and remittance into the bank, maintenances of library and furniture, land and buildings. It is a good source of rules for discipline, classification, recruitment, terms and conditions of service in Sangathan. In the teaching profession the code of conduct helps the teachers to maintain the dignity and acts as a role model for their students.

CODE OF CONDUCT FOR TEACHERS

The provisions of the CCS (CCA) conduct rules 1964, shall apply mutatis mutantis to all the employees of KVS. In addition to this the following code of conduct shall also be applicable to teachers.

1. Every teacher shall, by precept and example, instill in the minds of the people, entrusted to his/her care, love for the motherland.

2. Every teacher shall, by precept and example, inculcate in the minds of his people respect for law and order.

3. Every teacher shall, organize and promote all school activities with foster a feeling of universal brotherhood amongst the peoples.

4. Every teacher shall, by precept and example, promote tolerance for all religions amongst his peoples.

5. No teacher shall be a member any political party or carry on activities either openly or in camera in support of any such party.

6. The teacher shall always to be on the alert to see that his peoples do not take active part in politics.

7. No teacher shall be a member of the state or central legislature. He shall resign his job before contesting for election as a candidate.

8. Every teacher shall take a stand against unhealthy and bad customs and practices in modern society and must strive his best to instill in the minds of his peoples the principles the cooperation and social service.

9. Every teacher will cooperate with and secure the cooperation of other persons in all activities which aim at the improvement of the morale, mental and physical wellbeing of peoples.

10. Every teacher shall be strictly impartial in his relations with all his peoples. He shall be sympathetic and helpful particularly to slow learners.

11. Every teacher shall be learner throughout his life not only to enrich his own knowledge but also of those who are placed in his care. He shall plan out his work on approved lines and do it methodically and vigilantly, eschewing all extraneous considerations.

12. Every teacher shall regard each individual people as capable unique development and of taking his due place in the society, and help him to be creative as well as cooperative.

13. Every teacher shall be temperate and sober in his habits. He shall scrupulously avoid smoking, chewing of beetle leaves and such other undesirable habits in the presence of students and within the precincts of the Vidyalaya.

14. Every teacher shall have an exemplary moral character. His dealing with the members of the opposite sex in the vidyalaya or outside shall not be such as would cause reflection on his character or bring his credit to the vidyalaya.

15. Every teacher shall take pride in his calling and try to promote the dignity and solidarity of his profession.

16. Every teacher shall be an advocate of freedom of thought and expressions and the development of scientific temper in himself and his students.

17. No teacher shall indulge in or encourage any form of malpractice connected with the examination or other school activities.

18. Confidential matter relating to the Institution and the Department shall not be divulged by any teacher.

19. No teacher shall undertake private tuition or private employment or otherwise engage himself in any business.

20. Every teacher shall be clean and trim. He shall not be casual and informal while on duty. His dress shall be neat and dignified. He shall on no account be dressed so as to become an object of excitement or ridicule pity at the hands of students and his colleagues.

21. Every teacher shall be punctual in attendance in respect of his class work as also for any other work connected with the duties assigned to him by the Principal. He shall realize he is the member of the team and shall help in developing a Corporate life in the School.

22. Every teacher shall abide by the rules and regulations of the Vidyalaya and show due respect to the Constituted authority diligently carrying out instructions issued to him by the Superior authority.

23. Every teacher shall abide monitory transaction with the Peoples and Parents and refrain from exploiting his Vidyalaya influence for personal ends. He shall generally conduct his personal matters in such a manner that he does not incur a depth beyond his means to retain.

24. No teacher shall prepare or publish any text book or keys or assist directly or indirectly in their preparation, or use such publications without obtaining prior approval of the Sangathan

25. No teacher shall engage himself as a selling agent or canvasser for any publishing firm/trader. No teacher shall apply for any assignment or job outside the Sangathan directly. He shall invariably forward his application through proper channel.

26. No teacher shall present his grievances, if any, except through proper channel, nor will he canvass for any non official or outside influence or support in respect of any matter pertaining to his service in the Vidyalaya.

27. Every teacher shall consider Vidyalaya property and funds as if placed in trust with him and shall exercise the same with prudent and care as he would do in respect of his own property or funds.

28. No teacher shall accept or permit any member of his family or any other person acting on his behalf to accept any gift from any people, parent or any person with whom he has come into contact by virtue of his position in the Vidyalaya except as provided under Rule 13 of this CCS(Conduct) rules 1964.

29. No teacher shall, except with the previous sanction of the Sangathan, give any talk on the Radio, publish any statement or document either in his own name or anonymously, pseudonymously or in the name of any other person, which has the effect of an adverse criticism of any current or recent policy or action of the Central government or a State Government, or which is capable of embarrassing the relations between the Central Government and State Government or between Central Govt. or Govt. of any foreign state.

30. No teacher, except with the previous sanction of competent authority, asked for or accept contribution or other collection in cash or in kind in pursuance of any object whatsoever.

31. It shall be the duty of every teacher :

1) To respect the National Flag and the National Anthem.

2) To promote harmony and the Spirit of common brotherhood amongst all the people of India transcending religious, linguistic and regional or sectional diversities and to renounce practices derogatory to the dignity of women.

3) To develop scientific temper, humanism and spirit of inquiry and reform.

4) To safeguard public property and to abjure violence.

5) To strive towards excellence in all spheres of individual and collective activity so that the nation constantly rises to higher levels of endeavor and achievements.

32. If a teacher is convicted by a court of law or arrested, it shall be his duty to inform his immediate superior the fact of his convictions or arrest and the circumstances connected to their with as soon as it is possible for him to do so. Failure to do so, will be regarded as deliberate suppression of material information.

33. a) Every teacher shall at all times

i) maintain absolute integrity

ii) maintain devotion to duty

iii) do nothing which is unbecoming of an employee of the Sangathan.

b) Nothing contained in part (a) of this article shall be deemed to take away or abridge the right of a teacher.

i) to appear at an examination to improve his qualifications.

ii) To become or to continue to be a member of any literary, scientific or professional organization.To make any representation for the redressel of any bonafide grievances, subject to the condition that such representation is not made in any rude or indecorous language.

CURRICULUM

THE NATIONAL CURRICULUM FRAMEWORK 2005- THE GUIDEPOST

The NCF 05 is the basis for the new textbooks which are evolved on the pedagogical principle of Constructivism. Every KV teacher ought to know, assimilate and apply these in the classroom situations and co-scholastic Learning. These are excerpts from the presentations at RIE , Mysore.
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CBSE, NCERT CURRICULUM SYLLABUS IN KVS

A critical analysis of the Indian School Education System reveals that it is largely a monolithic system perpetuating a kind of education which has resulted in a set of practice adopted for development of curriculum, syllabus and textbooks that is guided by the patterns and requirements of the examination system, rather than by the needs determined by a mix of criteria based on the child’s learning requirement, aims of education and the socioeconomic and cultural contexts of learners. A marked feature of educational practices in school is a dull routine, bored teachers and students and rote system of learning. The position paper makes an effort to explore possibilities to provide for an enabling and flexible framework for promoting increased choices made by the schools and teachers possible, and a greater role for children and community in making those choices on a large scale. In certain cases the States themselves have attempted to redefine curriculum and develop textbooks and other teaching learning materials. In view of the above, it is important to analyse whether the existing policy and curricular framework facilitate development of diverse and appropriate curricular approaches for achieving desired aims and objectives of education.

Curriculum for Equality

The analysis of various policy documents clearly indicate that achieving equality through education has been consistently and unequivocally voiced, over the years. However, the challenge of translating the vision of equality into a curriculum framework has remained unanswered. The basic problem that emerges has been conceptualising flexibility or diversity which is closely linked to the systems inherent limitation and inability to define the role of the ‘curriculum’ and its transaction. Related to this are the associated problems in defining ‘syllabus’, ‘standards’ and going beyond the ‘core’ curriculum. This reluctance of the system to allow for true plurality and flexibility in the curriculum, as well as the restricted meaning of the term curriculum itself is most clearly evident in the report Learning Without Burden (GOI 1993).

The past ambiguity in decentralising and diversifying curricula and textbooks reflects a perceived need for appropriate mechanisms to ensure that quality conforms with common standards of attainment as well as to a broad national democratic vision. With a view to promoting decentralised curriculum development it is suggested that appropriate regulatory mechanisms be created by establishing an independent body at the State level with a federal national structure, to approve different curricular packages, which include textbooks, teacher training and recruitment processes, assessment and examinations, etc. The national structure may be answerable to the CABE, and should produce professionally developed criteria and guidelines, conduct documentation and review, and ensure appropriate consultation and sharing among the State bodies. It is also recommended that the regulatory mechanism must be professionally worked out to carefully avoid the attendant distortions and problems that may arise out of bureaucratic and political pressures, vested interests or even corrupt practices, within bodies established to approve the curricular packages1. Mapping, Conceptual, Field Notion of Curriculum Syllabus and Textbooks The existing ground realities and curricular documents reveal that all the NCFs emphasise the concerns and issues but do not make a very clear connection between the concerns, aims and curricular contents. The pedagogy and the view on knowledge also remain some what hazily defined. The rational for almost all prescriptions is left un-stated. To address this, in this section the notions of curriculum, syllabus and textbooks have been examined and deliberated upon on the basis that the curriculum is a plan of facilitating learning for the child. This plan starts from where the child is, enumerates all the aspects and dimensions of learning that the considered necessary, gives reasons why such and such learning is considered necessary, and what educational aims it would serve. This plan also defines stage specific objectives, what content to teach and how to organise it. It also recommends general principles of teaching methods and evaluation, and criteria for good teaching learning material.

Justifications of the basis for making curriculum choices are very important. The key to understand the question of curriculum choice is to understand the relationship between the curriculum and the aims of education. Therefore, the curriculum is viewed more as aconceptual structure for decision making rather then details of what is to be done in the classroom. The structure demands workable principles and criteria in most of the areas such as selection and organisation of content ways of interacting with children and classroom organisation, type of teaching-learning material etc. What is perceived to be important is what forms the basis for the choices made in syllabus, pedagogical decisions, textbooks etc. It is also suggested that a set of foundational assumptions a curriculum framework uses needs to be internally consistent, as clearly articulated as possible, and acceptable to all stakeholders. Finally, operational definitions are also been placed for consideration to facilitate the process of curriculum development Curriculum Framework: A plan that interprets educational aims vis-a-vis both individual and society, to arrive at an understanding of the kinds of learning experiences school must provide to children.

Curriculum:

Curriculum is, perhaps, best thought of as that set of planned activities which are designed, to implement a particular educational aim- set of such aims - in terms of the content of 1 One member of the Focus Group has a dissenting view of this issue. She did not think that
such a body should be created. what is to be taught and the knowledge, skills and attitudes which are to be deliberately fostered, together with statements of criteria for selection of content, and choices in methods, materials and evaluation”. In reference to the framework above it would mean the ‘curriculum core’ and ‘syllabus’ put together. Syllabus: refers to the content of what is to be taught and the knowledge, skills and attitudes which are to be deliberately fostered; together with stage specific objectives. Groups Essential Position The overall approach advocated should be to provide a curriculum framework that :
• facilitates schools and teachers make decisions about choice of content, pedagogy, teaching learning material, evaluation, etc. at school level; in other words, a national curriculum framework for increased autonomy of the school

• provides help to the teacher in becoming reflective practitioner who learns from her own experiences

• emphasises learning with understanding and learning to learn, and helps children develop their own understanding based on their lived experiences; and; General aims of education It is proposed that within this framework, the articulation of aims needs to serve two major purposes. Firstly, reflect collective socio-political aspirations of the whole society and second, serves a significant pedagogical purpose of provide direction to the teacher in choice of content and methods of education.. Aims are stated in two parts only as principles and no elaborate justifications and/or explanations are provided. A. Values and Ideals: education should promote in society, as well as help the learner develop a rational commitment to:

• Equality – of status and opportunity,

• Freedom – of thought, expression, beliefs, faith and worship; as a value in life

• Autonomy of mind – as independence of thinking, based on reason,

• Autonomy of action – freedom to chose, ability and freedom to decide and ability and freedom to act,

• Care and respect for others – going beyond respecting their freedom and autonomy, concern about well being and sensitivity to all members of society,

• Justice: social, economic and political.

B. Capabilities of individual human beings

• Knowledge base – sufficiently broad knowledge base encompassing all crucial areas of socio-political life, and all basic ways of investigation and validation of knowledge

• Sensitivity to others – Sensitivity to others well beings and feelings coupled with knowledge should form basis of rational commitment to values. ‘Others’ should include all life forms.

• Rational/critical attitude: Critical rationality is the only way to autonomy of thought and action.

• Learning to learn – the future needs of development of knowledge, reason, sensitivity and skills can not be determined in advance. Therefore, ability to learn as new needs arise in new situations is necessary to function autonomously in a democratic society.

• Work and ability to participate in economic processes – choices in life and ability to participate in the democratic processes depends on ability to contribute to the society in its various functions.

• Aesthetic appreciation/creation – appreciation of beauty and art forms is an integral part

of human life. Stage wise objectives The stage wise objectives need to be arrived at by keeping in mind the general aims of education, the developmental stages of children, nature of the knowledge in general and curricular subject areas in particular, and the child’s socio-political contexts. Further the objectives also have to be specific enough to be used as guidelines for content selection and organisation. It is proposed that articulation of curricular objectives should also take cue from the statement of aims. Formulation of curricular objectives for all but the last stage; can be done at the state and district level and each school can reorganise them as per the

need of their children and teachers. Principles of content selection and organization Often demand for introducing new subjects in curriculum is voiced to emphasise certain concerns. It is thus suggested that selection and organisation of curricular knowledge should be considered from at least four different perspectives, those of: aims of education, epistemological perspective, child’s learning and mental developmental, and the child’s context. Teaching – Learning Methods and Classroom Practices

A number of basic principles have been outlined in order to guide the choice of classroom practices:

• Understanding that children construct their own knowledge

• Importance of Experiences in Learning

• Active Engagement of learners is important for construction of knowledge

• Variety of situations and multiplicity of methods important for creating diverse experiences

• The socio-economic context and identity of the learner

• An enabling Teacher Child relationship

• The role of and space for parents and community

Teaching Learning Material and Textbooks

The present day classroom practices are, in almost all schools of the country, totally dominated by the textbooks. As a result it has acquired an aura and a standard format. What is needed is not a single textbook but a package of teaching learning material that could be used to engage the child in active learning. The textbook thus becomes a part of this package and not the only teaching learning material. Therefore, a large number of packages should be developed at state and district levels with adequate provision for cluster and school level modifications and supplementary materials. The availability of a number of alternative TLM packages of all approved quality to the certainly increased choice of the teachers.

QUALITY DIMENSION IN EDUCATION

( Summary of Chapter 5 of NCF 2005)

Quality concern, a key feature of systemic reform, implies the system's capacity to reform itself by enhancing its ability to remedy its own weaknesses and to develop new capabilities.

COMMON SCHOOL SYSTEM

It is desirable to evolve a common school system to ensure comparable quality in different regions of the country and also to ensure that when children of different backgrounds study together, it improves the overall quality of learning and enriches the school ethos.

PLANNING

A broad framework for planning upwards, beginning with schools for identifying focus areas and subsequent consolidation at the cluster and block levels, could form a decentralised planning strategy at the district level. Meaningful academic planning has to be done in a participatory manner by headmasters and teachers.

MONITORING

Monitoring quality must be seen as a process of sustaining interaction with individual schools in terms of teaching–learning processes.

TEACHER-EDUCATION

Teacher education programmes need to be reformulated and strengthened so that the teacher can be an :

-encouraging, supportive and humane facilitator in teaching–learning situations to enable learners (students) to discover their talents, to realise their physical and intellectual potentialities to the fullest, to develop character and desirable social and human values to function as responsible citizens; and active member of a group of persons who make conscious efforts for curricular renewal so that it is relevant to changing social needs and the personal needs of learners. Reformulated teacher education programmes that place thrust on the active involvement of learners in the process of knowledge construction, shared context of learning, teacher as a facilitator of knowledge construction, multidisciplinary nature of knowledge of teacher education, integration theory and practice dimensions, and engagement with issues and concerns of contemporary Indian society froma critical perspective. Centrality of language proficiency in teacher education and an integrated model of teacher education for strengthening professionalisation of teachers assume significance. In-service education needs to become a catalyst for change in school practices.

STRENGTHENING THE DEMOCRATIC ETHOS OF THE EDUCATIONAL FRAMEWORK

The Panchayati Raj system should be strengthened by evolving a mechanism to regulate the functioning of parallel bodies at the village level so that democratic participation in development can be realised.

EXAMINATION REFORMS

Reducing stress and enhancing success in examinations necessitate: 

-a shift away from content-based testing to problem solving skills and understanding. The prevailing typology of questions asked needs a radical change.

-a shift towards shorter examinations.

-an examination with a 'flexible time limit'.

-setting up of a single nodal agency for coordinating the design and conduct of entrance examinations.

WORK EDUCATION

Institutionalisation of work-centred education as an integrated part of the school curriculum from the pre-primary to the +2 stage is expected to lay the necessary foundation for reconceptualising and restructuring vocational education to meet the challenges of a globalised economy.

Vocational Education and Training (VET) need to be conceived and implemented in a mission mode, involving the establishment of separate VET centres and institutions from the level of village clusters and blocks to sub-divisional/district towns and metropolitan areas in collaboration with the nation wide spectrum of facilities already existing in this sector.

CURRICULAR MATERIALS

Availability of multiple textbooks to widen teachers' choices and provide for the diversity in children's needs and interests. Sharing of teaching experiences and diverse classroom practices to generate new ideas a n d facilitate innovation and experimentation. Development of syllabi, textbooks and teaching learning resources could be carried out in a decentralised and participatory manner involving teachers, experts from universities, NGO and teachers' organisations.
EFFECTIVE TEACHING IN CLASSROOM

FOR WHAT --- students performance meeting the national aim of education

PREREQUISITES FOR AN EFFECTIVE TEACHER

Have thorough idea about the national aim of education:

National Policy of Education: NCF 2005

Understanding Curricular Objectives

Good understanding of the syllabus

Knowledge about the institution/ organization’s vision, mission etc

Community Demands

Sensitivity to social issues

Understanding the factors and teaching leaning process
                                                   LEARNER

                TEACHER                                            MEDIA
TEACHER PREPAREDNESS:

Self-Knowledge: Strengths & Weakness

Subject Knowledge and transfer of knowledge

Knowledge about students Understanding the learner

Heterogeneous group, Intelligence Level, EQ, Social Factors

Adolescent Issues Economic factors, Parents , School

Atmosphere , Peers, Physical factors, Attitudes and emotional environment

Methodology with relation to NCF - heterogeneous groups,

Methods of transacting the syllabus, Expertise, skill, use of TECHNOLOGY/ learning aids Thorough knowledge of the EVALUATION SYSTEM: feedback follow, Error analysis/remediation.

OTHER FACTORS : Building positive relationship with learner, parents, colleagues, Superiors etc, Time Management, Organizational leadership, Democratic out look Flexibility and positive& progressive outlook Resource Management skills Communication skills, Professionalism and Attitude

PLANNING: Scientific planning and execution of lessons/content

ABOVE ALL BE SELF-MOTIVATED, DETERMINED ASSUME INDIVIDUAL, SOCIAL

NATIONAL RESPONSIBILITIES. WE ARE THE SOCIAL ENGINEERS, THE REAL NATION

BUILDERS. IF WE CANNOT, NOBODY CAN. LET US TOGETHER BUILD THE NATION. BELIEVE

IN YOURSELF. LET US STRIVE TO EFFECTIIVE TEACHERS. NONE OF US IS STRONGER THAN ALL OF US

USE OF AV AIDS IN CLASSROOM

Teaching and Learning Aids are an essential component of effective Teaching-Learning Process. For

many decades, the blackboard was the only Teaching Aid that many teachers had. In the 21st Century

world of today a plethora of Aids are available to the Teacher to use in the classroom or collaborative learning across schools and even countries. Research has identified that individuals have various intelligences. Howard Gardiner’s Theory of Multiple Intelligences summarises nine intelligences and correspondingly there are various learning styles by which individuals , particularly children learn. Therefore use of Teaching- Learning Aids is essential to facilitate student centred learning in Constructivist mode. A Teaching Aid is one which is used by a Teacher for demonstration purposes. A Learning Aid is one which is used by the learner for learning by manipulation.
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JOYFUL LEARNING

(EXCERPTS FROM CHAPTER 2 OF NCF 2005)

‘Child-centred’ pedagogy means giving primacy to children’s experiences, their voices, and

their active participation. This kind of pedagogy requires us to plan learning in keeping with

children’s psychological development and interests. The learning plans therefore must respond to physical, cultural and social preferences within the wide diversity of characteristics and needs. Our school pedagogic practices, learning tasks, and the texts we create for learners tend to focus on the socialisation of children and on the ‘receptive’ features of children’s learning. Instead, we need to nurture and build on their active and creative capabilities—their inherent interest in making meaning, in relating to the world in ‘real’ ways through acting on it and creating, and in relating to other humans. Learning is active and social in its character. Frequently, the notions of ‘good student’ that are promoted emphasise obedience to the teacher, moral character, and acceptance of the teacher’s words as ‘authoritative’ knowledge.

All children are naturally motivated to learn and are capable of learning.

Making meaning and developing the capacity for abstract thinking, reflectionand work are the most important aspects of learning.

Children learn in a variety of ways—through experience, making and doing things, experimentation, reading, discussion, asking, listening, thinking and reflecting, and expressing oneself in speech, movement or writing—both individually and with others. They require opportunities of all these kinds in the course of their development.

Teaching something before the child is cognitively ready takes away from learning it at a later stage. Children may ‘remember’ many facts but they may not understand them or be able to relate them to the world around them.

Learning takes place both within school and outside school. Learning is enriched if the two arenas interact with each other. Art and work provide opportunities for holistic learning that is rich in tacit and aesthetic components. Such experiences are essential for linguistically known things, especially in moral and ethical matters, to be learnt through direct experience, and integrated into life.

Learning must be paced so that it allows learners to engage with concepts and deepen understanding, rather than remembering only to forget after examinations.At the same time learning must provide variety and challenge, and be interesting and engaging.

Learning can take place with or without mediation. In the case of the latter, the social context and interactions, especially with those who are capable, provide avenues for learners to work at cognitive levels above their own.

STRATEGIES

Holistic approach in the treatment of learners' development and learning.

Creating an inclusive environment in the classroom for all students.

Learner engagement for construction of knowledge and fostering of creativity.

Active learning through the experiential mode.

Adequate room for voicing children's thoughts, curiosity, and questions in  curricular practices.

Connecting knowledge across disciplinary boundaries to provide a broader

frame work for insightful construction of knowledge.

Forms of learner engagement — observing, exploring, discovering, analysing, critical reflection, etc. — are as important as the content of knowledge.

Activities for developing critical perspectives on socio-cultural realities need to find space in curricular practices.

Local knowledge and children's experiences are essential components of text books and pedagogic practices.

Children engaged in undertaking environment-related projects may contribute to generation of knowledge that could help create a transparent public database on India's environment.

The school years are a period of rapid development, with changes and shifts in children's capabilities, attitudes and interests that have implications for choosing and organising the content and process of knowledge.

A FEW ILLUSTRATIONS-

1 Find Pleasure in learning. With pleasurable learning we don't mind possible difficulties invoved in any in learning; we tend to see them as a natural part of learning, so we are far more open to taking risks. Schools need to tap into what children enjoy learning about and also make all school learning more enjoyable.

2 Give Students Choice. How much choice ( or 'ownership') do students have about their learning? Students can be given choices during the school day. Students can be given choice in their studies, the questions they want to explore, and how they wish to express their ideas. Schooling ought to inspire children to ask questions able to design their own tasks.

3 Let Students Create Things. People like to make stuff. Creating something original gives us a tremendous sense of agency and pride. As well, creating things gives us an appreciation of the creative process in action.

4 Show off Students Work. Our schools, and classrooms, should be brimming with wonderful, original student work. Classrooms should 'speak' to visitors.

5 Take Time to Tinker. We all learn by fooling around. Student's imaginative ideas , their intuitive leaps of imagination, should be encouraged. All too often our schools are too planned, leaving no room for spontaneity. We need to free teachers to take risks, experiment, to play with the art of pedagogy, and to feel the joy that comes from such onopen approach to teaching.

6 Make school Places Inviting. All spaces, inside and outside of schools, need to be seen as

learning spaces.

7 Get Outside. More of the school day should be outside. Fresh air and a sunny day can domiracles for the human spirit. Children need to have their sensory awareness expanded.To

sit under a tree to read, draw, think, or talk. Much of our science could directly include the outdoors. Ecosystems are all around.

8 Read Good Books. Make sharing good literature an important feature of all classrooms. Give students time to share their own stories. All study topics have themes which provide opportunities to introduce good literature.

9 More Physical Education and Arts. In America many students have no art, music, and drama and little time for PE. For many students these are the areas that many children have strengths in and gain joy from.

10 Transform Assessments. Assessment is a part of life and students need to see it as an important part of the learning process. We should make more use of immediate feedback, narrative assessment, self - assessment, portfolios of authentic work, presentations, exhibitions and performances.

ACTION RESEARCH

DEFINITIONS:Action Research is on the spot research aimed at the solution of an immediate classroom problem. ( Mouly) According to Kurt Lewin, “Action Research is applying scientific thinking to real life problems(classroom for teachers) and represents a great improvement over teacher’s subjective judgements and their limited personal experiences.

There are two main features of Action Research-

1. Action research is conducted by a Participant

2. It involves immediate application

The purpose of Action Research is to make teachers reflect on their own teaching, which is

an essential part of the teacher’s Professional Development (Schon 1987, Calderhead

1989) Benefits of Action Research-

Helps to move from practice to theory

Helps in solving problems

Helps in evaluating one’s own teaching

Gives ownership

Empowers Teachers

The Method:

• Pin-Pointing the Problem

Narrowing down the area and looking at the problem as specific questions Ex- Low Achievement in Math Spelling Problem Absence of Reading Habits Problems in Writing

• Diagnosing the causes of Problems

• Formulation of Action Hypothesis

Hypothesis are intelligent and logical “guesses” about possible differences, relationships, causes and solutions Logical Testable Clear Direct in terms of outcome Testable in short time

Factors governing the Formulation of a Good Hypothesis

The problem is clear The goal to be achieved is specific There is readiness to look at problems from different perspectives The social context is closely examined

• Designing the Action Plan

• Implementation of the Action Plan

• Evaluation of the Action Plan

• Identification of the Plan

The Tools for Data Collection-

Teaching Journals Lesson Reports Questionnaires Audio-Video Recording Class Observation

Data Analysis – maybe Quantitative ( calculating %) or Qualitative- (descriptive) Sources of Data for Action Research Existing Data (easiest to gather) Records

• Student grades

• Attendance

• Referrals for Discipline

• Exams/test Scores•

Conventional Sources ( require selection or development of data Behavioural Data

• Teacher Journal or field notes

• Number of books read

• Library Use

• Writing Samples

• Grades on Classroom Tests

• Teacher Observations

• Outside Observations of Classrooms

• Student Journals

• Audio/Video tapes of classroom Archival

• Research literature

• Policies and regulations about education

Perceptual Data ( Attitudes/Opinions)

• Surveys

• Simple Interviews

Inventive Sources ( products or performances may be Difficult to acquire and difficult to evaluate

• Exhibits

• Portfolios

• Expositions

• Videotapes

KVS AWARD FOR INNOVATION AND EXPERIMENTATION IN TEACHINGTeachers

with two years of service may apply Guidelines All tech aided Awards such as KVS- Intel, Microsoft ITLA NCERT ICT Awards have a framework of Action research Schedule: Initiate by July by submitting a proposal to the Principal and getting a sanction- Conclude latest by Jan. Consolidate by February Components of the Project
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Writing Report

Rationale/Background Objectives The Questions/Problem Statement

Plan of Action Time Steps Sample Participants Tools Used Types of Analysis Interpretation

Conclusion and Implications Books Referred ( Bibliography/Work Citations)

EXAMINATION SYSTEM IN KVS- INTERNAL AND EXTERNAL

Scheme of Assessment

A. For classes I and II

I. There is no formal examination for Classes I and II. The teacher will evaluate the students through continuous and comprehensive evaluation [CCE]. The testing can be done simultaneously while teaching or separately. For formats for CCE sheet and folder please refer Annexure I & II.

II. Most of the time the students will not be aware that they are being tested.

III. There will be minimum 8 cycles of CCE.

IV. One cycle of CCE means that all the students of the class are tested in all the competencies.

V. They should obtain at least ‘C’ grade. If a child gets ‘D` grade in some competencies, the teacher should repeat the cycle.

VI. It is therefore recommended that tentatively 10 cycles of CCE should be planned in advance, so as to ensure that at least 8 cycles are completed by all the students securing at least Grade C in all the competencies by March.

B. The following scheme needs to be followed for classes III, IV and V:

The CCE in classes III, IV and V shall spread over two terms during one academic session.

I) First Term includes Formative Assessment 1(Pen-Paper Test), Formative Assessment 2 and Summative Assessment 1 (Pen-Paper Test). The duration of the First Term is from 1st April to 30th September in an academic session.

II) Second Term includes Formative Assessment 3 (Pen-Paper Test), Formative Assessment 4 and Summative Assessment 2 (Pen-Paper Test). The duration of the Second Term is from 1st October to 31st March in an academic session. The weightage of Formative Assessment (FA) and Summative Assessment (SA) shall be as follows:
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FORMATIVE ASSESSMENT: Within the class and school time only each subject must have only one Pen-Paper Test under formative assessment. The other modes of assessment must be a part of classroom interactive activities. Pen- Paper Test subject wise will be part of the Formative Assessment 1 in the first term and Formative Assessment 3 in the second term.
Formative Assessment 1 and 3 in the form of Pen- Paper Test is likely to be held in the last week of July and the second week of December in each academic session. The marks secured by children out of 40 in the FA 1 and FA 3 will be finally reduced to 10 respectively.
NOTE: A teacher needs to use a series of diagnostic tools like Class test (Written as well as

Oral), Surprise Test, Class Responses, Minute Paper (Short descriptions are made by children which give the teacher immediate feedback. It can be done at the end of the class for understanding the effectiveness of teaching-learning process.) etc. during the course of instruction in order to take diagnostic measures for effective learning of children and enable them to write FA 1 and FA 3 with great ease and confidence. Even, the teacher needs to use the feedback of FA 1 and FA3 to take remedial measures to improve the performance of bloomers (slow learners) in SA 1 and SA 3 respectively so that the bloomers could get minimum `D` grade in all the subjects.

SUMMATIVE ASSESSMENT: Summative Assessment 1 is likely to be held in the 2nd week of

September and Summative Assessment 2 in the 2nd week of March in each academic session. The marks secured by children out of 60 in SA 1 and SA 2 will be finally reduced to 30 respectively.
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ASSESSMENT SYSTEM IN CLASS XI& XII
There are 3 UNIT TESTS , 3 Assignments, and 3 Projects one HALF YEARLY EXAM ONE

SESSION ENDING EXAMINATION in one Acadamic year in class XI. It is completely

INTERNAL ASSESSMENT conducted by vidyalayas. The system of Examination is uniform

throughout the country. Each Region makes its own question papers and evaluation at their level. There will be exchange of ANSWER BOOKS between the vidyalayas in order to get free and fair evaluation system among the vidyalayas. In class XII monthly tests are conducted unit wise. There are Two Pre board Examinations in in the months of December and January. Practical examinations are conducted from 15th January to 15th February at the end there will be Board examination in the first week of March.

CBSE CCE System

EXAMINATION REFORMS

AND CONTINUOUS AND COMPREHENSIVE EVALUATION (CCE)

C – Continuous

C – Comprehensive

E – Evaluation

Continuous stands for assessment of a student throughout the year, not just at the end of a term. It may be done formally or in an informal way using different techniques of evaluation Comprehensive takes care of assessment of all round development of a child’s personality. A child will be assessed not only in terms of his knowledge about a subject but his participation in other activities also. Broadly, we assess a child’s growth in two areas – Scholastic and Co scholastic. The term Scholastic refers to those aspects , which are related to intellect or the brain. It is related to the assessment of learners in curricular subjects. It includes assignments, projects, practical etc. The term Co-scholastic refers to those aspects which are related to hand and heart.

A school session is divided into two terms:

First term – April to September. Second term – October to March.
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Each term has two Formative Assessments (FA) and one Summative Assessment (SA).

Syllabus covered in the first term will not be included in the second term.

Time Schedule and Weightage

First Term               (40%)

FA I – April to July 10%

FA 2 – July to Sept. 10%

SA I – End of Sept. 20%

Second Term (60%)

FA 3 – Oct. to Dec. 10%

FA 4 – Dec. to Feb. 10%

SA 2 – End of March 40%

FORMATIVE ASSESSMENT (FA)

Formative assessment includes all types of tests, formal and informal. Assessment can be done during the teaching process or after completing a unit. It includes : Class work, Quizzes,Home work,Worksheets,Oral test,Assignment,Group discussion,Group activity,Experiments, Projects Conversation/ Interview The record of FA will be maintained by the class teacher and subject teachers.

SUMMATIVE ASSESSMENT (SA)

This is the most traditional way of testing that is paper pen test based on the curriculum taught during the specified time period. The question paper of SA will be set by the CBSE. The centre of examination will be the child’s own school. Answer sheets will be checked by the school teachers.

GRADING SYSTEM

The performance of a child in scholastic area will be assessed in terms of marks. Marks will

be known to the student but his report card will show grades only. Marks will be converted

in the grades as per following pattern :

GRADING SYSTEM FOR SCHOLASTIC AREA

SCHOLASTIC-A                                          SCHOLASTIC-B

MARKS RANGE      GRADE                       GRADE POINT 
91-100                        A1 10                               A+
81-90                          A2 9                                 A
71-80                          B1 8                                 B+
61-70                          B2 7                                 B
51-60                          C1 6                                 C
41-50                          C2 5

33-40                          D 4

21-32                          E1

00-20                          E2

GRADING SYSTEM FOR CO-SCHOLASTIC

GRADE                                       GRADE POINTS

A                                                          4.1-5.0

B                                                          3.1-4.0

C                                                          2.1-3.0

D                                                          1.1-2.0

E                                                           0-1.0

PROMOTION POLICY

Students getting grades D and above are eligible for the promotion in the next class.Students getting grades E1 or E2 will be given three more chances by the board to get the qualifying grade. The student will prepare for the improvement exam at home only. For admissions to class XI, school can decide it’s own criteria.

OPTIONAL BOARD EXAM

Optional board exam is on demand only. Names will be forwarded by the school for the same on written request by the parents.

APTITUDE TEST

At the end of class IX and X, CBSE offers an optional aptitude test for all the students. Names will be forwarded by the school for the same on written request by the parents. It is not correlated with the admission in class XI. It is meant only to know the aptitude of your child.

PROFICIENCY TEST

PROFICIENCY TEST is an optional Exam conducted by CBSE. Names will be forwarded by the school on the request of parents. It is not co-related with the admission in class XI.

CCE CERTIFICATE

After class X, a student will by a CCE Certificate. The certificate will be filled by the student and the school. The certificate will be signed by the student, principal and Board official. It carries student’s profile, class IX performance and class X performance both the areas (scholastic and coscholastic).

POINTS TO REMEMBER

• Students should keep the record of their achievements/participation in all the activities inside or outside the school.

• It is mandatory for every child to appear in both the summative exams. If for some valid reasons, one fails to appear in any summative exam, he will be given a re-test. After getting qualifying grades he/she will be promoted to the next class. Grading Pattern Instructions The CGPA is the average of Grade Points obtained in all the subjects excluding additional 6th subject as per Scheme of Studies. An indicative equivalence of Grade Point and Percentage of Marks can be assessed as follows:

• Subject wise indicative percentage of marks = 9.5 x GP of the Subject.

• Overall indicative percentage of marks = 9.5 x CGPA

The above formula given by CBSE to convert grades into marks and percentage is only an

approximation and not exact.

PROJECTS ASSIGNMENTS BROAD GUIDELINES ROLE IN LEARNING

Characteristics of Well-Designed Project-Based Units

There are many kinds of projects implemented in classrooms. Effective projects balance the level of student control with teacher-planned structure that guides and focuses student work. The characteristics below help define effective project-based units.

Students are at the center of the learning process.

Well designed project-based units engage students in open-ended, authentic tasks. Compelling project tasks empower students to make decisions and apply their interests and passions to culminating products and performances. Students learn through inquiry and have some control over decisions about how they complete project tasks. The teacher takes on the role of a facilitator or coach. Students often work in collaborative groups, assuming roles that make best use of their individual talents.

Projects focus on important learning objectives that are aligned with curriculum

specifications.

Good projects are developed around core curricular concepts that address curriculum specifications. The project has clear objectives that align with curriculum specifications and focus on what students should know as a result of their learning. With a focus on objectives, the teacher defines appropriate demonstrations of learning in an assessment plan and organizes learning activities and instruction. Project work culminates in student products and performance tasks such as persuasive presentations and informational newsletters that demonstrate understanding of curriculum specifications and learning objectives.

Projects are driven by Curriculum-Framing Questions.

Questions keep projects focused on important learning. Students are introduced to a project with questions that pose big and enduring ideas that cross many disciplines. They are challenged to dig deeper with subject-specific content questions that focus on curriculum specifications and objectives. There are three types of curriculum-framing questions: essential, unit, and content questions. Essential Questions are broad and open-ended questions that address big ideas and enduring concepts that humans endeavor to understand. They often cross disciplines and help students see how subjects are related. Unit Questions are tied directly to the project and support investigation into the Essential Question. Unit Questions help demonstrate how well students understand the core concepts of the project. Content questions are more fact-based and align to identified curriculum specifications and objectives.

Projects involve on-going and multiple types of assessment.

Clear expectations are defined at the beginning of a project and are revisited with multiple checks for understanding using varied assessment methods. Students have models and guidelines for high quality work and know what is expected of them from the beginning of the project. Opportunities for reflection, feedback, and adjustment are embedded in the project.

The project has real-world connections.

Projects are relevant to students’ lives and may involve community or outside experts who provide a context for learning. Students may present their learning to an authentic audience, connect with community resources, tap into experts in the field of study, or communicate through technology.

Students demonstrate knowledge through a product or performance.

Projects typically culminate with students demonstrating their learning through presentations, written documents, constructed displays, proposals, or even simulated events such as a mock trial. These final products allow for student expression and ownership of learning.

Technology supports and enhances student learning.

Students have access to different types of technology, which are used to support the development of thinking skills, content expertise, and creation of final products. With the help of technology, students have more control over final results and an opportunity to personalize products. Students can reach beyond the walls of the classroom by collaborating with distant classes through email and self-made Web sites, or presenting their learning through multimedia.

Thinking skills are integral to project work.

Project work supports the development of both metacognitive and cognitive thinking skills such as collaboration, self-monitoring, analysis of data, and evaluation of information. Throughout the project, Curriculum-Framing Questions challenge students to think and make connections to concepts that matter in the real world.

Instructional strategies are varied and support multiple learning styles. Instructional strategies create a richer learning environment and promote higher- order thinking. A range of instructional strategies ensures that the curricular material is accessible to all students and provides opportunities for every student to succeed. Instruction may include the use of different cooperative grouping strategies, graphic organizers, and teacher and peer feedback.

COMMUNICATION SKILLS AND BODY LANGUAGE

10 Simple and Powerful Body Language Tips

The effective use of body language plays a key role in effective leadership communication. From “The Silent Language of Leaders: How Body Language Can Help – or Hurt – How You Lead,” here are ten tips I’ve learned during the past two decades of coaching leaders and their teams around the world:

1) To boost your confidence, assume a power pose

Research at Harvard and Columbia Business Schools shows that simply holding your body in expansive, “high-power” poses (leaning back with hands behind the head and feet up on a desk, or standing with legs and arms stretched wide open) for as little as two minutes stimulates higher levels of testosterone — the hormone linked to power and dominance —

and lower levels of cortisol, a stress hormone. Try this when you’re feeling tentative but want to appear confident. In addition to causing hormonal shifts in both males and females, these poses lead to increased feelings of power and a higher tolerance for risk. The study also found that people are more often influenced by how they feel about you than by what you’re saying.

2) To increase participation, look like you’re listening

If you want people to speak up, don’t multi-task while they do. Avoid the temptation to check your text messages, check your watch, or check out how the other participants are reacting. Instead, focus on those who are speaking by turning your head and torso to face them directly and by making eye contact. Leaning forward, nodding and tilting your head are other nonverbal way to show you’re engaged and paying attention. It’s important to hear people. It’s just as important to make sure they know you are listening.

3) To encourage collaboration, remove barriers

Physical obstructions are especially detrimental to collaborative efforts. Take away anything that blocks your view or forms a barrier between you and the rest of the team. Even at a coffee break, be aware that you may create a barrier by holding your cup and saucer in a way that seems deliberately to block your body or distance you from others. A senior executive told me he could evaluate his team’s comfort by how high they held their coffee cups. It was his observation that the more insecure individuals felt, the higher they held their coffee. People with their hands held at waist level were more comfortable than those with hands chest high.

4) To connect instantly with someone, shake hands

Touch is the most primitive and powerful nonverbal cue. Touching someone on the arm, hand, or shoulder for as little as 1/40 of a second creates a human bond. In the workplace, physical touch and warmth are established through the handshaking tradition, and this tactile contact makes a lasting and positive impression. A study on handshakes by the Income Center for Trade Shows showed that people are two times more likely to remember you if you shake hands with them. The trade-show researchers also found that people react to those with whom they shake hands by being more open and friendly.

5) To stimulate good feelings, smile

A genuine smile not only stimulates your own sense of well-being, it also tells those around you that you are approachable, cooperative, and trustworthy. A genuine smile comes on slowly, crinkles the eyes, lights up the face, and fades away slowly. Most importantly, smiling directly influences how other people respond to you. When you smile at someone, they almost always smile in return. And, because facial expressions trigger corresponding feelings, the smile you get back actually changes that person’s emotional state in a positive way.

Noticing the signals that people send out with their body language is a very useful social skill. Some of us can read it naturally and some of us are notoriously oblivious. Fortunately,with a little extra attentiveness, you can learn to read body language, and with enough practice it'll become second nature.

Steps

1.Pay attention to how close someone is to you. The closer they are, the warmer they are thinking of you. The farther away that someone is, the less they actually care of the situation or person. If you move slightly closer to them, do they move slightly further away?

That means they don't want your interaction to be any more personal than it already is. If they don't move further away, then they are receptive. And if they respond by getting even closer to you, they probably really like you or are very comfortable around/by you. It is worth noting that personal space is culturally fluid; keep in mind that what is considered

close in one country is far away in another. It is worth noting that personal space is culturally fluid; keep in mind that what is considered close in one country is far away in another.

1. Watch their head position.

Overly tilted heads are either a potential sign of sympathy, or if a person smiles while tilting their head, they are being playful and maybe even flirting. Overly tilted heads are either a potential sign of sympathy, or if a person smiles while tilting their head, they are being playful and maybe even flirting. (Note that people with vision problems such as amblyopia will also have a tilted head.) Lowered heads indicate a reason to hide something. Lowered heads indicate a reason to hide something. Take note if someone lowers their head. If it is when he is complimented, he may be shy, ashamed, timid, keeping distance from the other person, in disbelief, or thinking to himself or herself. If it is after an explanation, then he may be unsure if what he said was correct, or could be reflecting. It should be noted that some cultures see this as a sign of respect.

Cocked heads mean that they are confused or challenging you, depending on eye, eyebrow,

and mouth gestures. Cocked heads mean that they are confused or challenging you, depending on eye, eyebrow, and mouth gestures. Think of how a dog slightly cocks its head when you make a funny noise. On the other hand when coupled with a smile, a tilted head will mean they genuinely like you and are engaged in playful conversation. On the other hand when coupled with a smile, a tilted head will mean they genuinely like you and are engaged in playful conversation.

2. Look into their eyes.

o People who look to the sides a lot are nervous, lying, or distracted. People who look to the sides a lot are nervous, lying, or distracted. However, if a person looks away from the speaker, it very well could be a comfort display or indicate submissiveness. Looking askance generally means the person is distrustful or unconvinced.

o If someone looks down at the floor a lot, they are probably shy or timid. If someone looks down at the floor a lot, they are probably shy or timid. People also tend to look down, when they are upset, or trying to hide something emotional. People are often thinking and feelings unpleasant emotions when they are in the process of staring at the ground.

Some cultures believe that looking at someone in the eyes is a sign of disrespect, so this

could explain why someone is avoiding eye contact with you. Some cultures believe that looking at someone in the eyes is a sign of disrespect, so this could explain why someone is avoiding eye contact with you.

o Dilated pupils mean that the person is interested. Dilated pupils mean that the person is interested. Keep in mind, however, that many drugs cause pupils to dilate, including alcohol, cocaine, amphetamines, MDMA, LSD and others. Don't mistake having a few drinks for attraction. Also, some people have permanently dilated pupils (a condition known as mydriasis).

If their eyes seem far away, that usually indicates that a person is in deep thought or not

listening. If their eyes seem far away, that usually indicates that a person is in deep thought or not listening. (Note: Unfocused eyes may also be a sign of binocular vision problems.)

3. See if they're mirroring you. Mirroring is another common gesture. If someone mirrors, or mimics your appearance, this is a very genuine sign that they are interested in you and trying to establish rapport with you. Try changing your body position here and there. If you find that they change theirs similarly, they are mirroring.

4. Check their arms.

People with crossed arms are closing themselves to social influence.People with crossed arms are closing themselves to social influence. Though some people just cross their arms as a habit, it may indicate that the person is (slightly) reserved, uncomfortable with their appearance (IE: self conscious and trying to cover it), or just trying to hide something on their shirt. If their arms are crossed while their feet are shoulder width or wider apart, this is a position of toughness or authority.

o If someone rests their arms behind their neck or head, they are open to what is being discussed or just laid back in general. If someone rests their arms behind their neck or head, they are open to what is being discussed or just laid back in general.

If their hands are on their hips, they might be waiting, impatient or just tired.

If their hands are on their hips, they might be waiting, impatient or just tired.

If their hands are closed or clenched, they may be irritated, angry, or nervous.

If their hands are closed or clenched, they may be irritated, angry, or nervous.

5. Be aware of nervous gestures:

If someone brushes their hair back with their fingers, this may be preening, a common gesture if the person likes you, or their thoughts about something conflict with yours. If someone brushes their hair back with their fingers, this may be preening, a common gesture if the person likes you, or their thoughts about something conflict with yours. They might not voice this. If you see raised eyebrows during this time, you can be pretty sure that they disagree with you. If the person wears glasses, and is constantly pushing them up onto their nose again, with a slight frown, that may also indicate they disagree with what you are saying. If the person wears glasses, and is constantly pushing them up onto their nose again, with a slight frown, that may also indicate they disagree with what you are saying. Look to make sure they push up their glasses with an intent, not casually adjusting them. Look for pushing

on the rim with two fingers, or an extra motion of wiggling the side of their glasses. The frown or raised eyebrows should tip you off. (Note: A frown may also indicate eyestrain.) Lowered eyebrows and squinted eyes illustrate an attempt at understanding what is being said or going on.

Lowered eyebrows and squinted eyes illustrate an attempt at understanding what is being said or going on. It's usually skeptical. This is presuming they are not trying to observe something that's far away. (Note: A squint is another possible sign of vision issues.) If they are staring into space then they are most likely think deeply about the past or they could be thinking of you. If they are staring into space then they are most likely think deeply about the past or they could be thinking of you
6. Watch their feet:

A fast tapping, shifting of weight, laughing, or movement of the foot will most often mean that the person is impatient, excited, nervous, scared, or intimidated. A fast tapping, shifting of weight, laughing, or movement of the foot will most often mean that the person is impatient, excited, nervous, scared, or intimidated. Note though that some people with ADHD will constantly jiggle their legs. Note though that some people with ADHD will constantly jiggle their legs. It doesn't mean anything, it's entirely subconscious and, while eccentric, it can't be stopped. Some people also do it out of habit. If the person is sitting, feet crossed at the ankles means they're generally at ease. If the person is sitting, feet crossed at the ankles means they're generally at ease. If while standing, a person seems to always keep their feet very close together, it probably means they are trying to be "proper" in some way. If while standing, a person seems to always keep their feet very close together, it probably means they are trying to be "proper" in some way. Sometimes feet together means that they are feeling more submissive or passive. If they purposely touch their feet to yours, they are flirting!. If they purposely touch their feet to yours, they are flirting! Some people may point their feet to the direction of where they want to go or sometimes their interest. Some people may point their feet to the direction of where they want to go or sometimes their interest. So if it's pointing at you, he/she may be interested in you.

Tips

It's easy to spot a confident person: they will make prolonged eye contact and have a strong posture. They may also sit or stand very cricked. Long eye contact can also be found in lovers' or families eyes.

If a person talks at a fast rate and mumbles or isn't clear on what they are saying they could be nervous or might be lying, trying to stall for time, or not telling the full truth (being vague). Be aware that some people do actually mumble.

Watch the face - it will usually give off a quick involuntary and sometimes subconscious twitch when something happens that irritates, excites, or amuses them.

Observing in context is key to understanding body language.

Keep in mind that each person has their own unique body language called baseline behaviors.

When observing others, be subtle about it.

Pay special attention to changes in body language rather than the body language itself.

If a person looks up at the sky, or to the sides they are usually thinking about you.

Some people touch their face and/or play with their hair when they are flirting.

When a person closes his/her eyes longer than the time it takes to blink, that usually means that he/she is feeling stress, alarm, or despair (although it could mean that their contacts are dry, this will sometimes be accompanied by rubbing of the eye).

When a person licks their lips its a sign of liking you.

Understand your Body Language: Gestures & their Meaning

Gesture: Brisk, erect walk

Meaning: Confidence

Gesture: Standing with hands on hips

Meaning: Readiness, aggression

Gesture: Sitting with legs crossed, foot kicking slightly

Meaning: Boredom

Gesture: Sitting, legs apart

Meaning: Open, relaxed

Gesture: Arms crossed on chest

Meaning: Defensiveness

Gesture: Walking with hands in pockets, shoulders hunched

Meaning: Dejection

Gesture: Hand to cheek

Meaning: Evaluation, thinking

Gesture: Touching, slightly rubbing nose

Meaning: Rejection, doubt, lying

Gesture: Rubbing the eye

Meaning: Doubt, disbelief

Gesture: Hands clasped behind back

Meaning: Anger, frustration, apprehension

Gesture: Locked ankles

Meaning: Apprehension

Gesture: Head resting in hand, eyes downcast

Meaning: Boredom

Gesture: Rubbing hands

Meaning: Anticipation

Gesture: Sitting with hands clasped behind head, legs crossed

Meaning: Confidence, superiority

Gesture: Open palm

Meaning: Sincerity, openness, innocence

Gesture: Pinching bridge of nose, eyes closed

Meaning: Negative evaluation

Gesture: Tapping or drumming fingers

Meaning: Impatience

Gesture: Steepling fingers

Meaning: Authoritative

Gesture: Patting/fondling hair

Meaning: Lack of self-confidence; insecurity

CAREER PROGRESSION

(KVS)

Career progression refers to the upward movement or advancement made by people in a particular job.

We all need to manage our own careers, organisations will not do this for us. Enhancing and managing career is an ongoing process, not just something that you do when circumstances make it a necessity.

STAGES of Career Progression are.. Self-Assessment:-It is assessment of ones own personality, Values, Skills, Career interests, Knowledge and learning style and Self-employment. Research:-One know the Career trends, Information search , Information interviews , job shadowing and Gaining experience. Networks & Contacts: - It means Work search, Resumes and letters and Interviews. Work: - It is nothing but getting Offers and acceptance the same and Success at work

In KVS who enter as P.G.T has lot of scope for the progression of his/her career. After putting a minimum of 5 year of service every PGT is eligible for post of  vice-principal and then in the ladder one can go upto the rank of Addl. Commissioner (Academic).

GLOBALISATION AND ITS EFFECT ON EDUCATION

( Excerpt from Chapter 1 of NCF 2005)

The National System of Education will be based on a national curricular framework, which contains a common core along with other components that are flexible. The common core will include the history of India’s freedom movement, the constitutional obligations and other content essential to nurture national identity. These elements will cut across subject areas and will be designed to promote values such as India’s common cultural heritage, egalitarianism, democracy and secularism, equality of sexes, protection of environment, removal of social barriers, observance of small family norm and inculcation of scientific temper. All educational programmes will be carried on in strict conformity with secular values. India has always worked for peace and understanding between nations, treating the whole world as one family. True to this hoary tradition, education has to strengthen this world-view and motivate the younger generations for international cooperation and peaceful co-existence. This aspect cannot be neglected. To promote equality, it will be necessary to provide for equal opportunity for all, not only in access but also in the conditions of success. Besides, awareness of the inherent equality of all will be created through the core curriculum. The purpose is to remove prejudices and complexes transmitted through the social environment and the accident of birth. Globalisation and the spread of market relations to every sphere of society have important implications for education. On the one hand, we are witnessing the increasing commercialisation of education, and, on the other hand, inadequate public funding for education and the official thrust towards ‘alternative’ schools. These factors indicate a shifting of responsibility for education from the state to thefamily and the community. We need to be vigilant about the pressures to commodify schools and the application of market-related concepts to schools and school quality. The increasingly competitive environment into which schools are being drawn and the aspirations of parents place a tremendous burden of stress and anxiety on all children, including the very young, to the detriment of their personal growth and development, and thus hampering the inculcation of the joy of learning.

LIFE SKILLS AND VALUE EDUCATION

One best-practice model for contributing to the healthy development of adolescents is the a

life skills approach. A key aspect of human development -- as important to basic survival as intellect -- is the acquisition of socio-cognitive and emotional coping skills. This approach, sometimes referred to as skills-based education, builds skills in these particular areas to strengthen an adolescents’ protective factors, promote the competencies necessary to make a healthy transition to adulthood, and promote his or her adoption of positive behaviors. Effective programs apply skills to issues relevant to an adolescent’s developmental tasks and social context, such as developing a sexual identity, understanding peer pressure, or managing emotions. This has been shown to impact on behaviors. For more than a decade, research on interventions that address these specific skill areas has shown their effectiveness in promoting desirable behaviors, such as sociability, improved communication, effective decision making and conflict resolution, and preventing negative or high-risk behaviors, such as use of tobacco, alcohol and other drugs, unsafe sex, and violence. Based on this research and on theories of human development, we have identified three key categories of life skills: (1) social or Based on this research and on theories of human development, we have identified three key categories of life skills: (1) social or interpersonal skills; (2) cognitive skills; and (3) emotional coping skills. For purposes of clarification, life skills programs do NOT encompass technical/vocational skills (carpentry, sewing, computer programming), skills for helping a young person to get a job, such as interviewing skills, or skills for managing money, such as balancing a chequebook or opening

a bank account. While many young people may benefit from programs that address these practical skills, the socio-cognitive and emotional coping skills are shown to be core elements of human development

Life Skills Education

- Introduced for class VI in 2003-2004.

- Interdisciplinary in nature.

- Evaluation through grades as Continuous and Comprehensive Evaluation only positive attributes of learners to be reflected.

- Develops self -awareness, social commitment, eco-sensitivity and positive adaptive behaviour in children.

- Implemented in class VII in 2004-2005 and in class VIII in 2005-06.

- Course materials have been published by CBSE.

- Training Programmes are being conducted.

Circulars Nos.21/05.09.03, 11/26.02.04; 04/25.01.05

DEFINITIONS

Life skills have been defined as “the abilities for adaptive and positive behaviour that enable individuals to deal effectively with the demands and challenges of everyday life”(WHO). ‘Adaptive’ means that a person is flexible in approach and is able to adjust in different circumstances.

‘Positive behaviour’ implies that a person is forward looking and even in difficult situations, can find a ray of hope and opportunities to find solutions.

According to UNESCO-

“life-skills based education is

-behavior change or behavior development approach

-designed to address a balance of three areas: knowledge, attitude, and skills.

THE KEY LIFESKILLS

The Ten core Life Skills as laid down by WHO are:

1. Self-awareness

2. Empathy

3. Critical thinking

4. Creative thinking

5. Decision making

6. Problem Solving

7. Effective communication

8. Interpersonal relationship

9. Coping with stress

10. Coping with emotion

GENERIC LIFESKILLSCOGNITIVE

SKILLS – including search, selection, analysis of information; critical thinking; problem-solving; understanding consequences; decision-making; adaptability; creativity

EMOTIONAL COPING SKILLS – including motivation; sense of responsibility; commitment;

managing stress; managing feelings; self-management, self-monitoring and self-adjustment

SOCIAL OR INTERPERSONAL SKILLS – including communication; assertiveness; negotiation/refusal skills; cooperation; empathy; teamwork

“We are guilty of many errors and many faults, But our worst crime is abandoning the children,

Neglecting the foundation of life. Many of the things we need can wait.

The children cannot. Right now is the time his bones are being formed, His blood is being made and his senses are being developed to him We cannot answer “Tomorrow”. His name is “Today”. Gabriela Mistral, 1948
