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1.0  Course Number, Title, Credit: EDU PAES 832, Planning and Implementing Instruction for Generalized Outcomes, G, 3 hours.

2.0  Course Description and Rationale: Planning and delivering instruction that promotes the generalization and maintenance of the knowledge and skills taught is a major challenge faced by all teachers. This challenge is especially important for those who teach students with disabilities and can be illustrated by questions like the following: 

· Academic behavior:  Will the student who has learned to count and use money correctly in the classroom today be able to do so tomorrow, next week, next month, or next year?

· Will the student be able to count and use money at a fast food restaurant or at the supermarket?

· Will the student be able to correctly count combinations of money that were not taught directly?

· Social behavior:  Will the student who has learned to use appropriate language with peers in the classroom today be able to do so tomorrow, next week, next month, or next year?

· Will the student be able to use appropriate language with peers be able to use appropriate language at a fast food restaurant or at the supermarket?

· Will the student be able to use other types of appropriate language besides those that were taught directly?


This course presents guiding principles, general strategies, and specific tactics for planning and implementing instruction that promotes the generalization of newly learned knowledge and skills across people, time, settings, and behaviors.

3.0  Prerequisite Course: EDU PAES 742, Applied Behavior Analysis for Teachers (or similar course on applied behavior analysis in education).

4.0  Quarter Offered: Winter Quarter.

5.0  Course Objectives: Upon successful completion of this course, you should be able to:

5.1    Describe, using examples of academic and social skills relevant to your current or future role as a teacher, the necessity of teaching in a manner that promotes generalized learning outcomes for students.

5.2    Define and provide original examples of stimulus generalization, response generalization, and response maintenance relevant to your current or future role as a teacher.

5.3    Given a specific case, describe the application of a systematic process for determining and prioritizing appropriate generalized outcomes.

5.4    Define, give the rationale, and describe specific and realistic tactics for implementing each of the following strategies for promoting generalized learning outcomes: (1) exploiting current functional contingencies (including contacting natural consequences, recruiting natural consequences, modifying maladaptive consequences, and reinforcing occurrences of generalization); (2) training diversely (including sufficient stimulus and response exemplars and making antecedents and consequences indiscriminable); and  (3) incorporating functional mediators (including incorporating common salient physical and social stimuli and self-mediated physical, overt, and covert stimuli).  

6.0  Sequence of Course Topics: The course is divided into seven units. You will be provided opportunities to actively respond and interact with each unit's content through use of in-class participation activities, response card activities, assigned readings, take-home assignments, the development of a generalization-promotion plan, and a final reflection paper.

Unit 1 - Generalized Outcomes: What Are They and Why Are They So Important?

Unit 2 – Exploiting Current Functional Contingencies

Unit 3 – Training Diversely

Unit 4 – Incorporating Functional Mediators

Unit 5 - Teaching Self-Management Skills

7.0  Course Requirements
1) Weekly written, take-home assignments.  Beginning with the first class, there will be weekly take-home assignments covering the information from that class session and the assigned readings. Each assignment is worth 20 points.  Students are responsible for the required reading and the lecture.  Your lowest grade will be dropped at the end of the term.  If an assignment is missed, that will count as your dropped grade.  There are 8 take-home assignments; 7 of which will be counted for a total of 140 pts.  Weekly written, take-home assignments will start no later than the second class, January 10.    

2) Lecture Philosophy & In-Class Performance:  The traditional approach to classroom instruction uses a professor to profess at the front of the class, who covers the material s/he feels to be important and/or interesting to him/her.  So what happens?  Students attend class (maybe), they appear to listen to the professor profess (hopefully), some of them read the material before the next class, and most of them have difficulty completing the take-home assignments because they have been preoccupied with their own private events during class time.  So OK, we’re not going to do it that way.  We’re going to use a performance management, behavioral approach.  What does this mean?  It means that we’re going to have in-class assignments that require active student responding.  Why?  So students will study the material seriously, and consequently they will be ready for the discussions that the professor will facilitate and the in-class assignments in which they will participate. In-class assignments requiring active student responding will start at the first class, January 3.    

Attendance, Punctuality, Participation, and Response Cards:  In order to actively perform in class, students must attend class.  Therefore, attendance, punctuality, and participation are required at each class, unless illness or an emergency situation arises.  (In these cases, the student is required to contact the instructor by phone or email PRIOR TO THE CLASS.)  A sign-in sheet will be used at each class; it is the student’s responsibility to sign the sheet as soon as s/he comes to class.  NOTE that it is the instructor’s prerogative to circulate the sign-in sheet at the end of class, also, to determine maintenance of presence throughout class.  

Participation:  Students are encouraged to volunteer questions and answers.  Additionally, students are required to use response cards in each class (at the determination of the instructor) and will receive 10 points per class for doing so.  

Explanation:  The use of response cards to structure student participation was pioneered by some creative folks at The Ohio State University years ago.  At the first class, you will be given four cards of different colors:  

Hot pink = YES; 

fluorescent yellow = NO; 

outrageous orange = MAYBE; 

literally lime = I DON’T HAVE A CLUE, HELP ME PLEASE!

During each class, the instructor will ask RCQs (response card questions) and will prompt the use of the cards, as necessary.  Please remember that your instructor LOVES prompt-independence, though, so not waiting to be prompted to respond with a RCQ is always a great idea!   

N = 9 classes @ 10 points per class = 90 total points possible.    

3)  Self-management project:

This project requires the development of operational definitions for target behaviors, development of observational procedures, implementation of the project, graphing of daily/weekly results, and “reporting-in” of results at selected classes.   

	Activity
	Deadline
	Points

	Identify target behavior.  Write operational definition.
	
	

	Develop recording system.
	
	

	Develop behavior change procedures:  reinforcement and punishment procedures.  Develop generalization plan.  
	1/10
	30

	Implement project; begin collection of data..
	1/11
	

	Present graph in selected classes, random selection. (in-class data display)
	
	

	Write summary of project.
	
	30

	                                                                       Project total points
	
	60


4) Final Generalization Project.  

The generalization project will be due at the last class, March 9.  The generalization plan requires the design of an intervention on social and academic behavior that incorporates strategies for promoting generalized outcomes. You will select a learner in the classroom/setting in which you are completing student teaching/field experience and will design a generalization plan for a specific skill or set of skills you are working on with that learner.  You will write a paper that describes the learner, the target behavior, the instructional and generalization settings, target behaviors/skills (both social and academic), the intervention plan,  the generalization-promotion strategies incorporated into the plan, and the anticipated outcomes and their rationale

Task Analysis of Generalization Project:

	Activity
	Pts

	Description of target learner (student/client/consumer)
	                   100

	Setting information
	

	Activities
	

	Target behaviors/skills (social and academic) 
	

	Intervention plan 
	

	Generalization-promotion strategies used
	

	     Exploit current functional contingencies
	

	          Contact natural consequences
	

	         Recruit natural consequences
	

	         Modify maladaptive consequence
	

	         Reinforce occurrences of generalization
	

	     Train diversely
	

	         Use sufficient stimulus exemplars
	

	         Use sufficient response exemplars
	

	         Make antecedents indiscriminable
	

	         Make consequences indiscriminable
	

	     Incorporate functional mediators
	

	         Incorporate common salient physical stimuli
	

	         Incorporate common salient social stimuli
	

	         Incorporate self-mediated physical stimuli
	

	         Incorporate self-mediated verbal and covert stimuli
	

	Anticipated Outcomes
	

	Rationale for Anticipated Outcomes
	

	3 pp, double-spaced, 10-pt font minimum
	

	Scholarship (defined as correct spelling, grammar, punctuation, sentence structure, and development and integration of information)
	

	                                            Paper final deadline and total points
	3/9/05
	100


5) Final Reflection Paper and Class Discussion.  In lieu of a final exam in the last class, students will write a final reflection and will participate in class discussion in which the reflection is shared.  The reflection should be no more than 3 pp double-spaced, and should contain the following information:  a) 2-3 most significant “learnings” from the class; b) future goals and how these “learnings” are applicable; and c) information that was not provided in the class that would be helpful, if any.  In order to receive points for the paper, class attendance is mandatory.  The final reflection and class discussion is worth 50 points.

Task Analysis of Final Reflection Paper:

	Activity
	Pts

	3 most significant learning outcomes from class
	                   50

	Future professional goals
	

	How outcomes from class are applicable to future professional goals
	

	Information not provided in class that would be helpful
	

	Summary statement
	

	3 pp, double-spaced, 10-pt font minimum
	

	Scholarship (defined as correct spelling, grammar, punctuation, sentence structure, and development and integration of information)
	

	                                            Paper final deadline and total points
	3/9/05
	50


6) Optional Activity Points (OAPs):

An OAP is a point given at the discretion of the instructor for exemplary performance in class, catching the instructor in an error (NOT a student), for volunteering to assist the professor on the occasion that she requests assistance outside class, etc.  OAPs provide you with a little extra flexibility on your overall points for the course and with an opportunity to earn points unexpectedly for unpredictable reasons.  It’s always nice to be caught “being good”!!

Make-up Policy:  As has been stated, you should arrange your personal schedule in order to meet your responsibilities for this course. If the instructor is not notified prior to class regarding a necessary absence due to illness or emergency, a score of zero will be applied for that week’s attendance, participation, response cards, and quiz points. Make-up work can only be submitted in cases of documented emergency.

8.0 Grading: Evaluation System At A Glance
GRADE EQUIVALENTS
Your grade in this course will be based on the total number of points accumulated.

440 –  414
A

413 – 396 
A-

383 – 395
B+

369 – 382
B

352 – 368
B-

338– 351 
C+



325 – 337
C

308 – 324
C-

294 – 307
D+

281 – 293
D



280 & below 
E

	Activity
	Deadline
	Pts possible
	Total course pts possible

	Weekly take-home assignments
	Weekly, beginning 1/10
	140 (7 scored @ 20 pts per assignment)
	140  (32%)

	Attendance, Participation and Response Cards
	Weekly 
	90 (9 classes @ 10 pts per class)
	230 (20%)

	Self-management project
	
	60
	290 (14%)

	Generalization Project
	3/9/05
	100
	390  (23%)

	Final Reflection Paper
	3/9/05
	50
	440 (12%)

	OAPs (Optional Activity Points)
	Throughout
	Bonus points
	



9.0  Course Materials and Required Reading
Textbook - Three chapters (3, 25, and 26) from the book Applied Behavior Analysis by Cooper, Heron, and Heward (Prentice Hall/Merrill, 1987). This is the same text used in EDU PAES 742 and EDU PAES 871.

Journal Articles on Electronic Reserve - For most units, one or more journal articles are assigned as required reading. In an effort to increase the accessibility of the articles and to save students photocopying costs, the articles are available in the internet as downloadable PDF files.  The articles can be accessed from any computer with an internet browser.   Some of the articles can be found at:

http://www.coe.ohio-state.edu/wheward/publications.htm
Other articles are available as Electronic Reserves at the OSU Library at:

http://library.ohio-state.edu/search/r?SEARCH=EDU+PAES+832
Instructions for accessing electronic reserves can be found at:

http://lib.ohio-state.edu/OSU_profile/crcweb/ereserv.html
The internet site for each article can be found in the list of readings in Section 11.0 of this syllabus.

10.0
Diversity:  Curriculum/experience is designed, implemented, and evaluated in a manner that promotes the acquisition and application of knowledge, skills, and

dispositions necessary to help all students learn. 

11.0
Technology: The course will be posted on WebCT.  Course materials are available on electronic reserve at the library.  Journals for selected readings are online journals.  Students will use all these in order to successfully complete the course.  At selected classes, students will present graphical displays of data using Excel graphs.  

12.0 Course Schedule

	Class
	Lecture
	Readings 
	Assignments due

	1

1/3/04
	Meet ‘n Greet;

Course Overview;

Establishing the Context:

Generalized Outcomes: What Are They and Why Are They Important?;

Instructor Behavior Change In-Class Project 
	
	

	2

1/10/04
	Guiding Principles & Initial Planning
	Heward, W. L. (1987a). Promoting the generality of behavior change. In J. O. Cooper, T. E. Heron, & W. L. Heward, Applied behavior analysis (pp. 552-583).

Stokes, T. F. & Baer, D. M.  (1977).  An implicit technology of generalization.  Journal of Applied Behavior Analysis, 10, 349-367.
Stokes, T.F. & Osnes, P.G. (1989).  An operant pursuit of generalization.  Behavior Therapy, 20, 337-355.


	Take-Home Assignment for Class 1 due 



	1/17/04

Martin Luther King, Jr. Holiday

	3

1/24/04
	Exploiting Current Functional Contingencies, Part 1


	Stokes, T.F. & Osnes, P.G. (1989).  An operant pursuit of generalization.  Behavior Therapy, 20, 337-355.

Baer, R.A., Williams, J. A., Osnes, P.G., and Stokes, T.F. (1984).  Delayed reinforcement as an indiscriminable contingency in verba/nonverbal correspondence training. Journal of Applied Behavior Analysis, 17, 429-440.

Guevremont, D.C., Osnes, P.G., and Stokes, T.F. (I986).  Programming maintenance after correspondence training interventions with children.  Journal of Applied Behavior Analysis, 19, 215-219.
	Take-Home Assignment for Class 2 due 



	4

1/31/05
	Exploiting Current Functional Contingencies, Part 2


	Malott, R. W. & Trojan Suarez, E. A.  (2004).  Maintenance.  In Principles of behavior:  Fifth edition (pp. 441-447).  Upper Saddle River, NJ:  Prentice Hall.

Malott, R. W. & Trojan Suarez, E. A.  (2004).  Transfer.  In Principles of behavior:  Fifth edition (pp. 448-462).  Upper Saddle River, NJ:  Prentice Hall.


	Take-Home Assignment for Class 3 due 



	5

2/7/05
	Training Diversely, Part 1


	Alber, S. R., & Heward, W. L. (1996). “GOTCHA!” Twenty five behavior traps guaranteed to extend your students’ academic and social skills. Intervention in School and Clinic, 31(5), 285-289.

Halle, J. W. & Drasgow, E.  (2003).  Response classes:  Don Baer’s contribution to understanding their structure and function.  In K. S. Budd & T. S. Stokes, A small matter of proof:  The legacy of Donald M. Baer (pp. 113-124).  
	Take-Home Assignment for Class 4 due; 

Mid-term evaluation

	6

2/14/05
	Training Diversely, Part 2


	Craft, M. A., Alber, S. R., & Heward, W. L. (1998). Teaching elementary students with developmental disabilities to recruit teacher attention in a general education classroom: Effects on teacher praise and academic productivity. Journal of Applied Behavior Analysis, 31, 399-415.  

Stokes, T.F. and Osnes, P.G. (1986).  Programming the generalization of children's social behavior. In P.S. Strain, M.J. Guralnick, and H. Walker (Eds.) Children's Social Behavior Development,Assessment and Modification, Orlando.  Fl.: Wiley.  Pp. 407-443.
	Take-Home Assignment for Class 5 due 



	7

2/21/05
	Incorporating Functional Mediators, Part 1: Self-Management
	Heward, W. L. (1987c). Self-management. In J. O. Cooper, T. E. Heron, & W. L. Heward, Applied behavior analysis (pp. 515-549).

Guevremont, D.C., Osnes, P.G., and Stokes, T.F. (1988).  Preschoolers' goal-setting with contracting to facilitate maintenance. Behavior Modification, 21, 404-423.

Guevremont, D.C., Osnes, P.G., and Stokes, T.F. (1988).  The functional role of preschoolers' verbalizations in the generalization of self-instructional training.  Journal of Applied Behavior Analysis, 21, 45-55.

Guevremont, D.C., Osnes, P.G., and Stokes, T.F. (1988).  The functional role of preschoolers' verbalizations in the generalization of self-instructional training.  Journal of Applied Behavior Analysis, 21, 45-55.
	Take-Home Assignment for Class 6 due 



	8

2/28/05
	Incorporating Functional Mediators, Part 2: Self-Management
	Stokes, T. F. & Baer, D. M.  (2003).  Mediated generalization:  An unfinished portrait.  In K. S. Budd & T. S. Stokes, A small matter of proof:  The legacy of Donald M. Baer (pp. 125-138).  

Stokes, T.F., & Osnes, P.G. (1988).  The developing applied technology of generalization and maintenance.  In R.H. Homer, G. Dunlap, and R.L. Koegel (Eds.),  Generalization and Maintenance: Life-Style Changes in Applied Settings.  Baltimore, MD: Paul Brookes Publishing.  Pp. 5-19.


	Take-Home Assignment for Class 7 due 



	9

3/7/05
	Wrap-Up
	Osnes, P. G. and Lieblein, T. A.  (2003).  An explicit technology of generalization.  Behavior Analysis Today, 3, 364-374.  

Leftovers ‘n holdovers . . .
	Take-Home Assignment for Class 8 due ;

Course evaluation

Generalization Plan due


* The instructor reserves the right to change this schedule; however, advance notice will be given if changes will be made.

11.0  Required Readings 
Alber, S. R., & Heward, W. L. (1997). Recruit it or lose it!.  Intervention in School and Clinic, 32(5), 275-282.  [Available at:  http://www.coe.ohio-state.edu/wheward/publications.htm]

Alber, S. R., & Heward, W. L. (1996). “GOTCHA!” Twenty five behavior traps guaranteed to extend your students’ academic and social skills. Intervention in School and Clinic, 31(5), 285-289. [Available at:  http://www.coe.ohio-state.edu/wheward/publications.htm]

Alber, S. R., & Heward, W. L. (2000). Teaching students to recruit positive attention: A review and recommendations. Journal of Behavioral Education, 10, 177-204. [Available at:  http://www.coe.ohio-state.edu/wheward/publications.htm]

Alber, S. R., Heward, W. L., & Hippler, B. J. (1999). Training middle school students with learning disabilities to recruit positive teacher attention. Exceptional Children, 65, 253-270.  [Available at:  http://www.coe.ohio-state.edu/wheward/publications.htm]

Alber, S. R., Heward, W. L., & Hippler, B. J. (1997). Teaching middle school students to recruit positive teacher attention. Exceptional Children 65, 253-270. [Available at:  http://www.coe.ohio-state.edu/wheward/publications.htm]

Baer, R.A., Williams, J. A., Osnes, P.G., and Stokes, T.F. (1984).  Delayed reinforcement as an indiscriminable contingency in verba/nonverbal correspondence training. Journal of Applied Behavior Analysis, 17, 429-440.

Craft, M. A., Alber, S. R., & Heward, W. L. (1998). Teaching elementary students with developmental disabilities to recruit teacher attention in a general education classroom: Effects on teacher praise and academic productivity. Journal of Applied Behavior Analysis, 31, 399-415.  [Available at:  http://www.coe.ohio-state.edu/wheward/publications.htm]

Guevremont, D.C., Osnes, P.G., and Stokes, T.F. (I986).  Programming maintenance after correspondence training interventions with children.  Journal of Applied Behavior Analysis, 19, 215-219.

Guevremont, D.C., Osnes, P.G., and Stokes, T.F. (1988).  Preschoolers' goal-setting with contracting to facilitate maintenance. Behavior Modification, 21, 404-423.

Guevremont, D.C., Osnes, P.G., and Stokes, T.F. (1988).  The functional role of preschoolers' verbalizations in the generalization of self-instructional training.  Journal of Applied Behavior Analysis, 21, 45-55.

Guevremont, D.C., Osnes, P.G., and Stokes, T.F. (1988).  The functional role of preschoolers' verbalizations in the generalization of self-instructional training.  Journal of Applied Behavior Analysis, 21, 45-55.

Halle, J. W. & Drasgow, E.  (2003).  Response classes:  Don Baer’s contribution to understanding their structure and function.  In K. S. Budd & T. S. Stokes, A small matter of proof:  The legacy of Donald M. Baer (pp. 113-124).  Reno, NV:  Context Press.

Heward, W. L. (1987a). Promoting the generality of behavior change. In J. O. Cooper, T. E. Heron, & W. L. Heward, Applied behavior analysis (pp. 552-583). Upper Saddle River, NJ: Prentice Hall/Merrill. 
Heward, W. L. (1987c). Self-management. In J. O. Cooper, T. E. Heron, & W. L. Heward, Applied behavior analysis (pp. 515-549). Upper Saddle River, NJ: Prentice Hall/Merrill. 

Malott, R. W. & Trojan Suarez, E. A.  (2004).  Maintenance.  In Principles of behavior:  Fifth edition (pp. 441-447).  Upper Saddle River, NJ:  Prentice Hall.

Malott, R. W. & Trojan Suarez, E. A.  (2004).  Transfer.  In Principles of behavior:  Fifth edition (pp. 448-462).  Upper Saddle River, NJ:  Prentice Hall.

Osnes, P. G. and Lieblein, T. A.  (2003).  An explicit technology of generalization.  Behavior Analyst Today, 3, 364-374.  

Stokes, T. F. & Baer, D. M.  (1977).  An implicit technology of generalization.  Journal of Applied

 Behavior Analysis, 10, 349-367.

Stokes, T. F. & Baer, D. M.  (2003).  Mediated generalization:  An unfinished portrait.  In K. S. Budd & T. S. Stokes, A small matter of proof:  The legacy of Donald M. Baer (pp. 125-138).  Reno, NV:  Context Press.

Stokes, T.F. and Osnes, P.G. (1986).  Programming the generalization of children's social behavior. In P.S. Strain, M.J. Guralnick, and H. Walker (Eds.) Children's Social Behavior Development,Assessment and Modification, Orlando.  Fl.: Wiley.  Pp. 407-443.

Stokes, T.F., & Osnes, P.G. (1988).  The developing applied technology of generalization and

      maintenance.  In R.H. Homer, G. Dunlap, and R.L. Koegel (Eds.),  Generalization and Maintenance: Life-Style Changes in Applied Settings.  Baltimore, MD: Paul Brookes Publishing.  Pp. 5-19.
Stokes, T.F. & Osnes, P.G. (1989).  An operant pursuit of generalization.  Behavior Therapy, 20,                 337-355.

Suggested Readings in Generalization
Dunlap, G., & Johnson, J. (1985). Increasing the independent responding of autistic children with unpredictable supervision. Journal of Applied Behavior Analysis, 18, 227-236.  

Dunlap, G., Koegel, R. L., Johnson, J., & O'Neill, R.E. (1987). Maintaining performance of autistic clients in community settings with delayed contingencies  Journal of Applied Behavior Analysis, 20, 185-191

Dunlap, L. K., & Dunlap, G. (1989). A self-monitoring package for teaching subtraction with regrouping to students with learning disabilities. Journal of Applied Behavior Analysis, 22, 309-314. 

Epstein, R. (1997). Skinner as self-manager. Journal of Applied Behavior Analysis, 30, 545-568. 

Goetz, E. M., & Baer, D. M. (1973). Social control of form diversity and the emergence of new forms in children's blockbuilding. Journal of Applied Behavior Analysis, 6, 251-261. 

Grossi, T. A., Kimball, J. W., & Heward, W. L. (1994). What did you say? Using review of tape-recorded interactions to increase social acknowledgments by trainees in a community-based vocational program. Research in Developmental Disabilities, 15, 457-472.

Heward, W. L. (1987b). Selecting and defining target behavior. In J. O. Cooper, T. E. Heron, & W. L. Heward, Applied behavior analysis (pp. 37-58). Upper Saddle River, NJ: Prentice Hall/Merrill. 

Koegal, R. L., & Rincover, A. (1977). Research on the differences between generalization and maintenance in extra-therapy responding. Journal of Applied Behavior Analysis, 10, 1-12. 

Olympia, D. W., Sheridan, S. M., Jenson, W. R., & Andrews, D. (1994). Using student-managed interventions to increase homework completion and accuracy. Journal of Applied Behavior Analysis, 27, 85-99. 

Rhode, G., Morgan, D. P., & Young, R. K. (1983). Generalization and maintenance of treatment gains of behaviorally handicapped students from resource rooms to regular classrooms using self-evaluation procedures. Journal of Applied Behavior Analysis, 16, 171-188. 

Sprague, J. R., & Horner, R. H. (1984). The effects of single instance, multiple instance, and general case training on generalized vending machine used by moderately and severely handicapped students. Journal of Applied Behavior Analysis, 17, 273-278. 

Trask-Tyler, S. A., Grossi, T. A., & Heward, W. L. (1994). Teaching young adults with developmental disabilities and visual impairments to use tape-recorded recipes: Acquisition, generalization, and maintenance of cooking skills. Journal of Behavioral Education, 4, 283-311. [Available at:  http://www.coe.ohio-state.edu/wheward/publications.htm]

van den Pol, R. A., & Iwata, B. A., Ivancic, M. T., Page, T. J., Neef, N. A., & Whitley, F. P. (1981). Teaching the handicapped to eat in public places: Acquisition, generalization and maintenance of restaurant skills. Journal of Applied Behavior Analysis, 14, 61-69.

IMPORTANT INFORMATION!!


ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES:	


Accommodations will be made to meet the individual need of students with disabilities enrolled in this course. It is the student’s responsibility to make his/her accommodation needs known to the professor. If you need accommodations, speak to me privately no later than the second week of the quarter.





ACADEMIC DISHONESTY


All cases of confirmed or suspected academic dishonesty will be referred to the University Committee on Academic Misconduct.  This action is required of all instructors as outlined in the Faculty Handbook.  Regarding the consequences of being found guilty of dishonest academic practice, The Ohio State University Bulletin states that "the student will generally be denied credit for the course and could be subject to suspension or dismissal from the University”.  See procedures outlined in the Graduate Faculty Handbook (University Rule 3335-5-487).
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