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Using Standards to Plan Instruction

WVAdultEd is committed to standards-based instruction. Standards should be the basis of our lesson planning, classroom activities, assignments, and classroom assessments. Standardized assessments should be used to measure our success in building essential skills and knowledge included in our standards.
High School Equivalency Credential and Entry into Post-Secondary Education and Training as Measures of WVAdultEd Program Success
Because the WVAdultEd program is federally-funded, we are accountable for the progress of every student that is enrolled for 12 hours or more of instruction (see Section 11). Federal outcome measures for our program include:

· Learning Outcomes (complete FFLs and advance)

· Education Outcomes (obtain high school equivalency credential)

· Employment Outcomes (enter/retain employment, enter postsecondary education/training)
In order to meet the needs of adult learners in today’s job market, instruction must do more than simply improve students’ academic skills or prepare students for a high school equivalency test or for an entry-level job. Our programs must prepare adults to advance in careers that will allow them to be self-sufficient and to take advantage of post-secondary training opportunities.

Instruction needs to focus on standards that improve basic skills and also prepare students for college and career readiness.
Common Core State Standards Focus on College and Career Readiness
The Common Core State Standards (CCSS), which were developed by the Council of Chief State School Officers (CCSSO) and The National Governors Association Center for Best Practices (NGA Center), were released in June 2010 and adopted by most states, including West Virginia. 
The CCSS established grade-by-grade learning expectations for K-12 students that were more rigorous than most states’ previous standards. The CCSS are not federally mandated, and some states have chosen not to adopt the standards. West Virginia was an early adopter. The CCSS were designed to be:
· Fewer, clearer, and higher
· Aligned with college and work expectations
· Inclusive of rigorous content and application of knowledge through high-order skills
· Internationally benchmarked
· Research- and evidence-based
Because the CCSS were designed with grade levels in mind, they may seem overwhelming at first to adult education instructors who serve students at all different levels in all different subjects. While not designed for adult education, the Common Core does offer College and Career Readiness (CCR) Anchor Standards that contain critical transitional skills essential for adult students that aim to close the gap between high school completion and college entry.
Organization of the Common Core State Standards

There are two sets of Common Core State Standards (CCSS): 

· English Language Arts and Literacy in the Content Areas

· Mathematics
Each is organized differently and is described below.
English Language Arts and Literacy in the Content Areas: 
· Divided into four strands:  Reading, Writing, Listening/Speaking, and Language

· Strands are broken down into Anchor Standards
· Anchor Standards have grade level specific standards that apply to both literary and informational texts including texts in History, Science and Technical Subjects  

· Standards in the content areas are embedded at grades K-5; grades 6-12 are composed of content-specific standards
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Mathematics has two types of standards (Content and Practices):
· Mathematical Content
· Organized into domains and clusters for K-8 
· At each grade level there are several standards for each domain, organized into clusters of related standards
· Organized into conceptual categories for high school

· organized into domains/clusters of related standards
· Mathematical Practices

· Eight principles (habits of mind) taught across grade levels

	Mathematical Content Standards 

(organized by grade levels)

	K-8 Domains
	High School Domains

	
	· Operations and Algebraic Thinking

· Number and Operations in Base Ten

· Number and Operations-Fractions

· Ratios and proportional Relationships 

· The Number System

· Expressions and Equations

· Functions

· Geometry

· Measurement and Data

· Statistics & Probability
	· Number & Quantity

· Algebra

· Functions

· Modeling

· Geometry

· Statistics & Probability

	Mathematical Practice Standards
(organized across all levels)
	· Make sense of problems and persevere in solving them.

· Reason abstractly and quantitatively.

· Construct viable arguments and critique the reasoning of others.

· Model with mathematics. 

· Use appropriate tools strategically.

· Attend to precision. 

· Look for and make use of structure.

· Look for and express regularity in repeated reasoning.


West Virginia’s Next Generation Content Standards and Objectives (NxG CSOs) are based on Common Core State Standards 
West Virginia was the second state to adopt the Common Core State Standards (CCSS). In 2010, teams of school officials and classroom teachers adapted the CCSS into West Virginia’s existing framework of 21st Century Objectives (Teach21). The result of their work was the West Virginia Next Generation Content Standards and Objectives (or NexGen CSOs or NxG CSOs). 
You can explore the Next Generation Content Standards at the Teach 21 search page at http://wveis.k12.wv.us/Teach21/public/ng_cso/NG_CSO.cfm, where you can search by subject area and grade level or by using the key word search function. Even though they are organized by grade level, many of the lesson plans and materials that accompany West Virginia’s interactive NxG CSOs are appropriate or adaptable for adult education classes at various levels.
College and Career Readiness Standards for Adult Education
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In April 2013, the U.S. Department of Education Office of Career, Technical and Adult Education (OCTAE), which was then known as OVAE, published and disseminated the College and Career Readiness (CCR) Standards for Adult Education 
Please examine this document carefully. You may find it online at http://lincs.ed.gov/publications/pdf/CCRStandardsAdultEd.pdf. It organizes and selects the standards from the Common Core State Standards (CCSS) that are most essential and relevant for adults. 
Instead of presenting the standards in a grade-by-grade (K-12) manner, the CCR Standards for Adult Education document has multilevel adult classes in mind. It bundles the anchor standards into five groupings (A-E) that match our Federal Functioning Levels (FFLs). The chart below summarizes the relationship of the five CCR groups to the FFLs for ABE and ESL.
	CCR

Group:
	A
	B
	C
	D
	E

	Grade Level:
	K-1
	2-3
	4-5

(+6 for Math)
	7-8

(+6 for Math)
	9-12

	ABE FFL:
	1

(GLE: 0-1.9)
	2

(GLE: 2-3.9)
	3

(GLE: 4-5.9)
	4

(GLE: 6-8.9)
	5 & 6

(GLE: 9-12.9)

	ESL FFL:
	7, 8, & 9
	10
	11
	12
	


Some Standards were omitted primarily because they were too specific, redundant, included in other standards, or handled sufficiently in an earlier level.

Key Advances for ELA Prompted by the CCR Standards for Adult Education

· Complexity: Regular practice with complex text (and its academic language) 

· Evidence: Reading, writing, and speaking grounded in evidence from text

· Knowledge: Building knowledge through content-rich informational texts
Key Advances for Mathematics Prompted by the CCR Standards

· Focus: Focus strongly where the standards focus.
· Coherence: Design learning around coherent progressions level to level.

· Rigor: Pursue conceptual understanding, procedural skill and fluency, and application—all with equal intensity.

What is the relationship among all these standards?
The chart below shows the relationships among the standards.
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As you can see, the Common Core State Standards relate to both CCR Standards for Adults and NxG CSOs. 
West Virginia adapted its standards to align with the Common Core. At least 85% of West Virginia’s NxG Content Standards are selected from and aligned to the CCSS. West Virginia has some standards that are not part of the CCSS (such as arts, technology and WV History standards). 
The federal adult education program also selected standards from the CCSS that were appropriate for adults and aligned these to the Federal Educational Functioning Levels (known as FFLs). These are the CCR Standards for Adult Education.
Which Standards should be used in WVAdultEd classrooms?

The CCR Standards for Adult Education (Section 8 Appendix) are the most relevant selection of standards for adult students. By providing instruction using these standards, we will address all of our federally mandated performance outcomes. 
Many textbooks and online resources are aligned to the Common Core, so it is important to understand the organization of the CCSS and how our adult standards are aligned. Many resources and trainings that are provided by the WV Department of Education involve understanding the NxG CSOs. It is vital to understand the terminology and relationship among the standards.
For further study:
Achieve the Core
www.achievethecore.org
College and Career Readiness Standards for Adult Education, National Meeting for Adult Education State Directors, May 22, 2013

http://conference.novaresearch.com/ASDM2013/presentations/Weds/Pimentel_PlenarySession.pdf 

Common Core State Standards Initiative
www.corestandards.org/resources
Essential Education Curriculum Blueprint
http://www.passged.com/media/pdf/educators/curriculum-blueprint.pdf 

Understanding the Common Core State Standards - Achieve

www.achieve.org/files/CCSSOverviewMarch2012FINAL.pptx
WVDE Teach 21 Web Site
http://wvde.state.wv.us/teach21/
Using Educational LEVELS to plan instruction 

Standards include both concepts (what students must know) as well as skills (what students must do). While the CCR Standards for Adult Education provide the large framework of what is to be taught, it would be impossible to cover every standard with every student in your program. Standards are NOT the curriculum.
To meet the curricular needs of students in the WVAdultEd program, it is important to determine their skill levels in order to provide instruction in the areas that need the most improvement. Ultimately, the goal is to find the best fit of materials and activities to promote student progress. 
Because the WVAdultEd program is federally-funded, your program is accountable for the progress of every student that is enrolled for 12 hours or more of instruction. The expectation is that every student will make documented academic progress from one educational level to the next.

NRS Levels

The National Reporting System (NRS) began in the 1990s as a project to develop an accountability system for the federally-funded adult education program. In August 1998, the Adult Education and Family Literacy Act within the Workforce Investment Act of 1998 (WIA) became law. This Act established accountability requirements, including that states must develop outcome-based performance standards for adult education programs, as one means of determining program effectiveness. NRS expanded to establish measures and methods that are in line with WIA requirements. Throughout 2015 and with the passage of the enactment of the Workforce Innovation and Opportunity Act (WIOA) in July 2014, additional changes and continued emphasis is placed on accountability, with the first full year beginning July 1, 2015. 

 For more information regarding the NRS, see http://www.nrsweb.org. 

What are the NRS core measures?

There are three types of NRS core measures: descriptive measures, participation measures, and outcome measures.
Descriptive Measures

These measures include student demographics, reasons for attending, and student status.

Participation Measures
These measures include contact hours received and enrolled in instructional programs for special populations or topics, such as family literacy or workplace literacy.
Outcome Measures

These five measures include educational gain, entered employment, retained employment, receipt of secondary school diploma or general education development (GED®) certificate, and placement in postsecondary education or training.

· Educational Gain, a key outcome in the NRS, provides a measure of student literacy gains resulting from instruction. This measure applies to all students in the program receiving 12 or more hours of service/contact hours (except pre-designated “work-based project learners). 
· The remaining outcome measures are follow-up measures that are reported some time after the student exits the program. The follow-up measures apply to students who exit and who are members of the cohort specific to that measure. 
· Entered Employment

· Retained Employment

· Placement in postsecondary education or training

· Receipt of secondary school diploma or GED®
As required by federal law, each state annually negotiates performance standards for the core outcome measures to be applied to the upcoming fiscal/program year. Our state’s negotiated performance standards are found in the West Virginia Adult Education Performance Measures chart (Section 11 Appendix).
Federal Functioning Levels (FFLs) Measure Program Success
In West Virginia, we refer to the NRS levels as Federal Functioning Levels (FFLs). Instructors use standardized pre-tests to establish an Entry FFL for each student enrolled for more than 12 hours. As instruction is provided, ongoing classroom assessment tracks the student's progress. Standardized post-tests (interim and/or exit) must be administered to obtain the student's Exit FFL. If a student exits the program before a post-assessment can be administered, the entry level becomes the exit level and the program receives no credit for progress made by the student (see Section 6).

One very important indicator of the success of your program is demonstrating the progress of your students in completing FFLs and moving to the next level. As an instructor, you have a dual accountability—to your students and to your funders. Your students must feel that they are making progress toward their own goals, and your federal funders must see proof that the students are making academic progress (as measured by standardized assessments).

To learn more about assessment and placement of these students, see Guidance on Specific Types of Students, Section 6. 
Using WVAdultEd Skills Checklists to track student progress through the FFLs
Before the advent of the Common Core, the WVAdultEd program designed skills checklists that listed necessary skills to be mastered for each of the Federal Functioning Levels (FFLs)—skills assessed by the standardized tests used to measure progress on the FFLs (TABE, CASAS, BEST, etc.). While standards address BOTH concepts and skills, these checklists focus ONLY on skills. They are not a replacement for the standards but are another tool available to instructors that can be used to help students reach the broader academic expectations, rigor, and mastery of the concepts outlined in Common Core
You may want to consider using the WVAdultEd Skills Checklists (http://wvde.state.wv.us/abe/file-cabinet/index.html#skillschecklists) to help students understand their level at intake and help them keep track of their progress in mastering necessary skills. As a new instructor they may also be useful to you as a reference in understanding the basic skills that someone who places at a particular FFL needs to master in order to progress on the standardized tests. 
The checklist system consists of three components:
· Skills Checklists that describe what a student needs to know or do to be successful in each subject area at a particular FFL.

· Performance Descriptors that define the performance criteria for mastery of each skill and help guide instructors in selecting appropriate and consistent evaluation tasks.

· Benchmark Tasks that are in the form of learning tasks or activities developed to meet the criteria stated in the performance descriptors. These may be used as classroom activities or as classroom assessments.

Checklists and any available performance descriptors may be downloaded at http://wvde.state.wv.us/abe/file-cabinet/index.html#skillschecklists (the WVAdultEd File Cabinet).

The Benchmark Tasks are available, free-of-charge, from the WVAdultEd-PD office. Instructors may call 1-800--642-2670 to request copies.
How to Use the Checklist System

· First, administer the appropriate level of a recommended standardized assessment instrument to determine the student’s entry FFL. 

· Next, select and use the appropriate Skills Checklists based on the student’s entry FFL. 

· Use the appropriate Skills Checklists for a variety of purposes:

· To understand which skills need to be addressed for a student at that level 

· To share this information with the student

· To deliver instruction at the appropriate skill level

· To keep track of skills that have been mastered by the student

· To know when the student has completed the skills necessary for the next FFL and may be ready to take a post-test that demonstrates progress.

· Use the Performance Descriptors to know what type of assessment will show mastery of each skill.

· Use the Benchmark Tasks as classroom assessments to demonstrate mastery of the skill or as sample activities for practice of the skills.

Available Checklist System Materials

· For General Adult Education students:

· Skills Checklists and Performance Descriptors have been developed for each FFL in three content areas: Math, Reading, and Writing/Composition. 

· Benchmark Tasks are available for: Math (FFL 1-5), Reading (FFL 1-3), and Writing/Composition (FFL 1-5).
· For English Language Learners:

· Skills Checklists have been developed for each FFL in two subject areas: Reading/Writing and Oral Communication. 

· Performance descriptors and Benchmark Tasks have not been created.

Designing the classroom for instruction

Unlike most classes in the public school system or in post-secondary educational settings, WVAdultEd classes do not require the whole group to move through all the same content and educational activities in lock-step; the instructor does not lecture on the content; and the students are not graded on their assignments and do not pass or fail the class.
Ideally, WVAdultEd programs are student-centered. The instructor assesses student needs, determines student skill levels, adapts the instruction to fit those needs and levels, and integrates basic skills with student-identified topics and real life materials. The instructor organizes standards-based group activities involving common themes and provides follow-up activities at the ability level of each individual. 

However, most WVAdultEd classes have students with multiple goals, vastly different skills and backgrounds, and varying availability for class attendance. Given these realities, it is tempting to choose to deliver only individualized instruction—handing out texts or worksheets at the student’s level, or putting the students into software programs with placement features, and then simply helping out those students who ask for assistance. In the past, this was the model that was accepted and expected, even though it is not the most effective design for instruction. 
It is important to consider many factors in structuring your WVAdultEd classroom, choosing instructional methods, and planning lessons.

Choosing Methods of Instruction for the WVAdultEd Classroom 

Among best practices related to instruction, research suggests the following:
 

· Classes tailored to students (needs, preferences, skill levels, etc.).

· Varied methods of instruction (including small groups, computer activities, etc.).

· A high degree of teacher-student and student-student interaction.

A balanced mix of instructional methods is important in managing the WVAdultEd classroom. Each learner has preferences regarding how he or she learns best (working with a large group, small group, alone, with a tutor, etc.). Learning style inventories and questionnaires may help to determine student preferences (see Assessing Learning Styles, Section 5). These preferences should be taken into consideration when organizing activities in your classroom. 

The physical environment of the classroom may be better suited to some instructional methods than to others. For example, a small room with individual desks may lend itself better to large group or individualized instruction (although sometimes desks may be arranged to accommodate small group work). On the other hand, a large room with tables and chairs may offer the opportunity for large group, small group, or individual instruction (see Establish an Atmosphere for Learning, Section 10).
In addition, the intake structure of a program may establish what instructional methods are used. For example, in a short-term, special topic class, it is probably not appropriate to have everyone doing individualized instruction. Also, in classes where only one instructor is available, one-on-one/tutorial instruction may require the availability of a volunteer to help out.
Regardless of which methods of delivery or intake structures are chosen, instruction should always be centered on specific goals and topics selected by the individuals and the group as a whole. Assessment of learners’ progress is also vital. At the completion of any type of learning activity, learners must demonstrate their accomplishments.

Some of the methods of instruction commonly used in WVAdultEd are explained on the following pages. 

Large Group Instruction 

The instructor plans and directs activities to meet the needs of a large group or sometimes the whole class. A majority of learners participate, but some may choose individualized study instead.

	Appropriate when:
· It fosters a sense of community by starting everyone off together.

· It provides instruction in a subject area required by the majority of learners.

· The physical environment is conducive to participation by the entire group.

· Lesson content is at an appropriate level for all the learners in the group.

· The instructor varies the delivery of content and the assignments to include visual, auditory, tactile, and kinesthetic input and output alternatives.

· Small group and personalized instruction are available alternatives for some learners.
	Key steps:
· Establish group rapport. 

· Provide a multi-sensory presentation of information.

· Provide guided practice.

· Provide independent practice.

· Offer a variety of multi-sensory assignments.

· Set evaluation criteria (such as a rubric).
· Assess learner progress and demonstrate learner gains that are a result of large-group activities.

· Provide follow-up activities as needed.

	Content areas that are addressed well:
· Anything—appropriate to all levels 

· Job readiness

· Health topics

· Parenting skills
· Topics in affective and cognitive domains

· Life skills

· Work process skills


	How technology is used:
· Technology can be worked into any lesson or be the basis for any lesson.

· Video or audiotapes can be used to deliver information.

· All learners may be using the same software program or internet site, and the instructor may use an interactive whiteboard or LCD for demonstrations.

· Educational software programs may be used to drill and practice new skills in the large group setting.


For further study: 

Classroom Dynamics Study
http://www.ncsall.net/fileadmin/resources/research/br_beder.pdf 

Small Group Instruction
Material is presented to a small number of learners (probably no more than 10) that are either on a similar learning level or are participating with a specific purpose in mind.

	Appropriate when:
· The instructor needs to teach specific skills to part of the larger group.

· Several learners are interested in the same subject, but others are not.

· Certain learners are intimidated by a large group setting.

· Certain learners prefer to work in a group versus individually.

· The instructor wants to build peer relationships among the learners.

· Successful learners model skills/study habits for learners with weaker skills/habits.

· The classroom has a limited number of instructional materials on a subject.
	Key steps:
· Set purposes and expectations in establishing the group.

· Limit the amount of time the group will work together (4, 6, 8 weeks).

· Provide a multi-sensory presentation of information.

· Provide guided practice.

· Provide independent practice.

· Offer a variety of multi-sensory assignments.

· Set evaluation criteria (such as a rubric).
· Assess learner progress and demonstrate learner gains that are a result of small group learning activities.

	Content areas that are addressed:

· Science

· Reasoning 

· Team-building 

· Study skills and test-taking skills

· Social Studies

· Chart, graph, and map-reading skills

· Math facts

· Essay-writing

· Low-level reading/phonics

· Pre-vocational preparation
	How technology is used:

· The Internet can be used as a resource.
· Videos can be shown.



For further study:
Small Group Instruction: Theory and Practice 

http://www.au.af.mil/au/awc/awcgate/sgitc/read6.htm
Small Groups in Adult Literacy and Basic Education  

http://www.c-pal.net/course/module5/pdf/eric_small_groups.pdf
Peer Tutoring in Adult Basic and Literacy Education 

http://www.c-pal.net/course/module5/pdf/eric_peer_tutoring.pdf
Cooperative Learning 

Learners of all abilities and backgrounds work together towards a common goal. Each group or team member is responsible for a part of the learning process and offers feedback, support, and reinforcement to others. Often group members are assigned specific roles (e.g., worrier, encourager, time keeper, recorder, reporter, facilitator, etc.). A variety of grouping strategies and techniques are employed  (e.g., round table, corners, color-coded co-op cards, simulation, jigsaw, co-op/co-op, pairs check, cubing, numbered heads together, etc.).

	Appropriate when:
· Group work/teamwork skills are perceived as important job skills for the workplace.

· Cooperative behavior is promoted in the classroom.

· Classroom activities and lesson content are structured so learners see each other as resources; students are willing to learn from peers as well as from the instructor.

· Group members are active in sharing ideas and practicing skills.

· Learners feel comfortable with one another.

· Independent learners are allowed to work alone at times.

· Learners are functioning at different academic levels.
	Key steps:
· Teach skills for group/team learning.

· Describe a clear and specific learning task.

· Choose a grouping strategy and group size.

· Select group members so that learner abilities are mixed, which will allow them to help each other.

· Discuss and practice roles.

· Engineer groups; assign team roles.

· Set time limits and goals.

· Facilitate the teams by providing materials and assistance as needed.

· Monitor the teams.

· Have teams report back and analyze their process.

· Transfer these cooperative skills into life-skills/problem solving.

· Establish evaluation criteria (such as a rubric)
· Assess learner progress and demonstrate learner gains that are a result of cooperative learning activities.

	Content areas that are addressed:

· Academic skills

· Current events

· Writing

· Research skills

· Life skills

· Work process skills
	How technology is used:

· Students can do research using the Internet.
· Students can use Wikis in their collaborative efforts.
· Students prepare presentations or charts using PowerPoint or Excel. 


For further study:
Five Levels of Cooperative Learning Activities for Adult Learners 

http://literacy.kent.edu/cra/cooperative/coop.html 

 I-CANS Overview of Selected Cooperative Learning Structures

http://literacynet.org/icans/chapter01/overview.html
Cooperative Structures for Adult Education Classes

http://www.c-pal.net/course/module4/pdf/CoopStructures4AEClasses.pdf
Project-based Instruction
Learners explore a chosen theme as part of a mini-class, longer unit, or class emphasis. Researching the theme and preparing to present the information involves a range of skills across the curriculum. Students are motivated and challenged because they take an active role in the entire learning process. Projects may involve a group of learners taking on an issue close to their hearts, developing a response, and presenting the results to a wider audience.
	Appropriate when:
· The specific goals of the project are related to content and skills needed by learners.

· The entire group focuses on a theme that is later developed at various levels with varying tasks depending on the learners' abilities.

· Everyone is included in the completion of a finished product, but each learner is allowed to select a task based on his or her ability and interest.

· Learners are allowed to contribute to projects using their strengths and improving on their weaker areas.

· Learners actively initiate, facilitate, evaluate, and produce a project that has meaning to them.

· A context for new learning and cross-curricular integration is provided.

· The instructor facilitates and coaches rather than creating/directing activities.

· The environment is comfortable, risk-free, and promotes learner discussion without fear of criticism.
	Key steps:
· Select a theme as a group.

· Narrow the theme to a manageable length.

· Design a project as a group.

· Clarify objectives and desired outcomes of the project.

· Define the starting point, body and closure.
· Research the theme as a group.

· Decide within the group who will do what to gather information and present the results.

· Create a product or program to share.
· Reflect on the process and evaluate the project.

· Set evaluation criteria (such as a rubric).
· Assess learner progress and demonstrate learner gains that are a result of project-based instruction.



	Content areas that are addressed:

· Everything—cross-curricular
· Some suggested projects:

· Design, plan, and plant a garden
· Conduct  a survey and produce graphs to display results 
· Plan class trips
· Design and develop a board game related to specific content
· Plan an event
· Conduct research on a local concern and develop ways to address and/or present it
· Develop a budget
· Design a company or industry
	How technology is used:
· Educational videos, computerized encyclopedia, and Internet are constant resources.

· Technology can offer a method of collecting information (video or audiotape live interviews or speakers, broadcast radio or television programs.

· Technology can offer a method of presentation (PowerPoint, videos, webpage, etc.).
· Technology can assist in creation of a final product (online newsletter, blog).


Computer-Assisted Instruction 

The learner receives instruction and practice via computer used as a tool in teaching basic skills or knowledge. Educational software programs are either the major source of instruction or used to reinforce materials presented in a more traditional method.

	Appropriate when:
· The learner sees computer literacy as necessary to function in today’s world.

· Learners in the classroom need skill practice at different levels.

· The learner likes privacy and prefers to control the content and pace of learning.

· The learner needs feedback that demonstrates success and boosts self-esteem.

· A significant amount of drill and practice on a particular skill is needed to reinforce what has been taught.

· Flexibility in the length and scheduling of study time is necessary.
· Learners require multi-media input and practice in order to learn.

· Computers are not utilized as the sole means of instruction.

· An instructor is readily available when things go wrong.
	Key steps:
· Introduce basics about the computer (turning on/off, accessing programs online or using CDs, plugging in USB devices, etc.).

· Introduce the specific software program(s) a learner will use (getting in/exiting the program, saving material/place, moving around within the program, etc.).

· Introduce basic computer keyboarding (enter, backspace, delete, arrow keys, mouse, etc.).

· Present new skills in a non-threatening manner: explain, show, have the learner do it, have the instructor keep hands off.

· Establish the objectives of educational activities using the computer.

· Assess learner progress and demonstrate learner gains that are a result of computer-assisted Instruction.

	Content areas that are addressed:

· All academic areas—if you have the appropriate software, you can do anything.
· The Internet as an information source, research tool, and teaching tool (many sites allow interactive learning).
· Writing skills—process writing.
	How technology is used:
· Educational videos and software programs can introduce basics of computers/Internet.

· In a lab situation, computer/Internet basics or a software program can be demonstrated using an interactive whiteboard and LCD projector.
· Headphones should be utilized for software programs with sound (to avoid distractions).

· Spell checker, grammar checker, calculator, and encyclopedia as resource tools for other programs.

· Modify font size for those with vision issues.


One-on-One/Tutorial Instruction 

The instructor or a tutor works with one learner at a time, usually in a subject area in which a particular learner needs intensive individual instruction. 

	 Appropriate when:

· Individual’s skill levels are too low for the learner to work without assistance.
· Individual’s strong personal preference for this type of instruction is shown in the learning style inventory.
· Only one individual needs to study a particular subject and requires substantial assistance.
· It does not impede the progress of the rest of the class or interfere with the overall function of a learning center.
· There is at least one instructor available to the rest of the group (a volunteer or speaker may work with the rest of the group or a tutor may do the one-on-one instruction).

· An individual learner is not singled out in a negative way.
	Key steps:

· Evaluate the learner’s skill level and learning style.

· Schedule appropriate times.

· Limit the amount of one-on-one time so that it does not dominate total time available for instruction.

· Plan for instruction.

· Identify the specific subject matter/ objectives to be covered in that session.

· Set evaluation criteria.

· Assess learner progress and demonstrate learner gains that are a result of learning activities.



	Content areas that are addressed:

· Literacy, Math, ESL, and Grammar

· Almost all academic areas at a low level
	How technology is used:

· Reinforce concepts when more drill and practice is necessary for mastery.


For further study:
One on One Tutoring
http://www.ncsall.net/index.php?id=740  

Individualized Study 

The learner and instructor create a plan of attack to reach the learner’s stated goals. The instructor recommends materials. The learner works somewhat independently at his or her own pace, checking with the instructor at stated intervals and asking for help when needed. The instructor monitors learner progress, offering instruction when needed.

	Appropriate when:

· The learner tends to be independent and self-directed.

· The learner needs instructional support but not constant instructor contact.

· The learner works well in an individual study format.

· The classroom/learning center is flexible enough to accommodate different learning needs (multi-level groups, open entry/open exit, frequent entry/frequent exit).

· The learner wants to study online (Distance Education).
	Key steps:

· Set goals/objectives with the learner.

· Evaluate skills and learning style.

· Establish a schedule and plan of study.

· Assign activities and learning materials with the individual’s preferred learning style in mind.

· Monitor work periodically.

· Follow-up on progress.

· Evaluate continuously using a variety of means (tests, a portfolio, samples of class work, skills checklists, etc.).

	Content areas that are addressed:

· All academic areas

· Particularly appropriate for make-up work during a small group class
	How technology is used:

· Audiocassettes, videos, or educational software for self-study depending on the individual’s learning style.
· Scheduled computer, audiocassette, or video equipment time is offered.

· The learner uses technology independently.

· Technology is an integral part of the instruction.


For further study:

Classroom Dynamics in Adult Literacy Education: Individualized Instruction (see pages 47-50) 

http://www.ncsall.net/fileadmin/resources/research/report18.pdf
Shaping and Sustaining Learner Engagement in Individualized Group Instruction

http://www.ncsall.net/index.php?id=1106  

Individualized Group Instruction: A Common Model 

http://www.ncsall.net/index.php?id=733 

Field Trips
The learner is engaged in educational activities any place other than the regular classroom. Field trips expand adult students’ learning through active hands-on experiences with the rich resources of the local community. They increase student knowledge and understanding of a subject, provide a basis for contextualized learning, and add realism to the topic of study. In addition, field trips provide opportunities for adult learners to connect learning to work-related skills and knowledge. 

	Appropriate when:

· What is planned for, prepared for, debriefed, and evaluated is connected to the learners’ plan of study.

· All learners who are interested have the capacity to participate (cost/time factor is not prohibitive).

· Learners prefer/can benefit from hands-on and experiential learning.
	Key steps:

· Establish relevance to curriculum.

· Plan with the group—before and after.

· Research the location.

· Introduce vocabulary needed.

· Set an agenda.

· Check availability and means of transportation (county policies and procedures, county forms and releases).

· Check cost (decide how to fund—do not eliminate people because of cost).

· Plan follow-up activities (writing about the experience, creating blogs, photo collections, write thank-yous,etc.).

· Set evaluation criteria.

· Assess learner progress and demonstrate learner gains that are a result of field trip activities.

	Content areas that are addressed:

· Science, History, Math, etc.

· Socialization

· Life skills; job and life opportunities

· Cultural exposure

· Team building

· Leadership

· Time management
	How technology is used:

· Take photos and videos during the trip.
· View a film about the location or event.
· Students create the itinerary before and write about the experience afterward.
· Use the Internet to research details, information, maps, directions, etc.

· Post photos to websites.

· Write blogs about experiences.


Guest Speakers 

Someone else besides the regular instructor speaks about a topic relevant to curriculum.

	Appropriate when:

· Speaker’s expertise fits into class objectives/curriculum.

· Time and format offered by the speaker are compatible to ABE needs.

· A variety of different teaching styles and perspectives are provided.

· Speaker’s exposure to the ABE population will help to link the program/class with other agencies and their services.

	Key steps:

· Prepare speaker for audience needs, topic, clarity/simplicity of speech/ vocabulary, time frame, hands-on needs.

· Prepare learners for the topic—encourage people to be open to new experiences.

· Connect subject matter to the world of     work—career exploration.

· Follow-up with class writing or another activity.

· Write a thank you note.

· Set evaluation criteria.

· Assess learner progress and demonstrate learner gains that are a result of input from the guest speaker and follow-up activities.

	Content areas that are addressed:

· All content areas can be addressed well

· Career awareness and life skills

· Listening skills
	How technology is used:

· Be prepared for the speaker’s technology needs—VCR, LCD projector, flipchart or board, etc.

· Use video, Internet, etc., for follow-up.


Experiments
Learners engage in hands-on experiences in order to test hypotheses. 

	Appropriate when:

· What is planned is connected to the class objectives/curriculum.

· Hands-on learning is necessary for the kinesthetic learners.

· Textbook explanations need to be applied in order to be understood.

· No special lab or extraordinary equipment/supplies are needed.

· The activity is not dangerous.
	Key steps:

· Plan objectives. 

· Check the Internet for information.

· Collect all materials. 

· Test drive it.

· Develop a hypothesis with learners.

· Evaluate—was the hypothesis proved?

· Set evaluation criteria.

· Assess learner progress and demonstrate learner gains that are a result of experiments.

	Content areas that are addressed:

· Science

· Reasoning skills

· Team-building skills
	How technology is used:

· Internet can be used as a resource. 
· Videos (such as Bill Nye “the Science Guy”).
· Look for “interactive” activities that simulate real experiments via www.Thinkfinity.org. 


Universal Design
In selecting the best instructional methods and learning environment for individuals and for the group as whole, instructors should keep in mind the principles of Universal Design for Learning. 
According to CAST (Center for Applied Special Technology)
, Universal Design for Learning (UDL) calls for instructors to:

· Provide multiple means of representation—present information and content in different ways.
· Provide multiple means of action and expression—differentiate the ways that students can express what they know.
· Provide multiple means of engagement—stimulate interest and motivation for learning.

On the following page you will see a complete list of the Universal Design for Learning Guidelines or follow this link:  http://www.udlcenter.org/sites/udlcenter.org/files/updateguidelines2_0.pdf. 

UDL is about giving the students choices in the classroom. It benefits all students but is particularly important for students with disabilities. If you provide enough choices students at various levels (low level literacy as well as higher level students) can participate and learn key content. This is also possible with the use of technology. 
The UDL guidelines are based on research from different fields and from many different researchers at different universities and research organizations. By applying these guidelines, you can help make any classroom more inclusive for students with disabilities and special needs, and provide effective choices for all your students. 
For further study:

Applications of Universal Design
http://www.washington.edu/doit/Resources/udesign.html 

Universal Design for Learning Guidelines

http://www.udlcenter.org/sites/udlcenter.org/files/updateguidelines2_0.pdf
Everyone Can Learn: Universal Design for Learning (UDL)

http://www.cedwvu.org/publications/everyonecanlearn/udl.php
What is Universal Design for Learning?

http://www.cast.org/udl/index.html 
[image: image3.png]Universal Design for Learning Guidelines

IL. Provide Multiple Means of
Action and Expression

le Multiple Means of

Representation

vide Multiple Means o
Engagement

1: Provide options for perception 4: Provide options for physical action

1.1 Offer ways of customizing the deplay of information | 4.1 Vary the methods for response and navigation

e e 4.2 Optimize access to tools and assistive technologies

13 Offer alternatives for visual information

B R T 5: Provide options for expression and communication

expressions, and symbols

51 Use multiple medi for communication

1 Clarfy vocabulary and symbols
P ET R 5.2 Use multiple tools for construction and composition

A s 5.3 Build fluencies with graduated levels of support for
23 Support decoding of text, mathematical notaien, practice and performance
and symbols

24 Promote understanding across languages:
25 liustrate through multple media

3:Provide options for comprehension 6: Provide options for executive functions

31 Activate or supply background knowedge

6.1 Guide appropriate goasetting
62 Support planning and strategy development

63 Faciltate managing information and resources
33 Guide information processing, visualization, and
mpaton " 6.4 Enhance capacity for moritoring progress

3.4 Maxinize transfer and generalization

7: Provide options for recruting interest

7.1 Optimize individual choice and autonomy.
7.2 Optimize relevance, value, and authenticity

7.3 Minimize thrats and distractions

8: Provide options for sustaining effort and persistence
8.1 Heighten saflence of goals and objectives.
8.2Vary domands and resources to optimize chalenge

8.3 Foster collaboration and community

8.4Increase mastery-oriented feedback

9: Provide options for self regulation

9.1 Promote expectations and belefs that optimize
motivation

9.2Faciltate personal coping skill and strategies

9.3Develop seff-assessment and reflection

Resourceful, knowledgeable learners Strategic, goal-directed leamers Purposeful, motivated learners

©2011 by CAST. All rights reserved. www.cast.org, www.udlcenter.org
APA Citation: CAST (2011). Universal design for leaming guidelines version 2.0 Wakefield, MA: Author.

CAST






Webb’s Depth of Knowledge Model

While addressing academic skills at the appropriate level is vital, it is also critical for instructors to select instructional materials and methods that will not simply provide rote drill of learning skills, but also offer the depth of knowledge needed to prepare students for work and/or post-secondary education. 

Webb’s Depth of Knowledge (DOK) model is a framework based on the research of Norman Webb, University of Wisconsin Center for Education Research and the National Institute for Science Education. It is used to analyze the cognitive expectation demanded by academic standards (including the College and Career Readiness Standards for Adult Education, Common Core State Standards and the West Virginia Next Generation Content Standards), curricular activities, and assessment tasks (such as those found on the TASC test). 
The following table summarizes Webb’s Depth of Knowledge (DOK) model.
	DOK Level
	Explanation

	1. Recall and Reproduction
	· Recall of a fact, information, or procedure

· Requires skill, behavior, or sequence of behaviors learned through practice and easily performed

	2. Skills and Concepts
	· Engagement of some mental processing beyond recalling

· Use of information or conceptual knowledge

· Requires making some decisions regarding how to approach a question or problem and select appropriate procedures

	3. Short-term Strategic Thinking
	· More sophisticated reasoning and analysis; deep understanding

· Requires developing a plan, solving problems and drawing conclusions

	4. Extended Thinking
	· Complex thinking; integration of knowledge from multiple sources

· Ability to represent knowledge in a variety of ways
· Usually requires investigation and work over an extended period of time


DOK is not about the difficulty of a task, but rather about the complexity of mental processing that is involved in answering a question, performing a task, or creating a product.
In the past, most textbooks and standardized assessments focused on learning activities and test items at DOK level 1 or 2. New assessments that measure college and career readiness (including TASC and all the other major high school equivalency assessments) are beginning to raise the DOK level of their test items. TASC will gradually increase the DOK level of items over time allowing states to gradually move from the essential concepts of the Common Core State Standards (CCSS) to deeper understanding. 
The CCSS as well as the CCR Standards for Adult Education are designed to prepare students for higher level thinking. Students who plan to attend post-secondary education will need to be able to perform work at DOK Level 4. Instructors must understand DOK levels and provide students with extensive opportunities to practice short-term strategic thinking as well as introduce projects involving extended thinking. These types of activities will be new and difficult for many adult learners who were never exposed to these standards and have not been required to perform at higher DOK levels on assignments and tests.

For further study:

Common Core State Standards

http://www.corestandards.org
Depth of Knowledge Content Standards and Objectives
http://wvde.state.wv.us/teach21/documents/DOKforT21.doc 

Webb’s Depth of Knowledge Guide

www.aps.edu/rda/documents/resources/Webbs_DOK_Guide.pdf 

Understanding Depth of Knowledge

http://wvde.state.wv.us/teach21/documents/UnderstandingDepthofKnowledgeppt.ppt 

SELECTION OF instructional MATERIALS and strategies

Perhaps one of the most difficult and confusing tasks for WVAdultEd instructors is that of applying assessment results to the instructional needs of the student. Once the assessment results are used to identify the skills the learner needs to master for goal attainment, the process of planning instruction begins. 
Upon entry into a program level, the appropriate assessment is used to measure a learner’s initial level of functioning and knowledge of specified skill areas. Choosing materials to aid in the instructional process for skill mastery should be based upon student’s Federal Functioning Level (FFL) that is determined by the standardized assessment results.
Materials should also be examined to determine the Depth of Knowledge (DOK) required to complete the instructional and evaluation activities. It is important for students to go beyond simple recall and basic application involved in rote learning. It is important to select materials that require strategic thinking and a higher DOK level.

In addition to choosing instructional materials that address the needed academic skills and DOK, it is important to keep in mind the student’s learning style and any special learning needs. If a learning activity requires the selection of materials, the format is important to consider. Sometimes the format of the materials or the manner in which information is presented is more appropriate for one type of learning style versus another. For example, one individual may be quite successful in reading and answering questions independently. Another individual may require interaction with a group or instructor, an audiovisual presentation of the material or computer-assisted instruction in order to have optimum success in learning. As much as possible, an instructor should offer alternatives whenever they are available. To make your classroom more inclusive for all students, investigate the principles of Universal Design. 
There are many excellent materials: printed texts, audio and video materials, software, and online resources for the varied ability levels and interests of adults in WVAdultEd, but choosing from this wide array can be confusing for new instructors. 

CASAS QuickSearch Online
CASAS offers a free means of identifying materials available for adult programs. CASAS QuickSearch Online is an easy-to-use database of instructional materials for youth and adult education programs. It includes thousands of instructional material titles coded to skill levels, skill areas, and CASAS Competencies and Content Standards. It provides an essential link between assessment and instruction. QuickSearch Online lists print, audio, visual, and computer-based instructional materials, and correlates them to the CASAS Competencies and Content Standards. 

This is a useful resource even for those who use TABE or BEST assessments. CASAS Content Standards align with Common Core State Standards and are similar to WV Next Generation Standards. CASAS Competencies are very similar to items on the Skills Checklists.
Through the competencies or standards, you can identify curriculum materials that target specific learning needs at appropriate instructional levels.You can skim quickly to find objectives you want to address and discover which materials might cover these objectives. You can also look up materials you are considering purchasing to see what levels/objectives/ standards are covered by a particular resource.

Take this opportunity and become familiar with QuickSearch Online at:  https://www.casas.org/product-overviews/curriculum-management-instruction/quicksearch-online. 

The materials referenced in QuickSearch Online are recommended by practitioners and reviewed by curriculum specialists. Each title is correlated to CASAS Competencies, instructional level, type of learner, mode of instruction, and is linked within the database to selected CASAS pre- and post-assessments. QuickSearch Online is updated regularly as new materials become available.
Materials Available For Your Classroom

Print Materials

Take a few moments to explore the texts and other print materials in your classroom. Ask your peer trainer to recommend materials that work well with most adult students. 

For ESL instructors, Section 14 lists texts and materials that other instructors recommend.

Available Online Software
The WVAdultEd program has purchased licenses for a variety of online software programs appropriate for different types of students. For more information see Section 13 or contact Rebecca Metzger at rmetzger@k12.wv.us. These may be used in the classroom or for distance education.
· Computer Essentials for digital literacy skills

· PLATO for academic skills practice for students from basic to college level.

· TASC Academy for academic skills practice for students preparing for high school equivalency assessment 
· WIN for academic and workplace skills practice and WorkKeys assessment preparation

· Rosetta Stone for English language learning
In addition, the West Virginia Library Commission offers several programs free of charge through their portal at www.wvinfodepot.org. Students must establish an account, but do not have to use a library card if they use the portal.
· LearningExpress Library for basic skills practice and a variety of practice tests to prepare for standardized assessments such as TASC, SAT, ACT, Compass, etc.

· Job/Career Accelerator for exploring careers, constructing resumes, and preparing for interviews.

Finally, several excellent online programs are available free of charge that help students to explore careers.
· College Foundation of WV: www.CFWV.com 
· WV Strategic Compass: http://westvirginia.strategiccompass.com/  

Links to Learning Materials at the WVAdultEd LiveBinder
The Internet also has a rich array of instructional materials that are free of charge. WVAdultEd personnel have helped to compile a collection of instructional resources that have been organized in an online binder known as the WVAdultEd LiveBinder (http://www.tinyurl.com/wvabe). These resources are divided into the following topics:

	· Career Awareness

· College Prep

· Common Core and Next Gen Standards

· Computer Literacy

· ESL

· Financial Literacy

· GED® Info

· Learning Styles Inventories

· Lesson Plans – Other Resources

· Lesson Plans – WVAdultEd
· Life Skills

· Mark Moore’s Suggested Resources
· Math
	· Reading

· Science

· Social Studies

· Special Learning Needs

· TASC Info

· Teacher Tools/Resources

· Test Preparation

· Universal Design and Differentiated Instruction

· Writing

· WVAdultEd Program Links

· Youth


By visiting the WVAdultEd LiveBinder, you may be able to find resources for a particular topic or already-made lesson plans and handouts created by instructors in West Virginia or by others. You may be able to use or adapt these lesson plans for your class.
Resources in Special Formats

Specialized materials are available for loan from RESA 3 by contacting Pam Young, pbryan@k12.wv.us. Assessment instruments and instructional materials are available in Braille, large print, and audio versions. In addition, Spanish assessments and bilingual instructional materials are also available. 
ESL instructional materials may be requested from RESA 3 by contacting Cathy Shank, cshank@k12.wv.us. 

LESSON PLANNING

When preparing lessons in the adult education class, follow the sequence below.
	Warm-up/

Review/ Connections
	· Activate prior knowledge.
· Make connections to previous experiences.
	

	Introduction to Concepts/

Explanation
	· Introduce essential question. 

· Give clear explanations of objective and purpose of activities.

· Discuss context and rationale.
	

	Presentation/

Model Learning Process
	· Instructor communicates content using multi-sensory methods.

· Instructor demonstrates and explains steps while students observe (I Do/You Watch).

· Instructor models strategies by doing—correctly, clearly, concisely.

· Instructor models using “think aloud.
	

	Scaffolded/

Guided

 Concrete Practice
	· Instructor provides structured activities with extensive guidance and feedback (We Do).

· Skills are clustered into increasingly larger chunks.
	

	Communicative/ Collaborative Concrete Practice
	· Students work in differentiated groups/interactive setting requiring communication/ collaboration with others (You Do Together).

· Instructor monitors use of skills during activities.
	· 

	Independent Practice/

Application
	· Students work independently while instructor observes (You Do Alone/I Watch).

· Application tasks approximate real-life performance demands.
	

	Assessment
	· Students demonstrate mastery of skills taught in lesson.

· Immediate, positive, and corrective feedback.
	

	Wrap-up/ Concluding Activity
	· Class reviews lesson objectives and revisits essential question.

· Students recap what has been taught and learned
	


Comprehensive Lesson Plan

Use the Comprehensive Lesson Planning Explanation (Section 8 Appendix) to help you to think through your lesson planning process. It can be used to plan for individual learners, but is probably best used when facilitating learning with a group. The knowledge that must be applied for assessment, post-secondary training/education, and in the workplace cannot be gleaned from individualized study alone. Learners will need a way to connect the new learning with what they already know, and to work collaboratively to synthesize this new knowledge; thus there are spaces on the lesson plan for differentiated learning, teaching strategies, and learners who are below, on, or above mastery level of standards. 
Under Lesson Basics, this template gives you spaces for the subject(s), the student/group, and the length of lesson. It also gives you space to include the specific Content Standard(s) being addressed, the Depth of Knowledge (DOK) level, the objective(s), the materials, what strategies you will be using, what prior knowledge the learner needs and any vocabulary that might need to be addressed. 

Under Activity Plan, nine steps are specified. These steps incorporate Bowman’s Four Cs for effective training (Connections, Concepts, Concrete Practice, and Conclusions).

The lesson plan steps also include the gradual release of responsibility model
 of scaffolded instruction, the Explicit Strategy Instruction model explained in Learning to Achieve: A Professional’s Guide to Educating Adults with Learning Disabilities.
 
When creating your own lesson plans, you can use the Blank Comprehensive Lesson Plan Template (Section 8 Appendix) to help you begin making your own lesson plans. Better still, you can use the fillable form found at the WVAdultEd Live Binder, located at https://www.livebinders.com/play/play?id=411993, under the Lesson Plans for WVAdultEd blue tab to type your lesson plans in a WORD document. WVAdultEd instructors are using the WVAdultEd Live Binder to view and share lesson plans that are written using the Comprehensive Lesson Plan Template format. 
As you create lessons, you can use the WVAdultEd Comprehensive Lesson Plan Rubric (Section 8 Appendix) to analyze your own lessons and those of others to know if you are meeting the expectations for each lesson plan component.
Explicit Strategy Instruction Model
The graphic on this page and its explanation from Learning to Achieve Trainer Guide Module 4: Explicit Instruction for Strategy Learning,
 explains how the roles of instructor and student change as learners master new skills and take more responsibility for their own learning. According to the Trainer Guide:
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Explicit instruction provides maximum support during the learning process. This is a scaffolded process because it is structured to allow learners to start where they are and gradually build on what they know.

This graphic shows the beginning of this process as the ‘I Do’. The teacher is big and the student is little because the teacher sets the foundation of learning by clearly showing the learner how to perform a new skill. The basis of ‘I Do’ is both explanation and demonstration or modeling of a clear set of steps for performing the skill. The teacher explains and, most important, models. 

During ‘We Do’, the teacher and learner work together to follow the steps to perform the skill. Here the teacher is more of a partner and gradually gives control of using the skill to the learner. Thus, the teacher and learner are of equal size. During the ‘We Do’ process, the teacher is gradually reducing his or her role. Feedback is very important during this part of explicit instruction.

Finally, in ‘You Do’, the learner takes ownership of the skill and the teacher provides feedback and guidance as needed. Thus, the teacher is now shown as smaller. 

Sharon Bowman’s Four C’s 

 Sharon Bowman, in her book Training from the Back of the Room! 65 ways to step aside and let them learn, explains Four Cs for effective training.

· Connections: Learners make connections with what they already know and want to learn

· Concepts: Learners take in new information in multi-sensory ways

· Concrete Practice: Learners actively practice the new skills

· Conclusions: Learners summarize, evaluate and celebrate their learning

For further study:

Effective Use of the Gradual Release of Responsibility Model 
http://www.epd-mh.com/mhpd_assets/Effective_Use_Douglas_Fisher.pdf 

Gradual Release of Responsibility: I Do, We Do, You Do

http://www.sjboces.org/doc/Gifted/GradualReleaseResponsibilityJan08.pdf
Learning To Achieve: A Professional’s Guide to Educating Adults with Learning Disabilities 

http://lincs.ed.gov/publications/pdf/L2AProfessionalGuide_final.pdf
The Lesson Plan Builder

http://www.adultedlessons.org/login.cfm?fuseaction=login   

Map It! Using the 4Cs to Design and Deliver Great Training

www.bowperson.com/POSTBowmanHandout2012.pdf 
OER (Open Educational Resources) Commons Common Core aligned Lesson Plans

https://www.oercommons.org/realizing-the-promise-of-the-common-core-together 

Standards-Based Lesson Plans: Model Lesson Plan Templates

http://literacy.kent.edu/eureka/lessonplans/modelLPT.html 
Translating Standards into Curriculum: The Lead-Standards Approach 
http://adultedcontentstandards.ed.gov/ReferenceFiles/Guide/SIA%20Unit%202.doc
Thirteen Ed Online: Adult Education Lesson Plans

http://www.thirteen.org/edonline/adulted/lessons.html  

Appendix
Section 8

Instruction in the WVAdultEd Classroom

This page intentionally left blank.
Comprehensive Lesson Plan Explanation
The plan below includes notes/explanations for the items. The one on the following pages only has the headings (to leave more room to fill it in). 
	LESSON BASICS

	Meaningful Topic:
(Topic relevant to adults)
	Student Types/Group:
☐ABE
 ☐ELL
  ☐HS Equiv Prep

☐Career Aware
  ☐College Prep

☐SPOKES
  ☐Computer Lit 

☐Other:
	Length of Lesson:  (expected time to teach; may take more than one class period) 

	Standard(s):
(Next Gen and/or Common Core Standards that will be addressed in objectives and activities)
	DOK: (Indicate Levels)

☐1. Recall and Reproduction

☐2. Skills and Concepts

☐3. Short-term Strategic   Thinking 

☐4. Extended Thinking

	Essential Question: (Broad, Overarching Question that can bridge the subject areas and frames the lesson’s central idea)


	Objective(s): (Concepts/Enabling Skills that students will master by the end of the lesson and address the essential question)


	Required Materials/Equipment/Technology/Community Resources:
(Variety that allows students to acquire information/skills using various modalities)


	Prior Knowledge/ Connections: 
(Pre-Requisite skills that students need to know before they can participate)

	Required Vocabulary:
(Vocabulary that may need to be taught as part of the lesson)

	Instructional Methods:

☐Large Group

☐Small Group

☐Cooperative Learning

☐Project-based

☐Independent Study

☐Computer-assisted

☐One-on-One Tutorial

☐Individualized

☐Guest Speaker

☐Field Trip

☐Other: 



	ACTIVITY PLAN

	1. Warm-up/Review/Connections: (Activate prior knowledge; make connections)


	2. Introduction to Concepts/Explanation: (Clear explanation of the objective/purpose/strategy; introduce essential question and content of the lesson)


	3. Presentation/Model the Learning Process:  (“I Do/You Watch”—Instructor demonstrates and explains skill/activity/strategy; concepts communicated in multi-sensorial ways)


	4. Scaffolded/Guided Concrete Practice: (“We Do Together”—Students complete structured task with extensive instructor guidance and feedback)


	5. Communicative/Collaborative Concrete Practice and Grouping Strategies: (“You Do Together/I Watch”—Students work in differentiated groups/interactive setting on structured tasks requiring communication/collaboration with others and receive extensive instructor feedback; plan indicates grouping strategies for class management and differentiated instruction)


	6. Independent Concrete Practice/Application: (“You Do Alone/I Watch”—Students work on their own/apply to a real life context; instructor gives feedback)


	7. Assessment: (Students demonstrate skill mastery of what was taught in the lesson; instructor provides feedback that is immediate, positive, and corrective) 

	8. Wrap-up/Concluding Activity: (Instructor and students review lesson objective(s) and revisit essential question)


	9. Instructor Reflection:  (Instructor reflects on the lesson after completion of lesson)
What went well? 
What did not go as planned? 
What should change? 
What should be addressed in future lessons? 


	COMPREHENSIVE LESSON PLAN TEMPLATE

	Instructor Name: 
	Date Submitted: 



	Class Location: 
	

	LESSON BASICS

	Meaningful Topic:
	Student Types/Group:
☐ABE    ☐ELL  ☐HS Equiv Prep   

☐Career Aware  ☐College Prep     ☐SPOKES         ☐Computer Lit 

☐Other:
	Length of Lesson:

	Standard(s):
	DOK: (Indicate Levels)

· 1. Recall and Reproduction

· 2. Skills and Concepts

· 3. Short-term Strategic    
    Thinking 
· 4. Extended Thinking

	Essential Question:

	Objective(s): 



	Required Materials/Equipment/Technology/Community Resources:



	Prior Knowledge/ Connections: 
	Required Vocabulary:

	Instructional Methods:

· Large Group

· Small Group

· Cooperative Learning

· Project-based

· Independent Study

· Computer-assisted

· One-on-One Tutorial

· Individualized

· Guest Speaker

· Field Trip

· Other:



	ACTIVITY PLAN

	1. Warm-up/Review/Connections: 

	2. Introduction to Concepts/Explanation: 

	3. Presentation/Model the Learning Process:  

	4. Scaffolded/Guided Concrete Practice: 



	5. Communicative/Collaborative Concrete Practice and Grouping Strategies: 


	6. Independent Concrete Practice/Application: 



	7. Assessment: 



	8. Wrap-up/Concluding Activity:

	9. Instructor Reflection:  


WV Adult education Comprehensive Lesson Plan Rubric

	Instructor:
	
	      Lesson Topic:
	

	
	
	
	

	Rater:
	
	      Date:
	


Directions:  Use this rubric to analyze written lesson plans and/or to observe a lesson in a classroom. Indicate for each Lesson Component if the plan Met Expectation (Y) or Did Not Meet Expectation (N) or if the item was Not Applicable (N/A) because it was not observed by the rater.
	
	Lesson Component
	Expectation
	Met 

Expectation
	Did Not Meet Expectation
	Met?

Y/N or N/A
	Notes

	Lesson Basics
	Meaningful Topic
	Topic was relevant to adult learners.
	Topic was relevant for adults.
	Topic was missing or not relevant.
	
	 

	
	Standards
	Stated Next Gen and/or Common Core standards were addressed..
	Standards were stated (including reference number) and matched objectives and activities.
	Standards were missing or not addressed adequately in the activities.
	
	 

	
	Depth of Knowledge
	Depth of Knowledge (DOK) was correctly identified and lesson involved at least one DOK Level 3 or 4 activity.
	Selected DOK levels matched activities.
	DOK levels were not indicated or misidentified.
	
	 

	
	
	
	At least one DOK level 3 or 4 activity was included in the lesson.
	Only DOK level 1 or 2 activities were included in the lesson.
	
	 

	
	Essential Question
	An essential question that was meaningful and relevant to adult learners framed the central idea of the lesson and was adequately addressed by the lesson activities.
	Stated question was meaningful and relevant.
	Question was missing or not relevant.
	
	 

	
	
	
	Lesson activities addressed aspects of the question.
	Lesson activities did not address the given question.
	
	 

	
	Objectives
	The objectives were designed to answer the essential question and clearly stated what students would be able to do at the end of the lesson (versus what the teacher would do or what the students should know). 
	Objectives addressed the essential question and matched what was taught and assessed.
	Objectives were missing, not relevant, or did not match what was taught or assessed.
	
	 

	
	
	
	Objectives included active verbs that defined what students would be able do.
	Objectives were missing or did not define what students would be able to do.
	
	 

	Lesson Basics
	Required Materials/ Equipment/ Technology/ Community Resources
	A variety of audio/visual materials were identified and were used to support the lesson allowing students to acquire information/skills via a variety of modalities.
	Necessary resources were identified in the plan.
	Some necessary items were not identified.
	
	 

	
	
	
	More than one type of resource material was identified and its use indicated in the plan. 
	There was no variety in the type of resources identified or their use was not indicated in the activities.
	
	 

	
	Prior Knowledge/ Connections
	Pre-requisite skills were identified that matched the lesson content and the skills of students in the group.
	Appropriate pre-requisite skills were identified.
	Appropriate pre-requisite skills were not identified.
	
	 

	
	
	
	Students had the pre-requisite skills needed to perform the activities
	Students were unable to perform activities due to lack of pre-requisite skills.
	
	 

	
	Required Vocabulary
	Required vocabulary was identified and taught for each part of the lesson.
	Necessary vocabulary was identified for each part of the lesson.
	Necessary vocabulary was not identified for some parts of the lesson.
	
	 

	
	Instructional Methods
	A variety of techniques/ methods were identified that were appropriate to the learning objectives and allowed students to acquire information/skills via a variety of contexts. The chosen techniques were appropriate for the learning activities.
	More than one instructional method was identified and used in the lesson.
	Only one or no instructional methods were identified and used in the lesson.
	
	

	
	
	
	Methods matched the purpose of each activity.
	Methods were inappropriate for the activities.
	
	

	
	
	
	
	
	
	

	Lesson Activity Plan
	Warm-up/ Review/ 
Make Connections
	Lesson started with a warm-up activity that helped students review any previous instruction and make connections to what they already knew or believed about the new topic.
	Provided an activity which activated prior knowledge by reviewing previous learning.
	Activity was missing or did not review previous learning.
	
	 

	
	
	
	Made connections to previous experiences.
	Activity was missing or did not connect students to their own experiences.
	
	 

	
	Introduction to Concepts/ Explanation
	The essential question and the content of the lesson were introduced. A clear explanation of the objectives and their relationship to the essential question was given.
	Introduced essential question. 
	Essential question was not introduced.
	
	 

	
	
	
	Gave clear explanations of objective and purpose of activities.
	Objectives were not explained adequately.
	
	 

	
	
	
	Discussed context and rationale for the lesson.
	Rationale for the lesson was not addressed.
	
	 

	
	Presentation/ 
Model the Learning Process
	Concepts were communicated in multi-sensory ways. Direct explicit instruction was provided. The instructor clearly described steps while modeling the tasks.
	Communicated the lesson content using a variety of multi-sensory methods.
	The lesson content was conveyed using only one modality or was not conveyed adequately.
	
	 

	
	
	
	Demonstrated and explained steps while students observed.
	No modeling occurred or the steps were not adequately explained.
	
	 

	
	
	
	Modeled strategies by doing—correctly, clearly, and concisely using “think aloud.”
	No modeling done or it was not done adequately.
	
	 

	
	Scaffolded/ Guided 
Concrete Practice
	The instructor broke skills down into learnable parts and provided constructive feedback.
	Introduced structured activities that allowed students to practice skills clustered into increasingly larger chunks. 
	Activities were not structured to offer increasingly difficult tasks.
	
	 

	
	
	
	Provided guidance and constructive feedback while students were working on the activities.
	Feedback was not constructive or not offered while students were engaged in practicing skills.
	
	 

	
	
	
	
	
	
	

	Lesson Activity Plan
	Communicative/ Collaborative 
Concrete Practice and Grouping Strategies
	New skills were practiced allowing student interaction and cooperation.
	Organized students in differentiated groups and/or an interactive setting.
	No grouping strategies were employed that allowed for differentiation and/or interaction.
	
	 

	
	
	
	Set up tasks that required participants to communicate and collaborate.
	Students were not given the opportunity to interact and operate in pairs or small groups.
	
	 

	
	
	
	Monitored students' use of skills during activities.
	The instructor did not monitor groups during activities.
	
	 

	
	Independent Concrete Practice/ Application
	New skills were practiced by individuals that could transfer to a real world setting.
	Provided the opportunity to work independently.
	No individual work was provided.
	
	 

	
	
	
	The application tasks approximated the demands of tasks adult students would need to perform in real-life. 
	Tasks were purely skill-based without any connection to real world applications.
	
	 

	
	Assessment
	Assessment activities measured student application of objectives taught in the lesson.
	Designed assessments that provided the opportunity to demonstrate mastery of the skills taught in the lesson.
	No assessment activity was provided or it did not measure was practiced and taught.
	
	 

	
	
	
	Provided immediate, positive, and corrective feedback regarding the assessment.
	Instructor gave no feedback or did not provide effective feedback.
	
	 

	
	Wrap-up/ Concluding Activity
	Class reviewed lesson objectives and revisited the essential question Students (rather than the instructor) were encouraged to reflect on and summarize the lesson.
	Provided the opportunity for students to recap what was taught and learned.
	The instructor summarized the lesson or no wrap-up occurred.
	
	 

	Follow-up
	Instructor Reflection
	Instructor commented on success of lesson and any changes to be made when using the lesson again in other contexts.
	Reflected on the success of the lesson.
	Did not reflect on the success of the lesson.
	
	 

	
	
	
	Noted changes to be addressed in future lessons.
	Did not identify any future modifications.
	
	 

	
	Note:  There is a total of 36 possible items. Raters who do not observe an item, should not count it into the total rated when determining the percent.
	Total Yes 
of Total Rated
	/
	Percent

Yes
	%
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� Improving Basic Skills: The Effects of Adult Education in Welfare to Work Programs � HYPERLINK "http://www.mdrc.org/publications/179/overview.html" �http://www.mdrc.org/publications/179/overview.html� 





� If it is impossible to recruit assistance, the instructor would have to schedule a specific time for the one-on-one instruction and provide independent study activities for the other students.


� What is Universal Design for Learning? � HYPERLINK "http://www.cast.org/udl/index.html" �http://www.cast.org/udl/index.html�


� Bowman, S.L. Training from the Back of the Room! 65 ways to step aside and let them learn. San Francisco: John Wiley & Sons, Inc, 2009. Print. 


� Pearson, P. D. and M. C. Gallagher, “The Instruction of Reading Comprehension,” Contemporary Educational Psychology, 8, 1983.





� Taymans, J. M., National Institute for Literacy, Learning to Achieve: A Professional’s Guide to Educating Adults with Learning Disabilities, Washington, DC. � HYPERLINK "http://lincs.ed.gov/publications/pdf/L2AProfessionalGuide_final.pdf" �http://lincs.ed.gov/publications/pdf/L2AProfessionalGuide_final.pdf� 


� National Institute for Literacy, Learning to Achieve Trainer Guide, Washington, DC, 2010.


� Bowman, S.L. Training from the Back of the Room! 65 ways to step aside and let them learn, San Francisco: John Wiley & Sons, Inc., 2009.






